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The purpose of the School Improvement Grant (SIG) application is to have a clear and understandable picture of the implementation plan that the Local Education Agency (LEA) intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.
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Research clearly indicates that low performing schools can be turned around but unfortunately there is no clear cut answer as to how. The fact that schools are complex organizations consisting of school communities with differing beliefs, values and expectations makes turnaround efforts no easy challenge. It appears many schools in Michigan and across the U. S. continue to struggle to find the “cure” for their failing efforts. Therefore the purpose of this narrative is to illustrate how Adrian High School will address the critical question of “how” we will turn our school around.

Within this narrative you will find research based reform strategies that will begin to challenge the beliefs, behaviors and practices of teachers, administrators and even students. The overall goal of the recommended strategies will be to create a culture and climate in which Adrian High School can continue to sustain reform efforts beyond the grant period by building its teacher and leadership capacity and efficacy. The remainder of the narrative will consist of the following sections; Note to Reviewers, Overview of Adrian High Schools, Pertinent Information, and Strategic Initiatives with proposed activities.

Note to Reviewers

Based on the information shared during the webinar on Friday, August 6, 2010 and feedback from the draft proposal several revisions and clarifications have been made to this final proposal. The recent announcement by the Department of Education regarding the lack of resources to fully fund proposals has lead Adrian High School to believe they would receive partial funding at best. This new perspective has forced the Adrian Public Schools to reconsider its commitment and ability to implement the proposed activities within the transformational model. It is important to note that even though SIG funding would greatly enhance the district’s ability to transform the school, Adrian acknowledges that regardless of SIG funding it must remain committed to the transformation model outlined in this grant proposal (six strategic initiatives, continuous improvement model, systems based approach and complete list of proposed activities) in order to truly reform the high school.

In light of the aforementioned information the district will now make a more conservative request for SIG funding (rather than over relying on SIG funding) by reallocating district resources to ensure the high school has the capacity to implement all elements of proposed transformation model. Therefore the reviewer’s attention will be brought to budget areas in which prior requested funding has been withdrawn due to reallocation of district wide resources. Our hope is that the reviewers keep in mind that Adrian High School remains committed to implementing all of the original proposed activities as outline in the draft proposal and believes that this will require a district level commitment to increase essential resources due to the uncertainty in SIG funding and timelines for grant approval.

It is also important to note that the reallocation of resources will be no easy task. Reallocating resources (general and categorical funds) to the high school from other instructional and non-instructional programs and services will certainly create hardships in those areas. However the district believes the activities outlined in this grant proposal are essential to reforming the school and will prioritize accordingly. The following paragraphs provide an overview of budget changes for each proposed activities within each of the six strategic areas. Attachment I will provide specific budget revisions and overall changes. 

Budget modifications within each strategic area are as follows:

School Wide Reform
Standards Based Change Process (SchoolRise) – The revised proposal will continue the original requested amount. In fact based on feedback from the draft proposal additional funds will be requested for teacher release for curriculum development and content specific pedagogy professional development.

Data Driven Culture (Successline) – The revised proposal will continue with the original requested amount.

Houghton Mifflin Harcourt Professional Development – The revised proposal will include technical assistance for math teachers not included in the original request.

Programming Options for Students

Corrective Loop/READ 180/Accelerated Math – The revised proposal will withdraw previously requested salaries and benefits. Although the implementation of will require additional course offering and staffing the district has made a commitment to staffing needs. Our assumption is that as we implement the proposed activities through the continuous improvement model there will be less need for remediation courses.

Summer School – The revised proposal will continue with the original requested amount.

International Baccalaureate Diploma Program - The revised proposal will withdraw previously requested salaries and benefits for teachers and coordinator. Once again the initial start up cost for teacher salaries will be create financial burden due to additional course offerings and projected low class sizes but it is anticipated that as class sizes grow student scheduling will be more efficient. In addition requested funding for professional development, materials and supplies, will also be excluded due to reallocation of Title II A and general fund monies. However teacher incentives and stipends will remain as originally requested.

International Baccalaureate Middle Years Program – The revised proposal will continue with previously requested funding.

Principal and Teacher Leadership 

Administration -The revised proposal will continue with previously requested funding.

Teacher Leadership - The revised proposal will continue with previously requested funding

Teacher and Principal incentives will increase due to recent collective bargaining agreements. 

Transformation Specialist

Transformation Specialist/Leadership Coach/Internal Curriculum Management Auditor - The revised proposal will continue with previously requested funding.

Grant Preparation

Five days of service was contract from the Lenawee Intermediate School District for the purpose of grant preparation. (Assistant Superintendent for Curriculum and Instruction)

Universal Supports for Students 

Partnership with Community in Schools Coordinators/Graduation Coaches - The revised proposal will continue with previously requested funding.

Community Policing/Truancy Officer - The revised proposal will increase requested funding.

In summary, Adrian High School has reduced the requested funding amount as follows:

	
	Draft SIG Proposal
	Final SIG Proposal
	Difference

	Year One
	1,476,032
	908,514
	

	Year Two
	1,950,190
	862,923
	

	Year Three
	1,932,730
	856,863
	

	Total
	5,358,952
	2,628,300
	2,089,348


· Does not include indirect costs.
Overview of Adrian High School

Adrian High School is located in Adrian, Michigan in the center of Lenawee County. As with most counties, Lenawee County has witnessed several changes due to the economic climate. Over the past three years the county unemployment rate has doubled (8.1% to 16.6%) which has been due to the loss of 4000 jobs since 2006. Naturally this has impacted local schools free and reduced lunch rates, graduation rates and dropout rates. As noted in Section I (Need) Adrian H.S. has exhibited similar trends as other county schools in relation to the aforementioned areas. One of the biggest impacts on the county schools has been the loss of students. In general the county loses approximately 500 students K-12 per year and now serves close to 17,000.
Over the past three years one of the most significant changes that have impacted Adrian HS has been the high school administration. Beginning with the 2006-07 school year, the high school will have had five principals over a five year period. Principal experience has ranged from zero years prior front line experience to 21 years. In addition, the new superintendent of the district has one year principal experience and two years experience as superintendent. In contrast teacher turnover has been very low. However due to the recent state wide retirement incentive the high school will hire 9 new teachers (17%) for the 2010-11school year. The content area most impacted due to retirements is the Language Arts department. For the 2010-11 school year more than 62% of the language Arts department will be new hires or transfers. 

Pertinent Information

The High School has also seen a decline in student enrollment during the past six years. In 2005-06 the school served 1220 students while projected student numbers for 2010-11 are 998 (202 student loss). The subgroup population with the highest loss of student enrollment has been for Caucasians, dropping from 869 in 2006-07 to 702 in 2009-10. Hispanic and African American population have remained virtually the same over the three year period. 

Average daily attendance has dropped approximately 6% during the past four years. The reported average attendance rate for the 2009 -10 was 88.7%. However this is a projected number due to the fact that the High School attendance policy did not limit absences. Therefore, teacher daily attendance practices were fairly inconsistent. This combined with a student management system that inaccurately calculated student attendance also positively skewed the attendance rate figures. Thus, realistically the actual daily attendance would have been much lower than the calculated rate. Regardless of the actual rate the real concern regarding student attendance was the fact that approximately one third of the students missed 10 days or more. 

However on a positive note the high school graduation rates have been on the rise moving from a dismal 68% in 2007 to 81% in 2009. While also, to no surprise, the percentage of free and reduced lunch eligibility has risen 9% during the past three years.

In the spring of 2010 Adrian High School conducted a comprehensive needs assessment (CNA) and analyzed achievement data by content area to allow for in-depth analysis. The analysis also provided a means of viewing different sources of data together in order to plan for improvement. In the first part of this analysis, we conducted a review of overall achievement results, subgroup performance, and process data. In the second part of the analysis, teachers identified “Evidences of Needs” from each data source. Student goal statements for the 2010 school year were established from identified evidence of needs. The specific data pieces that will be included in our school improvement plan and will be monitored from one year to the next are as follows:
· Michigan Merit Exam

· Advanced Placement Calculus AB

· Michigan Explore

· Michigan Plan

· WorkKeys

· Student Surveys

Table I below lists “evidences of Need” and corresponding student goals for the 2010 school year.

High School Mathematics Data Overview

Evidences of Need and Evidences of Success for School Plan

	OUTCOME DATA

	Evidences of Need
	Evidences of Success

	34% of students scored proficient on the MME Mathematics Test, Class of 2010.
	Increase the percentage of students scoring proficient on the MME Mathematics Test from 34% to 44%.

	48% of students scored in Level 4 on the MME Mathematics Test.
	Decrease the percentage of students scoring in Level 4 on the MME from 48% to 38%.

	66% of students scored in Levels 3 or 4 on the MME Mathematics Test.
	Decrease the percentage of students scoring in Levels 3 or 4 on the MME Mathematics Test from 66% to 56%

	4% of students scored in Level 1 on the MME Mathematics Test.
	Increase the percentage of students scoring in Level 1 on the MME Mathematics Test from 4% to 14%.

	30 % of students scored in Level 2 on the MME Mathematics Test.
	Increase the percentage of students scoring in Level 2 on the MME Mathematics Test from 30% to 40%.

	24% of students scored in the range of 20-32 on the ACT portion of the MME. The benchmark for this test is 22.
	Increase the percentage of students scoring in the range of 20-32 on the ACT portion of the MME from 24% to 34%.

	45% of students taking the Advanced Placement Calculus AB test scored a 3, 4, or 5.
	Increase the percentage of students scoring a 3, 4, or 5 on the Advanced Placement AB test from 45% to 55%.

	25% of students scored in Level 6 or 7 on the Workkeys test.
	Increase the percentage of students scoring a Level 6 or 7 on the Workkeys test from 25% to 35%.


	DEMOGRAPHIC DATA

	40% of White students scored proficient on the MME Mathematics test.
	Increase the percentage of White students scoring proficient on the MME Mathematics test from 40% to 50%.

	23% of Hispanic students scored proficient on the MME Mathematics test.
	Increase the percentage of students scoring proficient on the MME Mathematics test from 23% to 33%.

	25% of economically disadvantaged students scored proficient on the MME Mathematics test.
	Increase the percentage of economically disadvantaged students scoring proficient on the MME Mathematics test from 25% to 35%.

	None of the subgroups hit the AYP target of 55% for 2009-2010 on the MME Mathematics test.
	Increase the number of subgroups hitting the AYP by 10%.

AYP target rates are:

55% (2009-2010 school year)

67% (2010-2011 school year)


	PROCESS DATA

	34% of students scored proficient on the MME Mathematics test. In an aligned system it is reasonable to expect at least 80% or more of the students to score proficient. An additional 97 students scoring proficient were needed and of these 97, only 33 were close.

Smart Data

Percentage of Students Meeting and Exceeding Standards (The Hope Report)
	Increase the percentage of students scoring proficient from 34% to 44%

While also increasing the number of students who were close to scoring proficient from approximately 33% of the student population to 43%.

	0% of the thirteen strands for the MME Mathematics test show tight alignment.

Smart Data

Comparison of Strengths and Weaknesses
	Increase the number of strands showing tight alignment.

	59.80% of students gave a score of A or B in preparation for math problem solving.
	Increase the percentage of students who perceive the school as preparing them for math problem solving (with an A or B score) from 59.80% to  70%.


Table II below lists “evidence of Needs” and corresponding student goals for the 2010 school year.

High School Reading Data Overview

Evidences of Need and Evidences of Success for the School Plan

	OUTCOME DATA

	Evidences of Need

Beginning of Year Data
	Evidences of Success

End-of-Year Data and Measurement Goals

	46% of students scored proficient on the MME Reading Test, Class of 2011.
	Increase the percentage of students scoring proficient on the MME Reading Test from 46% to 56%.

	29% of students scored in Level 4 on the MME Reading Test.
	Decrease the percentage of students scoring in Level 4 on the MME from 29% to 19%.

	54% of students scored in Levels 3 or 4 on the MME Reading Test.
	Decrease the percentage of students scoring in Levels 3 or 4 on the MME Reading Test from 54% to 44%.

	0% of students scored in Level 1 on the MME Reading Test.
	Increase the percentage of students scoring in Level 1 on the MME Reading Test from 0% to 10%.

	46 % of students scored in Level 2 on the MME Reading Test.
	Increase the percentage of students scoring in Level 2 on the MME Reading Test from 46% to 56%.

	40% of students scored in the range of 20-32 on the ACT portion of the MME. The benchmark for this test is 21.
	Increase the percentage of students scoring in the range of 20-32 on the ACT portion of the MME from 40% to 50%%.

	67% of students scored in Level 6 or 7 on the Workkeys test.
	Increase the percentage of students scoring a Level 6 or 7 on the Workkeys test from 67% to 77%.

	20% of students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of students scoring at or above benchmark on the ACT PLAN Reading test from 20% to 30%.

	24% of students scored close to benchmark on the ACT PLAN Reading test.
	Increase the percentage of students scoring close to benchmark on the ACT PLAN Reading test from 24% to 34%.

	0% of the students scored 80% or more of the questions correctly on the ACT PLAN Reading test.
	Increase the percentage of students scoring 80% or more of the questions correctly from 0% to 10%.

	12% of students scored at or above the benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of students scoring at or above benchmark on the ACT EXPLORE Reading test from 12% to 22%.


	DEMOGRAPHIC DATA

	62% of White students scored proficient on the MME Reading test.
	Increase the percentage of White students scoring proficient on the MME Reading test from 62% to 72%.

	37% of Black students scored proficient on the MME Reading test.
	Increase the percentage of Black students scoring proficient on the MME Reading test from 37% to 47%.

	38% of economically disadvantaged students scored proficient on the MME Reading test.
	Increase the percentage of economically disadvantaged students scoring proficient on the MME Reading test from 38% to48%.

	None of the subgroups hit the AYP target of 55% for 2009-2010 on the MME Reading test.
	Increase the number of subgroups hitting the AYP target by 10% on the MME Reading test.

AYP Target are:

55% (2009-2010 school year)

67% (2010-2011 school year)

	35% of White students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of White students scoring at or above benchmark on the ACT PLAN Reading test from 35% to 45%.

	18% of Black students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of Black students scoring at or above benchmark on the ACT PLAN Reading test from 18% to 28%.

	26% of White students scored at or above benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of White students scoring at or above benchmark on the ACT EXPLORE Reading test from 26% to 36%.

	6% of Black students scored at or above benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of Black students scoring at or above benchmark on the ACT EXPLORE Reading test from 6% to 16%.


	PROCESS DATA

	46% of students scored proficient on the MME Reading test. In an aligned system it is reasonable to expect at least 80% or more of the students to score proficient. An additional 33 students scoring proficient were needed to make AYP and of these 33, only 15 were close.

Smart Data

Percentage of Students Meeting and Exceeding Standards (The Hope Report)
	Increase the percentage of students scoring proficient from 46% to 56%.

	0% of students scored at least 80% of the questions correctly on the ACT PLAN Reading test.
	Increase the percentage of students scoring at least 80% of the questions correctly on the ACT PLAN Reading test from 0% to 10%.

	0% of the six strands for the MME Reading test show tight alignment.
	Increase the number of strands showing tight alignment from 0% to 10%.

	0 of the five strands for ACT PLAN Reading show tight alignment.
	Increase the alignment on the strands for ACT PLAN from 0% of strands being tightly aligned to 10% strands showing tight alignment.

	0 of the five strands for ACT EXPLORE Reading show tight alignment.
	Increase the alignment of the ACT EXPLORE Reading test from 0% of strands showing alignment to 10% of the strands showing alignment.


While Adrian High School acknowledges the importance of Math and Reading, we also believe our students are performing below expectations in other content areas. This can be seen by the following “evidence of needs” in Writing and Science also identified during the CNA process. 

Evidence of Need in Writing

· Of our 209 students, 72 (35%) scored in Levels 1 or 2 while 137 (66%) scored in Levels 3 or 4. A student must score in Level 2 with a minimum score of 1100 to be proficient

· 14% of students scored in Level 4 on the MME Writing Test

· 66% of students scored in Levels 3 or 4 on the MME Writing Test

· 2% of students scored in Level 1 on the MME Writing Test

· 33 % of students scored in Level 2 on the MME Writing Te

· 25% of students scored in the range of 20-32 on the ACT portion of the MME. The benchmark for this test is 22.

· % of students taking the Advanced Placement Calculus AB test scored a 3, 4, or 5.
Evidence of Need in Science

· Of our 209 students, 95 (46%) scored in Levels 1 or 2 while 114 (54%) scored in Levels 3 or 4. A student must score in Level 2 with a minimum score of 1100 to be proficient.

· 37% of students scored in Level 4 on the MME Science Test
· 54% of students scored in Levels 3 or 4 on the MME Science Test.

· 3% of students scored in Level 1 on the MME Science Test.

· 43 % of students scored in Level 2 on the MME Science Test.

· Since the 2006-2007 school year, the percentage of students scoring proficient on the MME Science test has declined from 50% of students proficient for the Class of 2008 to 45 proficient for the Class of 2011, a decrease of five percentage points

· 0% of the subgroups hit the AYP target of 55% for 2009-2010.

· 45% of students scored proficient on the MME Science test. In an aligned system it is reasonable to expect at least 80% or more of the students to score proficient. An additional 73 students scoring proficient were needed and only 23 were close.

Strategic Initiatives

As mentioned, this grant proposal is based on six strategic initiatives that have been identified through the CNA process and informal observations. The six initiatives will provide a system based approach toward increasing the schools capacity to serve students more effectively. 

The six strategic areas are as follows:

1. Teaching and Learning (School Wide Reform)

2. Transformation Specialist

3. Data Driven Culture 

4. Universal Supports for Students and Community Engagement

5. Programming Options for Students

6. Principal and Teacher Leadership

A systems based approach was considered in the design and budgeting for each of the activities intended to support the strategic initiatives. The systems based approach will allow the high school to think systemically about the school. For example, Cordell and Waters (1993), define three major facets or “domains” of school systems: the Technical Domain, the Personal Domain, and the Organizational Domain. These domains can be thought of as “lenses” that school leaders can use to view their school systems in order to simplify their complexity for the purpose of planning for change. 

The Technical Domain

The Technical Domain of a school system includes what students learn, how they are taught, and the methods that are used to assess their acquisition of new knowledge and skills. Simply stated, this domain consists of “the stuff” of schooling. Improvement efforts in this domain might include developing standards and benchmarks for various grade levels, aligning curricula with standards, identifying effective instructional strategies, and redesigning assessments to better measure student achievement and progress. 

The Personal Domain

The Personal Domain of a school system refers to the affective part of the system; that is, issues related to the attitudes, skills, and behaviors of the people in the system. This includes school and district leadership, professional development activities, communication, and the personal relationships among students, teachers, and administrators, as well as the culture these factors collectively create. Improvement efforts that revolve closely around this domain include ensuring that students and teachers view tasks as meaningful and personally relevant, that positive school and classroom climates support learning, and that students’ and teachers’ voices are heard and respected.

The Organizational Domain

The Organizational Domain of a school system refers to the “resources and structures of the system” in which teaching and learning occur. Issues related to this domain include the system’s external environment (e.g., changing demographics, state mandates), stakeholders (e.g., parents, community members), resources, technology, and accountability requirements. Improvement efforts that relate most closely to this domain include finding ways to involve stakeholders in school improvement efforts, encouraging teachers to integrate technology into instruction, and evaluating  changes in the public’s view of education (e.g., parents’ concerns about quality).
Continuous Improvement Model

In addition to designing activities (proposed activities) from a systems perspective Adrian High School will also utilize a continuous improvement plan model in order to improve student achievement during each year of the grant cycle. Proposed activities within the continuous improvement model will be designed to increase student achievement scores in year one as well as year three. The continuous improvement model will allow the high school to experience immediate student achievement results while also providing the school with an opportunity to lay the foundation for deeper and more comprehensive reform effort that would take two or three years to implement fully. In addition the continuous growth model will be used to develop yearly calendars of events and activities. The chart (I) below represents the continuous growth model with proposed activities (and/or when the activity would begin to impact student achievement) for each year of the three year cycle. The proposed activities will be discussed in further detail in the remainder of this narrative and Section III of the grant proposal. 

Chart I
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Continuous Growth Model
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For example, the following list of planned math and reading activities have recently been identified for year 1 (2010-11) from data analysis of Smart Reports (needs of evidence Tables I and II ) and established through the Action Planning Process (CNA). A complete list of activities for Math, Reading, Writing and Science can be found in attachment A.

Math

· Align Curriculum with ACT standards

· Review and refine standards and objectives to ensure they are clear

· Develop a core list of math vocabulary for each mathematics subject

· Develop common units for each course standards and provide assignments on school website problems and probing questions into daily lessons. 

· Identify and use core instructional strategies in math classes 

· Return to teacher recommendations for class placement. 

· Provide math tutoring for an hour before/after school

· Provide information (e.g., homework, assignments) on website. 

· Review the format of the MME, including the ACT portions with teachers and students


· Provide enough time for students to learn the concepts identified in our data. 

· Increase the number of small assessments to better track student learning. 

· Choose, develop, and use common assessments that include higher-level questions. 

· Create a serious yet positive testing experience for students 

Reading

· Align curriculum with ACT standards and write these in student language

· Develop a core list of reading vocabulary for each Reading subject

· Review and refine report cards to be more standards-based.

· Prioritize ACT/MME standards

· Identify and provide professional development opportunities that are specific to Reading.

· Regularly use classroom data to improve student learning.

· Provide remediation outside the “grade level” course (double-dose, tutoring) to allow more in-class time to focus on the power standards.

· Develop a remediation program (to be implemented prior to student coming to the high school)

· Integrate thinking skills (e.g., reading, writing, listening, speaking, thinking) into the reading curriculum.

· Identify high-quality core assessments for our standards

· Make testing experiences positive for students

· Regularly use classroom assessments that are aligned to our reading

· Use state data to improve student learning.

Strategic Initiatives

I. Teaching and Learning (School-wide Reform)

Most educators would agree that successful schools are determined by more than just student achievement scores. Effective schools also consider factors, conditions and processes that must be in place to sustain improvement efforts. Raphael, Au and Goldman (2009) state that conditions should include “ a stable and respectful environment for students, teachers, administrators and community; a strong infrastructure—including leadership that is both centralized(e.g., in the principal) and distributed (e.g., among teachers) –to support teachers working together within a professional learning community; exemplary classroom practices that promote students’ engagement with interesting and challenging materials: and knowledgeable staff with the disposition to move students to higher levels of achievement on a variety of measures (p.205)

The goal of a school improvement model could simply be stated as changing the ways in which students and teachers interact so that students are better prepared to learn, work, and find success in the global society. Unfortunately once again it appears many schools have found it difficult to implement effective instructional strategies and programs through the typical school improvement process that would turn their school around. There are many reasons why improvement efforts fail and are not sustained. According to Borman et. al (2002) “The problem is that the complex educational changes demanded by current standards-based reform initiatives, combined with an increasingly heterogeneous student population largely composed of students whom schools have traditionally failed, have pushed the technology of schooling toward unprecedented levels of complexity. In many ways, expecting local educators to reinvent the process of educational reform, school by school, is both unrealistic and unfair. 

According to Hale (2000) many effective schools have chosen to utilize externally developed School-wide reform models. School-wide reform is a concept derived from many years of research on school reform indicating that schools are more successful when they focus on improvement of the entire school and address all key aspects of the school program. Comprehensive school reform is contrasted with short-term, piecemeal reforms that introduce isolated programs with little follow-up or sustained support. (p7) 

Reform models are generally regarded to be of two types: (1) curricular reform programs that emphasize content in one or more academic disciplines, or (2) comprehensive programs that focus on the whole school, including governance, organization, and, often, revised curricular content (Wang, Haertel, & Walberg, 1997). Reform models vary in terms of a number of dimensions, including goals, types of students and grade levels served, content area or curricular focus, classroom practices and instructional strategies, student assessment, staff development, parent involvement activities, classroom management, and school governance. The extent to which any one model addresses all of these dimensions is the extent to which it is considered to be a comprehensive school reform approach. 

Standards Based Change Process (SBC)

The SBC Process is a comprehensive reform model that is integrated over the course of three years into a school's culture and curriculum. The SBC Process focuses on collaborative effort of teachers within the school in developing curriculum to create vertical alignment to support rigorous expectations for students at all grade levels. The SBC process differs from other curricular reform designs in that it does not focus on the implementation of an externally developed program but instead assists the school in building capacity. The SBC process provides schools with a framework on how best to establish school processes that insure academic rigor, high quality instruction and assessment practices in literacy along with simultaneously helping the school to enact curriculum, instruction and assessment based on the needs of students. Central to this process are the development of benchmarks aligned to standards, creation of an evidence system to plan for instruction, and the shift toward shared accountability for student success. Within this process Adrian High School will establish a school wide literacy initiative to address high priority student outcomes. 

In general, the foundation for the SBC process focuses systemically on the following three categories: Learner Outcomes, Classroom Practices and School Infrastructure. 

· Learner outcomes address the question of what it means to be proficient at reading, writing and math. For example, in the area of reading teachers will explore questions like when and how students will learn to construct meaning, interpret text from different perspectives or think critically about what they have read. 

· Classroom Practices: Classroom practices are the instructional strategies that teacher will utilize to make their vision and reality. In general, the category classroom practices closely resemble McREL’s Technical Domain consisting of the curriculum, instruction and assessment practices. Effectively addressing the components of this category will certainly impact teacher efficacy. 

· School Infrastructure: According to Raphael, Au and Goldman (2009) successful school change in literacy must also address issues of infrastructure, such as leadership, school organization and a consistent direction for curriculum improvement. This SBC category reflects McREL’s Organizational Domain and Personnel Domain. Effectively addressing components of the School Infrastructure category may be one of the most important aspects of ensuring that Adrian’s reform efforts will be sustained even after external supports are gone. Key components of this category are school organization, leadership, and culture.

The SBC process will provide a framework to help guide the school’s administration and faculty as they come together as a professional learning community for the purpose of improving student achievement. As a school moves through the seven step process the intellectual challenges and complexity of collaborative activities increase (see Table III). In addition the SBC design also includes a model that schools can use to locate themselves in the process so they can determine next steps and measure the schools progress. Raphael, Au and Goldman (2009) identify the seven levels of the SBC process are listed below:

Table III SBC Process Framework

	Level
	Major Task
	School Activity

	One
	Recognizing a Need: Gain knowledge of the SBC Process and learn the steps leaders must take to support progress
	Leaders and teachers participate in the needs assessment. Leaders attend leadership seminars to build their knowledge of how to work successfully with the SBC Process.

	Two
	Organizing for Change: Build infrastructure to support school improvement with the SBC Process
	Leaders work to strengthen the school’s infrastructure to support improvement efforts centered on the SBC Process. Grade-level or department liaisons work to strengthen their knowledge of the SBC Process and the target content or focus area.

	Three
	Working on the Building Blocks: Introduce the SBC Process components to the whole school.
	Grade-level or department liaisons continue professional development on SBC Process leadership. Teachers work together as a whole school to develop the school’s philosophy and vision statement. Within grade levels or departments, teachers begin to think about how the philosophy and vision apply to their curriculum, assessment, and instruction.

	Four
	Pulling the Whole School Together: Complete all the components of the SBC Process To Do List.


	Teachers work with their grade-level or department to construct: (1) grade-level or course benchmarks, (2) “I Can” statements, (3) evidence to show that students are making progress, (4) procedures for collecting evidence, (5) scoring tools (rubrics), (6) bar graphs, and (7) instructional improvements. At each step along the way, grade levels and departments share their products with the whole school.

	Five
	Sharing Results within a Professional Learning Community
	Establish three times per year sharing of student results. Teachers score student work according to rubrics within grade-level or department teams. The teams share the results with the whole school three times per year: pretest, midyear check, post-test.

	Six
	Constructing Your School’s Staircase Curriculum Create grade-level or department guides to document the staircase curriculum
	Teachers work within grade levels or departments to develop their own curriculum guides with the following sections: (1) goals for student learning, (2) instructional strategies, (3) instructional materials, (4) assessment. Teachers participate in a carousel where they share their team’s guide and review the guides of others.

	Seven
	Engaging Students and Families: Develop portfolios and involve students in self-assessment.
	Teachers learn a manageable approach to portfolios, based on the student evidence they are already collecting, and foster student self assessment and goal-setting.


*Raphael, Au & Goldman (2009) Changing Literacies for Changing Times

An Historical Perspective on the Future of Reading Research, Public Policy, and Classroom Practices (p. 216)

Based on feedback from the MDE on the draft SIG proposal, Adrian High School would also like to provide the following additional information regarding how the school will institute a system for measuring changes in instructional practices that result from professional development. More specifically the following responses will address how staff “buy in” will be obtained, what specific pedagogy/instructional strategies will be provided and how to the school will show evidence the professional development impacted student achievement:

· Staff Buy-In

The overall intent of the SBC process is to develop leadership capacity and teacher efficacy. Therefore the entire design model is based on school wide collaborative efforts. Initial steps to establish buy in focus on identifying the formal and informal leaders, reflecting on specific areas of the school and providing leaders with professional development designed to provide them the knowledge and skills to facilitate the overall process. Thus, the decision making model for many aspects of the model are at the department levels. This certainly flattens the organization and allows for a high level of teacher empowerment and ownership.

· Specificity regarding pedagogy or instruction.

School-wide strategies

The SchoolRise approach is to design professional development in pedagogy and instruction, based on the results of a needs assessment, which includes significant evidence on current classroom practices. Therefore at this time it is difficult to specify the exact content of professional development in the proposal. Although this approach makes it difficult to provide specific information at this time regarding content specific and school wide instructional strategies we believe it is best to conduct the needs assessment as proposed by SchoolRise prior to planning specific professional development. 

On the other hand we can predict, in general, that teachers in high schools (where the target focus area is reading) will benefit from professional development on reading comprehension strategies. If teachers do not have a strong background in content area reading, initial professional development typically starts with question-answer relationships (QARs); the originator of QARs is SchoolRise president Taffy Raphael. SchoolRise will provide professional development that will bridge from QAR to other comprehension strategies, particularly those useful for informational text, such as determining importance and summarization. Professional development also includes coaching sessions at the department level, when SchoolRise will help teachers design lessons based on texts already in use in their courses. 

· How will you know that the training makes a difference?

Adrian High School will determine whether training makes a difference by:

1. Analyzing evidence of both teachers' professional growth and student achievement. 

2. Assessment of teachers' professional growth focuses on (1) products developed as they work their way through the To-Do Cycle (course outcomes, student evidence, procedures for collecting evidence, rubrics, anchor pieces) and (2) presentations of pretest, mid-course, and post-test student evidence (bar graphs, strengths and weaknesses in student performance, plans for evidence-based teaching). 

3. Assessment of student achievement focuses on (1) formative assessment of pretest, mid-course, and post-test evidence related to major course outcomes and (2) large-scale achievement test results relevant to the school, such as results on state reading tests or standardized reading tests.   

In summary, Adrian HS is confident that the SBC model best meets the needs of the school due to the following reasons:

· Addresses the need for improving student literacy. Several studies have linked students reading ability to increased standardized testing scores, college success and workplace readiness while also reducing behavior issues. 

· Will focus in developing school processes rather than a single program which will improve teachers and administrators ability to establish their own solutions for Adrian HS

· Will help establish an articulated curriculum in each content area, thus allowing for improved alignment with instruction and assessment.

· Will increase likelihood of sustainability by empowering teachers and administrators to be in charge of the change process and tailor curriculum and professional development efforts based on student need.

· Create awareness that there are no quick fixes to school reform.

· Aligns and fulfills the requirements of the transformation model.

Adrian will contract services with SchoolRise as outline in Section III Proposed Activities and will reach Level V by the end of the three year grant period.

Content Specific Professional Development for Math Teachers

In addition to the curriculum and assessment development process utilized by SchoolRise, math teachers will also receive content specific professional development from Houghton Mifflin Harcourt Professional Development (HMHPD).  HMHPD offers research-based professional development that incorporates the current research on adult learning principles as well as the work of the National Staff Development Council.  All experiences are based on the research of Joyce and Showers (2002) indicating that effective professional development must include four critical elements: 
· Presentation of theory and research, and the practical skills or strategies it suggests 

· Modeling of the newly learned skills and strategies 

· Practice of the new skills and strategies with feedback 

· Follow-up and coaching support

The following are examples of the professional development trainings that will be provided to the math department over the three year period. Each topic will be addressed in training cycles, providing explicit training, followed by demonstration lessons and classroom coaching.

· Effective Problem Solving - Teachers will learn how to create an appropriate math environment and understand being a problem solving facilitator. Teachers will solve routine and non-routine problems, focus on asking good questions, and discuss strategies applicable to any Math instructional resource.

· Effective Questioning Strategies in Math Instruction - Effective questioning is essential to developing mathematical thinking.  This workshop will equip teachers will examples of effective questioning and strategies to model the thought processes needed for high level responses. Strategies on how to maximize the use of effective questioning throughout each math lesson will be provided.

· Developing Algebra Readiness - This workshop explores how students can build mathematical understanding and arithmetic through algebraic thinking and patterning. Teachers will learn how to provide support to move from the words in a problem, to a non-numeric representation, to writing an equation.

· Infusing Online Tools into Math Instruction - This workshop will provide participants with an introduction to Web-based resources available for the math specialist, as well as ways to integrate Internet-based activities into their classroom for the more net-savvy. Participants will review content-rich Web sites, online resources and tools, and collections of Internet activities.

· Differentiating Math Instruction - During this training teacher’s will explore how to meet the needs of various learners.  Teacher will learn how to make adjustments to lessons by developing tiered activities designed to meet the individual needs of the students in their classrooms.  Classroom management strategies will also be provided to facilitate grouping of students and keeping each group on task.

Curriculum and Assessment Development 

Lastly, based on the “evidence of needs” identified in the CNA process all content area teachers will be trained on the new Common Core Standards. The intent of the training will be to familiarize the staff with the concept of the standards and allow them to begin to develop instructional calendars as they plan for the school year. A more comprehensive approach toward curriculum and assessment development will be facilitated in concert with the SBC process. However, a much stronger focus on how teachers respond to formative assessment data will be included in the curriculum design model.

It is important to mention that additional future professional development activities within the content areas will be determined based on student need (data) and teacher need. The manner in which the professional development will be offered will be determined by the nature of the professional development identified.

II. Transformation Specialist

The school will also increase its capacity to administer and implement the SIG by hiring a Transformation Specialist. However, Adrian’s Transformational Specialist position will be structured differently than a traditional consultant position.  In general the purpose of the transformation specialist will be to provide daily technical support to the high school principals and teachers to meet the challenges faced with developing, administering and implementing the intervention model.  Providing daily technical assistance to the principal and teachers aligns with the Virginia Universities (V.U.) position on transformation specialist. Researcher at V.U. caution the use of school turnaround programs comprised of teams of coaches or mentors who only provide advice to principals on a weekly or monthly basis indicating that these programs have limited effect.
The Transformation specialist will have three primary roles:
· The transformation specialist will also function as a leadership coach and work with the schools leadership team (principal, assistant principals and instructional coaches on a daily basis) with the intent of improving the teams and each individual’s leadership capacity. On an ongoing basis the transformation specialist will assist the leadership team with establishing priorities and strategies to insure the effective implementation of the SIG proposed activities. In general the transformation specialist will provide the structure, guidance and support necessary to assure each member of the leadership team has the skills necessary to effectively lead the school or their department. The transformation specialist will utilize researched based strategies established by the Mid-continent Research for Education Laboratory (McREL), the Michigan Leadership improvement Endorsement Framework and Cognitive Coaching Model.
· Serve as an instructional coordinator - The Instructional coordinators (curriculum specialists) will assist the school in improving the quality of education in the classroom by helping to facilitate the implementation of proposed curricular and instructional activities identified in the SIG. These may include the development curriculum, selection of textbooks and other materials, and assessing educational programs for quality. The Instructional Coordinator will also evaluate programs. Based on their observations of instructional practices, he/she may also make recommendation for teacher improvements. In addition the instructional coordinator will help to establish procedures and process to ensure that instructors are implementing the curriculum successfully and meeting program goals. 

· Lastly the transformation specialist will facilitate the design and assist in the administration and implementation of all aspects of the school improvement grant (SIG).  In addition the Transformation Specialist will monitor the implementation of the SIG to insure compliance.

Specific roles and responsibilities are as follows:
1. Provide leadership in writing and evaluating the School Improvement Grant (SIG).
2 Assist individual schools in improving their educational programs and report card rating.
3. Conduct short and long range educational planning for improvement of staff.
4. Organize and promotes programs for the professional development of staff.
5. Evaluate the instructional program and makes recommendations for desirable change to the Superintendent of schools.
6. Help schools in the effective selection and use of instructional materials and other resources.
7. Prepare or participates in preparing required reports, grants, and/or projects seeking funding in the area of the instructional program

8. Provide technical assistance to assigned schools receiving SIG’s.

9. Provide leadership for identifying staffing patterns and staff utilization for successful restructuring.
10. Assist the Superintendent in developing a District Strategic Plan and Annual Update.
11. Assist school administrators in building a master schedule for restructuring a school and designing a school based professional development plan that is high quality and job embedded (professional learning communities).
12. Provide and coordinate technical assistance to identified schools based on data, on-site reviews, district initiatives, reports and other audits of educational programs.
13. Assist school administrators and teachers with implementation of the School Improvement Plan, including identifying appropriate professional development for all relevant staff and a monitoring process for continuous improvement.
14. Assist school administrators in designing and using a balanced assessment system to inform and differentiate instruction.
15. Assist school staff in seeking appropriate social-emotional and community oriented services and supports for students.
16. Assist school administrator and staff in monitoring and evaluation the progress of the implementation of the revised school improvement plan and the grant.
17. Work collaboratively with other state and local officials to ensure that technical assistance is provided to the local schools identified for improvement.

In order to effectively fulfill the responsibilities listed above, the transformation specialist will utilize researched based practices and strategies from Phi Delta Kappa’s (PDK) Curriculum Management Services, Curriculum Management Improvement Model (CMSi) in addition to North Central Association, Michigan Department of Education, SchoolRise materials and other external accountability measures in order to guide, monitor and evaluate the school progresses. However the CMSi model will allow the transformation specialist to ensure the school is addressing the five governance standards by allowing the transformation specialist to utilize evaluation tools (audits, evaluations, etc), and exemplary models and standards as blueprints for improvement. The five governance standards are as listed in Table III:

	Standard
	Title
	Description

	One
	Governance and Leadership
	The school system is able to demonstrate its control of resources, programs and personnel

	Two
	Curriculum and Learning
	The school has established clear and valid objectives for students

	Three
	Equality, Equity and Connectivity
	The school demonstrates internal connectivity, rational equality and equity in its program development and implementation

	Four
	Feedback and Assessment
	The school uses the results from system designed and or adopted assessment to adjust, improve or terminate ineffective practices or programs

	Five
	Productivity and Resource Use
	The school system has improved productivity


More specifically the CMSi model will allow the transformation specialist to determine the degree that the school has

· a curriculum that is centrally defined and adopted by the board of education

· a clear set of policies that reflect state requirements and local program goals and the necessity to use achievement data to improve school systems operations

· a functional administrative structure that facilitates the design and delivery of the district’s curriculum

· organizational development efforts which are focused to improve system effectiveness

· a clear mechanism to define and direct change and innovation within the school system to permit maximization of its resources on priority goals, objectives, and mission

· knowledge and use of emerging curriculum trends (validity issues)

· curriculum that addresses the full range of student effectiveness issues, both current and future

· demonstration that the system is contextually responsive to national, state, and other expectations as evidenced in local initiatives

· major programmatic initiatives designed to be cohesive

· equality, equity of curriculum/course access and opportunity

· allocation of resource flow to areas of greatest need

· a curriculum that is clearly explained to members of the teaching staff and building level administrators and other supervisory personnel

· specific professional development programs to enhance curricular design and delivery

· a curriculum that is monitored by central office and site supervisory personnel

· a formative and summative assessment system linked to a clear rationale in board policy

· knowledge and use of emerging curriculum and program assessment trends

· use of a student and program assessment plan which provides for diverse assessment strategies for multi-purposes at all levels – district, school, and classroom

· a timely and relevant base upon which to analyze important trends in the instructional program

· a way to provide feedback to the teaching and administrative staffs regarding how classroom instruction may be evaluated and subsequently improved

· a vehicle to examine how well specific programs are actually producing desired learner outcomes

· a process to modify or terminate ineffective educational programs

· district and school climate conducive to continual improvement

· a planned series of interventions that have raised pupil performance levels over time and maintained those levels within the same cost parameters as in the past

· school facilities that are well-kept, sufficient, safe, orderly, that comply with all requirements, and facilitate delivery of the instructional program
III
Data Driven Culture

According to Educational Research (2006),“School staff reported that state assessment data are not timely or adequately aligned with daily instruction to be particularly useful, are limited in subject and content coverage and often in the grade levels tested, and have a significant time lag before results are released," the researchers write. Among the strategies used by the three districts were:

•
Developing interim assessments and a system for analyzing and reporting data;

•
Offering professional development and/or technical assistance on how to interpret and use student test results;

•
revamping school improvement planning processes;

•
encouraging structured review of student work; and

•
using a classroom observation protocol, the Learning Walk, to assess the quality of classroom instruction.”

In order to increase the high schools capacity to analyze and utilize achievement, demographic and process data the high school will do the following:

· Utilize technical assistance from Successline for technical support and software support to allow the school to analyze their achievement data and identify curriculum gaps and program weaknesses. In general, the services offered from Successline will ensure that the school has the information necessary to develop high quality school improvement plans and measure growth in student goals as identified in Tables I and II.

· Become more proficient with the student management program for collecting and analyzing data for monitoring student behaviors (attendance and discipline) in order to support the Tiered intervention model. 

· Implement the SBC process to increase teacher’s proficiency with the development and use of formative assessments based on the core curriculum and aligned with the ACT/MME. 

· The Transformation Specialist will train Principals and Instructional Coaches on classroom walk-throughs. Monthly meetings will be held to analyze school-wide observational data collected from classroom based “Look For’s”.

IV
Universal Supports/Community Engagement

Community in Schools of Lenawee

In order to increase supports for all students the school will partner with Community in Schools (CIS) of Lenawee. (CIS) of Lenawee is the local arm of the nation's leading dropout prevention organization, and the only one proven to both decrease dropout rates and increase graduation rates. The Mission of Communities In Schools of Lenawee is to: “Surround students with a community of support, empowering them to stay in school and achieve in life”.

Through a school-based coordinator (Lead Graduation Coach), Communities In Schools partnership will assist graduation coachers in their efforts to connect students and their families to critical community resources. Communities In Schools is a partnership process that brings together communities with schools to more effectively serve students and families. The process is not only inclusive; it is built on a win/win philosophy for all participants. Existing programs and services are enlisted and coordinated by the partnership process to provide their services in schools. The services and programs are invited into the schools by each school, which has identified specific students’ needs they would like outside providers to address. More specifically the CIS partnership mostly use Graduation Coaches who’s primary responsibility will be to identify at-risk students and help them succeed in school by keeping them on track academically and engaged in school. In addition the coaches will identify, recruit and engage parents and adults, organizations and government agencies to support and assist students in a variety of ways. Graduation Coaches will utilize strategies and best practices identified in Community in Schools of Georgia Promising Practices Manual. The manual provides best practice strategies in the following areas:

· Academic Strategies,
· School day programs,
· mentoring,
· credit recovery,
· transition programs community partnerships
· College Partnerships/Dual Enrollment

· Attendance/Incentive Programs
· Enrollment/Career Exploration
· Attendance/Incentive Programs
· Team Building/Engaging Faculty, Staff, and Parents
V. 
Programming Options for Students

A broad range of additional programming options for student will be offered to better meet the needs of all high school students. Programming option will include opportunities for increased rigor as well as remediation and intervention for struggling students. For the purpose of this narrative remediation and intervention will be defined in the following manner. Remediation will be considered as a response taken to reverse patterns of achievement by students who have already struggled or failed and who are in need of intensive assistance. In contrast an intervention will be considered as an action taken in response to a student that is beginning to struggle whose deficiencies can be addressed with timely supports.

The following programming options will be implemented during the 2010-11 school year.

Remediation Strategies 

Some advantages to a trimester schedule for teachers and students include:

· Opportunities for students to take more electives

· Fewer courses to take per semester thus reducing home work and allowing students more time to devote in depth and quality time to a fewer number of subjects

· Students may be more willing to take a challenging 12 week course than they are in a semester structure

· Increased graduation requirements

· Teachers have fewer preparations each trimester

· Teachers have more daily planning time of 70-72 minutes

· More time for comprehensive instruction and strategies

Corrective Loop Courses/READ 180/Accelerated Math

In addition to the aforementioned advantages of a trimester schedule another benefit is that if a student fails a class, there are more opportunities to repeat it and still graduate on time. Unfortunately, this was one advantage to the trimester schedule that was not taken advantage of in years past. During the 2010-11 school year Adrian High School will begin to offer corrective loop courses to ensure students keep pace with graduation requirements. 

For example, if a student fails Algebra I first semester, a second semester course for Algebra I will be offered specifically for struggling students. The course design will consider the needs of at-risk students thus, having lower student to teacher ratios, utilizing technology based interventions such as Accelerated Math or Carnegie Cognitive Coaching, and allowing for case management with a Graduation Coach. Student placement in corrective loop course will be influenced by prior grades, attendance, behavior and NWEA MAP’s scores. 

In a similar fashion corrective loop courses will also be provided for students struggling in Language Arts. For example a student failing English I would have the opportunity to repeat the course the next semester. Once again, factors that would influence student placement would be prior grades, behavior, attendance and NWEA MAP’s scores. However in addition to repeating the English I course student may 
also have an opportunity to enroll in a READ 180 course. READ 180 would assist students two or more years behind in reading. More specific information regarding Corrective Loops, READ 180 and Accelerated Math can be found in section….. In order to effectively implement the corrective loop course will require Adrian High School to review and revise the master schedule each semester.

Extended Day School Opportunities

The benefit to extended school-day programs is that they almost always serve smaller numbers thus allowing for small class size. Therefore the school can make effective use of resources that are not available during regular school hours. For example, a limited number of computers can serve the needs of after-school technology based intervention programs because there are smaller student-to-computer ratios. In addition high school students are typically more available after school than during school.
In order to implement effective strategies and opportunities for students during extended day programs it will be important for Adrian High School to know how to identify and recruit students and determine which types of extended-day programs will assist student the most.  Therefore extended school day opportunities will likely be developed in the following areas:

· reading,

· study skills programs,

· tutoring programs for all content areas

*The extended day programs will also utilize graduation coaches to assist students in the program.   

Summer School

Summer credit/enrichment courses will also be offered based on student need. It is projected that 5 summer courses will need to be offered each year. Language Arts courses will be developed in partnership with Western Michigan Universities Reading Clinic. Math courses will utilize a more hands-on and inquiry based approach. 

In addition to offering summer school opportunities for 9th through 11th grade student Adrian High School will also implement summer programming options in the areas of Reading and Math for 8th grade students transitioning to high school.  Students eligibility will be determined by prior grades, behaviors, attendance, standardized test scores and NWEA MAP’s.

Credit Recovery

Credit recovery options through Gen Net, e2020 and NovaNet will be offered throughout the school year for junior and senior students not earned maintained met the credit requirements for their grade level. In addition students who are involved in this program will be assigned to a graduation coach for case management which will include an individual academic plan.

Increased learning time for ALL students

The following includes a description of the additional activity/program Adrian High School will implement in order to increase learning time for ALL students.  The description includes the following areas: Rationale, Proposed Activity, Program Description, Program Management and Budget Amendment.

Rationale

Based on feedback from the SIG review committee Adrian High School would like to include one additional proposed activity in order to fully comply with the required activity of increasing learning time.  The intent of the activity/program will be to increase learning time for ALL students.  

The first consideration for increasing learning was to simply extend the school day for all students between five and ten minutes for each school day.  This approach would result in an addition of approximately two minutes to each class period and cost the district approximately $90,000 in teacher salaries.  From an instructional perspective it was difficult to rationalize that an addition of two minutes of class time would lead to significant student achievement, especially when considering the associated costs. Therefore, Adrian High School has chosen a much more creative solution towards increasing learning time for ALL students in a meaningful and productive manner.

Proposed Activity

Beginning the fall of 2010 Adrian High School will utilize the statewide initiative 21things4students led by the REMC Association and the Regional Instructional Technology Specialist and supported through the Federally Funded Regional Data Initiative as an independent skill development course.

In general, the intent of the self-paced online course is to ensure that every student has the ability to use appropriate technology to communicate, solve problems and access, manage, integrate, evaluate and create information to improve learning in all subject areas and to acquire lifelong knowledge and skills in the 21st Century (Michigan Department of Education, 2009).  Adrian High School will require the completion of a unit each as part of a content area (required course) course requirement to insure ALL students receive increased learning time.

Program Description

ALL students will participate in an extended day learning opportunity titled “21things4students.”  This program is a self-paced online course specifically designed to teach student the 21 essential technology skills that all students should possess as identified by the Michigan Educational Technology Standards and the National Education Technology Standards for students.  

Depending on grade level, student will be required to complete individual modules designed to build specific technology skills. The following is an example of the series of modules that will be required for all students complete to earn as part of a course curriculum at grade level. 

	Freshman
	Sophomore
	Junior
	Senior

	5 modules = 1 Unit
	5 modules = 1 Unit
	5 Modules = 1 Unit
	6 Modules =1 Unit

	Self Directed Learning
	Staying Organized
	Project Planning
	Project Collaboration

	Navigating Online
	Information Literacy
	Digital Media
	Data Quest

	Digital Citizenship
	Trouble Shooting
	Virtual Programming
	Mobile Computing

	Tech Savvy
	Productivity Suite
	Web Presence
	e-commerce 

Personal Networks

	Career Prep
	Interactives
	Presentations
	VAI Casting


It is projected that total student time to complete the series of modules for each grade level unit will require between 12-15 hours of student work.  Thus, over the course of the high school career, students will spend approximately 56 hours learning 21st Century technology skills. 

Program Management

Students will also be required to post evidence of their work or completion of tasks on Moodle. Students will be allowed to utilize computer labs before and after school and during lunch to complete the modules/units.  Naturally, students who possess the technology will be able to complete the required activities at home.

Intervention Strategies

Academic Interventions

Adrian High School will implement a school wide “response-to-intervention” model; In order to be more effective at early identification and intervention the HS will incorporate a tiered intervention model. 

The implementation of components of the Standards Based Change (SchoolRise) process will allow principals, instructional coaches, and teachers to monitor student progress more effectively. Therefore the 

The Universal Support Team (UST) will also function as student case managers for each content area and monitor student achievement rates on a regular basis. . The team will consist of an administrator, social worker, graduation coach, teacher(s) and counselor. The purpose of the team will be to identify universal support to assist and support the student The intervention model will utilize a tiered approach as follows:
Tier 1 – Students falling behind in a course will be identified by the teacher.  Teachers will provide intervention strategies to assist student with deficiencies.  The teacher may request assistance form a graduation coach or administrator for behavioral issues. The goal of this level of intervention is to utilize strategies to assist the student within the traditional class period.

Tier 2 – Students continuing to fall behind in a course will be identified by the UST. UST members will assist the student with tutoring options, and behavioral or emotional supports. Additional academic support could be after-school tutoring, or Saturday school tutoring. Additional contact to parents may be taken at this level depending on the student and the concerns.
Tier 3 – Students failing to respond to the above interventions will once again be referred to the UST. The student may also be targeted for specific intervention and remediation programs such as Read 180, corrective loop courses, credit recovery and summer school.  In addition a referral could also be made to a community organization for family support.
Behavioral Interventions

Many students have also struggled with discipline and attendance issues which ultimately has impacted their academic success. Based on the CNA over 30% of the student body missed 10 or more days of school. As previously mentioned the high absenteeism was perceived to be due to the implementation of an attendance policy which did not limit absences. Revisions have been made to the attendance policy 
for the 2010 school year that includes a limit on absences. Student who missed more than the allowed days of absences may be at risk of losing credit. Therefore early response to students that are at risk of losing credit due to absences will be necessary. Students who demonstrate poor attendance will be referred to a graduation coach (see above) prior to losing credit. In addition students will have opportunities to earn back lost credit due to excessive absences.

Behavior has also been an issue for the students. During the 2009-10 school year 325 students generated over 1100 referrals. In addition, over 2400 students attended in school suspension (ISS) for one or more hours. This end result was that students missed a large amount of classroom time. Although there remains a need for ISS, the discipline process will give more consideration to the need for students to remain in the classroom. Therefore, after-school and Saturday school will be also be used for discipline.

Positive Behavior Supports/Incentives

In general Positive Behavior Support (PBS) is an approach for changing a child’s behavior that is based on humanistic values and research. It offers an approach for developing an understanding of why the child has challenging behavior and teaching the child new skills to replace challenging behavior. Positive Behavior Support offers a holistic approach that considers all of the factors that impact a child and the child’s behavior. It can be used to address challenging behaviors that may range from aggression, tantrums, and property destruction to withdrawing or repetitive behaviors Positive Behavior Support is different from traditional behavior modification in three ways. First, it is focused on the use of positive intervention strategies that are respectful of the child. Second, the interventions that are developed are individualized and are based on an understanding of the child, the child’s communication abilities, and the unique situations of the child. Third, the intervention strategies that are developed are focused on helping the child gain access to new environments, have positive social interactions, develop friendships, and learn new communication skills. 

Identifying and implementing school wide PBS strategies and individual student strategies will be part of the function of the UST.

International Baccalaureate (IB) Middle Years Program (MYP)

The high school will begin to offer IB Diploma and Certificate courses in the 2010-11 school year. Aside from encouraging student to earn an IB diploma an additional goal of the high school program is to provide each student with an IB course (HL or SL) experience. In order to continue our effort to provide a more rigorous and challenging curriculum for all students Adrian High School will request SIG funding for the expansion of the DP to grades seven through ten. Naturally expanding the IB program to the 9th and 10th grade will increase participation levels in the DP program.  Therefore during the 2010-11 school year Adrian high School will apply for authorization for the IB Middle Years program with projected implementation for the 2011-12 school year. It may be important to note that each IB Middle Years Program is authorized independently which means that each authorized school must follow the basic framework of the IB MYP to ensure program fidelity. 

In general the MYP consists of eight subject groups integrated through five areas of interaction that provide a framework for learning within and across the subjects. Students are required to study their first language, a second language, humanities, sciences, mathematics, arts, physical education and technology. In the final year of the program, students also participate in a personal project, which allows them to demonstrate the knowledge and skills they have attained.

The IB Middle Years Program will increase academic rigor by providing academic challenges that requires students to understand the connections between traditional subjects and the real world, while improving their critical and reflective thinking skills. 

In general the program will:
· promote international-mindedness
· help to create positive student attitudes toward learning by challenging students to solve problems, show creativity and resourcefulness, and participate actively in their communities

· provide structured learning opportunities that will allow students to see the connections among the subjects areas, as well as between subjects and real world issues

· enhance the development of communication skills by encouraging inquiry, language acquisition, and opportunities for reflection and expression

· promote the development of the whole student—physically, intellectually, emotionally, and ethically

Because the five Areas of Interaction are integrated throughout every MYP subject, the program is school-wide and allows all students to participate in a process of learning that helps them see and understand the connections between what they study in school and what they have and will experience in their lives. 

By participating in the MYP student will also learn/develop:
· Good study and test-taking skills
· Good writing and communication skills
· Competencies in using information technology
· Sound decision-making processes
· Principles of ethical reasoning
· Physical and mental balance
· Personal commitment to action, service, and responsible citizenship
· Respect for the views, values, and traditions of others
· Confidence to explore new roles, ideas, and strategies
Implementing the MYP with the DP will certainly provide an opportunity for Adrian High School to establish a high quality curricular program reflective of true educational curriculum reform. In general some steps to be taken during the 2010-11 school year authorization process include:
· Conducting a Feasibility study to determine whether their educational philosophy is consistent with that of the IBO as expressed in the IBO’s mission statement. The school will also examine its capacity to implement the program.
· Appointing a MYP Coordinator. This is a vital position for managing MYP implementation in the school.
· Submits MYP Application Form Part A electronically to the regional office.  Once application is approve the school will put in place all the processes, resources and curriculum structures needed to deliver the program, including undertaking teacher training provided by or approved by the IBO.
· Sends teaching staff to MYP subject workshops.
V.
Leadership and Teacher Capacity

Building Administration

The building administration will receive training in principal leadership academies (Mi-LIFE). In addition the administration will be trained on how to evaluate teachers, developing student master schedules and cognitive coaching.

Teacher leadership

In order improve teacher leadership the school will offer instructional coaching positions. The role of the instructional coaches will be to act as case managers for the tiered intervention model, work with their departments on effective implementation of the literacy reform and standards based change process, and assist in the collection of data. The leadership coaches and teacher leaders within the department will be offered cognitive coaching training and trainer of trainer training in “Use of Data” and “Developing High Quality Assessments”. More specifically the roles and responsibilities of the instructional coach are as follows:

· Provides leadership for teachers by planning, collaborating, organizing, mentoring and facilitating change to improve the instructional program.

· Disaggregates and analyzes data and assists principals and teachers in its interpretation to measure and improve student achievement and/or program effectiveness.

· Provides knowledge of appropriate standards, content, materials, and resources.

· Facilitates the use of research-based teaching strategies and best practices to address the needs of teachers and school goals.

· Provides staff development needed to implement the school’s school improvement plan.

· Establishes, maintains and enhances effective communication with administrators, teachers, parents and other stakeholders.

· Works with principals and teachers in organizing grade level/department meetings in order to affect horizontal and vertical continuity and articulation of instructional program throughout the school.

· Observes teachers in their classrooms and offers insights for the enhancement of teaching-learning situations.

· Demonstrates appropriate use of instructional technology and other educational tools to enhance and extend instruction.

· Helps initiate the UST process into the school.

· Provides support to students by supporting classroom teachers.

· Supports the on-going training and development of the UST Team.

· Facilitates professional development for staff members.

LEA Application Part I

SIG GRANT--LEA Application

APPLICATION COVER SHEET

SCHOOL IMPROVEMENT GRANTS (SIG)

	Legal Name of Applicant:

Adrian Public Schools
	Applicant’s Mailing Address:

785 Riverside Avenue, Adrian Michigan, 49221`

	LEA Contact for the School Improvement Grant  

Name: Dr. Robert Herrera
Position and Office: Transformation Specialist

Contact’s Mailing Address: 785 Riverside Avenue, Adrian Michigan, 49221
Telephone: 517-263-2115
Fax: 517-265-5381
Email address: rherrera@adrian.k12.mi.us

	LEA School Superintendent/Director (Printed Name):

Dr. Chris Timmis
	Telephone:

517-263-2115

	Signature of the LEA School Superintendent/Director: 

X_______________________________   
	Date:

8/16/10

	LEA School LEA Board President (Printed Name):

Mr. Jed Engle
	Telephone:

517-265-2115

	Signature of the LEA Board President: 

X_______________________________   
	Date: 

8/16/10

	The LEA, through its authorized representative, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the State receives through this application.




GRANT SUMMARY

	         Di District Name: Adrian Public Schools
ISD/RESA Name:  Lenawee
 
	
	District Code:40610
ISD Code: 46000

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

  Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Adrian High School
00027
x
x
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)
· Adrian HS has used the NCA Self Assessment which is designed to serve as a tool to help schools assess and maintain alignment with the AdvancED and Ed Yes standards, which serve as the foundation of the accreditation process. In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review (QAR) at least once every five years. During the last QAR, the visiting team reported that the high school did not meet the AdvancEd standards for Vision and Purpose, Documenting and Using Results and Commitment to Continuous Improvement.
· The Self-Assessment consisted of an in-depth assessment of each of the seven AdvancED standards. In completing the assessment, the High School identified the data, information, evidence, and documented results that support each standard. In general, the purpose of the process was to allow the school to incorporate the information into future school improvement plans. Therefore this information has also been considered during the development of the SIG proposal.
· In the spring of 2010 the staff also conducted a Comprehensive Needs Assessment to determine specific areas of weakness in standardized test scores, demographic data (attendance, behavior, drop out etc) and school processes. Once again this information was used to develop the SIG proposal.
· In addition to considering the information found in the Self Assessment and QAR review the Superintendent also formed a committee to study each intervention model prior to selection.  The tool used to assist the committee in their decision was the Decision-Making and Planning tool for the Local Education Agency from the Center on Innovation and Improvement. The committee completed the Profile of the School’s Context and Performance and the Characteristics of Performance and Capacity.  Considering the committees responses to the elements identified in each the best fit ranking model was Transformation. The following characteristics aligned the transformation model:  School Performance, School Capacity, and Community Capacity. 
· In general, the guidance provided in the document demonstrated that closure was not a viable option because the district did not have another high school to send students.  The Restart Model was also not determined an appropriate option based on the information provided and clarified in the guidance document developed by the Center on Innovation and Improvement.  In the final analysis and completion of the rubrics the best-fit option was the Transformation Model with the Turnaround Model finishing second. 
· In June, the data gained from the guidance document provided by the Center on Innovation and Improvement was presented to the Adrian Public Schools Board of Education.  The Board listened to input from the Superintendent of Schools and from the local teachers union representatives.  After hearing the input and analyzing the documents, the Adrian Public Schools Board of Education selected the Transformation Model for Adrian High School.  The process was based on data while involving input of all stakeholders.

Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  
· First, the change in the building leadership and addition of a Transformation Specialist provides the ability to facilitate dramatic changes as identified in the full application.  The overall changes will impact every aspect of the school environment including district governance standards.  The Adrian Public Schools Board of Education has determined a change in governance structure to support SIG implementation at Adrian High School is both logical and necessary.  Hence, the Transformation Specialist functions as oversight for implementation of the SIG plan while reporting regularly to the full board of education on a twice monthly basis and to a board committee for more detailed reports upon the boards request  This change in governance increases leadership capacity in the district to implement the SIG plan.  Second, changes at the district level over the past several years have provided the district with the financial capacity to support implementation of the SIG plan.  

· Several years ago, the district was in dire financial condition and possessed a near $0 fund balance.  In the past two years, the district has made the necessary adjustments and decisions at the Board of Education level to increase the fund balance to over $1.5 million dollars.  Furthermore, as a result of the State of Michigan's retirement incentive, over 46 district employees retired and are being replaced by less expensive employees with tremendous skill sets.  This has provided the district with increased general fund flexibility in a time when other districts are just beginning to make necessary financial adjustments.  Along with general fund flexibility and increased stability, the district has committed to securing grant funds and utilizing categorical funds differently.  Specifically, the district is committed to Title I Schoolwide systems at all elementary schools in the expedited process to better serve students both academically and financially.  Next, implementation of a district-wide strategic plan has developed stronger focus on the use of Title IIA and Section 31A "At-risk" funding.  Both sources are utilized according to their allowable uses.  

· In addition,  the district is also committed to a more focused and aligned school improvement process that channels funds and resources into programs that are both more efficient and more effective than in the past. Most importantly, the Adrian Public Schools Board of Education has demonstrated a steadfast commitment to increasing student achievement.  This is demonstrated in their budgetary decision making, commitment to the district strategic plan and use of data for improvement, and in their annual goals and evaluation instrument for the Superintendent of Schools.  Specifically, the evaluation process and instrument for the Superintendent of Schools clearly defines that the Superintendent is evaluated on his success in increasing student achievement and increasing graduation rate. 
2. If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school.
Adrian Public Schools intends on serving Adrian High School (Tier II).   Adrian did not have a Tier I school identified.
If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.
The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment  indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  

·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 

· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity

· For each Tier I and II school in this application, the LEA must describe actions taken, or those that will be taken to: Design and implement interventions consistent with the final requirements

The Transformation specialist will work with committees to review district achievement information and school process information to identify areas of need.  Strategic initiatives will be established based on the areas of need.  Within each strategic initiative specific strategies will be identified or developed that meet the needs of school and align with the required and permissible activities listed in the SIG application.

· Select external providers from the state’s list of preferred providers; 

The following external provider and partner proposals were considered in during the design of the reform. 

· Michigan Coalition of Essential Schools

· NCA Advanced ED

· SchoolRise

· Successline

· Houghton Mifflin

· Pearson Learning Teams

· New Tech Network 

Based on the proposed activities of the external service providers Adrian High School chose the proposals that would increase the schools capacity and efficacy to address the schools weaknesses in data use, instruction, curriculum design, and academic rigor.  In addition, the provider’s plans for implementation also considered a systems perspective and sustainability.
*Interviews and informal conversation were also conducted with external service provider proposals.

** Requested vendors have applied to MDE for approval.
· Align other resources with the interventions
Currently, Section 31a (At Risk) funds have been allocated to help provide remediation resources for students, community resources to help with student supports, and other allowable uses at Adrian High School.   Title IIA funds are utilized to support professional development activities throughout the high school and district as identified in the building school improvement plans and the district improvement plan.   General fund dollars are utilized to support corrective loop instructors, materials, additional staff, and IB support.   Grant funds from the LISD are used to support the implementation of the International Baccalaureate Diploma Programme.  IDEA ARRA are being use to support professional development activities and capacity building in the area of Special Education.

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); 
The Policies/Practices identified in Attachment VI have been put in place.  Job embedded professional develop practices regarding schedule, length (3 years) financial support, identification of instructors and methods for evaluation have also been established and identified in the grant proposal.  Lastly, budgeting practices are in place and reflect current board policies and practices.

· Sustain the reforms after the funding period ends.

After the SIG funds end, the professional development needs will continue to be supported by use of Title IIA funds.  General fund dollars will continue to support IB, corrective loops, extended year programs, extended day programs, and necessary materials and staff.  Section 31a funds will help to continue supports such as the graduation coach positions and other necessary supports to continue the tiered intervention system

3. Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) For each Tier I and II school in this application, the LEA must describe actions taken, or those that will be taken.
Adrian Public Schools have chosen the Transformation Model which has 8 requirements. A brief description of how the district will address each requirement and when will be provided.  Additional detailed information will also be included in the narrative and embedded throughout the remainder of the grant proposal.

· Replace Principal with highly capable Principal

The 2009-10 principal has been replaced.  The new principal was hired on July 1, 2010.
· Implement rigorous staff evaluation system – An agreement has been made with the collective bargaining groups for the 2010 school year to utilize the following components for evaluation tools for teachers and administrators. Sample language is a follows:

Include student data in teacher/leader evaluation:

Administrators – each administrator will have a goal that outlines using student data and increasing student achievement (matching the data outlined for the teacher evaluation).

Teachers – Use the current evaluation instrument that is based on the work of Charlotte Danielson until a new district-wide instrument is developed prior to the start of the 2011-2012 school year. 

The data utilized may include:

i. MME

ii. ACT

iii. PLAN

iv. EXPLORE

v. Local Assessments

vi. Department Common Assessments

vii. Discipline

viii. Grades

ix. NWEA

x. Other data as mutually agreed upon

Data used will solely be based on growth while in the particular teacher’s class.  A comprehensive look at the data will be used that excludes students who missed more than 20% of the scheduled class time (12 absences) or who joined the class after the first week of the trimester.

Special consideration will be given to locally developed assessments which measure growth in the prescribed curriculum for the course. 

The current instrument and agreed upon changes were designed by a committee comprised of teachers and administrators.
Any future changes to the instrument will also include teacher and principal involvement.

· Reward staff who increase student achievement and/or graduation rates

Teacher and Administrator incentives have been established for the 2010 school year in relation to student success and participation in International Baccalaureate and Summer School.

· Remove staff who have not improved with ample opportunity

Agreement has been reached for the 2010 school year to provide the transformation specialist and principal with the administrative rights to involuntarily transfer a teacher.

· Institute Comprehensive Instructional Reform

Please refer to the lengthy detailed description of the comprehensive instructional reform description and timelines which can be found in the narrative and proposed activities sections.  
Increase learning time

Extended learning times and additional program options will be implemented in the 2010 school year.  Details of the learning opportunities can be found in the narrative and proposed activities.
· Apply community oriented school strategies

Hiring of graduation coaches and implementation of the communities in schools model for best practices will start at the beginning of the 2010 school year.  Once again additional information can be found in the narrative and under proposed activities.

5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds. 

See Narrative Pages 4-8 for evidence of need and student outcome goals. 
6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)

7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)

8.  As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.
The district began by completing the needs assessment and determination guide provided by the Center on Innovation and Improvement.  This was completed at the start of the process while also completing the building CNA.  The guidance provided in the document demonstrated that closure was not a viable option because the district did not have another high school to send students.  The Restart Model was also not determined an appropriate option based on the data provided and clarified in the guidance document developed by the Center on Innovation and Improvement.  Completion of the rubrics demonstrated that the best-fit option was the Transformation Model with the Turnaround Model finishing second.  

In June, the data gained from the guidance document provided by the Center on Innovation and Improvement was presented to the Adrian Public Schools Board of Education.  The Board listened to input from the Superintendent of Schools and from the local teachers bargaining union.  After hearing the input and analyzing the documents, the Adrian Public Schools Board of Education selected the Transformation Model for Adrian High School.  The process was based on data while involving input of all stakeholders.




	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—

· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)

Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 

CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.

ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.

CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.




SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date



SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements

Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	64377 w/o teacher pd
66657 w/ teacher pd

	Student Data

	Dropout rate
	8.03%


	Student attendance rate
	88.73%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	145

	International Baccalaureate
	N/A

	Early college/college credit
	Unavailable at this time

	Dual enrollment
	37

	Number and percentage enrolled in college from most recent graduating class
	189 or 83%

	Student Connection/School Climate

	Number of disciplinary incidents
	1126

	Number of students involved in disciplinary incidents
	325

	Number of truant students
	25

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	All Satisfactory

	Teacher Attendance Rate
	91.2%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Adrian High School 00027
	Adrian Public Schools  46010

	Model for change to be implemented: Transformation

	School Mailing Address:

785 Riverside Avenue, Adrian, Michigan 49221
	

	Contact for the School Improvement Grant:  

Name: Dr. Robert Herrera
Position: Transformation specialist
Contact’s Mailing Address: 

Telephone: 517-263-2115
Fax: 517-265-5381
Email address: rherrera@adrian.k12.mi.us


	Principal (Printed Name):

Kevin Ohrman
	Telephone: 517-263-2181

	Signature of Principal: 

X_______________________________   
	Date: 

8/16/10

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

Attachment I includes a comprehensive analysis of achievement, which consist of demographic and process data that was developed in conjunction with the completion of the Adrian High Schools Comprehensive Needs Assessment (CNA) at the end of the 2009-10 school year.  The main section covers general areas of focus such as attendance, discipline, mobility, and comprehensive demographic data associated with the No Child Left Behind Act sub-groups.  In addition to the main section of the CNA, are detailed comprehensive analyses of content areas. At the end of each content area section is a listing of “Evidences of Needs” and “Evidences of Successes”. Lastly, the school improvement plan is presented as the last element in each subsection, outlining plans for implementing school improvement action steps. The following is a summary of reading and math achievement data highlighting Evidences of Needs and Evidences of Success to be achieved at the end of 2010-11 school year.
Complete Analysis can be found in attachments 1, 2 and 3.

Data Summary and Highlights

After reviewing outcome, demographic, and select process data, we were able to determine Evidences of Need and Evidences of Success for the area of Reading.

The Evidences of Need indicate the specific data points that reflect areas of deficiency.  These data points were identified based on levels of achievement teachers have set for students or based on levels of achievement established from external standards.

The Evidences of Success directly correspond to needs and will be used as accountability measures to insure continuous improvement.  This column will be closely monitored each year to determine and verify progress toward the school’s achievement goals.

High School Reading Data Overview

Evidences of Need and Evidences of Success for the School Plan

	OUTCOME DATA

	Evidences of Need

Beginning of Year Data
	Evidences of Success

End-of-Year Data and Measurement Goals

	46% of students scored proficient on the MME Reading Test, Class of 2011.
	Increase the percentage of students scoring proficient on the MME Reading Test from 46% to 56%.

	29% of students scored in Level 4 on the MME Reading Test.
	Decrease the percentage of students scoring in Level 4 on the MME from 29% to 19%.

	54% of students scored in Levels 3 or 4 on the MME Reading Test.
	Decrease the percentage of students scoring in Levels 3 or 4 on the MME Reading Test from 54% to 44%.

	0% of students scored in Level 1 on the MME Reading Test.
	Increase the percentage of students scoring in Level 1 on the MME Reading Test from 0% to 10%.

	46 % of students scored in Level 2 on the MME Reading Test.
	Increase the percentage of students scoring in Level 2 on the MME Reading Test from 46% to 56%.

	40% of students scored in the range of 20-32 on the ACT portion of the MME. The benchmark for this test is 21.
	Increase the percentage of students scoring in the range of 20-32 on the ACT portion of the MME from 40% to 50%%.

	67%  of students scored in Level 6 or 7 on the Workkeys test.
	Increase the percentage of students scoring a Level 6 or 7 on the Workkeys test from 67% to 77%.

	20% of students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of students scoring at or above benchmark on the ACT PLAN Reading test from 20% to 30%.

	24% of students scored close to benchmark on the ACT PLAN Reading test.
	Increase the percentage of students scoring close to benchmark on the ACT PLAN Reading test from 24% to 34%.

	0% of the students scored 80% or more of the questions correctly on the ACT PLAN Reading test.
	Increase the percentage of students scoring 80% or more of the questions correctly from 0% to 10%.

	12% of students scored at or above the benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of students scoring at or above benchmark on the ACT EXPLORE Reading test from 12% to 22%.

	DEMOGRAPHIC DATA

	62% of White students scored proficient on the MME Reading test.
	Increase the percentage of White students scoring proficient on the MME Reading test from 62% to 72%.

	37% of Black students scored proficient on the MME Reading test.
	Increase the percentage of Black students scoring proficient on the MME Reading test from 37% to 47%.

	38% of economically disadvantaged students scored proficient on the MME Reading test.
	Increase the percentage of economically disadvantaged students scoring proficient on the MME Reading test from 38% to 48%.

	None of the subgroups hit the AYP target of 55% for 2009-2010 on the MME Reading test.
	Increase the number of subgroups hitting the AYP target of67% on the MME Reading test from 0% to 5%.

55% (2009-2010 school year)

67% (2010-2011 school year)



	35% of White students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of White students scoring at or above benchmark on the ACT PLAN Reading test from 35% to 45%.

	18% of Black students scored at or above benchmark on the ACT PLAN Reading test.
	Increase the percentage of Black students scoring at or above benchmark on the ACT PLAN Reading test from 18% to 28%.

	26% of White students scored at or above benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of White students scoring at or above benchmark on the ACT EXPLORE Reading test from 26% to 36%.

	6% of Black students scored at or above benchmark on the ACT EXPLORE Reading test.
	Increase the percentage of Black students scoring at or above benchmark on the ACT EXPLORE Reading test from 6% to 16%.

	PROCESS DATA

	46% of students scored proficient on the MME Reading test.  In an aligned system it is reasonable to expect at least 80% or more of the students to score proficient.  An additional 33 students scoring proficient were needed and of these 33, only 15 were close.

Smart Data

Percentage of Students Meeting and Exceeding Standards (The Hope Report)
	Increase the percentage of students scoring proficient from 46% to 56%%



	0% of students scored at least 80% of the questions correctly on the ACT PLAN Reading test.
	Increase the percentage of students scoring at least 80% of the questions correctly on the ACT PLAN Reading test from 0% to 5%.

	0% of the six strands for the MME Reading test show tight alignment.
	Increase the number of strands showing tight alignment from 0% to 10%.

	0 of the five strands for ACT PLAN Reading show tight alignment.
	Increase the alignment on the strands for ACT PLAN from 0 strands being tightly aligned to 10% of the strands tightly aligned.

	0 of the five strands for ACT EXPLORE Reading show tight alignment.
	Increase the alignment of the ACT EXPLORE Reading test from 0 strands to 10% of total strands.


In a similar fashion after reviewing outcome, demographic, and select process data, we used the data to determine Evidences of Need and Evidences of Success for the area of mathematics.

Once again, the Evidences of Need indicates the specific data points that reflect area of deficiency.  These data points were identified due to the fact that they do not yet reflect the level of achievement teachers have set for students or meet with external standards.

The Evidences of Success directly correspond to needs and will be used as accountability measures to insure continuous improvement.  This column will be closely monitored each year to determine and verify progress toward the school’s goals.

High School Mathematics Data Overview

Evidences of Need and Evidences of Success for School Plan

	OUTCOME DATA

	Evidences of Need
	Evidences of Success

	34% of students scored proficient on the MME Mathematics Test, Class of 2010.
	Increase the percentage of students scoring proficient on the MME Mathematics Test from 34% to 44%.

	48% of students scored in Level 4 on the MME Mathematics Test.
	Decrease the percentage of students scoring in Level 4 on the MME from 48% to 38%.

	66% of students scored in Levels 3 or 4 on the MME Mathematics Test.
	Decrease the percentage of students scoring in Levels 3 or 4 on the MME Mathematics Test from 66% to 56%.

	4% of students scored in Level 1 on the MME Mathematics Test.
	Increase the percentage of students scoring in Level 1 on the MME Mathematics Test from 4% to 14%.

	30 % of students scored in Level 2 on the MME Mathematics Test.
	Increase the percentage of students scoring in Level 2 on the MME Mathematics Test from 30% to 40%.

	24% of students scored in the range of 20-32 on the ACT portion of the MME. The benchmark for this test is 22.
	Increase the percentage of students scoring in the range of 20-32 on the ACT portion of the MME from 24% to 48%.

	45% of students taking the Advanced Placement Calculus AB test scored a 3, 4, or 5.
	Increase the percentage of students scoring a 3, 4, or 5 on the Advanced Placement AB test from 45% to 55%

	25%  of students scored in Level 6 or 7 on the Workkeys test.
	Increase the percentage of students scoring a Level 6 or 7 on the Workkeys test from 25% to 35%.

	
	

	
	

	DEMOGRAPHIC DATA

	40% of White students scored proficient on the MME Mathematics test.
	Increase the percentage of White students scoring proficient on the MME Mathematics test from 40% to 50% .

	23% of Hispanic students scored proficient on the MME Mathematics test.
	Increase the percentage of students scoring proficient on the MME Mathematics test from 23% to 33%.

	25% of economically disadvantaged students scored proficient on the MME Mathematics test.
	Increase the percentage of economically disadvantaged students scoring proficient on the MME Mathematics test from 25% to 35%.

	None of the subgroups hit the AYP target of 55% for 2009-2010 on the MME Mathematics test.
	Increase the number of subgroups hitting the AYP target of 67% on the MME Mathematics test from 0 to 5%.

55% (2009-2010 school year)

67% (2010-2011 school year)



	
	

	
	

	PROCESS DATA

	34% of students scored proficient on the MME Mathematics test.  In an aligned system it is reasonable to expect at least 80% or more of the students to score proficient.  An additional 97 students scoring proficient were needed and of these 97, only 33 were close.

Smart Data

Percentage of Students Meeting and Exceeding Standards (The Hope Report)
	Increase the percentage of students scoring proficient from 34% to 44%

or

Increase the number of students who were close to scoring proficient from approximately 1/3 of the students needed (97/33) to ____ of the students needed.

	0% of the thirteen strands for the MME Mathematics test show tight alignment.

Smart Data

Comparison of Strengths and Weaknesses
	Increase the number of strands showing tight alignment from 0% to 10%.

	59.80% of students gave a score of A or B in preparation for math problem solving.
	Increase the percentage of students who perceive the school as preparing them for math problem solving (with an A or B score) from 59.80% to 70%.

	
	

	
	

	
	


	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis). See Attachments 1-3



See Attachments 1-3 
	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model. 

Along with general fund flexibility and increased stability, the district has committed to securing grant funds and utilizing categorical funds differently.  Specifically, the district committed to Title I Schoolwide systems at all elementary schools in the expedited process to better serve students both academically and financially.  Next, implementation of a districtwide strategic plan has developed stronger focus on the use of Title IIA and Section 31A "At-risk" funding.  Both sources are utilized according to their allowable uses.  However, the district has committed to a more focused and aligned school improvement process that channels these dollars into programs that will be both more efficient and more effective than in the past.



School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
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	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 

Adrian High School has chosen the transformation model.  The Adrian school community consisting of teachers, administrators and the Board of Education believe the transformation model will best fit the needs and interests of the Adrian community. Buy in for the model was achieved in the following manner:  
During an initial meeting, the high school staff was informed that the building would likely be placed on the 5% lowest performing schools list.  During the meeting the four models for turning around the school were introduced.
Later in the spring, an ad hoc group consisting of teachers, administrators and union representation attended a meeting on the selection of a turnaround model hosted by MDE.  Based on the information obtained at the meeting the two models most likely to fit the needs of Adrian HS were the transformation and turnaround.  
Following the workshop held by MDE a staff meeting was once again held in which the turnaround and transformation models were more thoroughly discussed.  Based on a side by side comparison and careful consideration of the implications of each model the staff favored the transformation model.
On the last workday all teachers participated in a workshop with national consultants Mark and Deb Wahlstrom who provided technical assistance for the completion of the buildings Comprehensive Needs Assessment (CNA).  The two day workshop included training on interpreting smart reports and developing data driven, researched based actions (Successline School Strategy Cards) plans for the following year in preparation for the new intervention model.

On Tuesday, July 13, 2010, the newly hired principal updated staff on the status of the SIG grant proposal, new hires and upcoming activities.
2. Explain the school’s ability to support systemic change required by the model selected.

The schools ability to demonstrate support for the change model can be illustrated at the district level by a commitment to hiring a transformation specialist, development of a new governance system and utilization of a consultant firm to help recruit a new high school principal.  In addition the districts willingness to combine other state and federal monies to help along with general fund money to support the transformation model is also a strong indication of a district level of commitment as well as sustainability.
Most importantly, the Adrian Public Schools Board of Education has demonstrated a steadfast commitment to increasing student achievement.  This is demonstrated in their budgetary decision making, commitment to the district strategic plan and use of data for improvement, and in their annual goals and evaluation instrument for the Superintendent of Schools.  Specifically, the evaluation process and instrument for the Superintendent of Schools clearly defines that the Superintendent is evaluated on his success in increasing student achievement and increasing graduation rate.  

In addition the union has also demonstrated support for the model by volunteering for the MEA Voice monthly article on Adrian High School progress in the model, taking an active role in meetings and presentations and has reached bargaining agreement on operational and programmatic changes.
3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

Percent of Students Scoring Proficient In Reading 
Adrian High School

Figure 1
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Number of Students Scoring Proficient in Reading

Table I 

		Breakdown of Students
Class of 2008
Class of 2009
Class of 2010
Class of 2011
All Students
Not Proficient
86
117
127
80
Proficient
144
141
132
129
Total in Group
230
258
259
209
Total Number of Students
230
258
259
209
	

	


Summary

When looking at results over time and by graduating class, the proficiency rates for the Reading test has been improving  with 51% of the students proficient for the class of 2010 and 62% proficient for the class of 2011, an increase of eleven (11) percentage points in the past two years.

Evidence of Need

Over one third of the students in 2011 were found not proficient.

Percent of Students Scoring Proficient in Writing 

Figure 2
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Number of Students Scoring Proficient in Writing

Table 2

		Breakdown of Students
Class of 2008
Class of 2009
Class of 2010
Class of 2011
All Students
Not Proficient
128
179
174
137
Proficient
92
79
86
72
Total in Group
220
258
260
209
Total Number of Students
220
258
260
209
	

	


Summary
When looking at results over time and by graduating class, the proficiency rates for the writing test has been improving slightly with 31% of the students proficient for the class of 2009, 33% proficient for the class of 2010, and 34% proficient for the class of 2011 – an increase of three (3) percentage points in the past three years.

	ELA MME Proficiency Adrian High School - Grade 11

	Category
	Level 1
	%
	Level 2
	%
	Level 3
	%
	Level 4
	%
	Number Met
	%
	Not Met
	%
	Total Students

	08-09 School
	4
	1.4
	110
	39
	113
	40.1
	55
	19.5
	114
	40.4
	168
	59.6
	282

	07-08 School
	2
	0.7
	107
	38.6
	107
	38.6
	61
	22
	109
	39.4
	168
	60.6
	277

	06-07 School
	3
	1.3
	115
	48.9
	86
	36.6
	31
	13.2
	118
	50.2
	117
	49.8
	235


Evidence of Need

Since the 2006-2007 school year, the percentage of students scoring proficient on the MME Writing test has declined from 42% of students proficient for the Class of 2008 to 34% proficient for the Class of 2011, a decrease of eight percentage points.

4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

Read 180

Adrian HS staff has already implemented the Read 180 program. Read 180 is a program specifically designed to address gaps in student’s skills with the use of a computer program, literature and direct instruction. Read 180 has been found to have positive effects on comprehension and general literacy of adolescent learners.  Students identified as struggling readers have been enrolled in the Read 180 course in addition to their regular Language Arts course.
Co-Teaching

Adrian HS has also been involved in Co-teaching classes.  Co-teaching classes have been offered in each core subject area. The benefit of the co-teaching model is that general education teachers are exposed to more specialized instructional and classroom management strategies so that they may benefit struggling learners.
Corrective Loops/Pathways

At this time the school is expanding programming to improve remediation/intervention courses for struggling students and options for students that have failed a course. During the summer of 2010 these option were built into the new master schedule.  The following corrective loop pathways have been developed for 9th and 10th grade students who are struggling or have failed a course.

At the 9th grade level, incoming freshman who have been identified below grade level in their reading will be enrolled in Read 180 and looped with the 9th grade language arts classes. The looping will allow the teacher to integrate Read 180 strategies into the 9th grade course.   The Read 180 course will be offered as an elective credit for students.

9th and 10th grade students that failed a Language Arts course will be enrolled in a corrective loop course the next semester also paired with the Read 180 course. However enrollment in Read 180 will be dependent on the students score on the Northwest Evaluation Association (NWEA) Measure of Academic Achievement test, MEAP, context bound and common metric assessments.  
In addition Adrian High School will also review it scope and sequence of course offerings.  Potential revisions could include year long course offerings instead of trimester for some subjects, improving the alignment of courses to MME test, and integrating honors, advanced placement and IB courses.
Adaptive Testing

NWEA MAP’s test will also be administered to all 9th through 11th grade students and used to identify reading deficiencies and abilities within the general education classrooms for the purpose of differentiated instruction or Tier I interventions.  In addition MAP’s will be used as a universal screener to identify students with deficiencies that may require intervention and remediation.

Two Day Data Analysis and School Improvement Workshop
In addition to the activities addressed above, the Superintendent, with the support of the High School Assistant Principals, and all staff members scheduled and completed a comprehensive school improvement workshop conducted by Successline’s Dr. Deb Wahlstrom.  During the workshop all returning high school staff participated in the heavy use of achievement and climate data to craft a comprehensive school improvement plan. The process required the use of School Strategy Cards which contain research based questions that staff were required to use data to answer. The cards were divided into curriculum, instruction and assessment.  Thus, staff have already begun to make the transition in the use of data and research-based strategies. 

5.  
Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 
Naturally one of the most important aspects to developing high quality teachers is collaboration.  Therefore Adrian HS will be committed to providing teachers with the necessary time to collaborate.  How this time is structured will be influenced by reform strategies implemented and level of training required.  

In addition, Adrian HS will utilize common planning time.  The purpose of the common planning time is to move to a culture of encouraging teacher empowerment, accountability and shared decision making.  In addition to providing collaborative opportunities for teachers the district is also focusing on developing instructional coaches.  Instructional coaches will receive an additional prep hour for the purpose of planning for the implementation of the reform model within their departments.  The purpose of the instructional coach will be to lead collaborative decisions with teachers so that significant outcomes are achieved.

6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

In general, Adrian HS is committed to involving as many members of the school community as possible.  However, in addition to local membership, the school also recognizes the benefits of partnering and collaborating with other organizations and providers.  Therefore, through the implementation of the SIG, Adrian HS will utilize the following groups and partners.

Design Committee

The design committee will consist of teachers, parents, administrators, union representation, community members and business partners.  The committee will meet on a regular basis and be provided with progress reports.  In addition, the committee will also provide advice and act as a channel of communication to the broader community.  Progress reports will be made to the committee on a regular basis.
Community In Schools

Adrian HS will partner with Community In Schools (CIS) in Lenawee.  The CIS of Lenawee is the local arm of the nation’s leading dropout prevention.  CIS is the only program proven to both decrease dropout rates and increase graduation rates. 

CIS works to:  
· develop public/private partnerships;

· coordinate brokering of existing community services through the schools;

· cut across institutional lines to provide “comprehensive services” and community support for children and families in need;

CIS will provide support to Adrian HS students through the following activities: 

· Coordinate all services related to dropout prevention and community involvement

· Develop Graduation Coach Program

· Supervise 2 -3  graduation coaches 

· Develop Truancy and Attendance Program

· Coordinate activities of  Adrian Police Liaison to monitor truancy and attendance

· Collect, Coordinate and monitor student data

· Develop case plans and monitor student goals 

· Assist the HS to increase parent involvement

Technical assistance for data analysis, school processes and curriculum and instruction will be provided by the following two consulting groups.  

SchoolRise 

SchoolRise brings an innovative approach called the Standards-Based Change (SBC) Process to the challenge of meeting high standards, an especially pressing issue for Title I schools. Developed by educators and researchers and already underway at dozens of public schools, the SBC Process is a long-term solution that is integrated over the course of three years into a school's culture and curriculum. At its core, the SBC Process immerses teachers across the school in ongoing curriculum development, through which they gain expertise and confidence that translates into greater achievement for their pupils.

Consultants for SchoolRise will consist of:
Kathryn Au

Kathryn H. Au is Dai Ho Chun Professor of Education in the College of Education at the University of Hawaii at Manoa. Previously, she worked as a researcher, curriculum developer, teacher educator, and classroom teacher at the Kamehameha Elementary Education Program (KEEP) in Honolulu. 

Kathy is currently directing a teacher education program aimed at increasing the number of Native Hawaiian teachers in schools in their own communities.  She serves as university coordinator for the Language Arts Standards Network, a partnership with the Hawaii State Department of Education, assisting about 90 public schools to improve students' literacy achievement through standards.  

Kathy's research interest is the school literacy development of students of diverse cultural and linguistic backgrounds. She has published over 70 articles on this topic, as well as a textbook, Literacy Instruction in Multicultural Settings. 

Kathy serves or has served on the editorial advisory boards of the Reading Research Quarterly, The Reading Teacher, the Journal of Literacy Research, Educational Researcher, and the Review of Educational Research. She was editor for the professional materials column of Language Arts and is now editing a similar column for The Reading Teacher. She has been elected president of the National Reading Conference and a vice president of the American Educational Research Association. 

Kathy served as a member of the board of directors of the International Reading Association.  She led efforts to establish the Five Star Policy Recognition Program, to call attention to states with exemplary reading policies.  She drafted IRA's resolution on cultural awareness. She has been the guest editor for a themed issue of The Reading Teacher and has served on many IRA committees. She is past president of the Aloha State Council and was the program chair for Hawaii's first state IRA conference. 

Kathy has been recognized as a Distinguished Scholar by the AERA Standing Committee on the Role and Status of Minorities in Educational Research, was named a fellow of the National Conference on Research in Language and Literacy, and has been elected to the Reading Hall of Fame. She received the first National Scholar Award presented by the National Association for Asian and Pacific American Education, as well as the Oscar Causey Award for outstanding contributions to reading research presented by the National Reading Conference. 

 
Taffy Raphael

Taffy E. Raphael is a member of the Curriculum & Instruction faculty in Literacy Education at the University of Illinois at Chicago, teaching courses related to methods of instruction, teacher research, and related topics. Prior to joining the UIC faculty, Dr. Raphael has taught and conducted research at the University of Utah (1980-1982), Michigan State University (1982-1997), and Oakland University (1997-2001). Dr. Raphael's work in teacher education was recognized by her receipt of the Outstanding Teacher Educator in Reading Award from the International Reading Association, May, 1997. Dr. Raphael's research has focused on Question Answer Relationships and strategy instruction in writing, and, for the past decade, Book Club, a literature-based reading program. Throughout these research projects, she has studied teacher learning and professional development through teacher study groups. She received Oakland University's Research Excellence Award in September, 2000. She has published in journals such as Reading Research Quarterly, Research in the Teaching of English, The Reading Teacher, and Language Arts. She has coauthored and edited several books on literacy instruction, including The Book Club Connection: Literacy Learning and Classroom Talk (Teachers College Press, 1997), Book Club: A literature-based Curriculum (Small Planet Communications 1997, 2002) and Book Club for Middle School (Small Planet Communications, 2001); and Literature-Based Instruction: Reshaping the Curriculum (Christopher-Gordon Publishers, Inc., 1998). She is coauthor of Super QAR for Testwise Students published by Wright Group (2002). She has served as National Reading Conference Board member, treasurer and president, as well as on the editorial board of Journal of Literacy Research, Reading Research Quarterly, Language Arts, and the review board for The Reading Teacher. She was selected for the International Reading Association Reading Hall of Fame in 2002.

Susan Piazza
Susan V. Piazza is an Assistant Professor of Literacy Studies in the Department of Special Education and Literacy Studies at Western Michigan University. She also serves as Director of the Dorothy J. McGinnis Reading Center and Clinic in the College of Education. Dr. Piazza graduated from Wayne State University in Detroit, MI with a doctorate in Reading, Language, and Literature and a minor in Curriculum and Instruction in 2006.  Her M.Ed. degree is from Wayne State University. Her B.A. in Political Science and B. Ed in Primary Education were both completed at the University of Windsor, Ontario, Canada.  She engages in professional development with school districts in Ontario and Michigan and is a member of many local, state, and international professional organizations and journal editorial boards.

Piazza teaches undergraduate and graduate courses in K – 12 reading/language arts using sociocultural and critical perspectives. Piazza’s teaching and research interests focus on diversity and equity in relation to literacy learning, readers’ transactions with texts in and out of school, critical literacy, and pre-service and in-service teacher development.  Much of her research activity is tied to interests in serving the needs of diverse learners who have been traditionally marginalized. The following is a list of research completed or in-progress as of January, 2009. 

· After-school literacy tutoring program with children of incarcerated parents (interdisciplinary research with Dr. Lonnie Duncan, Counseling Psychology)

· Clinical practicum with graduate students (assessments and culturally relevant pedagogy)

· The interrelationship of language barriers, fragmented services, socioeconomic and cultural challenges faced by migrant children and their families across the state of Michigan (Collaboration with Dr. Karen Vocke, English Education and Michigan Department of Education)

· Fourth-grade African American boys’ thinking about texts, assessments, sociocultural features of texts, and how they position themselves in relation to these.

· Critical literacy with multicultural literature in a rural context/white, female, middle-class teachers’ dispositions toward equity and literacy

 

Successline

Successline offers a variety of tools to help you improve student achievement. We can provide high-quality training in the areas of classroom assessment, using data to improve student achievement, and school improvement processes. We publish tools for schools and central office staffs

Deb Wahlstrom

Deborah Wahlstrom is founder and president of Successline Inc, a company that provides training and consulting services to school districts in the areas of student assessment, data-based school improvement, instructional strategies, and curriculum alignment.  Her practical hands-on workshops have been highly acclaimed.  As a past winner of two National School Boards Association awards for 100 Best Curriculum Ideas in the country, Deborah continues to design and deliver only the highest-quality training.  She has also received awards for her work in research and evaluation.  In addition to numerous other honors and recognitions, Deborah received a Distinguished Faculty Award from the Center for Global Business and Executive Education at Old Dominion University in Norfolk, Virginia.

Before opening her own business, Deborah taught at the middle school level for Norfolk and Virginia Beach City Public Schools; served as a science specialist at the elementary level for Virginia Beach City Public Schools; served as Director of Research, Evaluation, and Communications for Portsmouth Public Schools; and served as a regional staff development facilitator for the Virginia Department of Education.  Deborah earned her doctorate in Urban Services (Ph.D., 1988) from Old Dominion University in Norfolk, Virginia.

Deborah is the author of several books including Practical Ideas for Teaching and Assessing the Virginia SOL, Using Data to Improve Student Achievement, Designing High-Quality Paper-and-Pencil Tests and Designing and Using High-Quality Rubrics for 21st Century Skills.  Additionally, Deborah has produced custom software for high-impact data analysis for the states of Michigan (MI Tracker), Virginia (SOL Tracker), and Pennsylvania (PA Tracker), as well as SMART DATA Golden Packages nationwide.

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
Note to Reviewers - For ease of reading and evaluating the proposed activities will be categorized in the same manner as the feedback form.  The Four categories include: Develop and Increase School Leadership Effectiveness, Comprehensive Instructional Reform Strategies, Increase Learning Time and Creating Community Oriented Schools and Providing Operational Flexibility and Sustained Support. The twelve required activities will be numbered and in bold. Permissible activities will follow the required activities within it assigned category. 
Transformation Model

  Developing and increasing teacher and school leader effectiveness

The LEA must—

1. Replace the principal who led the school prior to commencement of the transformation model (required);

During the spring of 2010, Adrian High School’s principal resigned and the two assistant principals finished the school year by splitting the principals responsibilities. Also, during the spring the high school was informed that it had been identified as one of the 5% lowest performing schools and would be required to select an intervention model.  During that time the district contracted services with Michigan Leadership Institute to identify and recruit candidates with prior successful experiences as a principal.  Five candidates were identified and two were interviewed.  Based on the interviews it became apparent that neither candidate was a viable choice.  Therefore the decision was made to hire an internal candidate (assistant principal) and provide the person with the necessary supports and training.


Based on the principals’ present technical knowledge and skills the district has made the decision to redesign the roles and responsibilities of the principal for a three year period.  The redesign also included additional restructuring of the high school administration.  First, a transformation specialist will be hired to assist and mentor the new high school principal. Second, an assistant principal position was redesigned to include additional curriculum support and data management.  Lastly, the athletic director’s role was expanded to include Dean of Students to help provide more support with the student behavioral program. 


Along with mentoring from the transformation specialist, the new principal will receive training in the following areas: Cognitive Coaching, School Improvement, Principal Leadership Academy (Mi-LIFE), Scheduling, and Staff Evaluations.


The overall expectation is that the new principal will develop the skills necessary to effectively implement the school improvement plan, develop a system for monitoring student achievement, transition staff through the change process, effectively evaluate staff, and communicate with the school community.

2. Use rigorous, transparent, and equitable evaluation systems for teachers and principals (required):
During the 2009-10 school year the high school principals and select group of teachers developed an evaluation tool based on Charlotte Danielson’s four domains.  However, in Adrian certain aspects of the evaluation tool are subject to collective bargaining agreement.  Recently the collective bargaining team and the superintendent finalized language regarding the evaluation tool and process.  The contract language to be used for the purpose of evaluation for the duration of SIG funding is as follows:

     Whereas, the Association and the Board agree to language that addresses teacher evaluation as it relates to the SIG grant for Adrian High School.

1.  The current evaluation tool and process will be used.  Rigorous, transparent, and equitable evaluation systems for teachers will be used that take into account data on student growth as a significant factor as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice reflective of student achievement and increased high school graduation rates. These may include (as negotiated):

a. Student work, and/or

b. Unit work, and/or

c. Student assessments

2. Student data is utilized in “Productive Teaching Techniques” section.

3. The data utilized may include:

a. MME

b. PLAN

c. ACT

d. EXPLORE

e. Local Assessments

f. Department Common Assessments

g. NWEA

h. Other data as mutually agreed upon

4. Data used will solely be based on growth while in the particular teacher’s class.  Student data can be excluded based on a set of agreed-upon criteria as negotiated.

5. Special consideration will be given to locally developed assessments which measure growth in the prescribed curriculum for the course.

6. Evaluations will be designed and negotiated between the board and the association.  Principal and teacher involvement may be utilized as part of the development process, if agreed upon by the association and the board.

3. Identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done and or  Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in a transformation school (required).
Incentives:

Principal/Assistant Principals

Financial incentives will be offered to building administrators for effective implementation of the SIG that leads to increased academic achievement.  The schools progress in the areas of student discipline, attendance, graduation, dropout rates and achievement scores will be used to not only assess the principal performance but to also determine rewards. Administrative goals aligned with the SIG will be determined at the beginning of each year. Administrative incentives will be reviewed at the end of each school year.  Based on student goals for 2010-11 school year principal incentives will based on the following areas::

· Increasing ACT/MME scores in reading and math.  

· Reducing the number of in-school and out-of-school suspensions
· Reducing the dropout rate 
· Increasing graduation rate
· Increasing attendance rate

· Complete specified professional development such as those listed on pages 61 and 62
.

Teacher Incentive ACT/MME achievement

Financial incentive for the improvement of MME/ACT scores in reading and math will be as follows:

· Whereas, the Association and the Board agree to the following language that relates to the SIG grant for Adrian High School.

· To identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates, we agree to the following:   Using 2009-2010 as the baseline year, if MME reading and math scores at the high school both increase by 8 percent (8%) during the 2010-2011 school year, each teacher in the high school building will receive a $100 gift card to a local establishment. If an additional 8% increase in both areas occurs in the 2011-2012 school year, an additional $100 gift card will be awarded to each teacher at the high school.  If an additional 8% increase in both areas occurs in the 2012-2013 school year, an additional $100 gift card will be awarded to each teacher at the high school.

Teacher Incentives IB

In addition, teacher incentives will be offered in support of the effective implementation of the International Baccalaureate Program.  In general, teachers will receive financial incentives for teaching IB courses, attending trainings, and successful student completion of the course. The specific incentives are as follows:
Teacher Incentives for Extended Day and Extended Year 
Increased pay of teaching extended day and extended year courses will be as follows:

Compensation for increased learning time/extended day/extended year shall be as follows.  Teaching assignments for the increased learning times shall be optional for the teacher and will follow normal posting requirements.

a. If the instructional time is provided for student academic credit during the school year, the teacher will be paid at the per-diem rate.  (Teacher Salary/Teacher Workdays/5 HS periods  x .83*= Hourly Rate)   *.83 = is used to convert  the current 72 minute HS period to 60 minutes.  If a different HS schedule (besides 5 periods/day) is implemented, this formula will need to be adjusted accordingly.

b. If the instructional time is provided for non-credit (tutoring, etc.) during the school 

year, the teacher will be paid atthe current enrichment rate ($22.00 per hour).

c. High school (grades 9-12) summer school teaching assignments shall be compensated at the established summer school rate, plus one hour paid preparation period per day.

Academic Achievement Period

An advisory period may be implemented that will last no longer than 30 minutes twice per week.  This will be created by shortening current class periods to create an additional block of time, rather than adding time to the school day.  The intent of this time is to provide for tiered academic support among students, faculty, and other school staff and to build relationships.  It is intended that all high school staff (administrators, counselors, teachers, support staff) be involved in the advising of students.  A joint committee appointed by the high school administration and AEA leadership will be responsible for planning the specifics of the advisory periods.

Teacher Incentive for Instructional Coach
Instructional Coaches will receive a stipend of $1500, one release hour.  In addition a $100 per day stipend and ½ day compensation for overnight trainings and meetings conducted during the summer.

Summer School/College Credit

Teachers will also receive additional financial incentives for teaching summer credit courses.  Beyond contractual compensation, the district will pay for a graduate level course through Western Michigan University.  The course will be taught in conjunction with the summer course.

4. Removal of Staff Who Have Not Increased Achievement.
Contract language associated with involuntary transfers of staff has recently been clarified with the following:
· The Association and Board agree to add to Article VIII, p.  19, Section H (Involuntary Transfer) that staff can be involuntarily transferred after being given ample opportunities to improve their professional practice and have an unsuccessful conclusion of the professional improvement plan.  Ample opportunity is defined as Article XI, p. 23, Section 8B (Professional Improvement Plan). 

5. Incentives for Career Growth

In order to develop teacher leadership capacity the following opportunities will available for teachers:

· Instructional Coaching positions

· Trainer of Trainer opportunities (Interpreting NWEA reports, use of data, formative assessment, etc)

· Committee Chairs (Instructional Consultant Team, Standard Based Change, IB coordinator, etc)

6. Provide staff ongoing, high-quality, job-embedded professional development (e.g., regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community served by the school, or differentiated instruction) that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies; 

In general high quality professional development for teachers consists of professional inquiry experiences which systematically over a sustained period of time, enable educators to acquire and apply knowledge, and develop skills and abilities to achieve both personal and professional goals that facilitate the learning of students.  Based on the planned professional development outlined by all the listed external service providers, Adrian HS teachers will experience all aspects of high quality professional development.  As professional development facilitator’s know, one of the most important aspects of the learning experience is the quality of the facilitator.  The facilitator’s personality, enthusiasm, ability to connect with adult learners and level of expertise will ultimately play an important role in the professional development experience.  

Specific learning opportunities for teachers in the areas of International Baccalaureate Middle Years program, Standards Based Change Process, Houghton Mifflin Mathematics and Successline’s Data Analysis will be detailed more in the following section. 
Permissible activities under the Category Develop and Increase School Leader Effectiveness include:

· Provide additional money to retain and attract staff

Financial Incentives have been included for teachers and principals in the areas of: Graduate coursework, IB teaching incentives, increasing student achievement, and accepting additional responsibilities as an instructional coach.

· Institute a system of measuring changes in instructional practices that result from professional development 

Please refer to narrative (pg 15-16) and responsibilities of transformational specialist.

· Ensure that the school is not required to accept a teacher without mutual consent of the teacher and principal

The principal and transformation specialist will have discretion of staffing assignments within the building.  Involuntary transfers from other building to the high school must be approved by the principal.  Voluntary transfers must also be approved by the principal and teacher.
         

Comprehensive Instructional Reform Strategies

The LEA must—

7. Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards; 

Based on the results of the CNA facilitated by Mark and Deb Wahlstrom (Sucessline) and the schools NCA self assessment it is apparent that Adrian HS deficiencies in the areas of student academic achievement (at risk, mainstream and accelerated populations), school processes pertaining to culture (leadership, decision making processes, communication), curriculum design and alignment, and universal student supports (high at risk population). 
Therefore the above information was considered in the development/identification of the seven strategic initiatives.  Within each initiative further consideration was made to the best resources to improve areas of weakness while also establishing a coherent intervention plan.  In other words how will the proposed activities in each strategic initiative align with each other and help to support the overall student outcome goals of the intervention model.  

It should be noted that the Adrian high school staff firmly believes that literacy is the gateway to student academic success in all core areas and the ability to become a lifelong learner.  Thus, Adrian HS goal of raising its students’ reading levels has heavily influence the decision to choose a school-wide reform model that would best support literacy.   Therefore as described in the narrative Adrian High School is proposing a three-year school-wide reform effort with a focus on school-wide reading improvement..    

Thus, in partnership with SchoolRise Adrian HS will commit to the following three year plan of action to improve student reading levels.

To begin SchoolRise will conduct a needs assessment to determine the school’s present standing in three areas.  

· Infrastructure to support sustained curriculum improvement in reading

· Current classroom practices in reading

· Student outcomes in reading

Based on the results of the needs assessment, a detailed plan for school improvement services will be designed.

· Plans presented in the final proposal may need to adjusted, in keeping with the needs assessment results.

School improvement services will cover three areas.

· Leadership and infrastructure development

· Professional development of teachers

i. SchoolRise® workshops on the Standards-Based Change (SBC) Process

ii. Western Michigan University courses

· Consultation on summer extended learning program for students

In working with Adrian HS, SchoolRise® will utilize the following guiding principles.  

· Emphasis on higher level thinking for students

· Teacher ownership of the change process

· Staircase (coherent) curriculum developed by teachers

· Seven Levels to Success (multi-year roadmap for change)

· Capacity building at the school level

Year 1 Plans

· Outcome

· Bring the school to Level 3 on the SchoolRise® Seven Levels to Success:  Establish a school-wide professional learning community with a shared vision of the excellent reader or writer who graduates from Adrian High School.

· Activities

· Fall 2010

· SchoolRise® Needs Assessment

· Identify strengths and challenges in improving student achievement in reading or writing

· Develop detailed school improvement plans based on needs assessment results

· Infrastructure development

· Establish a school-wide metric of students’ academic progress in reading or writing that all teachers work toward

· Provide executive coaching and consultation for the principal and key curriculum leader

· Provide professional development for the curriculum liaison team (administrators and teacher leaders who will guide the school’s work with the SBC Process)

· Spring 2011

· Schoolwide launch of SBC Process

· Building teachers’ background knowledge

· For planning purposes, the budget includes 2 courses per year:  One academic course plus one practicum connected to the summer extended learning program.

· Courses to be provided by Western Michigan University (WMU) faculty, to cover the following. 

· Effective reading instruction (reading in the content areas, comprehension strategies)

· Practicum on application of innovative instructional strategies (e.g., workshop approaches)

· Teacher leadership for literacy improvement

· Plans have been based on the assumption that 12 teachers are enrolled in each course.

· Courses can be opened up to middle school teachers, and some courses may be appropriate for elementary teachers.

· Summer 2011

· Consultation on summer extended learning program for students

· Susan Piazza will provide consultation to coordinate the program with teachers’ work with the SchoolRise® SBC Process.  

· Program to be administered and run by the leaders and teachers at Adrian High School    

· Half-day (morning) session for students

· Teachers’ afternoons to be devoted to WMU practicum course, including preparation, planning, debriefing about lessons

· The extended learning program benefits both students and teachers.

· Students receive motivating, hands-on learning experiences related to academic outcomes in the school’s staircase curriculum.

· Teachers have the opportunity to try innovative forms of instruction in an environment with time for feedback and reflection (teachers enroll in WMU practicum).

· Year 1

· More specifically year 1 will include the following;

· Onsite consultation and professional development

· 3 days of training for key leaders and the liaison team

· 2 days of planning, evaluation with leadership and liaison team, to include consultation on summer extended learning program

· 2 days of executive coaching for principal and key curriculum leader

· 2 days of workshops with the whole faculty

· 3 days required for department coaching (3 departments per day for 2 hours each)

· 16 days of consultant time:  2 with SchoolRise® National Consultant Kathy Au, 2 with SchoolRise® National Consultant Taffy Raphael, and 12 with SchoolRise® Consultant Susan Piazza and team members;  Au, Raphael, and Piazza as a team on 2 days; Piazza or another team member on 10 days 

· WMU courses 

· Course 1:  Teacher leadership for literacy improvement course (example of possible content)

· Course 2:  Practicum connected to summer extended learning program

· Course releases (one course per semester) for Susan Piazza 

Year 2 Plans

· Outcome

· Bring the school to Level 4 on the SchoolRise® Seven Levels to Success:  Establish department and course benchmarks (alignment within departments) and develop classroom-based assessments for monitoring student progress.

· Activities

· Fall 2011 – Spring 2012

· SchoolRise Standards-Based Change (SBC) Process

· Provide executive coaching for principal and key curriculum leader

· Provide professional development to liaison team (administrators and teacher leaders)

· Conduct workshops and department coaching to move all the whole school forward through the SBC Process

· Building teachers’ background knowledge

· Course to be provided by Western Michigan University faculty

· Summer 2012

· Consultation on summer extended learning program for students

· Susan Piazza will provide consultation to coordinate the program with teachers’ work with the SchoolRise® SBC Process.  

· Program to be administered and run by the leaders and teachers at Adrian High School    

· WMU practicum course connected to summer extended learning program

· Teachers’ afternoons to be devoted to university course, preparation, planning, debriefing about lessons

· Year 2

· More specifically Year 2 will include

· Onsite consultation and professional development

· 3 days of executive coaching for the principal and key curriculum leader and consultation with the school transformationist

· 3 days of SBC Process training, planning, and debriefing with the leadership and liaison team, to include consultation on summer extended learning program

· 3 days of workshops for the whole faculty

· 6 days of department coaching (3 departments per day; 3 days in fall semester, 3 days in spring semester)

· 19 days of consultant time:  2 with SchoolRise® National Consultant Kathy Au, 2 with SchoolRise® National Consultant Taffy Raphael, and 15 with SchoolRise® Consultant Susan Piazza and team members;  Au, Raphael, and Piazza as a team on 2 days; Piazza or another team member on 13 days 

· WMU Course
Year 3 Plans

· Outcome

· Bring the school to Level 5 on the SchoolRise® Seven Levels to Success:  Establish schoolwide sharing of assessment results (pretest, mid-year check, posttest) and reach cross-department alignment.

· Activities

· Fall 2012 – Spring 2013

· SchoolRise Standards-Based Change (SBC) Process

· Provide executive coaching for principal and key curriculum leader

· Provide professional development to liaison team (administrators and teacher leaders)

· Conduct workshops and department coaching to move all the whole school forward through the SBC Process

· Building teachers’ background knowledge

· Course to be provided by Western Michigan University faculty

· Summer 2013

· Consultation on summer extended learning program for students

· Susan Piazza will provide consultation to coordinate the program with teachers’ work with the SchoolRise® SBC Process.  

· Program to be administered and run by the leaders and teachers at Adrian High School    

· WMU practicum course connected to summer extended learning program

· Year 3

· More specifically the following activities will occur.

· Onsite consultation and professional development

· 3 days for executive coaching of the principal and key curriculum leader and consultation with the school transformationist

· 3 days of SBC Process training, planning, and debriefing with the leadership and liaison team, to include consultation on summer extended learning program

· 3 days of workshops for the whole faculty

· 6 days of department coaching (3 departments per day; 3 days in fall semester, 3 days in spring semester)

· 19 days of consultant time:  2 with SchoolRise® National Consultant Kathy Au, 2 with SchoolRise® National Consultant Taffy Raphael, and 15 with SchoolRise® Consultant Susan Piazza and team members;  Au, Raphael, and Piazza as a team on 2 days; Piazza or another team member on 13 days 

· WMU courses 

SchoolRise® Team for Adrian High School

· Kathryn Au, Ph.D., Chief Executive Officer, Project Manager
· Taffy Raphael, Ph.D., President, National Consultant
· Patricia Edwards, Ph.D., National Consultant (diversity issues)
· Susan Piazza, Ph.D., Personal Consultant for Adrian High School
Deliverables

· Year 1

· Needs assessment report
· PowerPoint summary of results
· PowerPoints of workshop presentations
· Readings for leaders, teachers as appropriate
· Annual evaluation report
· Year 2

· PowerPoints of workshop presentations
· Readings for leaders, teachers as appropriate
· Annual evaluation report
· Year 3

· PowerPoints of workshop presentations
· Readings for leaders, teachers as appropriate
· Annual evaluation report
· Final report
Tiered Intevention 

In addition the high school will also implement a response to intervention model to support the effectiveness of the reform strategies for at-risk students.
In order to be more effective at early identification and intervention the HS will incorporate a tier intervention model.  Instructional Coaches will also function as case mangers for each department and monitor student achievement rates on a regular basis.  The intervention model will utilize a tier approach as follows:

· Tier 1 – The standards based change model will include curriculum design to allow teacher to better monitor student achievement through the use of well developed formative assessment aligned to a well articulated curriculum.  Teacher’s ability to identify student weaknesses will improve allowing for more opportunities for differentiated instruction. Instructional coaches will work with departments to identify groups of student struggling in order to make broader instructional, curriculum and programming decisions.
· Tier 2 – Students continuing to fall behind in a course will be identified by the case manager (teacher, principal, advisor) The case manager will refer the student to a graduation coach who will assist the student with tutoring options, and behavioral or emotional supports.

· Tier 3 – Students failing to respond to the above interventions will be referred to an Universal Support Team.  The team will consist of an administrator, social worker, graduation coach, teacher(s) and counselor.  The purpose of the team will be to indentify universal support to assist and support the student.  The student may also be targeted for specific intervention and remediation programs such as Read 180, corrective loop courses, credit recovery and summer school.

8.  Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students.

In partnership with Successline (also described in the narrative) Adrian HS will continue its commitment toward a data driven culture.  At the end of each school year Successline will facilitate a workshop focused on using current Data to Improve Student Achievement. The workshop will result in the revision of the CNA,  in depth analysis of the SIG efforts and an update to the school improvement plan.

Adrian HS will purchase a Smart Data Subscription with Golden Packages, Tech Support, Database Management and 5 Star Report Service.  This subscription will allow staff the use of enhanced data in support of school improvement and progress monitoring. 

Adrian HS will train teachers in the Data Use, Instructional Strategies, Assessment Coaches Program by Dr. Deb Wahlstrom in order to increase the buildings capacity to train the trainers for the use of data, implementation of research based Instructional Strategies, and designing high quality assessments and rubrics. 
Data Coordinators

In addition, Instructional Coachers will serve as data coordinators for monitoring student achievement within their departments.  The Instructional coaches will work with the Transformation Specialist to design and implement student achievement data collection processes and timelines.  The data coordinators will also work with the county wide data warehouse initiative in order to more fully take advantage of the data tool.
Northwest Evaluation Association Measures of Academic Progress (MAP’s) Assessment

Regardless of SIG funding the high school will begin the implementation of MAP’s. MAP’s 

MAP is computerized adaptive test. When students take a MAP test, the difficulty of each question is based on how well a student answers all the previous questions. As the student answers correctly, questions become more difficult. If the student answers incorrectly, the questions become easier. In an optimal test, a student answers approximately half the items correctly and half incorrectly. The final score is an estimate of the student’s achievement level.

MAP assessments are used to measure each student’s progress or growth in school. MAP assessments are designed and will be used to target student’s academic performance in mathematics and reading. The fact that the tests are tailored to an individual’s current achievement level provides accurate and reliable evidence of what a student knows and can do.
MAP assessments are helpful to teachers because they allow the teacher to keep track of a student or classrooms progress and growth in basic skills. They provide teachers with specific information that lets them know where a student’s strengths are and if help is needed in any specific areas. In other word MAP scores tell teachers exactly where the student should be working, and what the next areas of instruction should be. Teachers are able to use the results to set classroom goals, differentiate instruction and monitor individual student growth and make other data informed decisions

Data Meetings

On a monthly basis the transformation specialist and principal will meet with the instructional coachers to discuss student progress within each content areas and each area of school improvement grant. 
In addition the superintendent will meet quarterly with the SIG committee to discuss the data collected to show evidence of improvement.  The superintendent will utlize the “snapshot model” as designed by the transformation specialist.
Permissible activities under the category comprehensive Instructional Reform Strategies include;

· Conduct reviews to ensure the curriculum is implemented with fidelity and is impacting student achievement 

Please consider the following descriptions of proposed activities at they relate to this permissible activity.  Schoolrise, Successline and Transformation Specialist.

· Provide PD to teachers/principals on strategies to support students in least restrictive environments and English language learners

Differentiated Instruction strategies will be provided in Math professional development and SchoolRise initiative.  NWEA MAP’s will also provide strategies for differentiation.

· Use and integrate technology based interventions
Teachers will continue to participate in the county-wide initiative “Supporting All Student Through Teaching Technology”.  In addition, Reading and Math teachers will use READ 180 and Accelerated Math.

· Increase rigor (AP, IB, STEM and others)

· In order to continue it efforts to provide increased rigor in a comprehensive manner Adrian HS will implement the International Baccalaureate Middle Years Program (MYP). As describe in the narrative during the 2010-11 school year the DP will begin to provide increased rigor for 11th and 12th grade students within a two year curriculum leading to both IB certificates and/or Diploma’s.   The addition of the MYP program will increase rigor to 9th and 10th grade students by offering a school wide framework of academic challenge that encourages students to embrace and understand the connections between traditional subjects and the real world, and become critical and reflective thinkers. By offering the MYP in addition to the DP, Adrian students will be exposed to a well-rounded, rigorous education that will develop student skills and habits supportive of lifelong learning that will lead toward more personal and academic success in high school and post secondary options. Thus, during the 2010-11 school year the High School and Middle school will apply for the Middle Years Program (MYP).  Based on a successful application the high school would begin implementation at the beginning of the 2011-2012 school year.  

· Summer Transitions Programs or Freshman Academies

Summer school transition courses will be offered beginning summer of 2011.

· Increase graduation rates through credit recovery, smaller learning communities and other strategies

The High School will continue to offer credit recovery options using GenNet, NovaNet, and e2020 throughout the year for Juniors and Seniors falling behind in credits.

· Establish early warning systems to identify student who may be at risk of failure

The Tiered intervention program will assist teachers and principal in early identification of at risk students.

 Increasing learning time and creating community-oriented schools.

The LEA must--

0.
Establish schedules and strategies that provide increased learning time 

Many of the activities and to establish opportunities to increase learning time have been describe in the narrative.  In summary the school has made a commitment to increase and improve remediation/intervention and increase corrective loop courses for struggling students or for students that have failed a course. The options will be implemented during the 2010 school year 

The following corrective pathways have been developed for 9th and 10th grade students who are struggling or have failed a course.

At the 9th grade level, incoming freshman who have been identified below grade level in their reading will be enrolled in Read 180 and looped with the 9th grade language arts classes. The looping will allow the teacher to integrate Read 180 strategies into the 9th grade course.   The Read 180 course will be offered as an elective credit for students.

9th and 10th grade students that failed a Language Arts or math course will be enrolled in a corrective loop course the next semester also paired with the Read 180 course. However enrollment in Read 180 will be dependent on the students score on the Northwest Evaluation Association (NWEA) Measure of Academic Achievement test, MEAP, context bound and common metric assessments.  

In a similar fashion students who have failed a class in Math will also be placed in a corrective loop course which will allow them to earn back credit at a faster rate. Corrective loop placement will also not simply be grade based but will also factor in the student’s performance on the NWEA MAP’s assessment. Due to the nature of the corrective loop courses in both Math and Reading it is anticipated that class sizes will be smaller which will allow for more individual attention and differentiated instruction. Based on this fact the math radiation courses will also utilize the accelerated math program to help build deficient skills.

Students will also be offered summer school for credit recovery.  The Language Arts courses will be developed with the technical support from Western Michigan Universities Reading Clinic.  The math courses will implement more hands on and inquiry based activities than typical Algebra I courses. 
Additional summer school opportunities will be offered to incoming freshman and designed based on needs.
The tiered intervention program will also provide students with not only increase time for learning but also addition social, emotional and behavioral supports.

On the other hand IB courses will be offered before and after school as needed to improve student access to courses with more rigor.
10.
Provide ongoing mechanisms for family and community engagement.

Although a description of Communities In Schools was provide in the narrative a much more detailed description will now be offered. 

Community In Schools of Lenawee (CIS) is the local arm of the nation's leading dropout prevention organization, and the only one proven to both decrease dropout rates and increase graduation rates. The Mission of Communities In Schools of Lenawee is to:  “surround students with a community of support, empowering them to stay in school and achieve in life.   Communities In Schools of Lenawee is a tax-exempt, charitable organization founded locally in 1996.  It is directed by a local volunteer Board of Directors comprised of representatives from business, education, service provider organizations, local government, and other stakeholder groups.

Through a school-based coordinator, Communities In Schools connects students and their families to critical community resources, tailored to local needs. Communities In Schools is a partnership process that brings together communities with schools to more effectively serve students and families.  The process is not only inclusive; it is built on a win/win philosophy for all participants.  Existing programs and services are enlisted and coordinated by the partnership process to provide their services in schools.  The services and programs are invited into the schools by each school, which has identified specific students’ needs they would like outside providers to address.  By providing students with a one-on-one relationship with a caring adult, a safe place to learn and grow, a healthy start and future, a marketable skill upon graduation and a chance to give back to peers and the community, the process enables changes (better attendance, decrease in discipline incidences, improved attitudes, greater family/community involvement, etc.) to occur with students and families.  In a sense, a broad application of the process results in systemic reform.
Successful community collaborations require a strong local commitment.  The Communities In Schools goal is to support these community collaborations and help other communities develop and sustain processes for improving the ways they serve children and their families, particularly those who are in at-risk situations.

In 2005, a community-wide task force called ACT (Action for Children and Teens) and CIS agreed to merge their efforts to create a stronger commitment to Lenawee’s children developing the belief that:

Every young person in Lenawee County is entitled to the 40 Developmental Assets through the Communities In Schools Five Elements that must be provided to so that young people have a reason for not giving up on themselves:
a healthy start;
a safe place to learn and grow;

a personal, one-on-one relationship with an adult who cares;

a marketable skill they can use when they graduate; and 

a chance to give back to their community; 
Communities In Schools is:

A process . . . for:

· the development of public/private partnerships;

· the effective and coordinated brokering of existing community services through the schools;

· cutting across institutional lines to provide “comprehensive services” and community support for children and families in need;

· for “systemic change.”
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The CIS Model


The CIS Process

1.  CIS sites are developed utilizing information/statistics such as:

· Lack of community resources available for students


· % of poverty/reduced lunch


· % of single parent home


2. CIS Director meets with Transformation Specialist and designated staff persons to determine whether the CIS process is appropriate for their district

3. School district identifies a CIS staff liaison 

4. Needs are prioritized

5. Community Organizations are contacted and asked to reposition staff/volunteers to the school district
6. Agency Agreements are negotiated

9.  Desired Community Outcomes

· A Unified Community

· United Community Leadership

· Repositioned Human Services

· Building and Strengthening Youth Assets

CIS Coordinators Coordinate, Facilitate and/or deliver Level I and Level II Services

1. Level I services are any widely accessible prevention and asset-building services provided as part of a coordinated plan to address identified school-wide needs. A Coordinator will facilitate delivery of Level 1 services.

2.  Level 2 services are any targeted and sustained intervention and prevention services provided to an individual student. A Coordinator will facilitate the delivery of  Level 2 services to subset of students (at least 10%); develop Individualized academic plans with Parent permission; Individualized tracking, Monitoring and adjusting

The goals for Communities In Schools at Adrian High School

THE AHS CIS Coordinator/graduation coach would 

· Assess current needs and assets at the HS

· Coordinate all services related to dropout prevention and community involvement

· Develop Graduation Coach Program

· Develop Truancy and Attendance Program

· Coordinate activities of  Adrian Police Liaison to monitor truancy and attendance

· Collect, Coordinate and monitor student data

· Develop case plans and monitor student goals 

· Coordinate activities designed to improve parent involvement

· Assist in the development of student incentives and positive behavior supports

Permissible Activities Include:

-Partnering with parents and other organizations to create safe environments that meet the students social, emotional and health need.

See Community In Schools proposal above and in the narrative.

-Extending or restructuring the school day so as to add time for such strategies as advisory periods that build relationships between students, faculty, and other school staff;

Adrian HS will add a 30 minute student advisory period for the purpose of building relationship with students.  Accompanying changes in the curriculum designed to make it more engaging for students at risk are changes in traditional forms of instruction. In general, these instructional strategies entail a movement away from the passive teacher-lecture/student-listen mode of instruction to a more active arrangement of learning activities. They also suggest that effective "instruction" can take place within and outside the classroom and that a personal connection with a "teacher" can make a difference in whether a student succeeds or fails. Specific strategies include the involvement of nontraditional teachers such as mentors and race-sex role models, adult and cross-grade peer tutoring, and integrating technology as a tool for instruction. The successful mentoring relationship usually requires continuing contacts (such as weekly face-to-face sessions) and mutually satisfying activities with some discussion of serious issues.

-Implementing approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student harassment; 

The Instruction Consultation Team (ICT) as part of the Tiered intervention program will also develop positive behavior supports strategies and student incentives.



-Expand the school program to offer full day kindergarten or pre-kindergarten


Not Applicable

Providing operational flexibility and sustained support.

 The LEA must--

11.
Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates;

The following is a list of items that provide operational flexibility that lie at the building level which would typically be beyond the traditional line of authority that a principal would have.

Ability to call late start day for the purpose of professional development

For the duration of the grant the building principal and transformational specialist will make final decisions regarding course offerings and teacher assignments within the building.
The principal will also have complete control of discretionary money allocated to the building.  There is a specific amount of teaching and material supplies that is contractual and termed “restricted teaching supplies” for use by each teacher in the classroom.  The remaining discretionary money is under the control of the principal.  

For the 2010 school year the high school will receive approximately 19.5% and 10.2% more dollars per pupil than middle schools or elementary schools.

12. Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO). The LEA may also implement other strategies for providing operational flexibility and intensive support, such as--Allowing the school to be run under a new governance arrangement, 
Adrian HS will employ a school Transformation Specialist charged with directing statewide turnaround efforts. As described in the narrative the Transformation Specialist will insure effective implementation of the school improvement grant.  The turnaround office will consist of a transformation specialist and instructional coaches. The high school principal and assistant principal for curriculum and instruction will direct report to the transformation specialist.  The overall responsibilities of the turnaround office include:

· Provide leadership in writing and evaluation School Improvement Grant (SIG).

· Assists individual schools in improving their educational programs and report card rating.

· Conducts short and long range educational planning for improvement of staff.

· Organizes and promotes programs for the professional development of staff.

· Evaluates the instructional program and makes recommendations for desirable change to the Superintendent of schools.

· Helps schools in the effective selection and use of instructional materials and other resources.

· Prepares or participates in preparing required reports, grants, and/or projects seeking funding in the area of the instructional program
· Provide technical assistance to assigned schools receiving SIG’s.

· Provide leadership for identifying staffing patterns and staff utilization for successful restructuring.

· Assists the Superintendent in developing a District Strategic Plan and Annual Update.

· Assist school administrators in building a master schedule for restructuring a school and designing a school based professional development plan that is high quality and job embedded (professional learning communities).

· Provide and coordinate technical assistance to identifyied schools based on data, on-site reviews, district initiatives, reports and other audits of educational programs.

· Assist school administrators and teachers with implementation of the School Improvement Plan, including identifying appropriate professional development for all relevant staff and a monitoring process for continuous improvement.

· Assist school administrators in designing and using a balanced assessment system to inform and differentiate instruction.

· Assist school staff in seeking appropriate social-emotional and community oriented services and supports for students.

· Assist school administrator and staff in monitoring and evaluation the progress of the implementation of the revised school improvement plan and the grant.

· Work collaboratively with other state and local officials to ensure that technical assistance is provided to the local schools identified for improvement.

· Hold schools accountable for short-term progress leading to long-term academic gains.
Permissible activities include:
-Allow the school to run under a new governance arrangement

The Board of Education has committed to a new governance arrangement and hired a Transformation Specialist.  The high school principal will be a direct report to the transformational specialist.

-Implement a per pupil based budget formula weighted based on student needs.

Based on per pupil funding the district has allocated approximately 19.6% and 10.2% more dollars to the high school for the 2010-11 school year.

1. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

Achievement, demographic and perception data will continue to collected and analyzed at the end of each year. In addition the HS will utilize technical assistance and the protocols established by Successline.  A balance assessment program will also be developed by incorporating NWEA MAP’s in concert with formative and summative assessment developed through the SBC process.
ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

Goals identified in the SIG will be communicated to external and internal publics.  Throughout the school year the high school will reports it progress toward each goal.  Data collection will be accomplished through the use of Data Director and the building student management program. Instructional Coaches will be responsible for the data collection from their departments and utilize content specific data to refer student to the tiered intervention program.
iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level. 
Student achievement results will be used to determine course offerings, programming options for each trimester.  In addition the progress monitoring of student achievement will also drive the tiered intervention process.  Assessment used to support each of the above activities will include NWEA MAP’s, common assessments, Plan/EXPLORE, and MME.

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

Based on the standards identified by the NSD and the four instructional reforms (IB, Date Driven Culutre and Standards Based Change Process and Reading Across the Content Areas) proposed that will guide the school professional development.  It is apparent that the planned professional development activities and associated budget will allow the High School to meet the NSDC standards.Details of professional development activities can be found in the narrative and Section III proposed activities.
3. List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Enrollment in local colleges, 2005

	Individual
	Job Title
	Percentage of Time
	

	Dr. Chris Timmis
	Superintendent
	15%
	

	Kevin Ohrman
	Principal
	100%
	

	Harry Marok
	Assistant Principal
	100%
	

	 To Be Named
	Assistant Principal
	100%
	

	Dr. Robert Herrera
	Transformation Spec.
	100%
	


Source: Fictitious data, for illustration purposes only

1. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

Adrian HS will require technical assistance in the following areas:

Data Analysis (technical support for software)

Core Instruction for IB, Read 180 and Literacy


School Processes related to Standards Based Change Process


Leadership Development (cognitive coaching, instructional leadership, scheduling of students, teacher evaluation)

The Transformation Specialist will be responsible for identifying and coordinating the necessary technical assistance.  A more comprehensive plan and detailed schedule is under development but will be influence by funding allocations.  Therefore final plans and commitments will be subject to available resources.
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000.
The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services.
Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	x
X

X

X

X

X

x

x

x

x
		
	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			x

	• Schedule 

	x
		
	• Length 

	x
		
	• Financing 

	x
		
	• Instructors 

	x
		
	• Evaluation 

	x
		
	• Mentoring 

	x
		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	x
		
	• Approval of allocation 

	x
		
	• Change of allocation midyear 

		x
	
	Major contracts for goods and services

 • Approval process streamlined 

	x
		
	• Restrictions (e.g., amounts, vendors) 

	x
		
	• Legal clarifications 

	x
		
	• Process 

	x
		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	x
		
	• Timeline 

	x
		
	• Points of contact 

	x
		
	Auditing of school financial practices Process 

	x
		
	• Consequences 

	x
		

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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Year 3


Board Policy





Superintendent Role





Collaboration





Community Engagement





Parent Involvement





Shared Programs





Culture/Climate





SchoolRise Level V





Year 2


Curriculum Development/Alignment





Assessments





Instructional Strategies/Cohesion





Principal Training





Supplemental/Specialized Programs





SchoolRise Level IV





Increase Staff Collaboration





YEAR 1


MME Strategies (test taking)





Student Incentives (Positive Behavior Supports)





Curriculum Back Loading





Remediation (Corrective Loop Courses)





Interventions (Tier I and II)





*Smart Reports and Action Planning (SIP) (see **math and***ELA)





Attendance Policy





Universal Student Supports (graduation coaches





NWEA MAP’s





SchoolRise Levell III





Instructional Coaches
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