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November 26, 2002

MEMORANDUM

TO:

State Board of Education

FROM:
Thomas D. Watkins, Jr., Chairman

SUBJECT:
Report to the Legislature on the First Year Implementation of All Students Achieve Program-Parent Involvement and Education (ASAP-PIE)

Section 32b of the State School Aid Act requires the following:

The department shall submit a report to the legislature, the state budget director, and the senate and house fiscal agencies detailing the evaluations described in subsection (4) by December 1 of each year.

(4) Each successful grant recipient shall agree to include a data collection system and an evaluation tool approved by the department to measure the impact of the program on improving school readiness, reducing the number of children needing special education programs and services, and fostering the maintenance of stable families.
To meet this legislative mandate, the attached legislative report has been prepared summarizing the first year of the ASAP-PIE implementation.  Findings in the report are drawn from year-end narrative reports completed by the 23 ASAP-PIE grants and the Phase I evaluation report completed by the Institute for Children, Youth and Families of Michigan State University.  The Institute is currently conducting a three-phase evaluation on the effectiveness of the ASAP-PIE grant program in meeting the legislative outcomes identified in Section 32b(4) above.

Specific findings of child and family outcomes are not available at this time. Year 1 of the grant program focused on recruitment of families and obtaining baseline data.  It is anticipated that Year 2 data will begin to give findings related to child and family outcomes.
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Michigan Department of Education

All Students Achieve Program-Parent Involvement and Education

Annual Report to the Legislature

The All Students Achieve Program-Parent Involvement and Education, also referred to as ASAP-PIE, is a state school aid grant program that was legislatively created by Section 32b (6) of Public Act 121 of 2001.  The program serves Michigan parents of children, birth to five years of age, who reside within the 23 intermediate school districts that received ASAP-PIE funding starting February of 2001. (See Appendix A for Funded Counties.)

The original legislation authorized a three-year grant program with an appropriation of $45 million for the first program year with each of the two following years to be funded at the same funding level.  Fiscal Year 2002 was funded for a second $45 million, but funding for the third year was not appropriated.  In order for the program to continue into a third year of operation, Public Act 191 of 2002  allowed for funds from the first two years to be carried over into a third year and beyond.  This action will allow many of the 23 grantees to continue providing a reduced level of parent services into a third year.

I.  The Goals of the Program

Section 32b identifies the following goals for the ASAP-PIE program:

· To improve children’s school readiness;

· To reduce children’s need for later special education services; and

· To foster the maintenance of stable families by encouraging positive parenting skills.
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Recognizing that parents are children’s first teachers, the ASAP-PIE program works to accomplish these goals by enhancing parent-child interaction; providing learning opportunities to promote children’s intellectual, physical, emotional and social growth; promoting access to needed community services through a community-school-home partnership; increasing access to quality preschools; and providing parents with information on child development from birth to age five.

The ASAP-PIE program supports the State Board of Education and the department’s commitment to connecting families and schools.  It further helps to provide children with the school readiness skills that are necessary for them to become successful independent learners upon school entry.

II.   The State Evaluation Process

The Institute for Children, Youth and Families of Michigan State University in collaboration with University Outreach Partnerships was selected in the spring of 2002 to conduct the state evaluation of the ASAP-PIE program.  The Institute is charged with:

· Analyzing the program’s success in achieving the legislatively required outcomes;

· Providing a comparison of the effectiveness of different service delivery models and service components; and

· Identification of accomplishments and barriers to implementation, as well as program strengths and weaknesses.

The evaluation is being conducted in three phases to cover the two full years of program operation.  A written report will address each phase:

Phase 1 - Analysis of program characteristics and program    implementation (May 6, 2002 - September 1, 2002).  The report of Phase 1 can be found in Appendix B of this document.

Phase 2 - Identification of program characteristics that may influence program success and preliminary analysis of outcome data (September 2, 2002 - February 1, 2003).

Phase 3 - Analysis of program effects on required outcomes and an analysis of relationships between different program characteristics and required outcomes (February 2, 2003 - September 1, 2003).

Due to the short duration of the grant program, longitudinal outcome data will not be available on children following kindergarten entrance.  Many of the children whose parents are enrolled in the ASAP-PIE program will still be preschoolers when full implementation of the program ends in June of 2003.  Therefore, child outcomes will be measured by using preschool indicators of school readiness for Phase 2 and Phase 3 of the evaluation.

Note:  Limited longitudinal findings are available from the Allegan Intermediate School District.  Allegan ISD operated a parent education program similar to ASAP-PIE prior to 2002.  This earlier program and Allegan’s current ASAP-PIE program have been in operation over a longer period of time and have limited longitudinal findings.  A brief summary of two families’ success over time can be found in Section VIII.

III.  Reports to the Legislature

This report is the second report of four that will be submitted to the Michigan Legislature by the Department of Education.  The first report was submitted in February of 2002.  This second report will highlight what has occurred during the program’s first year of implementation, as well as reporting on process findings from that time period.  The third and fourth reports to the Legislature will focus on the findings of the state evaluation related to family and child outcomes.  These reports will be submitted in the upcoming months.  

IV.  Program Implementation


A.  Funding Requirements and Collaboration


The funding for the ASAP-PIE grant program was awarded on a competitive basis with all intermediate school districts in the state, with the exception of three, applying for funds.  Communities that applied for funding were required by legislation to create parent education and involvement programs that were collaborative in nature.  Collaborative partners in the community were to include the local multi-purpose collaborative body, local schools, community agencies/organizations and parents.  Partners were to work together to improve school readiness and foster stable families by providing the following services to families:
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· Home visits by parent educators trained in child development to help parents encourage learning opportunities for their children and to understand appropriate expectations for their children’s development;

· Educational group meetings for parents;

· Periodic screening of children’s overall development, health, hearing, and vision;

· A community resource network of referral for families and children to agencies providing needed services; and 

· Connections to quality preschool programs for children and families.

The effect of this legislative requirement has been the successful partnering of the education system with human service agencies in the majority of funded local communities.  While a few rural communities have had very successful on-going collaborative partnerships between education and human services prior to this grant, most communities had a history of limited cooperative relationships.  Through their work on the ASAP-PIE program, the majority of grantee communities have moved from simple networking into much stronger collaborative relationships committed to a common goal of working closely together for children and families.  

Many grantees worked to remove barriers between agencies in an effort to create a viable system of linked community services for families.  Prior to the ASAP-PIE grant, many partners had little interaction other than sitting on joint committees or making referrals to each other’s agencies.  Now, issues related to young children and families are viewed as a shared concern needing to be addressed by the larger collaborative body.  Joint efforts towards resolution are occurring with successes being celebrated by the total partnership.

The collaborative partners most often working closely together on the ASAP-PIE grants include local school districts, area hospitals, the intermediate school district, the county health department, MSU Extension, community mental health, Head Start, and the regional 4C agency.   Depending on the grantee, other collaborative partners also include city/county government, the local Family Independence Agency, the probate court, domestic assault programs, Council for the Prevention of Child Abuse and Neglect, the county jail, churches, local colleges, individual health care providers, homeless shelters, and individual businesses.

On pages 14 through 18 of the attached Statewide Evaluation of the ASAP-PIE Program Year 1 Report (Appendix B) is a further discussion of the collaboration that has occurred, including the characteristics of a successful collaboration as well as barriers encountered in the collaborative process.

B.  Service Delivery Models

The 23 grantees selected different organizational structures through which they would manage and deliver ASAP-PIE services.  In all instances, in accordance with the requirements of the statute, the intermediate school district (ISD) retained fiscal responsibility and in most instances, overall coordination and data management for the project.  There were six distinct patterns, with minor variations, for employment of staff, delivery of home visiting and group services to families.

· For five grantees, the ISD was primary employer (with minimal contracts with agencies in two cases).

· For five grantees, all local school districts in the county were primary employers (i.e., grant funds were transferred by contract to school districts).

· For eight grantees, the ISD shared responsibility with community agencies.

· For three grantees, community agencies were primary employers.

· For two grantees, services were provided through a mix of ISD/major school district/community agencies and major school district/community agencies.

Local school districts are playing a significant role in the delivery of services.  This involvement is providing families with an early linkage to the schools in their communities.

· In five instances noted above, all school districts in the county were the employers of service providers.  In addition, there are two instances in which the major city school district received funds for service provision.

· School districts provided matching cash funds in nine instances.

· School buildings were explicitly identified as the sites (locations) for service delivery in 17 of the 23 projects.

C.   Services To All Families 
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One of the strengths of the program, as reported by grantees, is the universality of families to be served.  Each district is able to serve any interested family with a child, birth to five years of age, who resides in a funded district, without the family having to identify itself as having any specific risk factors.  This approach removes the stigma of being labeled as poor, at risk, or in need of services.  For the first time, families who are in need of the services and have never come forward previously are now seeking services due to the program being open to all families.

ASAP-PIE’s work with middle-income families has also been assisting parents to gain information on school readiness for their children.  While these families may lack the traditional risk factors, many families have been found to have limited understanding of their children’s development and the importance of parent/child interaction.  Fathers with professional degrees are now realizing the importance of talking to their infants.  Mothers are feeling more comfortable with what they are doing with their children and are asking questions regarding their children’s development.
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Parent/child playgroups have allowed families of different backgrounds and incomes to interact in an environment focused on the well-being of all of their children.  This interaction has been supportive and successful in many locations with parents forming connections with other parents.  In other locations it has resulted in difficulties with parents not returning to playgroups due to the differences between families and children’s behavior.  Grantees are working to resolve these difficulties.

D.  Level of Service Involvement

Families may select the level of involvement with which they wish to participate in ASAP-PIE.  The levels of involvement, which vary from grantee to grantee, generally include the following:

· Lowest level of involvement

· Receipt of informational newsletters

· Child participation in a single screening session for vision/hearing or developmental growth

· Middle level of involvement

· Parent and child attendance at selected playgroups

· One to two home visits that may include initial screenings

· Higher level of involvement

· Regular attendance at playgroups/parent meetings

· Home visits on a weekly, biweekly or monthly schedule

· Participation in specialized support services, i.e., mental health, follow-up services from screening, etc.

The decision as to the depth and amount of service a family receives between the middle and higher levels of involvement is generally a joint decision between the parent(s) and program staff.  In addition, the decision to take part in a given service component, such as home visits compared to playgroups, is often based on the time the service is available and whether it matches the parent’s schedule.  The support received or not received from other adults in the home to participate in the program is another critical factor related to involvement in ASAP-PIE services.  
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The availability of transportation also affects the ability to access services. It is for this reason that a group of grantees provide services using mobile units, thus allowing programs to reach more isolated areas of their communities.  Families with limited transportation often select home visits over playgroups.

Appendix B, pages 30–38, speaks further to the individual program components of home visiting, parent education groups, and screenings.

E.  Linkages to Community Resources

Community resource networks have been strengthened in many grantee districts with increased agency referrals to and by the ASAP-PIE program.  A number of the programs hold regular collaborative meetings to review the provision of cross-agency services for the purpose of reducing duplication of services while providing a seamless system of delivery to families. 

Agencies and organizations that are now generally a part of a local ASAP-PIE community resource network for families include:

· Child Abuse and Neglect Councils;

· Child care information and referral agency (local Community Coordinated Child Care, i.e., 4C);

· Child care providers;

· Churches and other faith based organizations;

· Community Mental Health;

· Community recreation and arts providers;

· County extension;

· Courts;

· Domestic assault shelters;

· Early On®;
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Family Independence Agency;

· Foster care associations and agencies;

· Health care providers;

· Health department;

· Homeless shelters;

· Hospitals;

· Local food bank;

· Local housing commission;

· Local library;

· Michigan Works;

· Public Health Department;

· Schools; and 

· Teen parenting programs.

While these agencies have existed in the grantee communities prior to the collaborative work of ASAP-PIE, individual agencies were not familiar with the range of services offered by other agencies.  Agency staff did not know how to contact or who to contact to access services.  Agencies often were in competition to serve families with their limited resources.

Many ASAP-PIE communities have brought agencies together to share resource information, establish referral processes, meet personnel, understand each other’s roles, and to begin work to build a comprehensive service network for families. The two areas that have presented the greatest challenges for the establishment of a seamless community resource network center around:

· the sharing of information between agencies while still honoring confidential requirements set by statute or federal regulations, and 

· building a supply of quality preschools available to all children when few quality preschools exist in most communities.

V.  Services to Families and Children

By June 30, 2002, the total enrollment of families and children having received ASAP-PIE services was:

· 16,542 families of which 37.81 percent were low income.

· 25,588 children of which 34.93 percent were low income.

Out of the total number of families and children, the following number took part in:

· Home Visits—12,098 children with their parent(s) or other parenting adult (i.e., grandparent, foster parent, etc.) 

· Playgroups—7,214 children and their parent/ parenting adult 

· Referral to other community resources—4,091 children and 2,537 families

· Parent Education Meetings—2,537 parents/parenting adults

· Vision Screenings—3,668 children

· Hearing Screenings—4,407 children

· Developmental Screenings—7,763 children

· Other Screenings, such as dental, lead, and health—2,602 children

Additional families, not included in the above totals, are the approximately 20,000 families who have participated at only the first level of involvement.  These families received educational mailings, attended children’s resource fairs, or accessed community resources through ASAP-PIE websites.  Their children may have received developmental, vision, hearing, dental and/or lead screenings at community events.  As these families have chosen not to receive other ASAP-PIE services, they aren’t counted in the above totals for 22 of the 23 grantees.

The approximate percentage of children by age range, served in the first year of ASAP-PIE, is:

· Birth to one year of age – 17 percent

· One to three years of age – 33 percent

· Three to five years of age – 50 percent

· Five years of age but not eligible for kindergarten entry – less than 1 percent

The majority of parents with infants participating in the program became aware of ASAP-PIE through their hospital stay, their physician, birthing classes, media ads or through a friend.

VI.  Parenting Changes Reported By Grantees and Parents

Grantees report that they are observing a variety of changes in parent behavior after involvement in the program.  These changes include:
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Parents, who previously did not see much point in reading to their children before 18 months of age, have begun to read to their infants and are more frequently reading to their older preschoolers.

· Teen parents are able to more accurately observe their child’s skills and understand the importance of their involvement with their child.

· An increase in playful and animated parent/child interaction.

· Increased speech and language being used by parents when interacting with their children.

· Parents providing emotional and social support to other parents.

· Parents having increased knowledge of what is developmentally appropriate for their children.

· Fathers are increasing the amount of their interaction with their children.
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Parents using a wider variety of positive discipline skills to address child management issues.

· An increase in parental responses to children’s crying.

· Children having increased opportunities for learning with their parents in everyday activities.

· An increase in the number of age appropriate toys and books present in homes.

Parents have reported similar changes in their behavior.  Their statements include:

· Being more willing to relax and play with their children in a positive manner.

· Becoming better observers of their children’s progress.

· Being more realistic in their expectations of their children’s behavior.

· Increased understanding of why their children act the way they do.

· Using different discipline techniques (less spanking and giving more choice and consequences).

· Talking differently to their children and listening more attentively.

· Working with their children to help them succeed at a developmental goal.

· Making more encouraging remarks and letting the children try things before stepping in.

· Increased confidence in parenting.

· Reading more to their children.
VII.  Success Stories On How ASAP-PIE Has Helped Families and Children

Improving School Readiness:

· At 21 months of age, a little girl was placed in an adoptive home and her adoptive family enrolled in home visiting services.  The child showed delays in language, fine motor skills, and problem solving.  After six months of the family participating in twice a month home visiting services, she had overcome her delays.  After a year, she continues to develop at her age level and will be entering Head Start with the ability to interact with her peers in an appropriate fashion, as well as being ready for the next step in literacy.  Her mom is anxious to see her excel in a school setting and to be involved in her formal education. (Branch County)

· A two-year-old boy was slow to warm up and had been in a food therapy program at the hospital because of his reluctance to eat.  He firmly resisted any new experience, especially tactile, and was basically non-verbal.  Screening indicated that communication was not far behind in development but problem solving and social emotional skills were delayed.  Through the home visits, the parent learned ways to encourage language and problem solving skills.  Involvement in the playgroups gave the two year old the opportunity to begin to socialize and try new experiences.  It took quite a while to see improvement but the parent was consistent.  Parent education, support, playgroup participation and parent involvement paid off.  At one time, he avoided any eye contact or sign of enjoyment.  Now he has begun to respond.  He now will smile, use eye contact, hug the parent educator, speak in sentences of three and four words, and is beginning to interact with other children.  He is also able to enjoy new experiences though he still starts with hesitancy.  His cognitive ability is above average and Mom is quite pleased and relieved that her son is now on track.  He will soon be entering nursery school and should be ready to meet the challenges that await him in the future. (Macomb County)
· [image: image11.jpg]


The grandparents of twin girls, age 3 ½, began coming to one of the playgroups.  Grandma and Grandpa gained custody of the girls because the parents were developmentally disabled and unable to care for the twins and their older brother.  The girls did not speak, they lacked expression, and were generally unresponsive when approached.  During the playgroup sessions, Grandpa and Grandma learned to play, encourage, stimulate, and teach the twins.  The girls were socialized with other children their age who in various ways were ‘models’ for them.  The twins are now playing, talking, laughing, and interacting during playgroup.  As an extra bonus, they have met friends who will be in their PrePrimary Impaired (PPI) class. (Eaton County)
· A three and half year old was showing signs of wanting to read.  She was trying to “read” books to her mom by either making up the story based on the pictures or by retelling a familiar story.  She was very interested in signs and could recognize many signs and words in the everyday environment.  To encourage her interest, Mom and I labeled objects in her house.  She began recognizing these words. (Cheboygan, Otsego & Presque Isle Counties)
· I visit a Spanish-speaking family with three children under three years of age.  On one visit I took a tape recorder and taped the three-year-old boy’s voice.  He was fascinated.  I asked the mom, who speaks and reads some English, if she would be comfortable if I recorded her reading Brown Bear, Brown Bear to her children.  She did a fine job.  During each subsequent visit she got out the tape and read the story.  On one visit I took a Spanish/English book and to encourage her English, she read the English and I read the Spanish.  We helped each other with pronunciation, giggling our way through.  The children enjoyed the stories and they would play them later for the dad to hear.  Mom said she and the children were speaking more English.  The three year old is enrolled in Head Start and I’m sure he will enter school ready to use his English language skills. (Macomb County)
Reducing Need for Future Special Education Services:

· At a screening event, it was discovered that a ten-month-old boy had a significant (approximately 50 percent) gross motor delay.  He was not rolling over, crawling, or putting things in his mouth, not even food.  His parents, both of whom are college educated and own their own business, were unaware that he was possibly delayed.  They viewed him as a happy, content, and easy baby.

Once the delay was identified, the family enrolled in home visiting services and participated in parent education groups and playgroups.  The family actively worked with their son on the developmental activities they learned through the program.  Six weeks later, their son began to crawl and roll over even though at the earlier assessment he was not able to roll over or get on all fours.  The parents also learned the importance of encouraging him to do things for himself (i.e., feeding).  He began to feed himself and took his first steps at 13 ½ months of age.  
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At the next routine developmental assessment, he had made significant gains in motor development, but was showing a delay in language development.  The family continued with home visits, addressing these specific areas.  Ten months after the first assessment, his development is now on target and he is excelling beyond his age in seven out of the eight developmental domains including language and gross motor.

The parents credit the services they received from ASAP-PIE for the success of their son.  Due to their participation in these services and devotion to their son, his development did not continue to fall behind, thus eliminating the need for special education services.  His mother stated that she has “no idea where they would be today without these services.”  With tears in her eyes, she stated that watching her son’s changes the past few months have been some of the most exciting times she’s ever experienced. (Branch County)
· A mother who finished the third grade and an illiterate father who received special education services in school are the proud parents of two children under the age of five.  Neither parent has a driver’s license.  The Zero to Five worker detected significant delays in both children during an ASQ screening.  A referral was made to Early On® where further testing was conducted, qualifying the children for Early On® Services.  

Given the family history of the parents’ literacy level, these children would have most likely needed special education services in the future.  During the last year, the Zero to Five worker has delivered parent education services during home visits, has connected the family with support services such as Michigan Rehab in order to further their education, enhance their chances of employment and to obtain their driver’s licenses.  The worker has coordinated transportation for the parents’ meetings, which they have never missed.  Upon the last assessment by Early On®, the children are expected to transition out of Early On® to a quality preschool with no special education support due to their developmental progress. (Lewis Cass County)

· Shortly after enrollment in the Family Links Program, a health questionnaire was completed on a four-year-old girl.  The mother responded that the child sometimes seemed to have a “lazy eye.”  On the next home visit, a vision screening showed a possible amblyopia (lazy eye).  Realizing this eye problem could cause permanent vision loss if not treated at an early age, the parent educator followed up by securing a list of qualified ophthalmologists and brought the list to the next home visit, as well as a brochure explaining amblyopia.  The mother agreed to check on her insurance coverage and contact the doctor.  With a few weeks of ongoing encouragement by the educator (Mom lost the list, hadn’t had time, etc.) the mother did make the examination appointment.

The results were positive for amblyopia.  The child is now wearing glasses for a six-month period and then will return to the doctor to decide on future treatment.  The hope is that her vision will be corrected to the degree that she will not be considered visually impaired.  Without the intervention of the Family Links, it is doubtful that this child’s vision condition would have been corrected in time to prevent permanent damage. (Van Buren County)
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When a baby was six months old, the parent educator completed a developmental screening.  The baby’s development showed some concerns with scores of 10/60 on gross motor, 30/60 on social, 45/60 on communication and 40/60 on problem solving.  The parent educator implemented a home visit curriculum specific to these developmental delays.  The baby’s teen parents became actively involved in the implementation of the suggestions and learning tools.  By the eighth and tenth month screenings, drastic score improvements could be seen in all developmental areas.  By the twelfth month, the baby’s gross motor development was 60/60. 
The family’s commitment to the continuing home visits and the parent educator’s knowledge of child development helped focus home visits on things that would improve the baby’s development and help prevent the need for special education programs and services in the future. (St. Joseph County)

· I had a three-year-old little girl who came to our vision and hearing screening.  She failed the hearing part of her test.  Her parents followed up with a visit to the doctor and learned that she had a hole in her eardrum.  She is scheduled to have surgery in hopes that she will not have any future loss of hearing in that ear.  The doctor noted that she would have most likely had total loss of hearing in the ear had it not been detected at this age.  (Grand Traverse County)

Fostering the Maintenance of Stable Families:

· A 22-year-old mother of a two-year-old daughter and a ten-month-old son reported that she had moved eleven times in the previous two years.  Her own mother basically lives on the streets and this young mother had just recently left the local shelter for battered women as a result of her husband’s physical assault against the two year old.  When the young mother enrolled in the program, she moved into the apartment with the birth father of both her children and subsequently her husband was sent to prison for parole violation.  She has since obtained a divorce from him.
The young mother had weekly home visits for nine months.  During that time she has made tremendous progress in developing her parenting skills.  Initially, there was an obvious favoritism shown to the infant son by the young mother.  It was also learned that the typical behaviors of the spirited two-year-old daughter were difficult to manage for the young mother.  The young mother has been able to recognize her problem and has made great strides in correcting her attitude towards her daughter.  During a recent home visit, she sat sharing a book with her daughter and spoke kindly to her in “parentese.” Mom also shared that she had defended the child’s behavior to Dad when his expectations were not age appropriate.  

The family moved from a tiny two-bedroom apartment to a much nicer mobile home in March.  They have just recently taken over a land contract for a lovely modular home located in a very nice court in our community.  During the last visit with the young mother, she excitedly told the home visitor, “He is going to ask me to marry him!”

The overall progress of this family and the resulting benefit for the children involved is incalculable.  The home visitor reports going to the home each week “not only to share new educational ideas, but also to cheer on the wonderful decisions that this family is making as they learn that stability and progress are possible!”(Branch County)

· In Mt. Morris a family was referred by the local school district to ASAP-PIE (known as S.K.I.P.).  The family refused to allow anyone into their home due to their fear of Protective Services.  PIE staff contacted the family and worked to build rapport and trust.  Twelve people resided in the home; a mother, father, their seven children, a niece and her two children.  The nine children living in the home did not have beds or bedding.  There was no food in the home.  Staff assisted the family in contacting local resources to cover the basic needs of the family.  All contacts were made by the family in an attempt to make them self-reliant.  The family received beds, pillows, blankets, diapers and food.  The family began daily, weekly, and then bi-weekly visits with the S.K.I.P. staff.  Both families enrolled in Parents As Teachers and started attending parent group meetings and parent/child activities.  
S.K.I.P. was contacted again by the school because the older siblings were not attending school.  The family indicated the problem was head lice and mistrust of the district.  The staff contacted the School Health Care Liaison and supplies for the head lice were provided and the liaison worked with the family to clear up the situation.  The older children now attend school on a regular basis.  The family was also referred to Mott Community Health for counseling.

Foreclosure on the home mortgage was the next hurdle.  Dad had lost his employment and the family was evicted.  Dad was referred to the Work First program and the staff worked with the family to find a new home.  The niece and her two children were able to locate an apartment, but a family of nine could not find a home and separated into numerous temporary arrangements.  After numerous attempts to locate housing, a local mobile home park that had been working with S.K.I.P. to provide housing to families had a three-bedroom home that become available for pay off.  The park made arrangements with the family to pay an additional $50.00 a month on their lot rent for one year, and at which time they would receive the title free and clear.  Affordable Housing paid the $100.00 toward the contract and the family moved in.  The family was then reunited.

When the Denver II Assessment was given to the children enrolled in S.K.I.P., delays in language and personal/social skill were detected.  The children were referred to Special Services for speech and language where they are now both receiving services.  They were also enrolled in Head Start. (Genesee County)
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Several home visits had been completed with a family who had concerns for their children’s behavior.  Discipline was the main topic of parent education, however Dad had not been in agreement with Mom about technique and would often override Mom’s decisions.  At a visit recently, Dad commented, “I think you are right about the kids needing some different discipline and I’m ready to learn all I can about it and do the things that you think we should do.” (Charlevoix-Emmet Counties) 

· A call was made to the Stepping Stones to School program this spring and during the course of the registration process, the intake counselor discovered that the family was uninsured.  By the end of the registration process mom had applied for insurance, had a WIC appointment set up for her daughter and made a dental appointment for herself.  Mom contacted the intake counselor a few weeks later and thanked the counselor for referrals.  As a result of the registration call, the family of five now has health insurance, WIC benefits, connections with a family school liaison and a clean bill of health from the dental clinic following the extraction of an abscessed tooth. (Charlevoix-Emmet Counties)
· The First Steps Washtenaw Program in Dexter participates in an ongoing collaboration with Alpha House, a local homeless shelter located in Ann Arbor.  Parent educators make weekly visits, usually during the dinner hour, to informally interact with resident families.  Parent educators have become part of the shelter’s “Wrap Around Team” – the team of professionals who actively support the families as they move toward independence.

During the spring, when a Dexter parent educator met with a new family, the mother was very antagonistic.  At one point, she angrily stated, “You’re just seeing me because I’m homeless!”  The parent educator explained that was not the case at all and that she works with all kinds of families.  She went on to explain about playgroups, group meetings, screenings, links to other community services, and our hope that once her family found housing in the area, she would become part of the FSW program in her new location.  The mother then asked, “You mean ANYONE can do this?” The mother’s demeanor immediately changed when the answer was, “Yes.”  She was anxious to talk about her children, ask questions, and plan for an individual visit.  The Dexter parent educator has visited with the family regularly sharing child development and parenting information, and has joined the family’s Wrap Around Team.  She continues to offer support to this family and others at Alpha Home. (Washtenaw County)

VIII.  Family Successes Over Time--Allegan (Names have been changed)

· The Allen family has three daughters, ages six, four, and one year of age.  They enrolled in Parents as Teachers (PAT) when their first daughter, Ann, was two and their second daughter, Beth, was a newborn.  Neither parent graduated from high school.  Mrs. Allen has a speech inarticulation and is illiterate.  The children received good care but the parent/child interaction was limited to basic physical care, including feeding and cleaning.  The family gradually became more involved in the parent/child activities through PAT.  Interaction with the children began to increase to include floor play, book play and reading, and participation in other community resources including Head Start.

Soon after their enrollment it was apparent that one daughter, Ann, needed speech therapy, which she received through Early On®.  At age three she attended Head Start, and her speech therapy continued through special education.  The second child, Beth, was also referred for speech therapy at age 18 months.  When she turned three, she no longer needed speech therapy and did not qualify for special education.  Their third daughter, Carrie, began to show some delays in her gross motor development and a referral for physical therapy was made to Early On® at age 10 months.  Currently, at 12 months, Carrie is making excellent progress and will likely no longer need therapy within the next year. 
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 The Allen family has become increasingly more involved in parent/child interaction, and has improved their follow-through with their daughters’ therapy and education.  Each daughter has “caught up” developmentally to her age level at an earlier age as the parents have learned more about child development and the importance of interaction.  They are beating the statistical odds against them as they struggle against illiteracy and developmental challenges by participating in the collaborative early interventions in the community.

· Carol was a single mother living with her mother and her nine-year-old son in a small home at the time of her enrollment.  Carol and her mother had recently gained guardianship of a troubled and very challenging toddler, Steven, and Carol was just a few weeks from delivering her second child.  Because of his history and his mental/emotional condition, Steven was at very high risk of school failure, as was the unborn baby, Susan.  In addition, Carol’s older son, Tom, was unmotivated and failing in school.  

Carol’s greatest strength at enrollment was her willingness to accept services.  She didn’t have a strong concept of raising a child so that he/she would be ready for school.  Carol began to gain strengths in reading to the children and in working to find effective discipline tools to fit the individual needs of each child.  She began to seek to understand the nature of Steven’s problems so she could work more effectively with him.  She enrolled him in PPI at age three, and at age six he was diagnosed with Aspberger’s.

This family graduated from PAT in the summer of 2002.  While still an imperfect family, it is nevertheless a changed and growing family.  Steven made it through kindergarten with a strong support team of Carol, teacher, OT, and outside services in close communication.  Susan is a bright, articulate kindergarten enrollee who can’t wait to get to school.  At our last visit, she greeted the parent educator with, “I’m five now.  I’m going to school.  My teacher is Mrs. Brown.”  She showed the stack of books she had from the family’s weekly trip to the library.  Along with her books and her highly imaginative play, her passion is playing rhyming games with mom.

The changes in Carol have been gradual, but real.  At enrollment, her primary concerns in child-rearing were keeping the children clean and fed.  Her focus on school readiness was minimal.  When asked at the final visit what her parenting strengths were, Carol’s first response was, “I don’t know.”  Then, after a moment of silence, she recited a list of strengths that included meeting the children’s emotional and social needs, interactive play time, and exposure to a variety of environments.  When asked about specific school-readiness skills and her role in teaching those, she answered more quickly with a longer list addressing all of the developmental domains and a clear picture of her role in developing a child who is confident, competent and eager to begin school.  Carol sees herself as a partner with the schools in the education of her children.
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