Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.
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GRANT SUMMARY

	         Di District Name: Fitzgerald Public Public Schools
ISD/RESA Name:  Macomb Intermediate School District
 
	
	District Code:  50090
ISD Code:

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Fitzgerald High School
01242
X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  
School leaders stress the importance of student achievement data to be used to guide school improvement.  Our principals, along with identified teacher leaders, department chairs, and School Improvement chairpersons, structure decision making so the impact on student achievement is the most important determinant of changes in curriculum, instruction and assessment.  The use of student data is the focus of grade level meetings, team meetings, and department meetings.  Data is disaggregated to demonstrate and explain student progress, as groups and individually.  In addition, we are incorporating the use of flexible grouping of students (as well as additional interventions and support) based on the achievement results.  See Charts listed in Part II of LEA Application, Section I: Need.
When identified as a low-performing school, meetings were immediately scheduled with the Fitzgerald High School staff and Board of Education to review the School Improvement Grant status (see Question #8 for timeline, details).  We reviewed and discussed the four intervention models by using the “Best Fit Model for School” process as provided in the MDE SIG planning materials.  A consensus decision was made to move forward using the Transformation Model.
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. 

Fitzgerald Public Schools annually reviews staffing distribution, allocation of fiscal resources, and state and federal grants to determine equity and need.  Programs, staffing, professional development, parent involvement and other resources are designed to improve academic achievement.  Federal, state and local resources are allocated based on building goals which are created using the results of each building’s data profile analysis/comprehensive needs assessment.  A district level analysis is also completed.  Principals and the Assistant Superintendent meet to discuss appropriate allocations.   Simply put, allocations are determined based on data review, research, and best practice.  During the past year, district-funded initiatives have been allocated to employ a data analyst, upgrade technology, identify Tier II and III students through various assessments, as well as provide extended day and year learning opportunities to all students.  In the upcoming year, funds are being directed toward assigning staff at both the middle and high school levels to provide multi-tier interventions for struggling learners.


2.  Not Applicable
3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

Design and implement interventions consistent with the final requirements:
A.  Replace Principal:  A job posting was developed using competencies as listed in the SIG materials, and then advertised from mid-June through July 9, 2010.  Interviews are scheduled for July 15, 2010.  The document, “Principal Interview Protocol”, from the “The District Leadership Challenge:  Empowering Principals to Improve Teaching and Learning” (Southern Regional Education Board, 2009), will be used as a guide in developing interview questions.  
Timeline:  The district is hopeful that the successful candidate will be in place by August 2, 2010.  

B.  Develop and Increase Teacher and Leader Effectiveness: In order to support  staff collaboration, team building, and cultural shifting, we, in conjunction with the Macomb Intermediate School District (external provider), are including the work of Bob Garmston and Bruce Wellman from The Adaptive Schools.  Training and implementation of this model will be critical for building the capacity of our school to focus and implement our School Improvement Plan. Carolyn McKanders from the Adaptive Schools Institute, will work with select staff on the following dates:
· October 26-27, 2010

· January 19-20, 2011

The Adaptive Schools Model is about developing strong schools in which collaborative faculties are capable of meeting the challenges of today and the uncertain challenges of tomorrow. Schools are making remarkable gains in improving student achievement, increasing attendance, attaining higher post-school accomplishments, and developing satisfying relationships with communities. 

Adaptive Schools is but just one initiative that will continue to develop teacher and leader effectiveness.  Department chairpersons and others will continue to enroll in the Macomb Intermediate School District’s Teacher Leader program, designed to strengthen shared leadership and develop the leadership skills of teachers in order to address student achievement, effective instruction, and school improvement endeavors.  Some of the other planned professional development initiatives to increase teacher and leader effectiveness include:
· Data Director
· Response to Intervention 2-Day Institute (multi-tier instruction)

· Universal Design for Learning

· A Comprehensive Approach to Co-Teaching (Marilyn Friend)

· Lenses on Learning:  A Focus on Mathematics and School Leadership

· Implementation of Common Core Standards

· Lesson Study

· Coaching (job-embedded)


The administrative team of principals serving Fitzgerald High School knows that to serve as effective instructional leaders, they should conduct regular classroom observations.  Observation tools and protocols are needed to help them focus their observations on effective instructional strategies, critical thinking, use of technology, evidence of learning, and other factors that research shows have an impact on student learning.  Training and tools that focus on the work of educational leaders such as Robert Marzano and Doug Reeves are planned to be implemented in the second year of the grant.
Timeline:  Adaptive Schools Workshops:

                      October 26-27, 2010

                      January 19-20, 2011

                  Training on observation tools:  Beginning, September, 2011

C. Student Data is Included as a Significant Factor in Evaluation
A major factor in student learning is the effectiveness of the classroom teacher.  For students to achieve at high levels, they need excellent teachers.  Research by the Public Education Foundation defines excellence in teaching by researching the skills and capacities of highly effective teachers. (http://www.ccpef.org)   In a study funded by the Lyndhurst Foundation in 2001, Public Education Foundation identified a core group of ninety-two highly effective teachers from forty-two elementary and middle schools whose students made exceptional, measurable progress over several years.  The teaching practices and professional and personal characteristics of forty-nine teachers studied determined what effective teachers do to promote learning in reading and mathematics.  The study identified the following teacher traits:  demonstrated high expectations for student learning; provided clear and focused instruction; monitored student learning progress; provided alternative strategies in re-teaching when children didn’t learn; provided incentives and intrinsic rewards to promote learning (specific feedback); demonstrated highly efficient and consistent practices in their classroom routines; expected high standards for classroom behavior; and demonstrated excellent personal interactions with their students. 

In order to provide teachers with appropriate evaluation and feedback on their classroom effectiveness as it directly relates to student achievement and progress, we are proposing the development of a process that will lead to a three tiered system of support for teachers similar to the multi-tier support model used for students. This process will be researched and developed in collaboration with the Macomb Intermediate School District (external provider) and the Fitzgerald Education Association (FEA).
Timeline:  Beginning September 1, 2010, the district, FEA and MISD (external provider) will research and collaboratively develop an evaluation tool that supports the SIG requirements and legislation. 

D. Remove Leaders and Staff Who Have Not Increased Student Achievement

As a district, Fitzgerald Public Schools will continue to work with leaders and staff members through the established teacher and administrative evaluation process to address staff members who are not working to improve student achievement.  Fitzgerald Public Schools is currently without a teacher agreement, which means, in accordance with recently passed legislation, MCL 380.1249 (Performance Evaluation System), language to address the linkage of teacher evaluation to student growth must be part of the agreed upon language of the new contract.  The law states that the performance evaluation system needs to establish clear approaches to measuring student growth and provide teachers and administrators relevant data on that growth.  In addition, the system evaluates job performance, using multiple rating categories that take into account data on student growth, as a significant factor.
Timeline:  Beginning September 1, 2010, the district, FEA and MISD (external provider) will research and collaboratively develop an evaluation tool that supports the SIG requirements and legislation.   
E.  High-quality, Job Embedded Professional Development
Literacy and Mathematics consultants from our external provider, Macomb Intermediate School District, along with full-time literacy and mathematics coaches will form a team to support teachers and administrators to develop skills for planned instruction.  This instruction will be based upon screening and assessment of students, to implement interventions for off schedule learners, and to create classrooms where students are actively engaged in their learning.
      Timeline:  August 1, 2010  Accept applications for Literacy and Math specialists and coaches;  Schedule interviews mid September;  Hire by August 31, 2010.  Results from student screening will allow administrators to place students in appropriate interventions by September 7, 2010.

F.  Use data to identify and implement instructional program

Beginning with the 2009-10 school year, Fitzgerald Public Schools directed resources to employ a data analyst to better assist in training, and working with, school staff in data analysis techniques using Data Director.  The district currently provides a range of assessment tools (MEAP, MME/ACT, ELPA, Scholastic Reading Inventory, EXPLORE and PLAN) and basic training in the analysis and use of data for the purpose of reviewing student performance, and school and system effectiveness.  It is imperative that this training is expanded in the upcoming school year to continue to “dig deeper” in identifying areas of need.  Training in data inquiry, the development of common assessments, and the use of progress monitoring tools will be important data components included in this School Improvement Grant. 

To assist in the process, we will be working with our external provider, the Macomb Intermediate School District to provide immediate assistance to “jump start” this process in September, 2010.   “Data Dialogues That Get Results” will be presented to a Fitzgerald High School data team to assist them in developing structured protocols and begin to establish collaborative inquiry.  “The real methodology for system change begins and ends with ongoing authentic dialogues about important questions”, states Tony Wagner.  This training will provide our school with data inquiry, mining, and analysis steps that will assist us in shifting Fitzgerald High School toward a data centered focus.  Using the MME, ACT, PLAN, and EXPLORE to conduct item analysis will serve to ground the FHS team in baseline and summative data, in addition to being able to make real time program and instructional decisions.  This training will engage our staff in systematic, continuous improvement in the quality of the educational experience of students and to subject themselves to the discipline of measuring their success by the metric of students’ academic performance as emphasized in the research practices of Richard F. Elmore.   

In addition to using summative assessments listed above, staff needs to also learn to develop common assessments in core areas:  using the data to inform instruction.  All departments will be involved in this practice as they participate in the ongoing curriculum development and alignment process.  

The use of progress monitoring tools and the interpretation of the accompanying data will be a major focus area during the upcoming school year.  Progress monitoring will be the foundation of our multi-tier interventions in reading and mathematics. At the end of the 2009-10 school year, universal screening was used to begin the process of identifying students in need of intervention.  The data that was gathered has been used over the summer months to properly place these students in the areas of Math and Reading for the 2010-11 school year. This process also began at the middle school level this year since research shows that the level of academic achievement that students attain by eighth grade has a larger impact on their college and career readiness by the time they graduate from high school than anything that happens academically in high school.  We must focus on getting more students on target as they exit middle school (requiring interventions at middle school) so that they are prepared to maximize the benefits of high school (The Forgotten Middle:  Ensuring that All Students Are on Target for College and Career Readiness before High School, ACT, 2008.)  

In addition to the focus of academic interventions and data analysis, Fitzgerald High School will begin to implement a positive behavior (multi-tier) support program, analyzing behavior and attendance data as it, too, relates to improved student achievement. Please see the District Improvement Plan and School Improvement Plan for further details.

Timeline:  Planning begins Fall, 2010;  Implementation during 2011-12
G. Implement financial incentives or career growth or flexible work conditions

As we implement 0 hour and 6th hour, teachers may have the opportunity to work an early schedule or a later schedule to allow for flexibility in student instructional hours.  In addition, teacher participation in the Adaptive Schools training and teacher leader programs will provide opportunities for career growth.  Many teachers can participate in professional development opportunities through our external provider throughout the year and during summer months.  Stipends are paid to participating teachers for many of these learning experiences.
Timeline:  October, 2010

H. Provide increase learning time

Students will have the opportunity to enroll in a 0 hour or a 6th hour to receive additional academic support from a certified teacher in reading, writing, or mathematics.  In addition, students will have the opportunity to enroll in our summer academic program and after school credit recovery program.  Beginning in the summer of 2010, 8th grade students have been invited to participate in a summer literacy boot camp for 5 days for a total of 30 hours of intense, small group literacy instruction.  Achievement data from students enrolled in a support program will be reviewed by teachers, coaches and administrators.
Timeline:  September, 2011
I. Provide ongoing mechanisms for family and community engagement

Fitzgerald High School provides a variety of services and opportunities to engage families and the community.  The on-site Health Center and Food Pantry continue to serve members of the community.  Curriculum Night, Parent/Teacher Conferences, and parent/student access to online grades, attendance and assignments continue to provide a foundation for achievement.  Our Career Center provides support to students from low income families by offering services that include completing applications for college, applying for financial aid, and writing resumes.  These services will continue to expand to include similar support to parents.  In addition, the Career Center will become involved in providing college related experiences prior to a student’s senior year.  Visits to local college campuses, hosting career fairs and college fairs will expand during the next 3 years.
Timeline:  Ongoing

J. Give the school sufficient operational flexibility

The Fitzgerald High School staff has been empowered to make decisions that are based on student achievement data.  For example, the School Improvement Team, in collaboration with the high school staff, has designed a plan for improving achievement that will guide our practices through 2013.  In addition, the high school staff will develop a process to ensure ongoing communication between all committees and staff members, during the term of the SIG and following the conclusion of the grant.  Teacher representatives from the high school will also serve on the interview team during the selection of the turnaround principal.

Timeline:  September, 2010  Developing a process for communication between committees
K. Ensure the school receives ongoing intensive TA from LEA, SEA, or turnaround org.

Fitzgerald Public Schools will continue to receive technical assistance from the Macomb Intermediate School District.  (The MISD is also an external provider for the SIG.)  The high school staff has developed a relationship with MISD consultants and relies on their expertise to be an integral member of the transformation team.  The LEA will also continue their support by providing administrative guidance and the pledge to utilize general fund dollars along with other grants to support the transformation strategies and interventions.
Timeline:  September 1, 2010
· Align other resources with the interventions
The district is committed to utilizing other resources, such as the WIA In School Youth grant, Learn and Serve grant, dollars from Title II A and Title III, designated funds from Section 31 A, IDEA and general fund dollars, to support the transformation efforts.  The Superintendent and Assistant Superintendent of Curriculum will work with the Fitzgerald High School administrative team to coordinate all interventions to ensure improved achievement.

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes)
The Board of Education, administrators, and teachers will continue to work collaboratively as we move forward with the interventions as outlined in the SIG application.  Representatives from each of these groups will meet as a leadership team once per week at the beginning of implementation of the grant to ensure that the transformation strategies and interventions are being implemented with fidelity and according to the timeline.  Please review the chart below for additional information:
See Attachment VI, Part III of the LEA Application
· Sustain the reforms after the funding period ends
The district will continue to work with all administrators and departments to ensure that the reforms will continue following the grant funding period.  Reforms will be adjusted, according to the needs of students as identified through screening, results on the Michigan Merit Exam, and results on district common assessments.  Funding will also be revised, according to identified needs of students.  As outlined in the section, Align other resources with the interventions, other grant dollars as well as general fund dollars will be reallocated to sustain the appropriate transformation interventions.

4. Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 

The timeline for the interventions is included with each SIG requirement in #3.  In addition, the School Improvement Plan also includes a timeline for each activity.
5 Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.
The number of students proficient in Mathematics will increase by a minimum of 7%, to a minimum of 34% students proficient, as measured by the MME in March, 2011.  
(100% - 27%) * .10 = 7.3
The number of students proficient in Reading will increase by a minimum of 6.5%, to a minimum of 42.5% students proficient, as measured by the MME in March, 2011.  

(100% - 36%) * .10 = 6.4

The number of students proficient in Writing will increase by a minimum of 9%, to a minimum of 23% students proficient, as measured by the MME.  

(100% - 14%) * .10 = 8.6

See reading, writing, and math goals in the attached School Improvement Plan for further detail.

6.  Not Applicable

7.  Not Applicable

8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

Describe how this process was conducted within the LEA.

The following timeline summarizes the process that was used to engage the relevant stakeholders in the LEA’s application and implementation of school improvement models for the identified Tier 2 school:
April 29, 2010 (43 attendees)
Notified Board of Education that FHS had been identified today as a “persistently low achieving” school

Notified president of teacher union and continued including the Fitzgerald Education Association in all staff meetings with FHS.

Met with FHS staff to explain “persistently low achieving” list.
May 10, 2010

Met with Board of Education-Presented SIG information through a PowerPoint and discussed the 4 Intervention Models
May 11, 2010
2:45-3:45 (38 attendees)
FHS Staff

Met with staff to discuss “persistently low achieving” and introduced the 4 Intervention Models

May 25, 2010  2:45-4:00 (42 attendees)
FHS Staff

Reviewed/discussed the 4 Intervention Models by using the form “Best-Fit Model for School” as provided in the SIG materials

May 27, 2010  2:45-4:30 (36 attendees)
FHS Staff

Continued discussion regarding the intervention models;  Clarification provided by Chief Academic Officer from MISD who also attended the meeting

June 2, 2010  2:45-4:30 (33 attendees)
FHS Staff


Reached consensus with staff regarding the best-fit intervention model

Developed folder through email for staff to share suggestions/store information for the transformation model

June 9, 2010  2:45-4:30 (36 attendees)
FHS Staff

In small groups, staff brainstormed strategies regarding activities listed in the transformation reform option:

1. Professional Development

2. Improve transitions from Middle School to High Schools

3. Increase rigor

4. Increase learning time

5. Use of student data

6. Provide ongoing mechanisms for family and community engagement

7. Use and integrate technology based interventions

8. Implement financial incentives or career growth or flexible work conditions

June 9, 2010

Met with FHS student government leaders (first meeting)

23 students attended


The following items were discussed:

1. What is the current perception of the rigor/standards of classes at FHS?

2. What do you think FHS can do to increase the rigor/standards of classes?

3. What do you think of the staff at FHS?  Do they help meet your educational needs?  Social needs? Etc…

4. In what ways could the staff at FHS improve?

5. What do you think is the social atmosphere of FHS?

6. In what ways do you think we can improve the social atmosphere at FHS?

7. What do you think of student participation at FHS?  Why is it that some students participate while others do not?

8. How can we engage more students to become active/involved at FHS?

9. What do you think is the morale at FHS?  Why?

10. How can we improve the morale at FHS?

11. What do you think about how students behave at FHS?

12. In what ways could we improve the student behavior at FHS?

June 11, 2010

Letter mailed to families of students enrolled in the district regarding SIG

June 14, 2010 (second meeting)


15 students attended

Met with FHS student government leaders to continue discussion of the following items:

1. Rigor/Standards of classes

2. Social Atmosphere

3. Student Participation

4. Staff

5. Student Behavior

6. Morale of students/staff

June 15, 2010  2:45-4:30 (37 attendees)
FHS Staff


Group 1
Brainstormed strategies in small groups regarding climate and culture

Group 2
Math Department reviewed data and developed strategies to improve achievement

July 12, 2010  9:00 a.m. Staff Meeting (13 attendees);  5:00 p.m. Board Workshop

            Review/discuss SIG draft



	


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




Fitzgerald High School SIG
2010-2013

	Activities/Cost/Provider Budget

	
	
	
	
	
	
	
	

	Activity
	Support
	Position/Supplies/Equipment Support
	Year 1
	Year 2
	Year 3
	Function Code
	Provider

	NWEA Screening
	For new students(universal screening) & diagnostic assessments
	Reading and Math
	$11,500 
	$11,500 
	$11,500 
	125 
	*North West Evaluation Assoc.

	Reading/Writing:
	 
	 
	 
	 
	 
	 
	 

	Professional Development
	Increased capacity of teachers
	Support
	 
	 
	 
	 
	MISD-Literacy Consultant

	 
	 
	 
	 
	 
	 
	 
	 

	Common Core Standards Workshop
	 
	 
	$350 
	 
	 
	221
	MISD

	 
	 
	 
	 
	 
	 
	 
	 

	Writing Scoring Clinics
	 
	Incentives-teacher=$5,600
	$5,600 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Literacy Specialist/Instructional Coaches
	 
	 
	$100,000 
	$100,000 
	$100,00 
	125
	 MISD

	 
	 
	 
	 
	 
	 
	 
	 

	Reasoning & Writing /Expressive Writing
	Materials for students
	 
	$14,000 
	$11,000 
	$6,000 
	125
	SRA/McGraw Hill 

	 
	 
	 
	 
	 
	 
	 
	 

	Literacy Intervention Support Coaches
	 
	 
	$50,000 
	$50,000 
	$50,000 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Read 180
	Tier 2 support
	 
	$60,000 
	$20,000 
	$20,000
	 125
	Scholastic 

	 
	 
	 
	 
	 
	 
	 
	 

	Corrective Reading Materials (est.)
	Tier 3 support
	 
	$60,645 
	$30,000 
	$20,000 
	 
	SRA/McGraw Hill 

	 
	 
	 
	 
	 
	 
	 
	 

	WestED Reading Apprenticeship
	 
	 
	 
	 
	 
	*West ED

	 
	 
	 
	 
	 
	 
	 
	 

	WestED teacher materials
	 
	 
	 
	 
	 
	 
	Cost included in Math Section 

	 
	 
	 
	 
	 
	 
	 
	 

	WestED student materials
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Training for 3 teachers
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	WestED Writing
	Tier 2 support
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Materials for Professional Library
	
	 
	$5,000 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	E2020 Credit Recovery-ELA
	 
	Teachers                                      Materials
	$6,666           $1,733
	$6,666           $1,733
	$6,666           $1,733
	221       125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Summer ELA
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Literacy Boot Camp (Rdg and Writing)
	Incoming 9th grade students during summer
	 
	$10,000 
	$10,000 
	$10,000 
	125 
	MISD 

	 
	 
	 
	 
	 
	 
	 
	 

	Implementation of Sustained Sil Rdg
	Student incentives
	 
	$5,000 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Intervention Teacher
	Tier 2 & Tier 3
	(salary+benefits)
	$109,000 
	$112, 000
	$115, 000
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Build Classroom Libraries
	Leveled books, newspaper/mag. Subscriptions= $20,000
	 
	$8,000 
	$6,000 
	$6,000 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Parent workshops
	 
	Supplies
	$2,000 
	$2,000 
	 
	331
	 

	 
	 
	Incentives
	$3,000 
	$3,000 
	 
	331
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Writing Tracker
	 
	Notebooks
	$220 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Math:
	 
	 
	 
	 
	 
	 
	 

	Professional Development
	Increased capacity of teachers 
	Support
	 
	 
	 
	 
	MISD Math Consultant

	 
	 
	 
	 
	 
	 
	 
	 

	Lenses on Learning: A New Focus on Math and School Leadership
	Reg. Fee for 5 teachers         Sub Costs
	 
	$350           $1,890
	 
	 
	221           221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Math Forums-Lesson Study
	 
	Incentive
	$8,000 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Math Specialist/Instructional Coaches
	 
	 
	$100,000 
	$100,000 
	$100,000 
	125
	MISD

	 
	 
	 
	 
	 
	 
	 
	 

	Math Intervention Support Coaches
	 
	 
	$50,000 
	$50,000 
	$50,000 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Carnegie Learning-Cognitive Tutor
	Multi-tiered intervention-pre-identified students
	 
	$15,000 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	E2020 Credit Recovery-Math
	 
	 
	 
	 
	 
	 
	Cost included in Reading/ Writing 

	 
	 
	 
	 
	 
	 
	 
	 

	Sets of TI 83 Plus Calculators
	For student check out
	 
	$12,000 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	TI Navigator 3 
	 
	 
	$12,300 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	CBR for 35 (calculator based ranger)
	 
	 
	$3,045 
	 
	 
	125
	 

	Classroom Sets of          TI-Nspires-7 sets
	 
	 
	$28,966 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Professional Development for TI I-Nspire
	 
	 
	$3,000 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Student Portfolios
	Incentive for planning integration
	 
	$2,000 
	 
	 
	 221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Academic Enrichment Course
	Certified Teacher
	Books
	$3,500 
	$3,500 
	$3,500 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Academic Lit Course
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	WestED teacher materials
	 
	 
	$2,475 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	WestED student materials
	 
	 
	$55,650 
	 
	 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Training for 3 teachers
	 
	 
	$2,400 
	 
	 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Co Teaching PD for teachers 
	 
	Reg. Fee                    Sub Costs
	$460        $800
	 
	 
	221      221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Peer Tutoring
	 
	Incentives             Materials
	$2,200            $100
	$2,200            $100
	$2,200            $100
	125      125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Parent Workshops
	 
	Supplies                   Incentives
	$4,000       $6,000 
	 
	 
	331
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Community Reading Partners
	 
	Supplies
	$2,000 
	$1,500 
	$1,500 
	331
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Other:
	 
	 
	 
	 
	 
	 
	 

	Co-Teaching Coach Stipend
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	ELL Teacher
	 
	(salary+benefits)
	$78,000 
	$78,000 
	$78,000 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	ELL Paraprofessional
	 
	(salary+benefits)
	$36,000 
	$36,000 
	$36,000 
	125
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Data Analyst
	(existing person .33)
	 
	$30,000 
	$30,000 
	$30,000 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Transformation Model Supervisor
	(existing person -purchased service)
	 
	$50,000 
	$50,000 
	$50,000 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	PD for Data Director
	Increased capacity for teachers
	support-40 staff
	$12,000 
	 
	 
	 221
	MISD

	 
	 
	 
	 
	 
	 
	 
	 

	Transition Activites
	 
	Incentives
	$5,000 
	$5,000 
	$5,000 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Challenge Day
	 
	Materials
	$5,000 
	$5,000 
	$5,000 
	221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Develop Positive Behavior support program
	 
	Professional Dev.         Materials
	$3,000       $1,200
	$3,000       $1,200
	$3,000       $1,200
	221             221
	 

	 
	 
	 
	 
	 
	 
	 
	 

	PD for Differentiated Instruction
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Extended Day                    0 hour/6th hour
	 
	Teachers
	 
	$30,000 
	$30,000 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Technology:
	 
	 
	 
	 
	 
	 
	 

	Power Walkthrough
	Classroom Observation Software
	For FHS administrators (Principal and 2 Assistant Principals)Connection fee, Software, Manual
	$1,385 
	 
	 
	221
	McREL (mid-continent Research for Education & Learning)

	
	
	
	 
	 
	 
	 
	

	 
	 
	
	 
	 
	 
	 
	

	 
	 
	
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Assistive Technology
	 
	Reading Support
	$100,000 
	 
	 
	125
	Digital Readers; Ipads/I Touch; SMART Boards; Turning Point Clickers; MP3 Players; Headphones Laptops


	
	
	
	
	
	
	
	
	


ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  


	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

 FORMCHECKBOX 
 Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

 FORMCHECKBOX 
 “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

 FORMCHECKBOX 
 Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.





Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	1100.58

	Student Data

	Dropout rate
	1.5%

	Student attendance rate
	94.07%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	8.8%

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	0

	Number and percentage enrolled in college from most recent graduating class
	87%

	Student Connection/School Climate

	Number of disciplinary incidents
	12,018

	Number of students involved in disciplinary incidents
	902

	Number of truant students
	9

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	Highly Effective  24
Effective              27
Progressing           5

Unsatisfactory      0

	Teacher Attendance Rate
	96.54%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Fitzgerald High School
	District Name and Code 

Fitzgerald Public Schools  50090

	Model for change to be implemented:  Transformation

	School Mailing Address:


	

	Contact for the School Improvement Grant:  

Name: 
Position:

Contact’s Mailing Address: 
Telephone: 
Fax: 
Email address: 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




Sub Group Academic Data Analysis

      Grade:  11


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007

	Social Economic Status (SES)
	33% (147)
	43.6% (101)
	40.2% (107)
	14% (151)
	14.9% (101)
	10.5% (105)
	21% (147)
	29.7% (101)
	21% (105)

	Race/Ethnicity
	48% 

(25)

24%

(75)

<

42.2%

(102)

<
	35.7%
(28)

33.8%
(68)

<

55.2%
(123)

<
	27.3% (33)

40.3%
(67)

<

60%
(105)

<
	16% (25)

10.3%
(78)

<

16.3%
(104)

<
	17.9%
(28)

8.8%
(68)

<

27.6%
(123)

<
	9.4% (32)

7.7%
(65)

<

20.6%
(102)

<
	24% (25)

10.7%
(75)

<

28.7%
(101)

<
	32.1% (28)

23.5%
(68)

<

43.1%
(123)

<
	15.6% (32)

15.4%

(65)

<

36.6%

(101)

<

	Students with Disabilities
	0% (20)
	10.5% (19)
	<
	0% (24)
	0% (19)
	<
	0% (20)
	0% (19)
	<

	Limited English Proficient (LEP)
	6% (16)
	37.5% (24)
	<
	6% (16)
	16.7% (24)
	<
	0% (16)
	33.3% (24)
	<

	Homeless
	<
	
	
	<
	
	
	<
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	38% (108)
	44.3% (124)
	47.3% (110)
	12% (114)
	14.5% (124)
	12.5% (104)
	18.5% (108)
	29% (124)
	23.3% (103)

	   Female
	33.3% (105)
	46.5% (99)
	49% (100)
	15.2% (105)
	27.3% (99)
	17% (100)
	23.1% (104)
	42.4% (99)
	29% (100)

	Aggregate Scores
	35.7% (213)
	45.2% (223)
	48.1% (210)
	13.7% (219)
	20.1% (223)
	14.7% (204)
	20.8% (212)
	34.9% (223)
	26.1% (203)

	State 
	60%
	62%
	60%
	43%
	41%
	40%
	52%
	52%
	51%


Sub Group Non-Academic Analysis                  Year:  2008-2009
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	822
	237
	585
	
	
	
	6
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	

	   Indian
	4
	2
	2
	
	1
	
	0
	
	

	   Asian
	143
	23
	120
	
	17
	
	0
	
	

	   Black
	487
	124
	363
	1
	542
	
	7
	
	

	   Hispanic
	22
	10
	12
	
	49
	
	0
	
	

	   White
	651
	216
	435
	
	461
	
	6
	
	

	   Multiple
	0
	0
	0
	
	
	
	0
	
	

	   Hawaiian
	0
	0
	0
	
	
	
	0
	
	

	   Blank Ethnic
	2
	0
	2
	
	
	
	0
	
	

	Disabilities
	123
	54
	69
	
	
	
	0
	
	

	LEP
	115
	20
	95
	
	
	
	0
	
	

	Homeless
	5
	1
	4
	
	
	
	0
	
	

	Migrant
	0
	0
	0
	
	
	
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	692
	223
	469
	
	
	
	8
	
	

	Female
	617
	152
	465
	
	
	
	5
	
	

	Totals
	1309
	375
	934
	1
	1070
	9
	13
	
	











Year: 2008-2009
	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	822
	7
	12
	803
	42
	144

	Race/Ethnicity
	
	
	
	
	
	

	   Indian
	4
	0
	0
	4
	0
	3

	   Asian
	143
	0
	2
	141
	1
	26

	   Black
	487
	2
	4
	481
	23
	96

	   Hispanic
	22
	1
	3
	18
	1
	3

	   White
	651
	5
	11
	635
	32
	103

	   Multiple
	0
	0
	0
	0
	0
	0

	   Hawaiian
	0
	0
	0
	0
	0
	0

	   Blank Ethnic
	2
	2
	0
	0
	1
	1

	Disabilities
	123
	3
	1
	119
	7
	8

	LEP
	115
	0
	0
	115
	8
	24

	Homeless
	5
	0
	1
	4
	1
	2

	Migrant
	0
	0
	0
	0
	0
	0

	Gender
	
	
	
	
	
	

	  Male
	692
	4
	12
	676
	26
	123

	  Female
	617
	4
	8
	605
	32
	109

	Totals
	1309
	8
	20
	1281
	58
	232


Enrollment and Graduation Data – All Students

 Year:  2008-2009
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	

	9
	344
	NA
	0
	0
	3
	
	339

	10
	361
	NA
	21
	0
	0
	6
	355

	11
	316
	NA
	37
	0
	0
	7
	309

	12
	288
	NA
	71
	0
	5
	5
	278


Number of Students enrolled in Extended Learning Opportunities

Year:  2008-2009
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in Math/Science Academy
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	
	
	
	
	
	

	7
	
	
	
	
	
	

	8
	
	
	
	
	
	

	9
	
	4
	0 (1 excepted)
	
	
	244

	10
	16
	2
	
	
	9
	229

	11
	23*
	
	
	0
	23
	159

	12
	46*
	1
	
	0
	39
	178


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	 FORMCHECKBOX 
 General Funds

 FORMCHECKBOX 
Title I Part A

 FORMCHECKBOX 
Title I Schoolwide

 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

    Improvement (ISI)

      
	 FORMCHECKBOX 
Title II Part A

 FORMCHECKBOX 
Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	 FORMCHECKBOX 
Section 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	 FORMCHECKBOX 
 Special Education



	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 

The level of support by the Fitzgerald High School staff has been extraordinary.  Since the announcement of the SIG on April 19, 2010, there have been seven meetings with an average of 38 staff members in attendance.  Staff wanted as much information as was available since the announcement during the meeting on April 19.   To ensure a transparent flow of information, an in-district web site was developed to host suggestions from staff for the SIG application.  Updates to staff were also provided by scheduling meetings throughout the process of writing the application.  A meeting was held to review the draft of the SIG on July 12, 2010 with 13 staff members in attendance.  For those unable to attend, staff members that were at the meeting were taking notes to share via email with colleagues.  In addition, the School Improvement Team has scheduled regular meetings since the conclusion of the school year to update the School Improvement Plan and each member of the Team has offered their assistance with writing the SIG.  Many staff members have also met with the Assistant Superintendent and consultants from the MISD to analyze data and develop strategies to improve student achievement that will be implemented through the SIG.  The Fitzgerald High School staff has clearly demonstrated a high level of commitment to the SIG and implementation of the strategies outlined in the grant application and School Improvement Plan.

2. Explain the school’s ability to support systemic change required by the model selected.

Systemic change begins with strong leadership.  The school and district are committed to hiring a principal that has demonstrated ability as a transformation leader.  (see 3A for details)  In addition, the high school staff has clearly stated their demand for high quality, job embedded professional development.  A professional development plan, as outlined in the School Improvement Plan, addresses the need to build capacity in the areas of reading, writing and mathematics.  Through a combination of literacy and math consultants from the MISD (external provider) along with literacy and math specialists and coaches, teachers and students will be supported on a daily basis in classrooms.  Assessments will identify students that are in most need of academic support and classes extending beyond the school day and year will be provided to meet the needs of tier 2 and 3 students in the areas of reading, writing and mathematics.   Progress monitoring tools have also been identified to ensure that implemented strategies are resulting in improved achievement.  (see 1 for details)  It should also be noted that additional resources are outlined in the section Align other resources with the interventions.

3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

	Grade 11
	Reading
	Math

	
	2007
	2008
	2009
	2007
	2008
	2009

	ACT

MME
	16.6

47
	17.1

45
	15.9

36
	16.1

16
	17.4

28
	16.2

17

	Further student achievement data can be found in the attached/uploaded Student Data Profile.


The results of the ACT/MME during 2007, 2008 and 2009 indicate that our students are not achieving in the areas of reading, writing and mathematics when examining the ACT and MME scores.  However, prior to the ACT/MME in 2010, staff began to implement strategies to prepare students for the rigor of this test.  The strategies made a difference as indicated in the pre and post test scores on a practice ACT reading test.  (see ACT Reading on Page 32)  Preliminary review of the 2010 ACT/MME results indicate a 9%-13% gain in each category of reading, writing and math.  That is the beginning of our upward slope toward improving student achievement.  In addition, we have identified areas that need a laser-like focus if achievement is to be sustained:  improvement in our 9th and 10th  grade students’ ability to read, identifying the academic needs of students enrolling in the district for the first time through a universal screening tool, continued work on aligning the ELA and Math curriculums, and providing intense support to our ELL students, student with disabilities, and African American students that are identified at a basic and low intermediate (non-proficient) levels.  (see School Data Profile-subgroup information)
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4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

Fitzgerald High School’s commitment to using data to guide instructional decisions began 3 years ago with our participation in the Enhancing Education Through Technology (EETT) grant through the MISD.  The grant provided the entire district with the opportunity to create a district data team so we could begin developing teacher leaders in the area of data analysis.  The implementation of the Data Management System (Data Director) with support from the MISD provided the foundation for analyzing data from state assessments as well as local common assessments.  From this grant, we have implemented the data analyst position at Fitzgerald High School to guide our disaggregation and interpretation of data.  The data system has grown to include additional assessments that allow us to identify tier 2 and tier 3 students so that appropriate support is targeted toward our most at-risk learners (June, 2010)

5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

Through district support, Fitzgerald High School already has time built into the schedule to provide for collaboration.  Weekly meeting time beyond the school day allows for staff, departments and grade level teachers to collaborate on curriculum alignment, building common assessments, and/or analyze achievement data.  There are 5 full days scheduled district wide during the year that provide for additional blocks of time for teacher collaboration.  The district also has a K-12 curriculum committee process in place that also meets to review curriculum alignment across grade levels.

The next step in this process is to develop a schedule of more frequent opportunities for collaboration.  During year 1 of this grant, the district will work with staff to research and develop a professional learning community model that will build into the schedule a biweekly (twice monthly) schedule of time for ongoing collaboration that will be implemented year 2.

6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

Fitzgerald High School has demonstrated a willingness to reach out to the community to engage parents in the educational process as well as seek outside experts to support the district’s efforts to improve student achievement.  Curriculum Night, Parent/Teacher Conferences and parent/student online access at a secure site to grades, attendance and assignments helps to continue our efforts to reach out to families.  Additional examples of parent involvement include transition to high school program for parents of 8th grade students, orientation for parents of new students, and parent meetings at each grade level.  (see 3 I for more information)  Parent workshops, as outlined in the School Improvement Plan, will be implemented during year 1 of the SIG.  The Career Center will also sponsor a College Fair for students and parents during year 1 of the SIG.

Partnerships with community organizations, such as with Henry Ford Health Systems, has resulted in an onsite Health Center that  provides medical and mental health support to students and members of the community.   In addition, our connection with the WIA program provides employment to students from low income families.  We also continue to develop our Career Technical Programs that provide education and on-site job experience for participating high school students through partnership programs with local businesses.  For example, our automotive program places students at local dealerships and our Pharmacy Tech program places participating students in local retail and hospital pharmacy departments.  The Career Center engages students in college experiences prior to graduation.  (see 3 I)  

It is also essential to connect with outside experts in the core subject areas to provide professional development for teachers.  Our relationship with the Macomb Intermediate School District has continued to grow throughout the years in an effort to provide teachers with best practices and strategies.  We have also connected with independent experts in the areas of reading, writing and mathematics to provide professional development for staff.  The SIG will allow the high school to expand professional development opportunities as outlined in the application to include literacy and math specialists and coaches to provide on-site, job embedded professional development.  (see 3 E)

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
Each of the activities, as listed in the US Department of Education required school interventions, are described in detail in Item B-3 (Letters A-K), pgs. 11-15 of this LEA SIG application.  In addition, each goal area, as described in the Fitzgerald School Improvement Plan (attached/uploaded), describes the objectives, strategies, and specific activities as they relate to each of their goal areas:

· Reading

· Writing

· Math

· Culture

An outline is provided below:

Fitzgerald High School

School Improvement Plan (SIP)


Goal Overview


The Fitzgerald High School Application for the School Improvement Grant has four distinct goals listed:

Reading

Writing

Mathematics

School Culture and Climate

Each goal has an objective, four strategies, and several activities that will need to be implemented.  Below is an outline of the components for each of the four goals.

GOAL – Reading

Goal Statement:  All students will be proficient in reading

Objective:  Students will increase performance on reading assessments  
Strategy One: Professional Development focusing specifically on reading.

Activities: 

Data Based Decision Making

Data Dialogues & Analysis Conference

Common Core State Standards Workshop

Implement Multi-Tier Intervention Support

Development of Professional Resources/Professional Development time

Progress Monitoring

Assistive Technology

Strategy Two: Curriculum Alignment

Activities:

Curriculum Alignment Work Sessions

Strategy Three: Implement Research Based Instructional Programs

Activities:
Literacy Specialists/Instructional Coaches

Literacy Intervention Classroom Teacher

Literacy Intervention Support Coaches

Differentiated Instruction

Incentives-Recognizing Student Achievement (PBIS)

Close & Critical Reading Strategies

SSR (Sustained Silent Reading)

Classroom Libraries

Summer Reading Program

Extended Day/Extended Year

Strategy Four: Stakeholder Involvement

i. Activities:

Community Reading Partners

Parent Workshops

GOAL – Writing

Goal Statement:  All students will be proficient in writing 

Objective: Students will increase performance on writing assessments
Strategy One: Professional Development focusing specifically on writing

Activities:
Multi-Tier Intervention Support

Analysis of Data

Professional Development Time – Data Director Training

Writing Scoring Clinics

Strategy Two: Curriculum Alignment

Activities:

Academic Literacy Course

Academic Enrichment Course

Common Writing Rubrics

End of Course Assessments/Persuasive Writing Prompt

Grammar Connection to Current Misuse of Language

Strategy Three: Implement Research Based Instructional Strategies/Programs

Activities:
Writing Tracker

Strategy Four: Stakeholder Involvement

Activities:

Student Portfolios

GOAL – Mathematics

Goal Statement:  All students will be proficient in mathematics

Objective:  Students will increase performance on mathematics assessments  



Strategy One:  Professional Development focusing specifically on mathematics.




Activities:





Data Dialogues & Analysis





Carnegie Learning Users Workshop





Data Director Training





Lenses on Learning: A New Focus on Mathematics and School Leadership





County Level Mathematic Consultant Lesson Studies



Strategy Two:  Curriculum Alignment




Activities:




Content Alignment and Redistribution





Academic Literacy Course – Math Component





Academic Enrichment Course – Math Component



Strategy Three:  Implement Research Based Instructional Programs




Activities:




Multi-Tier Intervention Support





Mathematics Specialists/Instructional Coaches





Mathematics Intervention Support Coaches





Differentiated Instruction





Integration of Technology





Integration of Graphic Organizers





Peer Tutoring



Strategy Four:  Stakeholder Involvement




Activities:





Student Portfolios





Parent Activities and Workshops

GOAL – School Culture & Climate

Goal Statement:  All students will work collectively to assist in creating a positive building culture that fosters increased student achievement

Objective:  Students will engage in their high school experience to foster a positive attitude toward 


        learning
Strategy One: Professional Development focusing specifically on school culture

Activities:

Positive Behavior Intervention System

Strategy Two:  Student Transition Programs

Activities:

Successful Transition Programs


ie: Connect 9, Spartan Ambassador, Planning for the Future

Challenge Day

2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

Using the Data to Inform Instruction, Guide Decision Making, and Design Professional Development

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

How Data Is Used to Develop/Refine School Improvement Plan:

While the process of school improvement is ongoing, each year Fitzgerald High School will begin their planning process by reviewing/developing their School Data Profile, as provided this year by the Michigan Department of Education.  This year’s Comprehensive Needs Assessment/School Data Profile is attached/uploaded for the reader to review.  The profile outlines academic, as well as non-academic data over time (5 year period).  The data profile was used to develop the School Improvement Plan (also attached/uploaded for review).  Goals, objectives, strategies, and activities are set forth for the upcoming school year (2010-11) based on identified building level needs.   Example:   It has been noted within this year’s profile that an observed trend is that, while overall school enrollment has stayed stable, sub-groups of Students with Disabilities, Economically Disadvantaged, and African American students have increased for the last four years.  Overall academic achievement had decreased, as has the achievement of each sub group listed.  

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

How School Will Collect, Analyze and Share Data with Stakeholders

Fitzgerald High School uses its disaggregated data as the basis of the annual 
school improvement planning process.  Beginning with the 2009-10 school 
year, Fitzgerald Public Schools directed resources to employ a data analyst 
to better assist in training, and working with, school staff in data analysis 
techniques using Data Director.  The district currently provides a range of 
assessment tools (MEAP, MME/ACT, ELPA, Scholastic Reading Inventory, 
EXPLORE and PLAN) and basic training in the analysis and use of data for 
the purpose of reviewing student performance, and school and system 
effectiveness.  It is imperative that this training is expanded in the upcoming 
school year to continue to “dig deeper” in identifying areas of need.  Training 
In data inquiry, the development of common assessments, and the use of 
progress monitoring tools will be important data components included in this 
School Improvement Grant.  As stakeholders, all teachers have access to 
Data Director and many have begun to use this data warehouse for the 
purposes listed above.  Parents, too, are able to view student-level data 
using online access through PowerSchool.

iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.
How School Plans to Adjust Instruction Based On Progress Monitoring and Data Results Collected 

Fitzgerald High School, while writing their upcoming school improvement plan, began to reference the recently-released “IES Practice Guide:  Using Student Achievement Data to Support Instructional Decision Making.” (Institute of Education Sciences, US Department of Education, September, 2009). http://www.ies.ed.gov/ncee/wwc/pdf/practiceguides/dddm_pg_092909.pdf  This document will continue to guide their instructional decision-making process in upcoming years. 

As needs began to be identified last year (2009-10 school year), it was decided to begin planning in the research-based direction of multi tier instruction for the 2010-11 school year:  pre and post Scholastic Reading Inventory (SRI) scores for the year were quickly reviewed; decisions were made to administer a universal screening reading test for students reading below grade level (SRA Corrective Reading diagnostic assessment).  The results are listed below in chart form.  

Literacy Tier Intervention Groups for Fitzgerald High School

2010-2011 School Year

*Note: SRI and DRA testing was administered during the 2009-2010 school year
	9th Grade

	Tier Level
	Reading Grade Level
	Lexile Scores
	# of Students
	# of Stud in Tier Level
	SP Ed
	%
	ELL
	%
	% both SP Ed & ELL

	Tier 1


	8th & Above
	1038 & Above
	68
	92
	2
	3%
	3
	4%
	7%

	
	7th 
	975-1037
	24
	
	 
	 
	 
	 
	 

	Tier 2
	6th
	900-974
	23
	46
	 
	 
	 
	 
	 

	
	5th
	800-899
	23
	
	1
	4%
	2
	9%
	13%

	Tier 3
	4th
	713-799
	*19
	49
	3
	16%
	3
	16%
	26%

	
	3rd
	550-712
	13
	
	2
	15%
	 
	 
	15%

	
	K-2nd
	0-549
	17
	
	3
	18%
	3
	18%
	35%

	 
	TOTAL
	 
	187
	 
	11
	6%
	11
	6%
	12%


* Group may be split between Tier 2 and 3 depending on placement tests.

Literacy Tier Intervention Groups for Fitzgerald High School

2010-2011 School Year (continued)
	10th Grade

	Tier Level
	Reading Grade Level
	Lexile Scores
	# of Students
	# of Stud in Tier Level
	SP Ed
	%
	ELL
	%
	% both SP Ed & ELL

	Tier 1


	9th & Above
	1100 & Above
	78
	107
	3
	4%
	 
	 
	4%

	
	8th 
	1038-1099
	29
	
	1
	3%
	 
	 
	3%

	Tier 2
	7th 
	975-1037
	22
	51
	1
	5%
	1
	5%
	9%

	
	6th
	900-974
	29
	
	 
	 
	2
	7%
	7%

	Tier 3
	5th
	800-899
	*34
	101
	5
	15%
	 
	 
	15%

	
	3rd-4th
	550-799
	38
	
	10
	26%
	3
	8%
	32%

	
	K-2nd
	0-549
	29
	
	11
	38%
	5
	17%
	55%

	 
	TOTAL
	 
	259
	 
	31
	12%
	11
	4%
	16%


* Group may be split between Tier 2 and 3 depending on placement tests.

	11th Grade

	Tier Level
	Reading Grade Level
	Lexile Scores
	# of Students
	# of Stud in Tier Level
	SP Ed
	%
	ELL
	%
	% both SP Ed & ELL

	Tier 1


	10th & Above
	1150 & Above
	93
	146
	3
	3%
	2
	2%
	5%

	
	9th 
	1100-1149
	24
	
	3
	13%
	1
	4%
	17%

	
	8th 
	1038-1099
	29
	
	2
	7%
	1
	3%
	10%

	Tier 2
	7th 
	975-1037
	30
	61
	3
	10%
	2
	7%
	17%

	
	6th
	900-974
	31
	
	4
	13%
	3
	10%
	23%

	Tier 3
	5th
	800-899
	*33
	78
	7
	21%
	5
	15%
	36%

	
	3rd-4th
	550-799
	26
	
	2
	8%
	3
	12%
	19%

	
	K-2nd
	0-549
	19
	
	8
	42%
	3
	16%
	58%

	 
	TOTAL
	 
	285
	 
	32
	11%
	20
	7%
	18%


* Group may be split between Tier 2 and 3 depending on placement tests.

Administrators and teachers have begun to implement this data-based decision making process using a 3-tiered model of instruction/intervention for the upcoming school year. These results are being used over the summer months to begin the fall scheduling process for students so that reading interventions can begin immediately for the large percentage of students (65-67%) of 8th-10th graders needing intervention/reading below grade level.  Specific elements of this model/strategy include:

1. Implement three types of assessments for both Mathematics and Reading 

· Benchmark Universal Screening for All Students 

· Diagnostic Assessments for Students in Tier II and Tier III to identify intervention needs

· Progress Monitoring for students in Tier II and Tier III to ensure progress and make adjustments to interventions.

2. Continue to complete an intensive audit of resources for each of the “big ideas” in mathematics and reading in order to plan resource allocation for struggling students in all grade levels, and to make decisions about purchases of research-based intervention materials to be used in the multi-tiered model support system.

3. Implement departmental data meetings to analyze assessment data and make instructional adjustments in the identified priority areas of math and reading.  

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

Writing a Professional Development Plan Aligned to the National Staff Development Council (NSDC) Standards for Staff Development

Professional Development planning, like the school improvement planning process itself, is ongoing, at Fitzgerald Public Schools.  The Macomb Intermediate School District’s School Improvement Plan 2009-2014:  “Forward Thinking” guides us in the SI/Professional Development Planning Process (www.misd.net). 

An important event for all buildings to begin planning the upcoming school year’s plan is in the spring of the school year:  the Spring District Improvement Plan Meeting.  Each building’s team (including administrators, teachers, paraprofessionals, and parents) come together to review recent data documents, discuss current school improvement initiatives with ALL buildings, and present highlighted/specific strategies with which they’ve seen success.  

Reflective questions that guide building team conversations included: 

· What strengths do you see in these results? 
· What needs do you see in these results? 

· What are some surprises?

· What questions do you have?

· What are some possible next steps you think should happen?
The teams use the day to discuss success they’ve had using research-based strategies implemented, disappointments they may have encountered during the year, as well as to analyze the new data and begin mapping their plan to the upcoming school year.   This first step is then shared at each building level and the planning continues through large group, small group, steering committee, and administrative team meetings.  An example of a district level planning document (summary) is included below.
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During the past school year, the following outline, as set forth by the National Staff Development Council Standards for Staff Development, has served as a guiding document for many professional conversations about professional development activities at the district and building levels.  It has also served as a guide in planning professional development for each school:  

Context Standards

Staff development that improves the learning of all students: 
· Organizes adults into learning communities whose goals are aligned with those of the school and district. (Learning Communities) 

· Requires skillful school and district leaders who guide continuous instructional improvement. (Leadership) 

· Requires resources to support adult learning and collaboration. (Resources) 

Process Standards

Staff development that improves the learning of all students: 
· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Data-Driven) 

· Uses multiple sources of information to guide improvement and demonstrate its impact. (Evaluation) 

· Prepares educators to apply research to decision making. (Research-Based) 

· Uses learning strategies appropriate to the intended goal. (Design) 

· Applies knowledge about human learning and change. (Learning) 

· Provides educators with the knowledge and skills to collaborate. (Collaboration) 

Content Standards

Staff development that improves the learning of all students: 
· Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement. (Equity) 

· Deepens educators' content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Quality Teaching) 

· Provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Family Involvement) 

Some of the planned professional development initiatives to increase teacher and leader effectiveness include:

· Adaptive Schools

· Teacher Leader Training

· Data Director

· Response to Intervention 2-Day Institute (multi-tier instruction)

· Universal Design for Learning

· A Comprehensive Approach to Co-Teaching (Marilyn Friend)

· Lenses on Learning:  A Focus on Mathematics and School Leadership

· Implementation of Common Core Standards

· Lesson Study

· Coaching (job-embedded)


3.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Individuals and Job Titles of the Central Office and School Personnel Who Will Oversee the School Improvement Grant

· District Superintendent:  Mrs.  Barbara VanSweden

· Assistant Superintendent for Curriculum:  Mrs. Shannon Griffin

· Business Director:  Mrs. Teresa Davis

· High School Principal:  (To Be Determined)

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

School Improvement Technical Assistance and Evaluation  Responsibilities Needed

Literacy and Mathematics full-time coaches, an array of advisors and leadership council from the Macomb Intermediate School District (external provider) will form a team to support teachers and administrators.  This team will to develop skills for planned instruction based upon screening and assessment of students, to implement interventions for off-schedule learners, and to create classrooms where students are actively engaged in their learning.   
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X
X
X
X
X
X
X
X
	X

X

	
	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			
	• Schedule 

	X
		
	• Length 

	X
		
	• Financing 

	X
		
	• Instructors 

	X
		
	• Evaluation 

	X
		
	• Mentoring 

	X
		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	X

		
	• Approval of allocation 

	X
		
	• Change of allocation midyear 

	X

		
	Major contracts for goods and services

 • Approval process streamlined 

	X

		
	• Restrictions (e.g., amounts, vendors) 

	X

		
	• Legal clarifications 

	X
		
	• Process 

	X
		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	X

		
	• Timeline 

	X
		
	• Points of contact 

	X
		
	Auditing of school financial practices Process 

			
	• Consequences 

	X
		

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
Michigan Continuous School Improvement

Goal Management-Mathematics
Goal Details 

Goal Name:*  

	Mathematics


Student Goal Statement:*  (All students will…)

	 All students will be proficient in mathematics.




Gap Statement:* (Difference between current performance and goal)

	Based on a review of Fitzgerald High School's 2009 MME Scores, only 17% of our students are proficient in Mathematics.  


Cause for Gap:* (Consider all data sources) (Use the 5 Whys)

	Contributing Cause for the gap in student achievement:  
17% of our 11th graders are scoring proficient compared to the goal of 100% proficient.

5% of our 11th grade African Americans students are scoring proficient compared to the goal of 100% proficient.

20% of our 11th grade economically disadvantaged students are scoring proficient compared to the goal of 100% proficient.

6% of our 11th grade ELL students are scoring proficient compared to the goal of 100% proficient.

0% of our 11th grade special needs students are scoring proficient compared to the goal of 100% proficient.

- Curriculum is not adequately aligned with the High School Content Expectations.

-Differentiated instruction to support all learners is lacking in class room practices that include appropriate intervention strategies including tiered instruction, co-teaching, etc.

-The data shows that our school experiences a high mobility rate.

-Additional possible causes: insufficient data to monitor progress; inconsistent professional development experiences related to best practices instruction; research based strategies to teach the various level of students. 

 


Describe multiple measures/sources of data you used to identify this gap in student achievement:* (Identify demographic, perception, student learning and school system processes.)
	· 2008/2009 and 2009/2010 MME
· MEAP data

· 2008, 2009, 2010 Plan
· 2010 EXPLORE
· Pre/Post  “Practice” Math standardized tests


What are the criteria for success and what data or multiple measures of assessment will be used to monitor progress and success of this goal?*
	· MME
· Pre/Post  “Practice” Math standardized tests 
· PLAN
· EXPLORE
· Data Director – district created common assessments
· 8th Grade Assessment Data


Objective Details 

Objective Name:*  

	 Students will increase performance on mathematics assessments.


SMART Measurable Objective Statement to Support Goal:* (subgroup/strand of greatest need) Students will...(SMART = Strategic/Specific, Measureable, Attainable, Results-based, Time-bound) 

	 The number of students proficient in mathematics will increase by a minimum of 7%, to a minimum of 34% students proficient, as measured by the MME in March 2011.   ( 100% - 27%) * .10 = 7.3


Strategy # 1 Details 

Strategy Name:* 

	Professional Development focusing specifically on Mathematics.


Strategy Statement:* (Teachers/Staff will…)

	Teachers/Staff will take part in professional development opportunities in research-based mathematics strategies and initiatives.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
2.7 - Provides the stakeholders meaningful roles in the decision-making process that promotes a culture of       participation, responsibility, and ownership.
4.3 - Uses student assessment data for making decisions for continuous improvement of teaching and  learning processes.
4.4 - Conducts a systemic analysis of instructional and organizational effectiveness and uses the results to  improve student performance.
4.6 - Uses comparison and trend data of student performance from comparable schools in evaluating its    effectiveness.
4.7-  Demonstrates verifiable growth in student performance.
6.1 - Fosters collaboration with community stakeholders to support student learning.

6.3 - Solicits the knowledge and skills of stakeholders to enhance the work of the school.

7.2 - Engages stakeholders in the processes of continuous improvement.  


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)
	Wellman, B. M. & Lipton, L. (2003). Data-Driven Dialogue. Sherman, CT: Mira Via Publishers

Garmston, R. J., & Wellman, B. M. (2009). The adaptive school: A sourcebook for developing  collaborative groups (2nd ed.). Norwood, MA: Christopher-Gordon Publishers.
Evans, S.A., Gold, E., Haxton, C., et. al.  (2010)  Transition to High School: School Choice and Freshmen Year in Philadelphia. 
Prescott, P. & Souders, J. (1999).  A CASE for Contextual LEARNING. High School Magazine. 7(3), 38-43

Brinson, D. , Hassel, C. & Kowal, J. (2008).  School Turnarounds: Actions and Results.  Public Impact for the Center on Innovation & Improvement. 
VanDerHayen, A.  (n.d.)  Using RTI to Improve Learning in Mathematics.    

The What Works Clearing House. (2009)  Assisting Students Struggling with Mathematics: Response to Intervention (RTI) for Elementary and Middle Schools.  IES Practice Guide.  National Center for Education Evaluation and Regional Assistance.

Reeves, Douglas B. (2010). Transforming Professional Development into Student Results. ASCD.



Activity Details 

Activity Name:*  

	Data Dialogues and Analysis 


Activity Description:* (Teachers/Staff will…)

	· Selected staff will participate in a 1-day Data Dialogue that Gets Results professional development at the Macomb Intermediate School District.  The MISD will provide staff with a set of protocols to support collaborative inquiry related to assessing and analyzing data to make instructional, program, and curriculum decisions.
· Instructional staff will attend and participate in content area department meetings, both building and at the 6-12 level.  Teachers will analyze assessment data to be used for monitoring progress in mathematics.  


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Instructional staff, Data Analyst, Math Classroom Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September  2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Macomb Intermediate School District Consultants


Funding Source:*

Planned Amount:*  

	No Cost


Actual Amount:

	


Activity Details 

Activity Name:*  

	Carnegie Learning Users Workshop


Activity Description:* (Teachers/Staff will…)

	· Instructors of Algebra I will participate in a 2-day Carnegie Learning professional development at the Macomb Intermediate School District (MISD).  The Carnegie Learning program integrates engaging activities with the Cognitive Tutor Software to help students attain deep conceptual understanding of the mathematics.

· Cognitive Tutor will be used as a tiered intervention strategy for pre-identified students based on data analysis. 


Planned staff responsible for implementing activity:*

	 Administration, Mathematics Instructional Staff, Math Classroom Coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it?* 
Planned Timeline:*

	Begin Date
	Professional Development Sessions – Fall 2010

Program integration - September  2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Carnegie Learning- Cognitive Tutor Software


Funding Source:*SIG
Planned Amount:*  

	Cognitive Tutor Software = $15,000.00

Teacher Substitutes – MISD sub reimbursement

Registration Fees – No Cost


Actual Amount:

	


Activity Details 

Activity Name:*  

	Data Director Training 


Activity Description:* (Teachers/Staff will…)

	Professional development time will be provided to incorporate the training of all instructional staff in Data Director.   Effective utilization of Data Director will facilitate the administration of common assessments as well as provide for easier access to student achievement data which can be used to drive curriculum and instruction.  


Planned staff responsible for implementing activity:*

	 Administration, Data Analyst, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Macomb Intermediate School District Consultants


Funding Source:*SIG
Planned Amount:*  

	Pricing included in the Reading Goal


Actual Amount:

	


Activity Details 

Activity Name:*  

	Lenses on Learning: A New Focus on Mathematics and School Leadership


Activity Description:* (Teachers/Staff will…)

	Selected staff members will attend and participate in the Lenses on Learning workshop at the Macomb Intermediate School District (MISD).  This professional development is designed to help develop the skills to support mathematics teaching and learning through observation, supervision, and inquiry.


Planned staff responsible for implementing activity:*

	 Administration, Mathematics Instructional Staff (General and Special Education), Counseling Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 September 2010

	End Date
	March 2011


Fiscal Resource 

Resource:*  

	 MISD Consultants


Funding Source:*SIG
Planned Amount:*  

	 $75.00 registration fee per attendee  x 5 = $350.00

Substitute Teacher Costs:   7 days x 3 classroom teachers @ $90 per day = $1,890.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Macomb Intermediate School District Consultant Mathematics Lesson Study


Activity Description:* (Teachers/Staff will…)

	Teachers will meet every-other Wednesday with Macomb Intermediate School District Mathematics Consultants to review research and discuss and analyze instructional strategies (anticipating, questioning,

interpreting, and responding). This will include observation of classroom instruction as well as videotaping and discussion of instruction using “I notice?? I wonder??” protocol.


Planned staff responsible for implementing activity:*

	 Administration, Data Analyst, Mathematics Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	September 2010

	End Date
	March 2011


Fiscal Resource 

Resource:*  

	 Macomb Intermediate School District Consultants


Funding Source:*SIG
Planned Amount:*  

	Stipends for teaching staff   $8,000.00




Actual Amount:

	


Strategy # 2 Details 

Strategy Name:* 

	Curriculum Alignment Work Sessions


Strategy Statement:* (Teachers/Staff will…)

	All staff will continue to align their core content curriculum with state high school content expectations (HSCE),  including research based programs and instruction when applicable.  The curriculum will begin to include the common core standards in each content area.


Select Challenges:* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
2.7 - Provides the stakeholders meaningful roles in the decision-making process that promotes a culture of participation, responsibility, and ownership.

4.3 - Uses student assessment data for making decisions for continuous improvement of teaching and learning      processes.

4.4 - Conducts a systemic analysis of instructional and organizational effectiveness and uses the results to   improve student performance.

4.6 - Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness.

4.7 - Demonstrates verifiable growth in student performance.

6.1 - Fosters collaboration with community stakeholders to support student learning.

6.3 - Solicits the knowledge and skills of stakeholders to enhance the work of the school.

7.2 - Engages stakeholders in the processes of continuous improvement.   


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)
	Evans, S.A., Gold, E., Haxton, C., et. al.  (2010)  Transition to High School: School Choice and Freshmen Year in Philadelphia. 

Fulmer, G. (2010) Estimating critical values for strength of alignment among curriculum, assessments, and instruction. Retrieved from ERIC – Education Resources Information Center
National Science Foundation on Research and Evaluation on Education in Science and Engineering.  Japanese lesson study. (n.d.)  National Center for Education Research: Department of Education Institute for Education Sciences.  Retrieved from http://lessonresearch.net/aera2000.pdf
Schoenfeld, A. (2002)  Making Mathematics Work for All Children: Issues of Standards, Testing, and Equity.  Educational Researcher, 31(1). 13-25. 

Clark, B., & Shinn, M. (2004).  A preliminary investigation into the identification and development of early mathematics curriculum based measurement.  School Psychology Review.  33, 2004.



Activity Details 

Activity Name:*  

	Content Alignment and Redistribution


Activity Description:* (Teachers/Staff will…)

	Mathematics teachers, with the support of Math Coaches, will re-align and redistribute Algebra I and     Algebra II content to ensure full coverage of the HSCE’s and appropriate scope and sequence of curriculum.  Algebra I and II will get extended time as these courses will shift from a two trimester course to full year courses.  In addition, periodically, teams will work in vertical teams to review the scope and sequence across grade levels.


Planned staff responsible for implementing activity:*

	 District Office of Curriculum, Administration, Instructional staff, Math classroom coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	November 2010


Fiscal Resource 

Resource:*  

	


Funding Source:* Title IIA
Planned Amount:*  

	Substitute Teacher / Teacher Stipend  = 4 days @ $100.00 per day x 10 teachers = $4,000.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Academic Literacy Course  - Math Component


Activity Description:* (Teachers/Staff will…)

	Staff will develop and implement an Academic Literacy Course for which the curriculum will derive from WestEd aligned materials including a math component.  This course will be a Tier 2 intervention class for students enrolled in Algebra I.  It is an integrated 12 week course with English and Mathematics support.  It will encompass six weeks of reading and writing support and six weeks of mathematics support which will be facilitated by a math coach and/or certificated math instructor. 



Planned staff responsible for implementing activity:*

	 District Office of Curriculum, Administration, Instructional staff, Math classroom coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 WestEd Academic Literacy Program Teacher Materials = $500.00 per teacher



Funding Source:*SIG
Planned Amount:*  

	See page 15 of Math Goal


Actual Amount:

	


Activity Details 

Activity Name:*  

	Academic Enrichment Course – Math Component


Activity Description:* (Teachers/Staff will…)

	Staff will develop and implement an Academic Enrichment Course which will be an intense 12 week Tier 2 intervention class for 11th graders that will focus primarily to enrich the students’ experience with standardized testing materials and strategies.  Focus will be on the core areas including mathematics.


Planned staff responsible for implementing activity:*

	 District Office of Curriculum, Administration, Instructional staff, Math Classroom Coaches, Data Analyst, MISD Consultants


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013 


Fiscal Resource 

Resource:*  

	- MISD materials from Carrie Wozniak

- ACT passages binder

- Barron’s ACT Study Guide 

- Official Preparing for the ACT Guides 

- The Real ACT Prep Guide

- Michigan E Library Test Preparation Website 




Funding Source:*SIG

Planned Amount:*  

	 Real ACT Prep Guide (book needed per student) 
$24.95 retail per book  - 140 books estimated cost each year = $3,500.00 per year x 3 years = $10,500.00




Actual Amount:

	


Strategy # 3 Details 

Strategy Name:* 

	Implement Research-based Instructional Strategies/Programs


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will instruct students with research-based mathematics interventions and support strategies to address the individual needs of students.


Select Challenges:* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
2.7 - Provides the stakeholders meaningful roles in the decision-making process that promotes a culture of participation, responsibility, and ownership.

4.3 - Uses student assessment data for making decisions for continuous improvement of teaching and learning processes.

4.4 - Conducts a systemic analysis of instructional and organizational effectiveness and uses the results to improve student performance.

4.6 - Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness.

4.7 - Demonstrates verifiable growth in student performance.

6.1 - Fosters collaboration with community stakeholders to support student learning.

6.3 - Solicits the knowledge and skills of stakeholders to enhance the work of the school.

7.2 - Engages stakeholders in the processes of continuous improvement.  


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)
	Prescott, P. & Souders, J. (1999).  A CASE for Contextual LEARNING. High School Magazine. 7(3), 38-43

Ernst,J. ,  Peterson, R , & Taylor,J. (2005). TECH-KNOW: INTEGRATING ENGAGING ACTIVITIES THROUGH STANDARDS-BASED LEARNING. The Technology Teacher 65 (2), 15-18 

Fredrick, T. (2009). Looking in the Mirror: Helping Adolescents Talk More Reflectively during Portfolio Presentations. Teachers College Record. 111(8), 1916-1929.

Becker, J.  “Classroom Coaching:  An Emergent Method of Professional Development.”  Retrieved July 7, 2010 from http://www.nctm.org/news/content.aspx?id=22839 2001
Davenport, L. R. & Grant, C. M. (2009). Principals in Partnership with Math Coaches.  Principal. May/June, 36-41.

Grant, C. M., Nelson, B. S., Davidson, E.,Sassi, A., Weinberg, A., & Bleiman, J.(2002). Lenses on learning, module 1:Instructional leadership in mathematics. Parsippany, NJ: Dale Seymour.

Zollman, A. (2009).  Students Use Graphic Organizers to Improve Mathematic Problem-Solving Communications.  Middle School Journal.  November, 4-12.

Ellis, E. (2004). What’s the Big Deal About Graphic Organizers.  Retrieved July 7 from http://graphicorganizers.com
Herbst, K.B. (1999).  So Math Isn’t Just Answers.  Mathematics Teaching in the Middle School. 4(7), 448-55 

Fuata’I, K.A. (2008).  Students’ conceptual understanding and critical thinking: A Case for Concept Maps and Vee-Diagrams in Mathematics Problem Solving. AMT. 64(2), 8-17. 

Heyl, A. (2008)  Fostering Engagement for Students from Low-Socioeconomic Status Backgrounds using

Project-Based Mathematics.  School of Education, Dominican University of California.

Ellis, D. , Ellis, K. , Huemann, L. , Stolarik, E. (2007)  Improving Mathematics Skills Using Differentiated Instruction with Primary and High School Students. Saint Xavier University & Pearson Achievement Solutions, Inc. 

The What Works Clearing House. (2009)  Cognitive Tutor[R] Algebra I. What Works Clearinghouse Intervention Report.  
Ritter, S., Kulikowich, J., Lei, P., McGuire, C., & Morgan, P. (2007). What evidence matters? A randomized field trial of Cognitive Tutor ® Algebra I. In T. Hirashima, H. U. Hoppe, & S. Shwu-Ching Young (Eds.), Supporting learning flow through integrative technologies (pp. 13–20). Netherlands: IOS Press.




Activity Details 

Activity Name:*  

	Multi-Tier Intervention Support


Activity Description:* (Teachers/Staff will…)
	Teachers/Staff will implement a multi-tier intervention program to increase student achievement in mathematics.

Tier 2 / 3- Academic Literacy/Math course; Mathematics intervention - Utilizing E2020 or Carnegie Cognitive    Tutor; Math Coach support.

Tier 1- General Mathematics


Planned staff responsible for implementing activity:*

	 Administration, Instructional Staff, Math Classroom Coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	WestEd Teacher Materials  $495.00 per teacher x 5 = $2,475.00 
WestED Student Materials  $92.75 per student 

· 300 sets year 1 = $27,825.00

· 200 sets year 2 =  $18,550.00
· 100 sets year 3 = $9,275.00

Teacher Training/planning and substitutes for WestEd 3 teachers x 8 days per teacher @ $100 per day = $2,400.00




Actual Amount:

	


Activity Details 

Activity Name:*  

	Mathematics Specialists/Instructional Coaches


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will be provided assistance from a Math Specialist and/or Coach.  The Math Specialist/Coach will be well versed in teaching students mathematics will be working primarily with teachers who teach Tier 2 and 3 students.  In addition, the Math Specialist/Coach will help teachers with analyzing data, modeling best practices, co-teach lessons, implement research based and project based strategies, etc.


Planned staff responsible for implementing activity:*

	 Administration, District Curriculum Office


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Mathematics Specialist/Instructional Coaches:  2 @ $50,000.00 x 3 years = $300,000.00


Actual Amount:

	


Activity Details 
Activity Name:*  

	Mathematics Intervention Support Coaches


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will be provided assistance from Classroom Coaches in all Tier 2 and/or 3 intervention classes. Coaches may also be used in Tier 1 classes to reduce the adult to student ratio in all classes. Classroom Coaches will provide assistance to teachers as needed.  Duties of the Classroom Coaches could include (but not inclusive to): working with small groups of students, supervision during center based activities, testing of students for progress monitoring or for new students, instruction of students as student levels show within classes.


Planned staff responsible for implementing activity:*

	 Administration, District Curriculum Department


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	2 Math Intervention Support Coaches @ $25,000.00 x 3 years = $150,000.00
Materials needed for coaching:  $5,000.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Differentiated Instruction


Activity Description:* (Teachers/Staff will…)

	Staff will be exposed to and trained in various models of differentiated instruction (as applicable) to meet the needs of all learners.  This will include:

· Co-Teaching Professional Development

· Project Based Instruction

· Function / Unit Based Instruction

· Response to Intervention (see next activity)


Planned staff responsible for implementing activity:*

	Administration, Director of Special Services, General and Special Education Instructional Staff, Math Coaches 


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Macomb Intermediate School District


Funding Source:*SIG
Planned Amount:*  

	Co- Teaching Professional Development

· Administrators

· $30.00 registration fee per attendee  x 2 = $60.00
· Instructional Staff

· $50.00 registration fee per attendee  x 8 = $400.00
· Substitute Teacher Costs:   8 classroom teachers @ $100 per day = $800.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Integration of Technology


Activity Description:* (Teachers/Staff will…)

	Mathematics instructors will fully embed and incorporate technology usage into their lessons.  Staff will be able to provide students with a TI 83 Plus graphing calculators to use in the classroom as well to check out for the evening when homework and projects require them.  Classroom sets of calculators and their student users will interact collaboratively via the use of TI Navigator.  Students will be engaged in the lesson and participation will increase as students interact with the Smart Board and Calculator Based Ranger (CBR).  Instructors will receive professional development regarding effective integration and manipulation of TI Inspire Calculators.


Planned staff responsible for implementing activity:*

	Administration, Mathematics Instructional Staff, Math Coaches, District Technology Department, Macomb Intermediate School District Consultants 


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Macomb intermediate School District

Texas Instruments


Funding Source:*SIG

Planned Amount:*  

	Sets of TI 83 Plus  120 calculators, plus storage cases     $12,000.00        (for student check out)                          

TI Navigator (to share)   3 x $4100                                   $12,300.00
Classroom Sets of TI Nspires   7 x $4138                         $28,966.00
CBR               35 x $87.00                                                  $3,045.00

Professional Development for TI-Nspire integration       $3,000.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Integration of Graphic Organizers 


Activity Description:* (Teachers/Staff will…)

	Mathematics instructional staff will create and incorporate graphic organizers into instruction to assist students in the process of problem solving. 


Planned staff responsible for implementing activity:*

	Administration, Instructional staff,  Math Coaches 


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	No Cost


Actual Amount:

	


Activity Details 

Activity Name:*  

	Peer Tutoring


Activity Description:* (Teachers/Staff will…)

	Staff members will plan, create, organize, and implement free peer tutoring provided by fellow students including members of the National Honor Society, Upper Classmen, students enrolled in AP courses, etc…


Planned staff responsible for implementing activity:*

	 Administration, Instructional staff, Math classroom coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	August 2013


Fiscal Resource 

Resource:*  

	


Funding Source:*SIG
Planned Amount:*  

	Program development  $20 per hour x 5 hours = $100.00

Materials and supplies  $100.00

 Staffing the program -  $20 per hour x 2 staff x 1 hour per day x 2 days a week x 25 weeks = $2,000.00 x 3 years = $6,000.00


Actual Amount:

	


Strategy # 4 Details 

Strategy Name:* 

	Stakeholder Involvement


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will provide stakeholders (students, parents, community) with opportunities for involvement in the school/child’s instruction.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	6.1 - Fosters collaboration with community stakeholders to support student learning.

6.3 - Solicits the knowledge and skills of stakeholders to enhance the work of the school.

7.2 - Engages stakeholders in the processes of continuous improvement


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Harris, E. (2005).  Shattering Low Expectations, A Guide for Educators and Parent of Black Students.  Authorhouse.

Epstein, J. and Associates. (2009).  School, Family, and Community Partnerships: Your handbook for Action. Corwin Press: Thousand Oaks, CA.

Show, don’t Tell:  Strategies for Family Involvement in CES Schools.  Published 2003 by Jill Davidson.

Fokiene, A., & Sajiene, L. (2009). Portfolio Method in Assessment of Non-Formal and Informal Learning Achievements. Quality of Higher Education. 6, 141-159.
Cheng, G., & Chau, J. (2009). Digital Video for Fostering Self-Reflection in an ePortfolio Environment. Learning, Media and Technology. 34(4), 337-350.

Hume, A. (2009). Promoting Higher Levels of Reflective Writing in Student Journals. Higher Education Research and Development. 28(3), 247-260.

Peters, G. (2007). Structural and Curricular Design: What Changes when an Essential School Commits to Exhibitions. Horace. 23(1).

Fredrick, T. (2009). Looking in the Mirror: Helping Adolescents Talk More Reflectively during Portfolio Presentations. Teachers College Record. 111(8), 1916-1929.

Lind, V. (2007). e-Portfolios in Music Teacher Education. Innovate: Journal of Online Education. 3(3).

Payne, R. (2006) Working with Parents:  Building Relationships for Student Success


Activity Details 

Activity Name:*  

	Student Portfolios 


Activity Description:* (Teachers/Staff will…)

	All instructional staff will utilize portfolios in the classroom as a reflective piece for students.


Planned staff responsible for implementing activity:*

	 Administration, department chairs, instructional staff, math coaches 


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	Fall 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	$2,000.00 = Planning/Implementation/Stipend/Incentives



Actual Amount:

	


Activity Details 

Activity Name:*  

	Parent Activities and Workshops


Activity Description:* (Teachers/Staff will…)

	Parent Workshops will be planned to share strategies with families that support student progress and achievement in mathematics.  Workshop topics include:  Michigan Merit Curriculum, High School Content Expectations, Technology utilization, Assisting Students at home, etc.


Planned staff responsible for implementing activity:*

	 Administration, Instructional Staff, Classroom Coaches, Counseling department


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	Fall 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Materials, Stipends and Incentives
 


Funding Source:*

Planned Amount:*  

	Pricing included in Reading Goal



Actual Amount:

	


Michigan Continuous School Improvement

Goal Management-Writing
Goal Details 

Goal Name:*  

	Writing


Student Goal Statement:*  (All students will…)

	 All students will be proficient in writing.




Gap Statement:* (Difference between current performance and goal)

	Based on a review of Fitzgerald High School's 2009 MME Scores, only 14% of our students are proficient in the Writing category. 


Cause for Gap:* (Consider all data sources) (Use the 5 Whys)

	Contributing Cause for the gap in student achievement:  
14% of our 11th graders are scoring proficient compared to the goal of 100% proficient.

10% of our 11th grade African Americans students are scoring proficient compared to the goal of 100% proficient.

14% of our 11th grade economically disadvantaged students are scoring proficient compared to the goal of 100% proficient.

6% of our 11th grade ELL students are scoring proficient compared to the goal of 100% proficient.

0% of our 11th grade special needs students are scoring proficient compared to the goal of 100% proficient.

-Curriculum is not adequately aligned with the High School Content Expectations.

-Differentiated instruction to support all learners is not evident in class room practices including appropriate intervention strategies including tiered instruction, co-teaching, etc.

-The data shows that our school experiences a high mobility rate which contributes to the gap.

-Additional possible causes: insufficient data to monitor progress; inconsistent professional development experiences related to best practices instruction; research based strategies to teach the various level of students which include: guided reading practices, decoding, comprehension strategies, and fluency strategies infused throughout all classes.




Describe multiple measures/sources of data you used to identify this gap in student achievement:* (Identify demographic, perception, student learning and school system processes.)
	· 2006/2007 – 2007/2008 - 2008/2009 MME


What are the criteria for success and what data or multiple measures of assessment will be used to monitor progress and success of this goal?*
	·  MME
· Data Director – district assessments



Objective Details 

Objective Name:*  

	 Students will increase performance on writing assessments.


SMART Measurable Objective Statement to Support Goal:* (subgroup/strand of greatest need) Students will...(SMART = Strategic/Specific, Measureable, Attainable, Results-based, Time-bound) 

	 The numbers of students proficient in Writing will increase by a minimum of 9 %, to a minimum of 23% students proficient, as measured by the MME.   ( 100% - 14%) * .10 = 8.6



Strategy # 1 Details 

Strategy Name:* 

	Professional Development focusing specifically on writing


Strategy Statement:* (Teachers/Staff will…)

	Teachers/Staff will take part in professional development opportunities in research-based writing strategies.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
4.5 - Uses student assessment data for making decisions for continuous improvement of teaching and  learning processes.
4.6 - Conducts a systemic analysis of instructional and organizational effectiveness and uses the results to  improve student performance.
4.7 - Uses comparison and trend data of student performance from comparable schools in evaluating its    effectiveness.
4.7-  Demonstrates verifiable growth in student performance.



Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Data

The What Works Clearinghouse standards and their relevance to data-driven decision making at the school level ...
ies.ed.gov/ncee/wwc/pdf/practiceguides/dddm_pg_092909.pdf
Dennis, D. V. (2009). "I'm Not Stupid": How Assessment Drives (In)Appropriate Reading Instruction. Journal of Adolescent & Adult Literacy. 53(4), 283-290.

Beers, K.; Probst, R.; Rief, L., Adolescent Literacy Turning practice into Promise. Portsmouth: Heinemann, 2007. Print.
Graham, S. & Hebert, M. (2010). Writing to read evidence for how writing can improve reading. Carnegie Corporation, Retrieved from www.carnegie.org/literacy
SSR/Writing Tracker

Gallagher, Kelly, 2009. Readaside.  Portland, ME: Stenhouse Publishers.

Krashen, Stephen, 1993.  The Power of Reading: Insights from the Research.  Edgewood, CO: Libraries Unlimited.

Turner, Thomas. Improving Reading Comprehension Achievement of Sixth, Seventh, and Eighth Grade Underachievers. (1993-08-01)

Graham, S and Hebert, M. (2010).  Writing to Read: Evidence for How Writing Can Improve Reading.  Carnegie Corporation: New York.

Hume, A. (2009). Promoting Higher Levels of Reflective Writing in Student Journals. Higher Education Research and Development. 28(3), 247-260.
Technology

Means, B. (2010). Technology and Education Change: Focus on Student Learning. Journal of Research on Technology in Education. 42(3), 285-307.

Honan, E. (2010). Mapping Discourses in Teachers' Talk about Using Digital Texts in Classrooms. Discourse: Studies in the Cultural Politics of Education. 31(2), 179-193.

Rosen, L. (2010). Welcome to the iGeneration! Education Digest: Essential Readings Condensed for Quick Review. 75(8), 8-12.
Walker, T. L. (2010). The Red Pill: Social Studies, Media Texts, and Literacies. Learning, Media and Technology. 35(1), 1-14.

Vasquez, V. (2010). Critical Literacy Isn't Just for Books Anymore. Reading Teacher. 63(7), 614-616.

Persuasive Writing/Rubrics

Nussbaum, E. M., & Schraw, G. (2007). Promoting Argument-Counterargument Integration in Students' Writing. Journal of Experimental Education. 76(1), 59-92.

Maxwell, Sheridan. Using Rubrics to Support Graded Assessment in a Competency Based Environment. Occasional Paper (2010). http://www.ncver.edu.au
Lovorn, Michael.& Rezaei, Ali Reza. (2010). Reliability and validity of rubrics for assessment through writing. Assessing Writing, 15(1), Retrieved from ERIC. http://www.elsevier.com
Mcgatha, Maggie. Mathematics Teaching In The Middle School Volume: 15 Issue: 6 (2010-02-01) p. 328-336. ISSN: 1072-0839 http://www.nctm.org/publications

Griffin, M. (2009). What Is a Rubric? Assessment Update. 21(6), 4, 13. http://0-www3.interscience.wiley.com.library.svsu.edu/cgi-bin/jhome/86511121

SRA/Writing for Success 

Rutenberg, D. (2009). High School Literacy: A Quick Fact Sheet. National High School Center. January 2009, 1-6.

Tedford, J. (2009). When Remedial Means What It Says: How Teachers Use Data to Reform Instructional Interventions. High 

School Journal. 92(2), 28-36.

Florida Center for Reading Research, SRA Corrective Reading

The Research Base and Validation of SRA’s Corrective Reading Program

By: Nancy E. Marchand-Martella, Ph.D. Ronald C. Martella, Ph.D. Angela M. Przychodzin-Havis, M.Ed.

Implementing Corrective Reading: Coaching Issues by: John H. Hummel, Larry P. Wiley, William G. Huitt,

Hempenstall, K. (2008). Corrective Reading: An Evidence-Based Remedial Reading Intervention. Australasian Journal of Special Education. 32(1), 23-54.



Activity Details 

Activity Name:*  

	Multi-Tier Intervention Support


Activity Description:* (Teachers/Staff will…)
	Teachers/Staff will implement a multi-tier intervention program to increase student achievement in writing.

Tier 3- Reasoning & Writing, Expressive Writing and Modified ELA classes (grades 9, 10, 11)

Tier 2- Academic Literacy/Math course

Tier 1- Regular ELA




Planned staff responsible for implementing activity:*

	 Administration, Instructional Staff, Literacy Coaches, Reading Specialist, Classroom Coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Reasoning & Writing and Expressive Writing =

Year I = $14,000.00 for materials and training

Year II = $11,000.00 for materials

Year III = $6,000.00 for materials

WestEd pricing included in the Math Goal which includes:
         *WestEd Academic Literacy Program Teacher Materials
         *WestED Academic Literacy Program Student Materials
         *Teacher Training/planning time



	


Actual Amount:

	


Activity Details 

Activity Name:*  

	Analysis of Data 


Activity Description:* (Teachers/Staff will…)

	Grade level and department meetings will be scheduled for teachers to analyze assessment data for monitoring progress in writing.  Secondary 6 – 12 Vertical meetings will also aid in the overall analysis.  


Planned staff responsible for implementing activity:*

	 Administration, Instructional staff, department chairs, literacy coaches, reading specialist, classroom coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	No Cost – Department meeting time and PD time.


Actual Amount:

	


Activity Details 

Activity Name:*  

	Professional Development Time – Data Director Training 


Activity Description:* (Teachers/Staff will…)

	Professional development time will be adjusted to incorporate the training of all instructional staff so that writing assessments will be input into Data Director for analysis.  


Planned staff responsible for implementing activity:*

	 Administration, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	*See Data Director training in Mathematics Goal – NO additional cost listed here.  


Actual Amount:

	


Activity Details 

Activity Name:*  

	Writing Scoring Clinics 


Activity Description:* (Teachers/Staff will…)

	All teachers will participate in scoring clinics to learn how to consistently evaluate writing pieces using common writing rubrics.  


Planned staff responsible for implementing activity:*

	 English Department, Literacy Coaches, Reading Specialist, Classroom Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 August 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Professional Development time/Department meeting time to implement 


Funding Source:
Planned Amount:*  

	 Teacher Stipends for after school meetings   (Once a month for the school year)

$14 per hour x 50 teachers x 8 meetings = $5,600.00 (SIG)

Scoring Clinic prep time

$14 per hour x 8 hours x 2 staff = $224.00 (Title IIA)


Actual Amount:

	


Strategy # 2 Details 

Strategy Name:* 

	Curriculum Alignment 


Strategy Statement:* (Teachers/Staff will…)

	All staff will continue to align their core content curriculum with state high school content expectations (HSCE), being sure to include research based programs and instruction.  The curriculum will begin to include the common core standards in each content area.


Select Challenges:* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
2.5 – Fosters a learning community.

2.7 - Provides the stakeholders meaningful roles in the decision-making process that promotes a culture of       participation, responsibility, and ownership.
6.3 - Solicits the knowledge and skills of stakeholders to enhance the work of the school.

7.2 - Engages stakeholders in the processes of continuous improvement.  



Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	U. S. Department of Education.  Doing What Works: Adolescent Literacy.

National High School Center.  Eight Elements of High School Improvement: Mappying Framework: July 2008.

Kurz, A., Elliot, S.N., Wehby, J. N. & Smithson, J. (2009).  Alignment of the intended, planned, and enacted curriculum in general and special education and its relation to student achievement.  The Journal of Special Education, 43(3), 1-15.

Ediger, M. (2005). Struggling Readers in High School. Reading Improvement. 42(1), 34.
Curry, M. W. (2008). Critical Friends Groups: The Possibilities and Limitations Embedded in Teacher Professional Communities Aimed at Instructional Improvement and School Reform. Teachers College Record. 110(4), 733-774.
Ness, M. K. (2009). Reading Comprehension Strategies in Secondary Content Area Classrooms: Teacher Use of and Attitudes towards Reading Comprehension Instruction. Reading Horizons. 49(2), 143-166. 

Alfassi, M. (2004). Reading to Learn: Effects of Combined Strategy Instruction on High School Students. Journal of Educational Research. 97(4), 171.

Specific Targeted Grammar

Beers, K.; Probst, R.; Rief, L., Adolescent Literacy Turning practice into Promise. Portsmouth: Heinemann, (81-85), 2007. Print.

Paley, Karen Surman. (2001). African Americans have this slang: grammar, dialect and racism. Retrieved from ERIC. 

Denson, Marquita. (1995). Standard black English: upheld by what standard of tolerance. English in Texas, 27(1), Retrieved from ERIC.

Love, Theresa. A Guide for Teaching Standard English to Black Dialect Speakers. (1991) Retrieved from ERIC.

Saunders, P., & Scialfa, C. T. (2003). The Effects of Pre-Exam Instruction on Students' Performance on an Effective Writing Exam. Written Communication. 20(2), 195-212.


Activity Details 

Activity Name:*  

	Academic Literacy Course 


Activity Description:* (Teachers/Staff will…)

	The current Academic Literacy class will be refocused.  Curriculum will derive from WestEd aligned materials.  This course will be Tier 2 and 3 intervention class for 9th and 10th graders.  It is an integrated 12 week course with English and Mathematics support.  It will encompass six weeks of reading and writing support and six weeks of mathematics support.  




Planned staff responsible for implementing activity:*

	 Instructional staff, literacy coaches, reading specialist, classroom coaches, department chairs


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 WestEd Academic Literacy Program Teacher Materials




Funding Source:*

Planned Amount:*  

	West Ed pricing included in the Math Goal




Actual Amount:

	


Activity Details 

Activity Name:*  

	Academic Enrichment Course


Activity Description:* (Teachers/Staff will…)

	An intense 12 week Tier 2 intervention class for 11th graders that will focus primarily to enrich the students’ experience with standardized testing materials and strategies.  Focus will be on the core areas and will include persuasive writing.  


Planned staff responsible for implementing activity:*

	 Instructional staff, data analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013 


Fiscal Resource 

Resource:*  

	- MISD materials from Carrie Wozniak

- ACT passages binder

- Barron’s ACT Study Guide 

- Official Preparing for the ACT Guides 

- The Real ACT Prep Guide

- Michigan E Library Test Preparation Website 




Funding Source:*

Planned Amount:*  

	 Pricing included in the Math Goal area under the Academic Enrichment Course


Actual Amount:

	


Activity Details 

Activity Name:*  

	Common Writing Rubrics 


Activity Description:* (Teachers/Staff will…)

	All instructional staff will use common scaffolded rubrics to score student writing progress. 


Planned staff responsible for implementing activity:*

	 Instructional staff, literacy coaches, reading specialist, classroom coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 August 2010

	End Date
	June 2013 


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	NO COST


Actual Amount:

	


Activity Details 

Activity Name:*  

	End of Course assessments/Persuasive Writing Prompt


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will work together by content area and grade level teams to continue reviewing and revising curriculum to ensure that all HSCEs are being met and reading strategies are being incorporated throughout all content areas.  In addition, all instructional staff will include a persuasive writing prompt on every end of course assessment.  


Planned staff responsible for implementing activity:*

	 Administration, All instructional staff, department chair


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	NO COST


Actual Amount:

	


Activity Details 

Activity Name:*  

	Grammar connection to current misuse of language 


Activity Description:* (Teachers/Staff will…)

	All ELA teachers will connect to current student misuse of language on all grammar assignments.  All other instructional staff will enforce proper grammar by using a common category on rubrics specific to proper grammar usage.  


Planned staff responsible for implementing activity:*

	 Administration, department chairs, All instructional staff  


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013 


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	NO COST



Actual Amount:

	


Strategy # 3 Details 

Strategy Name:* 

	Implement Research-based Instructional Strategies/Programs


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will instruct students with research-based writing interventions and support strategies to address the individual needs of students


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment (SA) that was submitted to NCA for the 2009-2010 school year) 
2.5 – Fosters a learning community.

2.6 -  Provides teachers and students opportunities to lead (Highly Functional)

2.9 – Responds to community expectations and stake holder satisfaction.

3.1-Develops and implements curriculum based on clearly defined expectations for student learning (Highly Functional)

3.8-Implements interventions to help students meet expectations for student learning (Highly Functional)


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	WestEd, Research Base for Reading Apprenticeship (http://222/wested.org/cs/sli/print/docs/sli/research.htm.
Echevarria J., Vogt, M. E., & Short, D. (2004).  Making content comprehensible for English Language Learners: The SOP Model (2nd Ed.).  Boston: Pearson, Allyn & Boston.

Moon, T. R. (2005). The Role of Assessment in Differentiation.  Theory into Practice, 44(3), 226-233.

Newman, D. & Singer, M (n.d.).  Using a classroom-based coaching model to foster differentiated instruction. (CEC Today).  Retrieved from http://www/cec.sped.org/AM/Template.cfm?Section+CEC_Today1&TEMPLATE=?CM/ContentDisplay.cfm
Bean, R. M. (2004).  The reading specialist:  Leadership for the classroom, school, and community.  New York: The Guilford Press.

Morris, D. (2006).  Using noncertified tutors to work with at risk readers: an evidence based model.  The Elementary School Journal, 106(4), 351-362.

US Department of Education (n.d.) Improve student performance: Tips for reading tutors.  Retrieved from http://www.ed.gov/teachers/how/read/readingtutors.pdf.
Gallagher, Kelly, 2009. Readaside.  Portland, ME: Stenhouse Publishers.

Krashen, Stephen, 1993.  The Power of Reading: Insights from the Research.  Edgewood, CO: Libraries Unlimited.

Turner, Thomas. Improving Reading Comprehension Achievement of Sixth, Seventh, and Eighth Grade Underachievers. (1993-08-01)
McCombs, Jennifer Sloan, and Julie A. Marsh. "Lessons for boosting the effectiveness of reading coaches: study of Florida middle school reading coaches suggests ideas for both policy makers and practitioners." Phi Delta Kappan 90.7 (2009): 501+. Educator's Reference Complete. Web. 13 Mar. 2010.

Beers, K.; Probst, R.; Rief, L. (2007). Adolescent Literacy.  Portsmouth, NH: Heinemann.




Activity Details 

Activity Name:*  

	Writing Tracker


Activity Description:* (Teachers/Staff will…)

	Instructional staff will incorporate Writing Tracker to increase student personal reading time.  This time will be used daily starting in all ELA classrooms.  Starting T2, all classes will have Writing Tracker time built into the classroom structure.  Staff MUST participate in writing along with students, to model good behavior.  Writing Tracker may be used in conjunction with SSR to encourage students to write about what they are reading using various methods of writing (i.e. writing poems, songs, summaries, journals, diary entries, etc…).  Writing Tracker can be used on opposite days of SSR or on the same days.


Planned staff responsible for implementing activity:*

	Administration, Instructional Staff, Reading Specialist, Literacy Coaches, Classroom Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	December 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	Writing Notebooks

1 per student    1,100 notebooks x 0.20 per notebook = $220.00




Actual Amount:

	


Strategy # 4 Details 

Strategy Name:* 

	Stakeholder Involvement


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will provide stakeholders (students, parents, community) with opportunities for involvement in the school/child’s instruction.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	4.7 - Demonstrates verifiable growth in student performance.
6.1 - Fosters collaboration with community stakeholders to support student learning.

7.2 - Engages stakeholders in the processes of continuous improvement.  


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Harris, E. (2005).  Shattering Low Expectations, A Guide for Educators and Parent of Black Students.  Authorhouse.

Epstein, J. and Associates. (2009).  School, Family, and Community Partnerships: Your handbook for Action. Corwin Press: Thousand Oaks, CA.

Show, don’t Tell:  Strategies for Family Involvement in CES Schools.  Published 2003 by Jill Davidson.

Fokiene, A., & Sajiene, L. (2009). Portfolio Method in Assessment of Non-Formal and Informal Learning Achievements. Quality of Higher Education. 6, 141-159.
Cheng, G., & Chau, J. (2009). Digital Video for Fostering Self-Reflection in an ePortfolio Environment. Learning, Media and Technology. 34(4), 337-350.

Hume, A. (2009). Promoting Higher Levels of Reflective Writing in Student Journals. Higher Education Research and Development. 28(3), 247-260.

Peters, G. (2007). Structural and Curricular Design: What Changes when an Essential School Commits to Exhibitions. Horace. 23(1).

Fredrick, T. (2009). Looking in the Mirror: Helping Adolescents Talk More Reflectively during Portfolio Presentations. Teachers College Record. 111(8), 1916-1929.

Lind, V. (2007). e-Portfolios in Music Teacher Education. Innovate: Journal of Online Education. 3(3).

Lind, V. (2007). e-Portfolios in Music Teacher Education. Innovate: Journal of Online Education. 3(3).


Activity Details 

Activity Name:*  

	Student Portfolios 


Activity Description:* (Teachers/Staff will…)

	All instructional staff will utilize portfolios in the classroom as a reflective piece for students.


Planned staff responsible for implementing activity:*

	 Administration, department chairs, instructional staff, reading specialists, literacy coaches, classroom coaches 


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	 Pricing included in the Math Goal



Actual Amount:

	


Michigan Continuous School Improvement

Goals Management Template
Goal Details 
Goal Name:*  

	School Culture and Climate


Student Goal Statement:*  (All students will…)
	All students will work collectively to assist in creating a positive building culture that fosters increased student achievement.  

 


Gap Statement:* (Difference between current performance and goal)
	Staff, student and parent involvement in high school activities is low and contributes to our current gap in student achievement.   

 


Cause for Gap:* (Consider all data sources) (Use the 5 Whys)
	1. Data shows that our school experiences a high mobility rate which contributes to the gap.

2. Parent participation at parent/teacher conferences averages 30%.  

3. Additional possible causes:  insufficient data to monitor progress; inconsistent/insufficient professional development experiences related to a positive behavior support system.

4. New students do not have an interest in high school activities nor do they feel connected as part of the school community.

 


Describe multiple measures/sources of data you used to identify this gap in student achievement:* (Identify demographic, perception, student learning and school system processes.)

	· Stakeholder meeting minutes.

· Student, parent and staff perception data results.

· Parent/Teacher Conference attendance data.

· Macomb Intermediate School District Student Survey results.


What are the criteria for success and what data or multiple measures of assessment will be used to monitor progress and success of this goal?*

	 Criteria for Success:
· Stakeholder meeting minutes.

· Student, parent and staff perception data results.

· Parent/Teacher Conference attendance data.

· Macomb Intermediate School District Student Survey results. 

· Student evaluations of programs.

· Parent evaluations from meetings, workshops and activities.
· Athletic/Activity eligibility yearly percentages.  




Objective Details 
Objective Name:*  

	 Engage students in their high school experience to foster a positive attitude in learning.

 


SMART Measurable Objective Statement to Support Goal:* (subgroup/strand of greatest need) Students will...(SMART = Strategic/Specific, Measureable, Attainable, Results-based, Time-bound) 

	· Student participation in school sponsored events, activities and workshops will increase by at least 10% during the first year.



Strategy Details 
Strategy Name:* 

	Professional Development focusing specifically on school culture


Strategy Statement:* (Teachers/Staff will…)
	Teachers/Staff will take part in professional development opportunities in a research based positive behavior intervention system.  




Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	· 2.5 Fosters a learning community.

· 2.7 Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.

· 2.9 Responds to community expectations and stakeholder satisfaction.

· 4.4 Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance.

· 6.1 Fosters collaboration with community stakeholders to support student learning.

· 6.3 Solicits the knowledge and skills of stakeholders to enhance the work of the school.


Other Required Information

What research did you review to support the use of this strategy and action plan?*
(Cite journal, book, or research article with author)

	Increased Communication Amongst Stakeholders:

Reflective Positive Discipline Programs:

Brusnahan-Stansberry, L., & Neilsen Gatti, S. (2009). Schoolwide Positive Behavior Supports: Empowering Parents to Participate Fully. Exceptional Parent, 39(9). Retrieved July 8, 2010, from ERIC (EJ866328). 
Curwin, R., Mendler, A., & Mendler, B. (2008). Discipline with Dignity, 3rd Edition: New Challenges, New Solutions (3rd ed.). Alexandria, VA: Association for Supervision and Curriculum Develop. 

Morrissey, K., Bohanon, H., & Fenning, P. (2010). Positive Behavior Support: Teaching and Acknowledging Expected Behaviors in an Urban High School. TEACHING Exceptional Children, 42(5). Retrieved July 8, 2010, from ERIC (EJ886985).

Sugai, G. (2009). Beyond the Discipline Handbook: How Schools Can Implement a Positive Approach to Managing Student Behavior. Education Digest: Essential Readings Condensed for Quick Review,, 75(3). Retrieved July 8, 2010, from ERIC (EJ863913). 

Tomczyk, K. (2000). Prevention, Not Punishment. American School Board Journal, 187(5), 60-61. Retrieved July 8, 2010, from ERIC (EJ604843). 

Tschannen-Moran, M. (2001). The Effects of a State-Wide Conflict Management Initiative in Schools. American Secondary Education, 29(3), 2-32. Retrieved July 8, 2010, from ERIC (EJ637002). 

Stader, D. L., & Gagnepain, F. J. (2000). Humanizing the High School: The Power of Peers. ERS Spectrum, 18(2), 28-33. Retrieved July 8, 2010, from ERIC (EJ609579).




Activity Number One Details 
Activity Name:*  

	Positive Behavior Intervention System


Activity Description:* (Teachers/Staff will…)
	· Staff will participate in a PBIS professional development at the Macomb Intermediate School District.  




Planned staff responsible for implementing activity:*

	· Administration

· Leadership Team


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 Fall 2010

	End Date
	June 2013


Fiscal Resource 
Resource:*  

	· Macomb Intermediate School District - Jason Novetsky


Funding Source:*SIG
Planned Amount:*  

	· $3,000.00 = 15 staff x 2 days @ $100.00 each x 3 years = $9,000.00

· $1,200.00 for materials x 3 years = $3,600.00


Actual Amount:

	


Strategy Details 
Strategy Name:* 

	 Student Transition Programs


Strategy Statement:* (Teachers/Staff will…)
	· Staff members will plan, organize, and implement Transition Programs that provide mentoring services for students. 

 


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	· 2.5 Fosters a learning community.

· 2.7 Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.

· 2.9 Responds to community expectations and stakeholder satisfaction.

· 4.4 Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance.

· 6.1 Fosters collaboration with community stakeholders to support student learning.

· 6.3 Solicits the knowledge and skills of stakeholders to enhance the work of the school.


Other Required Information

What research did you review to support the use of this strategy and action plan?*
(Cite journal, book, or research article with author)

	Benner, A., & Graham, S. (2009). The Transition to High School as a Developmental Process among Multiethnic Urban Youth. Child Development, 80(2), 356-376. Retrieved July 8, 2010, from ERIC (EJ837844). 

Ganeson, K., & Ehrich, L. (2009). Transition into High School: A Phenomenological Study. Educational Philosophy and Theory, 41(1), 60-78. Retrieved July 8, 2010, from ERIC (EJ825050). 

Hall, S. H., & Seeley, C. L. (2010). High School to Postsecondary Education: Challenges of Transition. Mathematics Teacher, 103(6), 442-445. Retrieved July 8, 2010, from ERIC (EJ879345). 

Raths, D. (2009). Making It through the First Year. Campus Technology, 22(11), 32-34. Retrieved July 8, 2010, from ERIC (EJ861825).


Activity Number One Details 
Activity Name:*  

	Successful Transition Programs


Activity Description:* (Teachers/Staff will…)
	· Staff members will plan, organize, and implement programs such as Connect 9 Freshman Transition Program, Planning for the Future Program, Spartan Ambassador Program, Dual Enrollment, College Visits, College Night and Macomb Early College.



Planned staff responsible for implementing activity:*

	· Administration

· Leadership Team

· Instructional Staff

· Counselors

· Career Center Staff


Monitoring: How will the activity be monitored?  Who will monitor it*  

Planned Timeline:*

	Begin Date
	 Fall 2010

	End Date
	June 2013


Fiscal Resource 
Resource:*  

	


Funding Source:*SIG
Planned Amount:*  

	Personnel Stipends: $5,000.00 x 3 years = $15,000.00 

Materials/Rewards: $5,000.00 x 3 years = $15,000.00 


Actual Amount:

	


Activity Number Two Details 
Activity Name:*  

	Challenge Day


Activity Description:* (Teachers/Staff will…)
	· Staff members will facilitate the implementation of Challenge Day for Fitzgerald High School Students each school year.




Planned staff responsible for implementing activity:*

	· Administration
· Leadership Team

· Student Government

· Building Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	Winter 2010 

	End Date
	June 2013


Fiscal Resource 
Resource:*  

	· Challenge Day 

· Substitute Staffing


Funding Source:*SIG
Planned Amount:*  

	Total Cost of Program = $66,850.00 ($33,425.00 applied to SIG)

                                                          (Seeking donations/alternative funding to 

                                                            cover remaining $33,425.00)

· Cost of Trainings: $3200.00 X three days X three years = $35,200.00    

(300 students per year)

· Cost of Travel Expenses: $4550.00 X three years = $13,650.00

· Substitute Teacher Pay    

# of teacher participants (20)  x  $100 per day x 3 days per year x 3 years =  $18,000




Actual Amount:

	


Michigan Continuous School Improvement

Goal Management-Reading
Goal Details 

Goal Name:*  

	 Reading


Student Goal Statement:*  (All students will…)

	 All students will be proficient in reading.




Gap Statement:* (Difference between current performance and goal)

	Based on a review of Fitzgerald High School's 2009 MME Scores, only 36% of our students are proficient in the Reading category.  




Cause for Gap:* (Consider all data sources) (Use the 5 Whys)

	Contributing Cause for the gap in student achievement:  

36% of our 11th graders are scoring proficient compared to the goal of 100% proficient.

24% of our 11th grade African Americans students are scoring proficient compared to the goal of 100% proficient.

33% of our 11th grade economically disadvantaged students are scoring proficient compared to the goal of 100% proficient.

6% of our 11th grade ELL students are scoring proficient compared to the goal of 100% proficient.

0% of our 11th grade special needs students are scoring proficient compared to the goal of 100% proficient.

- Curriculum is not adequately aligned with the High School Content Expectations.

-Current student data shows that 67% of incoming 9 -11 grades are reading below grade level.

-Current curriculum does not include reading interventions for students reading below grade level.

-Differentiated instruction to support all learners is not evident in class room practices including appropriate intervention strategies including tiered instruction, co-teaching, etc.

-The data shows that our school experiences a high mobility rate which contributes to the gap.

-Additional possible causes: insufficient data to monitor progress; inconsistent professional development experiences related to best practices instruction; research based strategies to teach the various level of students which include: guided reading practices, decoding, comprehension strategies, and fluency strategies infused throughout all classes.




Describe multiple measures/sources of data you used to identify this gap in student achievement:* (Identify demographic, perception, student learning and school system processes.)

	· 2008, 2009, 2010 MME
· 2008, 2009, 2010 PLAN
· 2010 EXPLORE
· 2010 Scholastic Reading Inventory (SRI)
· 2010 Corrective Reading Assessments
· Pre/Post  “Practice” Math standardized tests


What are the criteria for success and what data or multiple measures of assessment will be used to monitor progress and success of this goal?*

	· MME
· PLAN
· EXPLORE
· Scholastic Reading Inventory (SRI)
· Corrective Reading Assessments
· Close and Criticial Reading Assessments (Data Director)
· District Created Reading pre/post tests (Data Director)
· Intermediate School District (MISD) created Reading Assessments (Data Director)
· Pre/Post  “Practice” Math standardized tests


Objective Details 

Objective Name:*  

	 Students will increase performance on reading assessments.


SMART Measurable Objective Statement to Support Goal:* (subgroup/strand of greatest need) Students will...(SMART = Strategic/Specific, Measureable, Attainable, Results-based, Time-bound) 

	The number of students proficient in Reading will increase by a minimum of 6.5%, to a minimum of 42.5% students proficient, as measured by the MME in March 2011.   ( 100% - 36%) * .10 = 6.4


Strategy Details 

Strategy Name:* 

	Professional Development focusing specifically on reading


Strategy Statement:* (Teachers/Staff will…)

	Teachers/Staff will take part in professional development opportunities in research-based reading strategies.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment(SA) that was submitted to NCA for the 2009-2010 school year)

4.3- Uses student assessment data for making decisions for continuous improvement of teaching and learning processes

4.4- Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance

4.6-Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness

4.7-Demonstrates verifiable growth in student performance


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Data

The What Works Clearinghouse standards and their relevance to data-driven decision making at the school level ...
ies.ed.gov/ncee/wwc/pdf/practiceguides/dddm_pg_092909.pdf
Dennis, D. V. (2009). "I'm Not Stupid": How Assessment Drives (In)Appropriate Reading Instruction. Journal of Adolescent & Adult Literacy. 53(4), 283-290.

Close and Critical Reading

Research Supporting Step # 1

 What does the text say?

Schema Theory

Anderson, R.C., & Pearson, P.D. (1984). “A Schema-Theoretic View of Basic Processes in Reading Comprehension.” In P.D. Pearson, R. Barr, M.L. Kamil, & P. Mosenthal (Eds.), Handbook of Reading Research (pp.255-291). New York: Longman.
Summary: Robert Marzano’s Meta Analysis of Instructional Strategies 2004 to 2008  - Marzano Research Laboratory
Retelling: Cambourne, B., 'Retelling: a whole-language, natural learning 
activity for helping learner-writers' in Walshe, R. D., March, P. & Jenson, D. (eds), (1998)Writing and learning in Australia, Dellasta Books in association with Oxford University Press, Melbourne.

Research Supporting Step # 2 

How does the text say it?
Beck, I.L., McKeown, M.G., Sandora, C., & Worthy, J.(1996). “Questioning the Author: AYearlong Classroom Implementation to Engage Students With Text.” The Elementary School Journal, 96, 385-414.

Meyer, B.J.F., & Rice, G.E. (1984). “The Structure of Text.” In P.D. Pearson, R. Barr, M.L. Kamil, & P. Mosenthal (Eds.), Handbook of Reading Research (pp.319-351). New York: Longman.

Taylor, B.M. & Beach, R.W. (1984). “The Effects of Text Structure Instruction on Middle-Grade Students’ Comprehension and 

Production of Expository Text.” Reading Research Quarterly, 19, 134-146.

Research Supporting Step # 3 

What does the text mean?

Gallagher, M., & Pearson, P.D. (1989) “Discussion,

Comprehension, and Knowledge Acquisition in Content Area

Classrooms” (Tech. Rep. No. 480). Urbana, IL: University of Illinois, Center for the Study of Reading.

Raphael, T.E., & Wonnacott, C.A., & Pearson, P.D. (1983). “Increasing Students’ Sensitivity to Sources of Information: An

Instructional Study in Question-Answer Relationships” (Tech. Rep. No. 284). Urbana, IL University of Illinois, Center for the Study of Reading.

Research Supporting Step #4

What does the text mean to me?
Pearson, P. David, L.R. Roehler, J.A. Dole, and G.G. Duffy. 1992. "Developing Expertise in Reading Comprehension." In S. Jay Samuels and Alan Farstrup, eds. What Research Has to Say About Reading Instruction, 2nd Edition. Newark, DE: International Reading Association

Reading Apprenticeship
Reading Apprenticeship® Professional Development in High School History and Biology
Reading Apprenticeship Professional Development in Diverse Subject-Area Classrooms (2001 – 2004)
Integrating Reading Apprenticeship® and Science Instruction in High School Biology
SSR
Gallagher, Kelly, 2009. Readaside.  Portland, ME: Stenhouse Publishers.

Krashen, Stephen, 1993.  The Power of Reading: Insights from the Research.  Edgewood, CO: Libraries Unlimited.

Turner, Thomas. Improving Reading Comprehension Achievement of Sixth, Seventh, and Eighth Grade Underachievers. (1993-08-01)

Graham, S and Hebert, M. (2010).  Writing to Read: Evidence for How Writing Can Improve Reading.  Carnegie Corporation: New York.
Technology

Means, B. (2010). Technology and Education Change: Focus on Student Learning. Journal of Research on Technology in Education. 42(3), 285-307.

Honan, E. (2010). Mapping Discourses in Teachers' Talk about Using Digital Texts in Classrooms. Discourse: Studies in the Cultural Politics of Education. 31(2), 179-193.

Rosen, L. (2010). Welcome to the iGeneration! Education Digest: Essential Readings Condensed for Quick Review. 75(8), 8-12.
Walker, T. L. (2010). The Red Pill: Social Studies, Media Texts, and Literacies. Learning, Media and Technology. 35(1), 1-14.

Vasquez, V. (2010). Critical Literacy Isn't Just for Books Anymore. Reading Teacher. 63(7), 614-616.
SRA/Corrective Reading

Rutenberg, D. (2009). High School Literacy: A Quick Fact Sheet. National High School Center. January 2009, 1-6.

Tedford, J. (2009). When Remedial Means What It Says: How Teachers Use Data to Reform Instructional Interventions. High School Journal. 92(2), 28-36.

Florida Center for Reading Research, SRA Corrective Reading

The Research Base and Validation of SRA’s Corrective Reading Program

By: Nancy E. Marchand-Martella, Ph.D. Ronald C. Martella, Ph.D. Angela M. Przychodzin-Havis, M.Ed.

Implementing Corrective Reading: Coaching Issues by: John H. Hummel, Larry P. Wiley, William G. Huitt,

Hempenstall, K. (2008). Corrective Reading: An Evidence-Based Remedial Reading Intervention. Australasian Journal of Special Education. 32(1), 23-54.
Data Conference

Wellman, B. M. & Lipton, L. (2003). Data-Driven Dialogue. Sherman, CT: Mira Via Publishers

Garmston, R. J., & Wellman, B. M. (2009). The adaptive school: A sourcebook for developing  collaborative groups (2nd ed.). Norwood, MA: Christopher-Gordon Publishers.


Activity Details 

Activity Name:*  

	Data-based decision making process 


Activity Description:* (Teachers/Staff will…)

	Administrators and Teachers will implement a data-based decision making process using a 3-tiered model of instruction/intervention support.  Specific elements of the strategy are:

1. Implement three types of assessments for Reading

· Benchmark Universal Screening three times annually to identify students who are making adequate progress, at risk (Tier II), or severely below grade level (Tier III).

· Diagnostic Assessments for students in Tier II and Tier III to identify intervention needs.

· Progress Monitoring for students in Tier II and Tier III to ensure progress and make adjustments to interventions.

2. Complete an intensive audit of resources for each of the big ideas for reading in order to plan resource allocation for struggling students in all grade levels and to make decisions about purchases of research-based intervention materials to be used in the multi-tiered model support system.

3. Implement departmental data meetings to analyze assessment data and make instructional adjustments in the identified priority areas of reading.



	


Planned staff responsible for implementing activity:*

	 Principal, Leadership Team, Instructional Staff, Reading Specialist, Reading Coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	August 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	NO COST


Actual Amount:

	


Activity Details 

Activity Name:*  

	Attending Data Dialogues and Analysis Conference


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will participate in a 1-day Data Dialogue that Gets Results professional development to provide teachers with a set of protocols to support collaborative inquiry related to assessing and analyzing data to make instructional, program, and curriculum decisions.


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Instructional Staff, Reading Specialist, Reading Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	August 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*

Planned Amount:*  

	NO COST


Actual Amount:

	


Activity Details 

Activity Name:*  

	Attending the Common Core State Standards for English Language Arts and Literacy in History/Social Studies, Science and Technical Subjects Workshop 


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will participate in a 1 day professional development to learn how the NEW Common Core Standards:

·         Align and impact the current Michigan Standards and Expectations

·         Reside in existing programs

·         Provide exemplary reading and writing text

·         Expect students to read and write complex text

·         Impact the content areas of science, history and social studies
Break out sessions will focus on Reading Standards, Writing Standards, Reading and Writing in Science, Speaking, Listening and Language Standards, Reading and Writing in Social Studies and Applications for Students with Learning Disabilities and ELL Students


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Instructional Staff, Reading Specialist, Reading Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:* SIG
Planned Amount:*  

	6 teachers x $50.00 registration = $300.00

1 administrator x $50.00 = $50.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Multi-Tier Intervention Support


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will implement a multi-tier intervention program to increase student achievement in reading.

Tier 3- Corrective Reading/Writing and Modified ELA classes (grades 9, 10, 11)

Teachers will use Corrective Reading to promote reading accuracy (decoding), fluency, and comprehension skills of students in third grade or higher who are reading below their grade level. The program has four levels that address students' decoding skills and six levels that address students' comprehension skills. All lessons in the program are sequenced and scripted.
Tier 2- Academic Literacy/Math course (Grades 9, 10)/Academic Enrichment course (Grade 11)

Tier 1- Regular ELA


Planned staff responsible for implementing activity:*

	 Administration, Instructional staff, Reading Specialist, Literacy Coaches, Data Analyst


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 Trainer for 3 days                          

Substitutes for teachers

Materials 

On-site training


Funding Source:* SIG and Title IIA
Planned Amount:*  

	SRA Materials and Teacher Training-$110,645.00 (Yr. 1=$60,644.00, Yr. 2=$30,000, Yr. 3=$20,000)
Follow Up On-Site Training-$20,000.00 (Title IIA)
Substitute Teachers-$10,000.00 (Title IIA)
*WestEd Academic Literacy Program Teacher Materials:

*WestED Academic Literacy Program Student Materials:

*Teacher Training/planning time:
*WestEd material, training and planning costs are included in the Math Goal.  



Actual Amount:

	


Activity Details 

Activity Name:*  

	Development of Professional Resources/Professional Development Time


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will create a library of professional resources that includes: books, mentor texts, and articles to develop staff knowledge of student reading.

Teachers/Staff will participate in ongoing, in house professional development on a weekly basis (in place of “duty time”).


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Department Chairs, Literacy Coaches, Reading Specialist, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Materials for library $5,000.00




Actual Amount:

	


Activity Details 

Activity Name:*  

	Progress Monitoring


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will be trained in the task of Progress Monitoring (using formative assessments) students, and how to use the information to guide instruction.  Training will include creating formative assessments and the proper analysis of progress monitoring data.


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Instructional Staff, Data Analyst, Reading Specialist, Reading Coaches


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Data Director Training = $100.00 per day x 3 days x 40 staff = $12,000.00
 


Actual Amount:

	


Activity Details 

Activity Name:*  

	Assistive Technology


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will be trained using the Universal Design for Learning (UDL) incorporating technology into their reading instruction and extension activities.  Training will involve UDL, digital book readers, SMART Boards, Turning Point Clickers, etc…


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Media Specialist, Reading Specialist, Reading Coaches, District Technology Department, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Training for use of Technology = $15,000.00

Purchase of Technology = $100,000.00

· Digital Readers 
· iPads/iTouches
· SMART Boards
· Turning Point Clickers
· MP3 Players
· Headphones (for student use)

· Laptop Computers




Actual Amount:

	


Strategy Details 

Strategy Name:* 

	Curriculum Alignment


Strategy Statement:* (Teachers/Staff will…)

	All staff will continue to align their core content curriculum with state high school content expectations (HSCE), being sure to include research based programs and instruction.  The curriculum will begin to include the common core standards in each content area.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	 (Challenges chosen from the Standards Assessment(SA) that was submitted to NCA for the 2009-2010 school year)

2.5-Fosters a learning a community

2.7-Provides stakeholders meaningful roles in the decision making process that promote a culture of participation, responsibility, and ownership

6.3-Solicts the knowledge and skills of stakeholders to enhance the work of the school

7.2-Engages stakeholders in the process of continuous improvement




Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	U. S. Department of Education.  Doing What Works: Adolescent Literacy.

National High School Center.  Eight Elements of High School Improvement: Mappying Framework: July 2008.

Kurz, A., Elliot, S.N., Wehby, J. N. & Smithson, J. (2009).  Alignment of the intended, planned, and enacted curriculum in general and special education and its relation to student achievement.  The Journal of Special Education, 43(3), 1-15.

Ediger, M. (2005). Struggling Readers in High School. Reading Improvement. 42(1), 34.
Curry, M. W. (2008). Critical Friends Groups: The Possibilities and Limitations Embedded in Teacher Professional Communities Aimed at Instructional Improvement and School Reform. Teachers College Record. 110(4), 733-774.
Ness, M. K. (2009). Reading Comprehension Strategies in Secondary Content Area Classrooms: Teacher Use of and Attitudes towards Reading Comprehension Instruction. Reading Horizons. 49(2), 143-166. 

Alfassi, M. (2004). Reading to Learn: Effects of Combined Strategy Instruction on High School Students. Journal of Educational Research. 97(4), 171.



Activity Details 

Activity Name:*  

	Curriculum Alignment Work Sessions 


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will work together by content area and grade level teams to continue reviewing and revising curriculum to ensure that all HSCEs are being met and reading strategies are being incorporated throughout all content areas.  In addition, periodically, teams will work in vertical teams to review the scope and sequence across grade levels.


Planned staff responsible for implementing activity:*

	 Administration, Leadership Team, Department Chairs, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*Title IIA
Planned Amount:*  

	 Substitute Teacher / Teacher Stipend  $4,000.00



Actual Amount:

	


Strategy Details 

Strategy Name:* 

	Implement Research-based Instructional Programs


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will instruct students with research-based reading interventions and support strategies to address the individual needs of students


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	 (Challenges chosen from the Standards Assessment(SA) that was submitted to NCA for the 2009-2010 school year)

2.5-Fosters a learning community

2.6-Provides teachers and students opportunities to lead (Highly functional)

2.9-Responds to community expectations and stakeholder satisfaction

3.1-Develops and implements curriculum based on clearly defined expectations for student learning (Highly Functional)

3.8-Implements interventions to help students meet expectations for student learning (Highly Functional)


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Reading Apprenticeship

WestEd, Research Base for Reading Apprenticeship (http://222/wested.org/cs/sli/print/docs/sli/research.htm.

Reading Apprenticeship® Professional Development in High School History and Biology
Reading Apprenticeship Professional Development in Diverse Subject-Area Classrooms (2001 – 2004)
Integrating Reading Apprenticeship® and Science Instruction in High School Biology
Differentiated Instruction

Echevarria J., Vogt, M. E., & Short, D. (2004).  Making content comprehensible for English Language Learners: The SOP Model (2nd Ed.).  Boston: Pearson, Allyn & Boston.

Moon, T. R. (2005). The Role of Assessment in Differentiation.  Theory into Practice, 44(3), 226-233.

Newman, D. & Singer, M (n.d.).  Using a classroom-based coaching model to foster differentiated instruction. (CEC Today).  Retrieved from http://www/cec.sped.org/AM/Template.cfm?Section+CEC_Today1&TEMPLATE=?CM/ContentDisplay.cfm
Reading Specialist/Coaches

Bean, R. M. (2004).  The reading specialist:  Leadership for the classroom, school, and community.  New York: The Guilford Press.

Morris, D. (2006).  Using noncertified tutors to work with at risk readers: an evidence based model.  The Elementary School Journal, 106(4), 351-362.

McCombs, Jennifer Sloan, and Julie A. Marsh. "Lessons for boosting the effectiveness of reading coaches: study of Florida middle school reading coaches suggests ideas for both policy makers and practitioners." Phi Delta Kappan 90.7 (2009): 501+. Educator's Reference Complete. Web. 13 Mar. 2010.

US Department of Education (n.d.) Improve student performance: Tips for reading tutors.  Retrieved from http://www.ed.gov/teachers/how/read/readingtutors.pdf.

SSR

Gallagher, Kelly, 2009. Readaside.  Portland, ME: Stenhouse Publishers.

Krashen, Stephen, 1993.  The Power of Reading: Insights from the Research.  Edgewood, CO: Libraries Unlimited.
Beers, K.; Probst, R.; Rief, L. (2007). Adolescent Literacy.  Portsmouth, NH: Heinemann.

Turner, Thomas. Improving Reading Comprehension Achievement of Sixth, Seventh, and Eighth Grade Underachievers. (1993-08-01)
Close and Critical Reading

Research Supporting Step # 1

 What does the text say?

Schema Theory

Anderson, R.C., & Pearson, P.D. (1984). “A Schema-Theoretic View of Basic Processes in Reading Comprehension.” In P.D. Pearson, R. Barr, M.L. Kamil, & P. Mosenthal (Eds.), Handbook of Reading Research (pp.255-291). New York: Longman.
Summary: Robert Marzano’s Meta Analysis of Instructional Strategies 2004 to 2008  - Marzano Research Laboratory
Retelling: Cambourne, B., 'Retelling: a whole-language, natural learning 
activity for helping learner-writers' in Walshe, R. D., March, P. & Jenson, D. (eds), (1998)Writing and learning in Australia, Dellasta Books in association with Oxford University Press, Melbourne.

Research Supporting Step # 2 

How does the text say it?
Beck, I.L., McKeown, M.G., Sandora, C., & Worthy, J.(1996). “Questioning the Author: AYearlong Classroom Implementation to Engage Students With Text.” The Elementary School Journal, 96, 385-414.

Meyer, B.J.F., & Rice, G.E. (1984). “The Structure of Text.” In P.D. Pearson, R. Barr, M.L. Kamil, & P. Mosenthal (Eds.), Handbook of Reading Research (pp.319-351). New York: Longman.

Taylor, B.M. & Beach, R.W. (1984). “The Effects of Text Structure Instruction on Middle-Grade Students’ Comprehension and 

Production of Expository Text.” Reading Research Quarterly, 19, 134-146.

Research Supporting Step # 3 

What does the text mean?

Gallagher, M., & Pearson, P.D. (1989) “Discussion,

Comprehension, and Knowledge Acquisition in Content Area

Classrooms” (Tech. Rep. No. 480). Urbana, IL: University of Illinois, Center for the Study of Reading.

Raphael, T.E., & Wonnacott, C.A., & Pearson, P.D. (1983). “Increasing Students’ Sensitivity to Sources of Information: An

Instructional Study in Question-Answer Relationships” (Tech. Rep. No. 284). Urbana, IL University of Illinois, Center for the Study of Reading.

Research Supporting Step #4

What does the text mean to me?
Pearson, P. David, L.R. Roehler, J.A. Dole, and G.G. Duffy. 1992. "Developing Expertise in Reading Comprehension." In S. Jay Samuels and Alan Farstrup, eds. What Research Has to Say About Reading Instruction, 2nd Edition. Newark, DE: International Reading Association




Activity Details 

Activity Name:*  

	Literacy Specialists/Instructional Coaches


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will be provided assistance from a Specialist and/or Coach.  The Specialist and/or Coach will be well versed in teaching students reading, as they will be working primarily with teachers who teach Tier 3 students (in all subject areas).  The Specialist and/or Coach will provide assistance to instructional staff from all disciplines, as well as direct support to students.  In addition, the Specialist and/or Coach will help teachers with lessons, co-teach lessons, share reading strategies, help with progress monitoring, work with other core teachers (i.e. Social Studies and Science) and non-core teachers (elective classes) to implement reading /writing strategies in all classes. 


Planned staff responsible for implementing activity:*

	 Administration, District Curriculum Office


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 August 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Literacy Specialist/Instructional Coaches = 2 @ $50,000 per year x 3 years = $300,000.00




Actual Amount:

	


Activity Details 

Activity Name:*  

	Intervention Classroom Teacher


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will provide support to Tier II and Tier III students.  


Planned staff responsible for implementing activity:*

	Instructional Staff Member


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Staff member salary = $64,933.00

FICA, Benefits, Retirement, Health Care = $43,665.72

Total Staff Member Salary = $108,598.72


Actual Amount:

	


Activity Details 

Activity Name:*  

	Literacy Intervention Support Coaches


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will be provided assistance from Coaches in all Tier 2 and/or 3 intervention classes.  Classroom Coaches will provide assistance to teachers and students as needed.  Duties of the Classroom Coaches could include (but not inclusive to): working with small groups of students, supervision during center based activities, testing of students for progress monitoring or for new students, instruction of students as student levels show within classes.


Planned staff responsible for implementing activity:*

	 Administration, District Curriculum Department


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Literacy Intervention Support Coaches = 2 @ $25,000.00 per year x 3 years = $150,000.00




Actual Amount:

	


Activity Details 

Activity Name:*  

	Differentiated Instruction


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will implement differentiated instruction strategies to better reach all learners.


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Instructional Staff, Literacy Specialists, Classroom Coaches, District Curriculum Department, Special Education Director


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 August 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:* Title IIA
Planned Amount:*  

	$2500.00 – Professional Development, Co-Teaching, Reading Struggling Learners, etc.  


Actual Amount:

	


Activity Details 

Activity Name:*  

	Incentives-  Recognizing Student Achievement (PBIS)


Activity Description:* (Teachers/Staff will…)

	Staff members will create a rewards program recognizing and honoring students who meet the rigorous academic and behavioral standards of their courses and school. 


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2010

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	$5,000.00


Actual Amount:

	


Activity Details 

Activity Name:*  

	Infusion of Close and Critical Reading Strategies within across all content areas.


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will implement “close and critical” reading strategies across all content areas.

Teachers will use the Close and Critical Reading Protocol aligned to the Common Core Standards to teach students how to answer the following questions when reading complex text:

Step 1:  What does the text say? Or what is the content of the text?

Step 2:  How does the text say it?  Or what techniques of craft and structure does the author use in the text?

Step 3:  What does the text mean?  Or what is the theme/thesis of the text and how does the author’s choice of content, structure, and craft combine to achieve his/her purpose—author’s intent?

Step 4:  What does the text mean to me?



Planned staff responsible for implementing activity:*

	Administration, Instructional staff, Reading Specialist, Reading Coaches, Classroom Coaches, MISD Consultants


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	 August 2010

	End Date
	June 2013


Fiscal Resource 
Resource:*  

	 


Funding Source:* Title IIA
Planned Amount:*  

	$2,000.00 = Professional Development


Actual Amount:

	


Activity Details 

Activity Name:*  

	SSR (Silent Sustained Reading)


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will incorporate Silent Sustained Reading (SSR) to increase student personal reading time.  This time will be used daily starting in all ELA classrooms.  By the end of the 2010/2011 school year, all classes will implement SSR, building time into the classroom structure.  Staff MUST participate in reading along with students, to model good behavior.  Students will be expected to keep a log of what they have read during each SSR session.  Throughout the year, the students will participate in reading contests, theme based activities centered on SSR, and other various activities to encourage students to read for pleasure.


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Instructional Staff, Media Specialist 


Monitoring: How will the activity be monitored?  Who will monitor it* 

Planned Timeline:*

	Begin Date
	Fall 2010 

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	$5,000.00 includes:

Writing Notebooks (for SSR Log)

Prizes for reading activities

Themed based decorations to encourage participation


Actual Amount:

	


Activity Details 

Activity Name:*  

	Build Classroom Libraries


Activity Description:* (Teachers/Staff will…)

	Teachers/Staff will build classroom libraries with leveled books, magazines, newspapers to meet student interest and needs.  Instructional levels will be selected for the literacy libraries.  These libraries will be used for SSR and to promote reading within all classes.


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Media Specialist, Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Fall 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	$20,000.00 includes:

Leveled books for classrooms

Newspaper subscriptions

Magazine subscriptions

Book shelves for classroom libraries




Actual Amount:

	


Activity Details 

Activity Name:*  

	Summer Reading Program 


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will develop and implement a summer reading program (i.e. Summer Literacy Boot camp) to provide additional reading opportunities which should assist with reading fluency, reading comprehension, and overall student achievement.


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, ELA Department, Interested Staff Members, Media Specialist


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	Summer 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Teachers to teach summer reading program = $20,000.00 over 3 years

Materials for Summer Reading Program = $5,200.00 over 3 years (binders, paper, pens, pencils, books, writing notebooks)


Actual Amount:

	


Activity Details 

Activity Name:*  

	Extended Day/Extended Year 


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will teach a “Zero” hour or a “Sixth” hour for all students who are interested in extended learning opportunities.  Teachers/staff could teach Zero-Fourth hour or Second through Sixth hours to best suit the needs of students.


Planned staff responsible for implementing activity:*

	Administration, selected instructional staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	$30,000.00 x 2 years = $60,000.00


Actual Amount:

	


Strategy Details 

Strategy Name:* 

	Stakeholder Involvement


Strategy Statement:* (Teachers/Staff will…)

	Teachers/staff will provide stakeholders (students, parents, community) with opportunities for involvement in the school/child’s reading instruction.


Select Challenges :* (From challenge target areas or all target areas on the school process profile)

Challenge areas show up as below Implemented for MDE schools and below Operational for NCA schools.  If all areas are above Implemented or Operational, you must choose from ALL Target Areas.

	(Challenges chosen from the Standards Assessment(SA) that was submitted to NCA for the 2009-2010 school year)

2.7-Provides stakeholders meaningful roles in the decision –making process that promote a culture of participation, responsibility, and ownership

2.9-Responds to community expectations and stakeholder satisfaction

6.1-Fosters collaboration with community and stakeholders to support the work of the school

6.3- Solicits the knowledge and skills of the stakeholders to enhance the work of the school

7.2-Engages stakeholders in the process of continuous school improvement


Other Required Information

What research did you review to support the use of this strategy and action plan?*

(Cite journal, book, or research article with author)

	Harris, E. (2005).  Shattering Low Expectations, A Guide for Educators and Parent of Black Students.  Authorhouse.

Epstein, J. and Associates. (2009).  School, Family, and Community Partnerships: Your handbook for Action. Corwin Press: Thousand Oaks, CA.

Show, don’t Tell:  Strategies for Family Involvement in CES Schools.  Published 2003 by Jill Davidson.


Activity Details 

Activity Name:*  

	Community Reading Partners


Activity Description:* (Teachers/Staff will…)

	Teachers/staff will incorporate opportunities for students/parents/community members to take an active role in the education and instruction of students.  Examples:  Community member reading partners; Parents and students serve on course auditing committees; Community Leader Book Talk; Walk-n-Talks (students can meet up with morning walkers to talk about literature/news); Bookshares (Opportunities for students to share with other students about books they have read); parent book club (meeting at night or a web-based meeting for parents to discuss books). 


Planned staff responsible for implementing activity:*

	Administration, leadership team, instructional staff, non-instructional staff, district media center staff (all K-12 Media Specialists)


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2011

	End Date
	June 2013


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Materials = $5,000.00 


Actual Amount:

	


Activity Details 

Activity Name:*  

	Parent Workshops


Activity Description:* (Teachers/Staff will…)
	Parent workshops will be clearly communicated in parent friendly language to share strategies that support student progress in reading at home..  Workshops will be available for all students and their families to attend. Examples of workshops: Reading with your child; Helping your child understand what they are reading; how to read science texts; how to read social studies texts


Planned staff responsible for implementing activity:*

	Administration, Leadership Team, Media Specialist, Literacy Coaches, Reading Specialist, Instructional Staff, Non-Instructional Staff


Monitoring: How will the activity be monitored?  Who will monitor it* 
Planned Timeline:*

	Begin Date
	September 2011

	End Date
	


Fiscal Resource 

Resource:*  

	 


Funding Source:*SIG
Planned Amount:*  

	Workshop Materials and stipends $10,000.


Actual Amount:

	


2009-2010

School Data Profile

This section provides a model of the kind of school and student data needed to Build a School Profile.  The following completed data charts could be reviewed, and suggested questions might be asked to probe deeper into the data and information.  Completion of this section is highly recommended, but not required.  However, state law requires schools to complete these components of a comprehensive needs assessment:

· School Data Profile

· School Process Profile

· School Data Analysis

· School Process Analysis

· Summary Report

The attached document will assist schools in completing a comprehensive needs assessment.  
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Step 2 Collect School Data

Step 2 Collect School Data

What do you already know?

What data do you need to know?

What additional information/data do you need to know?

Where can the information/data be found?

Achievement/ 

Student

Outcome Data

Local Assessments

State Assessments

National Assessments

Demographic  

or Contextual 

Data

Student Subgroups

Enrollment

Attendance

Parent Involvement

Teaching Staff

Process 

Data

Policies & Procedures 

School Process 

Rubrics (40 or 90)

Or  SA/SAR  (NCA)

Perception 

Data

Survey Data

Opinions

Examples

*The list of data examples above is not all inclusive. Your building may 

have other data to consider.

 
Building a School Data Profile

School Code:

School: Fitzgerald High School
Principal: Laurie Fournier 
Person/Group completing the comprehensive needs assessment:

School Improvement Team: Rebecca Akins, Kim Cerrini, Jared McEvoy, Emily McEvoy, Laurie Fournier, and Todd Schafer 

Date: March 12, 2010
Data Point One:  DEMOGRAPHICS

School and Student Demographic Data and Information

A.  Enrollment:

1.  What grade levels are taught in this school? 9th, 10th, 11th, and 12th grade levels
2.  What is the current school enrollment? 1042
3.  What has been the enrollment trend for the past five (5) years?

             ______Increasing     ___X____ Stable    _______ Decreasing
	Grade Level Enrollment

	Year
	08-09
	07-08
	06-07
	05-06

	Grade
	#
	%
	#
	%
	#
	%
	#
	%

	9
	274
	26%
	305
	28%
	298
	28%
	313
	28%

	10
	288
	28%
	269
	25%
	288
	27%
	294
	27%

	11
	236
	23%
	256
	24%
	266
	25%
	229
	21%

	12
	244
	23%
	241
	23%
	205
	20%
	266
	24%

	Totals
	1042
	
	1071
	
	1057
	
	1102
	


	Free/Reduced Lunch Eligible Students

	Year
	08-09
	07-08

	Grade
	#
	#

	6
	108
	112

	7
	120
	134

	8
	152
	133

	9
	163
	165

	10
	143
	156

	11
	114
	108

	12
	81
	115

	Totals
	881
	923

	HS Totals:
	501
	544


4. When looking at sub-groups, has the percentage of students from any group changed by more than 5% over the past five years? Yes 

4a. If yes, for which sub-group(s)?  Economically Disadvantaged, Race/Ethnicity, LEP, and Students        with Disabilities. 

	Group
	Total School Enrollment

	
	08-09
	07-08
	06-07
	05-06

	
	#
	%
	#
	%
	#
	%
	#
	%

	Economically Disadvantaged
	501
	48%
	544
	51%
	
	
	
	

	Race/Ethnicity
	517
	50%
	529
	49%
	468
	44%
	424
	38%

	Students with Disabilities
	97
	9%
	112
	10%
	99
	9%
	111
	1%

	Limited English Proficient (LEP)
	84
	8%
	152
	14%
	23
	2%
	19
	2%

	Homeless
	5
	<1
	5
	<1
	3
	<1
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	

	  Male
	554
	53%
	586
	55%
	596
	56%
	610
	55%

	  Female
	488
	47%
	485
	45%
	461
	44%
	492
	45%

	Total
	1042
	
	1071
	
	1057
	
	1102
	


Summary of Enrollment Data and Information:

1. After reviewing the information on enrollment, what patterns or trends in enrollment can be identified?
Special Education, Economically Disadvantaged, and African American groups have increased for the last four years while overall school enrollment has stayed stable. 

2. After reviewing the changes in the school enrollment trends, what implications do the data present for the school in the following areas:  staffing, fiscal resource allocations, facility planning, parent involvement, professional development, advertisement, recruitment, etc.?
Staffing: Teaching staff will remain stable due to a stable student enrollment.

Fiscal Resource Allocations: Remained stable

Facility Planning: Remained the same.

Parent Involvement: Has decreased.

Professional Development: Has increased.

Advertisement: Has increased.

Recruitment: Has increased. 

B.  Staff:  

Using the charts provided, answer the following questions:
1.  What is the average number of years teachers in this school have been teaching? 4-8 years
2.  What is the average number of years current teachers have been assigned to this school? 4-8 years
	Questions
	# Teachers in 2008-2009
	0-3 years
	4-8 years
	9-15 years
	>15 years

	1.  Indicate how long teachers have been teaching.
	56
	11
	24
	13
	8

	2.  Indicate the number of years, each of the teachers has been assigned to this school. 

Originally hired in to the high school.
	45
	11
	21
	9
	4

	Transferred into the high school from another building in the district.
	11
	0
	3
	4
	4


3. For the teachers in this school, during the past school year how many teachers have been absent? (Absences that result in a sub-teacher being assigned to the classroom.)

	Type
	0-3 days
	4-5 days
	5-10 days
	10 or more days

	Sick Bank, etc.
	23
	11
	18
	13

	Professional Development
	46
	6
	14
	2


4. Indicate the number of teachers by grade level who meet the federal Highly Qualified and state Teacher Certification requirements for grade/subject area assignments.

	Grade/Subject Area
	Total Number of teachers in grade/subject
	% who meet Criteria
	% who do not meet criteria

	Science
	7
	100%
	0%

	Social Studies
	7
	100%
	0%

	English
	8
	100%
	0%

	Math
	7
	100%
	0%

	Performing Arts
	4
	100%
	0%

	Business Ed.
	2
	100%
	0%

	Art
	2
	100%
	0%

	Special Education
	9
	100%
	0%

	Foreign Language
	4
	100%
	0%

	Industrial Technology
	4
	100%
	0%

	Informational Technology
	2
	100%
	0%

	Physical Education
	2
	100%
	0%


5.  How long has the administrator(s) been assigned to this school?

	Principal
	5

	Assistant Principal
	1

	Assistant Principal
	0.5


C.  Parent/Community:

1.  Describe/list the types of family/community participation/engagement that are in place to support student achievement that are:

· Designed to encourage two way communication
· E-mail

· Phone calls

· PowerSchool Parent Portal

· Parent meetings

· Designed as one way communication only
· Parent newsletters

· Report Cards

· Progress Reports

· Attendance notification letters/phone calls

· Designed to actively involve parents/community in the decision making at the building
· Parent meetings with principal.

· Grade level parent dinner meetings.

· Designed to actively involve parents/community in student learning.

· Parent chaperones on class field trips.

· Community service opportunities for students. 

2.  Does the school have a current parent/teacher compact for each student? (Required for Federal Funds…Title I).

Yes

3.  Using the following chart, how has parent/guardian attendance at parent-teacher conferences changed over the last five years?
***We are currently in the process of collecting data for Parent/Teacher conferences.  We have begun to identify parents attending conferences and connecting them to a corresponding subgroup.

2008-2009:

First Trimester Parent Teacher Conferences: 33% attendance

Second Trimester Parent Teacher Conferences: 30% attendance

Third Trimester Parent Teacher Conferences: 28% attendance

2009-2010:

First Trimester Parent Teacher Conferences: 33% attendance

Second Trimester Parent Teacher Conferences: 25% attendance

Third Trimester Parent Teacher Conferences: Conferences have not yet occurred for this trimester.
Summary of School Demographic data and Information

1. Based on the staff discussions about the data contained in the sample charts, are there any areas of concern noted?
2. If yes, what are the areas of concerns?

3. After discussion about these areas of concerns, what possible causes for the problems were identified?  

Summary of School Enrollment, Staffing and Parent/Community: concerns factors, and actions:  Use the following chart to list your responses.
	Area(s) of Concern Noted
	Factors identified that contribute to concern
	Possible action(s)

	Parent involvement has decreased.
	Increase in economically disadvantaged, race/ethnicity, students with disabilities, limited  English proficient student sub groups.
	Research parent involvement methods that specialize in getting parents of  minority students to participate in school activities.


Data Point Two:  Performance Data

Using information gathered about how students in the school are doing on skills that are tested on the MEAP/MME, discuss the following:

1. What skill area(s) is the school doing well on?
Currently, our data demonstrates that our students are doing the best in the Social Studies skill area.

2. When comparing the school with the district and state, which skills would the staff identify as a challenge area for the school?  
ELA, Math, Science.

3. When reviewing the district curriculum, where are these skills taught?
Eighth though eleventh grade school year curriculum in Math, ELA, Science, and Social Studies.

4. When reviewing the school instructional program, are these skills being taught at the appropriate grade level?
Yes, after a vertical curriculum alignment conversation that took place between the high school and the middle school, these skills are being taught at the appropriate grade level.

5. How can this information be used for curriculum, instructional and remediation purposes?

Our staff is currently using this data to drive a gap analysis of HSCE’s of specific curriculum maps, implementation of specific Response to Intervention (RTI) strategies in our building, adding additional support classes for reading, writing, math remediation.

Grade Level Achievement –School Level Data – All Students

           Year: 2008-2009

	
	% of Population Demonstrating Proficiency of GLCE/HSCE*

	Grade
	ACS**
	% HQ ***
	ELA
	Math
	Science
	Social Studies

	
	
	
	#
	%
	#
	%
	#
	%
	#
	%

	5
	
	
	
	
	
	
	142
	63.3%
	
	

	6
	
	
	113
	64.9%
	130
	73.9%
	
	
	102
	57.9%

	7
	
	
	136
	71.9%
	154
	81.5%
	
	
	
	

	8
	
	
	143
	67.2%
	118
	55.4%
	139
	65.9%
	
	

	9
	33
	100%
	
	
	
	
	
	
	190
	68.6%

	11
	33
	100%
	44
	20.8%
	36
	16.9%
	65
	30%
	134
	62.6%


         Year: 2007-2008

	
	% of Population Demonstrating Proficiency of GLCE/HSCE*

	Grade
	ACS**
	% HQ ***
	ELA
	Math
	Science
	Social Studies

	
	
	
	#
	%
	#
	%
	#
	%
	#
	%

	5
	
	
	
	
	
	
	110
	61.5%
	
	

	6
	
	
	134
	70.9%
	108
	57.1%
	
	
	118
	62.4%

	7
	
	
	128
	58.7%
	117
	53.7%
	
	
	
	

	8
	
	
	133
	56.8%
	130
	55.3%
	146
	62.7%
	
	

	9
	33
	100%
	
	
	
	
	
	
	193
	64.3%

	11
	33
	100%
	78
	35%
	61
	27.5%
	87
	39%
	162
	71.4%


         Year: 2006-2007

	
	% of Population Demonstrating Proficiency of GLCE/HSCE*

	Grade
	ACS**
	% HQ ***
	ELA
	Math
	Science
	Social Studies

	
	
	
	#
	%
	#
	%
	#
	%
	#
	%

	5
	
	
	
	
	
	
	112
	61.9%
	
	

	6
	
	
	132
	65.4%
	128
	63.4%
	
	
	124
	61.4%

	7
	
	
	145
	71.9%
	115
	54%
	
	
	
	

	8
	
	
	133
	61.3%
	147
	67.2%
	149
	68.3%
	
	

	9
	33
	100%
	
	
	
	
	
	
	204
	68%

	11
	33
	100%
	53
	26.1%
	35
	16.8%
	67
	32.1%
	152
	73.1%


**ACS – Average Class Size

*** Highly Qualified as defined by NCLB or State Teacher Certification Requirements
Average ACT Score on MME

	Test Cycle
	Number Tested
	ACT English Score
	ACT Mathematics Score
	ACT Reading Score
	ACT Science Score
	ACT Composite Score
	ACT English Writing Score

	Spring 2009
	234
	13.9
	16.2
	15.9
	16.5
	15.8
	14.6

	Spring 2008
	248
	15.0
	17.4
	17.1
	17.9
	16.9
	15.4

	Spring 2007
	236
	14.2
	16.1
	16.6
	16.9
	16.0
	14.1


1.  What additional data sources (other than MEAP/MME) were used to inform decision making about student achievement?  Examples include:  formative tests, other forms of norm/criterion referenced tests, end of course exams, MI-Access, ELPA (English Language Proficiency Assessment), curriculum based measures, etc.  
	Name and Type of Measurement Instrument
	Grade level Assessed
	Subject Area Assessed

	1  08-09, 07-08, 06-07 PLAN 
	10th 
	English , Reading, Math, Science

	2  08-09 End of Course Assessments 
	9th 
	Biology A and Algebra A 

	3   8th Grade MEAP 
	8th 
	ELA, Math, & Science

	4    9th Grade MEAP 
	9th 
	Social Studies

	5    ELPA
	9, 10, 11, 12
	Reading, Writing, Listening, Speaking

	6   08-09, 07-08 ACT Prep Program 
	11th & 12th (Select group of students ) 
	English, Reading, Math, Science

	7. Star Testing
	9, 10, 11, 12
	Reading


Continuity of Instructional Program

They are students who have been in school for their entire instructional program.

	Students
	Grade levels in the School/ District
	Test Year
	
	ELA
	Math
	Social Studies
	Science

	
	
	
	
	Total # of Students
	% Proficient
	Total # of Students
	% Proficient
	Total # of Students
	% Proficient
	Total # of Students
	% Proficient

	Students who have been in school for all grades taught
	K-12
	06-07
	
	88
	31.82%
	89
	24.72%
	89
	77.53%
	90
	38.89%

	
	
	07-08
	
	92
	43.48%
	91
	36.26%
	93
	78.49%
	92
	48.91%

	
	
	08-09
	
	89
	24.72%
	89
	22.47%
	89
	66.29%
	89
	35.96%

	Students who have not been in school for all grades taught
	6-12
	06-07
	
	29
	31.03%
	30
	6.67%
	29
	58.62%
	30
	26.67%

	
	
	07-08
	
	27
	37.04%
	27
	29.63%
	27
	62.96%
	27
	40.74%

	
	
	08-09
	
	24
	25.00%
	24
	20.83%
	24
	70.83%
	24
	37.50%

	Students who have not been in school for all grades taught
	9-12
	06-07
	Total
	96
	17.70%
	100
	12.00%
	100
	70.00%
	100
	25.00%

	
	
	
	SOC
	49
	18.37%
	49
	10.20%
	49
	79.59%
	49
	26.53%

	
	
	
	Move In
	47
	17.02%
	51
	13.73%
	51
	60.78%
	51
	23.53%

	
	
	07-08
	Total
	109
	26.60%
	109
	22.02%
	112
	70.50%
	109
	33.03%

	
	
	
	SOC
	46
	45.65%
	46
	21.74%
	47
	76.60%
	46
	32.61%

	
	
	
	Move In
	63
	12.70%
	63
	22.22%
	65
	66.15%
	63
	33.33%

	
	
	08-09
	Total
	100
	17.00%
	101
	12.87%
	101
	58.42%
	101
	24.75%

	
	
	
	SOC
	48
	22.92%
	48
	16.67%
	48
	70.83%
	48
	29.17%

	
	
	
	Move In
	52
	11.54%
	53
	9.43%
	53
	47.17%
	53
	20.75%
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	2008-2009 ACT COMPOSITE SCORE 

	
	K-12
	6-8
	9-12
	SOC
	Move In

	
	# 
	% 
	# 
	% 
	# 
	% 
	# 
	% 
	# 
	% 

	10 and below
	1
	1.11%
	0
	0.00%
	1
	0.93%
	0
	0.00%
	1
	0.99%

	11 to 15
	43
	47.78%
	10
	41.67%
	60
	56.07%
	20
	19.80%
	35
	34.65%

	16 to 20
	35
	38.89%
	13
	54.17%
	39
	36.45%
	24
	23.76%
	15
	14.85%

	21 to 25
	8
	8.89%
	1
	4.17%
	6
	5.61%
	4
	3.96%
	1
	0.99%

	26 to 30
	3
	3.33%
	0
	0.00%
	1
	0.93%
	0
	0.00%
	1
	0.99%
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	2007-2008 ACT COMPOSITE SCORE

	
	K-12
	6-12
	9-12
	SOC
	Move In

	
	#
	%
	#
	%
	#
	%
	#
	%
	#
	%

	10 and below
	0
	0.00%
	0
	0.00%
	1
	0.79%
	0
	0.00%
	1
	0.91%

	11 to 15
	30
	32.97%
	12
	44.44%
	58
	46.03%
	18
	16.36%
	32
	29.09%

	16 to 20
	40
	43.96%
	9
	33.33%
	53
	42.06%
	21
	19.09%
	26
	23.64%

	21 to 25
	18
	19.78%
	5
	18.52%
	11
	8.73%
	6
	5.45%
	4
	3.64%

	26 to 30
	3
	3.30%
	1
	3.70%
	3
	2.38%
	1
	0.91%
	1
	0.91%
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	2006-2007 ACT COMPOSITE SCORES

	
	K-12
	6-12
	9-12
	SOC
	Move In

	
	#
	%
	#
	%
	#
	%
	#
	%
	#
	%

	10 and below
	2
	2.22%
	1
	3.33%
	0
	0.00%
	0
	0.00%
	0
	0.00%

	11 to 15
	41
	45.56%
	15
	50.00%
	60
	48.00%
	19
	18.81%
	35
	34.65%

	16 to 20
	34
	37.78%
	12
	40.00%
	59
	47.20%
	28
	27.72%
	14
	13.86%

	21 to 25
	11
	12.22%
	2
	6.67%
	5
	4.00%
	2
	1.98%
	2
	1.98%

	26 to 30
	2
	2.22%
	0
	0.00%
	1
	0.80%
	0
	0.00%
	1
	0.99%
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Using the information gathered about the school’s instructional program, discuss the following:

1.  What data/information (other than MEAP/GLCE or MME/HSCE) does the school use to measure student achievement at each grade level? 


9th Grade: Algebra One A End of Course Common Assessment


9th Grade: Biology One A End of Course Common Assessment


10th Grade: PLAN


11th Grade: ACT Prep (after school program) 

2.  What are the criteria for student success at each grade level?

Each student should earn between 6-7.5 credits per school year in order to graduate on time with their cohort group. Students must adhere to our schools academic responsibility policy requiring students to pass four out of five classes and maintain a 2.0 grade point average each trimester in order to participate in after school activities. 
3.  How has student achievement changed over the last 3 years?

The percentage of students who are “eligible” based on our schools Academic Eligibility Policy has steadily increased over the last three years. Our average ACT Composite Score has fluctuated significantly over the last three years, in 2007 our ACT Composite average was a 16.0, we increased by 0.9 in 2008, and decreased by 1.1 in 2009.
4.  What examples of outcome indicators have been developed for analysis of writing, reading, science, math, and social studies?

Biology and Algebra End of Course Exam Assessments, English Persuasive Writing Rubric. 

5.  What examples of demographic indicators have been developed for analysis of writing, reading, science, math, and social studies?


None.

6.  What process indicators have been developed for analysis of writing, reading, science, math, and social studies?


None.

7.  Which grade level(s) is not meeting the criteria for grade level proficiency and would be identified as a challenge area by the staff?  


All grades at the high school are not meeting the criteria for grade level proficiency and are identified as a challenge area by our staff.

8.  For any grade level identified as a challenge, after reviewing the data and information, what has the staff determined to be a leading cause for any challenge identified?


Reading and mathematics proficiency of all students at each grade level. 

9.  For any grade level identified as a challenge area, what impact, if any, could teacher absences that resulted in significant interruption in instruction be a factor.  (Be sure to track teacher absences back to prior grades).

There is a direct correlation between teacher absences and student success. During the 2008-2009 school year there were an abnormally high amount of teachers on maternity leave at the high school.

Use the following chart to organize any 

challenge and causal factors identified.

	Grade Level
	Challenge Identified
	Factors Identified

	All grade levels
	Reading and Mathematics
	Below grade level proficiency in reading and mathematics on incoming eighth grade MEAP scores.

Below grade level proficiency in reading on STAR testing of students.


Sub Group Analysis

      Grade: 11
Percent of Sub-group meeting State Proficiency Standards
NOTE: Number inside parenthesis is total number of students assessed

	GROUP
	Reading
	Writing
	Total ELA

	
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007

	Social Economic Status (SES)
	33% (147)
	43.6% (101)
	40.2% (107)
	14% (151)
	14.9% (101)
	10.5% (105)
	21% (147)
	29.7% (101)
	21% (105)

	Race/Ethnicity

    Asian or Pac. Isl.

    Black

    Hispanic

    White

    Multiracial
	48% 

(25)

24%

(75)

<

42.2%

(102)

<
	35.7%
(28)

33.8%
(68)

<

55.2%
(123)

<
	27.3% (33)

40.3%
(67)

<

60%
(105)

<
	16% (25)

10.3%
(78)

<

16.3%
(104)

<
	17.9%
(28)

8.8%
(68)

<

27.6%
(123)

<
	9.4% (32)

7.7%
(65)

<

20.6%
(102)

<
	24% (25)

10.7%
(75)

<

28.7%
(101)

<
	32.1% (28)

23.5%
(68)

<

43.1%
(123)

<
	15.6% (32)

15.4%

(65)

<

36.6%

(101)

<

	Students with Disabilities
	0% (20)
	10.5% (19)
	<
	0% (24)
	0% (19)
	<
	0% (20)
	0% (19)
	<

	Limited English Proficient (LEP)
	6% (16)
	37.5% (24)
	<
	6% (16)
	16.7% (24)
	<
	0% (16)
	33.3% (24)
	<

	Homeless
	<
	
	
	<
	
	
	<
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	38% (108)
	44.3% (124)
	47.3% (110)
	12% (114)
	14.5% (124)
	12.5% (104)
	18.5% (108)
	29% (124)
	23.3% (103)

	   Female
	33.3% (105)
	46.5% (99)
	49% (100)
	15.2% (105)
	27.3% (99)
	17% (100)
	23.1% (104)
	42.4% (99)
	29% (100)

	Aggregate Scores
	35.7% (213)
	45.2% (223)
	48.1% (210)
	13.7% (219)
	20.1% (223)
	14.7% (204)
	20.8% (212)
	34.9% (223)
	26.1% (203)

	State 
	60%
	62%
	60%
	43%
	41%
	40%
	52%
	52%
	51%

	GROUP

	Math
	Science
	Social Studies

	
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007
	2008-2009
	2007-2008
	2006-2007

	Social Economic Status (SES)
	20% (147) 
	26% (100)
	12.3% (106)
	30% (149)
	37.6% (101)
	26.4% (106)
	61% (148)
	69% (103)
	69.4% (108)

	Race/Ethnicity

    Asian or Pac. Isl.

    Black

    Hispanic

    White

    Multiracial
	32% (25)

5.3%
(75)

<

21.5%
(102)

<
	50% (28)

8.8%
(68)

<

33.6%
(122)

<
	18.2%
(33)

4.5%
(67)

<

25%
(105)

<
	40% (25)

19.5%
(77)

<

35.6%
(104)

<
	42.9%
(28)

23.5%
(68)

<

48% (123)

<
	21.9%
(32)

18.2%
(66)

<

44%
(106)

<
	84%
(25)

50% (76)

<

66.7%
(102)

<
	71.4% (28)

64.3%
(70)

<

77%
(124)

<
	68.7% (32)

64.7%
(68)

<

82%
(103)

<

	Students with Disabilities
	0% (20)
	5.6% (18)
	<
	4.2% (24)
	5.3% (19)
	<
	50% (20)
	35% (20)
	<

	Limited English Proficient (LEP)
	6% (16)
	50% (24)
	<
	13% (16)
	45.9% (24)
	<
	50% (16)
	70.9% (24)
	<

	Homeless
	<
	
	
	<
	
	
	<
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	19.5% (108)
	30.1% (123)
	17.4% (109)
	33% (112)
	41.1% (124)
	37.6% (109)
	68.8% (109)
	78% (127)
	77.6% (107)

	   Female
	14.3% (105)
	24.2% (99)
	16% (100)
	26.7% (105)
	36.4% (99)
	26% (100)
	56.2% (105)
	63% (100)
	68.3% (101)

	Aggregate Scores
	16.9% (213)
	27.5% (222)
	16.8% (209)
	30% (217)
	39% (223)
	32.1% (209)
	62.6% (214)
	71.4% (227)
	73.1% (208)

	State 
	49%
	46%
	46%
	56%
	57%
	56%
	81%
	80%
	83%


Using formation from the above charts for Sub-group data, answer the following questions:

1. Based on MEAP/MME reports, which of the sub-groups are not at/or above the current state AYP content area targets?  

All areas, except for Whites in 06-07

2. Are any of the sub-groups scoring more than 10 percentage points lower than the current state AYP targets?

All areas except for Whites in 07-08 (6% below) and 06-07 (above)

3. Based on the staff’s review of these data and information, what has the school staff determined to be the contributing cause(s) for the gaps?
Our students are below grade level readers and struggle with the reading level of the content area assessment questions. 

4. What trends have been identified when looking at the 3 years of MEAP/MME of data?
 Our ethnicity has changed within our building, causing a sub-group increase in free in reduced lunch, African American students, limited English proficiency, and students with disabilities. Over the last three years, our scores on the MME have decreased throughout our student demographics. 
5. Were there any discrepancies between the sets of data?  If so: 

· How do additional data sources compare? 
· We have no additional data sources for the previous school year.

· Are the data from the additional data sources congruent with MEAP/MME results?
· We have no additional data sources for the previous school year.

· What discrepancies were noted?
1. None.

· How are these different data sources used for planning purposes? N/A
· How does staff collaboratively analyze student work? N/A
Review of Special Education Population

Students with Disabilities Group Demographics

(www.mi.gov/MEAP - click on MEAP Test Results)

Review of Special Education Population

Students Taking the MEAP/MME
Test Year: 2008-2009

	Sub-group:

Students with Disabilities (use ed settings data from MI-CIS)
	Total # of Students

In Group
	% of Total Dist
Pop
	% of Students Scoring in Each Category

	
	
	
	ELA
	Math
	Science
	Soc.Stu.

	
	
	
	3
	4
	3
	4
	2
	3
	4
	1
	2
	3
	4

	Instructed in General Education Setting 80% or more
	23
	
	43.5
	56.5
	4.3
	95.7
	4.3
	8.7
	87.0
	8.7
	39.1
	21.7
	30.5

	Instructed in general Education Setting 79-40%
	1
	
	
	100
	
	100
	
	
	100
	
	100
	
	

	Instructed in general education <40%
	0
	
	
	
	
	
	
	
	
	
	
	
	


Test Year: 2007-2008

	Sub-group:

Students with Disabilities (use ed settings data from MI-CIS)
	Total # of Students

In Group
	% of Total Dist

Pop
	% of Students Scoring in Each Category

	
	
	
	ELA
	Math
	Science
	Soc.Stu.

	
	
	
	3
	4
	2
	3
	4
	2
	3
	4
	2
	3
	4

	Instructed in General Education Setting 80% or more
	ELA = 19

Math=18

Sci = 19

SS = 20
	
	36.8
	63.2
	5.6
	11.1
	83.3
	5.3
	15.8
	78.9
	35
	40
	25

	Instructed in general Education Setting 79-40%
	
	
	
	
	
	
	
	
	
	
	
	
	

	Instructed in general education <40%
	
	
	
	
	
	
	
	
	
	
	
	
	


Test Year: 2006-2007

	Sub-group:

Students with Disabilities (use ed settings data from MI-CIS)
	Total # of Students

In Group
	% of Total Dist

Pop
	% of Students Scoring in Each Category

	
	
	
	ELA
	Math
	Science
	Soc. Stu.

	
	
	
	3
	4
	3
	4
	3
	4
	2
	3
	4

	Instructed in General Education Setting 80% or more
	ELA = 8

Math = 8

Sci = 9

SS = 10
	
	12.5
	87.5
	12.5
	87.5
	11.1
	88.9
	30
	20
	50

	Instructed in general Education Setting 79-40%
	1
	
	
	100
	
	100
	
	100
	
	
	100

	Instructed in general education <40%
	
	
	
	
	
	
	
	
	
	
	


(www.michigan.gov/MEAP - click on MEAP Test Results)

A.  MEAP Analysis Questions

1. How many students with disabilities in the school participate in the MEAP/MME testing (number enrolled vs. number participating)? 

During the 2008-09 School year 29 students in the eleventh grade were identified as special education students. 26 students participated in the MEAP/MME test, which is 93% of the enrolled 11th grade students with disabilities.  Twenty-four of these students had scores that were valid and counted towards our high school’s scores. 

2. What percentage of students took MI-Access/MEAP-Access or other modified test?

During the 2008-09 school year 3 students took the MI-Access alternative state assessment.  This equals 7% of the special education students in the 11th grade for that year. 

3. Are there any grade levels, subject areas, or disability groups with significant changes in their MEAP/Mi-Access performance over the past 3 years?  If there are significant changes in performance, why? 

Comparing the 2008 to 2009 MME Reading score, students scoring profient or advanced declined from 11% to 0% in this one year.  In the area of Math, students scoring proficient or advanced declined from 6% to 0 % in this one year.  There is insufficient data for the 2007 MME test scores due to low participation numbers.  In the area of Social Studies, students scoring proficient or advanced increased by 20% over the 2007 test scores and 15% over the 2008 test scores. 

Lower scores in reading and math may be due to new staff, new co-teaching teams and poor alignment of the curriculum to the High School Content Expectations.  Poor alignment would also explain why there is similar score trends with student without disabilities.      

4. Is there a difference in performance between students who receive content instruction in general education settings and those who receive content instruction in special education settings? If there is a difference in performance, why? 

Special education students are performing lower than their non disabled peers in all academic area with no regard to the setting they receive instruction in.  

B.  Curriculum/Delivery

1. What is your school’s identification rate for students with disabilities?  How does this compare to the overall identification rate in your district? 

Fitzgerald High School’s identification rate for students with disabilities is 7.77%.  This is lower than the 12.06% identification rate for the district.  Overall Fitzgerald Public School’s identification rate is lower than the states identification rate of 14.4% for the 2008-09 school year.  

a. How does your school identification rate for any specific disability category differ from your district’s identification rate? (Refer to MI-CIS data)

Student’s identified as Speech and Language Impaired at Fitzgerald High school makes up <1% of the student’s with disabilities.  This is lower than the district’s identification rate of 21.32% for this area.  This is due to the nature of this disability and the remediation rate of students identified with speech and language at an early age.  

b. Is there over or under representation of racial/ethnic groups in your school’s special education programs? 

No.

c. Are there differences in achievement between racial/ethnic groups for students with disabilities?

No.

2. For students not receiving instruction in general education setting, what curriculum is used and how is it aligned with the State Grade Level Content Expectations/High School Content Expectations, and/or Extended Grade-level Content Expectations?

Students at Fitzgerald High School, who receive instruction in the core content areas outside of a general education setting, are taught using the same curriculum as the general education classes.  Supports are provided through smaller class sizes, re teaching of concepts to students who are having difficulty, more individualized attention, and accommodations individualized to the students needs.  Students taught in our cognitive impaired program use the general education curriculum with support and supplemental materials to modify the content to the students ability level.  The cognitive impaired program also aligns it instruction to the extended high school content expectations when appropriate.  

3. How are services provided that will help the student become successful in the general education setting? For example:

	Co-Teaching
	Core content classes have co-taught sections available.  Students attend the class with 2 teachers providing instruction.  This model allows for extra support to be provided to all students who need it. 



	Differentiated instruction
	Staff is beginning to utilize multiple modes of instruction to address the needs of students who may have difficulty with accessing the curriculum through tradition print and lecture methods. 



	Supplementary aids and services
	Student’s needs and appropriate supports are identified at the IEP meeting and these supports are provided determined appropriate by the IEP team. 

	Peer tutoring
	Peer tutoring is provided in class as a support when staff determine appropriate and beneficial to the student.


	Additional interventions
	Additional intervention are provided based on each student’s individual needs. These may include but are not limited to; scheduling students into classes that provide the appropriate level of support, additional time to complete assignments, print material provided in audio version, extended time for tests, assistive technology.  



4. How do you ensure that students with disabilities have access to the full array of intervention programs (Title 1, Title III, Section 31a, credit recovery programs, after-school programs, etc.)?

Students are provided appropriate interventions based on need not on eligibility status for special education.  
Limited English Proficient Group Demographics

Using these sample charts, list which languages are included in the school’s LEP sub-group.
Bengali, Chaldean
NOTE: 
· 08-09 MEAP/MME 16 ELL students were tested and less than 10 students within a language area. 

· 06-07 MEAP/MME and ELPA less than 10 students were tested.

English Language Proficiency Assessment (ELPA) 2008-2009
	Language*
	# Students
	#Students

Tested
	# of Staff who speak the Language
	Category Assessment Results
Number of students

	
	
	
	Teachers        
	Paraprofessional
	1
	2
	3
	4
	5

	Bengali
	32
	26
	
	1
	
	4
	15
	7
	

	Chaldean
	16
	13
	
	1
	
	2
	5
	1
	5

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	Total School
	86
	73
	
	
	
	16
	39
	13
	5


*10 or more students within the language

MEAP/MME Spring 2007-2008 (Juniors)
	Language*
	# Students
	#Students

Tested
	# of Staff who Speak the Language
	% of Student’s Not Meeting State Standard

	
	
	
	Teachers        
	Paraprofessional
	ELA
	Math
	Science
	S.S.

	Bengali
	12
	12
	
	1
	66.67%
	58.3%
	66.67%
	50%

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Total School
	24
	24
	
	
	67%
	50%
	54%
	29%


*10 or more students within the language

English Language Proficiency Assessment (ELPA) 2007-2008
	Language*
	# Students
	#Students

Tested
	# of Staff who speak the Language
	Category Assessment Results
Number of students

	
	
	
	Teachers        
	Paraprofessional
	1
	2
	3
	4
	5

	Bengali
	
	45
	
	1
	6
	11
	21
	7
	

	Chaldean
	
	10
	
	1
	
	
	4
	3
	3

	Hmong
	
	19
	
	
	
	2
	14
	3
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	Total School
	153
	117
	
	
	7
	19
	65
	23
	3


Discussion for LEP Sub-group analysis:

1.  For each language group, what is the percent of students in the language group who are not at/or above the current state standard for each content area? 

2007-2008 Bengali – ELA = 66.67%, MATH = 58.3%, SCIENCE = 66.67%, SOCIAL STUDIES = 50%
2.  How are each of the language groups achieving in comparison to the school aggregate?
Compared to our schools aggregate average, each of our language groups are performing better than our schools aggregate average in Math, Science, and the same in Social Studies and ELA.

3.  Are any of the LEP sub-groups scoring more than 10 percentage points lower than the state AYP standards?
Yes.

5. How are students who are most at risk of failing to meet the current state academic achievement standards identified for support services?

These students are identified as being present at the school for less than one full academic year, no English speaking upon registration, home language survey returned to school indicates no English is spoken at home. 

5.  Based on staff review of the data and information, what has the school staff determined to be the leading cause(s) for the gap in performance?
English comprehension levels, lack of bilingual/paraprofessional support for limited English proficient students. 

Archival Data (duplicate charts for multiple years of data)

Mobility Data

Year: 2008-2009
	Mobility

	Grade
	# of Students
	Transfer IN
	Transfer OUT
	Expelled
	Home
	Jail
	GRAD

	9
	344
	28
	69
	3
	3
	0
	0

	10
	361
	19
	73
	6
	0
	0
	0

	11
	316
	9
	75
	3
	0
	0
	0

	12
	288
	2
	15
	0
	0
	0
	209


Year: 2007-2008
	Mobility

	Grade
	# of Students
	Transfer IN
	Transfer OUT
	Expelled
	Home
	Jail
	GRAD

	9
	375
	85
	65
	3
	3
	0
	0

	10
	351
	25
	68
	3
	2
	0
	0

	11
	356
	20
	68
	6
	1
	0
	0

	12
	311
	7
	46
	1
	0
	0
	200


	Mobility

	Grade
	# of Students
	Military
	Deceased

	9
	375
	0
	0

	10
	351
	1
	0

	11
	356
	0
	0

	12
	311
	0
	1


Year: 2006-2007
	Mobility

	Grade
	# of Students
	Transfer IN
	Transfer OUT
	Expelled
	Home
	Jail
	GRAD

	9
	397
	44
	88
	4
	2
	0
	0

	10
	364
	23
	71
	1
	0
	0
	0

	11
	329
	13
	78
	2
	1
	2
	0

	12
	250
	2
	54
	0
	0
	0
	175


Discipline Data

Year: 2008-2009
	Grade
	# of

Students
	# of

Absences
	# of Students who have been
Suspended
	# of

Expulsions
	Unduplicated Counts

	
	
	
	
	
	

	
	
	>10
	<10
	In*
	Out*
	In*
	Out*
	In*
	Out*

	9
	344
	82
	262
	0
	110
	
	2
	
	

	10
	361
	112
	249
	0
	109
	
	7
	
	

	11
	316
	100
	216
	0
	93
	
	3
	
	

	12
	288
	81
	207
	0
	57
	
	1
	
	



*in school / out of school
Year: 2007-2008
	Grade
	# of

Students
	# of

Absences
	# of Students who have been
Suspended
	# of

Expulsions
	Unduplicated Counts

	
	
	
	
	
	

	
	
	>10
	<10
	In*
	Out*
	In*
	Out*
	In*
	Out*

	9
	375
	98
	277
	0
	115
	
	5
	
	

	10
	351
	115
	236
	0
	109
	
	4
	
	

	11
	356
	108
	248
	0
	77
	
	6
	
	

	12
	311
	78
	233
	0
	52
	
	1
	
	



*in school / out of school

Year: 2006-2007
	Grade
	# of

Students
	# of

Absences
	# of Students who have been
Suspended
	# of

Expulsions
	Unduplicated Counts

	
	
	
	
	
	

	
	
	>10
	<10
	In*
	Out*
	In*
	Out*
	In*
	Out*

	9
	397
	113
	284
	0
	105
	
	4
	
	

	10
	364
	109
	255
	0
	70
	
	2
	
	

	11
	329
	88
	241
	0
	36
	
	2
	
	

	12
	250
	75
	175
	0
	35
	
	1
	
	



*in school / out of school

Enrollment and Graduation Data

Year: 2008-2009
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	9
	344
	NA
	0
	0
	3
	
	339

	10
	361
	NA
	21
	0
	0
	6
	355

	11
	316
	NA
	37
	0
	0
	7
	309

	12
	288
	NA
	71
	0
	5
	5
	278


Year: 2007-2008
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	9
	375
	NA
	0
	0
	0
	
	371

	10
	351
	NA
	21
	0
	1
	6
	344

	11
	356
	NA
	41
	0
	3
	4
	349

	12
	311
	NA
	52
	0
	1
	3
	307


Year: 2006-2007
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	9
	397
	NA
	0
	0
	0
	
	390

	10
	364
	NA
	4
	0
	2
	14
	348

	11
	329
	NA
	20
	0
	3
	5
	321

	12
	250
	NA
	24
	0
	1
	9
	240


Number of Students enrolled in Extended Learning Opportunities
And Information about Educational Development Plans (EDP)

NOTE: EDP was implemented in years 07-08 and 06-07, but no record of the number of students who were approved or reviewed were kept. 

Year: 2008-2009

    * Students could be in one or more AP course.
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Academe /Mystic
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file*

	6
	
	
	0
	
	
	

	7
	
	
	0
	
	
	194

	8
	
	
	0
	
	
	204

	9
	
	4
	0 (1 excepted)
	
	
	244

	10
	16
	2
	
	
	9
	229

	11
	23*
	
	
	0
	23
	159

	12
	46*
	1
	
	0
	39
	178


Year: 2007-2008

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Academe /Mystic
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file*

	6
	
	
	Started in 08-09 School Year
	
	
	

	7
	
	
	
	
	
	

	8
	
	
	
	
	
	

	9
	
	
	
	
	
	

	10
	22
	
	
	
	8
	

	11
	43*
	1
	
	
	27
	

	12
	44*
	
	
	1
	27
	


Year: 2006-2007

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Academe /Mystic
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file*

	6
	
	
	Started in 08-09 School Year
	
	
	

	7
	
	
	
	
	
	

	8
	
	
	
	
	
	

	9
	
	
	
	
	
	

	10
	
	1
	
	
	12
	

	11
	18*
	
	
	3
	44
	

	12
	21
	
	
	2
	31
	


EDP must be developed for all 8th graders, and reviewed annually in grades 9-12 to ensure that course selections align with the plans.

Sub Group Analysis
                  Year: 2008-2009
	Group
	# Students
	# of

Absences
	# of

Suspensions by Occurs
	# of Suspensions by days
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In
	Out
	In
	Out
	
	In
	Out

	SES
	822
	237
	585
	
	
	
	
	6
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	
	

	   Indian
	4
	2
	2
	
	1
	
	1
	0
	
	

	   Asian
	143
	23
	120
	
	17
	
	44
	0
	
	

	   Black
	487
	124
	363
	1
	542
	1
	770
	7
	
	

	   Hispanic
	22
	10
	12
	
	49
	
	65
	0
	
	

	   White
	651
	216
	435
	
	461
	
	709
	6
	
	

	   Multiple
	0
	0
	0
	
	
	
	
	0
	
	

	   Hawaiian
	0
	0
	0
	
	
	
	
	0
	
	

	   Blank Ethnic
	2
	0
	2
	
	
	
	
	0
	
	

	Disabilities
	123
	54
	69
	
	
	
	
	0
	
	

	LEP
	115
	20
	95
	
	
	
	
	0
	
	

	Homeless
	5
	1
	4
	
	
	
	
	0
	
	

	Migrant
	0
	0
	0
	
	
	
	
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	
	

	Male
	692
	223
	469
	
	
	
	
	8
	
	

	Female
	617
	152
	465
	
	
	
	
	5
	
	

	Totals
	1309
	375
	934
	1
	1070
	1
	1589
	13
	
	


                   Year: 2008-2009
	Group
	# of

Students
	# of

Retentions
	# of

Dropout
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	822
	7
	12
	803
	42
	144

	Race/Ethnicity
	
	
	
	
	
	

	   Indian
	4
	0
	0
	4
	0
	3

	   Asian
	143
	0
	2
	141
	1
	26

	   Black
	487
	2
	4
	481
	23
	96

	   Hispanic
	22
	1
	3
	18
	1
	3

	   White
	651
	5
	11
	635
	32
	103

	   Multiple
	0
	0
	0
	0
	0
	0

	   Hawaiian
	0
	0
	0
	0
	0
	0

	   Blank Ethnic
	2
	2
	0
	0
	1
	1

	Disabilities
	123
	3
	1
	119
	7
	8

	LEP
	115
	0
	0
	115
	8
	24

	Homeless
	5
	0
	1
	4
	1
	2

	Migrant
	0
	0
	0
	0
	0
	0

	Gender
	
	
	
	
	
	

	  Male
	692
	4
	12
	676
	26
	123

	  Female
	617
	4
	8
	605
	32
	109

	Totals
	1309
	8
	20
	1281
	58
	232


                  Year: 2007-2008
	Group
	# Students
	# of

Absences
	# of

Suspensions

by Occurs
	# of Suspensions by Days
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In
	Out
	In
	Out
	
	In
	Out

	SES
	707
	206
	501
	
	
	
	
	4
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	
	

	   Indian
	9
	4
	5
	
	5
	
	4
	0
	
	

	   Asian
	161
	19
	142
	
	25
	
	33
	0
	
	

	   Black
	469
	125
	344
	6
	484
	2
	742
	15
	
	

	   Hispanic
	25
	11
	14
	
	43
	
	47
	0
	
	

	   White
	721
	238
	483
	4
	426
	6
	592
	1
	
	

	   Multiple
	1
	0
	1
	
	2
	
	2
	0
	
	

	   Hawaiian
	2
	1
	1
	
	1
	
	1
	0
	
	

	   Blank Ethnic
	5
	1
	4
	
	
	
	
	0
	
	

	Disabilities
	117
	52
	65
	
	
	
	
	1
	
	

	LEP
	177
	23
	154
	
	
	
	
	0
	
	

	Homeless
	4
	3
	1
	
	
	
	
	0
	
	

	Migrant
	0
	0
	0
	
	
	
	
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	
	

	Male
	773
	232
	541
	
	
	
	
	10
	
	

	Female
	620
	167
	453
	
	
	
	
	6
	
	

	Totals
	1393
	399
	994
	10
	1256
	
	
	16
	
	


                   Year: 2007-2008
	Group
	# of

Students
	# of

Retentions
	# of

Dropout
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	707
	0
	10
	697
	83
	121

	Race/Ethnicity
	
	
	
	
	
	

	   Indian
	9
	0
	0
	9
	2
	1

	   Asian
	161
	0
	0
	161
	18
	25

	   Black
	469
	0
	2
	467
	86
	98

	   Hispanic
	25
	0
	0
	25
	4
	4

	   White
	721
	5
	15
	701
	25
	144

	   Multiple
	1
	0
	0
	1
	0
	0

	   Hawaiian
	2
	0
	0
	2
	0
	1

	   Blank Ethnic
	5
	0
	0
	5
	2
	3

	Disabilities
	117
	0
	1
	116
	10
	4

	LEP
	177
	0
	1
	176
	21
	21

	Homeless
	4
	0
	0
	4
	0
	0

	Migrant
	0
	0
	0
	0
	0
	0

	Gender
	
	
	
	
	
	

	  Male
	773
	3
	11
	759
	61
	165

	  Female
	620
	2
	6
	612
	76
	111

	Totals
	1393
	5
	17
	1371
	137
	276


                  Year: 2006-2007
	Group
	# Students
	# of

Absences
	# of

Suspensions by Occurs
	# if suspensions by days
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In
	Out
	
	
	
	In
	Out

	SES
	654
	195
	459
	
	
	
	
	n/a
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	
	

	   Indian
	6
	2
	4
	
	
	
	
	0
	
	

	   Asian
	152
	30
	122
	
	12
	
	28
	1
	
	

	   Black
	399
	112
	287
	
	276
	
	403
	5
	
	

	   Hispanic
	25
	8
	17
	
	9
	
	6
	0
	
	

	   White
	750
	232
	518
	
	225
	
	343
	3
	
	

	   Multiple
	3
	1
	2
	
	2
	
	1
	0
	
	

	   Hawaiian
	1
	0
	1
	
	
	
	
	0
	
	

	   Blank Ethnic
	4
	0
	4
	
	
	
	
	0
	
	

	Disabilities
	122
	50
	72
	
	
	
	
	n/a
	
	

	LEP
	26
	3
	23
	
	
	
	
	0
	
	

	Homeless
	9
	4
	5
	
	
	
	
	0
	
	

	Migrant
	0
	0
	0
	
	
	
	
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	
	

	Male
	745
	231
	514
	
	
	
	
	9
	
	

	Female
	595
	154
	441
	
	
	
	
	0
	
	

	Totals
	1340
	385
	955
	
	424
	
	
	9
	
	


                   Year: 2006-2007
	Group
	# of

Students
	# of

Retentions
	# of

Dropout
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	654
	1
	21
	632
	43
	119

	Race/Ethnicity
	
	
	
	
	
	

	   Indian
	6
	0
	1
	5
	0
	2

	   Asian
	152
	0
	5
	147
	15
	27

	   Black
	399
	1
	7
	391
	44
	87

	   Hispanic
	25
	0
	7
	18
	1
	1

	   White
	750
	5
	22
	723
	22
	173

	   Multiple
	3
	0
	0
	3
	0
	0

	   Hawaiian
	1
	0
	0
	1
	0
	0

	   Blank Ethnic
	4
	0
	0
	4
	0
	1

	Disabilities
	122
	0
	6
	116
	11
	4

	LEP
	26
	0
	0
	26
	2
	4

	Homeless
	9
	0
	0
	9
	0
	4

	Migrant
	0
	0
	0
	0
	0
	0

	Gender
	
	
	
	
	
	

	  Male
	745
	4
	27
	714
	43
	162

	  Female
	595
	2
	8
	585
	39
	129

	Totals
	1340
	6
	35
	1299
	82
	291


Duplicate these sample charts for multiple years

Using data about the school’s mobility, attendance patterns, suspension, expulsion, retention rates, dropout rates, graduation rates, and extended learning opportunities:

1. What are the student mobility rates for the school and for each identified sub-group?
There are more students leaving the school than entering the school in each sub-group area. 
2. Has the mobility rate changed over time?
Our data is slightly increasing each year for the past three years.

3. What percentage of students has been in the school since the first day of school?
2008-2009 = 1019

2007-2008 = 980


 2006-2007 = 967

***Calculated by taking the total number of students, subtracted the number of students entering and the number of students exiting the school.

4. What are the differences in achievement between students who have been in the school since the first day of school and those students who moved in during the school year?

5. What is the average student attendance rate? (For whole school and by sub-group).

2008-2009 Whole School = 71.3% absent <10 times

2008-2009 Whole School = 28.6% absent >10 times

2008-2009 SES = 18.1% absent >10 times

2008-2009 SES = 44.7% absent <10 times

2008-2009 Black = 9.4% absent > 10 times

2008-2009 Black = 27.7% absent < 10 times

2008-2009 Disabilities = 4.1% absent >10 times

2008-2009 Disabilities = 5.3% absent <10 times

2008-2009 LEP = 1.5% absent >10 times

2008-2009 LEP = 7.3% absent <10 times
2007-2008 Whole School = 71.3% absent <10 times

2007-2008 Whole School = 28.6% absent >10 times

2007-2008 SES = 14.8% absent >10 times

2007-2008 SES = 36.0% absent <10 times

2007-2008 Black = 9.0% absent > 10 times

2007-2008 Black = 24.5% absent < 10 times

2007-2008 Disabilities = 3.7% absent >10 times

2007-2008 Disabilities = 4.7% absent <10 times

2007-2008 LEP = 1.7% absent >10 times

2007-2008 LEP = 11.1% absent <10 times
2006-2007 Whole School = 71.2% absent <10 times

2006-2007 Whole School = 28.7% absent >10 times

2006-2007 SES = 14.6% absent >10 times

2006-2007 SES = 34.3% absent <10 times

2006-2007 Black = 8.4% absent > 10 times

2006-2007 Black = 21.4% absent < 10 times

2006-2007 Disabilities = 3.7% absent >10 times

2006-2007 Disabilities = 5.3% absent <10 times

2006-2007 LEP = 0.2% absent >10 times

2006-2007 LEP = 1.7% absent <10 times
6. What % of students missed more that 11 days of school?  Is there a high concentration in any of the school sub-groups?
In 2008-2009 28.6% of students missed more than 10 days of school.

In 2007-2008 28.6% of students missed more than 10 days of school.

In 2006-2007 28.7% of students missed more than 10 days of school.


In the last three years our white student population exceeded the number of school absences of any other sub group of students.

7. Are there grade level differences in attendance?
In 2008-2009 our Junior students had the highest number of absences with 31.5% of students absent more than 10 times.

In 2007-2008 our Sophomore students had the highest number of absences with 32.8% of students absent more than 10 times.

In 2006-2007 our Senior students had the highest number of absences with 30.0% of students absent more than 10 times.

8. What is the trend of dropouts over the past 3-5 years (whole school and sub-group)?
Low SES White male students 

9. Has the dropout rate decreased, increased or stayed the same?
It significantly decreased in 2006-2007 to 2007-2008.

10. What does the dropout pattern look like when disaggregated by sub-group?

White male low SES students compose the majority of our dropout students.

11. Is there a grade level that has a higher percentage of students dropping out?

In 2006-2007, 3.8% of our dropout students were sophomore students.

In 2007-2008, 1.7% of our dropout students were sophomore students.

In 2008-2009, 2.2% of our dropout students were Junior students.
12. What are the achievement levels of students who dropout of school?

The achievement levels of students who dropout of school are typically lower than that of students who stay in school to graduate.

13. What are the attendance patterns of students who dropout of school?

The attendance patterns of students who dropout of school have typically lower attendance rates than that of students who stay in school to graduate.

14. What are the discipline patterns of students who dropout of school?

The discipline patterns of students who dropout of school are typically seen more often by administration than that of students who stay in school to graduate.

15. What percentage of eligible students is participating in Extended Learning Opportunities?
In 2008-2009 12.4% of eligible students participated in Extended Learning Opportunities.

In 2007-2008 12.4% of eligible students participated in Extended Learning Opportunities.
In 2006-2007 9.8% of eligible students participated in Extended Learning Opportunities.

16. Are the percentages for participation in Extended Learning Opportunities increasing? 
Since the 2006-2007 school year, our percentage of students participating in Extended Learning Opportunities has increased by 2.6% and has remained steady for the last year.
17. What is the school doing to inform students and parents of Extended Learning Opportunities?
Information is provided to parents and students via the parent newsletter sent home bi-monthly, student scheduling meetings, parent information meetings, course scheduling offering booklets, and the school website.
18. How may of the schools 8th graders have a parent approved Educational Development Plan on file?
N/A

19. What data do you have that documents that all of these EDP’s are reviewed and updated annually to ensure academic course work aligns with the EDP?
All of our students participate in Career Cruising to evaluate and update their EDP annually.

20. Based on a review of these data about student mobility, attendance, behavior, dropout, graduation rates, and extended learning opportunities, did the staff identify any areas of challenge?

Yes, our low SES white male students present an area of challenge in out dropout and graduation rates. 

21. For the identified challenge(s), what has the staff/school determined to be the leading cause(s) for the challenge(s)?
Students fall behind as Freshmen students in terms of credits and often are below grade level in many academic core areas including reading and mathematics. 
Data Point Three:  Perception Data

A.  Student

1. In what ways does the school collect information about student perception in the following areas:

Q: How they feel about their school; their teacher; their principal?

All things considered, what grade would you give your high school for the quality of education it is providing you?

Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	A


	31

17.6%
	15 

17.9% 
	16 

17.8% 
	10 

22.7% 
	11 

21.2% 
	6 

11.8% 
	3 

14.3% 
	15 

17.2% 
	15 

17.2% 
	29 

18.2% 
	1 

6.7% 
	14 

21.2% 
	16 

15.1% 



	B


	74

42.0%
	39 

46.4% 
	34 

37.8% 
	22 

50.0% 
	24 

46.2% 
	20 

39.2% 
	5 

23.8% 
	34 

39.1% 
	40 

46.0% 
	70 

44.0% 
	4 

26.7% 
	30 

45.5% 
	43 

40.6% 



	C


	38

21.6%
	11 

13.1% 
	27 

30.0% 
	6 

13.6% 
	10 

19.2% 
	15 

29.4% 
	5 

23.8% 
	20 

23.0% 
	17 

19.5% 
	30 

18.9% 
	7 

46.7% 
	12 

18.2% 
	25 

23.6% 



	D


	10

5.7%
	4 

4.8% 
	5 

5.6% 
	2 

4.5% 
	1 

1.9% 
	3 

5.9% 
	3 

14.3% 
	5 

5.7% 
	5 

5.7% 
	10 

6.3% 
	- 

- 
	2 

3.0% 
	8 

7.5% 



	no response


	23

13.1%
	15 

17.9% 
	8 

8.9% 
	4 

9.1% 
	6 

11.5% 
	7 

13.7% 
	5 

23.8% 
	13 

14.9% 
	10 

11.5% 
	20 

12.6% 
	3 

20.0% 
	8 

12.1% 
	14 

13.2% 




(Continued) All things considered, what grade would you give your high school for the quality of education it is providing you?

Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	A


	31

17.6%
	- 

- 
	5 

19.2% 
	10 

20.0% 
	1 

33.3% 
	10 

15.4% 
	5 

20.8% 
	28 

18.1% 
	2 

10.5% 
	31 

17.6% 
	- 

- 
	30 

17.3% 
	- 

- 



	B


	74

42.0%
	1 

100.0% 
	14 

53.8% 
	18 

36.0% 
	- 

- 
	30 

46.2% 
	9 

37.5% 
	66 

42.6% 
	8 

42.1% 
	74 

42.0% 
	- 

- 
	74 

42.8% 
	- 

- 



	C


	38

21.6%
	- 

- 
	3 

11.5% 
	15 

30.0% 
	- 

- 
	13 

20.0% 
	6 

25.0% 
	32 

20.6% 
	5 

26.3% 
	38 

21.6% 
	- 

- 
	36 

20.8% 
	1 

100.0% 



	D


	10

5.7%
	- 

- 
	1 

3.8% 
	1 

2.0% 
	- 

- 
	4 

6.2% 
	2 

8.3% 
	9 

5.8% 
	1 

5.3% 
	10 

5.7% 
	- 

- 
	10 

5.8% 
	- 

- 



	no response


	23

13.1%
	- 

- 
	3 

11.5% 
	6 

12.0% 
	2 

66.7% 
	8 

12.3% 
	2 

8.3% 
	20 

12.9% 
	3 

15.8% 
	23 

13.1% 
	- 

- 
	23 

13.3% 
	- 

- 




All things considered, what grade would you give your high school for the overall quality of education it is providing you?

Data from High School Exit Survey 2008
	
	Total
	GENDER
	GRADE POINT AVERAGE
	RACE
	ENGLISH
SPOKEN

AT HOME

	
	
	Male
	Female
	3.5 or higher
	3.4 to
3.0
	2.9 to
2.5
	2.4 or
lower
	Alaska Nat/
Nat Amer.
	Asian/
Pacif. Isl.
	Black
	Hispanic/
Latino
	White
	Multi-Racial
	No

	      # of Respondents
	187
	95 
	92 
	36 
	53 
	66 
	27 
	2 
	34 
	57 
	3 
	81 
	9 
	19 



	A

	28

15.0%
	10 

10.5% 
	18 

19.6% 
	10 

27.8% 
	8 

15.1% 
	5 

7.6% 
	5 

18.5% 
	1 

50.0% 
	9 

26.5% 
	11 

19.3% 
	- 

- 
	7 

8.6% 
	- 

- 
	3 

15.8% 



	B

	106

56.7%
	58 

61.1% 
	48 

52.2% 
	19 

52.8% 
	34 

64.2% 
	39 

59.1% 
	12 

44.4% 
	- 

- 
	22 

64.7% 
	32 

56.1% 
	3 

100.0% 
	41 

50.6% 
	7 

77.8% 
	9 

47.4% 



	C

	38

20.3%
	18 

18.9% 
	20 

21.7% 
	5 

13.9% 
	8 

15.1% 
	16 

24.2% 
	8 

29.6% 
	1 

50.0% 
	2 

5.9% 
	10 

17.5% 
	- 

- 
	23 

28.4% 
	2 

22.2% 
	2 

10.5% 



	D

	5

2.7%
	3 

3.2% 
	2 

2.2% 
	1 

2.8% 
	1 

1.9% 
	3 

4.5% 
	- 

- 
	- 

- 
	1 

2.9% 
	- 

- 
	- 

- 
	4 

4.9% 
	- 

- 
	3 

15.8% 



	no response

	10

5.3%
	6 

6.3% 
	4 

4.3% 
	1 

2.8% 
	2 

3.8% 
	3 

4.5% 
	2 

7.4% 
	- 

- 
	- 

- 
	4 

7.0% 
	- 

- 
	6 

7.4% 
	- 

- 
	2 

10.5% 




(Continued)  All things considered, what grade would you give your high school for the overall quality of education it is providing you?

Data from High School Exit Survey 2008
	
	Total
	HIGH SCHOOL PROGRAM OF STUDY
	PLANS FOR FURTHER EDUCATION
	HOURS WORKED WEEKLY

	
	
	career/
technical/

tech prep
	college 
prep
	blend
(career & college)
	general
	special education
	none
	college
	other 
training
	none
	20 
hours

or less
	21-30 
hours
	more 
than 30 hours

	      # of Respondents
	187
	32 
	52 
	32 
	28 
	4 
	1 
	151 
	25 
	87 
	62 
	32 
	6 



	A

	28

15.0%
	3 

9.4% 
	7 

13.5% 
	6 

18.8% 
	6 

21.4% 
	1 

25.0% 
	- 

- 
	25 

16.6% 
	3 

12.0% 
	17 

19.5% 
	7 

11.3% 
	2 

6.3% 
	2 

33.3% 



	B

	106

56.7%
	17 

53.1% 
	27 

51.9% 
	20 

62.5% 
	20 

71.4% 
	1 

25.0% 
	- 

- 
	85 

56.3% 
	16 

64.0% 
	51 

58.6% 
	36 

58.1% 
	18 

56.3% 
	1 

16.7% 



	C

	38

20.3%
	6 

18.8% 
	13 

25.0% 
	6 

18.8% 
	2 

7.1% 
	1 

25.0% 
	1 

100.0% 
	29 

19.2% 
	5 

20.0% 
	15 

17.2% 
	16 

25.8% 
	5 

15.6% 
	2 

33.3% 



	D

	5

2.7%
	1 

3.1% 
	3 

5.8% 
	- 

- 
	- 

- 
	- 

- 
	- 

- 
	4 

2.6% 
	- 

- 
	2 

2.3% 
	- 

- 
	2 

6.3% 
	1 

16.7% 



	no response

	10

5.3%
	5 

15.6% 
	2 

3.8% 
	- 

- 
	- 

- 
	1 

25.0% 
	- 

- 
	8 

5.3% 
	1 

4.0% 
	2 

2.3% 
	3 

4.8% 
	5 

15.6% 
	- 

- 




I felt concerned about the level of difficulty of the classes and work.

Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	strongly agree (4.00)


	46

26.1%
	23 

27.4% 
	22 

24.4% 
	9 

20.5% 
	13 

25.0% 
	13 

25.5% 
	8 

38.1% 
	24 

27.6% 
	22 

25.3% 
	41 

25.8% 
	5 

33.3% 
	16 

24.2% 
	29 

27.4% 



	agree (3.00)


	62

35.2%
	27 

32.1% 
	34 

37.8% 
	10 

22.7% 
	15 

28.8% 
	24 

47.1% 
	10 

47.6% 
	29 

33.3% 
	33 

37.9% 
	57 

35.8% 
	5 

33.3% 
	27 

40.9% 
	34 

32.1% 



	disagree (2.00)


	53

30.1%
	29 

34.5% 
	24 

26.7% 
	18 

40.9% 
	19 

36.5% 
	12 

23.5% 
	3 

14.3% 
	24 

27.6% 
	27 

31.0% 
	46 

28.9% 
	5 

33.3% 
	16 

24.2% 
	35 

33.0% 



	strongly disagree (1.00)


	12

6.8%
	3 

3.6% 
	9 

10.0% 
	7 

15.9% 
	3 

5.8% 
	1 

2.0% 
	- 

- 
	10 

11.5% 
	2 

2.3% 
	12 

7.5% 
	- 

- 
	5 

7.6% 
	7 

6.6% 



	no response


	3

1.7%
	2 

2.4% 
	1 

1.1% 
	- 

- 
	2 

3.8% 
	1 

2.0% 
	- 

- 
	- 

- 
	3 

3.4% 
	3 

1.9% 
	- 

- 
	2 

3.0% 
	1 

0.9% 



	AGREE


	108

61.4%
	50 

59.5% 
	56 

62.2% 
	19 

43.2% 
	28 

53.8% 
	37 

72.5% 
	18 

85.7% 
	53 

60.9% 
	55 

63.2% 
	98 

61.6% 
	10 

66.7% 
	43 

65.2% 
	63 

59.4% 



	DISAGREE


	65

36.9%
	32 

38.1% 
	33 

36.7% 
	25 

56.8% 
	22 

42.3% 
	13 

25.5% 
	3 

14.3% 
	34 

39.1% 
	29 

33.3% 
	58 

36.5% 
	5 

33.3% 
	21 

31.8% 
	42 

39.6% 



	NO RESPONSE


	3

1.7%
	2 

2.4% 
	1 

1.1% 
	- 

- 
	2 

3.8% 
	1 

2.0% 
	- 

- 
	- 

- 
	3 

3.4% 
	3 

1.9% 
	- 

- 
	2 

3.0% 
	1 

0.9% 



	   Mean
	2.82
	2.85 
	2.78 
	2.48 
	2.76 
	2.98 
	3.24 
	2.77 
	2.89 
	2.81 
	3.00 
	2.84 
	2.81 


(Continued) I felt concerned about the level of difficulty of the classes and work.

Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	strongly agree (4.00)


	46

26.1%
	- 

- 
	8 

30.8% 
	17 

34.0% 
	- 

- 
	12 

18.5% 
	5 

20.8% 
	41 

26.5% 
	5 

26.3% 
	46 

26.1% 
	- 

- 
	46 

26.6% 
	- 

- 



	agree (3.00)


	62

35.2%
	- 

- 
	11 

42.3% 
	13 

26.0% 
	3 

100.0% 
	24 

36.9% 
	8 

33.3% 
	53 

34.2% 
	9 

47.4% 
	62 

35.2% 
	- 

- 
	62 

35.8% 
	- 

- 



	disagree (2.00)


	53

30.1%
	- 

- 
	6 

23.1% 
	16 

32.0% 
	- 

- 
	24 

36.9% 
	7 

29.2% 
	48 

31.0% 
	3 

15.8% 
	53 

30.1% 
	- 

- 
	50 

28.9% 
	1 

100.0% 



	strongly disagree (1.00)


	12

6.8%
	1 

100.0% 
	1 

3.8% 
	3 

6.0% 
	- 

- 
	4 

6.2% 
	3 

12.5% 
	11 

7.1% 
	1 

5.3% 
	12 

6.8% 
	- 

- 
	12 

6.9% 
	- 

- 



	no response


	3

1.7%
	- 

- 
	- 

- 
	1 

2.0% 
	- 

- 
	1 

1.5% 
	1 

4.2% 
	2 

1.3% 
	1 

5.3% 
	3 

1.7% 
	- 

- 
	3 

1.7% 
	- 

- 



	AGREE


	108

61.4%
	- 

- 
	19 

73.1% 
	30 

60.0% 
	3 

100.0% 
	36 

55.4% 
	13 

54.2% 
	94 

60.6% 
	14 

73.7% 
	108 

61.4% 
	- 

- 
	108 

62.4% 
	- 

- 



	DISAGREE


	65

36.9%
	1 

100.0% 
	7 

26.9% 
	19 

38.0% 
	- 

- 
	28 

43.1% 
	10 

41.7% 
	59 

38.1% 
	4 

21.1% 
	65 

36.9% 
	- 

- 
	62 

35.8% 
	1 

100.0% 



	NO RESPONSE


	3

1.7%
	- 

- 
	- 

- 
	1 

2.0% 
	- 

- 
	1 

1.5% 
	1 

4.2% 
	2 

1.3% 
	1 

5.3% 
	3 

1.7% 
	- 

- 
	3 

1.7% 
	- 

- 



	   Mean
	2.82
	1.00 
	3.00 
	2.90 
	3.00 
	2.69 
	2.65 
	2.81 
	3.00 
	2.82 
	- 
	2.84 
	2.00 


Q: What they think the teachers and principal(s) feel about them?

My teachers encourage me to do my best.

Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	strongly agree (4.00)


	49

27.8%
	23 

27.4% 
	26 

28.9% 
	14 

31.8% 
	15 

28.8% 
	13 

25.5% 
	6 

28.6% 
	27 

31.0% 
	22 

25.3% 
	46 

28.9% 
	3 

20.0% 
	22 

33.3% 
	27 

25.5% 



	agree (3.00)


	99

56.3%
	41 

48.8% 
	57 

63.3% 
	25 

56.8% 
	32 

61.5% 
	28 

54.9% 
	9 

42.9% 
	48 

55.2% 
	49 

56.3% 
	90 

56.6% 
	7 

46.7% 
	37 

56.1% 
	58 

54.7% 



	disagree (2.00)


	24

13.6%
	17 

20.2% 
	6 

6.7% 
	5 

11.4% 
	3 

5.8% 
	9 

17.6% 
	5 

23.8% 
	10 

11.5% 
	14 

16.1% 
	19 

11.9% 
	5 

33.3% 
	5 

7.6% 
	19 

17.9% 



	strongly disagree (1.00)


	4

2.3%
	3 

3.6% 
	1 

1.1% 
	- 

- 
	2 

3.8% 
	1 

2.0% 
	1 

4.8% 
	2 

2.3% 
	2 

2.3% 
	4 

2.5% 
	- 

- 
	2 

3.0% 
	2 

1.9% 



	AGREE


	148

84.1%
	64 

76.2% 
	83 

92.2% 
	39 

88.6% 
	47 

90.4% 
	41 

80.4% 
	15 

71.4% 
	75 

86.2% 
	71 

81.6% 
	136 

85.5% 
	10 

66.7% 
	59 

89.4% 
	85 

80.2% 



	DISAGREE


	28

15.9%
	20 

23.8% 
	7 

7.8% 
	5 

11.4% 
	5 

9.6% 
	10 

19.6% 
	6 

28.6% 
	12 

13.8% 
	16 

18.4% 
	23 

14.5% 
	5 

33.3% 
	7 

10.6% 
	21 

19.8% 



	   Mean
	3.10
	3.00 
	3.20 
	3.20 
	3.15 
	3.04 
	2.95 
	3.15 
	3.05 
	3.12 
	2.87 
	3.20 
	3.04 


(Continued) My teachers encourage me to do my best.
Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	strongly agree (4.00)


	49

27.8%
	- 

- 
	7 

26.9% 
	17 

34.0% 
	1 

33.3% 
	21 

32.3% 
	3 

12.5% 
	45 

29.0% 
	4 

21.1% 
	49 

27.8% 
	- 

- 
	49 

28.3% 
	- 

- 



	agree (3.00)


	99

56.3%
	1 

100.0% 
	16 

61.5% 
	29 

58.0% 
	- 

- 
	35 

53.8% 
	15 

62.5% 
	90 

58.1% 
	7 

36.8% 
	99 

56.3% 
	- 

- 
	97 

56.1% 
	- 

- 



	disagree (2.00)


	24

13.6%
	- 

- 
	3 

11.5% 
	4 

8.0% 
	2 

66.7% 
	8 

12.3% 
	3 

12.5% 
	18 

11.6% 
	6 

31.6% 
	24 

13.6% 
	- 

- 
	23 

13.3% 
	1 

100.0% 



	strongly disagree (1.00)


	4

2.3%
	- 

- 
	- 

- 
	- 

- 
	- 

- 
	1 

1.5% 
	3 

12.5% 
	2 

1.3% 
	2 

10.5% 
	4 

2.3% 
	- 

- 
	4 

2.3% 
	- 

- 



	AGREE


	148

84.1%
	1 

100.0% 
	23 

88.5% 
	46 

92.0% 
	1 

33.3% 
	56 

86.2% 
	18 

75.0% 
	135 

87.1% 
	11 

57.9% 
	148 

84.1% 
	- 

- 
	146 

84.4% 
	- 

- 



	DISAGREE


	28

15.9%
	- 

- 
	3 

11.5% 
	4 

8.0% 
	2 

66.7% 
	9 

13.8% 
	6 

25.0% 
	20 

12.9% 
	8 

42.1% 
	28 

15.9% 
	- 

- 
	27 

15.6% 
	1 

100.0% 



	   Mean
	3.10
	3.00 
	3.15 
	3.26 
	2.67 
	3.17 
	2.75 
	3.15 
	2.68 
	3.10 
	- 
	3.10 
	2.00 


The adults in my school show respect for me.
Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	strongly agree (4.00)


	41

23.3%
	19 

22.6% 
	22 

24.4% 
	10 

22.7% 
	14 

26.9% 
	11 

21.6% 
	6 

28.6% 
	21 

24.1% 
	19 

21.8% 
	39 

24.5% 
	1 

6.7% 
	17 

25.8% 
	23 

21.7% 



	agree (3.00)


	96

54.5%
	44 

52.4% 
	51 

56.7% 
	27 

61.4% 
	29 

55.8% 
	31 

60.8% 
	7 

33.3% 
	49 

56.3% 
	46 

52.9% 
	88 

55.3% 
	7 

46.7% 
	36 

54.5% 
	57 

53.8% 



	disagree (2.00)


	32

18.2%
	16 

19.0% 
	15 

16.7% 
	4 

9.1% 
	8 

15.4% 
	8 

15.7% 
	7 

33.3% 
	12 

13.8% 
	20 

23.0% 
	26 

16.4% 
	6 

40.0% 
	13 

19.7% 
	19 

17.9% 



	strongly disagree (1.00)


	7

4.0%
	5 

6.0% 
	2 

2.2% 
	3 

6.8% 
	1 

1.9% 
	1 

2.0% 
	1 

4.8% 
	5 

5.7% 
	2 

2.3% 
	6 

3.8% 
	1 

6.7% 
	- 

- 
	7 

6.6% 



	AGREE


	137

77.8%
	63 

75.0% 
	73 

81.1% 
	37 

84.1% 
	43 

82.7% 
	42 

82.4% 
	13 

61.9% 
	70 

80.5% 
	65 

74.7% 
	127 

79.9% 
	8 

53.3% 
	53 

80.3% 
	80 

75.5% 



	DISAGREE


	39

22.2%
	21 

25.0% 
	17 

18.9% 
	7 

15.9% 
	9 

17.3% 
	9 

17.6% 
	8 

38.1% 
	17 

19.5% 
	22 

25.3% 
	32 

20.1% 
	7 

46.7% 
	13 

19.7% 
	26 

24.5% 



	   Mean
	2.97
	2.92 
	3.03 
	3.00 
	3.08 
	3.02 
	2.86 
	2.99 
	2.94 
	3.01 
	2.53 
	3.06 
	2.91 


(Continued) The adults in my school show respect for me.
Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	strongly agree (4.00)


	41

23.3%
	- 

- 
	6 

23.1% 
	16 

32.0% 
	1 

33.3% 
	12 

18.5% 
	6 

25.0% 
	38 

24.5% 
	2 

10.5% 
	41 

23.3% 
	- 

- 
	40 

23.1% 
	- 

- 



	agree (3.00)


	96

54.5%
	1 

100.0% 
	15 

57.7% 
	22 

44.0% 
	1 

33.3% 
	37 

56.9% 
	16 

66.7% 
	82 

52.9% 
	13 

68.4% 
	96 

54.5% 
	- 

- 
	95 

54.9% 
	- 

- 



	disagree (2.00)


	32

18.2%
	- 

- 
	4 

15.4% 
	9 

18.0% 
	1 

33.3% 
	14 

21.5% 
	1 

4.2% 
	29 

18.7% 
	3 

15.8% 
	32 

18.2% 
	- 

- 
	31 

17.9% 
	1 

100.0% 



	strongly disagree (1.00)


	7

4.0%
	- 

- 
	1 

3.8% 
	3 

6.0% 
	- 

- 
	2 

3.1% 
	1 

4.2% 
	6 

3.9% 
	1 

5.3% 
	7 

4.0% 
	- 

- 
	7 

4.0% 
	- 

- 



	AGREE


	137

77.8%
	1 

100.0% 
	21 

80.8% 
	38 

76.0% 
	2 

66.7% 
	49 

75.4% 
	22 

91.7% 
	120 

77.4% 
	15 

78.9% 
	137 

77.8% 
	- 

- 
	135 

78.0% 
	- 

- 



	DISAGREE


	39

22.2%
	- 

- 
	5 

19.2% 
	12 

24.0% 
	1 

33.3% 
	16 

24.6% 
	2 

8.3% 
	35 

22.6% 
	4 

21.1% 
	39 

22.2% 
	- 

- 
	38 

22.0% 
	1 

100.0% 



	   Mean
	2.97
	3.00 
	3.00 
	3.02 
	3.00 
	2.91 
	3.13 
	2.98 
	2.84 
	2.97 
	- 
	2.97 
	2.00 


My teachers care about me as a person.

Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	strongly agree (4.00)


	40

22.7%
	18 

21.4% 
	22 

24.4% 
	13 

29.5% 
	13 

25.0% 
	8 

15.7% 
	5 

23.8% 
	22 

25.3% 
	17 

19.5% 
	38 

23.9% 
	1 

6.7% 
	21 

31.8% 
	18 

17.0% 



	agree (3.00)


	94

53.4%
	41 

48.8% 
	52 

57.8% 
	23 

52.3% 
	26 

50.0% 
	33 

64.7% 
	9 

42.9% 
	45 

51.7% 
	48 

55.2% 
	87 

54.7% 
	6 

40.0% 
	36 

54.5% 
	56 

52.8% 



	disagree (2.00)


	38

21.6%
	23 

27.4% 
	14 

15.6% 
	8 

18.2% 
	12 

23.1% 
	9 

17.6% 
	6 

28.6% 
	18 

20.7% 
	20 

23.0% 
	32 

20.1% 
	6 

40.0% 
	8 

12.1% 
	29 

27.4% 



	strongly disagree (1.00)


	4

2.3%
	2 

2.4% 
	2 

2.2% 
	- 

- 
	1 

1.9% 
	1 

2.0% 
	1 

4.8% 
	2 

2.3% 
	2 

2.3% 
	2 

1.3% 
	2 

13.3% 
	1 

1.5% 
	3 

2.8% 



	AGREE


	134

76.1%
	59 

70.2% 
	74 

82.2% 
	36 

81.8% 
	39 

75.0% 
	41 

80.4% 
	14 

66.7% 
	67 

77.0% 
	65 

74.7% 
	125 

78.6% 
	7 

46.7% 
	57 

86.4% 
	74 

69.8% 



	DISAGREE


	42

23.9%
	25 

29.8% 
	16 

17.8% 
	8 

18.2% 
	13 

25.0% 
	10 

19.6% 
	7 

33.3% 
	20 

23.0% 
	22 

25.3% 
	34 

21.4% 
	8 

53.3% 
	9 

13.6% 
	32 

30.2% 



	   Mean
	2.97
	2.89 
	3.04 
	3.11 
	2.98 
	2.94 
	2.86 
	3.00 
	2.92 
	3.01 
	2.40 
	3.17 
	2.84 


(Continued)  My teachers care about me as a person.

Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	strongly agree (4.00)


	40

22.7%
	- 

- 
	6 

23.1% 
	12 

24.0% 
	1 

33.3% 
	15 

23.1% 
	6 

25.0% 
	34 

21.9% 
	5 

26.3% 
	40 

22.7% 
	- 

- 
	39 

22.5% 
	- 

- 



	agree (3.00)


	94

53.4%
	- 

- 
	15 

57.7% 
	27 

54.0% 
	1 

33.3% 
	35 

53.8% 
	12 

50.0% 
	85 

54.8% 
	8 

42.1% 
	94 

53.4% 
	- 

- 
	93 

53.8% 
	- 

- 



	disagree (2.00)


	38

21.6%
	1 

100.0% 
	4 

15.4% 
	10 

20.0% 
	1 

33.3% 
	13 

20.0% 
	6 

25.0% 
	34 

21.9% 
	4 

21.1% 
	38 

21.6% 
	- 

- 
	37 

21.4% 
	1 

100.0% 



	strongly disagree (1.00)


	4

2.3%
	- 

- 
	1 

3.8% 
	1 

2.0% 
	- 

- 
	2 

3.1% 
	- 

- 
	2 

1.3% 
	2 

10.5% 
	4 

2.3% 
	- 

- 
	4 

2.3% 
	- 

- 



	AGREE


	134

76.1%
	- 

- 
	21 

80.8% 
	39 

78.0% 
	2 

66.7% 
	50 

76.9% 
	18 

75.0% 
	119 

76.8% 
	13 

68.4% 
	134 

76.1% 
	- 

- 
	132 

76.3% 
	- 

- 



	DISAGREE


	42

23.9%
	1 

100.0% 
	5 

19.2% 
	11 

22.0% 
	1 

33.3% 
	15 

23.1% 
	6 

25.0% 
	36 

23.2% 
	6 

31.6% 
	42 

23.9% 
	- 

- 
	41 

23.7% 
	1 

100.0% 



	   Mean
	2.97
	2.00 
	3.00 
	3.00 
	3.00 
	2.97 
	3.00 
	2.97 
	2.84 
	2.97 
	- 
	2.97 
	2.00 


I feel supported and respected by the adults at school.

Data from High School Exit Survey 2008
	
	Total
	GENDER
	GRADE POINT AVERAGE
	RACE
	ENGLISH
SPOKEN

AT HOME

	
	
	Male
	Female
	3.5 or higher
	3.4 to
3.0
	2.9 to
2.5
	2.4 or
lower
	Alaska Nat/
Nat Amer.
	Asian/
Pacif. Isl.
	Black
	Hispanic/
Latino
	White
	Multi-Racial
	No

	      # of Respondents
	187
	95 
	92 
	36 
	53 
	66 
	27 
	2 
	34 
	57 
	3 
	81 
	9 
	19 



	4 - strongly agree

	46

24.6%
	24 

25.3% 
	22 

23.9% 
	13 

36.1% 
	11 

20.8% 
	15 

22.7% 
	6 

22.2% 
	0 

0.0% 
	12 

35.3% 
	13 

22.8% 
	0 

0.0% 
	18 

22.2% 
	3 

33.3% 
	5 

26.3% 



	3 - agree

	102

54.5%
	55 

57.9% 
	47 

51.1% 
	19 

52.8% 
	35 

66.0% 
	32 

48.5% 
	14 

51.9% 
	2 

100.0% 
	16 

47.1% 
	32 

56.1% 
	3 

100.0% 
	45 

55.6% 
	4 

44.4% 
	9 

47.4% 



	2 - disagree

	29

15.5%
	12 

12.6% 
	17 

18.5% 
	2 

5.6% 
	4 

7.5% 
	18 

27.3% 
	5 

18.5% 
	0 

0.0% 
	3 

8.8% 
	10 

17.5% 
	0 

0.0% 
	15 

18.5% 
	1 

11.1% 
	3 

15.8% 



	1 - strongly disagree

	9

4.8%
	4 

4.2% 
	5 

5.4% 
	1 

2.8% 
	3 

5.7% 
	1 

1.5% 
	2 

7.4% 
	0 

0.0% 
	2 

5.9% 
	2 

3.5% 
	0 

0.0% 
	3 

3.7% 
	1 

11.1% 
	2 

10.5% 



	no response

	1

0.5%
	0 

0.0% 
	1 

1.1% 
	1 

2.8% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	1 

2.9% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 



	AGREE

	148

79.1%
	79 

83.2% 
	69 

75.0% 
	32 

88.9% 
	46 

86.8% 
	47 

71.2% 
	20 

74.1% 
	2 

100.0% 
	28 

82.4% 
	45 

78.9% 
	3 

100.0% 
	63 

77.8% 
	7 

77.8% 
	14 

73.7% 



	DISAGREE

	38

20.3%
	16 

16.8% 
	22 

23.9% 
	3 

8.3% 
	7 

13.2% 
	19 

28.8% 
	7 

25.9% 
	0 

0.0% 
	5 

14.7% 
	12 

21.1% 
	0 

0.0% 
	18 

22.2% 
	2 

22.2% 
	5 

26.3% 



	   Mean
	2.99
	3.04 
	2.95 
	3.26 
	3.02 
	2.92 
	2.89 
	3.00 
	3.15 
	2.98 
	3.00 
	2.96 
	3.00 
	2.89 


(Continued) I feel supported and respected by the adults at school.
Data from High School Exit Survey 2008
	
	Total
	HIGH SCHOOL PROGRAM OF STUDY
	PLANS FOR FURTHER EDUCATION
	HOURS WORKED WEEKLY

	
	
	career/
technical/

tech prep
	college 
prep
	blend
(career & college)
	general
	special education
	none
	college
	other 
training
	none
	20 
hours

or less
	21-30 
hours
	more 
than 30 hours

	      # of Respondents
	187
	32 
	52 
	32 
	28 
	4 
	1 
	151 
	25 
	87 
	62 
	32 
	6 



	4 - strongly agree

	46

24.6%
	9 

28.1% 
	12 

23.1% 
	10 

31.3% 
	7 

25.0% 
	1 

25.0% 
	0 

0.0% 
	39 

25.8% 
	6 

24.0% 
	26 

29.9% 
	14 

22.6% 
	5 

15.6% 
	1 

16.7% 



	3 - agree

	102

54.5%
	18 

56.3% 
	27 

51.9% 
	20 

62.5% 
	17 

60.7% 
	2 

50.0% 
	1 

100.0% 
	83 

55.0% 
	14 

56.0% 
	43 

49.4% 
	36 

58.1% 
	20 

62.5% 
	3 

50.0% 



	2 - disagree

	29

15.5%
	5 

15.6% 
	8 

15.4% 
	2 

6.3% 
	3 

10.7% 
	1 

25.0% 
	0 

0.0% 
	23 

15.2% 
	2 

8.0% 
	14 

16.1% 
	10 

16.1% 
	5 

15.6% 
	0 

0.0% 



	1 - strongly disagree

	9

4.8%
	0 

0.0% 
	4 

7.7% 
	0 

0.0% 
	1 

3.6% 
	0 

0.0% 
	0 

0.0% 
	6 

4.0% 
	2 

8.0% 
	3 

3.4% 
	2 

3.2% 
	2 

6.3% 
	2 

33.3% 



	no response

	1

0.5%
	0 

0.0% 
	1 

1.9% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	1 

4.0% 
	1 

1.1% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 



	AGREE

	148

79.1%
	27 

84.4% 
	39 

75.0% 
	30 

93.8% 
	24 

85.7% 
	3 

75.0% 
	1 

100.0% 
	122 

80.8% 
	20 

80.0% 
	69 

79.3% 
	50 

80.6% 
	25 

78.1% 
	4 

66.7% 



	DISAGREE

	38

20.3%
	5 

15.6% 
	12 

23.1% 
	2 

6.3% 
	4 

14.3% 
	1 

25.0% 
	0 

0.0% 
	29 

19.2% 
	4 

16.0% 
	17 

19.5% 
	12 

19.4% 
	7 

21.9% 
	2 

33.3% 



	   Mean
	2.99
	3.13 
	2.92 
	3.25 
	3.07 
	3.00 
	3.00 
	3.03 
	3.00 
	3.07 
	3.00 
	2.88 
	2.50 


Teachers want me to succeed.
Data from Exit Survey 2008
	
	Total
	GENDER
	GRADE POINT AVERAGE
	RACE
	ENGLISH
SPOKEN

AT HOME

	
	
	Male
	Female
	3.5 or higher
	3.4 to
3.0
	2.9 to
2.5
	2.4 or
lower
	Alaska Nat/
Nat Amer.
	Asian/
Pacif. Isl.
	Black
	Hispanic/
Latino
	White
	Multi-Racial
	No

	      # of Respondents
	187
	95 
	92 
	36 
	53 
	66 
	27 
	2 
	34 
	57 
	3 
	81 
	9 
	19 



	4 - strongly agree

	80

42.8%
	42 

44.2% 
	38 

41.3% 
	21 

58.3% 
	25 

47.2% 
	26 

39.4% 
	6 

22.2% 
	0 

0.0% 
	19 

55.9% 
	27 

47.4% 
	1 

33.3% 
	27 

33.3% 
	6 

66.7% 
	8 

42.1% 



	3 - agree

	91

48.7%
	44 

46.3% 
	47 

51.1% 
	13 

36.1% 
	23 

43.4% 
	33 

50.0% 
	20 

74.1% 
	2 

100.0% 
	12 

35.3% 
	26 

45.6% 
	2 

66.7% 
	46 

56.8% 
	2 

22.2% 
	5 

26.3% 



	2 - disagree

	11

5.9%
	6 

6.3% 
	5 

5.4% 
	1 

2.8% 
	3 

5.7% 
	6 

9.1% 
	0 

0.0% 
	0 

0.0% 
	2 

5.9% 
	2 

3.5% 
	0 

0.0% 
	6 

7.4% 
	1 

11.1% 
	5 

26.3% 



	1 - strongly disagree

	5

2.7%
	3 

3.2% 
	2 

2.2% 
	1 

2.8% 
	2 

3.8% 
	1 

1.5% 
	1 

3.7% 
	0 

0.0% 
	1 

2.9% 
	2 

3.5% 
	0 

0.0% 
	2 

2.5% 
	0 

0.0% 
	1 

5.3% 



	AGREE

	171

91.4%
	86 

90.5% 
	85 

92.4% 
	34 

94.4% 
	48 

90.6% 
	59 

89.4% 
	26 

96.3% 
	2 

100.0% 
	31 

91.2% 
	53 

93.0% 
	3 

100.0% 
	73 

90.1% 
	8 

88.9% 
	13 

68.4% 



	DISAGREE

	16

8.6%
	9 

9.5% 
	7 

7.6% 
	2 

5.6% 
	5 

9.4% 
	7 

10.6% 
	1 

3.7% 
	0 

0.0% 
	3 

8.8% 
	4 

7.0% 
	0 

0.0% 
	8 

9.9% 
	1 

11.1% 
	6 

31.6% 



	   Mean
	3.32
	3.32 
	3.32 
	3.50 
	3.34 
	3.27 
	3.15 
	3.00 
	3.44 
	3.37 
	3.33 
	3.21 
	3.56 
	3.05 


(Continued)Teachers want me to succeed.

Data from Exit Survey 2008
	
	Total
	HIGH SCHOOL PROGRAM OF STUDY
	PLANS FOR FURTHER EDUCATION
	HOURS WORKED WEEKLY

	
	
	career/
technical/

tech prep
	college 
prep
	blend
(career & college)
	general
	special education
	none
	college
	other 
training
	none
	20 
hours

or less
	21-30 
hours
	more 
than 30 hours

	      # of Respondents
	187
	32 
	52 
	32 
	28 
	4 
	1 
	151 
	25 
	87 
	62 
	32 
	6 



	4 - strongly agree

	80

42.8%
	13 

40.6% 
	19 

36.5% 
	20 

62.5% 
	13 

46.4% 
	1 

25.0% 
	1 

100.0% 
	68 

45.0% 
	9 

36.0% 
	39 

44.8% 
	22 

35.5% 
	18 

56.3% 
	1 

16.7% 



	3 - agree

	91

48.7%
	19 

59.4% 
	27 

51.9% 
	10 

31.3% 
	13 

46.4% 
	2 

50.0% 
	0 

0.0% 
	71 

47.0% 
	13 

52.0% 
	39 

44.8% 
	37 

59.7% 
	11 

34.4% 
	4 

66.7% 



	2 - disagree

	11

5.9%
	0 

0.0% 
	5 

9.6% 
	2 

6.3% 
	1 

3.6% 
	1 

25.0% 
	0 

0.0% 
	10 

6.6% 
	1 

4.0% 
	7 

8.0% 
	2 

3.2% 
	2 

6.3% 
	0 

0.0% 



	1 - strongly disagree

	5

2.7%
	0 

0.0% 
	1 

1.9% 
	0 

0.0% 
	1 

3.6% 
	0 

0.0% 
	0 

0.0% 
	2 

1.3% 
	2 

8.0% 
	2 

2.3% 
	1 

1.6% 
	1 

3.1% 
	1 

16.7% 



	AGREE

	171

91.4%
	32 

100.0% 
	46 

88.5% 
	30 

93.8% 
	26 

92.9% 
	3 

75.0% 
	1 

100.0% 
	139 

92.1% 
	22 

88.0% 
	78 

89.7% 
	59 

95.2% 
	29 

90.6% 
	5 

83.3% 



	DISAGREE

	16

8.6%
	0 

0.0% 
	6 

11.5% 
	2 

6.3% 
	2 

7.1% 
	1 

25.0% 
	0 

0.0% 
	12 

7.9% 
	3 

12.0% 
	9 

10.3% 
	3 

4.8% 
	3 

9.4% 
	1 

16.7% 



	   Mean
	3.32
	3.41 
	3.23 
	3.56 
	3.36 
	3.00 
	4.00 
	3.36 
	3.16 
	3.32 
	3.29 
	3.44 
	2.83 


Q: What they feel the staff expectations for their learning ability are?

My teachers have high expectations for me.

Data from High School Entrance Survey 2007-2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	PARTICIPATES
	PLANS FOR COLLEGE
	PLANS FOR OTHER EDUCATION

	
	
	Male
	Female
	3.5 or higher
	3.4 to

3.0
	2.9 to

2.5
	2.4 or

lower
	Yes
	No
	Yes
	No
	Yes
	No

	     # of Respondents
	176
	84 
	90 
	44 
	52 
	51 
	21 
	87 
	87 
	159 
	15 
	66 
	106 



	strongly agree (4.00)


	57

32.4%
	27 

32.1% 
	30 

33.3% 
	17 

38.6% 
	16 

30.8% 
	16 

31.4% 
	6 

28.6% 
	29 

33.3% 
	28 

32.2% 
	54 

34.0% 
	3 

20.0% 
	29 

43.9% 
	28 

26.4% 



	agree (3.00)


	93

52.8%
	42 

50.0% 
	49 

54.4% 
	24 

54.5% 
	30 

57.7% 
	24 

47.1% 
	9 

42.9% 
	46 

52.9% 
	45 

51.7% 
	81 

50.9% 
	10 

66.7% 
	31 

47.0% 
	58 

54.7% 



	disagree (2.00)


	23

13.1%
	12 

14.3% 
	11 

12.2% 
	2 

4.5% 
	6 

11.5% 
	11 

21.6% 
	4 

19.0% 
	12 

13.8% 
	11 

12.6% 
	21 

13.2% 
	2 

13.3% 
	5 

7.6% 
	18 

17.0% 



	strongly disagree (1.00)


	3

1.7%
	3 

3.6% 
	- 

- 
	1 

2.3% 
	- 

- 
	- 

- 
	2 

9.5% 
	- 

- 
	3 

3.4% 
	3 

1.9% 
	- 

- 
	1 

1.5% 
	2 

1.9% 



	AGREE


	150

85.2%
	69 

82.1% 
	79 

87.8% 
	41 

93.2% 
	46 

88.5% 
	40 

78.4% 
	15 

71.4% 
	75 

86.2% 
	73 

83.9% 
	135 

84.9% 
	13 

86.7% 
	60 

90.9% 
	86 

81.1% 



	DISAGREE


	26

14.8%
	15 

17.9% 
	11 

12.2% 
	3 

6.8% 
	6 

11.5% 
	11 

21.6% 
	6 

28.6% 
	12 

13.8% 
	14 

16.1% 
	24 

15.1% 
	2 

13.3% 
	6 

9.1% 
	20 

18.9% 



	   Mean
	3.16
	3.11 
	3.21 
	3.30 
	3.19 
	3.10 
	2.90 
	3.20 
	3.13 
	3.17 
	3.07 
	3.33 
	3.06 


(Continued) My teachers have high expectations for me.

Data from High School Entrance Survey 2007-2008

	
	Total
	RACE
	ENGLISH SPOKEN 

IN HOME
	GRADE LEVEL
	FIRST YEAR IN

HIGH SCHOOL?

	
	
	Alaska Ntv/ Native

American
	Asian/

Pacific

Islander
	Black/

African

American
	Hispanic/

Latino
	White
	Multi-

Racial
	Yes
	No
	9th
	10th
	Yes
	No

	     # of Respondents
	176
	1 
	26 
	50 
	3 
	65 
	24 
	155 
	19 
	176 
	0 
	173 
	1 



	strongly agree (4.00)


	57

32.4%
	- 

- 
	11 

42.3% 
	20 

40.0% 
	- 

- 
	15 

23.1% 
	9 

37.5% 
	46 

29.7% 
	11 

57.9% 
	57 

32.4% 
	- 

- 
	57 

32.9% 
	- 

- 



	agree (3.00)


	93

52.8%
	1 

100.0% 
	13 

50.0% 
	24 

48.0% 
	1 

33.3% 
	39 

60.0% 
	10 

41.7% 
	86 

55.5% 
	5 

26.3% 
	93 

52.8% 
	- 

- 
	91 

52.6% 
	- 

- 



	disagree (2.00)


	23

13.1%
	- 

- 
	2 

7.7% 
	5 

10.0% 
	2 

66.7% 
	10 

15.4% 
	4 

16.7% 
	20 

12.9% 
	3 

15.8% 
	23 

13.1% 
	- 

- 
	22 

12.7% 
	1 

100.0% 



	strongly disagree (1.00)


	3

1.7%
	- 

- 
	- 

- 
	1 

2.0% 
	- 

- 
	1 

1.5% 
	1 

4.2% 
	3 

1.9% 
	- 

- 
	3 

1.7% 
	- 

- 
	3 

1.7% 
	- 

- 



	AGREE


	150

85.2%
	1 

100.0% 
	24 

92.3% 
	44 

88.0% 
	1 

33.3% 
	54 

83.1% 
	19 

79.2% 
	132 

85.2% 
	16 

84.2% 
	150 

85.2% 
	- 

- 
	148 

85.5% 
	- 

- 



	DISAGREE


	26

14.8%
	- 

- 
	2 

7.7% 
	6 

12.0% 
	2 

66.7% 
	11 

16.9% 
	5 

20.8% 
	23 

14.8% 
	3 

15.8% 
	26 

14.8% 
	- 

- 
	25 

14.5% 
	1 

100.0% 



	   Mean
	3.16
	3.00 
	3.35 
	3.26 
	2.33 
	3.05 
	3.13 
	3.13 
	3.42 
	3.16 
	- 
	3.17 
	2.00 


Classes are challenging

Data from High School Exit Survey 2008

	
	Total
	GENDER
	GRADE POINT AVERAGE
	RACE
	ENGLISH
SPOKEN

AT HOME

	
	
	Male
	Female
	3.5 or higher
	3.4 to
3.0
	2.9 to
2.5
	2.4 or
lower
	Alaska Nat/
Nat Amer.
	Asian/
Pacif. Isl.
	Black
	Hispanic/
Latino
	White
	Multi-Racial
	No

	      # of Respondents
	187
	95 
	92 
	36 
	53 
	66 
	27 
	2 
	34 
	57 
	3 
	81 
	9 
	19 



	4 - strongly agree

	20

10.7%
	10 

10.5% 
	10 

10.9% 
	2 

5.6% 
	3 

5.7% 
	9 

13.6% 
	5 

18.5% 
	0 

0.0% 
	4 

11.8% 
	9 

15.8% 
	0 

0.0% 
	3 

3.7% 
	4 

44.4% 
	0 

0.0% 



	3 - agree

	108

57.8%
	52 

54.7% 
	56 

60.9% 
	18 

50.0% 
	31 

58.5% 
	45 

68.2% 
	11 

40.7% 
	1 

50.0% 
	21 

61.8% 
	38 

66.7% 
	3 

100.0% 
	40 

49.4% 
	4 

44.4% 
	11 

57.9% 



	2 - disagree

	43

23.0%
	24 

25.3% 
	19 

20.7% 
	8 

22.2% 
	14 

26.4% 
	10 

15.2% 
	11 

40.7% 
	1 

50.0% 
	6 

17.6% 
	7 

12.3% 
	0 

0.0% 
	28 

34.6% 
	1 

11.1% 
	5 

26.3% 



	1 - strongly disagree

	16

8.6%
	9 

9.5% 
	7 

7.6% 
	8 

22.2% 
	5 

9.4% 
	2 

3.0% 
	0 

0.0% 
	0 

0.0% 
	3 

8.8% 
	3 

5.3% 
	0 

0.0% 
	10 

12.3% 
	0 

0.0% 
	3 

15.8% 



	AGREE

	128

68.4%
	62 

65.3% 
	66 

71.7% 
	20 

55.6% 
	34 

64.2% 
	54 

81.8% 
	16 

59.3% 
	1 

50.0% 
	25 

73.5% 
	47 

82.5% 
	3 

100.0% 
	43 

53.1% 
	8 

88.9% 
	11 

57.9% 



	DISAGREE

	59

31.6%
	33 

34.7% 
	26 

28.3% 
	16 

44.4% 
	19 

35.8% 
	12 

18.2% 
	11 

40.7% 
	1 

50.0% 
	9 

26.5% 
	10 

17.5% 
	0 

0.0% 
	38 

46.9% 
	1 

11.1% 
	8 

42.1% 



	   Mean
	2.71
	2.66 
	2.75 
	2.39 
	2.60 
	2.92 
	2.78 
	2.50 
	2.76 
	2.93 
	3.00 
	2.44 
	3.33 
	2.42 


(Continued)  Classes are challenging.
Data from High School Exit Survey 2008
	
	Total
	HIGH SCHOOL PROGRAM OF STUDY
	PLANS FOR FURTHER EDUCATION
	HOURS WORKED WEEKLY

	
	
	career/
technical/

tech prep
	college 
prep
	blend
(career & college)
	general
	special education
	none
	college
	other 
training
	none
	20 
hours

or less
	21-30 
hours
	more 
than 30 hours

	      # of Respondents
	187
	32 
	52 
	32 
	28 
	4 
	1 
	151 
	25 
	87 
	62 
	32 
	6 



	4 - strongly agree

	20

10.7%
	1 

3.1% 
	6 

11.5% 
	6 

18.8% 
	2 

7.1% 
	1 

25.0% 
	0 

0.0% 
	17 

11.3% 
	2 

8.0% 
	12 

13.8% 
	5 

8.1% 
	3 

9.4% 
	0 

0.0% 



	3 - agree

	108

57.8%
	20 

62.5% 
	29 

55.8% 
	19 

59.4% 
	15 

53.6% 
	2 

50.0% 
	1 

100.0% 
	88 

58.3% 
	15 

60.0% 
	51 

58.6% 
	36 

58.1% 
	18 

56.3% 
	3 

50.0% 



	2 - disagree

	43

23.0%
	6 

18.8% 
	11 

21.2% 
	5 

15.6% 
	9 

32.1% 
	1 

25.0% 
	0 

0.0% 
	36 

23.8% 
	4 

16.0% 
	20 

23.0% 
	15 

24.2% 
	7 

21.9% 
	1 

16.7% 



	1 - strongly disagree

	16

8.6%
	5 

15.6% 
	6 

11.5% 
	2 

6.3% 
	2 

7.1% 
	0 

0.0% 
	0 

0.0% 
	10 

6.6% 
	4 

16.0% 
	4 

4.6% 
	6 

9.7% 
	4 

12.5% 
	2 

33.3% 



	AGREE

	128

68.4%
	21 

65.6% 
	35 

67.3% 
	25 

78.1% 
	17 

60.7% 
	3 

75.0% 
	1 

100.0% 
	105 

69.5% 
	17 

68.0% 
	63 

72.4% 
	41 

66.1% 
	21 

65.6% 
	3 

50.0% 



	DISAGREE

	59

31.6%
	11 

34.4% 
	17 

32.7% 
	7 

21.9% 
	11 

39.3% 
	1 

25.0% 
	0 

0.0% 
	46 

30.5% 
	8 

32.0% 
	24 

27.6% 
	21 

33.9% 
	11 

34.4% 
	3 

50.0% 



	   Mean
	2.71
	2.53 
	2.67 
	2.91 
	2.61 
	3.00 
	3.00 
	2.74 
	2.60 
	2.82 
	2.65 
	2.63 
	2.17 


Standards are high enough
Data from High School Exit Survey 2008
	
	Total
	GENDER
	GRADE POINT AVERAGE
	RACE
	ENGLISH
SPOKEN

AT HOME

	
	
	Male
	Female
	3.5 or higher
	3.4 to
3.0
	2.9 to
2.5
	2.4 or
lower
	Alaska Nat/
Nat Amer.
	Asian/
Pacif. Isl.
	Black
	Hispanic/
Latino
	White
	Multi-Racial
	No

	      # of Respondents
	187
	95 
	92 
	36 
	53 
	66 
	27 
	2 
	34 
	57 
	3 
	81 
	9 
	19 



	4 - strongly agree

	41

21.9%
	21 

22.1% 
	20 

21.7% 
	6 

16.7% 
	10 

18.9% 
	18 

27.3% 
	6 

22.2% 
	0 

0.0% 
	8 

23.5% 
	18 

31.6% 
	0 

0.0% 
	11 

13.6% 
	4 

44.4% 
	2 

10.5% 



	3 - agree

	103

55.1%
	50 

52.6% 
	53 

57.6% 
	18 

50.0% 
	30 

56.6% 
	36 

54.5% 
	16 

59.3% 
	0 

0.0% 
	16 

47.1% 
	32 

56.1% 
	3 

100.0% 
	48 

59.3% 
	3 

33.3% 
	11 

57.9% 



	2 - disagree

	28

15.0%
	17 

17.9% 
	11 

12.0% 
	7 

19.4% 
	10 

18.9% 
	8 

12.1% 
	2 

7.4% 
	1 

50.0% 
	7 

20.6% 
	6 

10.5% 
	0 

0.0% 
	14 

17.3% 
	0 

0.0% 
	3 

15.8% 



	1 - strongly disagree

	14

7.5%
	7 

7.4% 
	7 

7.6% 
	5 

13.9% 
	3 

5.7% 
	3 

4.5% 
	3 

11.1% 
	1 

50.0% 
	3 

8.8% 
	1 

1.8% 
	0 

0.0% 
	8 

9.9% 
	1 

11.1% 
	3 

15.8% 



	no response

	1

0.5%
	0 

0.0% 
	1 

1.1% 
	0 

0.0% 
	0 

0.0% 
	1 

1.5% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	1 

11.1% 
	0 

0.0% 



	AGREE

	144

77.0%
	71 

74.7% 
	73 

79.3% 
	24 

66.7% 
	40 

75.5% 
	54 

81.8% 
	22 

81.5% 
	0 

0.0% 
	24 

70.6% 
	50 

87.7% 
	3 

100.0% 
	59 

72.8% 
	7 

77.8% 
	13 

68.4% 



	DISAGREE

	42

22.5%
	24 

25.3% 
	18 

19.6% 
	12 

33.3% 
	13 

24.5% 
	11 

16.7% 
	5 

18.5% 
	2 

100.0% 
	10 

29.4% 
	7 

12.3% 
	0 

0.0% 
	22 

27.2% 
	1 

11.1% 
	6 

31.6% 



	   Mean
	2.92
	2.89 
	2.95 
	2.69 
	2.89 
	3.06 
	2.93 
	1.50 
	2.85 
	3.18 
	3.00 
	2.77 
	3.25 
	2.63 


(Continued)  Standards are high enough
Data from High School Exit Survey 2008
	
	Total
	HIGH SCHOOL PROGRAM OF STUDY
	PLANS FOR FURTHER EDUCATION
	HOURS WORKED WEEKLY

	
	
	career/
technical/

tech prep
	college 
prep
	blend
(career & college)
	general
	special education
	none
	college
	other 
training
	none
	20 
hours

or less
	21-30 
hours
	more 
than 30 hours

	      # of Respondents
	187
	32 
	52 
	32 
	28 
	4 
	1 
	151 
	25 
	87 
	62 
	32 
	6 



	4 - strongly agree

	41

21.9%
	5 

15.6% 
	10 

19.2% 
	8 

25.0% 
	7 

25.0% 
	0 

0.0% 
	0 

0.0% 
	32 

21.2% 
	5 

20.0% 
	23 

26.4% 
	11 

17.7% 
	7 

21.9% 
	0 

0.0% 



	3 - agree

	103

55.1%
	18 

56.3% 
	29 

55.8% 
	17 

53.1% 
	15 

53.6% 
	4 

100.0% 
	1 

100.0% 
	87 

57.6% 
	13 

52.0% 
	46 

52.9% 
	36 

58.1% 
	18 

56.3% 
	3 

50.0% 



	2 - disagree

	28

15.0%
	7 

21.9% 
	7 

13.5% 
	6 

18.8% 
	4 

14.3% 
	0 

0.0% 
	0 

0.0% 
	23 

15.2% 
	3 

12.0% 
	13 

14.9% 
	9 

14.5% 
	5 

15.6% 
	1 

16.7% 



	1 - strongly disagree

	14

7.5%
	2 

6.3% 
	6 

11.5% 
	0 

0.0% 
	2 

7.1% 
	0 

0.0% 
	0 

0.0% 
	9 

6.0% 
	3 

12.0% 
	4 

4.6% 
	6 

9.7% 
	2 

6.3% 
	2 

33.3% 



	no response

	1

0.5%
	0 

0.0% 
	0 

0.0% 
	1 

3.1% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 
	1 

4.0% 
	1 

1.1% 
	0 

0.0% 
	0 

0.0% 
	0 

0.0% 



	AGREE

	144

77.0%
	23 

71.9% 
	39 

75.0% 
	25 

78.1% 
	22 

78.6% 
	4 

100.0% 
	1 

100.0% 
	119 

78.8% 
	18 

72.0% 
	69 

79.3% 
	47 

75.8% 
	25 

78.1% 
	3 

50.0% 



	DISAGREE

	42

22.5%
	9 

28.1% 
	13 

25.0% 
	6 

18.8% 
	6 

21.4% 
	0 

0.0% 
	0 

0.0% 
	32 

21.2% 
	6 

24.0% 
	17 

19.5% 
	15 

24.2% 
	7 

21.9% 
	3 

50.0% 



	   Mean
	2.92
	2.81 
	2.83 
	3.06 
	2.96 
	3.00 
	3.00 
	2.94 
	2.83 
	3.02 
	2.84 
	2.94 
	2.17 


B.  Parent/Guardian

2. In what ways does the school collect information about parent/guardian perception in the following areas:

· Staff adherence to Core Values

· This survey was mailed out for parents to complete and send in with their student.

· Survey results: Thursday, January 29, 2009
C.  Staff

3. In what ways does the school collect information about staff perceptions in the following areas:
· Core Values

· This survey was given to all staff and a sampling of students in grades 9-12.  The data provided is a sampling of 9th and 12th grade students and a staff comparison.

· Survey was given in December 2008.

	Core Value
	Above Expectations
	Meets Expectations
	Approaching Expectations
	Below Expectations

	Fostering responsibility and learning
	31
	36
	3
	2

	High academic expectations
	31
	31
	8
	2

	High behavioral expectations
	30
	34
	4
	4

	Showing respect at all times
	32
	34
	6
	1

	Grade
	9th -25
	10th -18
	11th -16
	12th -12



[image: image11.emf]Core Value #1: Foster responsibility and Learning

The staff at Fitzgerald High School has worked extremely hard fostering 

responsibility and learning among students. Please rate how successful you feel 

the staff has been incorporating responsibility and learning into your education.
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[image: image12.emf]Core Value #2: High expectations-academics

Fitzgerald High School staff has focused on increasing 

student academic expectations. Please rate how you feel the 

academic expectations are at Fitzgerald High School.
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[image: image13.emf]Core Value #2: High expectations-behavior

The Fitzgerald High School staff has focused on increasing student behavioral 

expectations. Please rate how successful you feel the staff has been incorporating 

high behavioral expectations at school.
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[image: image14.emf]Core Value #3: Show respect at all times-staff

Fitzgerald High School has worked extremely hard encouraging students to show 

respect to adults. Please rate how successful you feel the staff has been 

encouraging students to be respectful to adults.
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[image: image15.emf]Core Value #3: Show respect at all times-students

Fitzgerald High School has worked extremely hard encouraging students to show 

respect to their peers. Please rate how successful you feel the staff has been 

encouraging students to respect their peers.
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[image: image16.emf]The Core Values at Fitzgerald High School are: F-Foster responsibility and 

learning H-High expectations S-Show respect at all times Do you feel 

that these values are representative of what guides Fitzgerald High 

School?
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D.  Community

4. In what ways does the school collect information about community perception in the following areas:

We have no community perception data.

Summary Discussion:  Perception Data

1. In what ways does the school use this perception information to inform decision-making activities?
The staff has looked at the perception data that was collected both by the building and the MISD at staff meetings.  This information was provided to the staff in the form of a PowerPoint to discuss how the students and parents felt about our building in connection to the Core Values the building adopted.  This information was then used to have a staff wide discussion about how our students feel about our staff and school.

Most staff found this information very informative, as the staff and students had different perceptions of how well the school and staff are performing.  The staff has used this data to look at our school culture and has since been a driving force for the 2009-2010 school improvement plans.

2. What challenges have been identified as a result of reviewing the data/information collected about stakeholder perceptions?
We have noticed that we need to collect community data, outside of the parents in the community.  We feel that this information is important and we need to make sure that we find ways to incorporate the community, so that we can start to promote positive perceptions.

In addition, we think that it is important that we take the time to survey all of our students each year to ensure that we are meeting the needs of all of our students, grades 9-12.  As a  staff, we need to make this data a driving force behind the decisions that we make.  

Data Point Four:  Process Data

Professional Development Assessment

In order to incorporate the required state professional development plan into your school improvement plan, discuss the following questions and identify area of needs: 
1. Based on a review of the professional development needs/activities identified by stakeholders in the building what activities were noted that stakeholders would like to address? 
Teaching Reading to struggling students, daily mathematics incorporation to classrooms, and incorporating writing across the curriculum.
2. What activities have the building provided that will build collaborative decision making skills for teachers and instructional leaders in the building?
Participation in Teacher Leader Cohort at Macomb Intermediate School District, School Committees were developed, and Teacher led School Improvement Process. 

3. What activities have been provided that will improve site-based decision making skills for school leaders?
Gathering perception data from students, staff, and parents; end of year school improvement process evaluation, creation of FHS Annual Report. 

4. What activities have been provided that will improve the school improvement planning process to better meet the teaching and learning needs within the building?
Creation of the school improvement team, NCA QAR process, school improvement plan creation.

5. What activities does the building currently have in place to improve instructional leadership skills school leaders? 
Department chairs, K-12 curriculum chairs, administrative interns, building advisory committee, Student Assistance Team, School Improvement Chairs.

6. Describe how professional development activities are collaboratively designed to support building level school improvement efforts.  How are they tied to teacher or student identified needs? Who is involved?
Teachers and administrators collaborate to create professional development activities based upon what data from perception/need survey’s from students and staff members indicated were areas of need.

7. What resources are available to support professional learning activities?
Financial resources for substitute teachers, professional development funds, the Macomb Intermediate School District, release time for teachers from their classroom to support professional development initiatives. 

8. What activities have been identified to support classroom teacher use of student achievement data to guide instruction and remediation activities within the building(s)?
Some staff were trained in Data Director assessment, use of Turning Point Student Response Clicker system, and a data analyst position was created and implemented at the end of 2008-2009 school year. Departments completed item analysis training of common assessment questions, gap analysis of HSCE’s based on MME data. 
9. How does the school currently use professional development as a way to eliminate the achievement gap?
We have used our data indicating our students achievement gaps to drive the types and frequency of our professional development used within our building. We have spent significant amounts of professional development time and financial resources to support our students below grade level proficiency in reading and mathematics. 
10. What policy/practice does the building/district have in place to support professional lea

      learning communities?
Staff collaboration, common curriculum expectations, and cross-curricular connections, has began to occur in our building. 

11.  How are professional learning activities that are offered, measured for their impact on      
teaching and learning?

Currently we are implementing a review and evaluation system for the 2010-2011 school year. 

Summary of Professional Development:
Concerns, Factors, and Actions

After reviewing the school, staff, parent and community, and student achievement data for the building, and information about professional development needs identified by stakeholders within the building, what did the building identify as areas of need for professional development?
· Motivating low SES white males to stay in school.

· Motivating black male students to become more academically successful.

· Increase grade level proficiency of students in reading and mathematics through implementing professional development training for staff members teaching remediation and response to intervention programs for at risk students. 

· Data analysis and data collection training (Data Director) for all staff members.

· Professional development centering on ACT/WORK KEYS style curriculum implementation and integration into all classrooms.

· Creating, evaluating, revising, and collecting data regarding common end of course assessments. 

· Implementing the use of, creation of, and reading of charts and graphs into curriculum.
· Macomb Intermediate School District Math Unit Training for all mathematics teachers.

· Teacher Leader Cohort

· Participation in Courageous Conversations About Race book discussion and workshop with author.

· Training of staff in implementing Literacy Boot Camp for at risk students in reading and/or writing.
X





Monitored by: Administration, Department Chairs, Data Analyst


How: Summary and dissemination of professional development content and strategies from professional development.  Submission of department meeting minutes and staff snapshot forms.





Monitored by: Administration, Mathematics Department Chair, Data Analyst, Instructional Staff


How: Staff will use progress monitoring of student achievement to gauge the effectiveness of the program.





Monitored by: Administration, Department Chairs, Data Analyst 


How Monitored: Instructional staff will input common assessments into Data Director and show evidence of data analysis based on results from district created assessments.











Monitored by: Administration, Mathematics Department Chair 


How Monitored: Instructional staff will input common assessments into D.D. and show evidence of data analysis based on results form district created assessments.














Monitored by: Administration, Department Chairs, Data Analyst 


How Monitored: Instructional staff will input common assessments into Data Director and show evidence of data analysis based on results from district created assessments.











How:  Updated and aligned curriculum maps and pacing guides will be available upon request. 


Who:  Administration, Department Chairs














How: Pre and post mathematics assessments will be utilized at the beginning and end of the course Meeting times will be set up for progress monitoring and for cross curriculum correlations.  


Who:  Administration, Department Chairs, Instructional staff, Math Classroom coaches  














How:  Curriculum will be created and enriched with MISD support. Data Analyst will meet with teacher(s) to monitor student progress on pre and post tests.  


Who:  Administration, Department Chairs, Instructional staff, Math Classroom coaches  











Tier 3- Progress made on district created assessments and MME, improved skills evidenced by supplemental                            	technology.  


Tier 2- Progress made on district created assessments and MME 


Tier 1- Progress made on district created assessments and MME





Monitored by: Administration, Instructional Staff, Math Classroom Coaches, Data Analyst








 How: Administration will evaluate the Math Specialist/Coach based on a pre-determined evaluation, student reading score gains


Who: Administration

















 How: Administration will evaluate Math Coaches based on a teacher (who the classroom coach is working with) evaluation and administrative observations.   Student progress monitoring scores will also indicate Classroom Coach progress.


Who: Administration, classroom lead teachers














How:  Professional Development participants will integrate best practices into their daily lessons and lesson plans as observed during classroom observations and cooperative teaching with the Math Coach. 


Who:  Administration, Mathematics Department Chair, Math Coaches











How:  Professional Development participants will integrate best practices into their daily lessons and lesson plans as observed during classroom observations and cooperative teaching with the Math Coach. 


Who:  Administration, Mathematics Department Chair, Math Coaches











How:  Evidence on weekly snapshots; teacher observations; increase in mathematics scores. 


Who:  Administration, Mathematics Department Chair, Math Coaches











How:  Record of improved student achievement in classes based on course assessments, final grades and standardized tests.  Student perception and evaluation of the program.


Who:  Administration, Department Chairs, Instructional Staff, Math Coaches














How: TBD – Electronic storage is currently being researched, as well as other means of utilizing the portfolio as means of reflection with support of the Macomb Intermediate School District.  














How:  With successful implementation and sustained parent meetings. 


Who: Administration











Tier 3- Progress made on district created assessments and MME 


Tier 2- Progress made on district created assessments and MME 


Tier 1- Progress made on district created assessments and MME





Monitored by: Administration, Instructional Staff, Literacy Coaches, Reading Coaches, Classroom Coaches, Data Analyst














Monitored by: Administration, Department Chairs, Reading Specialist, Literacy Coaches, Classroom Coaches


How: Staff members will analyze trends in current student writing data by utilizing scoring clinics and department discussion.  Minutes will be kept at each meeting by department chairs.  





Monitored by: Administration, Department Chairs, Data Analyst 


How Monitored: Instructional staff will input all writing data into Date Director for analysis











 Principal and leadership team will assure that staff meetings, department, and professional development time is efficiently utilized to incorporate time for the members of the English department to assist in all staff training and practice.  Literacy coaches, classroom coaches, and reading specialist will also assist and monitor teachers when needed.   











Pre and post grammar tests will be utilized at the beginning and end of the course.  Curriculum will be provided to all teachers that will teach this course.  Meeting times will be set up for progress monitoring and for cross curriculum correlations.  














Curriculum will be created and enriched with MISD support. Data Analyst will meet with teacher(s) to monitor student progress on pre and post tests.  











Department meeting time will be used for scoring of common papers and discussion of common rubric. 


How: Use of Data Director  








How: Teachers will submit all end of course assessment to department chair for review.  Assessments will be given to administrators.  Teachers will input writing scores from common rubrics into Data Director.  














How: Teachers will submit curriculum maps periodically throughout the year; minutes from meetings will be given to administration; teachers will adjust grammar scope and sequence to connect to commonalities and targeted grammatical problems as noted by the grammar pre tests.  














How: SRI, Progress Monitoring Tests, Writing Improvement (using rubrics to score writing), evidence of lesson planning, administration observation


Who: Administration, Literacy Coaches, Reading Specialist, Classroom Coaches














How: TBD – Electronic storage is currently being researched, as well as other means of utilizing the portfolio as means of reflection with support of the MISD.  











The staff listed above will be responsible for planning, organizing, facilitating, and monitoring PBIS.  


This activity will be actively monitored via:


Bi-monthly staff meetings.


Student referrals


Attendance/Tardy rates

















The staff listed above will be responsible for planning, organizing, facilitating, and monitoring the transition programs at Fitzgerald High School.  


These activity will be actively monitored via:


The collection of student evaluations after participating in the program.


The collection of perception data in terms of student feelings of:


The effectiveness of the program. 


Involvement and purpose within the school. 


The collection of perception data in terms of staff feelings of:


The effectiveness of the program. 

















The staff listed above will be responsible for planning, organizing, facilitating, and monitoring the Challenge Day program at Fitzgerald High School.  


This activity will be actively monitored via:


The collection of discipline records of students participating in the program throughout the three years the Challenge Day program will run.


The collection of student and staff evaluations after participating in the program.

















How: Results in database, student scheduling based on data, data analysis


Who: Principal and leadership team will assure that the results are in the database and that student scheduling uses the results.














How: Using data to make decisions, evidence in snapshots, Department Meeting Agendas


Who: Administration, Leadership Team, Department Chairs, Data Analyst














How: Evidence on weekly snapshots, Department Meeting Agendas, Curriculum Maps


Who: Administration, Department Chairs














How: Tier 3- Progress monitoring assessments (provided by SRA); close and critical reading assessments; SRI, county created assessments in Data Director; Progress made on yearly tests (i.e. PLAN, EXPLORE, MME, etc…), Reading Apprenticeship Strategies 


Tier 2- close and critical reading assessments; SRI; county created assessments in Data Director; Progress made on yearly tests (i.e. PLAN, EXPLORE, MME, etc…), Reading Apprenticeship Strategies 


Tier 1- close and critical reading assessments; SRI; county created assessments in Data Director; Progress made on yearly tests (i.e. PLAN, EXPLORE, MME, etc…) , Reading Apprenticeship Strategies





Who: Administration, Instructional Staff, Literacy Coaches, Data Analyst














 Professional Library: 


	How: A list of items will be provided to staff; a checkout list will be kept


Who: Media Specialist


Ongoing, in house Professional Development:


	How: Weekly agendas and sign in sheets will be turned into administration; staff evaluation


Who: Administration, Reading Coaches, Reading Specialist








How: Sign in sheets from Progress Monitoring trainings, collection of examples of progress monitoring assessments from staff members (including student examples and/or data)





Who: Literacy Coaches, Administration, Reading Specialist














How: Staff lesson plans, student feedback, student material check out record, weekly Snapshots, classroom observation


Who: Administration, leadership team, Media Specialist, District Technology Department














How: Teachers will submit curriculum maps periodically throughout the year; minutes submitted from work sessions


Who: Administration














 How: Administration will evaluate the Specialists/Coaches based on a pre-determined evaluation, student reading score gains


Who: Administration

















How: Administration will evaluate the classroom teacher based on a pre-determined evaluation, student reading level gains


Who: Administration














 How: Administration will evaluate Coaches based on a teacher (who the classroom coach is working with) evaluation and administrative evaluation.   Student progress monitoring scores will also indicate Coach progress.


Who: Administration, classroom lead teachers














How: Evidence on weekly snapshots; teacher observations; increase in reading scores


Who: Special Education Director, Teacher Consultant, Administration














How: Record of students honored.  Student and staff perception data.  


Who: Administration, Instructional Staff














How: Evidence in weekly snapshots, increase in reading scores, teacher observation 


Who: Administration, Reading Specialist, Reading Coaches














How: SRI, Progress Monitoring Tests, SSR log, weekly snapshot, Classroom observation, 


Who: Administration, Literacy Coach, Reading Specialist














 How: Teachers will submit a list of items available for students.  Each year, the Administration will order materials to replace materials and/or keep libraries current.  Classroom teachers will be responsible for the organization of the classroom library and ensuring materials are all returned.





Who: Instructional Staff, Administrators, Media Specialist














How: Student and staff evaluation; student SRI score pre and post summer reading program


Who: Administration, summer reading program supervisor, summer reading program teachers














How: Student interest in zero/sixth hour classes; student reading score improvement (extended learning opportunity)


Who: Administration, staff teaching zero/sixth hour














How: Each activity will be monitored separately.  The administration and leadership team needs to find parents and community members who are willing and able to come to help students and staff with these endeavors.


Who: Administration














How: Participation at workshops from sign in sheets; Evaluation from those attending on the how the skills work at home.





Who: Administration, Literacy Coaches, Reading Specialist
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Core Value #2: High expectations-behavior 
The Fitzgerald High School staff has focused on increasing student behavioral expectations. Please rate how successful you feel the staff has been incorporating high behavioral expectations at school.



Meets













image1.emf

Below 


0


10


20


30


40


50


Above  Approaching 


9th Grade


12th Grade


Staff




oleObject1.bin





‘Core Value =2 High expectations bebvior

o aomGns
B1mGre
asar

”






Core Value #3: Show respect at all times-students 
Fitzgerald High School has worked extremely hard encouraging students to show respect to their peers. Please rate how successful you feel the staff has been encouraging students to respect their peers.



Meets
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ACT READING

PRE-TEST

209 Students Tested 

				SCORES:

		MAX		39.00

		MIN		6.00

		MEDIAN		14.00

		AVERAGE		15.06

		AVERAGE SCALE SCORE		15.55





POST TEST

203 Students Tested







				SCORES:

		MAX		36.00

		MIN		6.00

		MEDIAN		18.00

		AVERAGE		18.23

		AVERAGE SCALE SCORE		18.41





December 2009

February 2010
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ACT READING






The Core Values at Fitzgerald High School are: F-Foster responsibility and learning H-High expectations S-Show respect at all times Do you feel that these values are representative of what guides Fitzgerald High School?
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Core Value #3: Show respect at all times-staff 
Fitzgerald High School has worked extremely hard encouraging students to show respect to adults. Please rate how successful you feel the staff has been encouraging students to be respectful to adults.



Meets
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Core Value #1: Foster responsibility and Learning               
The staff at Fitzgerald High School has worked extremely hard fostering responsibility and learning among students. Please rate how successful you feel the staff has been incorporating responsibility and learning into your education.



Meets

Below
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Core Value #2: High expectations-academics
Fitzgerald High School staff has focused on increasing student academic expectations. Please rate how you feel the academic expectations are at Fitzgerald High School.
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One Common Voice – One Plan 

Stage One Gather: Step 2 Collect School Data



What do you already know?

What data do you need to know?

What additional information/data do you need to know?

Where can the information/data be found?









Achievement/ Student

Outcome Data



Local Assessments

State Assessments

National Assessments

Demographic  or Contextual Data



Student Subgroups

Enrollment

Attendance

Parent Involvement

Teaching Staff

Process 

Data







Policies & Procedures 

School Process Rubrics (40 or 90)

Or  SA/SAR  (NCA)

Perception Data







Survey Data

Opinions





Examples

*The list of data examples above is not all inclusive. Your building may have other data to consider.














