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Use the Guidelines for Determining Participation in State Assessment for
Students with Disabilities to complete this checklist.

1. To start, determine if your student
is in a grade assessed by the state. If
so, proceed with the checklist.

2. Review the four “levels of inde-
pendence” or how your student will
likely function in adult life roles.
Determine whether your student
is Full, Functional, Supported, or
Participation.

3. Review the assessment options
in the Michigan Educational Assess-
ment System (MEAS), including the
Michigan Educational Assessment
Program (MEAP) and MI-Access,
Michigan’s Alternate Assessment
Program.

4. Use your student’s level of inde-
pendence, curriculum, and instruc-
tion to determine which state assess-
ment program is most appropriate for
him/her. Is it MEAP (with or without
assessment accommodations) or
MI-Access?

If the team chooses the MEAP,
proceed to number 6. If it chooses
MI-Access, skip to number 11.

6. Will your student take a// of the
MEAP content-arca assessments
required at his/her grade level?

If yes, proceed to number 7.
If no, skip to number 9.

7. In each content area, determine
whether your student will need as-
sessment accommodations.

8. If so, specify which assessment
accommodation(s) your team rec-
ommends for each content arca.
CONSEQUENCE: Keep in mind
that if the accommodations are
“standard,” your student will count
as “assessed” for NCLB. If the
assessment accommodations are
“nonstandard,” your student will
count as “not assessed” for NCLB.

Now, skip to number 15.

9. As required by IDEA, if your
team determines that it is not appro-
priate for your student to participate
in one or more MEAP content-arca
assessment(s) (English Language
Arts, as an example), the student’s
IEP must indicate why that content-
arca assessment(s) is inappropriate
for him/her.

10. The IEP must also indicate that
your student will participate in MI-
Access Functional Independence in
those content areas and explain why
that assessment is appropriate.

Now, skip to number 12.

11. Will your student take MI-
Access Participation, Supported

Independence, or Functional In-
dependence?

If the team chooses Participation
or Supported Independence, skip
to number 15. If it chooses Func-
tional Independence, proceed to
number 12

12. CONSEQUENCE: If the
team determines that your student
should participate in MI-Access
Functional Independence, his/her
scores may count as “not profi-
cient” for Adquate Yearly Progress
(AYP).

13. In each content area for which
your student is taking MI-Access
Functional Independence, will
he/she need assessment accom-
modations?

14. If so, specify which assess-
ment accommodation(s) your
team recommends for each content
arca. CONSEQUENCE: Keep in
mind that if the accommodations
are “standard,” your student will
count as “assessed” for NCLB. If
the assessment accommodations
are “nonstandard,” your student
will count as “not assessed” for
NCLB.

15. Record all decisions in the
student’s IEP.
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Chapter 1

Foundations of Participation in Statewide Assessment

Introduction
This document is intended to provide guidance for individuals charged with the important responsibility of determining how students should participate in mandated state assessments. This includes IEP Teams, Section 504 teams, and those who make such decisions for students who are English language learners. While all students are federally mandated to be assessed, these guidelines are necessary as many students have disabilities or circumstances that result in their being eligible for accommodations or alternate assessments. Sorting through the federal and state regulations governing such considerations can be an arduous task which this document hopes to partially alleviate. This introductory chapter will outline some of the key federal legislation and state policies pertaining to participation in state assessment, in order to provide a foundation for the decision-making processes and assessment considerations described later in these guidelines. 

State Board of Education Policy

Adopted in October of 2001, The State Board of Education adopted a broad policy regarding state-wide assessment which reads:

It shall be the policy of the State Board of Education that each local and intermediate school district, and public school academy, will ensure the participation of all students in the Michigan Educational Assessment System.

The Michigan Educational Assessment System is comprised of the Michigan Educational Assessment Program/Michigan Merit Exam (MEAP/MME), MI-Access, and Michigan’s English Language Proficiency Assessment (ELPA)This MEAS policy, in addition to others related to assessment aspects including the Definition of Proficiency and the Calculation of Adequate Yearly Progress can be found on the MDE Web site under the Board of Education section. 

The Michigan Revised School Code (ACT 451 of 1976; including updates from PA 196 of 2005) requires the development, and periodic revision by the State Boards of Education, of model core academic content standards and that the assessment of students’ academic achievement will be based upon them, but there is no state-mandated curriculum. Accordingly, the State Board of Education, with the input of educators throughout Michigan, approved a system of academic standards and a framework within which local school districts could develop, implement, and align curricula as they saw fit. 

The No Child Left Behind Act (NCLB)

In 2002, President Bush signed into law the No Child Left Behind Act that, in part, stipulated states and school districts demonstrate student progress in reading or language arts, mathematics, and science each year. Science is not required to be operational until the 2007-08 school year. Documenting Adequate Yearly Progress (AYP) requires the administration of assessments in which all students participate. In Michigan, the statewide accountability system [required by NCLB § 1111] is tied to the Michigan Model Content Standards, contained in the Michigan Curriculum Framework. The U.S. Education Department document Testing for Results (www.ed.gov/nclb/accountability/ayp/testingforresults.html) noted that NCLB is designed to close existing achievement gaps by giving stakeholders data necessary to diagnose and meet student needs. 

Under NCLB, individual states retain the responsibility of deciding what students in each grade should learn. States must develop rigorous standards that can drive curriculum and subsequent instruction. They must also design annual statewide assessments based on these standards to assist in determining instructional needs in the classroom, and the learning needs of individual students. NCLB requires all students to participate in the state assessment program [§ 1111 (3)(ix)(I)].  In Michigan the assessment and accountability system also applies to charter schools. Specifically, NCLB Section 1111 (2)(K) notes that State charter school law dictates how these entities will be included in the State accountability system. 

As noted in the August 2005 document from the U. S. Department of Education entitled Alternate Achievement Standards for Students with the Most Significant Cognitive Disabilities-Non-Regulatory Guidance, several elements in Title I of the Elementary and Secondary Education Act of 1965 (ESEA), as amended by the No Child Left Behind Act of 2001 (NCLB), are designed to ensure that schools are held accountable for educational results so that each and every student can achieve to high standards.  NCLB requires the inclusion of all students with disabilities in state assessment systems and that the results for all students (and students in specific subgroups, including students with disabilities and students with limited English proficiency) are used in calculating Adequate Yearly Progress (AYP) for the school, the Local Education Agency (LEA), and the State. For purposes of these calculations, Intermediate School Districts (ISDs) and Regional Educational Service Agencies (RESAs) are considered LEAs. Statewide assessments are the NCLB mechanism for determining whether schools have been successful in teaching students the knowledge and skills defined by the content standards.  

NCLB Section 200.12 requires states to include in their accountability systems guidelines for identifying the students with disabilities who should take alternate assessments and that states report on the number of students who take an alternate assessment.  Only students with an Individualized Education Plan (IEP) are eligible to be considered to participate in alternate assessment. Currently, A student is considered to be participating only if the student takes an alternate assessment that is based on alternate academic achievement standards.  

States are required to hold all students to the same achievement standards, except that the December 9, 2003 regulation permits States to measure the achievement of students with the most significant cognitive disabilities based on alternate achievement standards.  The purpose of this regulation (34 C.F.R. Part 200) is to ensure that students with the most significant cognitive disabilities are fully included in State accountability systems and have access to challenging instruction linked to State content standards.  According to this regulation, and as determined by each child’s IEP Team, students with disabilities may, as appropriate, be assessed through the following means:

· The regular grade-level State assessment

· The regular grade-level State assessment with accommodations, such as changes in presentation, response, setting, and timing

· Alternate assessments aligned with grade level achievement standards

· Alternate assessments based on alternate achievement standards.

Regulation 34 C.F.R. Part 200 may be found at www.ed.gov/legislation/FedRegister/finrule/2003-4/12093a.html 

General Education Assessments

To measure the rigorous standards developed by the states, and to demonstrate progress across grade levels, NCLB requires states to develop specific assessments. Beginning with the 2005/2006 school year, states were required to assess students in grades 3-8 and once in high school in reading or English language arts and mathematics. Starting in 2007/2008 all students must be assessed in Science once in elementary, middle, and high school. Michigan’s MEAP/MME assessments are designed to meet these federal requirements. 
General Education Achievement Standards

Michigan’s general education assessments (MEAP/MME) are aligned to the State Board of Education approved Grade Level Content Standards (GLCE) and Benchmarks. The most current versions of these documents can be downloaded from the MDE’s Office of School Improvement Web page at www.michigan.gov/osi.  
Alternate Assessments 

A small number of students with disabilities are unable to participate in the regular grade-level State assessment, even with appropriate accommodations. States are required to implement alternate assessments to meet the needs of these students. Alternate assessments must be linked with the State’s academic content standards, must yield results for both reading or language arts and mathematics, and must be designed and implemented in a manner that supports use of the results as an indicator of AYP. Beginning with the 2007/2008 school year, alternate assessments are required in the content area of science and must be administered once in elementary, middle, and high school.  Alternate assessments can measure student performance based on alternate achievement standards or examine proficiency based on grade-level achievement standards.  Alternate assessments may be needed for students who have a wide range of disabilities; consequently, a State may employ more than one alternate assessment. Through the Assessment for Students with Disabilities program, as of 2006/2007 Michigan has three operational alternate assessments in place for all students for whom such assessments are appropriate. They are MI-Access Functional Independence, Supported Independence, and Participation.
Alternate Achievement Standards

A State must assess the State Board of Education approved content standards, but may extend them to reflect the appropriate depth, breadth and complexity for students with the most significant cognitive disabilities.  The use of alternate achievement standards not only ensures that students with the most significant cognitive disabilities are appropriately included in State accountability systems, but to also ensure that schools and LEAs (including ISDs and RESAs) receive credit for their  students achievement.  Alternate achievement standards must be linked with a State’s academic content standards, promote access to the general curriculum, and reflect professional judgment of the highest achievement standards possible for the population being assessed in each of the grades assessed.  Michigan has alternate achievement standards for English language arts and mathematics, and science. These Extended Grade Level Content Expectations (EGLCE) and Extended Benchmarks (EB) can be reviewed and downloaded from the MI-Access Web page at www.michigan.gov/mi-access. 
Reporting Requirements

Reporting of results is an important consideration for individuals responsible for determining appropriate participation in state assessment. Participation and performance on state assessments are each distinct parts of NCLB accountability and are directly linked to the state assessments and provision of appropriate accommodations. The State must report on the performance of students specified subgroups – 1) students with disabilities, 2) English language learners, 3) economically disadvantaged students, and 4) students in six ethnicity categories. 

However, the assessment of students with disabilities using an alternate assessment must be reported in the same frequency and detail as for students taking the regular assessments, unless doing so would reveal personally identifiable information about an individual. NCLB requires annual assessment reporting to 1) parents, teachers and principals and 2) the general public.  States must report the following information regarding the testing of students with disabilities. The total number and scores of:

· Students with disabilities who participated in the regular grade-level assessment with or without accommodations;

· Students participating in an alternate assessment based on grade-level achievement standards (if the state has chosen to offer these assessments); 

· Students participating in an alternate assessment based on alternate achievement standards.

The Individuals with Disabilities Education Act of 2004 (IDEA)

Since IDEA was initially passed in 1997, there has been federal legislation requiring the participation of all students with disabilities in state assessment. Beyond the inclusion of these students, IDEA 1997 required the development of guidelines to facilitate their appropriate participation by State and local education agencies, and the development of alternate assessments. IDEA was updated in 2004 to reinforce the original legislation and more closely align with the requirements of NCLB. IDEA 2004 has several provisions regarding students with disabilities’ participation in state-wide assessment. States and local education agencies, including ISDs and RESAs, are required to ensure that: 

· §612.(16)(A) IN GENERAL.-All children with disabilities are included in all general State and districtwide assessment programs, including assessments described under section 1111of the Elementary and Secondary Education Act of 1965, with appropriate accommodations and alternate assessments where necessary and as indicated in their respective individualized education programs. 

· §612.(16)(C)(i) IN GENERAL.-The State (or, in the case of a districtwide assessment, the local educational agency) has developed and implemented guidelines for the participation of children with disabilities in alternate assessments for those children who cannot participate in regular assessments under subparagraph (A) with accommodations as indicted in their respective individualized education programs. 

· §612.(16)(C)(ii) REQUIREMENTS FOR ALTERNATE ASSESSMENTS.-The guidelines under clause (i) shall provide for alternate assessments that – 

(I) are aligned with the State’s challenging academic content standards and challenging student academic achievement standards; and 

(II) If the State has adopted alternate academic achievement standards permitted under the regulations promulgated to carry out section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, measure the achievement of children with disabilities against those standards. 

Alternate assessments must show a clear link to the State’s content standards for the grade in which the student is enrolled, although the grade-level content may be reduced in complexity, breadth, and/or depth. Some students are not “enrolled” in a specific grade as they are served in alternative settings such as ISD center based programs. If students are ungraded in the state’s Single Record Student Database (SRSD), the district should consult the “Age to Grade Table” used for MEAP and MI-Access. This table is posted on the MEAP and MI-Access Web pages. In addition, it is also in MI-Access Coordinator and Assessment Administrator Manual and the MEAP Assessment Administrator manuals when assistance is needed for selecting the appropriate grade level assessment based on the student’s age. 

Section 504 

Section 504 of the Rehabilitation Act of 1973 is federal legislation designed to protect the rights of individuals with disabilities engaged in programs that receive federal funds from the U.S. Education Department. Title II of the Americans with Disabilities Act (ADA) extends this protection against discrimination to all state and local government services (including public schools) whether or not they receive federal funds. A major difference between these laws and IDEA, is that Section 504 and ADA do not provide any manner of funding. As anti-discrimination laws, Section 504 and ADA are designed to ensure that students with disabilities are not excluded from educational programs and services. An evaluation to determine eligibility for services under Section 504 must demonstrate that a student (i) has a physical or mental impairment which substantially limits one or more major life activities, (ii) has a record of such an impairment, or (iii) is regarded as having such an impairment. 34 C.F.R Part 104 §104.3(j).

suc suc
Local Education Agency (LEA) Assessment Considerations 

LEAs, which under the broad, federal terminology include Intermediate School Districts (ISDs) and Regional Educational Service Agencies (RESAs), are responsible for identifying schools in need of improvement and facilitating participation in state and districtwide assessment for all students.  LEA responsibilities for students with special needs include helping guide IEP or Section 504 teams’ decisions regarding which students take alternate assessments, and what accommodations are appropriate.  An important aspect of the decision-making process is that parents must be informed of the potential consequences, if any, for their child if he or she participates in an alternate assessment, or utilizes non-standard accommodations. 

The LEAs and the State are required to develop guidelines for the participation of children with disabilities in alternate assessments in both districtwide and statewide assessment programs. LEAs must have adopted local guidelines for participation in districtwide alternate assessments no later than July 1, 2000.  Whether an alternate assessment developed by the state is also an appropriate alternate for the local district depends upon (1) the type of alternate assessment selected, (2) the nature of the districtwide assessment, (3) the content measured, and (4) the purposes for which results will be used.   Michigan requires reading and mathematics assessments in grades 1-5 at the district level.  LEAs may also assess other content areas and/or additional grades. If an LEA does not conduct district-wide assessments other than those administered for the State assessment program, then the LEA may use the State alternate assessments and accompanying guidelines.  
In addition to the requirements of NCLB and IDEA, the Michigan School Code (Public Act 230 of 2000, Section 1280b) requires LEAs to attend to the following:

1) Administer each school year to all pupils in grades 1 to 5 a nationally recognized norm referenced test or another assessment, which may include a locally adopted assessment, approved by the superintendent of public instruction at the request of the school district or public school academy.

2) A school district or public school academy may use the Michigan Literacy Progress Profile to assess literacy in grades 1 to 3 as part of its compliance with subsection (1)

3) If a school is designated for participation in the National Assessment of Educational Progress (NAEP) program, the school shall participate as designated.

4) An elementary school that is not in compliance with subsection (1) or a school that does not comply with subsection (3) shall not be accredited under section 1280. 

Chapter 2

 Guidelines for All Students

The goal of statewide assessment is to gather the best information possible about student performance and achievement. The Michigan Educational Assessment System (MEAS) provides an array of state assessments to gather such information, including the extent to which all Michigan students meet or exceed state standards. Selecting the appropriate assessment is critical to attaining results that are of value to parents, teachers, and administrators. The purpose of this chapter is to provide guidelines and best practices for determining the most appropriate assessment for each student. For students with disabilities or English language learners (ELL), The IEP Team, 504 plan team, or instructional team dealing with ELL are the only bodies that may designate appropriate accommodations or, designate an assessment other than MEAP. The decision about what assessments will be administered is primarily based on the student’s access to the general curriculum, level of independence, and instruction.  This chapter begins with an outline of several best practices for assessing all students. Only when educators use best assessment practices will students have the opportunity to perform as well as possible. 

Opportunity and access to the appropriate assessment within the MEAS is critical for all students to make progress within the general curriculum. To ensure accurate measurement of their achievement, it is necessary that all students are assessed under optimal conditions. Learning content eligible to be assessed and appropriate assessment-taking skills help ensure the validity of student scores. The best way to promote appropriate assessment practices is to help teachers, administrators, and parents become aware of what is considered best practice. Good assessment methods should flow directly from the instruction and learning that is occurring on a daily basis within the classroom. Best practices encompass many aspects of assessment, including the environment, ethical administration, and delivery of appropriate accommodations. 

Best Practices in Assessment Administration

There are several best practices that should be considered in the assessment of all students. Some examples to consider for optimal testing include the following: 

· Comfortable temperature and seating

· Students are informed ahead of time that they will be assessed, and have been familiarized with assessment procedures

· The assessment administrator has become well prepared by reading the procedures for the specific assessment and test cycle prior to administration

· Sufficient assessment materials (i.e., well-sharpened pencils, assessment accommodations, etc.)

· Distraction/clutter-free space

· Adequate lighting

· Parent notification of when the assessments will be administered

· Sufficient time has been planned for administration

· Assessment directions are repeated, if necessary
Assessment Accommodations

Certain student populations (i.e., students with IEPs, students with 504 plans, English language learners) may require assessment accommodations designed to minimize any impact of their specific characteristics on their performance. Accommodations allow students to access the assessments and demonstrate what they know in each of the content areas. The issue of accommodations is referred to in this chapter to illustrate the critical nature of considering them at all stages of determining student participation in assessments. How to decide upon the most appropriate accommodations for an individual student is covered in further detail in Chapter 5 of this document. 

There are several accommodations included in the SBE-approved Summary Table (Appendix A) that ANY student can utilize, regardless of eligibility, without changing what is being measured by the assessment. When using the Summary Table, accommodations # 4, 5, 6, 7, 9, 10, 11, 12, 14, 15, 16, 33, 34, 35, 47, 48, and 53.may be selected for any student. 
Ethical Conduct 

Other “ground rules” for how to administer assessments in an appropriate manner are provided in the Office of Educational Assessment and Accountability (OEAA)’s Professional Assessment and Accountability Practices for Educators document. The purpose of this document is to facilitate the accurate measurement of student achievement through the MEAS, by providing guidance on standardized, ethical administration practices and appropriate use of assessment results.  The Practices should be adhered to at all times in order to ensure fair and accurate results are obtained from the assessment. The document was approved by the State Board of Education in August 2005, and can be located at www.mi.gov/meap. 

Participation in the MEAP/Michigan Merit Examination (MME)
For over thirty years, the MEAP has been used to provide information on the achievement of students in Michigan. The specific content areas that have been assessed include English language arts, mathematics, science, and social studies. The MEAP is currently administered in grades 3-8.The MME is administered in grade 11. Both the MEAP and MME assess the Michigan Grade Level Content Expectations (GLCE) and Benchmarks.


The Michigan Merit Examination 
This section is under development. For the most current updates, including the use of accommodations, please visit the MME Web page at www.michigan.gov/mme.   
MEAP without Assessment Accommodations
The vast majority of students will participate in the MEAP without assessment accommodations. However, some students with an IEP, Section 504 Plan, or students who are English language learners may participate in the MEAP with assessment accommodations. 

MEAP with Assessment Accommodations

An important purpose of an assessment is to have the results yield valid and reliable data.  The use of the proper accommodations to access the assessments is paramount to this goal.  Accommodations are used during an assessment to minimize the effect of a disability.  The accommodations used cannot change the construct that the assessment is designed to measure.  An accommodation that does change what the assessment is designed to measure will yield results that cannot be properly interpreted and will invalidate a student’s results. Most students with an IEP, Section 504 Plan or who are English language learners will be able to participate in the MEAP when provided with standard, appropriate accommodations. 

The IEP team may designate ANY accommodations it deems necessary, however, it must be made known to the parent and student involved that certain, non-standard accommodations used on the MEAP will prevent the student from being eligible for the Michigan Merit Award. Please see the State Board of Education approved table of standard vs. non-standard accommodations (Appendix A) for further information. Chapter 5 provides additional guidance for determining which accommodations to provide to students with special needs. There are other considerations and consequences in regard to using accommodations with the MME. 
Students with 504 Plans
Each student with a 504 plan has a team that determines appropriate participation in the MEAS. As noted by a 1997 Joint Policy Memorandum issued by the Office of Civil Rights (OCR) in 1997, “Given the benefits that accrue as a result of assessment, the exclusion from assessment based on disability generally would not only undermine the value of the assessment, but also violate Section 504…” All students served under Section 504 should participate in the MEAP with or without accommodations. The team determines how each student will participate on an individual basis. The following should be taken into consideration when making assessment participation decisions for students with 504 plans: 

· What accommodations does the student routinely use for instruction?

· What accommodations does the student need to appropriately access the assessment?

· Refer to Chapter 5 for more information on determining appropriate accommodations, and Appendix A to find out whether each accommodation is standard or nonstandard on statewide assessment and/or permitted on NAEP (if applicable).

· Remember that non-standard accommodations have possible negative consequences for the student, school, and district (see p.33 and Appendix A).

Foreign Exchange Students

It is the policy of the Michigan State Board of Education that all students participate in required state level assessments. Foreign exchange students will be included in the participation rate calculation for Adequate Yearly Progress (AYP) if the district includes them in the state school aid membership count in a grade level where state assessments are administered (for example in grade 11). 

Some foreign exchange students may be classified as English language learners (ELL). This classification requires that an English Language Proficiency Assessment (ELPA) be administered to the student. If the student is determined to be an ELL, and it is the first school year that the student is enrolled in school in this country, the student may be excused from the English language arts assessment. The ELPA will be substituted for the English language arts assessment when calculating the 95% participation rate for AYP. 

The U.S. Department of Education requires that ELL students take the mathematics assessment. The mathematics score may be excluded from the AYP proficiency calculation if the student had been enrolled in the school for less than a full academic year prior to taking assessments. 

Participation rates are not calculated for the science or social studies assessments. There is no requirement that foreign exchange students participate in these assessments. 

Students Receiving Title 1 Services
Students receiving Title I services are expected to take the MEAP. Standard accommodations are not permitted for this population of students unless they have a Section 504 plan. 

Students with an Individualized Education Program (IEP)
Students with an IEP have a team of individuals that assist with making decisions about their educational programming. One important component of every program is determining how the student will participate in the MEAS. This team will decide which assessment is appropriate, as well as what accommodations are needed for the student to demonstrate his or her skills and knowledge. The following information should be used to assist the IEP Team in determining the most appropriate statewide assessment for each student. It is the responsibility of the IEP Team to document these decisions on the IEP form. The IEP Team State Assessment Decision-Making Flow Chart and accompanying IEP Team State Assessment Decision-Making Checklist should be used when making decisions about the participation in state assessment for a student with a disability. The sections of this chapter that follow the flow chart and checklist provide details regarding each of the important factors that enter into participation and accommodations decisions.  
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Determining a Student’s Level of Independence

A critical aspect in determining which assessment a student should take is the IEP Team’s identification of how independently the student is anticipated to function as an adult, considering his or her cognitive functioning. To do that, an IEP Team considers a set of general questions, including:

1. 
Where will this student live and with what supports?

2. 
In what daily activities will this student be involved and with what supports?

3. 
In what community experiences will this student be involved and with what

     supports?

4. 
What post-secondary educational opportunities will this student have and with

     what supports?

5. 
In what environment will this student be employed and with what supports?

The Addressing the Unique Educational Needs of Students with Disabilities (AUEN) documents describe four levels of independence: (1) Full Independence, (2) Functional Independence, (3) Supported Independence, and (4) Participation. (Please note that the AUEN—in addition to helping IEP Teams determine which assessment a student should take—can be used as a tool to help students with disabilities access Michigan’s Grade Level Content Expectations (GLCE) and Benchmarks, which are extensions of the content standards contained in the Michigan Curriculum Framework.)

The four levels of independence are described below, followed by key considerations that will help IEP Teams determine the level that best fits their student cognitive functioning level. Once established, the student’s level of independence should provide a solid foundation upon which IEP Team members can base their decision about which state assessment is appropriate.

Full Independence

Full Independence addresses the educational needs of students with physical, emotional, or learning disabilities who function in the normal range of intelligence. These students are capable of becoming fully independent as adults. They are also able to apply their knowledge to any task, problem, or activity they may confront in life. Full Independence students have the cognitive abilities necessary to be successful in traditional educational settings. Although daily living and adult functioning may be included as part of their educational program, the primary educational emphasis for these students will be on academic or technical subjects. They also are likely to be successful in post-secondary education areas specific to their aptitudes and interests. For a “fully independent” student, the IEP Team would consider, at a minimum, the five general questions posed on page 15 and would most likely agree with the following considerations. 

Considerations:

1. 
This student may be able to find suitable living arrangements, complete rental or

     purchase agreements, and arrange for services (electricity, gas, etc.) independently.

2. 
This student may be able to maintain a household, launder clothing, plan meals, and manage finances independently.

3. 
This student may be able to vote, obtain a driver’s license, join community clubs, and access recreational facilities independently.

4. 
This student may be able to apply to and attend college or trade school, and/or pursue other educational opportunities independently.

5. 
This student may be able to independently complete a job application, participate in an interview, and be competitively employed.

Functional Independence

Functional Independence addresses the educational needs of students who have, or function as if they have, mild cognitive impairment. These students are capable of meeting their own needs and living successfully in their communities with minimal support from others. With this assistance, students should be able to assess their personal strengths and limitations, and access resources, strategies, supports, and linkages that help them maximize their potential effectiveness. The instructional approach for these students must include concrete/authentic experiences in the settings

in which the student is expected to function. Their instruction will most likely be balanced between functional academic skills and functional daily living skills.

For a “functionally independent” student, the IEP Team would consider, at a minimum, the five general questions stated earlier and would most likely agree with the considerations that follow.

Considerations:

1. This student may be able to find suitable living arrangements, complete rental or 

    purchase agreements, and arrange for services (electricity, gas, etc.) with minimal support.

2. This student may be able to maintain a household, launder clothing, plan meals, and

    manage finances with minimal support.

3. This student may be able to vote, obtain a driver’s license, join community clubs, and access recreational facilities with minimal support.

4. This student may be able to apply to and attend college or trade school, and/or pursue other educational opportunities with minimal support.

5. With minimal support, this student may be able to complete a job application, 

    participate in an interview, and be competitively employed.

Supported Independence

Supported Independence addresses the educational needs of students who have, or function as if they have, moderate cognitive impairment. These students will require ongoing support in major life roles. They may also have both cognitive and physical impairments that limit their ability to generalize or transfer learning; however, they usually can follow learned routines and demonstrate independent living skills. The instructional approach for these students must be direct, in context, and targeted toward specific, essential independent living skills. The focus of their curriculum is on maximizing independence through direct instruction carried out within settings in which these students are expected to function. All of these require the student to follow previously learned routines and demonstrate an acceptable level of independent living. For a “supported independence” student, the IEP Team would consider, at a minimum, the five general questions stated earlier and the considerations that follow. 

Considerations:

1. This student may be able to live in a supported or supervised environment, such as a family house or supported independent living arrangement, with ongoing support or supervision.

2. This student may be able to cook, clean, care for him or herself, and launder clothing with ongoing support or supervision.

3. This student may be able to access community programs and facilities, shop for

    pleasure, and go out to eat with ongoing support or supervision.

4. This student may be able to participate in post-secondary educational opportunities for his or her own personal growth with ongoing support or supervision.

5. This student may be competitively employed or employed with various levels of 

    ongoing support and supervision (such as supported employment).

Participation

Participation addresses the educational needs of students who have, or function as if they have, severe or profound cognitive impairment. These students are expected to require extensive ongoing support in adulthood. They may also have both significant cognitive and physical impairments that limit their ability to generalize or transfer learning, and thus make determining their actual ability and skills difficult. Their impairments cause them to be dependent on others for most, if not all, of their daily living needs and will impact any future involvement in major life roles. The instructional approach for these students targets opportunities for them to be integrated as much as possible into major life roles and age-appropriate tasks and activities. For a “Participation” student, the IEP Team would consider, at a minimum, the five general questions stated earlier that will most likely provide answers similar to those below.

Considerations:

1. This student will need a supervised supported living environment.

2. This student may participate in routine tasks, such as brushing teeth and sorting

    laundry, but only with extensive ongoing support.

3. This student may participate in community activities, such as attending sporting

    events, going to the movies, and going out to eat, but only with extensive ongoing support.

4. This student may participate in post-secondary educational options for his or her own personal pleasure, but only with extensive ongoing support.

5. This student may participate in some type of work activity, but only with extensive   ongoing support (such as supported employment).

Choosing the Appropriate Alternate Assessment (MI-Access)

Most students with disabilities are anticipated be fully independent in their adult environment. These students will participate in the MEAP with or without accommodations. However, some students with significant disabilities will need to participate in an alternate assessment. Michigan’s alternate assessment is MI-Access.  The three types of MI-Access assessments, which correspond to the levels of independence, are described below. 


MI-Access Functional Independence

Designed for students who have, or function as if they have, mild cognitive impairments.  Students taking this assessment are capable of meeting their own needs and living successfully in their communities without overt support from others.  They are also able to assess their personal strengths and limitations and access resources, strategies, supports, and linkages that will help them maximize their independence. 
**Note: A student in grades 3-8 may participate in Functional Independence for one or more content areas, and take MEAP with or without accommodations for a different content area. For example, a student may take Functional Independence English language arts, and MEAP mathematics with accommodations. However, a grade 11 student will either take all of the MME or all of the Functional Independence assessments.
MI-Access Supported Independence

Designed for students who have, or function as if they have moderate cognitive impairments.  Students taking this assessment are expected to require ongoing support in adulthood.  They may also have both cognitive and physical impairments that impact their ability to generalize or transfer learning; however, they usually can follow learned routines and demonstrate independent living skills. The curriculum for these students is based on a combination of the Michigan Curriculum Framework’s core and non-core content standards, Extended Benchmarks (EB), and Extended Grade Level Content Expectations (EGLCE). 
MI-Access Participation

Designed for students who have, or function as if they have, severe or profound cognitive impairments. Students taking this assessment are expected to require extensive ongoing support in adulthood.  They may also have both significant cognitive and physical impairments that limit their ability to generalize or transfer learning, and thus may make determining their actual abilities and skills difficult.  For that reason, the Participation assessments focus on academic content areas provided within the Michigan Curriculum Framework’s non-core content standards, Extended Grade Level Content Expectations (EGLCE), and Extended Benchmarks (EB) presented within a real-life context. 
The following table provides an overview of the levels of independence just discussed. It may be a helpful, quick reference tool when determining a student’s level of independence, and choosing the appropriate state assessment. Again, all decisions should be made taking into consideration the student’s individual needs. If the team is unsure as to which level of independence best describes a student, it is recommended to opt for the higher level.


There are two important concepts to keep in mind when determining a student’s level of independence and the most appropriate state assessment. First, this is not an exact science. To that end, it is recommended that those who know the student best use their own professional and personal judgment to decide which assessment is most appropriate for the student. Second, the assessment an IEP Team chooses is not written in stone. If the team decides that a student could have been more appropriately assessed with a different option, that decision can be changed for future years. Choosing the most appropriate state assessment for a specific student can be a difficult decision. Making such decisions, however, should become more routine as team members become increasingly experienced and familiar with the state assessments. As time passes, additional adjustments in assessment choices may be needed to better serve a student’s changing needs. Such adjustments are acceptable and should enhance the assessment process without penalizing the student.
**Note: If the IEP Team determines that the MEAP science and/or social studies assessments are not appropriate, then the IEP Team must determine how the student will be assessed in these content areas until MI-Access science and social studies are developed. The results of these assessments should be kept in the student’s file. 
Once the most appropriate assessment has been determined, there is some additional preparation that must be made prior to administering and scoring the MI-Access Participation and Supported Independence version (P/SI) assessments. The MI-Access team has created an online learning program to train assessment administrators in learning how to apply the scoring rubrics that were developed specifically for these assessments. The online learning program can be accessed through the MI-Access Info Center at www.mi-access.info or through the MI-Access Web page at www.mi.gov/mi-access.  Learning how to apply these rubrics is a critical part of administering MI-Access assessments for the foreseeable future, and they will be used for the MI-Access Science assessments, when implemented in 2007/2008 for P/SI students. 

MI-Access and the Calculation of AYP
In order to ensure that all students have access to high standards for learning, and to promote maximum access to the general curriculum and regular assessment program among all students, caps are placed on the percent of students who can be counted as proficient via an alternate assessment (MI-Access). 

1.0 Percent Cap-Students Assessed with Alternate Assessments Based on Alternate Achievement Standards

As noted in the Alternate Achievement Standards for Students with the Most Significant Cognitive Disabilities-Non-Regulatory Guidance, regulations implemented on December 9, 2003, concerning the measurement of Adequate Yearly Progress (AYP), provides States and LEAs flexibility in counting the proficient scores of students with the most significant cognitive disabilities who take alternate assessments based on alternate achievement standards – so long as the number of those proficient scores does not exceed 1.0 percent of all students in the grades assessed by the LEA and State.  The 1.0 percent cap is based on current incidence rates of students with the most significant cognitive disabilities and does not restrict the number of students who may participate in an alternate assessment.  It does, however, limit the number of proficient scores based on alternate achievement standards that may be used in the calculation of AYP.   This cap is designed to ensure that there is not an incentive to assess a student with a disability based on alternate achievement standards if doing so is not appropriate for the child.  This cap protects students with disabilities and provides a safeguard against assigning lower-performing students to assessments and curricula that are restricted in scope, thus limiting their educational opportunities.  The 1.0 percent cap does not apply at the individual school level. LEAs may seek an exception to the 1.0 percent cap from the State and States may seek an exception from the U. S. Department of Education. Michigan students who were covered under the 1.0 percent group were those who participated in the MI-Access Functional Independence English language arts and Mathematics. 

2.0 Percent Cap- Students Assessed with Alternate Assessments Based on Modified Achievement Standards

The U. S. Education Department has provided additional flexibility for calculating AYP for 2005 and 2006. The U.S. Department of Education released proposed regulations describing a separate group of students from the 1.0 percent, which are described as another 2.0 percent of students whose scores on alternate assessments based on modified achievement standards may be counted as proficient when calculating AYP. The proposed regulations describe a different population of students with disabilities then the 1% group of students.  It is anticipated that the final regulations will be issued sometime in the winter of 2006 that will further define this population and articulate the criteria states may use to address their performance on statewide assessment. The proposed regulation states that the development of an alternate assessment based on modified achievement standards is optional. However, Michigan currently anticipates it will develop an assessment for this population when the final regulations are disbursed. The assessment will be called the MI-Access Modified Full Independence Assessment (MFL).
Under development: Students are English Language Learners and Eligible for Special Education

This chapter has provided information and processes to guide all those involved with selecting the appropriate state assessment for students. When the tools provided in these guidelines are utilized, it is anticipated that the results from the student’s participation in the MEAS will yield accurate and instructionally relevant information.  The chapters that follow provide information on additional assessments. Chapter 3 deals with the English Language Proficiency Assessment (ELPA) and Chapter 4 covers the National Assessment of Educational Progress. More detail on selecting appropriate accommodations can be found in Chapter 5. 
Chapter 3 ELPA

The chapter covering the English Language Proficiency Assessment is currently under development. 

Chapter 4    

National Assessment of Educational Progress (NAEP)

State participation in the NAEP is required by NCLB, in order to provide a national comparison of achievement across the country on the same instrument. Another goal of the NAEP is to provide the ability to track changes in the achievement growth of students in grades 4, 8, and 12 over time in several content areas. Data from as far back as 1969 collected from the NAEP is housed by the National Center for Education Statistics (NCES) which provides objective information for policy makers and the general public, and support educational research. 

Much of the information comprising this chapter comes directly from the NAEP website. This was done to provide readers with the terminology and language given directly by the U. S. Education Department (USED) to avoid confusion about the scope and purpose of the NAEP. As noted on the NAEP FAQ website:

Unless specifically stated otherwise, all information on the U.S. Department of Education's NCES website at http://nces.ed.gov, including NAEP's website, is in the public domain, and may be reproduced, published or otherwise used. 

Information appearing below in bold came directly from the website. The answer text following each question may not appear in it’s entirety as it does on the FAQ portion of the website. Additionally, not all of the FAQs on the website are included in this chapter. This was done when the FAQ or answer portions were unrelated to the purpose of the guidelines document.  Other, non-bold text was included by the Guidelines for Participation in State Assessment Team for clarification or information on how Michigan has addressed the NAEP.  

What is NAEP?

Often called "The Nation's Report Card," the National Assessment of Educational Progress (NAEP) is the only nationally representative, continuing assessment of what America's students know and can do in various subject areas. As a congressionally mandated project of the National Center for Education Statistics (NCES) within the U.S. Department of Education, NAEP provides a comprehensive measure of students' learning at critical junctures in their school experience.


The assessment has been conducted regularly since 1969. Because it makes objective information about student performance available to policymakers and the general public at national and state levels, NAEP plays an integral role in evaluating the conditions and progress of the nation's and individual states' student education at grades 4, 8, and 12. Under this program, only information related to academic achievement is collected, and NAEP guarantees that all data related to individual students and their families remain confidential.

The National Assessment Governing Board (NAGB) members are appointed by the Secretary of Education, and set policies relative to NAEP. NAEP subject areas include reading, writing, math, science, the arts, and social studies including geography, history, and civics. The resources section at the end of this chapter contains a web link to the NAEP schedule of assessments from 2005 to 2017. 
Michigan currently has two representatives serving on the NAGB. Mark Reckase, a professor at Michigan State University, and Eileen Weiser, a State Board of Education Trustee. 

What are NAEP's goals?
NAEP has two major goals: to compare student achievement in states and other jurisdictions and to track changes in achievement of fourth-, eighth-, and twelfth-graders over time in mathematics, reading, writing, science, and other content domains. To meet these dual goals, NAEP selects nationally representative samples of students who participate in either the main NAEP assessments or the long-term trend NAEP assessments.

Is participation in NAEP voluntary? Are the data confidential?
The No Child Left Behind Act of 2001 clearly provides strong incentives for school districts and states to participate in NAEP. Beginning with the 2002-2003 school year, those states that wish to receive Title I grants from the federal government must participate in the biennial fourth-grade and eighth-grade NAEP reading and mathematics assessments. The federal government assumes the full cost of administering these assessments.

Federal law specifies that NAEP is voluntary for every pupil, school, school district, and state. However, Federal law also requires all states that receive Title I funds to participate in NAEP reading and mathematics assessments at fourth and eighth grades. Similarly, school districts that receive Title I funds and are selected for the NAEP sample are also required to participate in NAEP reading and mathematics assessments at fourth and eighth grades. All other NAEP assessments are voluntary. 

Federal law also dictates complete privacy for all test takers and their families. Under the No Child Left Behind Act of 2001, P.L. 107-110 Title VI, Part C, Section 411 (5)(A), the Commissioner is charged with ensuring that NAEP tests do not question test-takers about personal or family beliefs or make information about their personal identity publicly available.

After publishing NAEP reports, the National Center for Education Statistics (NCES) makes data available to researchers but withholds students' names and other identifying information. The names of all participating students are not allowed to leave the schools after NAEP assessments are administered. Although it might be possible for researchers to deduce the identities of some NAEP schools, they must swear, under penalty of fines and jail terms, to keep these identities confidential.

In Michigan, participating in the NAEP has been addressed through requirements in the state school code. 

Excerpt from the Revised School Code of the State of Michigan

380.1280b Grades 1 to 5; yearly test or assessment.

Sec. 1280b. (1) Subject to subsection (2), the board of a school district, or board of directors of a public school academy that operates any of grades 1 to 5, shall administer each school year to all pupils in grades 1 to 5 a nationally-recognized norm-referenced test or another assessment, which may include a locally-adopted assessment, approved by the superintendent of public instruction at the request of the school district or public school academy.

(2) A school district or public school academy may use the Michigan literacy progress profile to assess literacy in grades 1 to 3 as part of its compliance with subsection (1).

(3) If a school is designated for participation in the national assessment of education progress program, the school shall participate as designated.

(4) An elementary school that is not in compliance with subsection (1) or a school that does not comply with subsection (3) shall not be accredited under section 1280.

History: Add. 2000, Act 230, Imd. Eff. June 27, 2000.

Popular name: Act 451

Who are the students assessed by NAEP?
For the main NAEP assessment, representative students are selected from grades 4, 8, and 12 in public and nonpublic schools. For the state NAEP assessments in reading, mathematics, science, and writing, students are selected from grades 4 and 8 in public schools only. The long-term trend assessments report results for age samples 9, 13, and 17 in public and nonpublic schools. In the past they have measured students' achievements in mathematics, science, reading, and writing. However, beginning with the 2003-2004 long-term trend assessment, only mathematics and reading will be assessed for long-term trend NAEP.

NAEP does not, and is not designed to, report on the performance of individual students. Rather, it assesses specific populations of in-school students or subgroups of these populations, reporting on their group performance in selected academic areas. NAEP results are based on samples of these student populations of interest.

How many schools and students participate in NAEP and when are the data collected during the school year?
The number of students selected to be in a NAEP sample depends on whether it is a national-only sample or a combined state and national sample. In the national-only sample, there are approximately 10,000 to 20,000 students. In a combined national and state sample, there are approximately 3,000 students per participating jurisdiction from approximately 100 schools. Typically, 45 to 55 jurisdictions participate in such an assessment.

Data for the national and state NAEP are collected at the same time during the winter. Data for the national long-term trend assessments are collected in the fall for 13-year-olds, in the winter for 9-year-olds, and in the spring for 17-year-olds. Other NAEP special studies can occur at different points throughout the school year.

In Michigan, 3% to 5% of the students in each grade are assessed by the NAEP every year. Due to their demographic make-up, some districts may be chosen to participate every year. The MDE assists in making sure an appropriate sample is obtained, but the NAEP is administered primarily through personnel contracted by the USED. 

How does NAEP accommodate students with disabilities and limited-English-proficient students?
The national assessment has always encouraged the inclusion of all students who could meaningfully participate in the assessment, including those with disabilities and/or limited-English-proficient students.

Over the years, schools have classified an increasing proportion of students as having a disability (SD) and/or as limited English proficient (LEP). Although NAEP establishes the criteria for inclusion, states differ in their treatment of SD and/or LEP students. However, since the 1997 amendments to the Individuals with Disabilities Education Act (IDEA), and the passage of the No Child Left Behind Act (2001), many states are changing their criteria for excluding students with disabilities.

Previously, because of concerns about standardized administration, accommodations such as bilingual booklets and extended testing time were not permitted. As a result, some students who could have participated had accommodations been made available were excluded.

In 1996 NCES formally tested new inclusion policies for NAEP. Under these new, more inclusive guidelines, school administrators were encouraged, even when in doubt, to include SD and/or LEP students. In addition, the NAEP program began to explore the use of accommodations for special-needs students. Based on analyses of the impact of offering accommodations, in 1998 NAEP began reporting results for some subject areas that included the performance of special-needs students who had received accommodations.

Beginning in 2002, NAEP began reporting results for all subject areas that include the performance of accommodated students. For further information, read about NAEP's inclusion policy, including exclusion rates and permitted accommodations.

When a school identifies a student as having a disability and/or as limited English proficient, the teacher or staff member who is most familiar with the student is asked to complete a questionnaire about the services received by the student.

The questionnaire provides useful information about exclusion rates by disability conditions in different states. Students who cannot take part, even with an accommodation allowed by NAEP, are excluded from the assessment. The decision to exclude SD and/or LEP students is made by local schools. They are encouraged to use explicit criteria provided by the NAEP program.

In assessments conducted between 1996 and 2000, a split-sample design was used. Schools were divided for this purpose into two groups: (1) schools permitted to provide accommodations to those special-needs students requiring them and (2) schools in which accommodations were not offered (as in the standard administration procedure prior to 1996).

The split-sample design made it possible to study the effects on NAEP results of including special-needs students who required and were provided with accommodations, while at the same time obtaining results that were comparable to those from previous assessments in which accommodations were not provided. Based on research conducted and published since that time, it was determined that NAEP could begin a transition to reporting results that included the performance of special needs students who were assessed with accommodations. Beginning with the 2002 assessment, all students who require accommodations permitted by NAEP are allowed to use them.

NAEP determines all issues related to participating in the assessment, including accommodations, as the administration occurs primarily through contractors, not the MDE. The accommodations that may be standard for the MEAP are in some cases not the same for the NAEP. The State Board of Education approved table in Chapter Five can assist IEP teams in planning what accommodations are appropriate and permissible for NAEP. If accommodations that are standard for MEAP but not for NAEP are used as the student participates in NAEP, his or her scores will be ineligible for inclusion in the NAEP sample.  NAGB may update these accommodations on a different timetable than this document so please consult the Nation’s Report Card Website (www.nationsreportcard.gov) for the most current guidelines.

What results does NAEP provide?
Subject-matter achievement is reported in two ways—scale scores and achievement levels—so that student performance can be more easily understood. NAEP scale score results provide a numeric summary of what students know and can do in a particular subject and are presented for groups and subgroups. Achievement levels categorize student achievement as Basic, Proficient, and Advanced, using ranges of performance established for each grade. (A fourth category, below Basic, is also reported for this scale.) Achievement levels are used to report results in terms of a set of standards for what students should know and be able to do.

NAEP provides results about subject-matter achievement, instructional experiences, and school environment and reports these results for populations of students (e.g., fourth-graders) and subgroups of those populations (e.g., male students or Hispanic students). NAEP does not provide individual scores for the students or schools assessed.

Because NAEP scales are developed independently for each subject, scale score and achievement level results cannot be compared across subjects. However, these reporting metrics greatly facilitate performance comparisons within a subject from year to year and from one group of students to another in the same grade.

Examples of student responses can be accessed through the NAEP Questions Tool.

It is important to note that NAEP scores are reported at the national and state levels only. The NCES is also capable of reporting demographic information at the state level. No district, school, or individual scores within a given state are reported. 

No Child Left Behind (NCLB) Legislation Pertinent to NAEP

SEC. 1111. STATE PLANS…

(c) OTHER PROVISIONS TO SUPPORT TEACHING AND LEARING – Each State plan shall contain assurances that –

(2) The State will, beginning in school year 2002-2003, participate in biennial State academic assessments of 4th and 8th grade reading and mathematics under the National Assessment of Educational Progress carried out under section 411(b)(2) of the National Education Statistics Act of 1994 if the Secretary pays the costs of administering such assessments;

SEC. 1112. LOCAL EDUCATIONAL AGENCY PLANS.


(b) PLAN PROVISIONS – 

(1) IN GENERAL – In order to help low-achieving children meet challenging achievement academic standards, each local educational agency plan shall include – 

…

(F) an assurance that the local educational agency will participate, if selected, in the State National Assessment of Educational Progress in the 4th and 8th grade reading and mathematics carried out under section 411(b)(2) of the National Education Statistics Act of 1994; 

…

Resources

Printed copies of NAEP publications can be ordered by contacting:

http://www.edpubs.org
Phone: (877) 4-ED-PUBS (433-7827)
Facsimile: (301) 470-1244
Mail: Ed Pubs
P.O. Box 1398
Jessup, MD 20794-1398

http://nces.ed.gov/nationsreportcard/faq.asp  This website leads to Frequently Asked Questions about NAEP. 

http://nces.ed.gov/nationsreportcard/about/inclusion.asp  This website covers NAEP inclusion issues, including accommodations and the history of the NAEP inclusion policy.   

http://nces.ed.gov/nationsreportcard/about/assessmentsched.asp  Schedule for the State and National Assessment of Educational Progress (NAEP) from 2005–2017

Chapter 5

Assessment Accommodations 

Part of the State Education Agency (SEA) responsibilities for assisting districts and schools with appropriate participation in state assessment is providing information regarding appropriate accommodations. The goal is to help assessment administrators foster an assessment environment that permits as many students as possible to participate in the assessment in a manner that results in valid and meaningful outcomes. Towards this end, this chapter provides information on:

· What assessment accommodations are 

· Why we use accommodations

· What are standard vs non- standard accommodations 

· Who is responsible for making/implementing accommodations decisions

· Where are accommodations documented 

· Process for choosing accommodations

· Accommodations considerations for the Michigan Merit Examination (MME)

· State Board of Education approved Assessment Accommodations Summary Table

Assessment Accommodations Are:
Accommodations are changes in the way a student accesses instruction and assessment, without changing the actual standards a student is working toward, or the content being assessed. The goal is to give students equal access to instruction and assessment without changing or watering down the content.  When looking at the MEAS, accommodations fall into two broad categories: standard and non-standard. NAEP refers to these categories as permissible or non-permissible. More specifically, accommodations are tools and procedures in the areas of presentation, response, timing/scheduling, and setting that provide equitable instructional and assessment access for students with disabilities or other documented needs. 

· Presentation Accommodation – Presenting the assessment or instructional content through an alternate modality such as visual, tactile, auditory, and/or multi-sensory.

· Response Accommodation – Allowing students to complete assignments, assessments, and activities in different ways or to solve or organize problems using some type of assistive device or organizer.

· Timing/Scheduling Accommodation – Changing the duration of testing or the way the time is organized.

· Setting Accommodation – Changing or altering where the assessment is administered.
Why we use accommodations:

Providing appropriate accommodations allows students to access the assessment.  Without appropriate accommodations, students may not be able to demonstrate their knowledge/performance both in the classroom and on the assessment (e.g. If student is blind and does not have access to Braille, the student could not effectively demonstrate his/her knowledge).  Accommodations for assessment and instruction are integrally intertwined.  Students should only use accommodations on assessments if 1) They are routinely used as part of their instructional program, 2) They are documented on the IEP or Section 504 plan and indicated as appropriate for both assessment and instruction, 3) The student is proficient in using the accommodation(s), 4) The effectiveness of the accommodation(s) has been determined prior to use on an assessment.

Accommodations need to be linked or matched to classroom instruction, classroom testing, and state assessment. Students who require accommodations must have opportunities to learn to use them in the classroom environment, and also need to be able to take classroom assessments using them, prior to participating in statewide assessment. Again, selection of an accommodation by the IEP team or 504 plan team must be based on the accommodation’s relative appropriateness to a disability and its impact on the student.  The accommodation should be one that is typically used with the student in the classroom setting and does not give the student an advantage over students without the accommodation. The accommodation should mitigate the effect of the disability, thereby improving measurement of the skills and knowledge intended to be tested.  

What are standard vs non- standard accommodations:

· Standard accommodations do not change what the specific assessment is measuring, and the score received by a student using a standard accommodation is valid for federal or state accountability purposes, and does not impact student eligibility for the Michigan Merit Award for the MEAP. 

· Nonstandard assessment accommodations do change what the assessment is measuring for one or more items and results in an invalid scores for accountability purposes. MEAP scores resulting from the use of nonstandard accommodations will not be considered eligible for the Michigan Merit Award. 

· Changing the assessment construct through the utilization of non-standard accommodations also makes the results less meaningful for linking assessment performance to classroom instruction. This is due to the student’s knowledge or skill with a given concept not being assessed in the intended manner, which may not yield instructionally relevant information.  

Who is responsible for making and implementing accommodation decisions:

Decisions about assessment accommodations should be made by people who best know the individual educational needs of the student:  

· Students receiving special education services will have accommodations decisions made by their Individualized Education Program (IEP) team.  

· Students with a Section 504 plan are required to have their services reviewed periodically by a team, who is responsible for making appropriate accommodations decisions.

· English Language Learners (ELL) will usually have accommodations decisions made by a district assessment coordinator in consultation with the classroom teacher. 

· Students with rapid onset of a medical disability (e.g., broken arm, homebound due to surgery, etc.) will usually have accommodations decisions made by a principal or guidance counselor in consultation with the classroom teacher.  

During each assessment cycle, schools may choose to designate staff to serve as Accommodations Providers. These individuals are responsible for ensuring that students have access to their documented accommodations. They should be familiar with the IEP of each student they are assisting with, as well as the assessment environment, in order to adequately prepare accommodations ahead of time.  Examples of how accommodations providers may operate include making sure audio or video equipment is functioning correctly before administering the assessment, sitting with the student to make sure he/she is on the correct page, and making sure the assessment is removed from any computers on which it was installed following the administration. In addition to teachers and related service providers, paraprofessionals, teacher aides, and others may serve as accommodations providers, but must be under the supervision of professional staff. 

Where are accommodations documented: 

· Accommodations for a student eligible special education are documented on the IEP, in the “State and District-Wide Assessment” section.  

· Accommodations for a student with a 504 plan are documented within the written plan.

· Accommodations for an ELL student must be documented in the student file. 

· Accommodations for a student with rapid onset of a medical disability must also be documented in the student’s file. Documentation should include the date and nature of the disability (e.g., broken arm).
The documentation of accommodations for all students must be specific for each of the content areas assessed.

Process for choosing accommodations:

The team determining appropriate accommodations should discuss the following questions:

· Which statewide assessment will the student take?

· Does the student need assessment accommodations specific to any content areas (mathematics, science, English language arts, etc.)?

· What types of accommodations are currently being used?

· Setting

· Time

· Response

· Scheduling 

· What accommodations are needed for each content area?

· Are the accommodations identified as useful to the student standard for statewide assessment and if not, what are the consequences?

· Record or document the decisions in the student’s plan or cumulative file.

Do’s and Dont’s When Considering Testing Accommodations:

DO:
1. Use accommodations that have been identified as valuable and appropriate for each student during instruction and carry these into the assessment process.

2. Base the decisions about accommodations on the individual needs of each student.

3. Refer to the table in this chapter for appropriate accommodations after identifying areas of need.

4. Review the student’s accommodations periodically to evaluate effectiveness and necessity.

DON’T:

1. Introduce new accommodations for the first time for an assessment.

2. Base the accommodations on the student’s disability category.

3. Make the student fit the accommodation.

4. Rely on previous accommodations without periodic reevaluation.

Accommodations on the Michigan Merit Examination (MME)

The MME has to categories of assessment accommodations. The two categories are called “ACT approved” assessment accommodations and “state-allowed” assessment accommodations. The use of “ACT approved” accommodations will result in college reportable scores ACT scores. Only students with an IEP or Section 504 Plan can request ACT approved accommodations. The use of “state-allowed” assessment accommodations will not result in college reportable ACT scores, but will count for the MME score that will be used for accountability purposes (Education YES! and NCLB). These assessment accommodations can be considered for students with and IEP, Section 504 Plan, and English language learners.

MME Assessment Accommodations Summary Table (Appendix B)
In order to facilitate the use of appropriate accommodations, the Office of Educational Assessment and Accountability (OEAA) has worked closely with ACT to develop the Spring 2007 Michigan Merit Examination (MME) Accommodations Summary Table. This helpful document contains information on the MME component scores, for example, it lists all the pieces of the MME that contribute to the overall score for Mathematics. The table also contains directions for reading the table, requesting accommodations from ACT, a summary of the ACT review process, and information about local decisions for WorkKeys and the Michigan components. The table then lists all the accommodations from the State Board approved Accommodations Summary Table from June 2005 that covers the MEAP and MI-Access. Each accommodation contains comments from ACT and fields indicating whether or not they: (1) Are standard or nonstandard for Michigan components and MME scores; (2) May be requested for use on the ACT and WorkKeys components; (3) Will result in college reportable ACT scores.  The table can downloaded at http://www.michigan.gov/mme under “Assessment Accommodations” or found in Appendix B of this document.  

Requesting Accommodations

If a district team determines that a student will need accommodations on the MME, they must be requested. Each district is responsible for assigning a Test Accommodations Coordinator (TAC) to work with ACT to ensure accommodations decisions and approval are resolved before the assessment window.  The TAC is responsible for determining which students need which type of accommodations, and submitting supporting documentation for ACT-Approved accommodations. The type of accommodation (ACT-Approved vs. State-Allowed) is important as students receiving one type will have different materials and be tested in a different location than students receiving the other. 

ACT has developed custom application forms that must be used when submitting requests for assessment accommodations for Day 1 of the MME, which are the ACT assessments.  Do not use the application that is posted on the ACT Web site that is used nationally. Applications will be accepted by ACT from September through November 2006. Applications for all students who require an assessment accommodation (students with an IEP, a Section 504 plan, or who are English language learners) will need to be completed and submitted to ACT. Applications for “ACT-Approved” accommodations are due no later than December 1, while applications for “State-Allowed” accommodations are due January 10. Having a later due date for applying for “State-Allowed” applications allows for students with and IEP or Section 504 Plan to appeal any ACT denied assessment accommodations or provide additional information requested by ACT. If a student with an IEP or Section 504 Plan does not get approved for ACT-Approved accommodations for Day 1, the later deadline allow sufficient time to submit a “State- Allowed” accommodation application. 

Each district’s TAC (or school principal if no TAC has been designated) should have received assessment accommodation application information in the packets that were scheduled to be mailed to high schools in late August. The deadlines for accommodations applications are set well before the assessment window to ensure enough time exists for each TAC to appeal any accommodations requests denied by ACT, or to apply for State-Allowed accommodations if the appeal is denied. Along with any denial, ACT will send information indicating why. Reasons for denial include insufficient documentation, no justification for the accommodation documented in the student’s IEP, or no history of the accommodation being used prior to planning for the ACT. Specific requirements for ACT-Approved accommodations include documentation of initial diagnosis, reconfirmation of disability within the last three years, and a copy of the accommodations page from the student’s current IEP or Section 504 plan.

Chapter 6

Additional Resources for Determining Appropriate Participation in District and Statewide Assessment.

The following resources are useful in understanding the issues involved with participating in state and LEA assessment. Much of the material in the preceding chapters was taken from the sources found here. 

Assessment Manuals

Manuals and handbooks for each component of the MEAS are shipped to district coordinators and assessment administrators during every assessment cycle. In addition, copies of these materials are available through the MI-Access and MEAP web links listed below.

MEAS Resources
The following links to MI-Access information and materials can be very useful in helping to determine in which state assessment a student should participate. Both sites contain links to past issues of The Assist newsletter and other documents that have been disseminated with this purpose in mind. 

http://www.michigan.gov/mi-access        http://www.mi-access.info 

The MEAP website contains information about Grade Level Content Expectations (GLCE) that can give an indication of what types of standards the assessment is based upon, that may be useful as school and IEP teams work to determine the appropriate assessment for students with disabilities or accommodation needs. 

http://www.michigan.gov/meap 

The MME website contains up-to-date information on timelines and assessment content that is crucial for helping determine appropriate participation for high school students. http://www.michigan.gov/mme 

NAEP Resources 

The MDE NAEP website contains yearly updates regarding the assessment timeline in Michigan, additional Frequently Asked Questions, and profiles of each state that includes demographic information and history of performance on the NAEP. 

http://www.michigan.gov/naep 

Printed copies of NAEP publications can be ordered by contacting:

http://www.edpubs.org
Phone: (877) 4-ED-PUBS (433-7827)
Facsimile: (301) 470-1244
Mail: Ed Pubs
P.O. Box 1398
Jessup, MD 20794-1398

http://nces.ed.gov/nationsreportcard/faq.asp  This website leads to Frequently Asked Questions about NAEP. 

http://nces.ed.gov/nationsreportcard/about/inclusion.asp  This website covers NAEP inclusion issues, including accommodations and the history of the NAEP inclusion policy.   

http://nces.ed.gov/nationsreportcard/about/assessmentsched.asp  Schedule for the State and National Assessment of Educational Progress (NAEP) from 2005–2017

Accommodations 

Michigan’s Assistive Technology Resource http://www.cenmi.org/matr 

As noted on the website, “The overall purpose of Michigan’s Assistive Technology Resource (MATR) is to provide information services, support materials, technical assistance, and training to local and intermediate school districts in Michigan to increase their capacity to address the needs of students with disabilities for assistive technology.” 

Additional Resources

For additional information about transition, contact the Transition Services Project at 517-332-3587 or visit the project Web site at www.mitsp.org. 

The U.S. Education Department’s policy site, ED.gov, can be accessed through the following link at http://www.ed.gov/policy/landing.jhtml?src=rt. This site contains a wealth of information from the federal government on the No Child Left Behind Act (NCLB), and the Individuals with Disabilities Education Act (IDEA) of 2004.   

Alternate achievement standards for students with the most significant cognitive disabilities-Non-regulatory guidance. (2005). U. S. Department of Education. http://www.ed.gov/admins/lead/account/saa.html#guidance. 

Elliot, J. L., & Thurlow, M. L. (2000). Improving test performance of students with disabilities in district and state assessments. Thousand Oaks, CA: Corwin Press.  

Fuchs, L.S., & Fuchs, D. (2001). Helping teachers formulate sound test accommodation decisions for students with learning disabilities. Learning Disabilities Research & Practice, 16(3), 174-181. 

Gorn, S. (1998). What do I do when…The answer book on Section 504. Horsham, PA: LRP Publications. 

Standards for educational and psychological testing. (1999). Joint publication of the American Educational Research Association (AERA), American Psychological Association (APA), and National Council on Measurement in Education (NCME). 

Thurlow, M. L., Elliot, J. L., & Ysseldyke, J. E. (2003). Testing students with disabilities: Practical strategies for complying with district and state requirements (2nd ed.). Thousand Oaks, CA: Corwin Press. 

APPENDIX A

Purpose of the Assessment Accommodation Summary Table

The purpose of the following information is to provide Michigan educators, parents, and other interested parties a summary of the standard (S) and nonstandard (NS) accommodations for each state assessment included in the State Board of Education adopted Michigan Educational Assessment System (MEAS). The MEAS includes the Michigan Educational Assessment Program (MEAP), MI-Access (Michigan’s Alternate Assessment Program), and the English Language Proficiency Assessment (ELPA). In addition to the accommodations for the assessments included in the MEAS, the permitted (P) and not permitted (NP) assessment accommodations for the National Assessment of Educational Progress (NAEP), and the Michigan Merit Exam (MME) are provided. The permitted and not permitted accommodations for the NAEP and the MME are determined by the NAEP and the assessment being selected for the MME. 

The summary table of assessment accommodations is to be used by educators as a reference to determine if an assessment accommodation, that has been determined appropriate for the student, is a standard or nonstandard accommodation for the MEAS, or is permitted or not permitted for the NAEP, MME, and English language learners.  It is not to be used as a checklist for determining what assessment accommodations should be used for a student.

Assessment Accommodation Consequences – No Child Left Behind and Michigan Merit Award 

It is important to know whether an assessment accommodation is standard or nonstandard since it can have an impact on whether a school or district meets the No Child Left Behind Adequate Yearly Progress (AYP). At the school, district, and subgroup (ethnicity, economically disadvantaged, English language learners, and Students with Disabilities) levels a minimum of 95% of the students enrolled in each of the grades being assessed must participate in the state’s English language arts and mathematics assessments in order to make AYP. If a student uses a nonstandard assessment accommodation, the student’s scores on those assessments will not be eligible for the Michigan Merit Award. 

A standard assessment accommodation is one that does not change what the specific assessment is measuring. The score received by a student using a standard assessment accommodation would count when calculating NCLB participation rates. A nonstandard assessment accommodation does change what the assessment is measuring and results in an invalid score. For example, the MEAP reading assessment is intended to measure how well a student can read through decoding. Therefore, if the reading passages and items are read to a student it becomes a listening assessment and not a reading assessment. Another example is the use of a calculator on any portion of the MEAP mathematics assessments where calculators are not permitted. If a calculator is used on those portions of the test it becomes a nonstandard assessment accommodation because it changes what the mathematics assessment is measuring.  As a result, a student using a nonstandard assessment accommodation will not count as being assessed when calculating NCLB participation rates.  Another consequence of using a nonstandard assessment accommodation is that the student will not be eligible for the Michigan Merit Award.

NOTE: Assessment accommodations not listed in the Assessment Accommodation Summary Table are considered nonstandard and state assessment scores accomplished by the use of nonstandard assessment accommodations will not be eligible for the Michigan Merit Award and the student using them will not count as being assessed when calculating NCLB participation rates. For questions – call (517) 241-4416.

Assessment Accommodation Summary Table Key

	Terminology
	Explanations

	MEAP


	Michigan Educational Assessment Program



	MI-Access


	Michigan’s Alternate Assessment Program for Students with Disabilities

	ELL


	English Language Learners

	504


	General education students who have Section 504 plans under the 1974 Americans with Disabilities Act (ADA)

	MI-Access FI


	MI-Access Functional Independence assessment

	MI-Access SI


	MI-Access Supported Independence assessment

	MI-Access P


	MI-Access Participation assessment

	IEP


	Individualized Education Program

	ELPA


	English Language Proficiency Assessment

	MME


	Michigan Merit Exam

	NAEP


	National Assessment for Educational Progress

	S


	Standard assessment accommodation

	NS
	Nonstandard assessment accommodation



	P


	Permitted assessment accommodation



	P(+)


	Not provided by NAEP, but a school, district, or state may provide after fulfilling NAEP security requirements.

	*
	Accommodation may be permitted. Ask your NAEP assigned school coordinator.



	NP


	Not permitted assessment accommodation

	NA


	Not applicable

	Shaded columns
	At the time of the June 2005 State Board meeting the ELPA and MME assessments had not been selected. Accommodations will be indicated once the assessments have been selected.


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	A. Timing/Scheduling
	
	
	
	
	
	
	
	
	
	
	

	1. Extended assessment time within reason (approximately 1½ times the estimated assessment time)
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	2. Frequent or appropriate supervised breaks
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	3. Administration of the assessment at a time most beneficial to the student, with appropriate supervision
	S
	S
	S
	S
	S
	S
	
	
	
	
	*

	4. Clock or method of informing students of remaining time
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	 B. Setting 
	
	
	
	
	
	
	
	
	
	
	

	5. Placement of student where he/she is most comfortable (e.g., front of the room, back of the room)
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	6. Administration of the assessment in a Bilingual/English as a Second Language (ESL) setting
	S
	S
	S
	S
	S
	S
	
	
	
	
	NP

	7. Administration of the assessment in a special education setting
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	8. Provision for assessment administration at home when student is homebound or in a care facility when medically necessary, with appropriate supervision by a school district professional.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	9. Administration of assessment in a distraction free space or alternate location (e.g., separate room, or location within the room) with appropriate supervision
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	10. Provision for assessment administration to student in an interim alternative education setting with appropriate supervision of a school district professional.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	11. Administration of the assessment in a small group
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	12. Administration of the assessment individually
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	13. Tools to assist with concentration
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	14. Qualified person familiar to the student administers the assessment
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	15. Appropriate seating, special lighting, or furniture
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	16.  Able to move, stand or pace during assessment in a manner where others work cannot be seen and is not distracting to others
	S
	S
	S
	S
	S
	S
	
	
	
	
	*

	17. Background music or noise buffers
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	C. Presentation
	
	
	
	
	
	
	
	
	
	
	

	18. Use of bilingual word-for-word non-electronic translation glossary for English language learners 
	S
	S
	S
	S
	S
	S
	
	
	
	
	NP

	19. Use of bilingual dictionaries that define or explain words or terms
	NS
	NS
	NS
	NS
	NS
	NS
	
	
	
	
	NP

	20. Use of dictionary, thesaurus, spelling book, or grammar book for mathematics, science, social studies, and English language arts
	NS
	NS
	NS
	NS
	NA
	NA
	
	
	
	
	NP

	21.  Use of screen reader for English language arts reading assessment
	NS
	NS
	NS
	NS
	NA
	NA
	
	
	
	
	NP

	22.  Use of an abacus
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	23.  Use of arithmetic tables
	NS
	NS
	NS
	NS
	NA
	NA
	
	
	
	
	NP


	
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	24.  Use of actual coins and bills
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	25.  Use of manipulatives for mathematics assessments, such as base 10 blocks
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	26. Use of state-produced video or audio version of assessment, for English language learners, read in English for a student who is dominant in a native language other than English and determined to be at the basic or lower intermediate English language proficiency levels in the content areas of mathematics, science, and social studies. Also the writing section of the MEAP ELA or MI-Access ELA Expressing Ideas assessment.


	S
	S
	S
	S
	S
	S
	
	
	
	
	NA

	27. Use of state-produced video or audio version of the assessment, for English language learners, read in English for a student who is dominant in a native language other than English and determined to be at the basic or lower intermediate English language proficiency levels in the reading components of the English language arts assessment.
	NS
	NS
	NS
	S
	NA
	NA
	
	
	
	
	NA


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	28. Use of state-produced video or audio version, for English language learners, of the mathematics, science, or social studies assessments read in Arabic or Spanish for a student whose dominant language is Arabic or Spanish and who is determined to be at the basic or lower intermediate English language proficiency levels, and provided that the student is receiving bilingual instruction (e.g., transitional, two-way, or dual language) using the student’s native languages in the school setting.
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	NA

	29. Reading all directions to the student in the student’s native language, provided that the student is dominant in a native language other than English and has been determined to be at the basic or lower intermediate English language proficiency levels and provided that the student is receiving bilingual instruction (e.g., transitional, two-way or dual language) using the student’s native language in the school setting. 
	S
	S
	S
	S
	S
	S
	
	
	
	
	NA

	30. Provision for student restatement of directions in the student’s own words 
	S
	S
	S
	S
	S
	NA
	
	
	
	
	P

	31. Students asking for clarification of directions 
	S
	S
	S
	S
	S
	NA
	
	
	
	
	P


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	32. Directions provided using sign language
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P(+)

	33. Administration of assessment by Bilingual/ESL staff, or similarly qualified person 
	S
	S
	S
	S
	S
	S
	
	
	
	
	*

	34.  Administration of the assessment by person familiar to the student
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	35.  Any assessment administration not directly supervised by a school district professional
	NS
	NS
	NS
	NS
	NS
	NS
	
	
	
	
	NP

	36. Reading the MEAP English Language Arts Listening assessment to the student in his/her native language
	NS
	NS
	NS
	NS
	NS
	NS
	
	
	
	
	NA

	37. Administer assessment sections in any order for English language arts, science, and social studies
	S
	S
	S
	S
	S
	NA
	
	
	
	
	*

	38. Administer assessment sections in any order for Mathematics
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	*

	39. Read/repeat directions to the student exactly as worded in the assessment booklet
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	40. Emphasis on key words in directions
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	41. Provide visual, auditory or physical cues to student to begin, maintain or finish task
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	42. Reading aloud the MEAP reading components of the ELA assessment or the MI-Access accessing print assessment to the student
	NS
	NS
	NS
	S
	NA
	NA
	
	
	
	
	NP


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	43. Reading of mathematics, social studies, and science assessment content and questions to a student in the student’s native language, provided that the student is dominant in a native language other than English and has been determined to be at the basic or lower intermediate English language proficiency levels, and provided that the student is receiving bilingual instruction (e.g., transitional, two-way, or dual language) using the student’s native language in the school setting.
	S
	S
	S
	S
	S
	S
	
	
	
	
	NA

	44. Sign the mathematics, science and social studies assessments 
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	45.  Sign the English language arts assessments
	NS
	NS
	NA
	NS
	NA
	NA
	
	
	
	
	NP

	46. Use of a page turner
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	47. Placement of teacher/proctor near student
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	48. Use of rulers as provided by the State
	S
	S
	S
	S
	S
	S
	
	
	
	
	NA

	49. Use of adapted rulers, protractors, Braille and large print rulers and protractors.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	50.  Use of list of formulae as provided by the state
	S
	S
	S
	NA
	NA
	NA
	
	
	
	
	NA

	51.  Use of calculator/talking calculator on the noncalculator sections of the mathematics assessment
	NS
	NS
	NA
	S
	NA
	NA
	
	
	
	
	NP

	52.  Use of calculator/talking calculator on the calculator permitted sections of the mathematics assessment
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	NP


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	53.  Use of a calculator on the science and social studies assessments
	S
	S
	S
	NA
	NA
	NA
	
	
	
	
	NP

	54. Use of magnification devices
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	55.  Use of auditory amplification devices or special sound systems
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	56. Use of closed circuit television
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	*

	57. Student’s use of acetate colored shield, highlighters, highlighter tape, page flags, and reading guides.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	58. Use of non-skid surface that will not damage the answer document or scanning equipment (DO NOT use tape or other adhesive)
	S
	S
	NA
	S
	NA
	NA
	
	
	
	
	P

	59. State produced Braille and enlarged print versions of assessment 
	S
	S
	NA
	S
	NA
	NA
	
	
	
	
	P(+)

	60.  State produced audio versions of the assessments
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	NP

	D. Response 
	
	
	
	
	
	
	
	
	
	
	

	61. Responding in the student’s native language to the constructed response items on assessments.
	NS
	NS
	NS
	NS
	NA
	NA
	
	
	
	
	NP

	62. Oral responses 
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	63.  Use of a scribe for constructed response items (student must indicate punctuation, format and spell all key words) for ELA assessments
	S
	S
	NA
	S
	NA 
	NA
	
	
	
	
	*



	64. Use of a scribe for constructed response items for mathematics, science and/or social studies assessments
	S
	S
	S
	S
	NA
	NA
	
	
	
	
	*


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	65. Student dictates responses into a tape recorder and teacher transcribes response exactly as dictated for mathematics, science, and social studies assessments. 
	S
	S
	NA
	S
	NA
	NA
	
	
	
	
	NP

	66. Respond in sign language for English language arts
	NS
	NS
	NS
	NS
	NS
	NS
	
	
	
	
	NP

	67.  Respond in sign language for mathematics, science and social studies assessments
	S
	S
	S
	S
	S
	S
	
	
	
	
	NP

	68. Use of augmentative communication devices
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	69. Use of computer or word processor with spell check, thesaurus, and grammar check disabled for ELA assessment.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	70. Use of computer or word processor with spell check, thesaurus and grammar check NOT disabled for Mathematics, Science and Social Studies. 
	S
	S
	NA
	NA
	NA
	NA
	
	
	
	
	NP

	71. Student points to answers or writes directly in assessment booklet (transferred to answer document by teacher)
	S
	S
	S
	S
	S
	S
	
	
	
	
	P

	72. Use of Braillewriter
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	73. Use of a scribe for constructed response items (student must indicate punctuation and spell all key words)
	S
	S
	NA
	S
	S
	S
	
	
	
	
	*

	74. Adapted paper, lined or grid paper for recording answers
	S
	S
	NA


	S
	S
	S
	
	
	
	
	NP


	Accommodation
	MEAP
	MI-Access
	ELPA
	MME
	NAEP

	
	IEP
	504
	ELL
	FI
	SI
	P
	ELL
	504
	IEP
	
	IEP/504

	75. Use of computers with alternative access for an alternative response mode
	S
	S
	NA
	S
	NA
	NA
	
	
	
	
	P

	76. Use of speech to text word processor for responses for English language arts
	NS
	NS
	NA
	NS
	NS
	NS
	
	
	
	
	NP

	77.  Use of speech to text word processing for mathematics, science and social studies
	S
	S
	NA
	S
	S
	S
	
	
	
	
	NP

	78. Use of alternative writing position 
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	79. Use of special adaptive writing tools such as pencil grip or larger pencil.
	S
	S
	NA
	S
	S
	S
	
	
	
	
	P

	80.  Write directly in assessment booklet
	S
	S
	S
	S
	S
	S
	
	
	
	
	P


APPENDIX B
Spring 2007

Michigan Merit Examination (MME) Accommodations Summary Table

The Michigan Merit Examination (MME) will be given for the first time in the spring of 2007, provided federal approval is granted before November of 2006.  The Michigan Department of Education (MDE) will submit to the U.S. Department of Education (USED) appropriate analyses of the pilot MME study conducted in the spring of 2006. MDE anticipates a response from the USED by November 2006. 

The MME consists of three major components: the ACT Plus Writing test, two WorkKeys tests (Applied Mathematics and Reading for Information), and Michigan developed items for science, mathematics and social studies.  Based on analyses already completed, the MDE has determined that the Michigan developed items are necessary to meet federal requirements to measure the current Michigan content standards.  The chart below outlines the Spring 2007 test organization.

	Spring 2007 Test Organization

	Day*
	Assessment
	Subject Session
	Number of Parts
	Total Items
	Testing Time (minutes)
	Estimated Time Required for Administration

	Day 1

March 13

(Makeup March 27)
	ACT Plus Writing
	English
	5
	75 MC items
	45
	Total test time - including check in, instructions, breaks, and collection of materials - 5 hours

	
	
	Mathematics
	
	60 MC items
	60
	

	
	
	Reading
	
	40 MC items
	35
	

	
	
	Science
	
	40 MC items
	35
	

	
	
	Writing
	
	1 Prompt
	30
	

	Day 1 Standard Testing Time 205 minutes (3 hrs / 25 minutes)
	

	Day 2

March 14 

(Makeup March 28)
	WorkKeys
	Reading for Info
	3
	33 MC Items
	45
	Total test time - including check in, instructions, breaks, and collection of materials – 3 hours

	
	
	Applied Mathematics
	
	33 MC Items
	45
	

	
	Michigan
	Mathematics
	
	14 MC items
	20
	

	Day 2 Standard Testing Time 110 minutes (1 hour / 50 minutes)
	

	Day 2, 3, or 4 

March 14, 15, or 16 

(Makeup March 28, 29, or 30)
	Michigan 
	Science
	3
	52 MC items
	50
	Total test time - including check in, instruction, breaks and collection of materials - 3.5 hours

	
	
	Social Studies 
	
	31 MC items and 1 prompt
	50
	

	
	
	
	
	26 MC items and 1 prompt
	50
	

	One additional test session on Day 2, 3, or 4 Standard Testing Time 150 minutes (2 hours / 30 minutes)
	

	*More detailed information about this schedule and the MME program is available on the MME website at www.mi.gov/mme.
	TOTAL Minutes
	465
	 

	
	
	
	
	TOTAL hours
	7.75
	 


The chart below outlines which components contribute to each MME score.  The MME scores will play a role in qualifying for the Michigan Merit Award and will be the foundation for the No Child Left Behind (NCLB) calculation of Adequate Yearly Progress (AYP) and EdYES! accountability reports for high schools. 
	
	Components Contributing to MME Scores

	Day
	Test
	Subject Session
	Parts
	ELA
	Reading
	Writing
	Mathematics
	Science
	Social Studies

	Day 1
	ACT Plus Writing

  

  
	English
	1
	X
	 
	X
	 
	 
	 

	
	
	Mathematics
	1
	
	
	 
	 X
	 
	 

	
	
	Reading
	1
	X
	 X
	
	 
	 
	 

	
	
	Science
	1
	 
	 
	 
	X
	X 
	 

	
	
	Writing
	1
	 X
	 
	X 
	
	
	 

	Day 2
	WorkKeys

	Reading for Information
	1
	X
	X
	 
	 
	 
	 

	
	
	Applied Mathematics
	1
	 
	 
	 
	X
	 
	 

	
	Michigan 
	Mathematics
	1
	 
	 
	 
	X
	 
	 

	Day 2, 3, or 4 
	Michigan 

 
	Science
	1
	 
	 
	 
	 
	X
	 

	
	
	Social Studies 
	2
	X
	 
	X
	 
	 
	X


Test Accommodations Window
All accommodated testing must be administered within a designated two-week window beginning on the initial test date for that component of the MME and ending on the makeup date for that component.  Individual students must take the tests in prescribed order – Day 1 (the ACT), followed by the Day 2 tests, followed by the Day 2, 3, or 4 tests.  All testing staff must meet ACT’s requirements.  If testing occurs outside the authorized window, or with procedures that conflict with ACT directions, or under the supervision of testing staff who do not meet ACT’s requirements, the answer documents will not be scored.

ACT-Approved vs. State-Allowed Accommodations on the ACT

ACT is committed to ensuring that official ACT scores reported to colleges and other entities from MME testing are comparable to scores earned through other forms of ACT testing involving the application of ACT’s test accommodations policies.  Therefore, effective with the Spring 2007 implementation of the MME, ACT will support the following two forms of accommodations on the ACT when it is administered as Day 1 of the MME:  

1) ACT-approved accommodations that result in ACT scores that are fully reportable to colleges, scholarships, and other entities in addition to being used for MME purposes.  Only students with professionally diagnosed and documented disabilities who receive accommodations in school should apply for ACT-approved accommodations.  
2) “State-allowed” accommodations that result in ACT scores for MME purposes only.  English language learners who do not have a disability but receive accommodations in school should request state-allowed accommodations.   
Requesting Accommodations on the ACT

In general, all accommodations on the ACT must be requested and reviewed by ACT.  However, there are limited exceptions.  For example, because testing will normally occur at the local school rather than a separate test center, some arrangements do not require review or prior approval from ACT (e.g., placement at the front of the room).  Such arrangements are noted on the attached accommodations summary table as not requiring ACT review or approval if no other accommodations are requested.  

All schools must appoint a Test Accommodations Coordinator (TAC) who will submit requests for accommodations to ACT.  The TAC will have access to two different request forms specifically designed for the MME administration of the ACT:

1) ACT-Approved Accommodations – A request form will be used to request ACT approval of accommodations on the MME for students who meet ACT eligibility requirements.  

2) State-Allowed Accommodations – This application will be used to request test materials for students who will test with “state-allowed” accommodations.  These students will be those who do not meet ACT’s eligibility requirements (e.g., English language learners with no disabilities) or whose requests for ACT approval have been denied.

ACT Review of Accommodations Requests

ACT will review requests for ACT approval by applying the Americans with Disabilities (ADA) standards that are used for all such requests.  Not every request for an accommodation listed on the attached accommodations summary table as available will be approved.  Approval is dependent on submission of all required documentation by the stipulated deadline and review by ACT.  It is possible for ACT to approve an accommodation for one student, while the same accommodation may be denied for a different student.  ACT’s decision whether to approve the requested accommodations under the ADA will determine whether resulting ACT scores can be reported to colleges in addition to being used for MME purposes.  

Students who do not meet ACT eligibility requirements (e.g., English language learners with no disabilities) or whose requested accommodations are denied by ACT may apply to take the ACT with the denied accommodations under the “state allowed” accommodations option, or they may test under standard conditions.  NOTE:  Students must apply for the “state-allowed” accommodations so that ACT can ship the correct ACT test materials – which are different from those used by examinees testing with ACT-approved accommodations.  

ACT scores resulting from testing with “state-allowed” accommodations will not be college reportable.   Thus, some students will achieve ACT scores that are college reportable because their accommodations have been approved by ACT, while others using the same accommodations will achieve ACT scores that are not college reportable because their use of those accommodations was not approved by ACT. 

Local Decision for Accommodations on WorkKeys and Michigan Components

There is no separate request form for accommodations on WorkKeys or the Michigan components of the MME.  ACT’s approval of accommodations applies to the administration of the ACT Plus Writing only.  School personnel are advised to use ACT’s approval as a guideline for ordering alternate formats (e.g., audio versions, large print) of the WorkKeys tests and Michigan components of the MME.  Because there is no issue of reporting scores to colleges, schools may provide accommodations on the WorkKeys and Michigan components of the MME consistent with the accommodations listed in the “Michigan Components” columns of the attached accommodations summary table, even if the student tests without those accommodations on the ACT.  

Reading the MME Accommodations Summary Table

The attached Spring 2007 Michigan Merit Examination (MME) Accommodations Summary Table is arranged in columns, explained below. 
	Column
	Explanation

	Accommodation
	Each accommodation that appears on the Assessment Accommodations Summary Table approved by the Michigan State Board of Education is listed.


	Michigan

Components

& MME Scores
	MDE has indicated whether each accommodation is considered Standard (S) or Nonstandard (NS) for the Michigan components and for MME Scores.  Separate notations have been made for each group – IEP, 504, and ELL.  The notations are the same as MEAP unless the row has been shaded (for example, see accommodation #42).


	May Request
	ACT has indicated whether each accommodation may be requested for the ACT, and alternate formats ordered for the WorkKeys, beginning with the Spring 2007 administration of the MME.  Accommodations for which local decisions may be made without a request to ACT are specifically noted.



	ACT Comments
	These comments clarify ACT’s understanding of each accommodation and any associated restrictions related to the ACT and WorkKeys components.


	College Reportable 

ACT Scores


	ACT has noted whether each accommodation when approved by ACT for an individual student with disabilities will result in ACT scores that are fully reportable to colleges and other entities.  Offered accommodations, when not approved by ACT for an individual student, will result in ACT scores that are reportable only for MME purposes (i.e., “state-allowed” accommodations).  If a student uses a combination of accommodations and any of those accommodations were not approved by ACT, the resulting scores will not be college reportable.


	Spring 2007 Michigan Merit Examination (MME)

Accommodations Summary Table

	Accommodation
	Michigan Components and MME Scores
	The ACT and WorkKeys Components

	
	IEP
	504
	ELL
	May Request
	 ACT Comments
	College

Reportable

ACT Scores 1

	A. Timing/Scheduling
	
	
	
	
	
	

	81. Extended assessment time within reason (approximately 1½ times the estimated assessment time)
	S
	S
	S
	Yes

Yes


	Time-and-a-half in single self-paced session using regular or large-print.

For certain formats and disabilities, ACT will assign a timing guideline for the ACT based on the test format and disability, up to triple time (and testing over multiple days, one test per day).
	Yes

Yes – only if ACT timing guidelines are followed

	82. Frequent or appropriate supervised breaks
	S
	S
	S
	Yes
	Interpreted as “stop-the-clock” breaks; normally available only with standard time.  If requested with extended time, must provide documentation to support need for “stop-the-clock” breaks in addition to extended time.
	Yes

	83. Administration of the assessment at a time most beneficial to the student, with appropriate supervision
	S
	S
	S
	Yes
	Must be within the designated two-week window beginning on initial state test day for that component and ending on the makeup day for that component.  Components of the MME must be taken in prescribed order, with all of Day 1 tests (ACT) completed before proceeding to Day 2 tests (WorkKeys) and all of Day 2 tests completed prior to beginning Michigan components (Days 2-7).
	Yes

	84. Clock or method of informing students of remaining time
	S
	S
	S
	No request necessary – but must adhere to  all ACT directions
	Five minutes remaining announcement routinely part of verbal instructions for all students on ACT and WorkKeys, plus a one minute remaining announcement on the WorkKeys tests.  Students approved for time extensions on the ACT are given hourly announcements of time.  No other assistance in monitoring time is allowed.
	Yes

	B. Setting
	
	
	
	
	
	

	85. Placement of student where he/she is most comfortable (e.g., front of the room, back of the room)

	S
	S
	S
	Local decision unless requesting off-site
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.
	Yes

	86. Administration of the assessment in a Bilingual/English as a Second Language (ESL) setting
	S
	S
	S
	Local decision unless requesting off-site
	If setting is off-site, appropriate off-site application must be approved by ACT. 
	Yes

	87. Administration of the assessment in a special education setting
	S
	S
	NA
	Local decision unless requesting off-site
	If setting is off-site, appropriate off-site application must be approved by ACT. 
	Yes

	88. Provision for assessment administration at home when student is homebound or in a care facility when medically necessary, with appropriate supervision by a school district professional.
	S
	S
	NA
	Yes
	Appropriate off-site application must be approved by ACT.
	Yes

	89. Administration of assessment in a distraction free space or alternate location (e.g., separate room, or location within the room) with appropriate supervision
	S
	S
	NA
	Local decision unless requesting off-site
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.  If setting is off-site, appropriate off-site application must be approved by ACT.
	Yes

	90. Provision for assessment administration to student in an interim alternative education setting with appropriate supervision of a school district professional.
	S
	S
	NA
	Local decision unless requesting off-site
	If setting is off-site, appropriate off-site application must be approved by ACT.
	Yes

	91. Administration of the assessment in a small group
	S
	S
	S
	Local decision
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.
	Yes

	92. Administration of the assessment individually
	S
	S
	NA
	Local decision unless required by approved accommo-dation
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested. Note that individual testing is required for selected accommodations (e.g., if approved accommodations could disturb others or if using a reader).
	Yes

	93. Tools to assist with concentration
	S
	S
	NA
	Submit details with request
	Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about the tools proposed for use.
	Depends 

on details

	94. Qualified person familiar to the student administers the assessment
	S
	S
	S
	No request necessary – staff must meet all ACT require-ments
	Only if not a relative or athletic coach (if student is an athlete).  See also #34 and#35.
	Yes

	95. Appropriate seating, special lighting, or furniture
	S
	S
	NA
	Local decision
	Provided by the school.
	Yes

	96. Able to move, stand or pace during assessment in a manner where others’ work cannot be seen and is not distracting to others
	S
	S
	S
	Local decision
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.
	Yes

	97. Background music or noise buffers


	S
	S
	NA
	Submit details with request
	Requests considered individually based on documentation submitted. Music and earplugs not normally approved.  Approval and reportable status depend on detailed information about the buffers proposed.
	Depends 

on details

	C. Presentation
	
	
	
	
	
	

	98. Use of bilingual word-for-word non-electronic translation glossary for English language learners 
	S
	S
	S
	Yes
	Provided by school or student.
	No

	99. Use of bilingual dictionaries that define or explain words or terms
	NS
	NS
	NS
	Yes
	Provided by school or student.
	No

	100. Use of dictionary, thesaurus, spelling book, or grammar book for mathematics, science, social studies, and English language arts
	NS
	NS
	NS
	Yes
	Provided by school or student.
	No

	101. Use of screen reader for English language arts reading assessment
	NS
	NS
	NS
	NA
	
	NA

	102. Use of an abacus
	S
	S
	NA
	Yes
	Provided by school or student; student must test individually.
	Yes

	103. Use of arithmetic tables

	NS
	NS
	NS
	No
	
	NA

	104. Use of actual coins and bills
	S
	S
	NA
	NA
	Items do not involve this kind of manipulation.
	NA

	105. Use of manipulatives for mathematics assessments, such as base 10 blocks
	NA
	NA
	NA
	NA
	Items do not involve this kind of manipulation.
	NA

	106. Use of state-produced video or audio version of assessment, for English language learners, read in English for a student who is dominant in a native language other than English or determined to be at the basic or lower intermediate English language proficiency levels in the content areas of mathematics, science, and social studies. Also the writing section of the MEAP ELA or MI-Access ELA Expressing Ideas assessment.


	S
	S
	S
	Yes
	If student’s reason for accommodations 

is English language proficiency, student must request “state-allowed” accommodations, not

“ACT-approved” accommodations.  
	No

	107. Use of state-produced video or audio version of the assessment, for English language learners, read in English for a student who is dominant in a native language other than English or determined to be at the basic or lower intermediate English language proficiency levels in the reading components of the English language arts assessment.
	S
	S
	S
	Yes
	If student’s reason for accommodations 

is English language proficiency, student must request “state-allowed” accommodations, not 

“ACT-approved” accommodations.  
	No

	108. Use of state-produced video or audio version, for English language learners, of the mathematics, science, or social studies assessments read in Arabic or Spanish for a student whose dominant language is Arabic or Spanish or who is determined to be at the basic or lower intermediate English language proficiency levels, and provided that the student is receiving bilingual instruction (e.g., transitional, two-way, or dual language) using the student’s native languages in the school setting.
	S
	S
	S
	Yes
	If student’s reason for accommodations 

is English language proficiency, student must request “state-allowed” accommodations, not 

“ACT-approved” accommodations.   
	No

	109. Reading all directions to the student in the student’s native language, provided that the student is dominant in a native language other than English or has been determined to be at the basic or lower intermediate English language proficiency levels and provided that the student is receiving bilingual instruction (e.g., transitional, two-way or dual language) using the student’s native language in the school setting. 
	S
	S
	S
	Yes
	If student’s reason for accommodations 

is English language proficiency, student must request “state-allowed” accommodations, not 

“ACT-approved” accommodations.  
	No

	110. Provision for student restatement of directions in the student’s own words 
	S
	S
	S
	Yes
	Only if tested individually.
	No

	111. Students asking for clarification of directions 
	S
	S
	S
	Yes
	Only if tested individually.
	No

	112. Directions provided using sign language
	S
	S
	NA
	Yes
	Applies only to spoken instructions exactly as provided in the administration manual.
	Yes

	113. Administration of assessment by Bilingual/ESL staff, or similarly qualified person 
	S
	S
	S
	No request necessary – staff must meet all ACT require-ments
	Only if all directions for test administration are read verbatim in English with no clarifications in another language.
	Yes

	114. Administration of the assessment by person familiar to the student
	S
	S
	S
	No request necessary – staff must meet all ACT require-ments
	Only if not a relative or athletic coach (if student is an athlete).  See also #14 and #35.
	Yes

	115. Any assessment administration not directly supervised by a school district professional
	NS
	NS
	NS
	No request necessary – staff must meet all ACT require-ments
	For state testing, ACT administration manual states that testing staff may be “current or retired faculty members, school administrative or clerical employees, substitute teachers, student teachers, and teachers’ aides.”  Staff may not be “volunteers.”  In addition:  “High school students and lower-division undergraduates may not work as testing staff.  Anyone who intends to take the ACT within the next 12 months must not administer the test in any capacity.”  Additional restrictions regarding relatives and athletic coaches also apply.
	Yes

	116. Reading the MEAP English Language Arts Listening assessment to the student in his/her native language
	NS
	NS
	NS
	NA
	
	NA

	117. Administer assessment sections in any order for English language arts, science, and social studies
	S
	S
	S
	No
	ACT and WorkKeys tests must always be administered in prescribed sequence.
	NA

	118. Administer assessment sections in any order for Mathematics
	S
	S
	S
	NA
	ACT Mathematics test and WorkKeys Applied Mathematics are not in sections.
	NA

	119. Read/repeat directions to the student exactly as worded in the assessment booklet
	S
	S
	S
	Yes
	Directions in the test booklet not normally read aloud.  Permitted only if approved for reader or audio version of test.
	Yes

	120. Emphasis on key words in directions
	S
	S
	NA
	Yes
	Directions in the test booklet not normally read aloud.  Permitted only if approved for reader or audio version of test.  Emphasis only as marked in the printed directions; must be read verbatim without signals regarding right or wrong.
	Yes

	121. Provide visual, auditory or physical cues to student to begin, maintain or finish task
	S
	S
	NA
	Yes
	If cues will disturb other examinees, must test individually.
	Yes

	122. Reading aloud the reading components of the ACT and WorkKeys
	S
	S
	S
	Yes
	Must be read in English.  Must test individually if not using audio version with headset (see #61 for audio version).
	Yes

	123. Reading aloud the mathematics, science and social studies components of the ACT and WorkKeys
	S
	S
	S
	Yes
	Must be read in English.  Must test individually if not using audio version with headset (see #61 for audio version).
	Yes

	124. Reading of mathematics, social studies, and science assessment content and questions to a student in the student’s native language, provided that the student is dominant in a native language other than English or has been determined to be at the basic or lower intermediate English language proficiency levels, and provided that the student is receiving bilingual instruction (e.g., transitional, two-way, or dual language) using the student’s native language in the school setting.
	S
	S
	S
	Yes
	If student’s reason for accommodations 

is English language proficiency, student must request “state-allowed” accommodations, not 

“ACT-approved” accommodations.  
	No

	125. Sign the mathematics, science and social studies assessments 
	S
	S
	NA
	Yes
	Exact English Signing (EES) of test items may be requested and approved in specific cases for college reportable scores.  Signing of items with American Sign Language (ASL) or other sign language is not ACT-approved.
	Yes – only if EES approved by ACT

No – if ASL or other sign language

	126. Sign the English language arts assessments
	NS
	NS
	NA
	Yes
	Exact English Signing (EES) may be requested and approved in specific cases for college reportable scores.  Signing of items with American Sign Language (ASL) or other sign language is not ACT-approved.
	Yes – only  if EES approved by ACT

No – if ASL or other sign language

	127. Use of a page turner
	S
	S
	NA
	Local decision – staff must meet all 

ACT require-ments
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.  Page turner must meet same requirements as all testing staff.
	Yes

	128. Placement of teacher/proctor near student
	S
	S
	NA
	Local decision
	Because testing will be at own school rather than national test center, arrangement does not require ACT approval if no other accommodations requested.
	Yes

	129. Use of rulers as provided by the State
	S
	S
	S
	NA
	Items do not require rulers.
	NA

	130. Use of adapted rulers, protractors, Braille and large print rulers and protractors.
	S
	S
	NA
	NA
	Items do not require rulers or protractors.
	NA

	131. Use of list of formulae as provided by the state
	S
	S
	S
	NA
	WorkKeys formula sheet routinely provided for all students taking WorkKeys Applied Mathematics (not an accommodation).  No formulae allowed for ACT tests.
	NA

	132. Use of calculator/talking calculator on the noncalculator sections of the mathematics assessment
	NS
	NS
	NA
	NA
	There are no “noncalculator” sections of the ACT Mathematics test or WorkKeys Applied Mathematics.  See also #53.
	NA

	133. Use of calculator/talking calculator on the calculator permitted sections of the mathematics assessment
	S
	S
	S
	No request necessary – calculator must meet all ACT require-ments
	Calculators are permitted throughout the ACT Mathematics test and WorkKeys Applied Mathematics (except those listed by ACT as “prohibited” in publications and on website).  If talking calculator, student must test individually.
	Yes

	134. Use of a calculator on the science and social studies assessments
	NA
	NA
	NA
	No
	Calculators are permitted only on the ACT Mathematics test and WorkKeys Applied Mathematics, not any other tests.
	NA

	135. Use of magnification devices
	S
	S
	NA
	Yes
	Provided by school or student.  May require student to test individually.
	Yes

	136. Use of auditory amplification devices or special sound systems
	S
	S
	NA
	Submit details with request
	Used only for spoken instructions.  Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about proposed devices or systems.  
	Depends 

on details

	137. Use of closed circuit television
	S
	S
	S
	Yes
	Provided by school or student.  Student must test individually.
	Yes

	138. Student’s use of acetate colored shield, highlighters, highlighter tape, page flags, and reading guides.
	S
	S
	NA
	Yes
	Provided by school or student.  “Reading guides” are interpreted as place-keepers.  May require student to test individually (e.g., highlighters).
	Yes

	139. Use of non-skid surface that will not damage the answer document or scanning equipment (DO NOT use tape or other adhesive)
	S
	S
	NA
	Yes
	Provided by school or student.
	Yes

	140. State produced Braille and enlarged print versions of assessment
	S
	S
	NA
	Yes
	
	Yes

	141. State produced audio versions of the assessments (ELA, mathematics, science, social studies)
	S
	S
	S
	Yes
	Must use headset if testing in a group.
	Yes

	D. Response

	142. Responding in the student’s native language to the constructed response items on assessments.
	NS
	NS
	NS
	NA
	The only constructed response is the ACT Writing Test, and it must be written in English.  No constructed responses on WorkKeys.
	NA

	143. Oral responses
	S
	S
	NA
	Yes
	Only if tested individually, responses are in English, and responses marked on scannable document by testing staff. 
	Yes

	144. Use of a scribe for constructed response items (student must indicate punctuation, format and spell all key words) for ELA assessments
	S
	S
	NA
	Yes
	Applies only to ACT Writing Test.  Only if tested individually.  For college-reportable ACT scores, session must be tape recorded with recording also returned to ACT.  
	Yes – only if recording of test session returned to ACT

	145. Use of a scribe for constructed response items for mathematics, science and/or social studies assessments
	S
	S
	S
	NA
	No constructed response items in these subjects on ACT or WorkKeys.
	NA

	146. Student dictates responses into a tape recorder and teacher transcribes response exactly as dictated for mathematics, science, and social studies assessments.
	S
	S
	NA
	Yes
	Only if tested individually and responses are in English.  For college-reportable ACT scores, tape recording must be returned to ACT.
	Yes – only if recording of test session returned to ACT

	147. Respond in sign language for English language arts
	S
	S
	S
	Yes
	Only if tested individually and responses marked on scannable document by testing staff.  For college-reportable ACT scores, video documentation of test session must be returned to ACT.  Sign language response to ACT Writing Test must be Exact English Signing (EES).
	Yes – only if recording of test session returned to ACT and Writing Test signed EES

	148. Respond in sign language for mathematics, science and social studies assessments
	S
	S
	S
	Yes
	Only if tested individually and responses marked on scannable document by testing staff.  For college-reportable ACT scores, video documentation of test session must be returned to ACT.
	Yes – only if recording of test session returned to ACT

	149. Use of augmentative communication devices
	S
	S
	NA
	Submit details with request
	Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about the devices proposed for use.
	Depends on details

	150. Use of computer or word processor with spell check, thesaurus, and grammar check disabled for ELA assessment.
	S
	S
	NA
	Yes
	Applies only to ACT Writing Test.
	Yes

	151. Use of computer or word processor with spell check, thesaurus and grammar check NOT disabled for Mathematics, Science and Social Studies.
	S
	S
	NA
	Yes
	
	No

	152. Student points to answers or writes directly in assessment booklet (transferred to answer document by teacher)
	S
	S
	S
	Yes
	If student points to answers, student must test individually.
	Yes

	153. Use of Braillewriter

	S
	S
	NA
	Yes
	Provided by school or student.
	Yes

	154. Use of a scribe for constructed response items (student must indicate punctuation and spell all key words)
	S
	S
	NA
	Yes
	Applies only to ACT Writing Test (see #64).  Only if tested individually.  For college-reportable ACT scores, session must be tape recorded with recording also returned to ACT.  
	Yes – only if recording of test session returned to ACT

	155. Adapted paper, lined or grid paper for recording answers
	S
	S
	NA
	Yes
	Provided by school.  Student must test individually and responses transferred to scannable answer document by testing staff while examinee observes.
	Yes

	156. Use of computers with alternative access for an alternative response mode
	S
	S
	NA
	Submit details with request
	Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about the proposed alternative access
	Depends on details

	157. Use of speech to text word processor for responses for English language arts
	NS
	NS
	NA
	Submit details with request
	Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about the proposed speech to text processor.
	Depends on details

	158. Use of speech to text word processing for mathematics, science and social studies
	S
	S
	NA
	Submit details with request
	Requests considered individually based on documentation submitted.  Approval and reportable status depend on detailed information about the proposed speech to text processor.
	Depends on details

	159. Use of alternative writing position
	S
	S
	NA
	Yes
	If position will disturb other examinees, must test individually
	Yes

	160. Use of special adaptive writing tools such as pencil grip or larger pencil.
	S
	S
	NA
	Yes
	Provided by school or student.
	Yes

	161. Write directly in assessment booklet
	S
	S
	S
	Yes
	Only if responses transcribed to scannable answer document by testing staff while examinee observes.
	Yes


APPENDIX C

UNDER DEVELOPMENT

Using Student Information to Determine the Appropriate State Assessment�
�
Level of


Independence�
Student


Characteristics�
Anticipated Life Roles�
Curriculum�
Instruction�
Likely State Assessment�
�
Full Independence�
Have physical, emotional, or learning disabilities.  Function in the normal range of intelligence.  Have the cognitive ability to transfer or generalize learning across performance contexts.  Have the capacity to apply knowledge and skills to the tasks, problems, or activities encountered in life.�
Are expected to achieve full independence in adulthood.�
Based on the Michigan Curriculum Framework’s content standards and GLCEs/benchmarks.�
May require accommodations, assistive devices, adaptive strategies, and/or technology to assure student success in the general curriculum.  Must address knowledge and skills needed to effectively use the above�
MEAP with or without accommodations.  Content areas:  English language arts, mathematics, science and social studies.�
�
Functional Independence�
Have, or function as if they have, mild cognitive impairments that impact their ability to transfer and generalize learning across performance contexts.  Learning rate is significantly slower than age-level peers (roughly one-half to three-quarters the rate).  Restricted knowledge base.  Tend not to be very aware of environmental cues or details.  Do not learn incidentally.�
Are expected to achieve a functional level of independence in adulthood.�
Based on the Michigan Curriculum Framework’s standards and extended GLCEs/benchmarks.  Focuses on basic academics, social effectiveness, health and fitness, community access and use, work, and personal and family living.  Stresses minimal reliance on others and maximum functional independence.�
Direct instruction and repetition with practical, authentic, and concrete experiences reflecting real-world contexts.  After mastery should continue to present concept/skill through gradually varying contexts and instructional situations to maximize knowledge/skill transfer.  Includes frequent reminders to be alert to environmental cues.  Highlights salient information and reduces distracting and irrelevant stimuli.�
MI-Access Functional Independence 


Content areas:  English language arts and/or mathematics.�
�
Supported Independence�
Have, or functional as if they have, moderate cognitive impairments that seriously impact their ability to generalize or transfer learning�
Are expected to achieve supported independence in adulthood.  Will require some supervision throughout lives, but can learn skills to maximize independence.�
Based on the Michigan Curriculum Framework’s standards and extended GLCEs/benchmarks as well as the instructional strategies provided in such tools as the AUEN.�
Direct instruction, in context, and targeted towards specific, essential independent living skills and basic academics.  Focus is on completing activities of daily living, enhanced quality of life, and maximizing personal effectiveness.�
MI-Access Supported Independence Version 1.5 Content areas:  English language arts and mathematics.�
�
Participation�
Have, or function as if they have, severe or profound cognitive impairments that preclude their ability to (or our skills to ascertain their abilities to) generalize learning.�
Are expected to participate in major adult living roles.  Will require extensive, ongoing support in all areas of functioning throughout life.  Will be dependent on others for most, if not all, daily living needs.�
Based on the Michigan Curriculum Framework’s standards and extended GLCEs/benchmarks as well as the instructional strategies provided in such tools as the AUEN.�
Requires collaboration among teachers, parents, and therapists to determine the “maximum extent possible concept” for each student.  Encourages consistent instructional focus among educators.  Requires that home, school, and community work together to integrate each student as much as possible into major life roles.  Includes use of assistive devices and accommodations.�
MI-Access Participation Version 1.5 Content areas:  English language arts and mathematics.�
�
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