Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.
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District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

George Washington Carver Academy
260024901219
X
x
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:
· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)

 GWCA selected the Turnaround Model. This model seems best suited to address the student gaps in achievement. A review of the 2009 MEAP test results reveals the following gaps in student achievement:

English Language Arts

All students have not mastered English Language Arts skills in grades 3 -8. The causes for this gap are not having consistency of staff and students entering from various districts missing skills from GLCES. The goal will be to increase student achievement in ELA by 20%. Activities include use Comprehension activities to increase informational skills and critical thinking skills. Use technology reinforcement programs to assist in instruction: Kidspiration/Inspiration, 6 Plus 1Writing, Accelerated Reader, and Study Island.

Math: All students have not mastered math in grades 3-8. The causes for this gap are not having consistency of staff and students entering from various districts missing skills from GLCES. The goal will be to increase student achievement in Math by 20%. 

Science: All students have not mastered Science in grades 3-8. Cause for gap: The causes for this gap are not having consistency of staff and students entering from various districts missing skills from GLCES. The goal will be to increase student achievement in Science. The goal will be to increase student achievement in Science by 20%.

Social Studies: All students have not mastered Social Studies in grades 3-8. Cause for gap: The causes for this gap are not having consistency of staff and students entering from various districts missing skills from GLCES. The goal will be to increase student achievement in Social Studies. The goal will be to increase student achievement in Social Studies by 20%.
The Turnaround Model provides for an increase in learning time which appears needed in order to impact student achievement. Increase in instructional time during the regular school day in addition to an After School program and two Summer School programs (one in July and the other in August) will definitely impact student achievement.
GWCA implemented additional data assessments and computer based technological programs to support differentiated instruction during the 2009/10 school year. Under the Turnaround Model use of data assessments to implement instructional programs and to differentiate instruction will be further expanded and enhanced.
The Turnaround Model requires the hiring of a new principal which occurred in August 2009 for the 2009/10 school year. The principal has operational flexibility in hiring staff, setting the school calendar and budgeting.
The Turnaround Model also requires rehire of no more than 50% of staff.  From 2008/09 thru June 2010 at least 50% of the staff are no longer employed at the school. Competencies used to assess teacher effectiveness for current staff included but were not limited to demonstration of initiative and self-determination, evidence of planning ahead, evidence of recognition of importance of student outcomes, and quality of lesson plans. 
Many of the teachers employed are new to the field in the past one-two years and mentoring is a very important part of their development and continued effectiveness with student achievement. The Turnaround Model requires provision of imbedded professional development as staff perform daily duties e.g. classroom coaching, structured common planning time, meeting with mentors and observation of classroom practice and feedback. The preceding will almost certainly further develop teacher competence. 
The Turnaround Model provides for changes in governance. Currently, the principal and chief administrative officer is a dual role. Plans are underway to hire a separate chief administrative officer. This will allow the principal to dedicate more time to matters of academic and student achievement. The Chief Administrative Officer will also have some oversight of this project.
The Turnaround Model provides for consideration of financial incentives. The teacher attendance rate is below expectations, attributed to frequent teacher absence and the teacher’s choice to “use vacation, sick and personal leave time” prior to end of the school year. Human Resource rules do not currently allow staff to carry over leave time. The below expected teacher attendance rate directly impacts consistency of instruction in the classroom throughout the year due to the number of substitutes in the classroom when the regularly assigned teacher is absent. Implementation of financial incentives to reduce teacher use of leave time will increase teacher attendance rate and consistency of classroom instruction. 
The student attendance rate is also below expectations. Students who are not regularly present for instruction oftentimes develop gaps in their academic knowledge/achievement. Implementation of strategies to increase student attendance should thereby increase student opportunities to be present for classroom instruction. Incentives for perfect attendance or close to perfect attendance may increase attendance.

Classroom management and disciplinary issues oftentimes take away from classroom instruction. Implementation of strategies to reduce discipline issues will thereby increase instruction time in the classroom. Incentives could be offered as well for appropriate behavior. Social-emotional and community oriented services may also serve to impact discipline and attendance rates thereby allowing more time for students to benefit from instruction. Such strategies include staff to monitor and address attendance and discipline issues.
In summary, the Turnaround Model was found to offer the strategies best suited to the identified needs of the school.
GWCA has formulated responses to key aspects of the rubric as further evidence of our preparedness for this project under the Turnaround Model. 
ANALYSIS OF STUDENT ACHIEVEMENT 
Rubric: The district has a system wide framework for using disaggregated data from multiple sources in an effort to close achievement gaps. 
GWCA: Data reports from MEAP tests, Scantron Diagnostic Assessments, IOWA Test of Basic Skills, STAR Diagnostic Reading and Math tests, Study Island tests, activities and text book assessments are disaggregated and analyzed by Administrative and Instructional staff. Lesson plans are reviewed by the Principal and adjusted by instructional staff to assure the data analyzed is relevant to instructional needs as noted in the School Improvement Plan and Team agenda/minutes.

Rubric: Data is gathered annually and longitudinally to assess student achievement and program effectiveness targets

GWCA: Collaboration and communication regarding school issues is a must for student achievement. Dialogue occurs through School Improvement Team meetings, grade level meetings, subject area meetings, team meetings, Board meetings, and surveys (Parent, Student, Staff).  The philosophy as reflected in the School Improvement Plan, District Policies and Procedures and Administrative Manual includes the importance of collaboration and communication involving data as one of the key elements toward student achievement. 

Rubric: The district systematically reviews success on the achievement of the targets to provide feedback to the schools for instructional decision-making and to monitor student learning.

GWCA: Information from the disaggregated data is analyzed, interpreted and shared  with staff, parents, students and community supporters through the Annual Report, school website, weekly teacher newsletter, staff meetings, grade level meetings, subject area meetings, and data reports. 
The major stakeholders of the School Improvement Team are involved in the decision-making process. It is a collaborative approach to reach consensus about issues that affect the school. The School Improvement Team along with the staff, make recommendations for improvement based upon data, research and best practices. Form data is received from such sources as MEAP, Scantron, and STAR Diagnostic Reading and Math Diagnostic pre and post tests. The data is disaggregated. Alternative measures of assessment are also used such as projects, rubrics, oral presentations, portfolios, teacher observations, and demonstrations. 
From the disaggregate data, professional development plans, curriculum objectives, and strategies are implemented. There is ongoing discussion at staff meetings, grade level meetings, subject area meetings, School Improvement meetings, curriculum meetings and parent meetings. Contracted consultants train staff on data interpretation and the impact data has on instruction and student achievement. Pacing calendars and the District’s newly implemented Data Room has made an unbelievable impact on instruction and student achievement. Parents and community stakeholders receive ongoing communication regarding data through p[aren’t workshops, parent meetings, Annual Report, website and monthly calendars from Administration and weekly calendars by teachers. The School Improvement Plan through the School Improvement Team is researched, analyzed, and Best Practices implemented when utilizing data.

Rubric: District Leaders with input from major stakeholders annually conduct a comprehensive, internal; data based evaluation of the district’s performance and make changes based upon results.

GWCA: The MDE requires completion of a Comprehensive Needs Assessment (CNA) every three to five years. A CNA was conducted in March 2010 and submitted to the MDE. Outside of the CNA, an Annual Report is compiled annually, last completed for the 2008/09 school year. Each of the major stake holders is involved in the decision-making process as noted in the School Improvement Plan. It is a collaborative approach to reach consensus about issues affecting the school. The School Improvement Team has the charge of making recommendations for improvement with regard to performance of students. The School Improvement Team seeks input from grade level, subject area, and committees that meet weekly to discuss student achievement. The School Improvement Team meets quarterly or on an as needed basis. Assessment is a natural outgrowth of the process and will provide feedback to the school. The Annual Report includes the percentage of students tested in ELA and math at the state, district and school levels as well as subgroups when there are 30 or more students e.g. major racial and ethnic groups, students with disabilities, economically disadvantaged, migrant, gender, limited English proficiency; proficiency level on state assessments; two year trend in student achievement; comparison to state achievement in Math and ELA; comparison between the state’s annual objectives and student achievement in Math and ELA for each subgroup; attendance rate for all students and subgroups; whether school is identified for school improvement, corrective action, restructuring or current phase; professional qualifications of all teachers and emergency or provisional credentials; ore academic subjects not taught by highly qualified teachers; process to ensure all Federal and State Supplemental programs/series are evaluated annually for effectiveness and impact on student achievement. Parent, Student and Staff surveys are also incorporated in the Annual Report.

ANALYSIS OF TEACHER, PRINCIPAL DATA   
Rubric: The district has clear expectations for instruction and monitors schools to assure improved outcomes for students. All certified staff members in the system are held accountable for student success. The superintendent expects excellence by all, monitors performance, and provides feedback to district personnel. District personnel in turn support, monitor and provide feedback to all schools with particular attention to schools not meeting achievement expectations.
GWCA: The GWCA district has only one school. The school leader (principal/chief administrative officer) follows the Larry Lezotte philosophy of high expectations, clear and focused mission, time on ask, etc. The leader also uses the Madeline Hunter philosophy for classroom management and Robert Marzano. These are only three of the many philosophies indicated in the Staff Handbook and/or discussed at the beginning of the school year and throughout the year. The leader emphasizes the need to allow data to drive instruction, follow the adopted District Curriculum that is aligned to the state standards, and use technology to assist with the learning process. Walk throughs by administration occur on an ongoing basis. Materials are approved by the leader based upon data and the needs of the students. The School Improvement Plan is based on data. 
The Academy incorporates a daily “Walk Through” by administrative staff to every classroom to assure instructional practices are being implemented. Formal observations are scheduled as well. Lesson plans are submitted weekly and required to be aligned with the curriculum and mapping charts. Administrators use performance based evaluations to monitor staff. The leaders use Larry Lezotte’s philosophy for Highly Effective Schools and Leaders with focus on high expectations, safe and orderly environment, time on task, etc. The leaders also use Madeline Hunter’s Approach for Classroom management.  
At the beginning of the year, disaggregated data is analyzed and decisions made based on research and best practices. Staff receive a handbook with best practices and strategies to assist with instruction. They are also given a website to assist with lesson plans, themes, and assessment tools. Throughout the year at committee meetings and through the School Improvement Team instructional strategies of best practices and needs of staff are discussed, reviewed, and decisions made according to student achievement. 
As noted in the GWCA School Improvement Plan, a clear and focused mission exists regarding student achievement and high expectations of students. This is discussed further in subject area meetings, grade level meetings, curriculum meetings and staff meetings. Monthly newsletters are sent home to communicate with parents about curriculum expectations. At the beginning of the year at Parent Orientation and Parent Meetings, the curriculum and expectations are reviewed and discussed. Programs during school and after school address the need for students to achieve academically and socially. Students are recognized in the monthly newsletter for academic achievements. 

Rubric: District leaders are involved in the improvement of instruction, highly visible in the schools, and educate and engage the school board on powerful instruction.

GWCA: George Washington Carver Academy District has one school. The principal/chief administrative officer is the school leader and works closely with the Board of Directors. The Board of Directors and the District Chief Administrative Officer has set two times a year minimum and more if needed to review Board Policies and procedures and Administrative Guidelines with the Charter School Institute. The Board has ad hoc committees to address various needs of the District and meets monthly as needed. 
Rubric: In order to close the achievement gap, the district partners with each school to develop extensive support systems to address all students’ needs including academic, social and cultural. Results are visible at the district, school and classroom level. 

GWCA: GWCA District has one school. Systems are in place to address. The school population is 100% African American with over 95% eligible for free  or reduced lunches. English is the primary language for all students. The school has a full time school social worker to address the emotional and social needs of students. The school also employs two full time Special Education teachers to address the needs of students with disabilities who may require additional academic support to succeed in the classroom. The Parent Liaison also works with community resources and parents to address needs such as clothing. 

Rubric: Rigorous Instructional practices for all students and a common understanding among teaching staff of what constitutes quality work are in place at each school. The district monitors the extent of implementation at each individual school. 
GWCA: GWCA utilizes the Kent County Curriculum. The Kent County ISD Consultant collaborated with staff and the Curriculum Director to provide curriculum aligned to the GLCEs/Benchmarks. The curriculum is aligned by grade level, subject area, and a pacing chart provides monthly monitoring of curriculum. ELA and Math are aligned to the GLCES, Science, Social Studies, Art, Music, Foreign Language, Careers and Technology are aligned to the Michigan Framework. The teachers meet monthly by grade level, subject area, and staff meetings. Discussions are centered around curriculum with agendas/minutes. The School Improvement Team discusses and monitors the curriculum and how it is assessed on an ongoing basis. Through the school Improvement Plan, the disaggregation of data drives the curriculum objectives, strategies, activities, assessment and professional development plan. Implementation is monitored by the school principal/chief administrative officer via weekly submission of lesson plans, daily walk through of classrooms, monitoring of STAR Diagnostic Reading and Math and Scantron reports on student achievement.
INCLUSION OF PERCEPTION DATA:

Rubric: There is evidence that perception data is collected from staff, parents, students and other stakeholders in the district.

GWCA: As a part of its Annual Report, the school conducts surveys of parents, students and staff. Results are reviewed and opportunities for improvement addressed.

ASSESSMENT OF SYSTEM PROCESSES

Rubric: School leaders assure that all major decisions for planning, monitoring, and evaluation for school improvement are made collaboratively with any staff member impacted by the decision included in the process.

GWCA: The School Improvement Team meetings are open to other staff to attend. An update on school improvement activities are shared with staff at the general staff meeting. The School Improvement Team has members from both elementary and middle school grades for easy access for staff input.
Rubric: The District annually reviews policies and procedures to determine whether any revisions are required.

GWCA: The Board of Directors and the District Chief Administrative Officer have established  a minimum of two times a year and more if needed to review Board Policies and Procedures and Administrative Guidelines with the assistance of the Charter School Institute. Polices are revised as needed. The Charter School Institute helps assure the school maintains up-to-date and current policies in light of legal and administrate requirements.
USE OF DATA ANALYSIS TO SELCET TURNAROUND MODEL

Rubric: The district has established and is implementing a comprehensive assessment system, providing longitudinal and current data, aligned with clearly defined student performance measures, evaluated annually, and yielding information which is reliable, valid and bias free. Prior to its establishment , a variety of stakeholders have been involved in a dialog about the purpose, users and uses of the system.
GWCA: The MDE requires completion of a Comprehensive Needs Assessment (CNA) every three to five years. A CNA was conducted in March 2010 and submitted to the MDE. Outside of the CNA, an Annual Report is compiled annually, last completed for the 2008/09 school year. Each of the major stake holders is involved in the decision-making process as noted in the School Improvement Plan. It is a collaborative approach to reach consensus about issues affecting the school. 
The School Improvement Team has the charge of making recommendations for improvement with regard to performance of students. The School Improvement Team seeks input from grade level, subject area, and committees that meet weekly to discuss student achievement. The School Improvement Team meets quarterly or on an as needed basis. 
Assessment is a natural outgrowth of the process and will provide feedback to the school. The Annual Report includes the percentage of students tested in ELA and math at the state, district and school levels as well as subgroups when there are 30 or more students e.g. major racial and ethnic groups, students with disabilities, economically disadvantaged, migrant, gender, limited English proficiency; proficiency level on state assessments; two year trend in student achievement; comparison to state achievement in Math and ELA; comparison between the state’s annual objectives and student achievement in Math and ELA for each subgroup; attendance rate for all students and subgroups; whether school is identified for school improvement, corrective action, restructuring or current phase; professional qualifications of all teachers and emergency or provisional credentials; ore academic subjects not taught by highly qualified teachers; process to ensure all Federal and State Supplemental programs/series are evaluated annually for effectiveness and impact on student achievement. Parent, Student and Staff surveys are also incorporated in the Annual Report.

Stakeholders involved in the dialog of the comprehensive assessment process include student and parent representatives who are members of the School Improvement Team. An orientation to the School Improvement Process was provided to School Improvement Team members and the instructional staff at the beginning of the 2009/10 school year by MDE staff. A copy of the School Improvement Plan is also forwarded to the school’s authorizer, Highland Park Schools.
Rubric: The district has implemented a school wide framework for using multiple sources of disaggregated data to inform strategies to close the achievement gap. This system yields timely and accurate information that is meaningful and useful to district and school leaders, teachers and other stakeholders in understanding student performance, district and school effectiveness and the impact of improvement efforts on student achievement.

GWCA:   Data reports from MEAP tests, Scantron Diagnostic Assessments, IOWA Test of Basic Skills, STAR Diagnostic Reading and Math tests, Study Island tests, activities and text book assessments are disaggregated and analyzed by Administrative and Instructional staff. Lesson plans are reviewed by the Principal and adjusted by instructional staff to assure the data analyzed is relevant to instructional needs as noted in the School Improvement Plan and Team agenda/minutes.

Collaboration and communication regarding school issues is a must for student achievement. Dialogue occurs through School Improvement Team meetings, grade level meetings, subject area meetings, team meetings, Board meetings, and surveys (Parent, Student, Staff).  The philosophy as reflected in the School Improvement Plan, District Policies and Procedures and Administrative Manual includes the importance of collaboration and communication involving data as one of the key elements toward student achievement. 

Information from the disaggregated data is analyzed, interpreted and shared  with staff, parents, students and community supporters through the Annual Report, school website, weekly teacher newsletter, staff meetings, grade level meetings, subject area meetings, and data reports. 

The major stakeholders of the School Improvement Team are involved in the decision-making process. It is a collaborative approach to reach consensus about issues that affect the school. The School Improvement Team along with the staff, make recommendations for improvement based upon data, research and best practices. Form data is received from such sources as MEAP, Scantron, and STAR Diagnostic Reading and Math Diagnostic pre and post tests. The data is disaggregated. Alternative measures of assessment are also used such as projects, rubrics, oral presentations, portfolios, teacher observations, and demonstrations. 

From the disaggregate data, professional development plans, curriculum objectives, and strategies are implemented. There is ongoing discussion at staff meetings, grade level meetings, subject area meetings, School Improvement meetings, curriculum meetings and parent meetings. Contracted consultants train staff on data interpretation and the impact data has on instruction and student achievement. Pacing calendars and the District’s newly implemented Data Room has made an unbelievable impact on instruction and student achievement. Parents and community stakeholders receive ongoing communication regarding data through p[aren’t workshops, parent meetings, Annual Report, website and monthly calendars from Administration and weekly calendars by teachers. The School Improvement Plan through the School Improvement Team is researched, analyzed, and Best Practices implemented when utilizing data.

INCLUSION OF EXTERNAL PARTNER FOR TURNAROUND MODEL

Rubric: The district is working with the schools to select external partners to assist with the turnaround model selected.

GWCA: GWCA is close to an agreement with the Hope Foundation in Bloomington Indiana as an external partner. We are exploring purchasing the Intensive School Reform program which builds the structures, processes, and protocols to inform instructional improvements and sustain a collaborative culture supporting an ongoing school improvement planning process. The program is organized around six principles: 1) Common Mission, Vision, Values and Goals 2) Ensuring achievement for all students and systems for prevention and intervention 3) Collaborative taming focused on teaching and learning 4) Using data to guide decision making and continuous improvement 6) Building sustainable leadership capacity.
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.” 
Please see response to question 1 above which also addresses this question.



2. If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. NA

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements

· Select external providers from the state’s list of preferred providers; 

· Align other resources with the interventions;

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); and

· Sustain the reforms after the funding period ends.
Please see chart below for interventions listed for each final requirement. The final requirement is highlighted in yellow. Actions taken/planned for that particular final requirement follow the yellow highlight. We have been in communication with the HOPE Foundation and hope to secure an agreement with this organization as our external partner. Other resources to be used for the interventions include funds from the general budget and Title I funds. There are no existing policy or procedural barriers to implementing the interventions. The reforms will be sustained after the funding ends with funds from the general budget and possibly Title I and At Risk funds.
The Turnaround Model Final Requirement is highlighted in yellow followed by the tasks/activities designed to fulfill its intent. 

Intervention

Task/Activity

SIG Costs

Who

Timeline

Status

Replace Principal

New Principal hired in Aug 2009 for 09/10 school year

Hired with funds from general budget

0

Board of Directors

August 2009

Completed

Rehire no more than 50% of staff
 Less than 50% of teachers who were here during the 2008/09 school year remain for the 2010/11 school year.  

 Hired with funds from general budget

0

Principal

June 2010

Completed

Measurement  of effectiveness  of staff

Add student achievement results component to teacher evaluations

0

Employee Leasing Agency

September 2010

In Process

Identification of staff competencies

Competencies to be incorporated in interview process in hiring new staff: 

Letters of recommendation, portfolio, evidence of acting with initiative and persistence,  evidence of planning ahead, understanding of importance of student outcomes, past practice in classrooms i.e. differentiated instruction, classroom management,  situational scenarios, use of assessment tools, sample lesson plans, etc. 

0

Employee Leasing Agency/Turnaround Project Coordinator
August 2010

In Process

Offer financial incentives

Performance incentive paid to teacher and instructional aide and principal for student achievement results

Teacher/Instructional Aide Incentive 

Goal: Average of students in class demonstrate growth of one year in reading and one year growth in math based on pre/post test at beginning of semester and end of semester. 

Teacher Stipend per semester: $150. Set aside $5400 for 18 teachers X 2 semesters

Instructional Aide Stipend per semester: $75. Set aside $2700 for 18 Aides X 2 semesters

Principal Incentive

Goal: Students will achieve 30% increase in MEAP ELA and Math test results compared to previous year

Incentive: $20 for each test subject/grade in which students achieve 30% increase

Set aside $200

Code 120 Other Expenses

$8,300

Turnaround Project Coordinator/Business Office/Employee Leasing Agency

Oct 2010

Pending Grant approval

Accelerated Reader student rewards

Incentives for students to encourage reading 

Code 120 Other Expenses $4500

Turnaround Project Coordinator
Dec 2010

Pending grant approval

Provide ongoing high quality job imbedded professional development
Professional development provided as staff perform daily duties, occurs daily or weekly e.g. classroom coaching, structured common planning time, meeting with mentors, observation of classroom practice

Wayne RESA Consultant (Rayna Williams)

One day a month for 9 months @ $600 per day beginning in September

Code 220

Purchased Services

$5400

Turnaround Project Coordinator
Sept 2010

Pending Grant Approval

Hire ELA Coach and Math Coach to assist classroom teachers with ELA and Math Assessment and Instructional Methodologies

ELA Instructional Coach Salary - $36,000 plus benefits ($9,000) = $45,000. 

Math Instructional Coach Salary - $36,000 plus benefits ($9,000) = $45,000 

Code 220

Salaries 

$72,000

Benefits

$18,000

Turnaround Project Coordinator
Sept 2010

Pending Grant Approval

Staff Professional Development Coordinator

Lead, direct and support the school administration with the implementation of proven instructional and organizational practices to continually raise student performance. Individual will build effective school community coalitions and partnerships with schools, support staff, parents, business leaders, non-profits and community stakeholders. While being an integral part of the school wide initiatives. Will implement plans for the creative use of resources and provide additional support by organizing, developing and delivering various workshops, seminars and conferences with an emphasis on Best Practices for Teacher training.

Code 220

Salaries

$45,000

Benefits

$11,250

Turnaround Project Coordinator
Sept 2010

Pending Grant Approval

Improve instructional staff use of assessment and instructional methodologies

Cost of the School Improvement Consultant to provide training and coaching on School Improvement Planning, Data Analysis, New Teacher Mentoring and Instructional Use of Methodologies

$500 a day once a month for nine months beginning in Sep 2010

Code 240

Purchased Services

$4,500

Turnaround Project Coordinator
Sept 2010

Pending grant approval

Substitutes to allow for shared planning time for teachers, once a month for one hour during school year

Cost for 5 substitutes, two days a month for 9 months, $150 per substitute

Code 120
Purchased Services

$13,500

Turnaround Project Coordinator
Sept 2010

Pending grant approval

Provide additional instructional support in classroom to classroom teacher

Currently have 1 Instructional Adie per grade. Hire 10 Additional Instructional Aides to allow for one aide per classroom

Need 10 Instructional Aides 

Salary $29,000 plus benefits $7,250 = $36,250

Code 110
Salary

$290,000

Benefits

$72,500

Principal/Employee Leasing Company

Sept 2010

Pending Grant Approval

9 sets of 25 laptops in a set to assist with the computer based supplementary programs to allow teachers to share 1 set of laptops per grade level along with a cart for each set

$600 per laptop X 225 laptops=$135,000 

Carts for each set of laptops with power @ $1200 a cart times 9 carts = $10,800. 

Total = $145,800

Code 220

Other Expenses

$145,800

Principal/IT

Oct 2010

Pending grant approval

Provide substitutes for 4 school improvement team meetings representing Grades K-2, Grades 3-5, Grades 6-8 clusters during the regular school day for professional development training 

3 substitutes, 4 times a year at a cost of $150 a day = $1800

Code 120

Purchased Services

$1,800

Principal

Nov 2010

Pending grant approval

Adopt new governance

The Principal and Chief Administrative Officer is currently a dual role. The roles will be separated and a full time position established for Chief Administrative Officer who will have oversight responsibility for the Turnaround Project 

 Hire Chief Administrative Officer. To be hired from general fund budget

0

Board of Directors

August 2010

In Process

Hire Coordinator for oversight and monitoring of project

Increase number of instructional  aides in classroom to provide for aide in each classroom

Hire Turnaround Project Coordinator $45,000 plus benefits ($11,250)

Code 240

Salary

$45,000

Benefits

$11,250

Principal/Chief Administrative Officer

September 2010

Pending Grant Approval

Ongoing use of data to guide assessment and instruction;

Use data to inform and differentiate instruction
Plan to conduct pre and post assessment at start and end of semester instead of start and end of school year for STAR Diagnostic Reading and Math

0

Principal

Sept 2010

In Process

Ongoing use of Kent county curriculum , recently revised in line with GLCES and benchmarks

0

Principal

Ongoing

Ongoing

Purchase STAR Early Literacy, STAR Reading and Math as supplemental assessment program tool that is designed in sync with the district’s Scantron Ed Performance Assessment Series along with the Accelerated Reader Program

Cost $7,000

Code 120

Supplies & Materials

$7,000

Principal

Oct 2010

Pending grant approval

Accelerated Reader Books used as supplemental leveled reading books and accompanying text disks for grades K-8 to assist with improving reading skills and assess reading comprehension 

$30,000 for AR leveled books and $3,000 for test disks.

Code 120

Supplies & Materials

$33,000

Principal

Oct 2010

Pending grant approval

Increase Learning Time

Extend each hour of school day by 5 minutes from 55 minutes to 60 minute periods. School Day will be extended to 3:30 pm

0
Principal
September 2010
In process
 Extended Summer School Component, Grades K – 8, first two weeks in August 2011 for all incoming students. Full day from 9:00 am – 3:00 pm with focus on MEAP Enrichment

Staff include nine teachers, nine Instructional Aides (one for Accelerated Reader Program) and two special education teachers. Other costs include supplies such as MEAP Coach Books. 

Teachers: 11 teachers X $32 an hour X 6 hours per day X 10 days = $21,120

Instructional Aides: 9 X $18 an hour X 6 hours per day X 10 days = $9,720

Breakfast and Lunch: $15,000

MEAP Coach Books: $1000

Total Costs: $46,840 

Code110 

Purchased Services

$30,840

Supplies and Materials

$1000

Other Expenses

$15,000
Principal/Turnaround Project Coordinator
June 2011
Pending Grant Approval
Provide  MEAP Summer School, 4 weeks in July 2011 for half day from 8:30 am to 12:00 pm. Focus on students who scored in Levels 3 (Partially Proficient) and 4 (Non Proficient) on MEAP Assessment for grades 3 - 8

Staff includes nine teachers, nine Instructional Aides (one for Accelerated Reader Program) and two special education teachers. Other costs include supplies such as MEAP Coach Books.

Teachers: 11 teachers X $32 an hour X 4 hours per day X 20 days = $28,160

Instructional Aides: 9 X $18 an hour X 4 hours per day X 20 days = $12,960

Breakfast and Lunch: $15,000

MEAP Coach Books: $1000
Total Costs: $57,120 

Code 110

Purchased Services

$41,120
Supplies and Materials:

$1000

Other Expenses

$15,000

Principal/Turnaround Project Coordinator
July 2011

Pending Grant Approval

After School Tutoring for Grades 1 – 8, 28 weeks during the 2010-11 school year, 3 days a week, 3:30 – 5:00 pm

Staffing needs include 9 teachers and 10 Instructional Aides. 

10 Instructional Aides X $18 per hour X 1.5 hours X 3 days X 28 weeks = $22,680. 

9 Teachers X $32 an hour X 1.5 hours X 3 days X 28 weeks = $36,288

Total = $58,968.

Code 120

Purchased Services

$58,968

Principal

Sept 2010

Pending Grant Approval

Incentives for teachers/administrators not missing days. 

At the end of the school year in June staff will be reimbursed $75 a day for unused sick, vacation and personal days. Set aside $17,250

Code 120

Other Expenses

$17,250

Employee Leasing Agency/Principal

June 2010

Pending Grant Approval

Provide social-emotional and community services

Fund incentives for Caught Being Good program and Student of the Month. 

$1000

Code 120

Other Expenses

$1,000

Principal

Oct 2010

Pending grant approval

Intervention Specialist to provide social, emotional and community services focused on improving attendance and reducing discipline behavior as well as facilitating workshops for parents. 

Salary: $63,000 with benefits  $15,750.

Total = $78,750  

Code 210

Salary

$63,000

Benefits

$15,750

Principal

Sep 2010

Pending grant approval

After school program to work on conflict resolution, problem solving and social skills for students with persistent discipline problems. One group for boys and another group for girls.

$5,000 a year for two instructors per semester

Code 330

Purchased Services

$5,000

Principal

Nov 2010

Pending grant approval

Stipend for Parent Liaison to facilitate the parent organization on behalf of the school, scheduling parent meetings and workshops as well as school field trips to cultural and social entities 

Field trips: $300 per month for 9 months =$2700.

Refreshments for each parent workshop each month of $400 a month times 9 months = $3600.

Code 330

Other Expenses

$6,300

Principal/Parent Liaison

Oct 2010

Pending grant approval

Middle School Transition Program

Contract with Clarity Enterprise to provide transition program for 8th graders moving on to high school at end of school year. $3500 plus $250 transportation to three colleges and one business = $4500 total.

Also provide Middle School Transition Program designed to expose 10-13 year olds to fundamental life skills, citizenship, pre careers and violence prevention in youth. Presenters for grades 5 – 8 per semester. The life skills, citizenship, leadership, pre careers and violence prevention in youth will also have a cost of $5500.

Code 120

Purchased Services

$10,000

Principal

Oct 2010

Pending Grant Approval

External Partner Fees – Hope Foundation

The HOPE Faculty member works with the school leadership team to produce sustainable leadership capacity; to determine the common purpose, how to analyze data concerning student achievement, how to set an attainable goal for improvement, how to determine strategies for reaching the goal, then how to implement, evaluated and start the cycle again until the goal is reached

1 HOPE Faculty Consultant; 8 on-site days during academic year of 2010-11; 6 on-site days during the 2011-12 and 2012-13 school years 

2010-11 school year = $69,000; 

2011-12 school year = $45,000; 

2012-13 school year = $45,00 

Code 240

Purchased Services

$69,000 and $45,000 subsequent years

Principal

Sep 2010

Pending grant approval

4. Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 
Please see chart above in reply to question #3 for timelines for implementation.

5. Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.
In ELA the goal is to increase MEAP scores by 20%. ELA activities will focus on reading skills, reading comprehension, use of Kidspiration/Inspiration to help with the writing process, use of computer based programs such as Study Island to reinforce ELA skills and the Accelerated Reader program. Another goal is for every student to read 20 Accelerated Reader books during the school year. Students are also expected to achieve at least a year’s growth on their STAR Diagnostic Math pre/post test.  
In Math MEAP scores will increase by 20%. Students are expected to achieve a year’s growth on their STAR Diagnostic Math pre/post test. Manipulative will be used to reinforce math learning as well as use of the Accelerated Math program.
6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.) NA
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.) NA
8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA. 
The school principal/chief administrative officer has been in communication with the academy’s Board of Directors and employee leasing agency re: this grant application. A meeting was held to discuss the grant application with the academy’s authorizer, City of Highland Park Public Schools (Barbara Oliver) and the Michigan Department of Education office of Field Services representative, Henry Cade. The school principal/chief administrative officer is also working with the ISD Wayne RESA representative Kevin Magen on this project.


	


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a school wide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	2009/10

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	68,580

	Student Data

	Dropout rate
	NA

	Student attendance rate
	**still working to retrieve data from Zangle

	For high schools: Number and percentage of students completing advanced coursework for each category below
	NA

	Advanced Placement
	NA

	International Baccalaureate
	NA

	Early college/college credit
	NA

	Dual enrollment
	NA

	Number and percentage enrolled in college from most recent graduating class
	NA

	Student Connection/School Climate

	Number of disciplinary incidents
	**still working to retrieve data from Zangle

	Number of students involved in disciplinary incidents
	**still working to retrieve data from Zangle

	Number of truant students
	0

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	Above Average Rating = 7; Meets Expectations Rating = 14; Needs Improvement Rating=2

	Teacher Attendance Rate
	86%* (estimate to be finalized by August)


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code 
George Washington Carver Academy Code: 08756


	District Name and Code 

George Washington Carver Academy Code: 82963

	Model for change to be implemented: Turnaround

	School Mailing Address: 14510 Second Ave, Highland Park MI 48203
	

	Contact for the School Improvement Grant:  

Name: Celestine Sanders
Position: Principal/Chief Administrative Officer
Contact’s Mailing Address: 14510 Second Ave, Highland Park MI 48203
Telephone: 313-865-6024
Fax: 313-865-7856
Email address: csanders@gwcarveracademy.org


	Principal (Printed Name): Celestine Sanders
	Telephone: 313-865-6024 ext 136 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). 
GWCA: The 3rd grade sub-groups as well as aggregate scores lag behind the state performance. The females performed better than the males suggesting a need to formulate interventions which target the males reading skills.


Sub Group Academic Data Analysis

      Grade: 3rd


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	59%
	
	
	NA
	
	
	59%
	
	

	Race/Ethnicity
	62%
	
	
	NA
	
	
	62%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	NA
	
	
	NA
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	54%
	
	
	NA
	
	
	54%
	
	

	   Female
	68%
	
	
	NA
	
	
	68%
	
	

	Aggregate Scores
	62%
	
	
	NA
	
	
	62%
	
	

	State 
	90%
	
	
	NA
	
	
	90%
	
	


SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). GWCA: The 4th grade sub-groups as well as aggregate scores lag behind the state performance. The males performed better than the females suggesting a need to formulate interventions which target the females reading skills.



Sub Group Academic Data Analysis

      Grade: 4th


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	51%
	
	
	NA
	
	
	51%
	
	

	Race/Ethnicity
	50%
	
	
	NA
	
	
	50%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	NA
	
	
	NA
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	56%
	
	
	NA
	
	
	56%
	
	

	   Female
	42%
	
	
	NA
	
	
	42%
	
	

	Aggregate Scores
	50%
	
	
	NA
	
	
	50%
	
	

	State 
	84%
	
	
	NA
	
	
	84%
	
	


SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). GWCA: The 5th grade sub-groups as well as aggregate scores lag behind the state performance but the aggregate and subgroup scores do not differ significantly. Significant interventions are required for all given the low scores.



Sub Group Academic Data Analysis

      Grade: 5th


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	44%
	
	
	NA
	
	
	44%
	
	

	Race/Ethnicity
	47%
	
	
	NA
	
	
	47%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	45%
	
	
	NA
	
	
	45%
	
	

	   Female
	50%
	
	
	NA
	
	
	50%
	
	

	Aggregate Scores
	47%
	
	
	NA
	
	
	47%
	
	

	State 
	85%
	
	
	NA
	
	
	85%
	
	


SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). GWCA: The 6th grade sub-groups as well as aggregate scores lag behind the state performance. The females performed better than the males suggesting a need to formulate interventions which target the males reading skills.



Sub Group Academic Data Analysis

      Grade: 6th


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	63%
	
	
	NA
	
	
	63%
	
	

	Race/Ethnicity
	66%
	
	
	NA
	
	
	66%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	NA
	
	
	NA
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	57%
	
	
	NA
	
	
	57%
	
	

	   Female
	72%
	
	
	NA
	
	
	72%
	
	

	Aggregate Scores
	66%
	
	
	NA
	
	
	66%
	
	

	State 
	88%
	
	
	NA
	
	
	88%
	
	


SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). GWCA: The 7th grade sub-groups as well as aggregate scores lag behind the state performance but the aggregate and subgroup scores do not differ significantly. Significant interventions are required for all given the low scores.



Sub Group Academic Data Analysis

      Grade: 7th


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	53%
	
	
	NA
	
	
	53%
	
	

	Race/Ethnicity
	51%
	
	
	NA
	
	
	51%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	NA
	
	
	NA
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	48%
	
	
	NA
	
	
	48%
	
	

	   Female
	54%
	
	
	NA
	
	
	54%
	
	

	Aggregate Scores
	51%
	
	
	NA
	
	
	51%
	
	

	State 
	82%
	
	
	NA
	
	
	82%
	
	


SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). GWCA: The 8th grade sub-groups as well as aggregate scores lag behind the state performance. The females performed better than the males suggesting a need to formulate interventions which target the males reading skills.



Sub Group Academic Data Analysis

      Grade: 8th


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3
	Year1

2009
	Year2
	Year3

	Social Economic Status (SES)
	62%
	
	
	NA
	
	
	62%
	
	

	Race/Ethnicity
	69%
	
	
	NA
	
	
	69%
	
	

	Students with Disabilities
	< 10
	
	
	NA
	
	
	< 10
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	NA
	
	

	Homeless
	NA
	
	
	NA
	
	
	NA
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	NA
	
	

	Migrant
	NA
	
	
	NA
	
	
	NA
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	62%
	
	
	NA
	
	
	62%
	
	

	   Female
	77%
	
	
	NA
	
	
	77%
	
	

	Aggregate Scores
	69%
	
	
	NA
	
	
	69%
	
	

	State 
	83%
	
	
	NA
	
	
	83%
	
	


Sub Group Non-Academic Analysis                  Year: 2009/10
***Working in Zangle to extrapolate attendance and suspension data.
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	464
	
	
	
	
	0
	0
	
	

	Race/Ethnicity
	464
	
	
	
	
	0
	0
	
	

	Disabilities
	61
	
	
	
	
	0
	0
	
	

	LEP
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Homeless
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Migrant
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Gender
	
	
	
	
	
	
	
	
	

	Male
	246
	
	
	
	
	0
	0
	
	

	Female
	218
	
	
	
	
	0
	0
	
	

	Totals
	
	
	
	
	
	0
	0
	
	











Year: 2009/10
	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	464
	5
	NA
	459
	
	

	Race/Ethnicity
	464
	5
	NA
	459
	
	

	Disabilities
	61
	2
	NA
	59
	
	

	LEP
	NA
	NA
	NA
	NA
	
	

	Homeless
	NA
	NA
	NA
	NA
	
	

	Migrant
	NA
	NA
	NA
	NA
	
	

	Gender
	
	
	
	
	
	

	  Male
	246
	3
	 NA
	243
	
	

	  Female
	218
	2
	NA
	216
	
	

	Totals
	
	
	
	
	
	


Enrollment and Graduation Data – All Students

 Year: 2009/10
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	56
	0
	0
	0
	1
	0
	55

	1
	51
	0
	0
	0
	0
	0
	51

	2
	50
	0
	0
	0
	0
	0
	50

	3
	48
	0
	0
	0
	0
	0
	48

	4
	45
	0
	0
	0
	0
	0
	45

	5
	52
	0
	0
	0
	0
	0
	52

	6
	53
	0
	0
	0
	2
	0
	51

	7
	57
	0
	0
	0
	0
	0
	57

	8
	52
	0
	0
	0
	0
	0
	52

	9
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	10
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	11
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	12
	NA
	NA
	N
	NA
	NA
	NA
	NA


Number of Students enrolled in Extended Learning Opportunities

Year:

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6 – 53
	0
	0
	0
	0
	53

	7- 57
	0
	0
	0
	0
	57

	8 - 52
	0
	0
	0
	0
	52

	9
	NA
	NA
	NA
	NA
	NA

	10
	NA
	NA
	NA
	NA
	NA

	11
	NA
	NA
	NA
	NA
	NA

	12
	NA
	NA
	NA
	NA
	NA


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	 FORMCHECKBOX 
 General Funds

 FORMCHECKBOX 
Title I Part A

 FORMCHECKBOX 
Title I School wide
 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

    Improvement (ISI)

      
	 FORMCHECKBOX 
Title II Part A

 FORMCHECKBOX 
Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	 FORMCHECKBOX 
Section 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	 FORMCHECKBOX 
 Special Education



	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. The Board of Directors and teachers are in support of the school’s efforts to improve student achievement. T
2. Explain the school’s ability to support systemic change required by the model selected. The school’s Authorizer, Board of Directors and Chief Administrative Officer/Principal are solidly behind efforts to improve student achievement. The parents are also eager to see change and an improved benefit in their child’s education. The school has already replaced the principal and 50% of the staff and has already begun efforts to move forward this past school year.  
3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

The chart below shows finding for All students per grade level who were Proficient or Advanced in MEAP Reading and Math assessment. In the majority of grades, an upward movement is noted in improving test scores however the results do not always conform to the MEAP targets set by the state. Gaps in the 4th, 5th  and 6th grade Reading and Math scores are of note.
	Group/Grade
	Reading
	Math

	
	Year1

2007
	Year2

2008
	Year3

2009
	Year1

2007
	Year2

2008
	Year3

2009

	3rd Grade

4th Grade

5th Grade

6th Grade

7th Grade

8th Grade
	54%

49%

28%

33%

24%

49%
	64%

50%

51%

50%

47%

59%
	62%

50%

47%

66%

51%

69%
	50%

41%

27%

19%

29%

51%
	67%

53%

51%

72%

90%

86%
	88%

75%

33%

46%

74%

44%




4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. The school is committed to the use of data as evidenced by efforts already underway this past year to use MEAP results and data from other computer based assessments to differentiate student instruction.
5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. Teacher collaboration is a key element to success. The teachers currently have one hour of planning time built into the school day. Grade level teachers have common planning times. The staff meetings held after school also allows for staff collaboration by grade and subject area.
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts. The school has an open door to parents who are welcome to visit their child’s classroom. The school is also considering recruiting community volunteers to read with the students.
SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
GWCA: Please see pages 14-23 of this application for proposed activities.

2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.
GWCA: The MEAP Individual student reports will be distributed to teachers to assist in formulating interventions and strategies based on deficits identified on the MEAP. The STAR Diagnostic Reading and Math tests will be administered at the beginning of the year and yield’s a current assessment of student’s strengths and areas for focus.  The STAR Diagnostic test can also be used to differentiate instruction for each individual student. Each teacher and parent will receive a copy of the student’s STAR reports. The MEAP, STAR, and Scantron aggregate data is already being used to plan staff professional development for the Fall 2010.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.
GWCA: The data from the MEAP, Scantron, and STAR Diagnostic tests will be disaggregated by the School Improvement Team and School Improvement goals revised as necessary.

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.
GWCA: The Principal prepares a monthly report for the Board of Directors which covers student achievement. The school’s authorizer often attends the Board of Directors meeting. The school has a point person responsible for managing data and distribution of reports to teachers and parents upon request. The school also has a data room accessible by any teacher with longitudinal data on individual student achievement.
iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

GWCA: Instruction should be guided by student assessment and differentiated as necessary for individual students. K-2nd grade national assessments include IOWA test, STAR Diagnostic Reading and Math. 3rd – 8th Grade Assessments include MEAP/MI-ACCESS, Scantron, STAR Diagnostic Reading and Math. 
iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.
GWCA: The school has a professional development plan in place. The plan is a collaborative activity driven by the School Improvement planning process.
3.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.
GWCA: The school is a public service academy and the only school in the district. Celestine Sanders, Principal/Chief Administrative Officer will oversee the grant. Ms. Sanders has full time oversight of the school.
4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services. GWCA: The school participated in a two day School Improvement audit in February 2010 with the MDE Office of Field Services and received significant technical assistance on school improvement during the audit process. Mr. Henry Cade presented an in-service to the School Improvement Team and the instructional staff on school improvement. The Principal/Chief Administrative Officer has significant experience in school improvement activities.
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X
X

X

X

NA

X

X

NA

X

X

		X

X


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

	X
		
	• Schedule 

	X
		
	• Length 

	X
		
	• Financing 

	X
		
	• Instructors 

	X
		
	• Evaluation 

	X
		
	• Mentoring 

	X
		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

		X

	
	• Approval of allocation 

		X
	
	• Change of allocation midyear 

		X
	
	Major contracts for goods and services

 • Approval process streamlined 

		X
	
	• Restrictions (e.g., amounts, vendors) 

		X
	
	• Legal clarifications 

		X
	
	• Process 

		X
	
	• Stipulations (e.g., targeted vs. unrestricted spending) 

		X
	
	• Timeline 

		X
	
	• Points of contact 

		X
	
	Auditing of school financial practices Process 

		X
	
	• Consequences 

		X
	

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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