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Assessment Policy

The State of Michigan’s Office of Adult Education and Spanish Speaking Affairs’ assessment policy requires that all adult education providers assess and place all ABE, GED, HSC and ESL adult education participants into an educational functioning level at intake (pre-test), and at the end of the instructional period (post-test) using the same DLEG approved assessment to determine educational gain as defined by the National Reporting System (NRS).  To ensure that data is consistent and reliable:

· All programs are required to administer a state-approved test of record.  (See DLEG-Approved Assessments by Learner Goal located within the Assessments section of the Adult Education Guidebook)

· Programs are granted flexibility to administer other forms of assessment as a supplement to the test of record.

· Only the tests of record will be used for reporting data through the Michigan Adult Education Reporting System (MAERS) as part of the National Reporting System (NRS).

Supplemental Assessment

Adult education programs may use supplemental assessments to obtain additional information essential to the appropriate placement and/or enrollment of participants in programs. 

Local programs are encouraged to supplement the test of record with a variety of formal and informal instruments and procedures to obtain a more complete image of the participant and therefore assist him/her in achieving his/her goals.  These supplemental assessments may include, but are not limited to, learning style inventories, word analysis and meaning tests, learning disabilities’ screening, and criterion-referenced tests.  

Programs that use other assessment instruments to supplement the data obtained from the tests of record are not required to submit this data into MAERS.  However, if a program wants to record this data in MAERS, it should be recorded as a miscellaneous test.

Reporting Data

1. MAERS data will only be collected on the state-approved tests of record.

2. Scale scores (not raw scores or grade equivalents) must be used for reporting assessment data through MAERS.

3. MAERS data must be submitted according to the timelines established by the Office of Adult Education and Spanish Speaking Affairs.

4. MAERS data will be used to meet the requirements of the National Reporting System (NRS) Adult Education Annual Report.

Basic Assessment Procedures

1. All enrolled participants must be pre and post-tested each fiscal year.

Exit or post-test scores may be used for re-enrollment purposes if they are not more than 180 days old.  For example, a participant leaves the program in April 2005 and wishes to re-enroll in August 2005.  If the program assessed the participant at the time of his/her exit in April, the scores would be valid in August and there would be no reason to re-test the participant.  However, if the participant wished to re-enroll in November 2005, the scores would be more than 180 days old and thus would not be valid.  The participant would need to be retested. 

2. Local programs must establish a policy that outlines their process for pre and post-testing participants.

3. For the purpose of reporting educational gains, adult education participants must be pre-tested and post-tested with different but equivalent forms of the same testing instrument.  Example:  pre-testing with TABE form 9, level M requires post-testing with TABE form 10, level M.  

Pre-testing and post-testing with two different assessment instruments is not acceptable.

4. Progress tests must be administered to all ABE, ESL, and GED participants after each 90 hours of attendance or before the participant exits the program (whichever comes first).

5. All staff who administer the TABE, CASAS, or Work Keys assessments must follow the testing guidelines established by the publisher, including the use of appraisals or locators that determine the appropriate approved test of record and level of test to be administered.

6. Programs must use scale scores when reporting results of tests of record.  Scale scores linked to basic skill competencies provide more meaningful information than grade equivalents, which can carry a negative connotation for the adult education participants. 

Test Security

The Office of Adult Education and Spanish Speaking Affairs has established the following requirements related to test security:

· All assessment instruments must be maintained in a secure manner and should not be accessible to participants and/or teachers, unless the teacher is responsible for administration of the initial and follow-up testing.

· Answer keys must be maintained in a secure location, separate from the assessment instruments.

· Assessment instruments may not be reproduced in any manner.

· Participants must not be assisted in answering questions.

· Test administrators, guidance counselors, and/or proctors must ensure that all testing procedures established by the publisher are carefully followed.

· Test administrators must ensure that all time limits are observed.  Strict adherence to time lines must be followed or the results of the test are deemed invalid.

Testing Accommodations for Adult Education Participants with Disabilities

Some participants with disabilities may need accommodations in the testing procedure.  Accommodations are not designed to provide the participant with an unfair advantage or to interfere with the validity of the assessment instrument, but rather to allow the participant an equal opportunity to demonstrate the underlying skills that are being measured by the test.

Participants with disabilities should discuss their needs with the appropriate staff member during the intake or counseling process.  However, adult education participants are not required to reveal their disability and may elect to participate in a program without any special accommodations.  If a participant chooses to self-report his/her disability, the participant is eligible to receive testing accommodations.

All documentation of the participant’s needs for specific testing accommodations must be maintained in the participant’s confidential records and must not be revealed without proper authorization as outlined in the Family Educational Rights and Privacy Act (FERPA).

Testing accommodations may include, but are not limited to:

· Scheduling:  Several brief testing sessions during a day, frequent rest breaks, testing at a different time of day, additional time.

· Settings:  Individually or in a small group with proctor, study carrel, or separate room, special lighting, equipment, acoustics…

· Responses:  Oral response, signed responses, response on word processor, or Braille response.

· Presentations:  As available, revised formats such as Braille, large print, or signed or oral presentations for directions and items other than reading items.

· Assistive Devices:  Assistive devices typically used in classroom instruction, such as visual magnification or auditory amplification devices, calculators (if authorized in test administration manual), or other mechanical aids.

Please note:  Accommodations may be used only if they do not alter the underlying content that is being measured by the assessment or negatively affect the assessment’s reliability or validity.

Educational Functioning Levels

The National Reporting System for Adult Education has established educational functioning levels for adult education participants.  See the DLEG-Approved Assessments by Learner Goal, Assessment Scores and Educational Functioning Levels, and Outcome Measures Definitions charts within the Assessments section of the Adult Education Guidebook. 

The completion of educational functioning levels is one of the federal core measures for which all adult education programs are held accountable.  Accurate pre and post-testing using the approved tests of record is the only approved method to determine completion of an EFL or movement from one EFL to the next higher level.  

MAERS calculates EFL gains based on reported scale scores.  MAERS “anchors” on the lowest pre-test score and follows through to the post-test.

Example:
A participant’s pre-test score in reading was lower than their math score.         Therefore, MAERS will calculate EFL gain based on the reading module.

	
Test Module
	
Pre-Test
	
Post-Test
	Basis for

EFL Measure

	
Reading
	
200
	
300 
	X

	 
Math
	
210
	
220
	


Using the Tests of Adult Basic Education (TABE 9-10)

The Tests of Adult Basic Education (TABE) are norm-referenced tests designed to measure achievement of basic skills.  The tests measure skills in reading, language, mathematics, and spelling.  Note:  Spelling is not a required component of the tests of record.

There are five overlapping levels of TABE:

TABE Levels



        Grade Range

L – Limited Literacy



  0 -   1.9   

E – Easy




2.0 -  3.9

M- Medium




4.0 -  5.9

D – Difficult




6.0 -  8.9


A – Advanced




9.0 -12.9

The TABE Norms Book is used to convert the number of correct participant responses to a scale score.

The TABE Locator Test must be administered to all newly enrolled participants prior to administering the Full Battery or the Survey.  The Locator is a short assessment that assists with the selection of the appropriate level(s) of TABE to be administered in the respective academic area.  

Locator Test Scores Evaluation Chart

	Reading


	Mathematics
	Language
	TABE Level to Administer

	4 and below
	3 and below
	5 and below
	L – Limited Literacy

	5-6
	4-6
	6
	E – Easy

	7-8
	7-8
	7-8
	M – Medium

	9-10
	9-11
	9-10
	D – Difficult

	11-12
	12-16
	11-12
	A - Advanced


The Survey is a shortened version of the Complete Battery TABE.  The Survey can be administered in about half of the time of the Complete Battery.  Both versions of the TABE include the same types of questions based on the same content.  However, the Complete Battery is more useful as a diagnostic tool than the Survey because of the number of items that cover each objective.  Both the Complete Battery and the Survey are on the same normative scale.  

Accommodations for Adult Education Participants with Disabilities

Local programs should follow the guidelines described in the CTB McGraw-Hill Guidelines for Inclusion Test Administration when using the TABE assessments with learners who have disabilities.  This Guide can be found by visiting the CTB McGraw-Hill website:  http://www.ctb.com/media/articles/pdfs/generl/guidelines_inclusive.pdf    

Using WorkKeys

WorkKeys is a job skills assessment system measuring “real world” skills that employers believe are critical to job success.  WorkKeys was developed by and is owned by ACT.  WorkKeys can only be accessed through an ACT-licensed provider.  A list of WorkKeys providers can be found at www.workkeys.com.  

There are WorkKeys assessments available in many areas.  The WorkKeys tests approved for pre- and post-testing of adult participants are:  Reading for Information, Applied Mathematics, and Writing.  The acceptable two-digit scale scores range from 75 to 90.  

Adult education participants attaining a scale score outside the valid range of scale scores must be re-tested with either TABE 9/10 or CASAS.

WorkKeys practice tests are available on the ACT website at http://www.workkeys.com.

Using the Comprehensive Adult Participant Assessment System (CASAS)

CASAS includes a variety of curriculum and training resources, as well as assessment instruments.  CASAS assesses learner attainment of a range of specific competencies presented in functional contexts.  Assessments are used to measure proficiency in skill areas, as well as check for learning progress.

CASAS covers a range of content areas, including reading and math assessments, and has a listening comprehension component.

The Appraisal should be given first to generally identify the participant’s instructional level at the time of enrollment.   Follow the testing guidelines established by the publisher when using the Appraisal to determine the appropriate approved pre- and post-test of record and level of test to be administered.

If a student scores less than 6 on the oral screening, the student is to be screened for literacy and given either test form 27 or 31.

If a student scores 6 or greater on the oral screening, the student is to be given test form 33.

Accommodations for Adult Education Participants with Disabilities

Local programs should follow the guidelines described in Guidelines for Providing Accommodations Using CASAS Assessment Systems when working with adult education participants with disabilities.  To review accommodations visit the CASAS website at:  http://www.casas.org/22R&D/Guidelines%20ADA.pdf 
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