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. Reading

< ¢ As you read Bubble Gum, Bubble Gum, ask children
to listen for words that sound alike or rhyme and help you say
the rhyming words. For example, after reading “Melting in the
road” and then continuing with the text, pause slightly after
reading “wet-backed” to allow children time to supply the word
“toad” and then repeat the words “road-toad” to help them
hear the two rhyming words.

* Ask children to predict what they think will happen next and
then check back with them to about the accuracy of their
predictions. After you finish reading go back through the pages
and have them talk with you about each of the characters and
what happened to each one, or to highlight their favorite parts.
If you are reading as a group, ask children to share with a
partner as part of a “pair-share” experience their favorite part or
what stood out to them.

* Have children talk about a time when they were stuck in
something, whether gum, mud, snow, or something else. Ask
them to describe how they felt, the sounds what they were
stuck in made, how they were able to get unstuck, and how
they cleaned up.

& Writing

=1 « Children can write about their favorite character from
Bubble Gum, Bubble Gum. Younger children who are just
beginning to write can draw their favorite animal from the book
and share with an adult any ideas they have about why it is
their favorite character, attempting to put marks on paper about

the character or having the adults write the words for them. stuffed) in the block area or as part of circle time) to play

Children who are able to write their ideas themselves can “Who is Missing?”. Put all of the animals in a basket or box and
stretch out the sounds they hear for words they can't yet write show children the animals, asking them to name each one. Then
and write the words they already know, illustrating their writing remove one (or several) of the animals without children seeing
as well. Use the template provided (page 35) or provide blank the animal(s) that has been removed. Ask them to identify the
sheets of paper. missing animal. If they need help, offer descriptions about the
* Using the template provided (page 36), have children animals, using the descriptions from the book, such as “gooey,
illustrate the beginning, middle, and end of Bubble Gum, pointy-nose-all, gluey, stomping, shouting, fooey...what animal
Bubble Gum drawing what they think are those three parts to do you remember with those words?”
the story. Children who are able to write short words and/or * Visit the Michigan Reads! Pinterest page
phrases can add details about their illustrations to connect https://www.pinterest.com/michiganreads/mireads-2017-
the sequence of events. bubble-gum/ for more ideas about playing with bubbles,

including child-safe recipes for making bubbles you can
create with children in your classrooms

Playing https://www.pinterest.com/explore/homemade-bubbles/.

* Go on a bubble word find with young children by Children can help you as you work through the procedural
walking around the classroom, looking for objects from the text, but encourage children to also talk about what they
book using the words to describe them. For example, walk notice with the bubbles as you put the ingredients together.

around your classroom “follow the leader” style chanting
“catch a word in the bubble” (having a round basket or
something that looks somewnhat like a bubble can be helpful
for this activity. As you go around the room, scoop up a
stuffed bee in the block area and say, “I've caught a buzz-
buzz, stuck fuzz, bumbled up bee” and have each child
repeat “bumbled up bee” down the line, placing the bee in
the basket. You can print out characters from the book to
strategically place them around the room, or use stuffed or g
plastic animals.

* Place different animals from the book Bubble Gum, Bubble i
Gum (or other animals you have available either plastic or '

Have a variety of materials for children to use to make
bubbles, such as traditional bubble wands, yarn tied at both
ends, slotted spoons, and other suggestions from children to
create bubbles.


https://www.pinterest.com/explore/homemade�bubbles
https://www.pinterest.com/michiganreads/mireads�2017

K-2 Schools

Talking

B * Create a vocabulary web for Bubble Gum, Bubble
Gum using new words from the book. As you read the book
together, have children identify words that are new to them,
such as “goo”, “grumble”, and “burly”. New words can be
written on sticky notes and then grouped together around
words that children already know to help them learn their
meanings. Encourage children to use the new words as part
of their conversations, with the word web available to them
for reference.

* Talk with children about the items they would need to go for a
walk in the woods to see the different animals listed in Bubble
Gum, Bubble Gum. Introduce your discussion by asking
children about nature walks or hiking and who has been on
them or who might have been camping recently. Then, ask
them to help brainstorm a list of items that might be needed for
a long walk in the woods to see the different animals and keep
track of what they are seeing. You might use chart paper or a
white board and markers to keep track of their ideas, too.

* Ask children to share with a partner their favorite part of the
book. Encourage them to spend a few minutes talking about
the specific moment, what it was, why they liked it, and then
have their partner share what their partner heard about what
the first child said. Set a timer for five minutes for the first child
to share, his or her partner to confirm what was heard, and
after five minutes, have the children switch for another five
minutes to allow the second child to share and his or her
partner to share what he or she heard the partner say.

Activity by Lisa Wheeler and Kris Remenar
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*_ ir Bubble Gum, Bubble Gum with Pop! The Invention of
bble Gum by Megan McCarthy. It is excellent non-fiction for

younger students. The topic is sure to grab their attention, the
text is short but interesting and full of fun facts, and the
illustrations are large enough for a group read. At the end of
the book, McCarthy adds lots more information (like who holds
the world record for largest bubble) for kids who want to really
sink their teeth into the subject. Compare the two books and
talk about fiction vs. non-fiction books.

* e the book (and other books about gum) as a springboard to
esson on the scientific method. Ask your students, “Do you
think bubble gum will weigh more or less after you chew it?"Lead
your class in forming a hypothesis: Bubble gum will weigh more
(or less) after it has been chewed for two minutes. List materials

you will need to conduct your experiment, like a scale, bubble
gum, and a timer. Have students help determine the procedure,
controlling the variables by making sure everyone chews the
same kind of gum for the same amount of time. Weigh the gum
before and after chewing to gather the results. Draw a conclusion
based on the results, and check the original hypothesis. Then,
open up the experiment for further discussion — would we have
the same results with different kinds of gum?

@.u Singing

ol * Children can sing the song “Bubble Gum, Bubble

Gum, in a dish”

Bubblegum, bubblegum, in a dish
How many pieces do you wish?
Fivel*

1,2,3,4,5
*As an alternative, you can change the lyrics to “name the

animals for a piece do wish” and have children list the different

animals from the book Bubble Gum, Bubble Gum.
* Try singing this old favorite with some new lyrics:
Five little speckled frogs,
Sitting on a speckled log,
Chewing some most delicious gum
Yum, yum.
One jumped into the pool,
Where it was nice and cool,
Then there were four little speckled frogs.
(Repeat , working your way down to one.)
One little speckled frog sitting,
Sitting on a speckled log,
Chewing some most delicious gum
Yum, yum.
He jumped into the pooal,
Where it was nice and cool,
Then there were no little speckled frogs.

Q Reading
I e |n pairs, students will read text (offer informational text

about animals or bubbles rather than narrative text). One student
in the pair should read the passage to his or her partner, with the
“listener” writing down key ideas in words or phrases. Pairs
should work together to reconstruct the main ideas in the text
without writing every word, summarizing the ideas to share with
another pair that has the same text. Allow students a set amount

of time to “pair share” together, then with another group, and with
a third group if needed, then come together as a whole class if
reading the same passage as a class, or in small groups if you
are using different passages in different groups to compare their
ideas to the original text. Template (page 37)

* Read Bubble Gum, Bubble Gum with children (and other

recommended books noted in the Program Guide). As children
read, ask them to share what they are thinking about what is

happening in the story or text or to work through words that are
new to them. You can model this for children to help them learn
this strategy too. For example, as bear approaches, you might
pause and say, “I wonder if the bear is going to get stuck in the
gum like the other animals did.” After the bear gets stuck, it's

'..‘H important to come back and remind children “Our prediction

was true. The bear did get stuck. Let’s keep reading to see if
anyone else gets stuck in the gum.”

* Have children read, thinking about the book from the perspective

of one character, such as the hen. Ask them to share what it
would be like to be stuck in gum if one was that character and
compare their thoughts with a partner who is another character.
What similarities and what differences? How does the
perspective change from being a small character to a very large
character, or a character that walks on two legs instead of four?

+ Writing

| « After reading Bubble Gum, Bubble Gum, have students
write a questionnaire (page 38) they would give to each of the
animals in the story. Talk with them first about what a questionnaire
is and how it would be used, and then in small groups have them

27



BB H UL

brainstorm questions they might include on their questionnaire.

* Re-read the last page of the book Bubble Gum, Bubble Gum,
noting the hen comes along and point out the text “here we go
again.” Talk with children about what they think the text means and
what they would do as the author. Then, ask them to write a
sequel to the book using the template provided on page 40 (this
is also a great opportunity to talk about what a sequel means).
Offer children time to plan their stories using the template and talk
with them about the steps authors use in thinking about their
stories, including the characters, setting, plot, and resolution.

* Have children write by finishing the prompt “If | was a bubble...”
(page 41) and talk with them about how they could finish the
phrase through their writing. Their writing might be about bubble
gum and can be procedural text walking through the steps of
making a bubble from bubble gum or could be narrative text and
describe what it is like to be a bubble floating through the air.

* Children can write informational text about how bubbles are
formed. Provide books about bubbles for children with graphic
organizer (page 39) to help children pull the important
information from the text about bubbles. Children might also
find the internet helpful (see list of websites about bubbles for
more information and possible sources for this project).
Children can work individually or in pairs to create an
informational poster, book, or integrate technology and create a
short video or blog entry about how bubbles are created.

Playing
"| * Using a hula hoop as a “bubble”, have children
form a circle and hold hands but place the hula hoop over

the arms of one of the children before the circle “closes”.
Share with the children they will need to pass the “bubble”
all the way around the circle without “breaking” the circle or
letting go of their hands so that it goes from the first person
all the way around.

* Create a forest as part of a dramatic play area or in the
classroom to replicate where the animals in Bubble Gum,
Bubble Gum might live. Children can read additional books
(see booklist in program guide) to learn more about the
different animals in the forest as well as their habitats and think
about what would be needed to create a replica of the forest.
Be creative in the materials you choose, inviting families to
contribute materials such as newspapers to make trees,
upcycling old sheets or blankets to create a “canopy” of the
woods, or visiting the Michigan Reads! Pinterest site [insert link
here] for more photo ideas for bringing the outdoors into the
indoors of your classroom.

* Take a literacy trip by going on a walk to nearby woods or
outdoor area. Before your walking trip, create a list with children
of things they will be looking for. Children in earlier grades might
look for letters in the shapes of trees and other natural objects,
noting the letters they find in individual journals or with
chaperones who can snap photos with digital devices to share
with the group. Children in later grades might look for evidence of
animals or the actual animals from the book Bubble Gum,
Bubble Gum, journaling about the evidence in individual journals
(pieces of paper stapled together works well here) through
writing and/or sketching. Offer children a few minutes to sit and
write as you are out on your walking trip too, with time to debrief
about the trip once you arrive back to the classroom.




TEMDLATES Coloring/ Puppets
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Puppet Templates Letter Template
Suggested items for decoration (with Write a letter to Bear sharing with him what you want him to know about the other animals or how to work together.
supervision to reduce risk of choking) could
include:

* crayons/markers/colored pencils
* construction paper

» foam shapes

* pipe cleaner

* pom poms or other felt shapes

* copy coloring pages on 11"x17”

paper, fold and cut

Dear Bear,

MYnNameis ............oecoevviiiii . I am writing to tell you about

It is important to me that you know about this

DO G US  . ....ooo

**note that any craft products should indicate it conforms
to ASTM D4236 to be used with young children

33



34

Character Cards

Favorite Character Writing Template
Draw your favorite character from Bubble Gum, Bubble Gum.

My favorite character
from Bubble Gum, Bubble Gum is
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Sequence Writing
lllustrate the beginning, middle, and end of Bubble Gum, Bubble Gum. Add any words to your drawings too.

Main Idea
What are the main ideas to passage you just read?



Questionnaire Books About Bubbles Graphic Organizer

Come up with questions you would ask the characters in Bubble Gum, Bubble Gum and think about how you would have them answer. How are bubbles formed? Use the graphic organizer below to take notes from different sources to gather information to answer this
You might have them answer using yes or no or by circling three faces, like happy, frown, and straight line (insert examples). Some exam- question:

ple questions might be “how did you feel about stepping in the gum?” or “what did you think when you saw bear?” List your questions

and create a way for the characters to answer your questions to create a questionnaire:
SOURCES NOTES
QUESTION O ) ) I Lo e,
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Sequel Writing
Here we go again! Write a sequel to Bubble Gum, Bubble Gum sharing what you think is going to happen after reading the book. If you
were the author, how would you write another book?

If | Was a Bubble
Add more to the phrase “If | was a bubble...” by writing about what you would do whether this is a story, information, or steps to
becoming a bubble

41
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