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Please forward this message to all in your region who are responsible for CI planning, actions, assessment, and reporting.

Message from Patty Cantú:

Happy March to everyone.  I hope this update finds you enjoying the warmer weather.
 

The new department will be involved in strategic planning activities over the next few months.  The mission statement for the Department of Labor and Economic Growth is as follows:

“Grow Michigan by promoting economic and workforce development, stimulating job creation and enhancing the quality of life in Michigan.”

 

The School Aid bill was reported out of the subcommittee last week.  There was $30 million in the bill proposed by the Governor for Added Cost.  It was reduced by $2 million by the subcommittee.

 

There is no news on the federal level on reauthorization talks.  Dr. Patrick Nedry of Monroe County Community College gave a great presentation on the history and potential problems with the cuts to Perkins at a recent meeting.

 

The TRAC pilot site visits are going well.  Each visit leads to some great discussions between staff, teachers and administrators regarding programs, the TRAC process, and continued collaboration.

 

Thank you for your continued support.

OCTP Career Initiatives Tips for Successful Grant Writing

As a result of feedback from our Career Initiatives Advisory Group, it was determined that regional CI team meetings generally conducted in the spring will not be held this year.  In lieu of these regional meetings, the attached document was developed to assist in the CI grant development process and submission.  OCTP CI Team staff will be available to meet with regions after the May grant submission if there is a need for further clarification on grant applications. However, no formal regional CI team meetings will be conducted this year.  Please contact your OCTP regional team leader if you have any questions or concerns regarding this document.  

Feedback Requested on Follow-up Reports

As most of you know, the CTE follow-up reports and interpretation guides were extensively revised this year. We are seeking input from users of the reports and interpretation guides regarding how helpful, clear, and understandable the reports and interpretation guides were this year. We have posted a feedback survey on the MCCTE website at: http://www.mccte.msu.edu/cgi-bin2/cteSurvey2004.asp.  Thank you for taking a moment to share your input. If you have any questions or would like to provide feedback more directly, please contact Jill Kroll at (517) 241-4354 or krolljc@michigan.gov.  

Michigan Electronic Grants System (MEGS)/04-05 Grants Application

MEGS can now be used to apply for grant year 2004-2005 CTE Perkins and Tech Prep funding.  You may begin to enter your application information, however, you will not be able to access the PDFs until the first of April.  We will also be developing more instructions and help menu items to assist with your application process.  Please note one change in particular; when you enter an Action Plan activity, indicate the category and click “save,” the name in the drop down will change to a combination text and numbers.  The category names will be spelled out, ex. 221-917- Authentic Instruction 1.

Attached are important timelines for the 2004-2005 CI grant applications as well as for the 2003-2004 CI End-of-Year Reports.  These dates were distributed during our January dissemination meetings and are being sent to you as a reminder.  If you have any questions, please feel free to contact the designated OCTP staff person listed on these timelines.   Contact Saundra Carter at carterse@michigan.gov if you have any questions regarding the changes in MEGS.

Amending the 2003-04 CI Grant Application/Plan:  Please note the instructions for amending the 2003-04 budgets or action plans have changed slightly since distribution at January workshops.  The regional CI coordinator is being asked to notify the OCTP team leader that an amendment is being submitted and to mail a paper copy of the changed pages, highlighting the changes. The revisions are included in the attachment “Requesting An Amendment to the CI Grants in MEGS.”  The last day to request amendments  is June 9, 2004.

CTE Facts Brochure

The facts brochure is now available.  A PDF file is attached.  If you would like additional copies, please contact Jill Kroll at krolljc@michigan.gov.  

Advisory Committee Survey

We are interested in hearing about your successful experiences while working with Advisory Committees.  A survey form is attached.  We would appreciate your input.  Please return to Christine Reiff at reiffc@michigan.gov.  

Career Pathways Video and Career Pathways Powerpoint CD

While supplies last, copies of the career pathways video for middle school students and the career pathways powerpoint presentation is available at no cost.  If you would like copies, please email your request to Katy Duncan at duncank1@michigan.gov or call (517) 373-3373.  Please share this information with your classroom teachers.
Lt. Governor Cherry, WSU President Reid Say Cherry Commission’s Work Vital to State’s Future 

Lieutenant Governor John D. Cherry and Wayne State University President Irvin D. Reid said the work of the Cherry Commission on Higher Education and Economic Growth is vital to the state’s economic future and pledged to work together to determine how to ensure that the Commission has the most impact on increasing the number of graduates.  President Reid is the current chairman of the Presidents Council, State Universities of Michigan.
“President Reid has his fingers on the pulse of higher education issues in Michigan and will be a leader this commission seeks out for input and guidance,” Cherry said.  “I appreciate the time he spent with me today as we discussed the goals and direction of the Cherry Commission.”
Governor Jennifer M. Granholm announced the creation of the Cherry Commission and gave it two specific charges.  First, it is charged with proposing ways to double the number of college graduates in Michigan within the next 10 years.  Second, the commission will ensure that citizens graduating from college in Michigan have the general and specific skills to succeed in the 21st century workplace.
Commission members will be named by June 1, and the group will report its recommendations to the Governor by January 1, 2005.
 “The Governor has taken a significant step to bridge higher education with Michigan’s economic development,” said Reid.  “Universities will welcome this opportunity to engage in the strategic planning process led by Lt. Governor Cherry.  Governor Granholm is demonstrating to Michigan’s citizens the importance of higher education and its direct benefits to the overall growth in our economy.”
The meeting with President Reid was the first in a series of meetings that Lt. Governor Cherry plans to hold with higher education leaders around Michigan in the next several weeks. 
 “The work of this commission will help ensure Michigan is an economic powerhouse state in the 21st century,” Cherry added.  “Making sure our citizens are equipped with the skills and training they will need in an economy driven by knowledge and technology will be at the heart of our work.”

School to Career:  Reworking the Model

Smaller learning communities have been proven as effective tools in increasing student achievement. Career technical education (CTE) is becoming a more recognized, useful organizer as middle and high schools transition from traditional schools to smaller learning communities. The themed approach helps students to see the reason and purpose for learning. Schools can choose their own themes based on interests of the students, the strengths of the school and the needs of the local workforce. To restructure schools into smaller learning communities this paper suggests schools should: 1) recognize the need for school-wide change; 2) involve the community; 3) build staff capacity; 4) identify appropriate career themes and challenges; 5) develop advisory boards around the career themes; and 6) focus on professional development. The full article can be viewed at: http://www.techlearning.com/story/showArticle.jhtml?articleID=17300810 

Tomorrow’s Entrepreneurs are in Schools Today

According to the Consortium for Entrepreneurship Education (CEE), entrepreneurial spirit is growing among high school students. CEE highlights the Gainesville, Florida Buchholz High Academy of Entrepreneurship. This is a four-year program that includes a course sequence of: Principles of Entrepreneurship, Business Management and Law, Business Ownership, and Retail Essentials. Approximately 200 students are enrolled in the program that allows students to “think outside the box, develop leadership skills, demonstrate economic concepts, utilize technology, become risk takers, form partnerships with the business community, and experience every aspect of a business through a variety of business/entrepreneurship simulations.” Because of the success of this program and others around the country, the members of the National Entrepreneur Advisory Council (NEAC), sponsored by CEE, held a meeting in January to look at ways to develop entrepreneurship education for both youth and adults. NEAC plans to release National Standards for Entrepreneurship Education this summer. For more information, go to http://www.entre-ed.org.

Promoting College Access and Success: A Review of Credit-Based Transitions Programs 

The Office of Vocational and Adult Education and the Community College Research Center released this report examining the effectiveness of programs created to assist in the transition from high school to college. The report identifies Advanced Placement and Tech Prep as credit-based programs that hold promise because they: expose students to college-level curricula; prepare students for the college experience; provide higher expectations and lower the cost of postsecondary education. Unfortunately, there is no research that definitively proves the positive effects of these programs. The future report on this issue, such as examining the content of courses taught in transition programs and conducting clear, methodologically sound evaluations of these transition programs. The complete report is available at:  http://www.ed.gov/about/offices/list/ovae/pi/cclo/crdbase.doc
Published March  8, 2004 – Detroit Free Press

SMALL BUSINESS: Technology outpaces would-be technicians.

Help Wanted: Automotive technician. Starting salary: $30,000. Benefits include medical insurance, plus two weeks paid vacation and two long weekends off -- that’s Thursday through Sunday -- a year.

How difficult is it to fill a job like that in Michigan’s lackluster economy?

Plenty, according to Stan Shephard, owner of Shephard’s Hi Tech Automotive in Detroit. Shephard posted his help-wanted sign 18 months ago, and today the position remains unfilled. He’s had only 15 applicants for the job.  “Lots of guys come in here and want to be a mechanic, but they don’t have the ability to come in and troubleshoot,” said Shephard, who employs three other technicians at his Harper Avenue business near Midtown. “These guys can pull engines, but they can’t hook up a scanner and do the high-tech part. We need that. They don’t realize that the business has changed.”

Technological advances in the car industry have outpaced the pool of qualified technicians.  As a result, independent garage owners and automobile dealers in Detroit, Michigan and across the country are hard-pressed to fill positions.  The shortage isn’t expected to wane anytime soon. A majority of auto dealers say they need to hire at least one new technician in the next six months. The average number of new technicians needed is 2.1 per dealer, according to a study conducted for Universal Technical Institute, a trainer of service technicians.

The U.S. Bureau of Labor Statistics has set the shortage at 35,000 annually through 2010, Automotive Retailing Today reports.  “The knowledge needed to fix a car today is nothing like it was 10 years ago,” said Terry Burns, executive vice president of the Michigan Automobile Dealers Association. “The level of study and the degree of study has changed. Technicians have become very difficult to find.”  But industry associations like the Michigan Automobile Dealers, as well as car manufacturers and independent business owners, are retooling recruitment efforts, working with local high schools and colleges to upgrade training and vocational programs and tapping skilled military veterans.

“The bottom line is there’s a national shortage of technicians, and we’re certainly a part of it,” said Ken Schewe, director of educational programs for the Detroit Auto Dealers Association. “A lot of the problem is perception about the job. A lot of parents and students still look at it as a dirty job, a job with no future. That’s just not the case. It’s a very high-tech job right now.”  It’s also a well-paid job. The typical salary for an automotive technician ranges from about $30,000 to $50,000 a year. In larger metropolitan areas, some make as much as $100,000, industry officials say.

But the days of walking into the neighborhood gas station and learning the ropes to become a mechanic are gone. Today, technicians must be able to read and write and possess math, science and problem-solving skills.  “Today a car is nothing short of a physics lab,” Schewe said.  One of the industry’s biggest recruitment tools is Automotive Youth Educational Systems, a partnership among carmakers, dealers and schools. Under the program, students begin training during their junior year of high school, shadow experienced mechanics and take part in paid summer internships. After graduation, they can begin work or continue with advanced training in college.

So far, about 370 schools in 45 states participate, said Larry Cummings, president and CEO of AYES. About 2,500 interns are expected to train at dealerships across the country this summer.  “There’s a lot of people retiring in this industry right now,” Cummings said. “There’s a need for young, aggressive minds that understand technology to become productive in dealerships and independent garages. This is a vocational initiative that does it right.”

Michael Savoie, owner of Savoie Chevrolet in Troy, is among the dealerships working with AYES and other programs.  “It’s going well,” Savoie said. “We try to have four in training all the time. Some wash out, but we’ve been successful. We’ve been able to replace some of our older technicians at retirement with younger technicians. Now, we have something to show parents that a career as an automotive technician can be very good. You can have a career that will last as long as you live.”

Concerned about the lack of qualified employees, Ken Navarre, owner of the Michigan Motor Exchange, with shops in Detroit, Westland and Waterford, began his own informal training program several years ago, with prospective technicians working and learning from experienced ones.  Additionally, Navarre has been working with the Michigan Automotive Academy in Romulus, a charter high school that teaches students automotive, machine and electronic skills along with academics.

It’s an initiative he believes works, training future technicians, said Navarre, who is president of the charter school’s board.  “There is more sophisticated computer technology in a car today than there was on the Apollo 11 spaceship,” Navarre said. “Everything in a car takes mechanical aptitude along with computer logic. Everyone talks about the problem but not everyone steps up to the plate” on the trained-labor shortage.

Federal Teacher Quality Requirements are Relaxed

The nation's schools, under deadline to get a top teacher in every core class, have won some wiggle room in areas where the assignment is proving unrealistic. Rural teachers, science teachers and those who teach multiple subjects will get leeway in showing they are highly qualified under federal law, the Education Department said Monday. The changes are most sweeping for rural teachers, thousands of whom who will get an extra school year -- until spring 2007, three years from now -- to show they are qualified in all topics they teach. Newly hired rural teachers will get three years from their hire date. The easing of rules is the latest effort by the Bush administration to show it is trying to answer concerns about the No Child Left Behind Act without watering it down.  http://www.ed.gov/news/pressreleases/2004/03/03152004.html
Adequacy, Equity, and the Effect of Resources on Student Achievement

Does the level of resources available to schools positively affect student achievement? In 1966, James Coleman and his co-researchers reported that home and peers have a much greater impact on student achievement than do schools. Since release of that report, researchers have debated the value of increasing school resource allocations to improve student achievement, as well as the fundamental value schools add to student learning. Recent research from Tennessee, as well as reanalysis of the original Coleman Report, suggests that school effects are greater than originally estimated. In looking at the Tennessee Value- Added Assessment System (TVAAS), for example, researchers have shown that effective teachers influence student achievement in a powerful way. A recent WestEd research summary suggests that not only do resources matter but they are distributed unequally. Some districts, for example, provide funding of more than $15,000 per student, while other districts allocate less than $4,000 per student. Such funding discrepancies have led to numerous state-level legal challenges claiming that school funding systems are constitutionally inequitable. Over the last decade, these lawsuits have slowly evolved from focusing on issues of equity to focusing on issues of adequacy -- that is, what are the resources schools need to adequately educate all students? This ASCD ResearchBrief focuses on a 1996 meta-analysis examining the assumption that resource levels do matter. http://www.ascd.org/publications. 

New Guide Ensures “No Subject Left Behind”

A new guide from CCSSO’s Arts Education Partnership will help state and local leaders see the opportunities in the No Child Left Behind Act to secure funding for arts education.  NCLB maintains that all core subjects must be taught to all students, whether they are assessed or not. This publication gives overview of the programs under NCLB, as well as links to more detailed information and resources.  Readers will find important information about the following: (1) Inclusion of arts as a core academic subject as required by law; (2) Descriptions of many NCLB programs with contacts and appropriation funding; (3) Examples of arts programs that have received federal education funding; and (4) Links to arts education research and other resources.  http://www.aep-arts.org/Funding.html.  

Career Academy Graduates Outearn Their Peers

A new report from MCRC describes how Career Academies -- a widely used high school reform initiative that combines academic and technical curricula around a career theme -- influenced students’ capacity to improve their labor market prospects and remain engaged in post-secondary education programs. Based on the experiences of more than 1,400 young people from nine high schools across the nation in the four years following their expected completion of high school, the report found that Career Academies significantly increased the earnings of young men -- especially those who were at medium or high risk of dropping out of high school when they entered the programs -- over the earnings of their non-Academy peers. Academies were found to have had no significant impacts, positive or negative, on the labor market outcomes of women.  Overall, Career Academies served as viable pathways to a range of post-secondary education opportunities, but they do not appear to have been more effective than other options available to the non-Academy group.  The findings demonstrate the feasibility of improving labor market preparation and successful school-to-work transitions without compromising academic goals. They provide compelling evidence that investments in career-related experiences during high school can produce sustained improvements in young people’s employment and earnings prospects.  For the full report visit:  www.mdrc.org/publications/366/overview.html.  

Most Parents Raise Money, Spend Money for Schools

Poll results released today by National PTA show that parents are worried  about the future of public education. Parents are seeing classrooms with wall-to-wall desks and are opening their wallets to save art and music programs. Additionally, an overwhelming 93 percent of public school parents said that education will play a major role in their decision about which candidate to support in this election year. In a national telephone poll of 800 public school parents, more than half of the respondents (55 percent) ranked school funding as a top issue facing public schools today -- eclipsing both school safety and quality. Additionally, 85 percent of parents believe the federal government should provide more funding for education. In response to tightened budgets, parents and schools are becoming more dependent on fundraisers. According to the poll, 79 percent of parents are being asked to fund items and needs that have traditionally been covered by school budgets including paper, cleaning supplies,

transportation, technology, teacher salaries, educational curriculum and art or music programs. 39 percent are contributing more than $100 to their kids classrooms each year and one-in-ten (11 percent) say they’re giving more than $300 a year.  www.pta.org/aboutpta/pressroom/pr040224.asp. 

NEA Calls for Bush to Fire Education Chief

The National Education Association (NEA) has asked President Bush to fire Education Secretary Rod Paige for calling the union a “terrorist organization.” The White House said Paige’s job was safe, reports Ben Feller. Paige, who made his comment in a recent private meeting with governors, apologized for his choice of words but maintained that the union uses “obstructionist scare tactics” in its fight over the nation’s education law. Reg Weaver, president of the union of 2.7 million teachers and other school workers, said that NEA members deserve more than “unfair labels and mean-spirited apologies.” “We have heard from thousands of educators who came home from their schools on Monday to hear themselves and their professional organization referred to as terrorists by the top federal education official,” Weaver said. “Our members say that, once again, this national leader has insulted them, this time beyond repair, with words filled with hatred -- and merely because they raised legitimate concerns about the president’s so-called No Child Left Behind law.”  
Is This Any Way to Pay for Public Education? 

In New Jersey, a school official is contemplating peddling the naming rights to the district’s only school on eBay, reports Kristen A. Graham.  “We understand what’s going on in the educational marketplace,” said superintendent John Kellmayer said. “In 10 years, this is going to be a fact of life. We’re aggressive enough to start this now.” Aggressive, creative or crazy: Take your pick. Kellmayer and Bruce Darrow, school board president and “director of corporate development,” preside over a district that is banking not just on government aid but on selling naming rights, snagging sponsorships, and launching other money-generating ventures to fund its future. “We’re working people,” Darrow said. “But we’ve got to get our kids on equal footing, and we have to be innovative.” To those who fight against commercialization in education, Brooklawn’s current path is a sacrilege, a body blow to the last bastion of unblemished public space. Gary Ruskin, executive director of Commercial Alert, a national anti-commercialism group, says the path the school district is taking is foolish and dangerous. “There’s no doubt that thousands of school districts around the country are desperately short on funds, but the answer is not to put our kids up for sale,” said Ruskin, who believes that Brooklawn administrators could better spend their time lobbying to reverse federal tax cuts to fund education. www.philly.com/mld/inquirer/living/education/8009054.htm.  

 All of Minnesota Left Behind?
A new report estimates that 80 percent to 100 percent of Minnesota’s school districts will not meet expectations of the federal No Child Left Behind Act, according to a state official familiar with the report. The much-anticipated Legislative Auditor’s report is also expected to say that by 2014, a significant number of schools will have been listed as under-performing for at least five years, reports John Welsh. That means they would face numerous penalties, ranging from changes in curriculum to possible state takeover under a proposal last month by Gov. Tim Pawlenty.  In a state that ranks at or near the top on many national student-achievement measures, the report’s findings that so many school districts are considered under-performing are sure to be unsettling. They  also will add fuel to a smoldering rebellion at the Legislature on the No Child Left Behind Act.  

Beating the Bubble Test: The Cost of Becoming an NCLB 

Literacy first, canoe trips later, is the new bargain at Garfield/Franklin elementary in Muscatine, Iowa. But with increases on standardized tests come other more substantive losses, reports Amanda Ripley. Creative writing, social studies and computer work have all become occasional indulgences. Now that the standardized fill-in-the-bubble test is the foundation upon which public schools rest -- now that a federal law called No Child Left Behind mandates that kids as young as 9 meet benchmarks in reading and math or jeopardize their schools’ reputation -- there is little time for anything else. Franklin is one of the new law’s success stories. After landing on the dreaded Schools in Need of Improvement list two years ago, the students and staff clawed their way off it. The percentage of fourth-graders who passed the reading test rose from 58 to 74 percent; in math, proficiency went from 58 to 86 percent. Last year  Franklin was removed from “the bad list,” as one child calls it. Through rote drills, one-on-one test talks and rigorous analysis of students’ weaknesses, Franklin has become a reluctant model for the rest of the

nation. It has also become a very different place. The kids are better readers, mathematicians and test takers. But while Democratic presidential candidates have been lambasting the law’s funding levels, Franklin’s teachers talk of other things. They bemoan a loss of spontaneity, breadth and play -- problems money won’t fix. The trade-off may be worth it, but it is important to acknowledge the costs.  

The Effects of School Facility Quality on Teacher Retention

The attrition of both new and experienced teachers is a great challenge for schools and school administrators throughout the United States, particularly in large urban districts. Because of the importance of this issue, there is a large empirical literature that investigates why teachers quit and how they might be better induced to stay. Authors Jack Buckley, Mark Schneider, and Yi Shang build upon this literature by suggesting another important factor: the quality of school facilities. They investigate the importance of facility quality using data from a survey of K-12 teachers in Washington, D.C. and find that facility quality is an important predictor of the decision of teachers to leave their current position.  
Organizational Improvement and Accountability:  Lessons for Education

The No Child Left Behind Act (NCLB) is a performance-based accountability system built around student test results. The accountability system comprises explicit educational goals, assessments for measuring the attainment of goals and judging success, and consequences (rewards or sanctions). But the mechanisms through which the system is intended to work are not well understood. Brian M. Stecher and Sheila Nataraj Kirby led an examination of five accountability models from non-education sectors. Although education faces unique challenges, the authors conclude that educators can learn much from these other sectors. Accountability guidelines suggest the importance of focused institutional self-assessment, understanding school and district operations as a production process, being able to develop and apply a knowledge base about effective practice, and empowering participants in the process to contribute to improvement efforts. The job training and risk-adjustment models and the legal and health care accountability models provide specific guidance on how to enhance system-wide accountability in education by broadening performance measures; making sure performance goals are fair to all students and schools; developing standards of practice in promising areas; and encouraging professional  accountability.  

 Who Graduates?  Who Doesn’t?

The most extensive set of systematic empirical findings to date on public school graduation rates, this study includes detailed descriptive statistics and analytic results for the nation as a whole, by geographical region, and for each of the states. The study by Christopher Swanson and also offers a detailed perspective on high school completion by examining graduation rates for the overall student population, for specific racial and ethnic groups, and by gender, and analysis of graduation rate patterns for particular types of school districts. Barely half of all black, Hispanic and Native American students who entered U.S. high schools in 2000 will receive diplomas this year, according to a new report by the Urban Institute that challenges conventional methods of calculating graduation rates. Of all students who entered 9th grade four years ago, only 68% are expected to graduate with regular diplomas this year and the  rates for minorities are considerably lower. Methods of calculating graduation rates are a perpetual subject of debate, and there are many differences in the ways states and school systems report data.  

Raise the Status of the Teaching Profession

Teachers should have various levels of expertise to attain similar to those recognized by professorial rank at a university. For example, a teacher might begin as an intern, with succeeding steps such as teacher and master teacher awarded with experience and demonstrated competence. To keep it truly professional the evaluation should be done by peers from other schools to ensure objectivity and professional integrity. According to Alfred S. Posamentier, no profession pays all its practitioners the same salary. We cannot imagine all lawyers, physicians and accountants working from the same fee schedule. Why, then, should we pay all teachers from the same salary schedule? If teaching is to be a proper profession, let’s pay the most effective teachers more. And, in recognition of supply and demand, let’s pay the teachers in high-need areas more. Working conditions are the most important factors in obtaining and retaining high quality teachers. To increase professionalism, the radical suggestions here might first be tried on a limited basis, and if successful they could be spread further. But if we do not try, then we are not addressing the issues that can significantly improve the school system. Merely raising teacher salaries “across the board,” without any changes in the professional status of teachers, solves little.  

Design Your Own Professional Learning Plan

 “By Your Own Design,” a self-paced tool from the Eisenhower National Clearinghouse and the National Staff Development Council, can help teachers create and implement an individual professional learning plan.  “Our goal is to provide key resources about important aspects of learner-centered professional development. We hope also to inspire you to adapt strategies to meet your needs and to work with your peers to solve problems in your schools.” At the project homepage, teachers find an overview of the materials, a description of four “pathways” (teacher who is just starting, teacher with learning plan in place, teacher leader or staff developer, and principal), and access to a wealth of resources. (Use the Jump Start link, one example: how to build a professional learning community in your school.) This is a huge resource -- well worth exploring!  

Barnstorming for No Child Left Behind Law

As he campaigns for re-election, President Bush hopes to capitalize on the law, known as No Child Left Behind, as one of the pillars of his domestic agenda. But the Democratic presidential candidates have made it a frequent target of criticism and ridicule. And things are not going that well even -in Utah, one of the most Republican of states. Not only the law’s financing, but provisions that expand standardized testing to improve achievement and that label schools as underperforming when even small groups of students miss proficiency targets, have stirred discontent nationwide among educators and local politicians. So Ken Meyer’s job -- and the job of more than 10 other federal education officials -- is to barnstorm the country, serving as part goodwill diplomat, part flak-catcher, calming emotions and clarifying misunderstandings, writes Sam Dillon.  










