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MEMORANDUM
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Thomas D. Watkins, Jr., ChairmanFROM:

Approval of the Revised Position Statement on Inclusive Education for
Purposes of Public Comment

SUBJECT:

In February of 1992, the State Board of Education adopted a Position Statement on
Inclusive Education (Attachment A.l.). The Statement clarifies the definition of
"inclusive education" and provides guidance to school districts on the placement of
students with disabilities in the least restrictive educational environment (Attachment
A.2.).

The Special Education Advisory Committee (SEAC) is mandated under the Individuals
with Disabilities Education Act (IDEA) to advise the state education agency with respect
to policies and procedures regarding special education. The SEAC is composed of 33
members representing parents of students with disabilities or persons with disabilities,
advocacy organizations, professional organizations and school administrators. The SEAC
determined that with the reauthorization of the IDEA 1997 and its implementing
regulations of March 12, 1999, the Position Statement on Inclusive Education needed
review and possible revision. The SEAC deliberated its recommendations on this matter
over two school years. On June 5, 2002, the SEAC unanimously approved a
recommendation to the State Board of Education for an updated draft of the Position
Statement on Inclusive Education (Attachment B).

Under the regulations implementing the IDEA, the Department is required to seek public
comment on any changes to the state's special education policies and procedures. The
Office of Special Education and Early Intervention Services will receive public comment
on the updated draft of the Position Statement on Inclusive Education through September
30, 2002. Other documents regarding special education procedures have been updated
based on the new Administrative Rules for Special Education, effective June 6, 2002.
Public hearings on these documents are being scheduled for September, 2002.

Following the period of public comment staffwill summarize the comments and return to
the State Board of Education for approval of revisions to the Position Statement on
Inclusive Education.

It is recommended that the State Board of Education approve the Revised Position
Statement on Inclusive Education for ~ses of Public Comment. as attached to the
Sul2erintendent's memorandum dated Au~t 2. 2002.
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Position Statement on Inclusive Education

This paper sets forth the position of the State Board of Education regarding the placement of stu-
dents with handicaps in general education classrooms within general education facilities. This en-
compasses the emerging concept in the delivery of programs and services to students with handi-
caps known as inclusive education. Inclusive education should be integral to present efforts in
P.A. 25, school improvement, school restrUcturing, and core curriculum which are attempting to
enhance education for all students.

This paper reaffinns the 1984 policy (Attachment A) which served as a statement of commianent to
increasing options for students with handicaps in general education facilities. Further, this paper
serves as a statement of commitment to increasing opportunities for students with handicaps in
general education classrooms within these facilities and to the integral involvement of parents in
this process. It is the belief of the State Board of Education that program options created in general
education classrooms will not only maximize the potential of students with handicaps, but also will
assist in the preparation of both students with handicaps and students who are not handicapped for

integrated community living.

For purposes of this paper. inclusive education is defined as follows:

The provision of educational services for students with disabilities. in schools where non-
handicapped peers attend. in age-appropriate general education classes under the
direct supervision of general education teachers, with special education
support and assistance as determined appropriate through the individual-
ized educational planning committee (1EPC).

This defInition is congruent with the Michigan Department of Education's belief that all children
should have the opportunity to be educated together, regardless of handicapping condition, in the
school he or she would attend if not handicapped unless otherwise determined appropriate through
the IEPC process.

As noted in the 1984 policy on least restrictive environment (LRE) concerning separate facilities:

It is the policy of the State Board of Education, pursuant to state and federal roles and reg-
ulations, that handicapped students are to receive their education in a chronologically age-
appropriate, regular education environment unless an assignment of this type is deter-
mined to be inappropriate even with the provision of supplemental aids and services. -

The detennination of appropriate special education programs and services and the extent to
which the swdent will participate in regular education programs shall be determined by the
individualized educational planning committee and be based on the student's individual
needs.

The provision of these services requires the availability of a full continuum of program options.
Inclusive education, as defmed by this paper, represents one of the options available on ~ special
education continuum. The following provision from the 1984 policy on LRE is pertinent to the de-
velopment of the position taken in this paper:



All school districts that operate or contract for special education programs should review
their delivery system to ascertain if their current continuum contains options. to meet the
educational and social development needs of all their students. If program options are
lacking in regular education environments. these options must be made available to serv.e
the individual needs of students as determined through an individualized educational plan-
ning committee process.

During the process of fonnulating recommendations regarding educational programs and services
for students with" handicaps the IEPC must consider the following, in order, based on the individu-
al needs of the student and using the 13-step process identified in the 1984 policy on LRE.

1. Full-time placement in the general education classroom with special education support services.

2. Split-time placement in the general education classroom and a special education classroom pro-
gram if it can be demonstrated that even with the provision of supplemental aids and services
the handicap~d student cannot be appropriately educated on a Cull-time basis in the regular
classroom setting.

3. Full-time placement in special education program within a general education facility if it can be
demonsttated that the sttIdent cannot be adequately educated in the split time setting. .

4. Assignment to a separate facility as discussed in the 1984 policy on LRE.

Summary: It is the policy of the State Board of Education. pursuant to state and federal re-
quirements. that students with handicaps must be educated with d1eir nonhandicapped ~rs to the
maximum extent appropriate to meet their individual educational needs and potential. So that this
may be realized. it is essential that program options be available in general education classrooms
within our general education facilities. Further. a process must be followed by the individualized
educational planning committee which will assure that the re:commended assignment option is ap-
propriate to the individual needs of each student Education assignments are not to be
based on the label describing the student's handicap or the availability of pro.
grams.

The 1984 policy on least restrictive environment sets forth this statement of principle and providesa course of action for school districts to follow. .

It is believed that adherence to the contents of this paper by Michigan's public schools will assure
an educational environment that is appropriate for serving the individual needs of each of
Michigan's students with handicaps, as well as foster the preparation of all youth for a lifetime of
integrated community living.
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POLICY STATEMENT

It is the policy of the State Board of Education, pursuant to state

and federal rule. and regulations, that handic.apped .tudenta are to rec.eive

their education in a cbronolo&ically age-.ppr~ri.tet regular education

environment unle.. an asaianment of tbia type ia determined to be ioappro-

priate even with the provision of suppleDental aids and services.

The determination of appropriate apecial education proer... and

aervices and the extent to which the student viii participate in re&ular

education program. shall be determined by the individualized educational

planning committee and be based on the .tudent'. individual needs. 1..881&-

ment decIsIons shall not be baled on the label de.cribing the student's

handicap or the availability of pro&r

Whenever a student i. conaidered for as.ign..nt to a .eparate facility,

(thi8 being 8 facility utilized 8olely for the education of handicapped 8tu-

dents) the individualized educational planning cQDmittee .hould exarci,e its

authority to foraulat.e all assipmel1t recoc-.udatiol1 after discu8sion of

options based UpOD .tudent Deeds. The 8uper1uteudeut respou1ble for ...1p-

aent of the student shall c~lder the IndIvIdualIzed educatIoaal plannIng

committee recom.ndation before makiQ the a..ip.Mnt to . facilit.1 where the

appropriate programs and services are to be delivered.

A 8eparate facility may be an appropriate educational euviroD8eut for

(8ome 8tudents. A8signment to thia type of facility abould be carried out

only after the individualized educational plannina committee haa determined
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the extent to which the student will participate in regular education

programs and has discussed and documented assignaent alternatives based on

the student's needs in the cognitive, affective. and psychomotor domains in

As part of this process, theboth curricular and extra-curricular areas.

individualized educational planning comldttee is expected to discuss the

8ocializatlo~ benefits to be accrued by the handicapped student as wella.

by nonhandicapped students

All school districts that operate or contract for apecial education

programs should review their delivery .ystem to ascertain if their current

continuum contains options to meet the educational and social development

If program options are lacking in regularneeds of all their students.

education environments, these options must be made available to serve the

individual needs of students as determined through an individualized

educational planning committee procesi.

RESPONSIBILITIES OF THE INDIVIDUALIZED EDUCATIONAL PLANNING COMMITTEE

The individualized educational planning committee is the forum for dis-

This committee ia ainimallyCU8sion of appropriate placement alterDative8.

composed of a representative of the public agency who is responsible for the
0

student's education, the student's teacher, the parent{I), and others at the

A representative of the multi-discretion of the school district or parent.

disciplinary evaluation team must participate in the initial and three year

reevaluation individualized educational planning committee 88eting.

The individualized educational planning comaittee has or can obtain by

rule (i. 340.l722c) diagnostic information that can assist the comadttee in

This committee must, by law, makefully understanding the student's needs.

decisions of eligibility, of appropriate progr..a/aervicea, and the extent

to which the student is able to participate in regular education programs

-3-



(I. 340.1721e). This committee may make recommendation~ concerning where these

appropriate program/services shall be provided (R 340.1721d).

In assigning handicapped students to educational programs and services,

it i8 expected that:

First, consideration be given to educating handicapped students
with nouhandicapped students in the regular education classroom

(R 340.1721e).

Second, if regular education classroom placement is not appropriate
to the individual needs of the handicapped student; then considera-
tion shall be given to assigning the student to a special education
program in a regular school setting.

Third, and only if it can be demonstrated that even with supplemental
aids and services the handicapped student cannot be educated in the
regular school setting, is assignment to a separate facility deemed
to be appropriate.

Fourth, if a separate facility is deemed to be appropriate, the
handicapped student must be provided the opportunity to participate
with nonhandicapped students in nonacademic and extracurricular
activities to the maximum extent appropriate to the handicapped
person's needs (R 340.1722).

The following 13 atep process is recommended to assist the individualized

educational planning committee and the public agencies in making decisions

which adhere to the principles of least restrictive environment. It Is not

intended to identify all the responsibilities of the individualized educa-

tioDal plaDuiDg committe..
.

It i8 possible for the entire 13 step process to

occur at the individualized educational planning committee meeting. However,

the public agency and the parent have time lines for consideration of individ-

ualized educational planning committee decisions and recommendations and for

notifying each other of the appropriateness of these decisions.

13 STEP PROCESS

1. The individualized educational planning com8dttee determines the stu-
dent's eligibility for special education.

2. The individualized educational planning comadttee discusses and identi-
fies the specific cognitive, affective, and psychomotor needs of the
student.

-4-



3. The individualized educational planning coamittee determines the extent
to which the student is able to participate in regular education pro-

grams.

4. The individualized educational planning committee determines the 8pecific
8pecial education and related 8ervices neceaaaty to address the need8
identified in 8tep 2. These mu8t be identified by rule number and title.

.5. The individualized educational planning comudttee asks what opportunities
and/or resources exist in the regular education facility that allows these
needs to be met.

6. The individualized educational planning committee asks what opportunities
and/or resources exist in the 8eparate facility tha"t allows these needs to
be met. The committee should ask if these opportunities and/or resources
can be established and provided to the 8tudent in a regular education
facility. If they can, assignment to the regular education facility
8hould be favored 8ubject to a discu8sion of item 7.

7 The individualized educational planning committee discusses any potential
harmful effects in the social, educational, or p~chomotor areas or in
the quality of services the student needs if assignment is made to.
separate facility or a regular education facility.

8. The individualized educational planning committee decides if it wil~ make
a recommendation of where the programs and services may most appropriately
be provided. If they do choose to make this recommendation, theindivid-
ualized educational planning committee should document the results of its
discussion of steps 5-7. In so doing the individualized educational
planning comadttee should identify its recom.nded facility explaining
why the facility 1s being recom.nded. It should also identify other
facilities that were considered and why they were rejected.

Q If the individualized educational planning committee decides not to make
a 8pecific assignment recommendation to the 8uperintendent, it will
include documentation of items '-7 in order for the superintendent to
make appropriate assignment decision8. Facilities considered and reasons
for consideration and rejection of 8pecific facilities 8hould also be
provided to the superintendent in order for the notice requirements
[R 340.l723(1)(b)] to be met.

10. The individualized educational planning committee'. report and accom-
panying material i. forwarded to the superintendent or de.ignee.

11. The superintendent reviews the report and considers tbe facility
options discussed and tbe rationale for rejecting any options. He/sbe
considers tbe recommended facility if a rec~_ndat1on is offered and
makes an assignment decision.

12. The parent is then notified pursuant to I. 340.1723& and I. 340.1723b. The
8uperintendent is required to tnform the parent of the public agency'.
intent to implement the individualized education program, to identify
where these programs and services will be provided, and when they will

begin. (I. 340.1722a).
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13.

(

The parent receives the notice and either requests a heari.ng relating to
eligibility, the individualized education program, or the assignment
decision of the 8uperintendent or chooses to accept the school district'.
implementation plan as being appropriate.

The superintendent's assignment of a atudent to a separate or a regular

education facility ahallnot be viewed as a permanent assignment decision.

The individualized educational planning coemittee at each annual review

meeting should review the educational assignment and follow the 13 step process

in order to assure that assignment decisions are appropriate.

STATE BOARD OF EDUCATION ADVICE TO SCHOOL DISTRICTS AND DIRECTIVES TO SPECIAL
EDUCATION SERVICES

The State Board of Education advises that:

1. All school districts should review and involve the community to determine

if the educational practices currently in operation prepare both their

handicapped and nonhandicapped students for integrated community living

2. All school districts should:

A. Assess their'current delivery system to ascertain if their current

continuum contain. option. to meet the educational and social develop-

ment needs of all their students; and

B. Provide opportunities for interaction between handicapped students

and nonhandlcapped students.

3. If the assessment of the current delivery 8ystem (2A above) indicates

that program options are lacking in reaular education environments, then

these options must be made available to 8erve the unique needs of students

a8 determined through the individualized educational planning comadttee

proce8S.

1.
The State Board of Education directs Special Education Services to:

Offer guidance and 8UPPOrt to 8chool di8trict8 a8 they provide program

options for students.

-6-





In this light, the State Board of Education asks for a statewide effort to

reassess our delivery aystem relative to educational placement of our children

and youth and to work toward Increased, 8eanlDgfullnteractlon between all

students in public education.

It i8 believed that an adherence to this policy by Michigan'. public

the individual needs of each of Michigan'. handicapped 8tudents.

-8-



Attachment B

0 Information Item
[8] Action Item

RECOMMENDATION TO SEAC

Recommenaat;on to: Update the State Board of Education Position Statement on Inclu-
sive Education, February 1992

From: Date: June 5, 2002Policy Committee

Rationale:

The Policy Committee of the SEAC detennined tha4 with the passage of the Individuals with
Disabilities Education Act in 1997 (IDEA 97) and its implementing regulations of March 12,
1999 (regulations), the State Board of Education Position Statement on Inclusive Education,
February 1992, needed review and possible revision. IDEA 97 and the regulations presume that
a student is to be educated with nondisabled peers, unless the Individualized Education Planning
Team (IEPT) detennines that this cannot be satisfactorily achieved. Previous federal law and
regulations required a justification as to why a student needed special education or related ser-
vices and a statement of the extent to which the student was able to participate in general educa-
tion programs.

These are two different approachei to the iiiue of integration with nondisabled peers. The
former approach was to justify placement in special education. The current approach is to justify
removal from general education. The IEPT must now explain the extent to which the student
will:

(I) Not participate with students who are nondisabled in the general education program,
(2) Not be involved and progress in the general curriculum, and
(3) Not participate in extracurricular and nonacademic activities.

In light of this change in federal focus regarding the "least restrictive environment," the Policy
Committee offers a recommendation to update the State Board of Education Position Statement
on Inclusive Education, February 1992. This proposal includes a new IO-step LRE Placement
Consideration document. The former 13-step process, which was used to justify placement in
separate facilities, has been updated to this IO-step LRE Placement Consideration document.
This document is to be used by IEPT's to guide program and placement decision making.

The recommendations proposed at the end of the 1992 document were completed and reported in
the Final R~rt of the Inclusive Education Committee. Janum 1993 (attached). The current
State Board of Education Position Statement on Inclusive Education. Februm 1992, is also
attached.



Pros:. Language has been updated regarding students with handicaps to "students
with disabilities."

. References to the IEPC have been updated to the IEPT.. Language has been updated to person first language. .. References to "classrooms" have been updated to "services."

. The 13-step process has been updated to a IO-step process. This new document
is intended to guide decision making from the point of view that not being
included in the general education curriculum needs to be justified.. The position statement is much shorter and easier to understand.

Cons: . Some may feel this revised lO-step LRE documents gives "too much power"
to the IEPT, and does not give districts and ISDs enough flexibility in
detennining how they will distribute services.

Motion to be maae: It is recommended that the State Board of Education approve the
proposed revisions to the State Board of Education Position Statement on Inclusive Education,
February, 1992.

Action(s) to be taken if motion is approved: The OSE/EIS will prepare an item for
the State Board of Education to approve an updated position on inclusive education.



Proposed Position Statement on Inclusive Education Position (Draft, March 7, 200 1)

This paper sets forth the position of the Michigan State Board of Education regarding the
placement of students with ftaBeie~y8 DISABILITIES in general education elaBSfeems
PROGRAMS within general education facilities. This encompasses the elBefgiBg concept in
the delivery of programs and services to students with ft:-~Qie~ys DISABILITIES known as
inclusive education. Inclusive education should be integral to pfe3e:'.+. efforts in P .A. 25, school
improvement, school restructuring, and core curriculum ..':~'::~ Bfe ~+.+..=pQag to enhance
education for all students.

~1i&"".hef, This paper serves as a statement of commitment to increasing opportunities for
students with R~~sieaps DISABILITIES in general education classrooms within these facilities
and to the integral involvement of parents in this process. It is the belief of the State Board of
Education that program options created in general education classrooms will not only maximize
the potential of students with R8Bsie:.ps, DISABILITIES but also "ill assi:;.. iB ~e Pfep8f~eB
efbe~ s ;seat5 --'."i~ ~.::..~sixps :...~s PREPARE students who are not B8Bsie:.pped DISABLED
for integrated community living.

For purposes of this paper, inclusive education is defined as follows:

The provision of educational services for students with disabilities, in schools where
fteBh:..~die~ylJed peers WITHOUT DISABILITIES attend, in age-appropriate general education
Glasses PROGRAMS under the direct supervision of general education teachers, with special
education support and assistance as detennined appropriate through the individualized
education planning ee==.i"ee TEAM ~1~Pb) (IEPT).

This definition is congruent with the Michigan Department of Education's belief that all
children should have the opportunity to be educated together, regardless of ftaBQieapp~~g
eeftQi~eft DISABILITY, in the school he or she would attend if not ftaftQie~yped DISABLED
unless otherwise determined appropriate through the IEPT process.

THE FEDERAL REGULATIONS AT 34 CPR §300.347 AND §§300.550 to 300.556
DELINEATE THE RIGHTS OF STUDENTS WITH DISABILITIES TO A PLACEMENT IN
THE LEAST RESTRICfIVE ENVIRONMENT. (An-ACHED).

f~~Jiges~

~

iBdi'.lid\!aI R8ees.
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4:- .A~ssi-;:::..=~ to a s~8f::~e ~3Cili~' as dissussee iB ~'-.e 1984 polis:,' Oft b~..E.

S(i.~~~~J; It is the policy of the State Board of Education, pursuant to state and federal
requirements, that students with a: ei3f.ps DISABILITIES must be educated with their
a aBeie:.ppee NONDISABLED peers to the maximum extent appropriate to meet their
individual educational needs and potential. So that this may be realized, it is essential that
p:~gf:"~ options be available in general education elas~~ems PROGRAMS within em general
education facilities. Further, a process must be followed by the individualized educational
planning ee==.ittee TEAM which will assUfe 1Br... ~e feee==eBeee assigBIB=.. eptieB is
:,ppfepfi:...e ~e ~e mei-. oi~'tial Beees ef eaea s :.eeB~. INCLUDE AN EXPLANATION OF THE
EXTENT TO WHICH THE STUDENT WILL NOT P ARTICIP ATE WITH NONDISABLED
STUDENTS IN THE GENERAL EDUCATION PROGRAM, IN EXTRACURRICULAR
AND OTHER NONACADEMIC ACfMTIES. Education assignments are not to be based on
the label describing the student's BaBElieap DISABILITY or the availability of programs.

. . . .
~fe'.IiQes 8 e9\1fSe 9t: 8eti9B ~~f Qistfi~.:; te ~~119'.':.

It is believed that adherence to the contents of this paper by Michigan's public schools will
assure an educational environment that is appropriate for serving the individual needs of each
of Michigan's students with ft~-.Qi3C.ps D ISABILmES, as well as foster the preparation of all
youth for a lifetime of integrated community living.



LEAST RESTRICTIVE ENVIRONMENT (LRE) PLACEMENT CONSIDERATIONS

THE STATE BOARD OF EDUCATION IS IN AGREEMENT WITH THE FOLLOWING
STATEMENT TAKEN FROM S. REP. NO.I05-107, P.20; REP. NO. 105-95, P.99 (1997):

THE COMMITfEE WISHES TO EMPHASIZE THAT ONCE A CHILD HAS BEEN
IDENTIFIED AS BEING ELIGIBLE FOR SPECIAL EDUCATION, THE
CONNECflON BETWEEN SPECIAL EDUCAnON AND RELATED SERVICES
AND THE CffiLD'S OPPORTUNITY TO EXPERIENCE AND BENEFIT FROM THE
GENERAL EDUCAnON CURRICULUM SHOULD BE STRENGTHENED. THE
MAJORITY OF CHILDREN illENTIFIED AS ELIGmLE FOR SPECIAL EDUCATION
AND RELATED SERVICES ARE CAPABLE OF PARnCIPATING IN THE GENERAL
EDUCATION CURRICULUM TO VARYING DEGREES WITH SOME ADAP-
TATIONS AND MODIFICAnONS. THIS PROVISION IS INTENDED TO
ENSURE THAT CHILDREN'S SPECIAL EDUCA nON AND RELATED SERVICES
ARE IN ADDITION TO AND ARE AFFECTED BY THE GENERAL EDUCATION
CURRICULUM, NOT SEPARATE FROM IT.

THE STATE BOARD OF EDUCATION SUPPORTS THE USE OF THE FOLLOWING 10
STEP PROCESS IN DETERMINING THE EDUCATIONAL PLACEMENT OF ALL
STUDENTS WITH DISABILITIES.

THE STUDENT'S ELIOffiILITY FOR SPECIAL EDUCATION IS DETERMINED BY
THE INDIVIDUAL EDUCATIONAL PROGRAM TEAM (illPT).

1

THE STUDENT'S SPECIFIC EDUCATIONAL NEEDS (COGNITIVE, AFFECTIVE,
AND PSYCHOMOTOR) ARE IDENTIFIED AND DISCUSSED BY THE IEPT.

2.

THE IEPT SHOULD GIVE FIRST CONSillERAnON TO THE APPROPRIATENESS
OF PLACEMENT IN THE GENERAL EDUCA nON ENVIRONMENT WITH
MODIFICAnONS AND SUPPORTS. THE FULL CONTINUUM OF SERVICES
WILL BE CONSillERED WITHOUT REGARD TO CURRENT AVAILABILITY.

3

THE EXTENT TO WHICH THE STUDENT WILL NOT PARTICIPATE IN GENERAL
EDUCATION PROGRAMS IS DETERMINED BY THE IEPT.

4.

THE SPECIFIC SPECIAL EDUCATION AND RELATED SERVICES NECESSARY
TO ADDRESS THE STUDENT'S NEEDS IDENTIFIED IN STEP 2 ARE
DETERMINED BY THE IEPT. THESE PROGRAMS AND SERVICES MUST BE
illENTIFIED BY RULE NUMBER AND PROVIDER TITLE.

5.

IN SELECflNG THE LRE, CONSillERATION IS GIVEN TO ANY POTENTIAL
HARMFUL EFFEcrs ON THE STUDENT OR ON THE QUALITY OF SERVICES
THAT HE/SHE NEEDS (300.552D).

6.

A DETERMINATION OF WHERE THE PROGRAMS AND SERVICES MAY MOST
APPROPRIATELY BE PROVIDED, INCLUDING CONSillERA TION OF
PLACEMENT AS CLOSE AS POSSffiLE TO THE CHILD'S HOME, MAY BE MADE
BY THE IEPT.

7.



8. IF THE IEPT DOES NOT MAKE A SPECIFIC FACILITY DETERMINA nON,
DOCUMENTAnON OF THE PLACEMENT CONSIDERAnONS WILL BE
FORWARDED TO THE SUPERINTENDENT. THE SUPERINTENDENT WILL
MAKE A DETERMINA nON OF WHERE AND WHEN THE PROGRAMS AND
SERVICES BEGIN.

IN EITHER CASE, THE SUPERINTENDENT IS THEN REQUIRED TO INFORM
THE PARENT OF THE PUBLIC AGENCY'S INTENT TO IMPLEMENT THE INDI-
VIDUALIZED EDUCATION PROGRAM, TO illENTIFY WHERE THOSE
PROGRAMS AND SERVICES WILL BE PROVIDED, AND WHEN THEY WILL
BEGIN. (R340.1772A, R 340. 1723A, AND R 340.1723B.)

9.

10. UPON RECEMNG WRIlTEN NonCE, THE PARENT THEN HAS A REASON-
ABLE TIME TO 1) ACCEPT THE SUPERINTENDENT'S DECISION AS
APPROPRIATE, 2) REQUEST MEDIA nON AND/OR A HEARING RELATED TO
ELIGffiLITY, THE INDMDUALIZED EDUCAnON PROGRAM, OR THE
PLACEMENT DECISION, OR 3) REQUEST ANOTHER IEP.

(TO SEAC 6/5/02)



Least Restrictive Environment (LRE)

6300.550 General LRE reQuirements.

(a) Except as provided in §300.311(b) and (c), a State shall demonstrate to the
satisfaction of the Secretary that the State has in effect policies and procedures to ensure
that it meets the requirements of §§300.550-300.556.
(b) Each public.agency shall "ensure- -" .~

(1) That to the maximum extent appropriate, children with disabilities, including
children in public or private institutions or other care facilities, are educated withchildren who are nondisabled; and .

(2) That special classes, separate schooling or other removal of children with
disabilities from the regular educational environment occurs only if the nature or
severity of the disability is such that education in regular classes with the use of
supplementary aids and services cannot be achieved satisfactorily.

(Authority: 20 V.S.C. 1412(a)(5»

§300.551 Continuum of alternative placements.

(a) Each public agency shall ensure that a continuum of alternative placements is
avai!able to meet the needs of children with disabilities for special education and related
servtces.
(b) The continuum required in paragraph (a) of this section must-

(I) Include the alternative placements listed in the definition of special education
under §300.26 (instruction in regular classes, special classes, special schools,
home instruction, and instruction in hospitals and institutions); and
(2) Make provision for supplementary services (such as resource room or itinerant
instruction) to be provided in conjunction with regular class placement

(Authority: 20 V.S.C. 1412(a)(5»

§300.552 Placements.

In detennining the educational placement of a child with a disability, including a
preschool child with a disability, each public agency shall ensure that-
(a) The placement decision-

(I) Is made by a group of persons, including the parents, and other persons
knowledgeable about the child, the meaning of the evaluation data, and the
placement options; and
(2) Is made in conformity with the LRE provisions of this subpart, including
§§300.550-300.554;

(b) The child's placement-
(I) Is determined at least annually;
(2) Is based on the child's IEP; and
(3) Is as close as pqssible to the child's home;

(c) Unless the IEP of a child with a disability requires some other arrangement, the child
is educated in the school that he or she would attend if nondisabled;
(d) In selecting the LRE, consideration is given to any potential hannful effect on the
child or on the quality of services that he or she needs; and
(e) A child with a disability is not removed from education in age-appropriate regular
classrooms solely because of needed modifications in the general curriculum.
(Authority: 20 U.S.C. 1412(a)(5»



6300.553 Nonacademic settinas.
In providing or arranging for the provision of nonacademic and extracurricular services
and activities, including meals, recess periods, and the services and activities set forth in
§300.306, each public agency shall ensure that each child with a disability participates
with nondisabled children in those services and activities to the maximum extent
appropriate to the needs of that child.
(Authority: 20 V.S.C. 1412(a)(5»

6300.554 Children inbub1ic or" orivate institutions.'" .
Except as provided in §300.600(d), an SEA must ensure that §300.550 is effectively
implemented, including, if necessary, making arrangements with public and private
institutions (such as a memorandum of agreement or special implementation procedures).
(Authority: 20 V.S.C. 1412(a)(5»

:6300.555 Technical assistance and trainina activities.
Each ~EA shall carry out activities to ensure that teachers and administrators in all public
agencles-
(a) Are fully informed about their responsibilities for implementing §300.550; and
(b) Are provided with technical assistance and training necessary to assist them in this
effort.
(Authority: 20 V.S.C. 1412(a)(5))

§300.556 Monitorina activities.
(a) The SEA shall carry out activities to ensure that §300.550 is implemented by each
public agency.
(b) If there is evidence that a public agency makes placements that are inconsistent with
§300.550, the SEA shall-

(I) Review the public agency's justification for its actions; and
(2) Assist in planning and implementing any necessary corrective action.

(Authority: 20 V.S.C. 1412(a)(5»


