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Preface:

The Michigan Definition of Reading, supported by the International Reading Association, defines reading as “the process of constructing meaning through the dynamic interaction among the reader’s existing knowledge, the information suggested by the written language, and the context of the reading situation.”  Preparation of students seeking initial certification at the elementary and secondary levels should be based on both this definition and the following premises:

· The act of reading is critical to learning in all subject areas.  Reading is one of the English Language Arts involving communication processes that also include listening, speaking, writing, viewing, and visually representing.  While all six processes are mutually enhancing and essential tools for thinking and learning in all content areas, we have singled out the process of reading and articulated standards for the preparation of all elementary teachers.  Since students spend much of their time learning from text, reading instruction should be embedded and developed in all subject areas.  In a broad sense, all teachers are teachers of reading.

· The ultimate goal of reading instruction is to develop independent, strategic, motivated readers who actively engage in reading as a lifelong pursuit for a variety of purposes, such as recreation, economic success, participation in political and social processes, remaining informed, and continuing to learn.  

The purpose of this document is to serve as a guide for teacher preparation programs in developing courses which meet the requirements for initial certification at the elementary level (six semester hours), the provisions of Michigan Public Act 497 of 2000, and federal Reading First legislation.

Advocates of reading reform claim that student reading problems go undiagnosed and students fail to achieve their academic potential because teachers are not adequately trained to recognize reading problems.  In response, Public Act 497 of 2000 stipulates that all elementary teacher candidates complete course work that includes training in how to recognize students’ reading disorders, and how to provide instruction and support for students with reading disorders.  Standards 2, 15, 17, 18, and 25 specifically address this legislation.  

On the national level, Reading First legislation states that the essential components of reading instruction requires explicit and systematic instruction in:

· Phonemic awareness;

· Phonics;

· Vocabulary development;

· Reading fluency, including oral reading skills; and

· Reading comprehension strategies.

Standards 7, 8, 9, 16, 25, 29, and 30 specifically address this legislation.

The standards in this document are consistent with the English Language Arts Content Standards and Benchmarks of the Michigan Curriculum Framework and teacher preparation program standards from the National Council for the Accreditation of Teacher Education, the International Reading Association, and the Association for Childhood Education International. 

There are 44 standards that are fundamental to the preparation of all elementary pre-service teachers.  These 44 are drawn from the more comprehensive list of 122 state standards for the preparation of reading teachers (BT endorsement) and reading specialists (BR endorsement), which are used in the approval of those teacher preparation programs.  The notations following each standard indicate alignment to the BR and BT standards. 

The reading standards in this document are distinguished by variant levels of proficiency required.  Depending on the roles the standards play in student learning, teachers need different levels of understanding.  The three levels of proficiency are identified as follows:

A - Awareness

The teacher is able to recognize, recall, and reflect on the existence of different aspects of literacy development and related literacy teaching strategies.  (Discussion of pertinent topics related to standards is an example of completion of the awareness level.)

B - Basic Understanding

The teacher is able to articulate knowledge about literacy development and related instructional and assessment strategies and is able to demonstrate and reflect on the use of this knowledge at a fundamental level of competence acceptable for teaching.  (An example of basic understanding would be to apply the knowledge and assess results.)

C – Comprehensive Understanding

The teacher is able to apply broad, in-depth knowledge of the different aspects of literacy development in a variety of settings.  (The ability to apply, reflect, and discuss outcomes so that future learning is a result.)

Friendly Guide to the Standards for the Required Reading Course

for All Elementary Teacher Candidates
· These standards were selected from Michigan standards for Reading (BT) and Reading Specialist (BR) endorsements.  Teachers prepared for those specialized endorsements are expected to have a deeper level of understanding as indicated in those program standards for BR/BT programs where more standards require “C” level proficiency.

· The Michigan BR and BT standards are aligned with International Reading Association (IRA) and National Council of Teachers of English (NCTE) standards.  

· The Michigan BR and BT standards are aligned with the Michigan Curriculum Framework English Language Arts Standards and Benchmarks.  

· The notations after each standard (BR/BT: 2.10) indicate where the standard can be found in the BR/BT standards document.  

· The exchange of ideas for the implementation of these standards by teacher preparation institutions is encouraged.  The Reading ListServ is available to support that exchange.  

NOTE:
These reading standards will eventually be included with a more comprehensive set of content standards for all elementary teachers.  It is anticipated that teacher preparation standards for elementary programs will be finalized in 2002-2003.  

	No
	Standard
	Level
	Explanation of how standards 
are met in required reading courses

	
	Standards for Professionalism in Reading

All elementary teacher candidates will:
	
	

	1
	demonstrate professional practices when they pursue knowledge of reading and learning processes by reading professional journals and publications (BR/BT: 2.10); and
	B
	

	2
	know relevant research and major theories from general education and how they have influenced literacy education; know the instructional implications of research in special education, psychology, and other fields that deal with the differentiated instruction of students (i.e., students who are English language learners, learning disabled, gifted, or have reading disabilities) (BR/BT: 3.1.2.7, 3.1.1.4).  
	B
	

	
	Standards for Knowledge about Content in Reading

All elementary teacher candidates will:
	
	

	3
	demonstrate understanding of the integrated nature of the English language arts and understand that students need opportunities to integrate their use of reading, writing, listening, speaking, viewing, and visually representing (BR/BT: 3.1.1.2);
	B
	

	4
	promote the integration of language arts in all content areas

(BR/BT: 3.4.1.5);
	B
	

	5
	understand reading as “the process of constructing meaning through the dynamic interaction among the reader’s existing knowledge, the information suggested by the written language, and the context of the reading situation” (Michigan definition of reading, 1984) (BR/BT: 3.1.1.1);
	B
	

	6
	articulate the developmental nature of the language arts (reading, writing, speaking, listening, and visually representing) and recognize that students progress through the emergent, developing, and fluent stages at different rates (BR/BT: 3.4.2.1);
	B
	

	7
	understand emergent literacy, the stages of literacy development on a continuum (including knowledge of letters and their sounds, phonemic awareness, reading words, accuracy and fluency, self-monitoring and self-correction strategies, comprehension, and reading habits), and the experiences that support it (BR/BT: 3.1.2.3);
	B
	

	8
	understand the symbolic system of written language including the phonemic, morphemic, semantic, syntactic, and pragmatic systems of language and their relationships to the reading process (BR/BT: 3.1.2.1);
	C
	

	9
	articulate the scope and sequence of each skill area (i.e., print-sound code, word identification, vocabulary building, fluency, comprehension) and describe the relationship among them; and describe characteristics of fluent readers (BR/BT: 3.1.2.1);
	C
	

	10
	understand the processes of second language acquisition and the implications for developing oral language, reading, and writing proficiency (BR/BT: 3.4.2.3); and
	A
	

	11
	understand the social, cultural, and dynamic nature of language, particularly the reciprocal relationship between language, culture, and individual identity, and how language choices advance and constrain people; and perceive the impact of physical, perceptual, emotional, social, cultural, environmental, and intellectual factors on learning, language development, and reading acquisition (BR/BT: 3.1.1.3).  
	A
	

	
	Standards for Knowledge about Students

All elementary teacher candidates will:
	
	

	12
	understand how contextual factors in the classroom can influence students’ learning and reading (e.g., grouping procedures, reading across the curriculum, types of reading tasks, assessment) (BR/BT: 3.1.2.4);
	B
	

	13
	recognize the importance of providing learning opportunities in all aspects of literacy (e.g., as readers, writers, thinkers, reactors, responders) 
(BR/BT: 3.1.2.5);
	B
	

	14
	recognize how differences among learners influence their literacy development and implement programs to address the strengths and needs of individual learners, including students with learning disabilities and students who are gifted (BR/BT: 4.1.2);
	B
	

	15
	understand the influence of students’ culture and language on their reading acquisition, reading comprehension, and instructional needs 
(BR/BT: 3.1.2.2);
	A
	

	16
	understand the nature and multiple causes of reading disabilities and articulate principles for differentiated instruction addressing the needs of all learners (i.e., students who are English language learners, learning disabled, gifted, or have reading disabilities) (BR/BT 5.1);
	B
	

	17
	be aware of individualized and group instructional interventions targeted across a continuum of learning toward accelerating each student’s achievement (BR/BT 5.2); and 
	A
	

	18
	adapt instruction to meet the needs of diverse learners to accomplish a variety of purposes (BR/BT 5.5.2).  
	B
	


	
	Standards for Knowledge about Assessment

All elementary teacher candidates will:
	
	

	19
	use assessment practices based on learning theories and research in literacy reflecting high expectations for all students (BR/BT: 4.2.1.1);
	A
	

	20
	employ assessment practices that are aligned with literacy goals, curriculum, and instruction (BR/BT: 4.2.1.2);
	A
	

	21
	use a variety of classroom assessment techniques in planning for and supporting instruction, such as performance assessment, portfolios, rubrics, checklists, anecdotal records, and projects (BR/BT: 4.2.1.3);
	B
	

	22
	select, create, and correctly interpret results of developmentally appropriate tools and various measurements used for assessment and evaluation 

(BR/BT 4.2.1.5);
	A
	

	23
	use information from a balance of formal and informal assessments, including standardized tests; state assessments, such as the Michigan Educational Assessment Program (MEAP), the Michigan Literacy Progress Profile (MLPP); and classroom assessments for a variety of formative and summative evaluation purposes (BR/BT: 4.2.1.4); 
	A
	

	24
	evaluate students’ print and non-print texts using appropriate assessments such as rubrics that represent rigorous standards and reflect the critical components of the Michigan English Language Arts Content Standards and Benchmarks (BR/BT: 4.2.2.1); and
	A
	

	25
	evaluate students’ ability to:  use phonics to decode and recognize words; to read with accuracy and fluency; to determine the meaning of unfamiliar words and concepts (vocabulary); to construct meaning from a variety of texts; and to know and use monitoring and fix-up strategies to overcome difficulties when constructing and conveying meaning across a wide range of situations as appropriate for different developmental levels 

(BR/BT: 4.2.2.3).  
	C
	

	
	Standards for Knowledge about Reading Instruction

All elementary teacher candidates will:
	
	

	26
	use texts to stimulate interest, promote reading growth, foster appreciation for the written word, and increase the motivation for learners to read widely and independently for information, pleasure, and personal growth

(BR/BT: 3.4.1.1);
	B
	

	27
	teach students how to use effective listening strategies and elements of effective speaking (BR/BT: 4.1.3.9);
	B
	

	28
	describe and use mechanics, including figurative and descriptive language, spelling, punctuation, and grammar, that facilitate understanding in all the language arts (BR/BT: 3.3.1);
	B
	

	29
	explain that readers need to have and use a variety of word identification approaches and strategies involving phonemic awareness:  systematic, explicit phonics, sight words (oral reading fluency), spelling, structural analysis, context clues, and prior knowledge (BR/BT: 3.4.4);
	C
	

	30
	list and describe a variety of strategies for learning vocabulary for various types of text materials (BR/BT: 3.4.6);
	B
	

	31
	know a variety of ways to promote comprehension, including, but not limited to, using comprehension strategies that support interactions with a variety of texts; modeling a variety of questions; connecting prior knowledge with new information; and using various aspects, such as intentional vocabulary development, written conventions, text structures, and genres  (BR/BT: 3.4.7);
	B
	

	32
	analyze oral, written, and visual texts to determine style, voice, and language choices and to evaluate appropriateness to context, purpose, and audience (BR/BT: 3.1.2.6);
	B
	

	33
	identify and use aspects of the craft of the speaker, writer, and illustrator to formulate and express their ideas artistically (BR/BT: 3.3.4);
	A
	

	34
	explore and describe the characteristics and textual aids of both narrative and expository texts and how they are used to convey meaning (BR/BT: 3.3.3);
	B
	

	35
	describe the nature of the writing process (i.e., prewriting, drafting, revising,  editing, publishing) and teach strategies for each step of the process (BR/BT: 3.4.3);
	B
	

	36
	guide students to refine their spelling knowledge through reading and writing (BR/BT: 4.1.3.8);
	B
	

	37
	evaluate students’ use of the writing process to construct texts and to write fluently in a variety of genre (BR/BT: 4.2.2.2); and
	B
	

	38
	know a variety of study strategies such as locating and using a variety of print, non-print, and electronic reference sources; varying reading rate according to purpose(s) and difficulty of the material; and identify techniques for effective time management, organizing and remembering information and test taking (BR/BT: 3.4.9).  
	B
	

	
	Standards for Knowledge about Inquiry

All elementary teacher candidates will:
	
	

	39
	recognize the value of learning through genuine inquiry and strategies for guiding students to set their own goals, select appropriate resources for investigating topics, organize and interpret data to draw inferences, and present their conclusions (BR/BT: 3.4.10);
	B
	

	40
	assist students in selecting and using various methods of interpersonal, small-group, and public discourse to explore an idea (BR/BT: 4.1.3.10);
	B
	

	41
	recognize the importance of responding personally, analytically, and critically to a variety of written texts (BR/BT: 3.1.2.7); and
	B
	

	42
	guide students to determine their purposes and audiences for communication and investigations; and to choose those elements of language, media, delivery, and genre that most effectively shape their print and non-print texts (BR/BT: 4.2.2.4).  
	B
	

	
	Standards for Knowledge about Communication with Community

All elementary teacher candidates will:
	
	

	43
	communicate effectively with parents and students about learners’ progress and development (BR/BT: 4.2.1.7) and 
	B
	

	44
	implement effective strategies to include parents as partners in the literacy development of their children (BR/BT: 3.4.1.7).  
	B
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