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GRANT SUMMARY

	         Di District Name:

ISD/RESA Name:  

 
	
	District Code:

ISD Code:

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Lee High School
   X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.
1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)
(1) Introduction
The LEA - Godfrey-Lee Public Schools (GLPS), also referred to as the "district" herein - is fully committed to serving Lee High School (LHS), an identified Tier II school, and Vision Quest Alternative High School (VQ), an identified Tier III school, in utilizing the Federal School Improvement Grant (SIG) to significantly raise the achievement level of high school students as assessed in reading and mathematics on the Michigan Merit Examination (MME). Based on the comprehensive needs assessment (CNA) and overall goals of the district school improvement plan (DIP), GLPS has selected the transformation model for both LHS and VQ.

GLPS recognizes the weaknesses within our secondary schools and has recently taken extensive efforts within the constraints of limited financial resources to address them.  We believe the data below along with other data identified throughout this plan, including the individual school plan, identifies several critical problem areas that must be addressed through this school improvement grant:

· Contract for and put in place a comprehensive, robust literacy improvement strategy to address the high percentage of secondary students that have moderate to serious deficiencies in reading and math skills and abilities.  Any strategy selected must be muscular enough to meet the needs of a growing percentage of the student body with limited English proficiency skills and be successful despite the fact that nearly all of our student body comes from low-income and poverty households.

· The majority of our secondary teachers are in the early stages of their careers and most require extensive, focused, job-embedded professional development to improve their instructional planning skills, design learning experiences that address a diverse at-risk student population, develop benchmark assessments and analyze the results, and weave literacy and numeracy activities throughout their daily classroom instruction.

· We have young, transitioning administrative and teacher leadership teams that require comprehensive coaching and mentoring to effectively create lasting change and follow-through on their respective school improvement plans.

· Our parents and students require more robust social support systems to address the many daily obstacles to learning and provide more effective transition support from elementary to middle to high school.

GLPS, together with the LHS and VQ administrative and faculty leadership team, formed a SIG work group to analyze the CNA and determine which SIG model is most appropriate for LHS and VQ. A summary of this analysis follows:

(2) Demographic and Structural Data
GLPS is a small, one-square mile urban/suburban school district adjacent to Grand Rapids Public Schools and Wyoming Public Schools located in whole within the city of Wyoming, Michigan. Portions of the district were first platted more than 100 years ago and is one of the oldest sections in the city. At one time home or adjacent to a significant number of major industrial businesses, the district now primarily serves as a low-cost residential area serviced by a number of small commercial enterprises. The average home is in excess of 80 years old and a significant portion of the residents are considered transient residing in short-term rental homes and multi-family units.

The district has five schools housed in four main buildings ranging in age from 87 to five years, the youngest a modular classroom facility housing the alternative education program. Enrollment in the district has been increasing during the past decade reaching a total FTE of 1,707 during the February 2010 pupil audit. On average, 25% of GLPS students are enrolled through the county Schools of Choice program. GLPS offers an array of programs to support the needs of the community and students, including:

· Fully subsidized pre-school

· All-day, every-day kindergarten

· Early childhood special education (regional)

· RTI structured elementary literacy program

· K-8 Title I literacy and math programs

· 6-12 Spanish language program

· English Language Learner support

· 21st Century after-school and extended-school-year grant programs for K-8 (T.E.A.M.21)

· Extended day and school year academic support for grades 9-12

· Honors, Dual Enrollment and AP courses

· On-line credit-recovery and accelerated learning programs for grades 7-12

· Comprehensive alternative education and adult ELL programs

· Senior capstone program

· Partnership student and faculty learning programs with Grand Valley State University, Calvin College, and Aquinas College

· Secondary interscholastic athletic programs

· Full array of visual, performing, and applied arts

LHS is a comprehensive 9-12 secondary school co-located in the same building with its primary feeder middle school. The two schools, organized under a single administrative and departmental leadership structure, are housed on a secondary complex first constructed in 1923, with five subsequent additions to the main structure and a recent addition of a detached modular classroom facility for 6th graders.

Enrollment in LHS took a modest dip following the 2007-08 school year (368) to subsequent enrollments of 316 (2008-09) and 339 (2009-10). Enrollment in the co-located feeder middle school has been relatively static at 326 pupils for grades 6-8. Elementary feeder school enrollments have been increasing steadily over the past decade.

Table 1. LHS Student Demographics

Number(Percentage) of Student Enrollment
2007-08
(368)
2008-09
(322)
2009-10
(339)
Economically Disadvantaged

292(79.3)

262(81.4)

293(86.4)

Race/Ethnicity

Black

58(15.8)

49(15.2)

52(15.3)

Hispanic

222(60.3)

188(58.4)

215(63.4)

Caucasian

83(22.3)

78(24.2)

67(19.8)

Students with Disabilities

51(13.9)

40(15.3)

29(8.6)

Limited English Proficient

104(28.3)

88(27.3)

110(32.4)

Homeless

2(0.5)

2(0.6)

12(3.5)

Gender

Male

181(49.2)

165(51.2)

165(48.7)

Female

187(50.8)

157(48.8)

174(51.3)

Lee Middle School (LMS) is the primary feeder school for LHS with similar demographic make-up for grades 6-8, however annually, 50% or less of entering LHS students have completed a full three years at LMS or attended the district's elementary schools demonstrating the transient make-up of the GLPS district.

Vision Quest (VQ) is an open-enrollment alternative education high school serving primarily grades 10-12.  In any given school year, approximately 50% of the alternative education enrollment is made up of GLPS resident students.  The remaining students come mainly from nearby districts such as Grand Rapids Public Schools, Wyoming Public Schools, and Godwin Public Schools.

Table 2. Vision Quest Student Demographics

Number(Percentage) of Student Enrollment
2007-08
(368)
2008-09
(322)
2009-10
(192)
Economically Disadvantaged

292(79.3)

262(81.4)

(86.4)

Race/Ethnicity

Black

58(15.8)

49(15.2)

47(24.4)

Hispanic

222(60.3)

188(58.4)

108(56.2)

Caucasian

83(22.3)

78(24.2)

31(16.1)

Students with Disabilities

51(13.9)

40(15.3)

(8.6)

Limited English Proficient

104(28.3)

88(27.3)

(32.4)

Homeless

2(0.5)

2(0.6)

(3.5)

Gender

Male

181(49.2)

165(51.2)

99(51.6)

Female

187(50.8)

157(48.8)

93(48.4)

We believe that GLPS has a history of success in implementing critical strategies and programs to address the needs of our students and community, producing the desired results. Our efforts at significantly improving academic achievement have been slowed or stalled primarily due to a complex demographic environment that includes a higher than normal percentage of minority, limited English speaking, students from economically disadvantaged and transient households and the lack of sufficient district resources to design, plan and implement effective interventions. The school improvement grant will provide a structure and the necessary resources to be successful and transform our high school. We'll address those interventions in another section.

(3) Achievement Data - The graduation rate for LHS annually exceeds the minimum state and NCLB standards. In addition, a high percentage of graduating seniors are accepted annually into a 2 or 4-year college, trade or technical school, or choose to enlist in the Armed Forces. The percentage of students accepted in each of the past three years:

2008 82% 

2009 92% 

2010 88%

LHS 11th graders have annually scored below state aggregate levels on the Michigan Merit Exam (MME), with the lowest proficiency scores related primarily to race/ethnicity and limited English proficiency. The vast majority of LHS students are considered economically disadvantaged and the scores between that subgroup and the aggregate are similar.

Because LHS students primarily come from the LMS feeder middle school co-located within the same building, it is important to analyze LMS data on the Michigan Educational Assessment Program (MEAP) as it pertains to the proficiency levels of incoming 9th graders to LHS.

LMS students with limited English proficiency and/or disabilities tend to score lower than the aggregate as do Black and Hispanic students in comparison with Caucasian students. As with LHS, students who are economically disadvantaged tend to score proficient at similar levels to the aggregate due to the high percentage of students who are in this category.

It's apparent from the data that a significant percentage of LMS students leave the 8th grade unprepared for 9th, performing low in critical reading and math skills. By the time these LHS students reach the spring of 11th grade and take the MME, noted deficiencies in math and reading have contributed to poor academic performance in the classroom, resulting in a high number of students falling further behind. Since LMS is the primary feeder school that is co-located with LHS and shares an administrative and faculty leadership team, our transformation plan for LHS must include the middle school grades as a critical component for improving overall achievement at the high school level, especially in the critical core areas of reading and math. This school improvement grant (SIG) application provides the model for an action plan that covers grades 6-12 and all strategies designed to meet the requirements of the transformation model will be applied to staff and students across both levels. We'll address how that will occur in another section.

(4) Process Data – Upon analysis of the latest School Data Profile, the Key Characteristics had been rated as either implemented or exemplary by the LHS School Improvement Team. Upon deeper analysis and reflection, the SIG work group believes that these Key Characteristics may not be fully implemented with fidelity across the school and by all staff. We have some question as to whether or not all staff understand what it means to be implemented and whether the middle (LMS), high school (LHS), and alternative education (VQ) staff have a shared understanding of these Key Characteristics.

Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  

GLPS is a small preK-12 district that operates efficiently and effectively to support teaching and learning within its schools utilizing the limited funding provided by local, state and federal sources. The district has developed a model relationship between Board of Education, administration and our two labor associations.  We have a high level of commitment on the part of our staff and parents to make the changes necessary to succeed with our district improvement plan and the school improvement plans for each of our buildings.  The district utilizes data to identify problems and exercises a four-point mission analysis process to visualize - describe - direct - assess (plan-prepare-execute).  We have the leadership across our administrative and professional staff to effectively collaborate on a continuing basis to:

· Analyze the situation and develop a clear understanding of what we are doing and trying to accomplish (mission)

· Envision a clear understanding of what success will look like (end state)

· Develop a logical schedule of decisions and choices

· Sequence the major actions and identify the resources (personnel, time, things) it will take to achieve the objectives envisioned

· Organize and accomplish the work

· Assess the results and make revisions as necessary

(1) Management and Operations - 

1. Budget:  GLPS operates under fiscally sound principles and have consistently received high marks from independent auditors, despite the difficult financial times being experienced by every school district within the State of Michigan.  While our fund equity balance has declined from a high of 23% just a few years ago to just under 15% at the close of this past school year, we have taken a number of steps to reduce costs particularly in the non-instructional areas.  These include reductions in administrative staffing costs and collaborative agreements with other school districts. Central administration collaborates fully and transparently with the rest of the administrative staff, Board of Education, parents, and instructional as well as support staff leadership on all fiscal matters.

2. Data Systems:  The district utilizes Infinite Campus as its primary student data management system and all staff have been trained on accessing and utilizing data contained within that system.  In addition, GLPS cooperates with the Kent ISD in utilizing the IGOR data warehouse management system for academic and demographic data, as well as NWEA for access to MAP assessment data.  All administrators and instructional staff have been trained and provided access to these systems however utilization of the data is still inconsistent across the district.

3. School Buildings:  GLPS has primary instructional facilities that range in age from 87 years to 1 year.  The residents of GLPS have always supported bond and sinking fund requests to ensure we can maintain and upgrade our school buildings on a timely basis.  The Board of Education and GLPS staff prides ourselves in being good stewards of the limited funding available for building maintenance and upkeep.  Our oldest building which houses Lee Middle and High School is in need of some internal structural modifications to support 21st century teaching and learning, but overall we consider it an outstanding school house.

4. Technology:  We have made the provision of adequate technology for teaching and learning a significant priority in our district and employ a technology integration specialist to provide job-embedded PD and assistance to our teaching staff. In addition, our technology and media team have planned and provided a number of professional development sessions and our in the process of transitioning our secondary to a 1:1 technology model.  The district provides complete wireless technology and 24/7 network access to our staff and students.  We consider our district a leader in West Michigan when it comes to providing and utilizing technology in the teaching and learning process.

5. Transportation:  We provide student transportation at the elementary level as well as for field trips and extra-curricular activities.  We have a collaborative agreement with a neighboring district for maintenance of our small fleet and additional transportation services as needed.  Our buses consistently pass state safety inspections.

(2)  Teaching and Learning - GLPS participates in all Kent ISD initiatives regarding alignment of core curriculum and utilize the county's Curriculum Crafter technology to ensure alignment with state GLCE's and HSCE's.  We admit a serious weakness in the development of assessments across grade levels and core content areas due primarily to limited resources and the small size of our teaching staff.  Our Infinite Campus system is evolving to provide student data beyond state scores, including local assessments and course grades.  We have made a commitment to move beyond simply teaching from textbooks to utilizing supplemental resources, particularly as we continue to expand our technology integration across all grade levels.  GLPS has provided professional development time at the grade/department level, building level, and district level utilizing internal highly qualified instructors as well as outside instructors.  We have a number of instructional staff who are trained to provide professional development in various areas including reading, writing, curriculum mapping, Love and Logic, RTI, and other key strategies.

(3) Labor and Board Relations - Our Board of Education, Godfrey-Lee Education Association, Godfrey-Lee Support Staff Association, and our administrative team consider ourselves to be full partners in the overall school improvement process.  We pride ourselves on our established transparent and collaborative leadership culture that ensures all decisions have buy-in from these various stakeholders.  Communication is transparent including extensive use of the district website, Facebook page, Twitter, and email to readily and widely collaborate with all stakeholder groups.  The GLPS labor associations have demonstrated over the past several years by their actions that they are willing to respond quickly and decisively to the instructional improvement needs of the district, including involuntary reassignment of personnel, modifications to schedules and calendars, implementation of on-line learning, and positive support for the district's financial shortfalls.  It is worthwhile noting that teacher labor association joined our Board of Education and superintendent this past spring as signatories on the Race to the Top 2 memorandum.

(4) School Consolidation - The district has not found it necessary nor reasonable to close or consolidate any school buildings.  GLPS does not operate multiple school buildings across similar levels (i.e., more than one middle school).  Aside from normal teacher retirements, staff retention across the district is well above 90%.  The district has recently restructured its administrative staffing and both the elementary and secondary principal have less than 2 years each in their respective assignments.  However, both have a considerable number of years within the district in teaching and other assignments.  Staff positions at the central office have been reduced or restructured within the last two years to provide more resources in the classroom and stronger leadership for district initiatives.

(5) Human Resources - The Board of Education and our labor association recently adopted a research-based model for teacher evaluation using Charlotte Danielson's Professional Practice Framework.  There is a plan in place for evaluation of all staff at central office and building levels.  The primary purpose of our evaluation models for principals and teachers is the improvement of classroom instruction.  The district recently adopted a plan to provide year-long, bi-weekly common collaborative planning time for all of our instructional staff beginning with the 2010-11 school year.

2.  If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. 


If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.

The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment  indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  
·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 
· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity
 Not applicable
3. For each Tier I and II school in this application, the LEA must describe actions 
    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements
·  The district is continuing to work directly with the LHS and VQ school improvement leadership teams, as well as representatives from the Kent Intermediate School District, to specifically identify the weaknesses contributing to low reading and math achievement and select/design interventions that address these weakness and are consistent to the requirements of the SIG transformation model.  We've held a series of meetings and work sessions with teachers, administrators and Board members to pinpoint the underlying problems and select programs and strategies that can best leverage both SIG funds and existing district resources.  More extensive details are contained within the school's plan.
· Because weak literacy skills are identified as the primary impediment to student learning, we've evaluated a number of robust reading programs and selected Scholastic's READ 180 and SYSTEM 44 as the best possible alternatives.
· The district has begun a series of meetings with the teacher labor association to develop agreements for extending learning time, providing for a more flexible teacher assignment process, and revising the teacher evaluation system.
· Select external providers from the state’s list of preferred providers; 
The district evaluated the services offered by HOPE Foundation and Central Michigan University's Center for Excellence in Education.  The district has selected CMU's CEIE as the external partner for LHS and VQ based on its success with transformational strategies and its extensive job-embedded professional development focus around student assessment and data analysis.
Align other resources with the interventions;
The district has provided ARRA Title I funding to the middle school this past year to target literacy and math weaknesses before students enter high school. The district has also continued to support and fund small class sizes, credit-recovery programs, and professional development for the teaching staff.  The district funds and supports an extensive Freshman Focus transition program that just completed its second year and has identified and fenced off financial resources to effectively support technology integration in the classroom.  The district also provides extended learning opportunities after school hours and throughout the summer focused primarily on reading and math improvement.

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); and
The district is fully supportive of the initiatives necessary to effectively carry out this transformation plan and continuously evaluates policies and practices that may preclude improvement in academic achievement.  The small size of our district contributes to a family atmosphere that and desire to work closely together to resolve any issues.  The district will continuously monitor the implementation of the SIG grant utilizing the state's "process mentor team" approach, identifying and correcting problems, practices, or policies early on that are limiting or prohibiting success.

· Sustain the reforms after the funding period ends.
The district has already taken steps to begin the planning process for restructuring its budget and other support systems to sustain the reforms of the transformation model beyond the SIG grant period.  This includes opening early discussions regarding contract changes with the teacher labor association.
4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 
· Contract with CMU CEIE as external partner (July 2010)

· Purchase Scholastic READ 180/SYSTEM 44 materials, licenses, and technology support (July 2010)

· Hire a SIG-funded part-time district level coordinator (July 2010)

· Conduct a parent/community forum on LHS/VQ SIG grant program and transformation model (August 2010)

· Conduct initial SIG-funded teacher institute (August 16-19, 2010)

· Analysis of SIG school improvement plan, goals, and expectations

· Scholastic READ 180/SYSTEM 44 training

· Development of common benchmark assessments

· Initial PD on incorporating reading and math instruction across the content areas

· Initial PD on data collection and analysis

· Purchase the services of the Kent School Services Network (KSSN) (August 2010)

· Hire a 9th grade transition student advocate (August 2010)

· Identify students requiring READ 180/SYSTEM 44 intervention and revise schedules accordingly (August 2010)

· 9th and 11th grade (Years 1 and 2)

· 9th - 10th grades (Years 3 and beyond)

· Brief students on transformation school improvement plan and interventions during student orientations (August 2010)

· Implement Scholastic READ 180/SYSTEM 44 intervention (September 8, 2010)

· Begin weekly teacher collaboration time - alternating weeks of duty-day embedded and after-school sessions throughout the year (September 2010)

· Complete labor association negotiations for extending learning time and teacher evaluation changes beginning with 2011-12 school year (Winter 2010-11)

· Hire a new secondary principal (Spring 2011)

· Evaluate teacher performance and reassign for coming school year as needed (March 2011)

· Conduct SIG-funded extended learning period (June 2011)

· Conduct SIG-funded Algebra Camp (July-August 2011)

· Conduct second SIG-funded teacher institute (August 2011) to analyze/review results and make plan revisions for new school year

· Purchase Carnegie math intervention and conduct training (July-August 2011)

· Continue Year I interventions and initiate Carnegie math intervention (September 2011)

· Initiate extended school day and year (2011-12)

· Evaluate teacher performance and reassign for coming school year as needed (March 2012)

· Conduct Algebra Camp (July-August 2012)

· Conduct third SIG-funded teacher institute (August 2012) to analyze/review results and make plan revisions for new school year

· Extend Scholastic READ 180/SYSTEM 44 intervention into middle and upper elementary grades (district funded) (2012-13)

· Continue to plan for sustainment of initiatives beyond the expiration of the SIG grant

5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.
The math and reading proficiency goals on the MME (or similar state assessment) for LHS are established as:
        Spring 2011    = 55%
        Spring 2012    = 65%
        Spring 2013    = 75%
6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)
8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.

The district has been transparent in all of its analysis and planning activities related to the implementation of this school improvement model.  The Board of Education has been consulted during all subsequent public meetings since receiving notification and weekly written updates have been provided.  The entire secondary teaching staff has participated in several meetings to review the plan and provide feedback.  The school improvement leadership team has been involved in a number of work sessions in May, June and July.  The SIG school improvement plan has been developed collaboratively online utilizing Google Sites to provide open access to all staff in the district.  The superintendent has communicated the process using his blog (www.godfrey-lee.org) site and has received feedback from parents and staff.  A community forum is being planned for early August to review the plan with parents, business leaders, and other community members.  The LHS principal has discussed the plan during the early stages of development with the Student Senate and received feedback.  The entire student body will have an opportunity to review the plan and process for implementation during student orientation sessions in late August.


	


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.  xxxx
Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	63,720

	Student Data

	Dropout rate
	6.58%

	Student attendance rate
	91.5%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	19

	International Baccalaureate
	0

	Early college/college credit
	1 student/ 1 credit

	Dual enrollment
	1 student/ 1 credit

	Number and percentage enrolled in college from most recent graduating class
	

	Student Connection/School Climate

	Number of disciplinary incidents
	2847

	Number of students involved in disciplinary incidents
	284

	Number of truant students
	57

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	Highly -0,Effective-28, Moderately -0, Ineffective-0

	Teacher Attendance Rate
	94.7%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Lee High School
	District Name and Code 

Godfrey Public School District

	Model for change to be implemented: Transformation

	School Mailing Address:

1335 Lee St

Wyoming, MI 49509
	

	Contact for the School Improvement Grant:  

Name: 
Position:

Contact’s Mailing Address: 
Telephone: 
Fax: 
Email address: 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




Table 1. LHS Proficiency on the Michigan Merit Exam (11th Graders)
	Percent Scoring Proficient
	Reading
	Writing
	Mathematics

	
	2008
	2009
	2010
	2008
	2009
	2010
	2008
	2009
	2010

	Economically Disadvantaged
	57
	40
	41
	22
	11
	17
	34
	26
	29

	Race/

Ethnicity
	Black
	64
	27
	44
	9
	0
	25
	9
	9
	19

	
	Hispanic
	54
	41
	36
	15
	9
	16
	36
	26
	27

	
	Caucasian
	70
	44
	58
	40
	28
	41
	36
	41
	75

	Limited English Proficient
	9
	17
	0
	9
	0
	0
	36
	26
	27

	Gender
	Male
	66
	42
	45
	23
	12
	23
	43
	30
	36

	
	Female
	54
	39
	37
	20
	14
	23
	26
	26
	30

	LHS Aggregate
	60
	40
	41
	21
	13
	23
	35
	28
	33

	State Aggregate
	62
	60
	NA
	41
	43
	NA
	46
	49
	NA


Observations:

· The aggregate student population proficiency scores are consistent with the economically disadvantaged subgroup due to the overwhelming percentage of students who come from families considered low-income and/or below federal poverty standards.

· In reading over the three years, there has not been a trend regarding significant gaps in proficiency, though the Caucasian students have been the highest performing all three years.  No groups achieved the AYP target.  All students need to improve their reading skills.

· Writing scores are no longer considered for AYP, but our students score significantly below the state aggregate.

· In math over three years, the Black and Hispanic subgroup of students underperformed the Caucasian students in two of the three years.  Again, no subgroups achieved the AYP target.

· In all subjects females tend to score lower than males.

· Limited English Proficient students score significantly lower than all other sub-groups in reading and writing, and substantially lower in math.

Table 2. LMS Proficiency on the MEAP (6th, 7th, and 8th Grades)
	Percent Scoring Proficient
	Grade Levels
	Reading
	Mathematics

	
	
	2007
	2008
	2009
	2007
	2008
	2009

	Economically Disadvantaged
	6
	83
	66
	84
	71
	57
	66

	
	7
	62
	64
	63
	53
	73
	70

	
	8
	48
	67
	71
	61
	79
	49

	Race/

Ethnicity
	Black
	6
	91
	63
	86
	27
	69
	52

	
	
	7
	63
	36
	58
	56
	64
	63

	
	
	8
	50
	56
	70
	60
	75
	30

	
	Hispanic
	6
	80
	59
	88
	61
	53
	70

	
	
	7
	60
	64
	62
	51
	73
	72

	
	
	8
	47
	71
	68
	60
	83
	51

	
	Cauca-sian
	6
	89
	87
	74
	84
	70
	84

	
	
	7
	57
	81
	71
	48
	88
	71

	
	
	8
	67
	58
	92
	78
	74
	67

	Limited English Proficient
	6
	71
	39
	79
	45
	34
	58

	
	7
	40
	45
	46
	40
	68
	64

	
	8
	44
	46
	45
	44
	75
	26

	Gender
	Male
	6
	79
	59
	79
	60
	59
	69

	
	
	7
	65
	60
	67
	52
	72
	69

	
	
	8
	46
	71
	67
	57
	80
	50

	
	Female
	6
	88
	74
	85
	64
	60
	65

	
	
	7
	56
	68
	62
	51
	76
	72

	
	
	8
	60
	64
	78
	73
	79
	51

	Students with Disabilities
	6
	38
	23
	67
	23
	38
	44

	
	7
	11
	20
	31
	11
	40
	47

	
	8
	27
	13
	31
	27
	50
	15

	LMS Aggregate
	6
	83
	67
	83
	62
	59
	67

	
	7
	61
	64
	64
	52
	74
	71

	
	8
	52
	67
	71
	64
	79
	51


Observation:  It is important to notice that test scores in general have tended to decline over the three years prior to entry into LHS.  

Sub Group Non- Academic Analysis

Year: 2009-2010
Table 3
	 Group      
	 Number of Students
	 Number of Absences
	 
	 Number of Suspensions
	 
	 Number of Truancies
	 Number of Expulsions
	 Unduplicated
	Counts 

	 
	 
	>10
	 <10
	 In*
	 Out*
	 
	 
	 In*
	 Out*

	 SES
	 293
	 159
	 101
	 5
	 68
	 45
	 0
	 5
	 46

	 Race/ Ethnicity
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 Caucasian
	 75
	 37
	 38
	 1
	 12
	10
	 0
	 1
	 9

	 Black
	 70
	 38
	32 
	 3
	 24
	 6
	 0
	 3
	 16

	 Hispanic
	 229
	 111
	118 
	 2
	 39
	 29
	 0
	 2
	 28

	 Asian
	 3
	 0
	3 
	 0
	 0
	 0
	 0
	 0
	 0

	 Disabilites
	 29
	 0
	 2
	 1
	 10
	 1
	 0
	 1
	 8

	 LEP
	 110
	 0
	 91
	 1
	 15
	 20
	 0
	 1
	 10

	 Homeless
	 12
	 0
	 3
	 0
	 0
	 0
	 0
	 0
	 0

	 Migrant
	 0
	 0
	 0
	0 
	0 
	0 
	0 
	0 
	0 

	 Gender
	 
	 
	 
	 
	 
	 
	 
	 
	 

	     Male
	 165
	84 
	92 
	 3
	 48
	 19
	 0
	 3
	 36

	     Female
	 174
	 102
	 99
	3
	 27
	 26
	 0
	 3
	 17

	 Totals
	 339
	186 
	191 
	 6
	 75
	 45
	0 
	6 
	53 


Year: 2009-2010

Table 4
	 Group      
	 Number of Students
	 Number of Retentions
	 Number of Drop outs
	Number Promoted to next grade
	Mobility 
	 

	 
	 
	 
	 
	 
	Entering
	 Leaving

	 SES
	 293
	 0
	 7
	 293
	54 
	37 

	 Race/ Ethnicity
	 
	 
	 
	 
	 
	 

	 Caucasian
	 75
	 0
	 1
	 75
	 8
	16 

	 Black
	 70
	 0
	 2
	 70
	 0
	20 

	 Hispanic
	 229
	 0
	 4
	 229
	 52
	50 

	 Asian
	 3
	 0
	 0
	 3
	 0
	0 

	 American Indian
	 2
	 0
	 0
	 2
	 0
	2 

	 Pacific Islander
	 0
	 0
	 0
	 0
	 13
	0 

	 Disabilites
	 29
	 0
	 0
	 29
	 4
	12 

	 LEP
	 110
	 0
	 0
	 110
	 30
	30 

	 Homeless
	 12
	 0
	 0
	 12
	11 
	3 

	 Migrant
	 0
	 0
	 0
	 0
	0 
	0 

	 Gender
	 
	 
	 
	 
	 
	 

	     Male
	 165
	 0
	 4
	 165
	30 
	38 

	     Female
	 174
	 0
	 3
	 174
	 43
	50 

	 Totals
	 339
	 0
	 7
	 339
	 73
	 88


Enrollment and Graduation Data – All Students

 Year:

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	

	9
	108
	
	20
	0
	0
	0
	108

	10
	96
	
	22
	0
	0
	0
	96

	11
	95
	
	18
	0
	0
	0
	95

	12
	73
	
	0
	0
	0
	7
	73


Number of Students enrolled in Extended Learning Opportunities

Year:

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	0
	0
	0
	0
	108

	10
	0
	0
	0
	0
	96

	11
	0
	0
	0
	0
	95

	12
	19
	0
	1
	0
	73


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	 FORMCHECKBOX 
 General Funds

 FORMCHECKBOX 
Title I Part A

 FORMCHECKBOX 
Title I Schoolwide

 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

    Improvement (ISI)

      
	 FORMCHECKBOX 
Title II Part A

 FORMCHECKBOX 
Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	 FORMCHECKBOX 
Section 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	 FORMCHECKBOX 
 Special Education



	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 
LHS and VQ administration and staff have been involved collaboratively in this school improvement grant application process from the start.  The staff was well aware of the persistently low achievement scores and had already taken steps to implement a number of instructional improvement strategies over the past two years including alignment of the English language arts and math curriculums with the new High School Content Expectations and Michigan Merit Curriculum, daily sustained silent reading for all students, a year-long freshman transition program, and an ACT preparation course that focuses on rigorous instruction in the core content areas.  The school has developed a strong leadership team and last year added an administrative assistant to assist the principal and teachers in focusing primarily on assessment data analysis.  Besides the leadership team, a "futures team" meets regularly throughout the year to help steer the vision of all students achieving at higher levels. The leadership team has attended a number of work sessions since the first of May to assist in the development of this grant application.  The entire staff has been fully briefed and provided several opportunities to collaborate on the proposal.  The district utilized a Google Site and Google Doc to collaborate widely on the Comprehensive Needs Assessment (CNA) and this school improvement grant proposal.  The professional staff association leadership has also been part of the planning process and continues to collaborate on contractual modifications necessary for the success of this proposal.

2. Explain the school’s ability to support systemic change required by the model selected.

LHS and VQ have an energetic staff comprised of a healthy mix of senior, mid-career, and early-career faculty and administration.  The team is led by a long-time, successful high school teacher who only recently took on the role of principal, and has an extensive background in leadership experience and commitment to success.  He is supported by a solid leadership team that recognizes the schools' fundamental weaknesses and is fully focused on turning around learning and instruction through the transformation model.  The LHS staff in particular has been successful in closing a number of achievement gaps between at-risk and minority sub-groups as recognized by U.S. News & World Report three years in succession with a bronze medal as one of America's Best High Schools.
The schools receives consistent support from the district's central administration and Board of Education.  In addition, the school's leadership team has support for flexible innovation and change as demonstrated by several restructuring efforts including: changing from semesters to trimesters to provide for longer instructional periods and more opportunities for remediation and accelerated course work; operating a limited but effective extended school day to address student learning objectives; planning and fielding a comprehensive senior capstone program for assessment of learning and helping to bridge the transition towards college and career; moving from an isolated pull-out approach to a special needs and ELL education to co-taught, least-restrictive environment; and opening of a new 21st century learning campus designed to provide a teaching and learning laboratory for the youngest students just entering the secondary level as well as their teachers.
The district recognizes the systemic nature of secondary education and the need to ensure consistent instruction and learning throughout grades 6-12.  That's why a single administrative team is staffed and focused on leading the middle, high school, and alternative education programs.  This singular leadership focus, combined with a small but effective instructional team, reinforces the ability of the administrative, instructional, and support staff to develop and initiate change.
3. Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

	Percent Scoring Proficient on the Michigan Merit Exam
	Reading
	Writing
	Mathematics

	
	2008
	2009
	2010
	2008
	2009
	2010
	2008
	2009
	2010

	LHS 11th Grade Aggregate
	60
	40
	41
	21
	13
	23
	35
	28
	33


The academic performance of Lee High School's students has decreased in reading and remained static in math over the past three years.  The high school has not achieved the AYP targets in Reading or Math in any of the three years.  This decline appears to begin in the middle school and a significant percentage of students are entering high school behind in reading and math.  Much of this has been traced by the school improvement leadership teams to the following:
1. Low socioeconomic status of students and their households.
2. Lack of English language skills.
3. Transiency of students (over 50% of entering high school students did not attend the district's elementary schools).
4. Lack of identification by existing teaching staff as to their responsibilities for teaching literacy and numeracy skills in all content areas.
5. Lack of consistent agreement by math teachers across grade-levels as to the importance of Algebra-readiness by the time a student enters the 9th grade (this has recently been addressed and actions included involuntary and voluntary reassignment of several secondary math teachers).
4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

The school recognized two years ago a need to emphasize greater use of student data by requesting and receiving approval to hire a certified professional in an administrative capacity to serve as the central coordinator for assessment and data analysis.  He works with all instructional staff at the 6-12 level and the school's principal to develop a unified, consistent approach to data analysis.  The district supports this by funding access to the county's data warehouse system, provides for multiple assessments through the NWEA Measures of Academic Progress (MAP) and ACT's Explore and Plan, and has funded extensive professional development in identifying essential standards, aligning standards with common classroom assessments, and collaborating to analyze student work.  In addition, the Board of Education and professional staff association reached an agreement to provide bi-weekly early-release time for students to afford every teacher with eighteen 2-1/2 hour collaboration periods to work with grade-level and department teams on analysis of student work and assessment data throughout the coming school year.
The most extensive use of scientifically-based research used to date in the high school concerns the two-year-old freshman transition (Freshman Focus) program, senior capstone program, trimesters, extended school day, and co-taught instruction for ELL and special needs students.  The staff and administration conducted lengthy reviews of empirical research and conducted site visits as well as discussions with other schools before deciding on an approach to implementation in our building.  Most of these programs are in what we consider to be the early stages of implementation but we are already experiencing positive results that reinforce the research behind them.
5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

The school has taken a multi-tiered approach to expanding collaboration time for our instructional staff district-wide as well as specifically within our secondary buildings:
a.  Middle-school teaming.  The district has consistently provided funding support for the middle school teaming concept that affords our 6-8 instructional staff with grade-level common collaborative planning time on an every-other-day basis (daily at 6th grade level).
b.  Leadership team release time.  The district funds and supports daily common release time for the 6-12 department chairs to meet collaboratively with the principal and his administrative staff to develop and refine school improvement goals, plans and actions.
c.  Focus on department common planning periods.  The school administration makes every attempt to provide for common planning periods within the 9-12 core departments as scheduling permits.
d.  Bi-weekly early-release pilot.  During the 2010-11 school year, the district will pilot an agreement with the professional staff association to provide a 2-1/2 hour bi-weekly collaboration period K-12 wide.  This will occur on Friday afternoons beginning September 10.  Students will be released early (support staff will be available to provide instructional support and enrichment during this time for select students).  The primary focus of the collaboration period is provide professional learning teams with the opportunity to develop common assessments, analyze student work, review and discuss the data, and collaborate on instructional improvements.  Based on the results of this pilot, a determination as to whether to modify it and/or make it a permanent part of the calendar will be made in partnership between the administration, Board of Education and professional staff association.  Parent and student input will be part of this process.
e.  Weekly collaboration opportunity. The school is proposing that SIG funds resulting from this application be used to expand the amount of teacher collaboration time by funding an additional 90 minutes of extra-duty time during the weeks that the above early-release pilot is not scheduled.  This will ensure that every 9-12 teacher has the opportunity to meet collaboratively on a weekly basis to have greater impact on instructional change and results.  
f.  Teacher institute.  The school is proposing that SIG funds resulting from this application be used to fund a four-day teacher institute each summer in August.  This will provide time to collaborate on the most recent assessment data, develop and expand the availability of common core assessments, work together on unit plans and lessons that integrate reading, writing and mathematics with other core and non-core instruction, and work as a team to identify individual students who continue to fall behind developing individualized educational plans to address each student's academic gaps throughout the coming school year. 
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
Lee High School (LHS) and Vision Quest Alternative High School (VQ) will utilize the transformation model to implement the School Improvement Grant on a systemic improvement approach:

1.  Teachers and Leaders
A.  Replace the principal
The district is opting not to replace the LHS principal because he has been in position less than two full school years (appointed in November 2008) and to date has demonstrated the capacity to create a school environment where all members of the instructional and support staff contribute to a cumulative, purposeful and positive effect on student learning (School Performance Indicator-II). He is knowledgeable about the educational programs and has acted firmly on this knowledge to impact teaching and learning (SPI-II.1.A.1.). During the past year, he has begun focusing on student results (SPI-II.1.A.7) and developing effective monitoring processes that include a visible presence throughout the building (SPI-II.1.B.1). He has established clear expectations for staff and students, following up on areas that need improvement (SPI-II.1.B.4). In addition, he has demonstrated a strong capacity for developing collective responsibility for student learning through shared leadership (SPI-II) and collaborative decision-making (SPI-II.2.A.6.). A number of academic programs put in place through his leadership have already begun producing measurable, positive results on the ACT and MME reading and math assessments.  

The district has eliminated the Vision Quest Alternative High School director/principal position for the 2010-11 school year and realigned it's secondary administration model to provide greater emphasis on consistent academic achievement growth.  The district is currently considering a model that would close Vision Quest as a single-entity school and operate the alternative program as an academy within Lee High School effective with the 2011-12 school year.
B.  Implement a new evaluation system developed with staff and utilizing student growth as a significant factor
The district adopted a completely new model for professional evaluation in June 2009 that was developed collaboratively by teachers, administrators, and Board of Education members. The foundation of this model is the Framework for Professional Teaching Practice based on the extensive works by Charlotte Danielson. In doing so, GLPS has moved from an evaluation process that was based primarily on inspection to a collaborative approach to effective teaching and professional growth. The model contains an extensive rubric and a dual-track evaluation process that recognizes the difference between the new probationary teacher and the more experienced tenured faculty member.
The new model incorporates lesson observation and feedback, peer observation, and self-directed professional growth activities within the framework for professional practice. Extensive pre-observation conferencing and post-observation reflection are foundational elements within the overall framework. A similar evaluation approach has been established for school principals.

While the new model does emphasize within the rubric the collection and use of student assessment data to inform instruction, it currently does not include growth in student achievement as a significant evaluation factor. The district has signed on to Michigan's Race to the Top (RttT2) proposal and is working with Kent ISD to develop a model for this factor that can be refined and incorporated into our evaluation system as required by state reform legislation.

C.  Identify and reward school leaders, teachers, and other staff who have increased student achievement and remove those who have not done so.
The district plans to work with LHS and VQ staff and administration to develop an equitable, fair incentive system to reward those who have contributed to increasing student achievement, particularly in the areas of reading and mathematics. The building leadership team will design a proposal for departmental and individual incentives based on the goal of raising overall proficiency levels on the MME in the reading and math areas.  A universal model is being explored that will award each teacher and building administrator with monetary stipend based on the percentage of the target goal to achieve proficiency, using the following formula:

        (% of students scoring proficient in math)/(math proficiency goal) x (1% of base salary) = math incentive

        (% of students scoring proficient in reading)/(reading proficiency goal) x (1% of base salary) = reading incentive

If the % of students scoring proficient in math and/or reading is less than 75% of the math and reading proficiency goals, respectively, then no incentive will be awarded.  The math and reading proficiency goals on the MME (or similar state assessment) for LHS is established as:

        Spring 2011    = 55%

        Spring 2012    = 65%

        Spring 2013    = 75%

The district already provides support and flexibility to the LHS and VQ leadership in identifying teachers who are not contributing to increased student achievement, providing additional professional development and mentoring, and reassigning staff to positions where they can be more effective. The leadership works closely with the teacher's labor association in an agreed-upon process to reassign staff. The district is limited in this area only due to the small number of school buildings and actual classrooms.
2.  Instructional and Support Strategies 

A.  Provide staff with ongoing, high-quality, job-embedded professional development aligned with the school's comprehensive instructional program to facilitate effective teaching and learning, along with the capacity to successfully implement school reform strategies
The district will partner with and provide full support to Center for Excellence in Education (CEIE) at Central Michigan University in providing comprehensive school improvement services to LHS and VQ in the form of coaching, leadership training, and job-embedded professional development services, to build leadership capacity and develop professional learning communities that support a unified vision of uncompromising success for every learner.  The guiding principles behind this partnership include:
· Signaling the need for dramatic change with strong leadership.
· Maintaining a consistent focus on improving instruction.
· Making visible improvement early in the school improvement process.
· Building a staff committed to success for every student.
· Creating a shared belief in the school's capacity to guarantee success for all students.
CEIE is committed to the complete turnaround of the schools with whom we partner.  CEIE has helped improve student achievement in low-performing schools, both in rural and in urban areas of Michigan.  The results of the collaboration between k-12 schools and the Center for Excellence in Education were highlighted in 2008 when the American Association of Colleges of Teacher Education cited CEIE in their document, “Partnerships That Work.”  Recognition was based on improvement in student achievement in eight schools all of whom received coaching and professional development from the Center for Excellence.  The CEIE service model is centered on twelve critical components aligned with the four core recommendations from the Institute of Education Sciences for "Turning Around Chronically Low-Performing Schools."

Previous recognition was granted in 2003 when CEIE received the Christa McAuliffe Award for Outstanding Professional Development, awarded by the American Association of State Colleges and Universities.   This award honors exceptional achievements within the teacher education field and was based on outstanding professional development provided to schools who were engaged in Comprehensive School Reform.  Analysis of MEAP data indicated schools that used CEIE (formerly MSIM, or Michigan Schools in the Middle) as their model provider saw greater improvement in student achievement; in fact, students’ scores were higher in every tested area than scores of students from all other high-needs middle-grades schools in Michigan.

The Center for Excellence in Education is guided by current research and practice, and embodies a philosophy of ongoing, research based, job-embedded professional development.  The Center provides leadership, literacy and math coaches who work onsite to build leadership capacity, maintain a consistent focus on improving instruction, and support a unified vision of uncompromising success for every learner.  Coaches, who are all Michigan educators and/or administrators, share a vision of increase in student achievement by coordinating reform initiatives, reviewing data, and building relationships with all staff members.

CMU's CEIE will provide the following during the period of the SIG grant:
· A team of 3 on-site coaches three (3) days per week
· Leadership coach works on-site with the building administrator and teacher leaders to coordinate all school reform initiatives, review data to inform the work of the center, and build relationships to foster trust and efficacy.
· Math coach is an experienced math educator who works with teachers to support successful research-based strategies and best practices to improve math achievement for all students.
· Literacy coach is an experienced English language arts teacher who works with teachers to improve reading and writing proficiency for all students.
· Coaches use a fourth day each week devoted to data collection, review of data, and collaboration on behalf of the building
· Five leadership seminars for the building's leadership team
· Eight days of professional development tailored to the school's needs and preferences in the area of aligning the curriculum with classroom instruction and using regular, frequent common formative assessments through a collaborative process to inform instruction and learning.
B.  Select and implement an instructional model based on student needs, including ELL and special education students, using a proven response-to-intervention approach.
The district believes that any analysis of the LHS and VQ comprehensive needs assessment points towards an overriding need to embed a significant, intensive literacy improvement strategy with the instructional program consistent with the response-to-intervention (RTI) structure. To that end, the district will partner with Scholastic as a preferred external provider on a transformation turnaround model for the middle and high school with whole-school literacy improvement at the core, including:

Reading and math intervention for students

Training and coaching for teachers

Leadership development

Implementation support

Ongoing data analytics

The blueprint for Scholastic's comprehensive literacy improvement process for turning around low-performing schools is based on the proven 

response-to-intervention (RTI) structure as a vertically aligned system of curriculum, instruction, assessment, and job-embedded professional development using proven programs based on research and results:
Tier I – Expert 21 (to be fielded during summer 2011):  Comprehensive ELA program designed to accelerate students in grades 6-9 from basic to proficient by preparing them with the literacy expertise to graduate from college and be career ready. Teaches reading, writing and thinking by integrating the Common Core Standards for English language arts.
Tier II – Read 180:  Designed as a comprehensive reading program to accelerate reading achievement of students who are at least two years below grade level, including English language learners and students with disabilities. With a focus on fluency and comprehension, addresses individual student needs using differentiated instruction, adaptive and instructional software, and high interest literature and nonfiction, along with direct instruction in reading, writing and vocabulary skills.
Tier III – System 44:  Designed to help the most challenged readers transition to high-quality standards and assessments by providing them with the foundational reading skills necessary to access text.
Read 180 is one of only two programs with a sufficient body of evidence to be included in the USED's What Works Clearinghouse for the adolescent literacy category.

Student assessment data will be collected at the start of the 2010-11 school year with the Scholastic Reading Inventory (SRI), recognized by the National Center on Response to Intervention as an effective tool for progress monitoring. Leaders will be trained to use gap analysis to determine areas of greatest opportunity for improved achievement and estimate length of treatment.

During initial planning, the International Center for Leadership in Education (ICLE) Effectiveness & Efficiency framework will be employed to help LHS leaders develop a strategic plan that will deliver maximum return on investment.

In addition to Read 180 (Tier II), System 44 (Tier III) will be utilized to provide literacy instructional support for students with disabilities and English language learners in the least restrictive environment by employing both in co-taught classrooms.

Expert 21(Tier I) will be employed as a rigorous, accelerated reading program beginning with the extended school year during summer 2011.

The district will employ a highly qualified teacher to serve as part-time coordinator for the Scholastic Read 180 and System 44 programs to ensure fidelity in implementation and application, provide job-embedded professional development, and assist with collection and analysis of student achievement data.

Additional professional development resources will be engaged to provide job-embedded PD and coaching to non-English language arts teachers on planning for and conducting content literacy instructional and assessment activities. This will begin with a summer institute for all middle and high school instructional staff during August 2010.

The district will provide sufficient integrated technology-based supports for successful daily application of the Scholastic Read 180/System 44 program.  An additional AV-Tech support technician will be employed through the SIG grant to provide on-demand support and service.

Funding from the school improvement grant will be used to fully deploy the Scholastic literacy programs in grades 9-12 around the following elements:

70-minute daily class periods

Reduced class sizes with the goal of 15 students per class

Daily instructional reading using Read 180 software

Daily modeled or independent reading practice

Daily participation by students in individual or small-group instruction

Distinct classroom areas designated for each type of instructional activity

Technology support in the form of six (6) notebook computers w/headphones per classroom for the Read 180 instructional software

A comfortable reading area with MP3 players/headphones for listening to Read 180 audiobooks

A worktable for teacher directed small-group instruction

The district is committed to supporting the needs of the LHS and VQ literacy improvement initiative by partnering with the teacher professional association to provide an extended school year program intended to maximize the impact of the Scholastic comprehensive literacy improvement process. 

The district and LHS/VQ will is considering the purchase and implementation of Carnegie Learning, Inc.'s School Improvement Plan for Math with a plan to begin implementation during the summer of 2011.   These include fielding the following 3-year vertically-aligned math sequence: Bridge to Algebra during Year 1, Algebra I during Year 2, and Geometry during year 3.  This program will be implemented by LHS/VQ during an extended school year program and throughout the regular school year. Carnegie Learning will provide:

· Technical support for IT

· Access to the Cognitive Tutor Software with training on best practices

· All student and teacher materials

· Customized set of 15 days/year of professional development including leadership training and in-class support

· Designated project manager

· Automated assessments and just-in-time feedback translating to continuous improvement

C. Ensure continuous use of data to inform and differentiate instruction

The district will support the ongoing work of CEIE at Central Michigan University and Scholastic by providing continuous opportunities for individual and teams of teachers to become well-versed in the use of student data to inform and differentiate instruction based on the individual needs of students.  The district will ensure that both LHS and VQ utilize a series of formative and summative assessments in reading and mathematics and that data is collected using both the Kent Intermediate School District's IGOR data warehouse system and our district Infinite Campus student data management system.  The LHS Administrative Assistant for Academics will provide ongoing assistance in this area.

LHS and VQ will utilize the weekly collaborative planning time for teachers to focus on frequent analysis student work and assessment, and revision of instructional plans based on the results to meet the needs of individual students.

CMU's CEIE coaching staff will work with the building principal and faculty leadership team to validate this initiative and provide job-embedded professional development and coaching as needed.
3.  Time and Support
A.  Provide increased learning time for staff and students.
The district is currently negotiating a memorandum of agreement with the professional staff association to increase learning time for staff and students.  We are proposing a ramp-up over the period of the SIG grant that can be sustained beyond the expiration of the grant funding.
1.  The district is already piloting a bi-weekly collaboration time for all instructional staff during the 2010-11 school year.  This will provide 2-1/2 hours of bi-weekly time for grade-level and department teams to collaborate on instruction.
2.   Our school year is currently comprised of 168 full and 6 half student days.  Full days include 6.5 hours of instructional time for students and 7 hour 5 minute duty day for teaching staff.  We are proposing that during the 2010-11 school year, we extend the number of full student days at LHS and VQ by 12 to ensure 180 full days of instruction and 6 half days for exams.  This will provide for additional instructional time as well as cut down on the summer learning gap period.  The net effect will be to increase the number of instructional hours in the school year from 1,098 to 1,176.
3.  Beginning with the 2011-12 school year, we are discussing continuing the 180 full instructional day school year on a district-wide basis and extending the instructional day to 7 hours with a teacher duty day of 8 hours.  This will increase instructional time from the state required minimum of 1,098 to 1,260 hours, a net gain of 162 instructional hours.  The six half-days for exams would also continue.  At LHS and VQ, both organized under the district-wide trimester calendar system, the resulting additional time will provide for greater flexibility in offering core, non-core and enrichment opportunities.  Additional staff planning and collaboration time will also be embedded in this model to focus on improving classroom instruction.  Here is an example of how the instructional school day could change at the secondary level:
    Current trimester model = five (5) instructional periods per day of 70 minutes each plus a 20-minute extension for individual reading and Freshman Focus 
                                          total classroom instruction minutes = 370 per day or 63,270 per school year
                                          teachers have one period (70 minutes) for planning
    New trimester model = six (6) instructional periods per day organized as follows:
                                       two (2) 90-minute blocks for math and English language arts instruction
                                       four (4) 60-minute periods for other core, elective, and enrichment instruction
                                       total classroom instruction minutes = 420 per day or 76,860 per school year
                                       teachers would have one 60-minute period for planning and an additional 60-minute period for collaboration
In summary, switching from the current calendar and schedule to the proposed model for the 2011-12 school year will increase the number of actual classroom instructional minutes per school year by 13,590 minutes per year or a 21% increase in the instructional year, while increasing the amount of planning and collaboration time for individual teachers by 71%.                                       
B.  Provide an ongoing mechanism for community and family engagement while partnering to provide social-emotional and community-oriented services and supports.
The district is has a high percentage of students living in poverty from immigrant, non-English speaking households.  The vast majority of at-risk funding from state and federal sources are employed at the elementary level to address these needs but to date, only minimal resources have been available at the secondary level.  Students facing daily life struggles are not focused on learning, tend to have chronic absentee rates, and are often involved in the school disciplinary process.  Parents who are unable to access community support within reasonable distance of their homes and schools often pull students out of school to travel to public and non-profit providers.  LHS and VQ cannot expect to make significant achievement gains unless partnerships are created to address these social and emotional issues.
Utilizing SIG funding, the district will enter into a memorandum of understanding to employ the Kent Schools Services Network (KSSN) to provide a responsive and effective (seamless, integrated) delivery of services to family and 6-12 students at LHS and VQ by a variety of service providers (public and non-profit) to ensure that all students are healthy, in school, and learning.
This unified network will deliver an array of services from multiple providers with cultural sensitivity and relevance. The systems of care guiding principles include the following:

The focus and management of supports and resources are built on multi-agency/partner collaboration and grounded in a strong local community base.

Family and youth involvement is integrated into all aspects of service and supports planning and delivery, with all being family driven and youth focused.

The services and supports provided in the system of care should be driven by the needs of the community’s children and families, using a strengths-based approach.

The services offered, the agencies/partners participating, and the programs/supports generated are responsive to the cultural context and characteristics of the community being served.

Coordinated mechanisms for managing, coordinating, funding and evaluating services are essential for success.

To enhance the likelihood of positive outcomes, the system of care approach needs to promote early identification and intervention of and for children and youth with multiple needs.

Partner agencies, providers and organizations should provide a seamless system of services and supports for children and families.

The KSSN Leadership Team has clearly articulated the mission as providing integrated, timely services, on-site for students and families.  The long-term goal is to have a systemic approach to meeting the needs of all students.  This program focuses on five results that are deemed necessary to determine whether this program will lead to systemic changes in identifying and providing for the needs of students and families.  Each result is measurable, doable, and understandable, essential components for the effective implementation and evaluation of this project.
1.  Fewer Student Absences

Students being present in the classroom on a consistent basis directly affect student learning.  Other issues of absences are based, at times, on faulty assumptions. The role of the community school coordinator is to make sure that the KSSN partners address the social and emotional reason for the absences and see that an appropriate plan of action is implemented.  The key is making sure that the interventions are understood and agreed upon by everyone involved.  In addition, the coordinated effort allows the community school coordinator to be sure that the interventions happen and that there is accountability for achieving the defined results by the student, the family, the school, and the community service.
Expected outcomes include reduced chronic absenteeism as defined as a student missing between 10% and 19% of school days during the school year or the period in

which the student is enrolled and extreme chronic absenteeism as defined as a student missing 20% or more of school days.

2.  Coordination of Services for Students and Their Families

One problem with meeting the needs of students and families with multiple issues is that often there is little coordination or communication between the school and the service providers.  This can lead to gaps or overlaps in services.  It is important for students having multiple needs to have a focused approach based on meeting the most important needs first and being sure that all interventions support and enhance each other.  Avoiding the “silo” approach to services is a critical component of this project.  Integrating services for the benefit of the student makes better use of limited resources, makes sure that interventions build on each other, and that all parties understood their role in helping the student and his family.
This ensures that each party knows what they are accountable for including the student and his/her family.  Being on-site, the community school coordinator, site team clinician and parent partner can monitor the student’s plan to make sure that the interventions are happening, that they are coordinated, and that benchmarks are determined to be sure that the interventions are moving toward the desired results in a timely and effective manner.
3.  Students receiving appropriate services in a timely basis

When student needs are identified, it is critical that those needs be addressed as soon as possible so any negative impact on student learning can be minimized.  The community school coordinator and site team clinician will be in the school meeting with staff and the principal so that identified needs can be addressed as soon as possible.  This sends an important message to the student, his/her family, and the teacher that issues impacting student learning are important, that the needs of the student are at the center of everything that is done, and that it is important to be as pro-active as possible. 
Prevention is less costly and more effective than reactive services and the Community School Coordinator will be working to identify potential needs prior to them becoming bigger issues requiring more intense and long-term interventions. This project will be cost and time effective because it will work to deal with student needs as soon as they surface.  Identifying student needs early reduce the loss of learning time, make more effective use of limited resources, and send a strong message to the student and his/her family that having the student be success in the classroom is the priority.
When students receive appropriate services in a timely manner, we will expect a decrease in suspensions and expulsions.
4.  School site as the source of coordinated services

Families whose students have identified needs often find it difficult, for a variety of reasons, to access services.  Sometimes it is not knowing where to go for the appropriate services and other times it is being able to get to the source of the services.  Often families whose students have multiple needs are not adept at using the “system” to advocate for the necessary services or know how to coordinate a multitude of resources that may be suggested.
The community school coordinator and site team clinician will work to provide the necessary student and family interventions at the school site so that issues of access or transportation are eliminated.  Students and families are more likely to follow-though with recommendations when they are accessible and in an environment that is known to them.  In addition, the community school coordinator and site team clinician can monitor when services are being accessed, based on the student’s individual plan and trouble shoot if there are reasons that the student and family are not accessing the services needed. Having services on-site also leads to increased communication among the school and service providers. This is an integral part of making sure each student’s plan is being addressed and if the plan is not working making necessary adjustments.
5. Schools and community services cooperating for students and their families

Developing an individual plan for each student that defines the roles of the school, cooperating agencies, the student, and his/her family brings an accountability that is often lacking.  The site team clinician and community school coordinator will coordinate the necessary resources and make sure that everyone knows what their role is and what their expectations are.  
The Kent ISD, Network180, DHS, the Kent County Department of Health and Spectrum Health are working together in the KSSN to address the needs identified in a child’s IEP. The KSSN staff will work with the identified site team clinician for each child to ensure that there is coordination, integration and consistency of the Family Centered Plan and IEP.  The CFP will expand on this existing process by offering coordinated assessment efforts and shared planning at the identified target school districts.
Schools and community services often share common goals, but because of a variety of issues including access, communication, time, and lack of knowledge of each other’s role, there has been a lack of on-going coordination. Creating a systemic approach to meeting student needs will lead to better understanding among the schools, non-profits, governmental agencies, and others who serve the needs of students and their families.  This systemic approach makes better use of limited time and money, focuses resources to gain the best results, and allows a greater focus on prevention. 
The community school coordinator will have the opportunity to build bridges and make connections that have not previously been made.  Providing opportunities for schools and community resources to talk to each other about the needs of each school will encourage problem solving and the development of more pro-active solutions to meeting the needs of the students and families at each site.
 

The district will establish and provide facilities for the KSSN support personnel on the site of LHS and purchase services in the amount of $75,000 per year which includes a Community School Coordinator, Site Team Clinician, and Parent Partner provided as a minimum by KSSN:
Community School Coordinator.  Will ensure the connection of health and human services within the school to support student achievement.
Site Team Clinician.  Will provide clinical services, prevention groups and Early Impact services to students and families.
Parent Partner.  Will provide facilitation, advocacy and support for parents for cross-systems service access, working with school staff to ensure that there is coordination, integration, and consistency of the Family Centered Plan and IEP for students with an IEP.
The district will supplement the KSSN model at LHS and VQ by providing the following:
Existing school social work services at the secondary level.  This individual will assist KSSN staff with connecting with students having the greatest need.
Existing Dean of Students at LHS and VQ.  These two offices will coordinate with KSSN regarding truancy and discipline matters.
Existing English Language Learner staff.  These individuals will assist KSSN staff with language barriers as needed.
Existing police liaison.  This individual will help connect KSSN with the family court and juvenile justice system.
The district proposes providing additional student and parent supports utilizing SIG funding as follows:
Provide new school social work services at VQ.  These services are non-existent and beyond the means of the district to provide at this time however they are critical given the obstacles that exist preventing alternative education students from attending school regularly.
Provide a new part-time 9th grade transition student counseling advocate to assist students and families with the critical transition from middle to high school.
Provide for a new in-school suspension room at LHS staffed by a certified teacher and para-professional to ensure continuity of academic instruction to students engaged in the disciplinary system.
4.  Governance 

A.  Provide sufficient operating flexibility to implement reform.
The district already operates on a transparent, collaborative leadership model that ensures each school building has sufficient flexibility to make operating decisions and implement reform measures and strategies.  In addition, the district's professional labor associations have a positive relationship with the administration and Board of Education, and work collaboratively to solve problems and initiate rigorous change.
B.  Ensure ongoing technical assistance.
The district will collaborate with Kent County ISD and other resources to provide extensive, ongoing technical assistance to ensure that both the LHS and VQ staff and secondary administration achieve success.  The superintendent takes personal responsibility for reviewing plans, monitoring results, mentoring building leadership, and modeling improvements in the buildings that will lead to higher levels of student achievement.  In addition, the district will seek other outside sources including similar school districts achieving high levels of success and assist the LHS and VQ staff in collaborating with them on best practices.
2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

GLPS will implement the state's Process Mentor Team component of the Statewide System of Support.  The superintendent and one or two consultants from Kent ISD will meet with teacher teams a minimum of four times a year to monitor the implementation of the School Improvement Plan and review student achievement data from local assessments and from the Tier interventions to determine if the instructional strategies being implemented are successful.  If the new MDE Field Services Consultant is available, perhaps that person could also be on this team.

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

GLPS will utilize a function in IGOR (Kent ISD data warehouse) called InGA (Information Gathering Assistant) in which teachers can input local assessment data which can be disaggregated in many ways - subgroups, content expectation, grade, class.  Additionally, the data from Scholastic (Read 180, System 44, Expert 21) will be available digitally and will be uploaded to IGOR through the GLPS Infinite Campus data management system.  That way all staff can access and monitor results.  Quarterly reports on progress will be provided at board meetings and a specific web page devoted to the SIG grant and School Improvement Plan will be updated regularly on the district and school websites.

iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

Progress monitoring for the LHS and VQ school improvement plan and SIG will be conducted using the GLPS-KISD Process Mentor Team in partnership with CMU's Center for Excellence in Education (CEIE) on-site team and Scholastic's program coordinator for the RTI interventions in reading and mathematics.  CEIE will monitor progress on a weekly basis and provide feedback based on classroom and program assessment results.  In addition, LHS and VQ will utilize the ACT Explore (grade 9), ACT Plan (grade 10) and ACT w/Writing (grade 11) as a national assessment indicator of achievement progress.
Results from data collection will be shared weekly with the principals, school improvement leadership teams and teachers during established weekly common collaboration periods
iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

The school improvement leadership team will be meeting during the period of August 10-12, 2010 to review and update the school improvement plan based on the 2010 MME results and SIG priorities. The CEIE will collaborate with the Process Mentor Team, principal, and school improvement leadership teams to identify large group and job-embedded professional development needs based on data results.  CEIE will provide for up to 8 sessions per year of professional development focused on school improvement needs.

3.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Central Office
David Britten, Superintendent - 40%

Roxanne Claxton, Assistant Superintendent - 40%

Lee High School
Pete Foote, Principal - 50% (also responsible for middle school and alternative ed school)

Rendel Todd, Administrative Assistant for Academics - 50%

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

LHS and VQ require extensive, job-embedded coaching and mentoring to faithfully implement and execute the school improvement plan and impact student achievement.  The Process Mentor Team, CMU's CEIE, and Scholastic specialists in the Read 180 RTI model will provide those services.  GLPS is considering employing a part time coordinator at the district level to focus the efforts of these groups.
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X

X

X

X

X

X

X

X

X

X

		
	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			
	• Schedule 

			
	• Length 

			
	• Financing 

			
	• Instructors 

			
	• Evaluation 

			
	• Mentoring 

	X

		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	X

		
	• Approval of allocation 

	X

		
	• Change of allocation midyear 

	X

		
	Major contracts for goods and services

 • Approval process streamlined 

	X

		
	• Restrictions (e.g., amounts, vendors) 

	X

		
	• Legal clarifications 

	X

		
	• Process 

	X

		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	X

		
	• Timeline 

	X

		
	• Points of contact 

	X

		
	Auditing of school financial practices Process 

	X

		
	• Consequences 

			

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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