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MEMORANDUM

TO:

FROM:

Discussion of the School Improvement FrameworkSUBJECT:

In February 2005, the State Board of Education approved a draft: of the School
Improvement Framework for the purposes of field review. Since that time,
Department staff has sought fleld input through a variety of methods. Meetings
were hosted in May and August for intermediate personnel, local school district
central office personnel, and representatives of educational organizations. Nearly
800 educators were Involved in these meetings. Additionally, the state sought
electronic feedback through a survey posted on the Department of Education
website. There were 800 visitors to the website and a total of 128 responses were
flied.

The responses to the School Improvement Framework were largely favorable with
clarifications in language and format being the most common suggestions for
change. Results from the electronic survey are attached (Attachment A). The
suggestions for modification were reviewed by the authors of the School
Improvement Framework and changes made to the document. The changes have
resulted in a clearer document that will form the basis for school improvement
activities, alignment of grants, work with High Priority Schools, as well as the
indicators for Education Yes.

Currently, the revised School Improvement Framework (Attachment B) Is being
sent to a variety of organizations and individuals for national review. Additionally,
tools for use with the Framework are being developed by educators from across the
state. It is anticipated that Department staff will seek adoption of the document in
December.
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Go to Individual Comp18t8
R_p0n888:

[~ Show respondenfs emails.

III:13!lJm~~ill* ~

1Im!?L:I~ -~~iii~ .

Included Ra.pondcn~s: 128
E.cl..dcd R..pondcntos: 0

Survey Results (Includ.d R.spons..)

MDE School Improvement Framework Survey
Report created on: Wednesday, September 21,20054:37:00 PM

The resuIa of ~ survey .. displayed bekJw. If YOI' IUrvey ~ text Iespcx.-,
dick the "VIew" button to read Individual results. To exckIde a particur. r8Sponee, click
the InciLKled Response. button. You can then view the set of Individual ~ that
.. anenOy WlclOOed 81d select those you wish to excll.Mfe. R-'*s bekJw Q)IV8n only
kQ.KSed~

.~.. ;:!""!'i 0 Cross Tabulate
Cro88'*.nce~
qU88tkww

0 Download Results
Rec8w""n
iiio~~bmM

l-.d\ Date ~ - 2:03 PM

MocIftedD8t8

Close Date 06101/2005 - 10:48 AM

~1nYI88 0

VIsIts ~
Par1lals 0 '

Coo1)I8t88 128

Responses: ) Partials only (~) Completes & PartialsCompletes only

N..,nber of
Respon...

119

Response
Ratio1. Was the PowerPolnt easy to read and understand?

Ves 94%

No. 8 8%

Total 127

WJJ 42 :l-.x:.. - ~

Response
RAtio

Number of
Re.pon 1002. Was the School Improvement Framework easy to understand?

Yes 79%

21%

Total 127

~ 56 R8IPC;, - ~

~-

Respb_e
RCLtio

Number of
Re5pon~es3. Do you have any concerns about the layout of the Framework?

h ttp://www . zoom eran g. co rn/ repo rts/ surv ey -reports .zgi ? ID= L2 2B6UNE Q JMU 9/21/2005
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v- 55 43%

No 72 57%

100%127

~ 60 R8PCi1-~

---

Re.ponse
Ratio

Number of
Re.pon~e.4.ls the Framework comprehensive?

v- 91 72%
No ~

36 28%

100%127

~ 73 Responsea

5. What do you see as the strengths of the draft School Improvement Framework?

~ 1 05 Responaes

6. What concerns do you have about the Framework?

~ 1 09 Respon.-

-~-- ~ Did the structure (Strand. Standards and Benchmarks) of the

7. Framework make sense to you?

Ves

N..mber of
Re~pon~4!~

110

Re.pon..
Ratio

87%

No- 17 13%

100%127

WJ 49 Reepc:;.-,a.

- - - ~ Are the number of levels (Strands, Standards and Benchmarks) and

8. amount of detail:

Aboot Right

Number of
Re.pon~...

R..pon..Ratio

78 60%

Too little ~ 13 10%

Too Mud!

~Why?

37 29%

42 33%

~

R..pon..Ratio
Number of
ReApGn$e.

~-- - -~-_. --

9.Are the number of Strands appropriate?

v. 94 14%

h ttp:/ / www . zoom eran g. com! reports! survey-reports. z gi ?ID= L22B 6UNEQ JMU 9/21/2005
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No --
33 ~

Total 100%127

~ 48 Respon888

Number of
Responses

Re~pon~e
Rutio

--~- - --~

The five strands identifed within the Framework address current
1 o. research of effective school practice?

strongly Agree 43 34%

Agree 55 43%

Disagree - 14 11%

Strongly Disagree

~ Why?

14 11%

29 23%

---

Re$ponse
Ratio

Number of
Re5pon5e~ii.Are the Standards within the Frameworl< comprehensive?

Yes - ~
99 78%

No ." " ~--

28 22%

Total 127

ijW38Respoo888

Number of
RO!.pon.e.

Response
RQtio

--~--- ~-- The 12 Standards identifed within the Framework address current

12. research of effective school practice?
Strongly Agree ---

39- 31%

Agree . 46%

Disagree- 18 1.
Strongly Disagree .

~Why? ~
12 9%

2& ~

Response
Rutio

Number of
Re~pon~e~13.Are the Benchmarks within the Framework comprehensive?

Yes ~--
~ 76%

No -
31 24%

Total 127

~ 47 Re8pon88I

- The 26 Benchmarks identifed within the Framework address current

14. research of effective school practice?
Number of
ReApan~e~

Re.pan.e
Rutla

http://www.zoomerang.com/reports!survey-reports.zgi?ID=L22B6UNEQJMU 9/21/2005
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Strongly Agree 33

Agree 82 49%

Disagree ~

Strongly DIsagree

~~

12%

28 22%

Number of
Re~pon~e~

Re$ponse
Rutio

Y.. 72

No 85 43%

100%Total 127

~ 70 R88PQnI8

Number of
Respon.e.

Re5poR&8
Ratio

~.- -- ~ ~._~ The Clarifying Criteria identifed within the Framework address current

16. research of effective school practice?

Strongly Agree 30 25%

Agree 81

Disagree ~ It 14%

Strongly Disagree

~Why?

12

25

--

Do you think the Benchmarks can serve as the basis for revising the
17.current Education Yes! performance indicators?

Yes .--
Numbl!r of
Re~pon~e~

Response
Rutio

71 59%
No 49 41%

100%Totol 120

~ 56 R8IPQn888

--~ ~-- ~--

What do you think could be gained by replacing the current 11 non-MEAP indicators in
18. Education Yes?

~ 82 R88POn.-

--- What do you think could be lost by replacing the current 11 non-MEAP indicators in

19. Education Yes?

~ 74 ReIPQr...

9/21/2005
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Number of
Re.pon.e.

Response
Ratio

What ways might the School Improvement Framework be used by
20. schools?

Develop, Support or Enhance
~ Improvement Plan

~ NCl8 (A VP) R.rements

87 81%

87 ~

~d ~ PI8nnk1g 80 75%

GIants 53 50%

~ A ~ ReYIew 52 49%

58AIv1UaI TItle I, PA 25 ~ 54%

85 81%~~

Number of
Re.pon.~.

R..po"..Ratio

M 57%

29 25%

North Central Accredltab (NCA)

~0Iher

87 ~

34 ~

-~-

R..ponse
Ratio

Number of
Reapon..a22.My primary job responsibility is as a (you may select up to two)

Parent ---
24 19%

General PubliC.

Michigan Dep8I'tm8nt of Education

Staff (X" ~t

10 8%

3 2%

Michigan Educatk)n Board Member

Mid1igan Legislator or Legislative

Staff

Mid1igan Ed~ ~

Management or Staff

National Education OrgaMation

~orStaff

0 0%

0 0%

0 0%

0 ~

TNCher 42 33%

SdIOoI BuIctkIg PrW,apal -

SdIOoI ~ing Sd1OO
Improvement Team Member.

ISOIDIstrIct Central omce

Admk1Istratore

~ SdIOoIlmprovement
. Specialist.

ISD/Dis1rict T 8dVIIcaI Asalatence

ProvIder

32 25%

18 14%

18 14%

9 7%

0 ~

http://www .zoomeran g. com/reports! survey - reports.zgi ?ID=L22B6UNEQJMU 9/21/2005
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Please share all the types of School Improvement processes you've
21.been Involved in:

Tille I
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lSD/District Curriculum or

Instruction Specialist. 10 8%

ISD/DIstrict Consultant. 7 5%

~ Other. Please Specify 21 18%

~ - ~~C ~~--

Select a category below that best describes the type/size of your
23. school district: Number of

Respon~e~
Response

RCltio

ISO. 10 8%

Local Suburban 51 41%

25 20%Local Urban

Rural ~ a%

~ Other . 8 5%

Total 125 100%

~-- ~ -- ---

If you would like to view the final results of this survey, please provide your email address in
24. the space below.

~ 69 R8IPQn8e8

Copyright C1999-2005 MarketT 0015, Inc. All RIghts Reserved.
No portion of this site may be copied without the express wrta.I consent of MarketT ods. Inc. Trademark Notice
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Each )-ear: schools and districts review policies ~ practices to coosider ways to in1:Im'.oe and enhance sbJdent
achie\-ement. This process. commonly referTed to as the school impro'-'ement process, is deeply embedded in
txJildWtg. distrK:t and state pIaInng and acCOtJntability systems. and has bec~ an intep and necessay p.-t of
school and system reform While this type of piaming has existed for ma"'Y ~ recent state and federal mardates
"nckJ<ing arnJaI test:.'Ig ~ and ~ accOtJntabiity ~ i1tensifled the i~e of this ~ess and its
OtJtcomes.

Since the passage of Pu~ic Act 25 in 1990. Michigan ~ and districts h~ been requi'ed to deIIeI~ 3-5 )'ear
school imprO'.lement plans. Schools and districts use these plans as a bkJeprint to establish goals and objectives that
wiI guide tead\ing and 1earTW'Ig. resoun:e aJk>Cation. staff de\leioprnent, data management and assessment. They also
use it to measure ther ability to meet the goals m objectives ~ished ., the plan.

To prooIide schools and districts with a c~ens;..-e ~ based on cun-ent ~ and best practice. the
Michig.v1 Depar1ment of Education in conil-'ICtkx1 with school ~~ specialists and educators across the
state, developed the Michigan School ~ment ~ This ~ can be in~ and used in
~1tipIe ways to deo.oeIop. ~ and enhance g:hooI mpr'O'.-ement plans. For example, the framework can be used
to guide the de\tek)pfnent of a ~ 'r1'¥~ ~ It. can also be used by ooidings and districts to review and
enhance existing m~nt plans to ~ v.t1ere plans match or differ from state-of-the-art school in~'a.IemenI
pt"actice.ln a&jition, this ~ can be used oomg a peer-assessment exchange with a similar school which
coukt lead to mutual prob&em ~

UNDERSTANDING THE FRAMEWORK

The framework is organized in a typical curTiclJllm de\IeIopment ia)'out with strands. standards, and bend1marlcs.
Within the framewori<. the'e are fi-.Ie strands or areas of general focus. Ming down into the 12 standards are 26
bendmarks that fi.rther defr1e the standards wittW\ e4M:h strarrl These bendmari<s wiI be used to glide revisions to
Michigan's Education Yes! accreditation perfonnance indicators. Each bendvnark also contains helpful key character-
5tK:s and san1* d&ussioo <rJe5tions districts iI1d sctxJOIs ~ use to glide dscussion CI1d i1crease undern.anding of
the researt:h-based school n1X'CM!ment berrlvnMks.

Teaching & learnint: Sd1oo1 & Community
RelatJnns

Data & Information

Management
Leadership Personnel

& Professional learning

I. Personnel
QuaUficadons. Requirements. Skills. Knowledge

Dispositions

I.~~. EciKOtionoI Program
. /nstnJCtionoI Support

2. Shared leadership
. Sdm' UJII.R

&Oimate
.CootkxJOOS

In~

Data Management. Data Generation,

Identification
& Collection

. Data Accessibility

. Data Support

ParentlFamily
Involvement. Communicat. Engagement

Curriculum
. Aligned, Reviewed

& Monitored
. Communicated

2. Instruction
. Planning
. Delivery

3. Assessmen t
. Aligned to

~
ondlnstruction

. Datn Reporq
tXdUse

2.CormuIity
I~ent. Communication. ~agement

2. Professional

learn'". Collaboration
. Content & ~
. AJ~ent

2. Information
Management
0 Analysis

& Interptetatior

oApplicotJons

3. Operational Resource

Management. Resource Allocation. Operational
MOIIaRement



The schoa hokis h¥' ~tatia1S fa- at mdents, Kje,tif~ essential oxOO.Jar c~ makes
ceI1aR1 it is ~enced appropriately and is taught effectively in the ~ instructional
fines. ~ ~ IU used are ~ to a6OOJar ~ am Me ~ to ~ i1stnJdiooaI
decisions and monitor student learning.

STANDARD 1: CURRICULUM
Schools/districts h~ a cohes~ plan for instruction and learning that ~ as the basis fa-
teachers' and students' a~ ~ in the construction and appicatDt db 'I(M.jedge.

AE.N~NMARK £.! AtlGN~ RWI~ .. MaNnnR~

SdlooVdistrict written curriculum is aligned with, and references. the appropriate Ieanq
stlndan:ts (M ichigan Curricu!l.n Framework. Grade LM Content f)(pectatD1S, ~ ~ *
Unique Educational Needs, International Society for TechnOOg{ in EdJCatior\ etc.).

Key Characteristics with Sample Dlscusslan Questions:

I. Cumculum Document(s). k1 what ways does the school haIIe a.rent written ~ cXxurgata1 b"

the Michigan ClrTicuILrn ~ core areas (Engish Language Arts, M~
5cier-=e, Social Studies, the Arts)?

. In what ways does 1he school ha\.e ~ written curricukJm doclmentatioo for

at additional areas taught. e.g.. Caree- and Employabifrty Skills, Health Education,
Physical Education. TedvloIogy, Waokj languages?

2. Standards Allsnment
. HON does the school ~ ~ with. and ~ the Mid1igan CuniaJUn

F~ standards and bendvnari<s?
. Haw does the sd1OoI curriculum align with. and reference, the bendlmarks and

Content E)CJ)e:t3ID1S b" &9sh ~ AI1s.M ~ SciencE. Soca St1xies, the
Arts, Career and Employability Skills, Health Education. Physical Eci.x:ation. T"edv1ok>g):
Waokj Languages?

3.Ardcul~~ D.IIft
. How do you assiJre -the written curricukJrn it eadl content area is ~Iy

aligned across grades?. How do you assure the written curricukJrn is horizontaly aligned across content

at eadl grade ~

4. Cuniculum RevIew. How do you assure the written cuniculum is reviewed and revised at least e'IIerY

f~ years?

5.lnd~. How does curriculum design assure all students ha\.e access to the general

edlK:ation C\nia.*ml. HON 61he ~ ~ nxxifBi'~~a~ to ~ the needs d.,. stlx:Ientsl



AENCHMARK A! CaMMUNICATEO
SchooVdistrict curriculum is provided to staff, students, and parents i1 a nWW1e"
that they can understand.

Key Characteristics with Sample Discussion Questions:
I. Staff. In what ways is the curriculum dear; concise. and discussed by staft?

. How do teachers know what they are expected to team in their grade/course?

. How do teachers know the ~culum for-the grade(s)/course(s) that precede
and falON thei'- ClXTert assignment?

1. Students
. How are the awTicuk..T1 e>CpectaticMls COrTYnJnicated to students i1 a mame-

theycanundef-stand?
3. Parents. How are the curriculum expectrtions com~icated to parents i1 a mame-

theycanlX)de,-starKf?

STANDARD 2: INSTRUCTION
Intentional processes and practices are used by sd\ooIs and t~ to fac8tate high
~ of student learning.

BENCHMARK k PLANNING
Processes used to plan, monitor; reflect and refine instruction that ~ hitI
expectations for all students.
Key Chanrcteristlcs with Sample Discussion Questions:

I . Content Appro priateness. How are dassroom lessons aligned to the schoors/district's written curriculum?. How are the pIamed ~ processes and ~es ~'OJIriiIte b-the content?
1. De¥oeIOIionentai ApPPOIft---~ . How are the planned instructional processes and practices apr.x1JPriate forthe

levels and needs of all students?
. HoN ~ the ~ i1stnJctQ'Iaf t:¥OC~ cn:t ~ ~ b- aI studentsl

3. Reflection and Refinement
. HoN are planned nstJ\Jctional proc~ ~ and retried to meet the needs d

alstlxJents?

A~NCHMARK 8! f)~LlV~RY
Instructional practices are used to facilitate student learning.

Key Characteristics with Sample DIscusSIon QuestJons:
I. Delivered Curriculum. How does dassroom instruction implement the district/sd'lool curriaja?. How does best practice inform the delivery of the curriculum?. To what extent is the pIamed nstruction ~ted?

1. Best Pracdce. How is ~h-based instruction practice being used aaoss the cuniculum?. HC1N is nstructioo differentiated to meet the needs of i1cividJaJ learners?. HC1N are the teamng and learning standaros from the Mimgan
Curriculum Framework implemented?. HC1N do teachers use ~ tedYloiogy to ~ student 1earni1g?. HC1N does staff Wrtegrateted ~ i1to a.Tia,a." i1stnJctioo and ~

J. Student Enpcement. HC1N does instructional deI~ engage the students?



STANDARD 3: ASSESSMENT
Schools/districts systematically gather and use multiple SOUr1:es of evidence to monitor
student achie'.'ement

8E-NCHMARK A! ALIC;N~n TO CURRICULUM .. IN~UCTlaN
Student assessments are aligned to the school's curricula and instruction.

Key Characteristics with Sample Discussion Questions:

I.Alignment/Content Validity. How are assessments aligned with the a.Ticula and instruction (written and

enacted)?. To what extent are assessments aligned ~ assessment standards i"I the

Michigan Cumculum Framework?
1. ConsistencylReiiabiity. In what ways are assessments reI~? (Are they ~ SOl6'Ces of infamation?)

. How do different sources of information (e.g.. tests, rubrics, tead\ers. etc.)

produce comprehensi'e-e arK:I/or comparable results?

3. Multiple MMSUres
. How are multiple IneagJres used to evakJate student learning (dassroom

assessments. distr"'K:t asses9T1eI1ts, MEAP; student portfolios. behavioral. rTIe3SU'es
other-than achievement, etc.)?

. How are students enroIli"lg i"I Prekir~en ~ 12th grade assessed?

BENCHMARK A! 04T4 REPORTINC .. U~E
Student assessment results are COITYTU1icated to. and used t7t. staff; stucb1ts, and
parents to improve student achie\-ement

Key Cltaracteristia witIt Sample DIscussion Questions:

I. Reporting. In \AIhat ways are assessment results reported to staff n a fwT..Jy maIY)er and

in a fonn they can use?. In "Nhat ways are assessment results ~ to 5tI.kjents in a t"meIy mame'"

and in a form they can use?
. In what ways are assessment results reported to parents in a fmeIy mame'"

and in a form they can use?

2. ~ C~ and Instrvction
. How is data used to determine/improve curriculum and instruction at the

ooikiing and dassroom ~s?. How is data used to determine/imPfO'.'e student learning?

3. Meets ~ N--
. In what ways are assewnent results used to identify needs and assist students?
. How do students use data and related staff ~ to lTX)I'1itor and ~

their ~ performance?
. In what ways are students re-assessed 00 gcIs they ha-.;e not. preo,Ji()UsIy attaW1ed?



School leaders crecrte a schad enIIiroIment where eI.'er)'OOe contributes to a cu~lative.
purposeful and positr..-e ~ 00 sbJdent leamng.

STANDARD 1: INSTRUCTIONAL LEADERSHIP
Schoo/leaders create and sustain a context for leamng that puts sttK:tents' learning first.

BENCHMARK A! EnUCATIONAL PROGRAM
School leaders are knowledgeable about the school's educational pr'OW'am5 and act
on this knowledge.

Key Characteristics with Sample Discussion Questions:

I. Knowledp of Curriculum,lnstrucdon, and Assessment
. How knowledgeable are school leaders about curriculum?
. How kno-NIedgeabie are school leaders about nstruction?. How knowledgeable are school leaders about assessment?

2.KnowIed.. & Use of Data. In what ways do sd1ooIleaders demoostrate both ~ Lr1der"Standing and
use of multiple types and sources of data in suppOf1 of student learning?

3. TechnoiOlY. How do school leaders assure that technobgy ~ ~ instructOO.

and assessment?

4. Knowledp of Student Development & Leaman.
. How do school leaders consider student developmental stages and adolescent

learning theory when making decisions?

5. Knowledp of Adult Lumina. How do school leaders apply adult learning theory?

6. Change Apnt
. In what ways do school leaders understand and act on their role as a catalyst

for change?

7. Focus on Student R~. In what ways do school leaders focus on student results to inform c~
instruction, and assessment?

8ENCHMARK 8! 'N~UCTlONAL SUPPORT
Sffioolleaders set high e><Pectations. com~icate, morVtor; ~ a1d make
adjustments to enhance instruction.

Key ClIarocteristics with Sample DIscussion Questions:

I. Monitoring. How do school leaders monitor programs and practices on a regular basis'!

2. Coachinl. Fad1itadnl. In what ways do sctKJOIleaders model. coach, and faciitate best-practices of
terli1g ~d 1eami1g?

3. Evaluation
. In what ways do staff evaluations indude c~ critical to ~

teaching and learning?
4. Clear Expectations. In what ways do leaders clearly c~ expectations?

s. Collaboration. Communication
. How do school leaders provide opportunities to staff for communicating about

teaching and learning?



STANDARD 2: SHARED LEADERSHIP
Structures and processes exist to SlWOrt shared leadership n which all staff has
collective responsibility for student learning.

8E.NCHMARK A~ SCHOOL CULnJRE .e CLIMAn I

Staff creates an environment conduO\Je to effective teachng and I~

Key Characteristics with Sample Dlscusslan Questions:

I. Safe and Orderly. Does a safe and oroeriy envV-onment exist in the ooikling?

2. Learnlnl Focused. In what ways does a culture and dimate focused on learner outcomes exist

in the school?
3.lndusive & EquitaYe. In what ways do all students have equal access to the curriculum and learning

opportunities?
4. CoIlaboratI¥e Inquiry. How do staff engage in dialogue arK1 reflection about teaching and learning?

5. Data-Driven Culture. How do staff use data to rTIeaSln 1he ~ <;If the ~ m its
processes?. How do staff use data continuousfy. collabor~ m e~ to impro-.te
teaching and learning?

6. C~ Dedsion-Makinl Process. How do staff engage n making decisions that ~ 1he school camUtity1. How do staff take ownership for the decisions that are made?

8E:NCHMARK 8! CONTINUOUs. IMPROVEME:NT

Staff engages in colaborative inquiry focused on continuous in~ to increase
student achievement.

Key Characteristics with Saln9'e Discussion Questions:

I . Shared Vision &: Mission
. How are the ...;sion and mission of the school dearly articulated to aI ~

. How do staff communicate high expectations for students?

1. R...1t..Focused Plan. Is there a schooI-~oped. written plan for cooti~ n~~
. How do the improvement plan strategies and inter\Jentjons support the

attainment of the schoors student goals as identified by data?
. How does the plan meet the r'e<t'~ of stMe and kderaI mandates?

3.lmplemented
. How is the plan fa- m~ in~11ented and SlWOf"ted by the entre

school and c~ityl
4. Monitored. How is the plan for i~l:PJement ca1ti1uously morVtored and adjusted

at least annually?

MICHIGAN DEPARTMENT O,F EDUCATION. v.9.0S 7 MICHtGAN SCHOOL IMPROVEMENT FRAMEWORK



STANDARD 3:
OPERATIONAL & RESOURCE MANAGEMENT
School leaders organize and manage the school to support teaching and learning.

8£NCHMARK A~ RBOURC~ ALLOCATION

School leaders allocate resources in alignment with the vision. mission, and educatiooaJ
goals of the school.

Key Characteristics with Sample Discussion Questions:

I. Human Resources. How do school leaders deploy and support human resources to maximize

student learning?
2. Fiscal. How do school leaders align the allocation of monetary resources to

support teaching and learning goals?
3. Equipment and Materials. How do school leaders align the allocation of equipment and materials to

support teaching and learning goals?
4. Time. How do school leaders allocate time to suppor-t teaching and learning goals?

5. Space. How do school leaders allocate space to support teaching and learning goals?

BENCHMARK A-- OPE:RATIONAL MANAGE:MENT

School leaders develop. implement and/or monitor policies and procedures for-the
operation of the school.

Key Characteristics with Sample Discussion Questions:

I. State and Federal. In what ways do school leaders implement state- and federal-l~1 mandates.

regulations and rules as they apply to the school?

2. District
. How do school leaders implement local Boart1 policies and district-I~1

procedures as they apply to the schoofl

3. School
. In what ways do school leaders design. i"1>1ement and monitor school-lM

policies and procedures?. In what ways does the school meet all required state and federal

regulations and building maintenance standards?



The school has highly ~alifled personnel who continually acquire and use skills, knowledge,
attitudes and beliefs necessary to create a culture with high IMs of learning for all.

STANDARD 1: PERSONNEL QUALIFICATIONS
SchooVdistrict staff qualifications. knowledge. and skills support student learning.

8ENCHMARK A! REQUIR!:ME:Nn

Staff meet requirements for position held.

Key Characteristics with SamfJle Discussion Questions:

I. CertificationIRequlrements. How do school leaders assure that all staff hold necessary certification(s) and/or

meet applicable requirements?
2. NCLB (Highly Qualified). How do impacted staff meet requirements as specified in federal law?

BENCHMARK A.o: ~K'LL~ KNaWLEnGI;: &. n,~pa~'T'aNs."'i"'" .
Staff has the professional skills to be effective in their positions.

Key Characteristics with San1l»Ie DIscussion Questions:

I. Content Knowledge. How do school leaders assure staff have substantial content knowledge in their

assigned area?
2. Communication

. In wt1at wa}'S does staff ccmnricate effectr...eIy with stlK:tents. parents, m co~

3. SchooUClassroom Management. How do staff establish and use systems to maximize student learning?. How do staff utilize strategies to maximize student learning?

4. Collaboration. How do staff collaborate on student learning?

5. Student-Centered. How do staff give the needs of students first priority?

6. Technology. k1 what ways does staff possess/use instructional ted"v"ldogy skills to suppor1/~

professional practice?. How do staff integrate educational technology into cumculum. instruction and

assessment?



STANDARD 2: PROFESSIONAL LEARNING
Educators in schooIs/districts acqUR or enhance the kn~edge. skills. attitudes,
and beliefs necessary to create high le els of learning for all students (NSoq.

AENCHMARK ~ COlilBORATlON
Professional learning is conducted with colleagues across the sdlooVdistrict
on improving staff practices and student achievement.

Key Characteristics with Sample DIscussion Questions:

I. Staff PartIcipates in Leaminl Teams
. In what ways does the school have structures in place wher-e teachers/staff ~

in learning teams?

2. Staff CoIab&--at:-Yeiy Analyze Student Work
. How do Staff continuously collaborate to adjust instruction based on ~

student performance?

BENCHMARK R! CONnNT" p~nAGOGY
Professional learning at schools/districts emphasize both content and pedaIOrf ofteadW1g
and learning.
Key Characteristics wItII Sample DIscussion Questions:

I. Use. Best-Practices. Haw does professionalleaming use exaIT1)Ies of best practice to increase

tead1erS' lM1derstandng of ~ students learn?
. Haw does professionalleaming model effecti'Ye constructive strategies

to imprCYlle student a~. Haw ck>es pro~ Iearmg nxxEI best ~e to ~ ~ better
differentiate i1struction?

2. Applies Cun'kulum Content
. In what ways do teachers ha\Ie deeper caltent lI1derstanding due to ~esionaI

learning?
J.lnductlon/MentorinalCoachlnl

. !-iON are new ~ i'rlJcted m ~ n a naT6'" 1hat ~ 1hem be ~

RENCHMARK C! A.LlGNM~NT
SchooVdstrict prufessia1alleaming is needS-based, aIi~,job-ef Tt8j<fed, m ~
Key Characteristics wfdI Sample DlscussIan QuestIons:

I.AllpH. How are professional learning opportunities provided to meet identified
individuaVgroup staff needs?. HCNI is ~fessionaIlearning aligned with the sd1oo1 irrvoven1ent plan.
MictVgan Gnn.im ~ m Natn1aI Staff' ~ T DR Caro S~

2. Job-embedded. In what ways are pro~ learning ~nities erTt>edded witt-Mn the
regular won< day?. In what ways are professional learning opportunities structured to meet
adJIt Jeamng needs?. HCNI do tead)ef"s/staff apply ~~ £ran professionaIleaming?

. To what extent do colleagues ~ one another and PfO"'ide fee<back ~
application of Jemng?

3. R-.~...,. How do co"ea~ observe one another and provide feedback regard~g
application of learning?

. How are student ~ anaIy2ed to determine the ~ of pro fessiooaJ ~?
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The sd1oo1 staff maintains purposeful. a~. positi\-e relationships with fami6es of its
students and with the COI'TVTU1ity W1 whidl it operates to ~ student Ieam~g.

STANDARD 1: PARENT/FAMILY INVOLVEMENT
Schools actively and continuously ~ parents and families in student learning and other
sdOOactivities.

BENCHMARK A! COMMUNICAnON

SchooVparent/family communications are two-way. ongoing. and meaningful

Key Characteristics with Sample DiscuJsion Questions:

I. Methods
. How are a variety of commooication tools used on a regular basis by the ~S?
. How are opportunities !)ro-'idecI fa- d.-ect cartact between the ~ and

parentslfamilies that ta<e rrto consideration a variety of ~ needs (e.g.. paIelts'
schedules. transportation. translations, interpretation. and child care)?

. HC1N does the school share the board-apprn'.Ied disbict and school parent

involvement plans with parents and families1

2. D~y,g.-':;;i. How does the commJnication system address issues of family di\lersity. induding

language. ~. econonWc status, and belief systems?

8ENCHMARK A! ENGAG~ENT
Schools h~ a systematic approach that encOrT1>iSSe5 a variety of~ ingfuI actillities/
actions that engage parents/families as partners in helping students and schools succeed.

Key Characteristics wftJI Sample D;scuSIIan Quesdons:

I. Volunteering
. In hat ways are those who are able to ~ee- ~ vaious ~~ to

do so?
. Is ~ a system i1 place to identift arK:! ute ~. fflCi-Ss, talents. and avaIitIity?

1. Extended ~ing OpportIRtides
. How does the school create oppor1unities for parentsifamilies to learn about,

and become ~ i'I, a.Ticular and instructional activities in sdtOO?. How is infom\ation Pr'O'Iided about hON parents/families can foster learning

at horre by giW1g ~-opriate assistance. monitoring ~ and gi...;ng
feedback to teachers?

3. DedslOI.-MaId"8
. How does the sctOO ~ pa'elltslfaTWes in sctm ~'81t ~ ard

poicy-I~



STANDARD 2: COMMUNITY INVOLVEMENT
The com~nity-at-large is supportive of and involved in student leaming and other
school activities.

BENCHMARK A: COMMUNICATION

CommJnications within the comrrunity are welcoming. visi~. purposefu~ and
take into account diverse populations.

Key Characteristics with Sample Discussion Questions:

I. Medlodl. How are a variety of communication tools used on a regular basis?

1. Diversity. How does the com'runication system address issues of convnunity dj..,.ersjty.

induding: language. ~ economic status, and belief systens1

8ENCHMARK 8! ENi2Ai2E:MENT
The school and commJnity worl< collaborativety and share ~ it c.*'to
strengthen student. family. and community learning.

Key CIIarocteristics with Sample DIscussion Questions:

I. Business Community. In what ways does 1he partner"Ship extend 1he learning ~ities for students
and relate expectations of the 'oYOrkpIace?

. In what ways does 1he school partner with OOsinesses to ~ additional
resources to SlWOf"t programs?

2. Educadonal Instttudona
. ~ what ways does 1he school partner with educaOO'\aJ institutions and other

organizations that offer educational programs. to supplement and extend learning
opportunities for students?

3. Commwtity Atendes. In what ways does the school partner with COfTVTU)ity agendes to coordinate

social services for students and famiies1

..C~. HC1N is C<XTYnJ'rity ~ utilized Wt piaming?. HC1N are CaT1fTU'\ity resO4.nes used to enhance educatiooal opportunities?

. HC1N are school resoun:es used to ~ COfTVTU)ity programs?

-
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smoots/districts have a system for managing data and infonnation in ~er to inform
decisions to ~ student ad1~

STANDARD 1: DATA MANAGEMENT
The school has policies. procedures, and systems for the generation. collection. storage.
and retrievaJ of its data.

BENCHMARK k nATA G~N~RAT'ON 'n~NTJF'CATJON- ANn CO~CTlON
Schools have a process for the generation, identification, and collection of student and
sdlool infom'lation.

Key Characteristics with Sample Discussion Questions:

I. Purpose. Hcm does the sdlool use data to identify strengths and challenges?. Hcm does the school use data to ~op strategies to maintain strengths and
address d1aIenges?. Hcm does the sdlool collect data that shows who is or is not learning and whyl. Hcm does the sdlool use data to det~ the efrecti..-eness of strategies?. Hcm does the ~ coHect the appropriate data for identified groups and use
it in the plaming process?

2. S,,-.tE ttc. To hat ext61t <:k>es the s::tro haI.-e,a ~ to determne the data to be colectedl. How does the s::tro ~ the ~ d .. ~ <tJtal

3. Multiple Types
. Hcm are mJ/tipie types of data collected (e.g.. student ad"l~ der~ics,

perception, contextJpnxess)?
4. Multiple Sou~es. Hcm is each type of data collected from ~1tipIe SOtfiesl. Hcm are ~/tiple ~ of data ~ from ~ gi\Ien SOJr'Cel

5. Technical Quality
. In what ways is the data reliable. wid. and timeJy?

8ENCUM.ARK A! O.AT.A .ACC~«'8'LITY .I

The appropriate information and data is readily accessible.

Key Characteristics wItIa Somple DIscussIon Quesdons:

I. Retrievable. In what ways do teachers. students, administrators, parents and community
members, ha\'e access to the data they need when they need it?

2. Security
. How is data secu~ so that it is ~ oriy to authorized usersl
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~ENCHMARK Coc nATA s.UPPORT
The system provides multiple types and sources of data.

Key Characteristics wfdI Sample DIscussIon Quedons:

I. Process. How is data organized. SUrTVTlarized. and fom\atted for anaIysis1. Does staff ha\-'e the ~"s, knowledge. arK! disposition to analyze data?
. How are opportunities provided by the schooVdistrict for collaborati\-e

analysis of data?
2. Tools. To what extent is data provided that shows cOrT1)arison across ~. To hat extent is data prtr.'ided that shows c~soos ~Une1

. To what extent are multiple types and sources of data provided that show

c~ for analysis CNer time?

STANDARD 2: INFORMATION MANAGEMENT
The schooVdistrict staff collaborate to deri\le information from data and use it to
support decisions.

BENCHMARK ~ .AN.ALYSIS" INTE:RPRE:T.AnON
Staff use appropriate methods to examine data and collaboratively detemW1e its
possible meaning.

Key Characterlstia wItfI Sample Discussion Questions:

I.Analysis. How well does the data ~ staff understand comparisons across ~. H<7IN ~ does the data help staff understand comparisons 0Jer time?
. How ~ does the analysis of ~ types and SOlfies of data ~ staff

lmderstand c~risons CYtIer time?. How are ~ltiple ~ of data aggregated and disaggregated?. In what ways do sd1ooIs use bendvnark data to ~ student ad1ieo.lement?

2. DI8iOIUe about Meanl"!. How do staff discuss the data they ~. what it means, and what action it ~
. Is ~ a process n pL"k:e to i1tef1)l'et/explain data that ~ ~ ~

of the school comrunity?. How have various interpretatioos and explanations been considered?

AENCHMA.RK A~ A.PPL'CA.T'aN~

Data is used to inform school decisions induding monitaing and ad~ tead'ling
and learning.

Key Characteristics with Sample Discussion Questions:
I. Dissemktation. Ho.N does ~ school ~ what it has learned fTum data ~ m i1ter"pretatioo?

. How does the school determine the audience for its data analysis and

interpretation results?. How does the school use information to txJild support for decisions?

1. D8ta-Drh'8II DedIion Makiftl
. Ho.N is i'i<:x'matioo ~ fTum ~ data used to "* decjgc. - 15 ~ ~ " . ~

actioos at ~ dawoom m student IeoJe!1. Ho.N is i1famatioo ~ from "the data used to "* ~ m detb"" Ii- e
CK:tKx1s at ~ schooIle\IeI1. How is information deIi\oed from the data used to monitor and evakJate the
eff~ of decisions am actions?
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