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GRANT SUMMARY

	District  Name: 
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School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models. 
 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.
Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data provides extended learning time and creates community-oriented schools. 
The Grand Rapids Public Schools intends to use the Transformation Model which supports the implementation of the district’s state approved Project Re-imagine application complete with addendums, amendments, and revisions requested by and submitted to the Michigan Department of Education for all eligible high schools.
As of June 14, 2012, the Grand Rapids Public Schools has two high schools on the Michigan Department of Education’s Lowest Five Percent list.
 Turnaround Model:  Replace principal and at least 50 of the staff, adopt new governance, and implement a new or revised instructional.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports. The Grand Rapids Public Schools will use the Turnaround Model for the three middle schools identified on the Michigan Department of Education’s Lowest Five Percent list.
Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.


LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.  The LEA grant scoring rubric is included as Attachment II.A.2.

	From the list of eligible schools (Attachment I.A.1, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.B.1.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Ottawa Hills High School

X

X

Union High School

X

X

Creston High School

X

Central High School

X

Southeast Career Pathways

X

Union Community

X

Alger MS
X

X

G.R. Ford MS
X

X

Westwood MS
X

X

Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




Transformation Intervention Model Summary Page

Tier II Schools: Union and Ottawa Hills High Schools

Tier III Schools: Central and Creston High Schools
	Grant Requirements
	Key Activities
	Projected Timeline
	Pg Number in Grant Application

	Replace the Principal
	Hire Transformation Principal - Ottawa
Governance Structure for Ottawa Hills

Hire Transformation Principal - Union
Leadership Coaching
Leadership for Transformational Change training
	Completed
Starting Sept. 7, 2010
Completed 
Starting Aug. 20, 2010
Starting Aug. 5, 2010
	Pg. 29
Pg. 30
Pg. 33
Pg. 31-33
Pg. 31 & 34


	Student data is included as a 

significant factor in evaluation
	Evaluation includes 

Student Growth

PLCT-Generated Goals

Building Administrator

Observations

PLCT Collegial Observations

Curriculum Audits including Data Support Specialist

Merit-Based Pay
Human Capital Facilitator

Principal Evaluation
	Pending negotiations – updated for SIG Aug. 12, 2010
Starting Sept. 7, 2010

Starting Sept. 7, 2010

On or before June 1, 2011

Starting Sept. 7, 2010

Pending negotiations -
updated for SIG Aug. 12, 2010
Starting Sept. 7, 2010

Starting Sept. 7, 2010

	Pg. 35
Pg. 36
Pg. 36
Pg. 37
Pg. 37
Pg. 37 & 45
Pg. 37
Pg. 38

	Identify and reward school leaders, teachers and other staff who in implementing the Transformation Model have increased student achievement and high school graduation rates.
	Merit-based Pay
Remove Leaders who have not increase student achievement

	Pending negotiations-
updated for SIG Aug. 12, 2010

Starting June 2011
	Pg. 45
Pg. 45

	Provide ongoing 

high-quality job embedded PD
	Weekly PLCT Meetings

Disciplinary Literacy Training

Instructional Coaching 

Technology Integration and Training


	Starting Sept. 7, 2010

Starting Aug. 2, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010


	Pg. 47
Pg. 49
Pg. 55
Pg. 55


	Offer financial incentives
	Merit Based Pay

Additional mandated work hours

Career Growth Opportunities (Training for DL Coaching, Dept. Heads, Additional Training)

Flexible Work Conditions

Protect existing staff from “bumping” and “transfers”

	Pending Negotiations –revised Aug. 6, 2010
Pending Negotiations – revised Aug. 6, 2010
Pending Negotiations – revised Aug. 6, 2010
Starting Sept. 7, 2010 –revised Aug. 6, 2010
Pending negotiations – revised Aug. 6, 2010

	Pg. 57
Pg. 59
Pg. 59
Pg. 59
Pg. 60


	Use data to identify and 

Implement instructional 

program
	ELA Plan (Disciplinary Literacy including Unit Models)

Math Plan (Blended Learning with technology and Disciplinary Literacy in a 3 day cycle )

Race to the Top: Project Re-Imagine


	Starting Sept. 7, 2010

Starting Sept. 7, 2010
On or before Sept 2011
	Pg. 61
Pg. 62
Pg. 65

	Use data to inform and 

Differentiate instruction
	Implement Response to Intervention Framework and monitor as part of weekly PLCT Meetings


	Starting Sept. 7, 2010

	Pg. 68


	Increase learning time
	Summer Camp

Saturday School

Summer School

Academic Strategies

Tier 3 Tutoring
	First 2 weeks following second semester

Starting Oct., 2010 through May 2011

June through July, 2011

During school day, starting Sept. 7, 2010

Starting Sept. 27, 2010
	Pg. 69
Pg. 69
Pg. 69
Pg. 70
P. 70

	Provide on-going mechanisms for family and community engagement
	Community and Parent Engagement Model
	Starting August 23, 2010
	Pg. 72

	Give the school sufficient operational flexibility to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates
	Operational flexibility including 40 hour work week, extended professional development hours, additional learning time
	Starting Sept. 7, 2010
	Pg. 76

	Ensure that the school receives ongoing, intensive technical assistance and related support from the district, the State, and KISD
	Technical Assistance including new Governance Structure and Michigan Principals Fellowship
	Starting Sept. 7, 2010
	Pg. 77

	Provide social-emotional

and community services
	Implement “The Wheel”

Student and Family Support Specialist

Counselor

Youth Advocate Specialist

Instructional AP


	Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010


	Pg. 78
Pg. 79
Pg. 79
Pg. 80
Pg. 80


Turnaround Intervention Model Summary Page

Tier II Schools: Gerald R Ford Middle School, Westwood Middle School, and Alger Middle School
	Grant Requirements
	Key Activities
	Projected Timeline
	Pg Number in Grant Application

	Replace the Principal
	Hire Turnaround Principal

Provide Leadership Coaching
	Completed
Starting Sept. 7, 2010
	Pg. 81
Pg. 81

	Rehire no more than 50% of staff
	 Screen all existing staff

 Offer Involuntary Transfers

  Signed Agreement
	Starting  Sept. 7, 2010

By May 1, 2011

By May 1, 2011
	Pg. 83
Pg. 84
Pg. 85


	Offer financial incentives
	Merit-based Pay

Additional mandated work hours

Career Growth Opportunities (Training for DL Coaching, Dept. Heads, Additional Training)

Flexible Work Conditions

Protect existing staff from “bumping” and “transfers”
	Pending negotiations-
Revised Aug. 12, 2010
Pending Negotiations

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Pending negotiations
	Pg. 87
Pg. 89
Pg. 89
Pg.  89
Pg. 90

	Provide ongoing 

high-quality job embedded PD
	Weekly PLCT Meetings

Disciplinary Literacy Training

Instructional Coaching 

Technology Integration and Training

Additional 120 Hours of PD during year

45 hour work week


	Starting Sept. 7, 2010

Starting Aug. 2, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Pending Negotiations-
Revised Aug. 12, 2010
	Pg. 92
Pg. 92
Pg. 95
Pg. 96
Pg. 93
Pg. 93

	Adopt new governance
	Adopt Governance Structure 

Data Support Specialist
	Starting Sept. 7, 2010

Starting Sept. 7, 2010 
	Pg. 98
Pg. 98


	Use data to identify and 

Implement instructional 

program
	ELA Plan (DL Class + Project-Based Computer Class+ Intervention/Enrichment with additional reading teachers support)

Math Plan (Connected Mathematics Project with additional math teachers and Academic Strategies)


	Starting Sept. 7, 2010

Starting Sept. 7, 2010
	Pg. 99
Pg. 100

	Use data to inform and 

Differentiate instruction
	Implement Response to Intervention Framework and monitor as part of weekly PLCT Meetings


	Starting Sept. 7, 2010

	Pg. 102


	Increase learning time
	Summer Camp

Saturday School

Summer School

Acceleration Camp

Academic Strategies

Tier 3 Tutoring
	First 2 weeks following second semester

Starting Oct., 2010 through May 2011

June through July, 2011

Two weeks prior to school starting

During school day, starting Sept. 7, 2010

Before or after school starting Oct., 2010

	Pg. 103
Pg. 103
Pg. 103
Pg. 104
Pg. 104
Pg. 104

	Provide social-emotional

and community services
	Implement “The Wheel”

Student and Family Support Specialist

Counselor

Youth Advocate Specialist

Dean of Student Accountability

	Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010

Starting Sept. 7, 2010


	Pg. 105
Pg. 106
Pg. 106
Pg. 106
Pg. 107

	Permissible Activity:
Student data is included as a  significant factor in evaluation
	Evaluation includes 

Student Growth

PLCT-Generated Goals

Building Administrator

Observations

PLCT Collegial Observations

Curriculum Audits including Data Support Specialist

Merit-Based Pay

Human Capital Facilitator

Principal Evaluation
	Pending negotiations – revised Aug. 12, 2010
Starting Sept. 7, 2010

Starting Sept. 7, 2010

On or before June 1, 2011

Starting Sept. 7, 2010

Pending negotiations
Starting Sept. 7, 2010

Starting September 7, 2010
	Pg. 108
Pg. 109
Pg. 110
Pg. 110
Pg. 110
Pg. 110
Pg. 110
Pg. 111


	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:


Ottawa Hills High School

	Comprehensive Needs Assessment Summary
In order to assess the effectiveness of the programs used throughout the year, the School Improvement Team embarked upon a Comprehensive Needs Assessment process.  The SIP team met several times to gather data from multiple sources such as, district data, IGOR reports, and School Based Assessments. Parents, including our School Improvement Team representative, were consulted throughout the Comprehensive Needs Assessment process through survey feedback, participation in SI Meetings, and informal conversations.  Data relative to student achievement, population demographics, staff and parent perception data, process/program data were collected and analyzed.  We disaggregated the data, answered reflective questions, and came to conclusions as a team.  The results of the Comprehensive Needs Assessment were then shared with the staff during after-school meetings to develop goals, strategies, and action steps that were tied to the highest priorities.

Student Demographic Data

Based on the Fall 2009 enrollment, there are 794 students that attend Ottawa Hills High School.  87% of the students receive free/reduced lunch. The Fall enrollment has decreased from 1111 students in 2005-2006 to 852 students in 2009-2010.  The Free/Reduced Lunch population has increased from 71% (2005-2006) to 87% (2009-2010).  The multi-racial population has increased from 5% (2005-2006) to 12% (2009-2010). The Hispanic population has decreased from 8% (2005-2006) to 3% (2009-2010). 

The percentage of parents attending conferences has increased from 22 % in 2008-2009 to 43% in 2009-2010.  
Based on information from SRSD, the drop out rate has increased minimally.  Based on available data from IGOR, SRSD, The 2008-09 data indicates that 46% of students have missed 10 or more days of school.  The data does not indicate a high percentage in any one sub group. Our rate has increased minimally from 9.26% in 2007 to 9.84% in 2008. 

Perception Data

With support from administration, the district assessment and evaluation department and the Kent Intermediate School District, surveys were created and administered to staff in the spring of 2010.  The staff survey is conducted annually and 85% of the staff members completed the survey.  Both the district and KISD surveys indicated strengths as well as areas for improvement.  

Results of the survey indicated that staff members at Ottawa Hills feel that administrators communicate a clear vision for teaching and learning and provide instructional leadership.  An area needing improvement is advance communication of school events, meetings, and agendas.  Staff indicated in the survey that they are actively involved in collaboration with their content teams.  An area of concern for staff is the incorporation of all the changes in the design and delivery of core content.  We will continue to collect input from staff in order to direct our improvement efforts.

Ottawa Hills High School administered a survey to parents in the spring of 2010 – 64 surveys were returned.  96% of parents indicated that teachers are accessible and provide additional help for students.  85% indicate the leadership maintains a safe and orderly environment.  Parents would like to see more parents involved in school activities and interactions with students.

Program/Process Data

The Self Assessment Report indicators were used to examine Process and Program Data.  The report was completed during school improvement meetings and any staff members indicating they wanted to be a part of the process beyond school improvement were encouraged to participate.  Dialogue included the gathering of evidence to verify that the self evaluation rubric was documented and we were held accountable for our results.  Our findings were then shared with staff and parents.  

A review of the past year’s process profile data (NCA Self Assessment Report) indicates that Ottawa Hills is “operational” or “highly functional” in almost all of the benchmarks under the standards.  The two areas receiving the “emerging” designation were:  Standard 3 – Teaching and Learning – Strand 3.6 Allocates/protects instructional time to support student learning.  Standard 4 – Documenting and Using Results – Strand 4.6 – Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness.

Student Achievement Data

The percentage of students proficient in reading is 44 percent based off the 2010 MME.  The percentage of students proficient in Math is 19 percent based off the 2010 MME. 

MME data indicates that student Reading proficiency increased by 27% from 2007-2010; Math increased by 10%; Science increased by 17%; Social Studies increased by 7%. However, all indicated areas fall below AYP targets. Our data outcomes meet or exceed the four comprehensive high schools in the district, but we still fall short of the state outcomes. Strategy development (Reading) and Figures and Properties (Math) are challenge areas for us.  MAP Fall 2009 Ninth grade scores: 5% passing in Math and 3% passing in reading. Fall 2009 Tenth grade scores: 6% passing in Math and 13% passing in Reading.  MAP data indicates that all subgroups in the ninth and tenth grade fall under the expected grade level performance.  Based on MME and MAP data there is not a sufficient percentage difference between the Sub groups.
Contributing Cause for the Gap in Reading:

· Inconsistent use of reading strategies within the department.

· Lack of accessibility of technology for both teachers and students.

· Disconnect between observed student prior knowledge and the sophistication of the literature.

· Inconsistent vocabulary instruction (both academic and content).

· Lack of opportunities to re-teach due to pacing guidelines.

On the Fall 2009 MAP testing, 3% of ninth grade students and 13% tenth grade students passed the Reading test. 
Contributing Cause fort he Gap in Math:

· Testing vocabulary and questioning format might be different in the textbook than on the MME.

· Lack of prerequisite mathematical knowledge; i.e. students not passing prerequisite classes, especially Algebra I before taking Algebra II

· Disconnect between common assessments and content taught to students

· Lack of content discussions with the middle school teachers to establish continuity in curriculum

On the Fall 2009 MAP testing, 5% of ninth grade students and 6% tenth grade students passed the Math test. 

After analyzing the student achievement data, perception data, demographic data, and program/process data we have created the following Measurable Objectives:

Reading

-All students will increase skills in the area of strategy development on MME: 

     -The percentage of student’s proficient on the Reading portion of the MME will increase from 45% to 71% by June 2011.

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for reading. 

Math

-All students will increase skills in the area of Figures and Properties and Expressions and Equations:

    - The percentage of student’s proficient on the Math portion of the MME will increase from 19% to 44% by June 2011. 

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for Math.
Union High School

Union High School teachers, administrators, support staff, office personnel and parents worked together to compile our Comprehensive Needs Assessment.  The School Improvement Team met at different times throughout the school year to 
review the suggested input and results from these various groups.  Some of this important information included our MME/ACT data, stakeholder survey results, per subject common assessments, demographic data, attendance data, mobility trends and building and subject goals.  We use our CNA to locate the needs, gaps and relevant trends in our building.  Our School Improvement Plan is reflective of this information and our Professional Development is planned around it as well.  

Teachers met weekly in Professional Learning Community meetings to analyze departmental data and discuss issues relevant to data and to share ideas.

In developing our Needs Assessment, we confirmed a sharp increase in the percentage of our economically disadvantaged and English Language Learner subgroups.  There are also a large number of special needs learners, approximately one in five students.  These increases are reflected in the gaps in our achievement data.  We created goals based on our findings.  We concluded that our professional development goals should include continued training relevant to these subgroups and the differentiation of instruction.  We need to make a commitment to increase parental involvement, integrate writing into our core academic areas, continue to train on and build academic vocabulary and using added technology into core subjects.  

Union High School teachers, administrators, support staff, office personnel and parents worked together to compile our Comprehensive Needs Assessment.  The School Improvement Team met at different times throughout the school year to review the suggested input and results from these various groups.  Some of this important information included our MME/ACT data, stakeholder survey results, per subject common assessments, demographic data, attendance data, mobility trends and building and subject goals.  We use our CNA to locate the needs, gaps and relevant trends in our building.  Our School Improvement Plan is reflective of this information and our Professional Development is planned around it as well.  Teachers met weekly in Professional Learning Community meetings to analyze departmental data and discuss issues relevant to data and to share ideas.

In developing our Needs Assessment, we confirmed a sharp increase in the percentage of our economically disadvantaged and English Language Learner subgroups.  There are also a large number of special needs learners, approximately one in five students.  These increases are reflected in the gaps in our achievement data.  We created goals based on our findings.  We concluded that our professional development goals should include continued training relevant to these subgroups and the differentiation of instruction.  We need to make a commitment to increase parental involvement, integrate writing into our core academic areas, continue to train on and build academic vocabulary and using added technology into core subjects.  

Student Demographic Data

Based on the Fall 2009 enrollment, there are 960 students that attend Union High School.  83% of the students receive free/reduced lunch. The Fall enrollment has decreased from 1288 students in 2005-2006 to 960 students in 2009-2010.  The Free/Reduced Lunch population has increased from 66% (2005-2006) to 83% (2009-2010).  The African-American population has increased from 16% (2005-2006) to 23% (2009-2010). The White population has decreased from 42% (2005-
2006) to 26% (2009-2010). 
Graduation Rate:

2009  4 Year Cohort        73.81% 

2008  5 Year Cohort        77.83%

Student Attendance:

Less than 10 Absences
More than 10 Absences
Student Count
2006 – 2007                                             
48%                                           
52%                                           
1,210
2007 - 2008                                              
44%                                           
56%                                           
1,001
2008 – 2009                                             
49%                                           
51%                                              
883
Parent Teacher Conference Attendance:    

 Fall 2008 90%, Spring 2009 90% 

Program/Process Data

The Self Assessment Report indicators were used to examine Process and Program Data.  The report was completed during school improvement meetings and any staff members indicating they wanted to be a part of the process beyond school improvement were encouraged to participate.  Dialogue included the gathering of evidence to verify that the self evaluation rubric was documented and we were held accountable for our results.  Our findings were then shared with staff and parents.  

A review of the past year’s process profile data (NCA Self Assessment Report) indicates that Union High School is “operational” or “highly functional” in all of the benchmarks under the standards.  The staff at Union have identified the following areas as the greatest areas of need:

· Uses student assessment data for making decisions for continuous improvement of teaching and learning processes.

· Engages stakeholders in the processes of continuous improvement.

Student Achievement Data

Union’s Comprehensive Needs Assessment was completed by the schools Instructional Leadership (ILT) which consists of the principal, content area (English, Math, Science and Social Studies) department chairpersons, department disciplinary teachers and district disciplinary coaches.  This comprehensive team analyzed the following data MME Test, 2009-2010 MAP testing results, content area common assessments, student attendance records and course failure numbers in order to compile their comprehensive needs assessment.

The gaps identified, based on the MME data, between the subgroups; Hispanic, African American, economically disadvantaged and the Caucasian students were significant.   

The African American subgroup had 0% students proficient in math compared to 19% Hispanic being proficient, 48% Caucasian Proficient and 21% Economically Disadvantaged Proficient and ELL learners were 11% proficient.

Reading Scores were; African American 32% proficient,  Hispanic 23% Proficient, Economically Disadvantaged 36% proficient, ELL Learners 6% proficient and the Caucasians were  57% proficient.
In all assessment areas, math, science, ELA, reading and writing the African American ,  Hispanic, the ELL Learners subgroups along with the economically disadvantaged subgroups all needed improvement in reading and writing in the content areas.    The ELL Learners emerged as a group in need of intervention in all content areas while the African American students emerged as a group in need of intervention in math.

The percentage of students proficient in reading is 45 percent based off the 2010 MME.  The percentage of students proficient in Math is 19 percent based off the 2010 MME. 

MME data indicates that Reading proficiency scores remained flat 0% (increase/decrease) from 2007-2010; MME data indicates that Math proficiency decreased by 12% from 2007-2010; Science decreased by 7%; Social Studies decreased by 17%. Strategy development (Reading) and Figures and Properties (Math) are challenge areas for us.  

Contributing Cause for the Gap in Reading:

· Failure to utilize formative assessments to impact student achievement.

· Not all staff has formal training on how to address ELL’s learning needs.  

Contributing Cause fort he Gap in Math:

· Lack of differentiated strategies for teaching and reasoning

· Inconsistent analysis of formative assessments to improve instruction

· Inconsistent implementation of academic vocabulary

· Inconsistent implementation of Math reading strategies 

After analyzing the student achievement data, perception data, demographic data, and program/process data we have created the following Measurable Objectives:
Reading

-All students will increase skills in the area of strategy development on MME: 

     -The percentage of student’s proficient on the Reading portion of the MME will increase from 45% to 65% by June 2011.

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for reading. 

Math

-All students will increase skills in the area of Figures and Properties and Expressions and Equations:

- The percentage of student’s proficient on the Math portion of the MME will increase from 19% to 39% by June 2011. -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for Math.
Upon review of each school’s Comprehensive Needs Assessment in correlation with the requirements of the various Intervention Models, it was determined that Ottawa Hills and Union High School had several areas that needed to be addressed that were outlined under the Transformation Model. Specifically, the four main areas of the Transformation Model that support the Comprehensive Needs Assessment findings of both Ottawa Hills and Union High School are:
1. Developing and increasing teacher and school leader effectiveness.

2. Comprehensive instructional reform strategies.
3. Increasing learning time and creating community-oriented schools.
4. Providing operational flexibility and sustained support.

Additional areas that support the Transformation Model include:
· Select subgroups of students experiencing low performance.

· Evidence of response to prior reform efforts.

· Evidence of pockets of strong instructional staff capacity
Alger Middle School

Comprehensive Needs Assessment Summary

During the winter and spring of the 2009-10 school year, the staffs at Alger Middle school were involved in a Comprehensive Needs Assessment for the purposes of identifying focus areas for improvement related to student achievement.  Alger Middle School used four types of data that included student achievement data, process or program data, demographic data, and perception data to develop their Comprehensive Needs Assessment. Student achievement data included MEAP, Measures of Academic Progress or MAP, as well as district common assessments.  Program or process data was collected primarily through the staff completion of EdYes! Perception data was collected using surveys of staff, parents, community members, and students.  Demographic data was collected and analyzed using the district’s data collection tool called Total Recall as well as the Kent Intermediate School District’s data collection tool called IGOR. As part of Alger’s School Improvement cycle of continuous improvement, all instructional staff was included in most if not all aspects of collecting and analyzing the school’s data. 

Demographic Data Summary:

Alger Middle School is a 6-8 building with 32 teachers including six resource teachers, two OHI (Otherwise Health Impaired) teachers, one SXI (Severely Multiplied Impaired) teacher, two CI (Cognitively Impaired) teachers, two math remediation teachers, two reading remediation teachers, and a library/media specialist who teaches ELA elective courses.  Alger has 484 students enrolled for the 2009-10 school year, with ninety-three percent of the student population qualifying for free & reduced lunch.  Our student population consists of African American (72%), Hispanic (3%), Multi-racial (17%), White (6%), Asian (1%).  Males are 54% of the population while females are 46%.  Alger collects demographic data multiple times throughout the year including during Parent/Guardian and Teacher Conferences.  In the fall of 2008, 48% of Alger parents attended conferences. While in the spring of 2009, 39% of Alger parents attended conferences.  In the fall of 2009, 61% of parents attended conferences, however in the spring of 2010 only 43% of Alger’s parents conferred with teachers.  Additional demographic data indicates that more than 50% of students at Alger in 2009-10 were absent more than 10 days.  Furthermore, Alger had almost as many suspensions (416) as they have students (434).
Student Achievement Data Summary

Upon analysis of MEAP, MAP, and district common assessment data, the Instructional Leadership Team at Alger determined that the area of greatest need was reading comprehension for all students with significant gaps in learning for our students with disabilities.  Specifically, based on the Fall 2009 Reading MEAP data, only 33% of special education students were proficient compared to 74% of general education students. This trend was confirmed when using the January 2010 Measures of Academic Progress or MAP assessment where only 2% of sixth grade students in special education tested at or above grade level in Reading compared to 21% of general education students. For seventh grade students, 0% of special education students tested at or above grade level according to MAP compared to 18% of general education students.  Eighth grade special education students had 3% test at or above grade level according to MAP while 19% of general education students at or above grade level.  Given the low scores in reading at all three grade levels, the focus across the content areas (ELA, math, science, and social studies) is reading comprehension through improving academic vocabulary and the use of nonlinguistic representations.  It is our theory of action that if students improve their reading skills, achievement in all content areas will increase.

For mathematics, using the 2009 MEAP data, the gaps that appear between general education and special education students are also significant. Specifically, the percentage of sixth grade students scoring proficient among general education students was 65% with only 12% of special education students scoring at the proficient level.  The trend continued among seventh and eighth grade students with 64% and 45% of general education students testing at the proficient level and 23% and 17% of special education students scoring at the proficient level.

Additional analysis indicated that overall student achievement as measured by MEAP is about 38 percentage points below 
the state average.

The staff at Alger identified two main causes or contributing factors for gap in student achievement for mathematics and 
reading.  These causes were: 1) Lack of skill & knowledge in numbers and operations (basic, foundational skills).

2) Lack of reading skills—including vocabulary and comprehension of informational text.
Perception Data Summary

Based on a parent survey conducted in the spring of 2010, the majority of parents surveyed indicated that they believed the school’s programs were very effective at helping their children achieve academic success. Based on a 2010 survey of all instructional staff using a High Priority School survey, 68% of staff disagreed with the statement that Alger has created a climate of learning and success for students and teachers.  The survey did indicate that the majority of staff feels that targeted professional development is in place and that that professional development has changed teaching behaviors in their classrooms.  The survey also indicated that the majority of staff felt that data is used to make instructional decisions.
Process or Program Data Summary

Alger Middle School receives federal and state grant funds in the form of Title IA, Title IIA, Title II D, Title III, Twenty-First Century Community Learning Centers, and Section 31A At-Risk. These funds provide a variety of resources and programs to our disadvantaged and at-risk students as well as the overall population where appropriate. Some examples of programming include: extended day (before and after school), paraprofessionals, Accelerated Reader Program, parent involvement, homeless student assistance, professional development for teachers in Writers Workshop and reading strategies, Big Brothers and Big Sisters Mentoring Program, summer and regular year Migrant and Bilingual programming, alternative education, Reading Recovery, training for an online common assessment tool (Curriculum Crafter) for teachers, and technology tools. The building and district school improvement teams review programs and resources annually. Three areas of particular need that surfaced across the district were improving student writing, reading and math. Student achievement data were reviewed along with teacher perception data to target areas of need. Each year goals are set and then evaluated to decide if the goals have been met or if strategies need to be adjusted. Specific goals for Alger Middle School are listed following this passage along with pertinent student achievement data to substantiate the formation of said goals. Data is used to formulate areas of needed improvement. 

· All students will be proficient in Reading by fall 2011.

· All students will be proficient in Math by fall 2011.

· All students will be proficient in writing by fall 2011.

According to Alger’s 2010 EdYes!, areas of need exist for increasing parent engagement, extended learning opportunities for students, and several areas related to the strand Teaching and Learning including areas related to instruction, delivery, and assessment.
Westwood Middle School

Comprehensive Needs Assessment Summary

Beginning in the fall of 2009, Westwood Middle School teams worked together to complete an extensive comprehensive needs assessment. The team compiled data in the areas of student achievement data; school programs/process data, teacher/parent perception data, and demographic data. A summary of each type of data is included in this document. 

Demographic Data Summary
Westwood Middle School is a 6-8 building consisting of twenty-six teachers including six resource teachers, one Math Coach, and two self-contained special education rooms. There are 377 students. This number has remained stable for the past three years, therefore the number of sections of 6-8 classrooms has not increased. Westwood School’s student population is comprised of 93% of economically disadvantaged students. Westwood Middle School’s student population is 49% Hispanic, 25% African American, 24% White, and 2% American Indian.  Fifty-seven percent of families attended the fall and spring conferences.  Westwood Middle School provides a variety of opportunities for parent/community involvement including an Open House, Title I Parent Meeting, Parent Teacher Conferences, Computer and ESL classes for parents, and parent participation on the school improvement team.  Additional demographic data indicates that more than 50% of students at Westwood in 2009-10 were absent more than 10 days.  Furthermore, Westwood had more suspensions (439) as they have students (377).
Student Achievement Summary

Upon analysis of MEAP, MAP, and district common assessment data, the Instructional Leadership Team at Westwood determined that the area of greatest need was reading comprehension for all students with significant gaps in learning for our students with disabilities.  Specifically, based on the Fall 2009 Reading MEAP data, student achievement as measured by the MEAP is about 29 percentage points below the state average (for SIG). Grade level breakdown is as follows:
*6th grade - There is a significant gap between African Americans (64%) as compared with White students

(76%). There is a significant gap between Special Ed. (33%) and students without disabilities (68%). There is a significant gap between LEP (29%) and non-LEP students (69%).

*7th grade - There is a significant gap between African Americans (28%) as compared with White students (53%).

There is a significant gap between Special Ed. (21%) and students without disabilities (47%). There is a significant gap between LEP (26%) and non-LEP students (48%).

*8th grade - There is a significant gap between African Americans (46%) as compared with White students

(82%). There is a significant gap between LEP (48%) and non-LEP students (63%).

For Reading, the staff at Westwood identified the language barriers for students including vocabulary as the main contributing factor for the student’s low performance.  Staff also has identified limited skills in the area of strategies to engage African American students and other low performing sub-groups including differentiating instruction for special education students as additional contributing factors.

For mathematics, using results from the Fall 2009 MEAP indicate the following:

*6th grade - There is a significant gap between African Americans (39%), and White (43%) when compared with Multi-racial students (56%). There is a significant gap between Special Ed. (9%) and students without disabilities (58%). There is a significant gap between LEP (17%) and non-LEP students (57%).

*7th grade - There is a significant gap between Special Ed. (37%) and students without disabilities (52%). There is a significant gap between LEP (30%) and non-LEP students (56%).

*8th grade - There is a significant gap between African Americans (39%), and Multi-racial (51%)as compared with White students (72%). There is a significant gap between LEP (30%) and non-LEP students (57%).

* Student achievement, as measured by MEAP, is about 25 percentage points below the state average (for SIG).

For mathematics, the staff at Westwood again identified language barriers as the major cause for the gap. Staff has limited skills in the area of strategies to engage African American students and other low performing sub-groups including differentiating instruction to meet the needs of special education students.
Perception Data Summary 

Westwood Middle School Staff provides perception data in various forms. Parents of Westwood Middle School students were given a parent perception survey through the mail. The survey, in which only 3% of the parents responded, indicated that parents feel involved in their child’s education and able to provide input regarding their child’s education.  Parents also indicated a need for an ESL class for parents in the evening to improve the communication between school and home.

Based on a 2010 survey of all instructional staff using a High Priority School survey, 32% of staff disagreed with the statement that Westwood has created a climate of learning and success for students and teachers.  The survey indicated that nearly 90% of staff feels that targeted professional development is in place and that that professional development has changed teaching behaviors in their classrooms.  The survey also indicated that over 90% of staff felt that data collected and analyzed is used to make instructional decisions.
Process or Program Data Summary 
Westwood Middle School receives federal and state grant funds in the form of Title IA, Title IIA, Title II D, Title III, and Section 31A At-Risk. These funds provide a variety of resources and programs to our disadvantaged and at-risk students as well as the overall population where appropriate. Some examples of programming include: extended day (before school), paraprofessionals, Accelerated Reader Program, parent involvement, homeless student assistance, professional development for teachers in Writers Workshop and reading strategies, Big Brothers and Big Sisters Mentoring Program, summer and regular year Migrant and Bilingual programming, alternative education, Reading Recovery, training for an online common assessment tool (Curriculum Crafter) for teachers, and technology tools.
The building and district school improvement teams review programs and resources annually. In recent years, there have been three areas of broad need that have surfaced at Westwood. These areas have been improving student writing, reading and math. Student achievement data were reviewed along with teacher perception data to target areas of need. Each year goals have been set and then evaluated to decide if the goals have been met or if strategies need to be adjusted. 
The staff and school improvement team completed the Education Yes! Self Indicators in the winter of 2010. Results indicated that the staff feels there is partial implementation in the area of Results-Driven: Teacher input is a key feature in the analysis of professional development initiatives.  Staff also participates in building level meetings with agreed upon norms for the purpose of providing input regarding professional development and finance. According to EdYes!, additional areas of need exist for increasing parent engagement, extended learning opportunities for students, and several areas related to the strand Teaching and Learning including areas related to instruction, delivery, and assessment.

Gerald R Ford Middle School

Comprehensive Needs Assessment Summary

The School Improvement Team (all staff had an opportunity to participate) at GR Ford analyzed data from MEAP, MAP, and district common assessments during the spring of 2010.  From these data sources a list of strengthens and weaknesses across all contents was compiled.  The School Improvement Team identified gaps among sub-groups in all content areas.  The data targets reading comprehension, vocabulary (daily and content), and the understanding of numbers and operations as areas of concern.

Demographic Data Summary
Gerald R. Ford Middle School is a 6-8 grade building consisting of fourteen teachers including six resource teachers, one reading and math coach, three self-contained special education rooms, three student advocates, an ELL classroom, one sensory room, four paraprofessionals, one part-time counselor and nurse, and three security officers. 

There are 304 students. This number has decreased this year. Gerald R. Ford Middle School student population is comprised of 97% of economically disadvantaged students. The majority (85%) of Gerald R. Ford Middle School student population is African American. Gerald R. Ford Middle School largest subgroup is males, representing 57%, and females representing 43%.  Additional demographic data indicates that approximately 60% of students at GR Ford in 2009-10 were absent more than 10 days.  Furthermore, Alger had one and one-half times as many suspensions (423) as they have students (304).

Student Achievement Data Summary

Based on the Fall 2009 MEAP for Reading, 37% of Gerald R. Ford seventh grade students attained proficiency in reading. Student achievement in 7th grade as measured by MEAP is about 43 percentage points below the state average.

Student achievement in 8th grade as measured by MEAP is about 31 percentage points below the state average.

The leadership team at GR Ford identified the following causes for gap: Inconsistent instructional practices, inability to build on students' prior knowledge while accelerating instruction to keep up with pacing guide, lack of understanding on how to tap students' prior content knowledge and lack of formative assessments across content areas.

Based on analysis of the 2009 - 2010 MEAP for mathematics, there is an achievement gap as measured on the math sub-test between 6th grade general education students (65% or higher) and 6th grade special education students (28% proficient or higher.  There is also an achievement gap as measured on the math sub-test between 7th grade general education students (37% or higher) and 7th grade special education students (8% proficient or higher.)  Similarly to 6th and 7th grades, there is an achievement gap as measured on the math sub-test between 8th grade general education students (30% or higher) and 8th grade special education students (15% proficient or higher.)  Overall, students' achievement at GR Ford as measured by MEAP is about 40 percentage points below the state average.     

School Process Data

GR Ford Middle School receives federal and state grant funds in the form of Title IA, Title IIA, Title II D, Title III, and Section 31A At-Risk. These funds provide a variety of resources and programs to our disadvantaged and at-risk students as well as the overall population where appropriate. Some examples of programming include: extended day (before school), paraprofessionals, Accelerated Reader Program, parent involvement, homeless student assistance, professional development for teachers in Writers Workshop and reading strategies, Big Brothers and Big Sisters Mentoring Program, summer and regular year Migrant and Bilingual programming, alternative education, Reading Recovery, training for an online common assessment tool (Curriculum Crafter) for teachers, and technology tools. The building and district school improvement teams review programs and resources annually. Three areas of particular need that surfaced across the district were improving student writing, reading and math. Student achievement data were reviewed along with teacher perception data to target areas of need. Each year goals are set and then evaluated to decide if the goals have been met or if strategies need to be adjusted. 
The school improvement team engaged the staff in answering the 40 indicators as part of EdYes! and identified the 
following target area: SPR (90) III.2.C.1 Aligned: Professional Development is strategically aligned with the school improvement plan as well as all state and district initiatives and framework.  The expected outcome from these initiatives is an increase in student achievement and consistency in instructional practices.  The data for Gerald R. Ford shows that there is a lack of consistency between the school improvement plan, professional development, and instructional practices. 
Perception Data Summary

In the spring of 2010, GR Ford parents and students completed a School Climate Survey that included 320 parents and students. Results from this survey indicated that over 75% of students felt that adults were available to assist them when they struggled and less than 50% of students felt that teachers knew their strengths and weaknesses as a learner.

Based on a 2010 survey of all instructional staff using a High Priority School survey, 33% of staff disagreed with the statement that GR Ford has created a climate of learning and success for students and teachers.  The survey indicated that nearly 70% of staff feels that targeted professional development is in place and that that professional development has changed teaching behaviors in their classrooms.  The survey also indicated that over 85% of staff felt that data is used to make instructional decisions.
Upon the review of each school’s Comprehensive Needs Assessment in correlation with the requirements of the various Intervention Models, it was determined that Alger, GR Ford, and Westwood Middle Schools had several areas that needed to be addressed that could be supported using the Turnaround Model. Specifically, the areas of the Turnaround Model that support the Comprehensive Needs Assessment findings of Alger, GR Ford, and Westwood Middle School are:
· Replace the principal and grant the principal sufficient operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to substantially improve student achievement outcomes.
· Using locally adopted competencies to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students,
· Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school;
· Provide staff ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure that they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies
· Adopt a new governance structure

· Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;
· Promote the continuous use of student data (such as formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students;
· Establish schedules and implement strategies that provide increased learning time (as defined in this notice)

· Provide appropriate social-emotional and community-oriented services and supports for students.
Additional areas identified in each school’s Comprehensive Needs Assessment that support the Turnaround Model include:

· History of chronic low achievement

· Evidence of response to prior reform efforts
· Willing to negotiate for waivers of collected bargaining agreements related to staff transfers and removals
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  
In describing the district’s capacity to adequately use the funds to support the requirements of the Turnaround and Transformation Intervention Model, district and school leaders utilized the rubric attached to this grant (Attachment V: Rubric for Scoring District Capacity to Address Persistently Low Performing Schools) as a readiness tool. Upon the analysis of the evidence used to support criteria listed in the rubric, the district and building staff concluded that (Insert school) was either “Exemplary” or “Implemented” for each of the key areas listed.  The key areas related to the rubric are: Michigan Comprehensive Needs Assessment; Management and Operations; Teaching and Learning; Labor and Board Relations; School Consolidation; and Human Resources.  The description of the processes and resources that are currently in place that evidences the district’s ability to implement the required activities outlined in the Turnaround and Transformation Intervention Model are outlined below. 
I.  Process Review: Michigan Comprehensive Needs Assessment
According to the Michigan Comprehensive Needs Assessment completed by the district and schools in the winter of 2010, all of the key characteristics described have been rated as either “implemented” or “exemplary.” Specifically, Benchmark:  A - Aligned to Curriculum & Instruction/Indicator 5:  Use of Multiple Measures to Support School-wide Decision-making, the Grand Rapids Public Schools is operating at a level of “Implemented.” The district provides each school an analysis of multiple measures of data as well as supports school teams meeting to review their school’s longitudinal data patterns. Furthermore, these analyses are shared across the district to set the direction of instruction. An annual data-based evaluation of the district’s performance is conducted, with an emphasis on district internal operations. Changes are made based upon the results. Results from the Comprehensive Needs Assessment provide evidence that the district has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in this application.

II.  Core District Function:  Management and Operations
The district has ensured that systemic processes are in place to provide fiscal accountability including a balanced budget and timely payment of expenses for each of its buildings.  The district has also installed data systems, called Total Recall including GradeBook, that provide rapid information to teachers to inform instruction.  The Kent Intermediate School District has also assisted the district with managing its data by developing a system called IGOR that utilizes multiple forms of assessment including MAP, MEAP, MME, district Writing Prompts, and DIBELs. Buildings are also provided adequate lighting, technology, cleanliness and repair through the district’s Operations Department.  In 2005, the district partnered with Dean Transportation to save money while ensuring that transportation is safe and consistent for all of the students in the Grand Rapids Public Schools.  Further evidence of the district’s core function supporting management and operations includes upgrading schools’ infrastructure to support blended and online learning with computer labs, technology carts and laptops.  The Facilities Department works in partnership with the academic team to insure that facilities support the academic program. This is evidenced by facilities staff holding positions on the academic team as well as the participation of the academic team on facilities standing committees and task forces. The combined team of academics and facilities remains ready to implement the district and school improvement grant strategies.

III.  Core District Function: Teaching and Learning

The district provides, supports, and sustains, through a written systemic plan for an aligned curriculum to state level standards including formative and summative assessments through its common syllabi. The district has created common 
syllabi including common assessments that identify essential curricular content, sequence curriculum and assessment vertically and horizontally, and pacing that ensures that curriculum is taught effectively in the available instructional times. Currently, the district’s curriculum is being rewritten to address national standards in the areas of English Language arts and math. The district has arranged for two external, university level auditors to evaluate the new curriculum for alignment, rigor, and relevance as well as the embedding of the Principles of Learning. This work began during the summer of 2010 and will continue throughout the school year. The revised curriculum will be reviewed yearly for three consecutive years using assessment results to identify possible curricular weaknesses.  Additionally all instructional materials including textbooks, technology, and assessments were adopted based upon a close alignment to the critical standards. Teachers in the district lead in the textbook adoption process and in augmenting curricular materials when necessary. The district maintains a relationship with Kent Intermediate School District in effort to maintain a broad view of important trends. We continue to serve on committees and task forces in effort to remain abreast of county wide and state efforts.  

Marzano and Stiggins emphasize the importance of using multiple measures to inform instruction and guide district level decision making. This research supports the district’s commitment to use multiple measures to inform decisions at both the school and district levels. The district and school measures include: a variety of assessments used district wide to measure growth around the five elements of reading and math at the elementary level, common assessments at the middle and high school levels, Michigan Educational Assessments, and the newly adopted Northwestern Educational Assessment (NWEA). This most recently adopted assessment is administered in grades K-12 three times yearly and used as partial measure of the attainment of district goals, to measure individual student’s incremental growth from year to year, and as an evaluation of building level and district strategies and their impact on achievement.  These various sources of data are used to guide instruction, monitor student achievement, assure equity, provide accountability and determine resource allocation.

The Michigan Department of Education’s Process Mentoring for Priority Schools, and the district’s data review process for all schools, as well as the district supported school improvement processes are structures that ensure that data are collected, organized and used to effectively guide instructional decisions and resources.  They provide a format and structure that ensure a formative review of data. During the data review and Process Mentoring processes, teams of combined stakeholders use data to study the impact of programming at the individual student level, and the impact of strategies used departmentally and building wide. Each teacher presents his/her own data as part of a Professional Learning Community Team. Because these teams meet frequently throughout the year, they have the opportunity to respond to data findings and to make real time adjustments. Additionally, out of the school improvement process emanates a school improvement plan that is driven by data determines the year long strategies for the building and district.  Through our work using the school improvement framework, we have gained valuable insights into the importance of a well thought out and collaboratively developed plan. The school improvement process represents the building and district’s theory of action and therefore has become the first agenda item addressed during the data review and Process Mentoring process.   

The district will continue these processes along with multiple measures if awarded the School Improvement Grant. Clearly they promote a transparent, collaborative, learning environment that is keenly focused on achievement. The data and the aforementioned processes will also play an integral part in the implementation and evaluation of the School Improvement Grant. Furthermore, the data collected will allow for ongoing evaluation of implementation, an understanding of the impact that strategies have on achievement, as well as the data needed for establishing and effectively utilizing internal and external accountability mechanisms.  
The district supports building human capital through continuous and job-embedded professional development for all instructional staff.  The district’s engagement with the University of Pittsburgh’s Institute for Learning has helped to ensure rigorous instructional practices and a common understanding of quality student work for all staff, students and parents. The district does monitor the extent of implementation at each individual school through its data management system called Total Recall as well as through building and district LearningWalks. The district has begun to implement clear and coherent collaborative strategies through Professional Learning Communities which occur at each of our buildings and are supported by instructional coaches. These instructional coaches, referred to as Disciplinary Literacy Coaches for the secondary division, provide knowledge and expertise to support and train district staff along with support from the district’s four core Curriculum Specialists.  New teachers are engaged in a comprehensive induction process that ensures new staff is knowledgeable in district management, content and curriculum procedures. 
Another structure the district has implemented to support the building of human capital involves the Aspiring Leaders program funded by the Wallace Foundation and developed in conjunction with Western Michigan University and Grand Valley State University.  Participants in the Aspiring Leaders program received thirty three credits toward a post graduate degree while deepening their knowledge of district initiatives and instructional leadership skills.  The Kent Intermediate School District’s Change Network is another professional development structure that builds human capital by facilitating building leaders through research-based change theory including surrounding districts and supported by Harvard University.  The district supports teachers specifically in their growth and development through the work with the Institute for Learning and its “Cohort A” structure.  Cohort A represents a team of content specific teachers who are provided intense and ongoing professional development in Disciplinary Literacy for the purposes of developing these teachers as future Disciplinary Leadership Coaches and Department Heads. It is the expectation from the district that individuals in Cohort A play lead roles during their Professional Learning Community Team meetings.
IV. Contextual Capacity: Labor and Board Relations

The district has worked with both the Board of Education and the Grand Rapids Education Association (GREA) to develop a district-wide school improvement plan that is system-wide and linked to its Comprehensive Needs Assessment. The District Improvement Plan reflects a vision for rapid improvement and allows the placement of resources into schools most in need of improvement. Each school is held accountable to achieving their Measurable Learning Objectives through their own individual School Improvement Plans. As part of this School Improvement Grant, the district is in the process of collaboratively developing and implementing a system-wide plan to provide extra support for low achieving and special education students.

V. Contextual Capacity: School Consolidation
The district has had to close or consolidate 20 schools/programs in recent years.  At least 15% of staff is new to their building or teaching position and administrators have been reassigned to individual buildings at least twice in the past five years.

VI. Contextual Capacity: Human Resources

The district has an evaluation plan for all staff.  There is a district wide plan to improve teaching and learning with all staff expected to engage in a minimum of thirty six hours of professional development. Teachers and other instructional staff have a common time to plan and collaborate, including observing each other teaching.

2.  If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. 

· The Grand Rapids Public School does not have any schools identified as Tier I.  GRPS does, however, plan on serving each of the schools identified on the Tier II and Tier III lists.  The only middle school identified on the Tier III list is Harrison Middle, which has been closed at the end of the 2009-10 school year.
If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.

The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment  indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  

·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 

· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements

· Select external providers from the state’s list of preferred providers; 

· Align other resources with the interventions;

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); and

· Sustain the reforms after the funding period ends.

Transformation Model

Actions to Support Required Activity : Replace the Principal - Revised August 6, 2010
Ottawa Hills High School
I. Hire Transformation Principal: Mr. Rodney Lewis, Fall 2007-Present   
During the 2006-07 school year, Superintendent Dr. Bernard Taylor Jr. concluded that the high schools’ progress had become stagnant as evidenced by low/flat test scores, limited parental involvement, and high rates of suspension. The decision was made by Dr. Taylor and his executive team to remove all high school principals in an effort to put in place a turnaround staff responsible for improving student achievement.  The aforementioned step was to be taken by the end of the 2006-07 school year so that the interim staff would have the opportunity to receive training and work through the summer in an effort to have turnaround principals and assistant principals in place for the fall, 2007-08 school year.  As part of this effort, Mr. Rodney Lewis was placed at Ottawa Hills as an interim principal during late spring of 2007 while the district worked to identify a complete staff that would be responsible for planning over the summer and leading the improvement of instruction starting the 2007-08 school year.
Starting in the fall of 2007, Mr. Lewis and his full administrative staff began leading the work to improve student achievement, and the students and families have seen tremendous progress during his brief tenure.  The following chart demonstrates the overall growth in proficiency as well as the tremendous decline in the percentage of students scoring in the lowest category according to the Reading portion of the Michigan Merit Exam.  During Mr. Lewis’ time at Ottawa Hills, Reading scores have more than doubled while the percentage of students scoring at the apprentice level has been cut in half.  In addition to increased rates of student achievement, Ottawa Hills has also seen a dramatic decrease in suspension rates as evidenced by a 42% reduction in the suspension rate during the 2008-09 school year.
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In an attempt to further support Mr. Rodney Lewis as the Transformation Principal for the 2010-2011 school year, Ottawa Hills High School shall be overseen by a governance board.  The purpose of the governance board will be to improve academic levels of proficiency, monitor the extent to which students are on track for graduation and college readiness, reduce suspensions and ensure that the environment is conducive to learning.  Mr. Lewis will be required to submit proposed plans to the governance board related to all areas involving instruction including professional development, materials, and programming for prior approval.  His job will be to execute the building’s School Improvement Plan and supporting strategies agreed upon by the governing body. The governing body will in turn focus on the innovative high school reform strategies outlined by the School Improvement Grant Application, the implementation of the strategies, and monitoring the impact of the reform strategies on student achievement. 

1. The Leadership Role of the Governance Board Chair

The Governance Board Chair ensures that the board fulfills its governance responsibilities and works with the school leader to achieve the mission of the school.  The Governance Board Chair shall:
· Have clearly written and approved procedures for evaluating the school leader.

· Create an agenda for all Governance Board Meetings
· Have clear written guidelines about the roles of staff as it relates to board support.

· Develop the frequency and nature of meetings to be held between the school leader and the board 
· Ensure all board members understand the roles of the board, the chair and committees.

· Maintain an open communication policy to ensure that important information is never concealed by and from the board chair, the school’s leader or the entire board.
2. The Roles of the Governance Board Committee
The board may authorize members to serve on a subcommittee or to act as an official board representative on matters of school business or programming. However, no opinion, decision or commitment can be made by a board representative or subcommittee without the board’s authorization.

· The chart below lists the key roles of the various board committees:
Committee

Key Responsibilities

Deputy Superintendent of Instruction

Supervises and evaluates all members of the Governance Board.

Executive Director of School Reform
Executes the responsibilities of the board chair including the review and evaluation of the principal’s performance regularly on the basis of a Turnaround Principal job description 
Executive Director of Secondary Schools 
Works jointly with the Executive Director of School Reform to review and evaluate the principal’s performance regularly on the basis of a Turnaround Principal job description
Executive Assistant to the Superintendent/Title I
Ensures adequate financial resources and monitor spending 
Student Reform Specialist 
Collects and analyzes student achievement, perception, and process data 
Principal (Does not vote with the board)
Prepares performance reports on achievement goals and objectives 
*Curriculum Specialists, Disciplinary Literacy Coaches, and members of Assessment and Evaluation will be called in as needed.

The Governance Board’s responsibilities include:
· Frequent review and study of  disaggregated formative and summative  student achievement data with a focus  on developing and implement specific strategies to close achievement gaps identified achievement gaps
· Engage community members and stakeholders in meaningful strategies aimed at supporting the mission and school’s student learning outcomes
· Approve the school improvement plan in process by submitting the plan for an executive audit and presenting final plan to the Board of Education
· Monitor implementation  all elements of the school improvement plan including setting budgetary priorities and  granting approval of expenditures and staff development 
· Make recommendation of skill sets needed to support the students and parents who function as a part of the learning community
· Create and monitor implementation of  a comprehensive family involvement plan  supported and monitored by a family liaison, building manager, and data specialists      
· Support teacher capacity building initiatives through the use of LearningWalks and observations 
· Develop and monitor  school-wide system for Positive Behavior Support plans
II. The Michigan Model of Leadership Coaching: To support the Mr. Lewis at Ottawa Hills and the Principals at the remaining Tier II & Tier III schools in attaining the leadership skills associated with Transformation Leadership, over the next three years the principals will receive a Leadership Coach as defined by the Michigan’s Principal Fellowship. Michigan’s model of Leadership Coaching is part of the Michigan’s state system of support for high priority schools.  Leadership coaches have been identified as a key mechanism for providing on-site assistance to school principals in order to help them make improvements that result in significant gains in student achievement. The role of a leadership coach is to help school leaders build their capacity through a one-to-one, confidential coaching relationship. Specifically, the job of the leadership coach is to engage principals in a learning process focused on systematic instructional improvement in the service of increased student achievement. Their focus is on developing structures which support the instructional core.  Principals and leadership coaches attend professional development together in order to provide a common framework and opportunity for collaborative learning. Additionally, the Leadership Coach is responsible for engaging the Principal in implementing high leverage strategies that lead to changes in student achievement and building culture.

This relationship contrasts technical assistance or consulting.  Leadership coaches are responsible for building the capacity of school leaders. The successful coach, like the successful school leader, develops the capacity of those around them to engage in an on-going process of professional inquiry and learning.  Thus, instead of solving problems or suggesting solutions, the job of the leadership coach is to establish a relationship with the principal (and other school leaders) that enables them to address, challenges and to successfully bring about transformational change.
III. Leadership for Transformational Change: The IFL partnership with GRPS middle and high school principals and leaders will focus on the following: Effort-Based Education, the Principals of Learning (POLS), the Learning Walk, the Instructional Conversation, Disciplinary Literacy (DL) introduction and accompanying DL tools.
The principals will explore their own beliefs about how effort creates ability and how to influence school cultural change through the lens of the POLS. The leadership sessions will be marked by lively discussions, thoughtful wonderings, and insightful reflections. Participants will learn the Learning Walk protocol, which will also serve as the basis for the Instructional Conversation session. Attention will be given to the importance of feedback and its relationship to building professional learning communities.

Participants will also learn what Disciplinary Literacy is, how it is enacted in classrooms, and learn how to use DL tools when observing DL classrooms. Participants will have an opportunity to use these tools and reflect on their experiences.

The IFL will conduct six sessions (see below)

Participants will:

· Understand how to use feedback and questioning protocols and observations tools that support principal and teacher practice. 

· Understand how to use the DL content tools to help collect data and plan for effective instructional conversations.  

· Understand how to organize support for continued academic improvement on every middle school in Grand Rapids.

· Understand the importance of establishing rituals and routines as means to change cultural behaviors in secondary schools.
Each participant will take away from each session:

· Knowledge and skills to support the district academic initiative, Disciplinary Literacy

· A sampling of DL Tools to share and enact in schools with appropriate role groups

· Skills to cultivate instructional conversations with teachers.

· Specific responsibilities to take this work back to the school and collect assigned evidence that supports the learning outlined in each session. 

· Reflect on how students learn ELA. Understand how teachers organize instruction to promote Academic Rigor using cognitively challenging tasks and/or assignments and organizing high level Accountable Talk™ (What would be reasonable to expect to see and hear in ELA classrooms.

Module

Audience

Staffing

Session

Contracted Fellow Days (Sessions x days x fellows)

Module 1
Secondary Principals

1 Fellow

Disciplinary Literacy Overview incorporating district created DL Units
1 fellow 
1 day
Wed., Oct. 6
Module 2 
Secondary Principals 
1 Fellow
A.M. Introduction to the Learning Walk 

P.M. Learning Walk  (2 LearningWalks in the afternoon-Middle School with Pam and High School with Ron)

1 fellow

1 day
Wed., Nov. 3

Module 3
Secondary Principals

1 Fellow

Learning Walk Feedback with a focus on non-evaluative observations/questioning techniques and next steps (Learning Walk Cycle)
1 fellow

1 day
Wed. Dec.8 
Module 4
Secondary Principals

1 Fellow

Instructional conversation: 

a. Feedback

b. Questioning

c. Reflection

d. Next Steps

Using GRPS principals DVD’s and classroom DVDs
1 fellow

1 day
Wed., Feb. 9, 2011
Module 5
Secondary Principals

1 Fellow

Disciplinary Literacy and IC Lab
A.M. Engaging in a real time DL Lesson in a secondary school

P.M. Instructional Conversation Labs based on the morning classroom lesson
1 fellow

1 day
Wed., March 23, 2011
Module 6
Secondary Principals

Using DL tools to initiate an Instructional Conversation

· Observation Tools in Math, Science and ELA

1 fellow

1 day
April 20, 2011
Actions to Support Required Activity : Replace the Principal-Revised Aug. 12, 2010
Union High School
I. Hire Transformation Principal:  As of Aug. 2, 2010, Justin Jennings has been hired as a Transformation Principal for Union High School. The following represents the Grand Rapids Public Schools job description for a Transformation Principal:
·  Utilize the Observing and Conferring protocol with teachers on a regular basis. 

·  Organize, lead, and account for the implementation of LearningWalks 

· Organize, lead, and account for the implementation of Professional Learning Communities Teams (PLCT’s)  for all content areas

· Ensure that the Governance Board Process is implemented with fidelity. 

· Organize, lead, and account for implementation Professional Development including but not limited to Disciplinary Literacy incorporating a blended instructional delivery model.  

· Monitor and provide timely feedback including but not limited to GradeBook, focusing on the use of Common Assessments, Common Syllabi and appropriate pacing.

· Organize, lead and account for implementation of a process for unit and credit recovery.

· Organize, lead and account for implementation of an assessment plan that provides for incremental improvement.

· Implement rigorous, transparent, and equitable evaluation systems for teachers and staff that take into account data on student growth as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice.

· Organize, lead and account for staff using student achievement data to inform and differentiate instruction.

· Establish schedules and implement strategies that provide for extended learning time for students.

· Provide appropriate social-emotional and community-oriented services and supports for students

· Provide ongoing mechanisms for family and community involvement.

· Develop and maintain community partnerships that enhance and support instruction leading to student achievement.

· Lead, organize and implement the School Improvement planning process.

II. The Michigan Model of Leadership Coaching: To support the principals at the Tier II & Tier III schools in attaining the leadership skills associated with Transformation Leadership, over the next three years the principal will receive a Leadership Coach as defined by the Michigan’s Principal Fellowship. Michigan’s model of Leadership Coaching is part of the Michigan’s state system of support for high priority schools.  Leadership coaches have been identified as a key mechanism for providing on-site assistance to school principals in order to help them make improvements that result in significant gains in student achievement. The role of a leadership coach is to help school leaders build their capacity through a one-to-one, confidential coaching relationship. Specifically, the job of the leadership coach is to engage principals in a learning process focused on systematic instructional improvement in the service of increased student achievement. Their focus is on developing structures which support the instructional core.  Principals and leadership coaches attend professional development together in order to provide a common framework and opportunity for collaborative learning. Additionally, the Leadership Coach is responsible for engaging the Principal in implementing high leverage strategies that lead to changes in student achievement and building culture.

This relationship contrasts technical assistance or consulting.  Leadership coaches are responsible for building the capacity of school leaders. The successful coach, like the successful school leader, develops the capacity of those around them to engage in an on-going process of professional inquiry and learning.  Thus, instead of solving problems or suggesting solutions, the job of the leadership coach is to establish a relationship with the principal (and other school leaders) that enables them to address, challenges and to successfully bring about transformational change.
III. Leadership for Transformational Change: In addition to replacing the principal at Union, individuals who function as a part of the school leadership team will work with the Institute for Learning (IFL) and the focus will be on supporting principals to engage in instructional conversations with teachers in the content areas of ELA, Math, Science, and Social Studies/History.  This work is to provide a structure for productive observations that prepare principals for instructional conversations. 
The principals will explore their own beliefs about how effort creates ability and how to influence school cultural change through the lens of the POLS. The leadership sessions will be marked by lively discussions, thoughtful wonderings, and insightful reflections. Participants will learn the Learning Walk protocol, which will also serve as the basis for the Instructional Conversation session. Attention will be given to the importance of feedback and its relationship to building professional learning communities.

Participants will also learn what Disciplinary Literacy is, how it is enacted in classrooms, and learn how to use DL tools when observing DL classrooms. Participants will have an opportunity to use these tools and reflect on their experiences.

The IFL will conduct six sessions (see below)

Participants will:

· Understand how to use feedback and questioning protocols and observations tools that support principal and teacher practice. 

· Understand how to use the DL content tools to help collect data and plan for effective instructional conversations.  

· Understand how to organize support for continued academic improvement on every middle school in Grand Rapids.

· Understand the importance of establishing rituals and routines as means to change cultural behaviors in secondary schools.
Each participant will take away from each session:

· Knowledge and skills to support the district academic initiative, Disciplinary Literacy

· A sampling of DL Tools to share and enact in schools with appropriate role groups

· Skills to cultivate instructional conversations with teachers.

· Specific responsibilities to take this work back to the school and collect assigned evidence that supports the learning outlined in each session. 

Reflect on how students learn ELA. Understand how teachers organize instruction to promote Academic Rigor using cognitively challenging tasks and/or assignments and organizing high level Accountable Talk™ (What would be reasonable to expect to see and hear in ELA classrooms
Module

Audience

Staffing

Session

Contracted Fellow Days (Sessions x days x fellows)

Module 1
Secondary Principals

1 Fellow

Disciplinary Literacy Overview incorporating district created DL Units
1 fellow 
1 day
Wed., Oct. 6
Module 2 
Secondary Principals 
1 Fellow
A.M. Introduction to the Learning Walk 

P.M. Learning Walk  (2 LearningWalks in the afternoon-Middle School with Pam and High School with Ron)

1 fellow

1 day
Wed., Nov. 3

Module 3
Secondary Principals

1 Fellow

Learning Walk Feedback with a focus on non-evaluative observations/questioning techniques and next steps (Learning Walk Cycle)
1 fellow

1 day
Wed. Dec.8 
Module 4
Secondary Principals

1 Fellow

Instructional conversation: 

e. Feedback

f. Questioning

g. Reflection

h. Next Steps

Using GRPS principals DVD’s and classroom DVDs
1 fellow

1 day
Wed., Feb. 9, 2011
Module 5
Secondary Principals

1 Fellow

Disciplinary Literacy and IC Lab
A.M. Engaging in a real time DL Lesson in a secondary school

P.M. Instructional Conversation Labs based on the morning classroom lesson
1 fellow

1 day
Wed., March 23, 2011
Module 6
Secondary Principals

Using DL tools to initiate an Instructional Conversation

· Observation Tools in Math, Science and ELA

1 fellow

1 day
April 20, 2011
Actions to Support the Required Activity:  Student data is included as a significant factor in evaluation and evaluations designed with teacher/principal involvement - revised August 12, 2010
As part of the Transformation Model, there are several areas related to how teachers will be evaluated that represent a departure from the district’s current evaluation system.  The areas connected to teacher evaluations that will be revised to include incorporating multiple measures of data reflecting Student Growth.  Additional elements that will be used to determine the teacher’s overall evaluation and performance will include: Professional Learning Community Team goals, observations conducted by the building administrator, Professional Learning Community Team observations, curriculum audits, and merit-based incentives.
I. Student Growth

The district will use a revised version of the locally adopted competencies outlined in the existing GREA Contract to measure the effectiveness of teaching staff who can work within the turnaround environment to meet the needs of students. Revisions include the creation and development of a “Fifth Domain” for teacher evaluations around student growth.  The Student Growth domain will measure actual student growth of the assigned students for the particular school, excluding students who transfer from the school or are expelled.  The Student Growth domain will account for 50% of the teacher’s evaluation.  Twenty five percent of the Student Growth will be based on state and national assessments where available. The remaining 25% or other percentage will be based on District, school, and other assessments. Below represents a rubric for teacher expectations around student growth:
Domain 5: Student Growth

1. A baseline for learning has been established

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Previous scores on state administered tests, standardized and/or local/teacher made benchmark testing that encompasses learning levels on at least 9 week basis are recorded and utilized to determine modifications for instruction.

Previous scores on state administered tests or standardized tests are recorded in a class profile.  Where these instruments are not available, an assessment for placement is administered to determine current level of student performance at the beginning of the year.

Teaching is directed by the Michigan Framework/Common Syllabus as well as the textbook with no reference to prior student performance.

Teaching is directed by the textbook with no reference to the Michigan Framework/Common Syllabus or prior student performance.

2. Evaluation of student learning involves pre and post assessment

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Pre and post assessments are used to provide group and individual instruction where needed.

Pre and post assessments are a part of on-going classroom instruction.

Pre-assessments are not used consistently.  Post-assessments are administered at the end of the instructional period.

Pre and post assessments are not used.

3. Student progress related to Michigan Core Standards/Common Syllabi is recorded and/or graphed on a regular basis to determine appropriate pacing of instruction

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Pacing of instruction is in agreement with state and local goals, allows for flexible grouping and individual student mastery of benchmarks

Pacing of instruction is directed toward the total group and/or sub-groups and is in agreement with state and local goals or benchmarks

Pacing of instruction has been identified and not in sequence with school or district goals

Pacing of instruction is not identified

4. The teacher will achieve his or her measurable student learning objective for state and national assessments.
Exceeds Expectations

Meets Expectations

Progressing Toward Expectations
Unsatisfactory

The teacher exceeded the measurable student learning objective written for state and national assessments.
The teacher met the measurable student learning objective written for state and national assessments.
The teacher was within fifteen percent the measurable student learning objective written for state and national assessments.
The teacher was sixteen percent or more below the measurable student learning objective written for state and national assessments.
5. The teacher will achieve his or her measurable student learning objective for district, school and other assessments.
Exceeds Expectations

Meets Expectations

Progressing Toward Expectations
Unsatisfactory

The teacher exceeded the measurable student learning objective written for district, school, and other assessments.
The teacher met the measurable student learning objective written for district, school, and other assessments. .
The teacher was within fifteen percent the measurable student learning objective written for district, school, and other assessments.
The teacher was sixteen percent or more below the measurable student learning objective written for district, school, and other assessments.
II. Professional Learning Community Team Goals:  Professional Learning Community Teams (PLCTs) will collectively develop measurable student learning objectives specific to their content that will be used for their individual evaluations. All educators connected to the Turnaround Model will be a part of various PLCTs. The PLCTs will determine their team’s goals that must be tied to the district’s goals (school and district improvement plans) and include criteria for determining success developed from student growth data. Team goals shall also include a delineation of responsibilities needed to meet the goals and suggested timelines for meeting the goals. PLCTs will provide data and information to their supervisor on the goals and progress towards meeting their goals. Per state legislation, the assessments of students who have not been present in the classroom or the school during the majority of the school year shall not be included in determining student growth data. Following are the evaluation tools that PLCTs must use when developing their goals.
· Measures of Academic Progress (MAP) utilizing Student’s Targeted Growth Goals
· Common Assessments (Developed by the District)
· Individual Teacher Student Surveys (Survey developed by the District)

III.  Observations conducted by a Building Administrator or Designated Evaluator:  All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be evaluated annually during the entire duration of the Turnaround Intervention Model by their Building Administrator using the district’s established classroom observation format.  Evaluations will comply with existing criteria as stated in the Professional Evaluation Performance (PEP) guidelines.  Professional Learning Plans (PLP’s) will only be an option for teaching staff if the plan includes a measurable learning objective for increasing student achievement. 
IV. Professional Learning Community Team Observations:  All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be observed annually during the entire duration of the Turnaround Intervention Model by their Professional Learning Community Team.  The rubric used to collect data for the classroom observation will be developed during Professional Learning Community meetings and include those elements related to the instructional strategies mutually agreed upon by PLCT members including the Disciplinary Literacy Coach and Building Administrator. The results of these observations shall be used as part of the teacher’s overall evaluation.
V.  Curriculum Audits: All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be observed monthly during the entire duration of the Transformation Intervention Model by teams of district staff for the purposes of curriculum audits. The purpose of the curriculum audits is to ensure timely alignment between the district’s common syllabi and instructional practice in the classroom.  The curriculum audits will be conducted by district staff including Data Support Specialists and data collected following the audits will be used as part of the teacher’s overall evaluation.  
VI. Merit-based Incentives – revised August 12, 2010 (see p. 47): All teachers who participate in Professional Learning Community Teams will have the opportunity to receive additional pay as part of the Transformation Model evaluation process. Using data from the following sources:  Criteria outlined in the observation rubric and utilized by a building administrator including Domain 5, Student Growth, Professional Learning Community Team goals, Professional Learning Community Team Observations, and Curriculum Audits.  Provided that the individual receives an overall “Exceeds Expectations” on their annual evaluation, the teacher will receive a stipend in the amount that will be negotiated with the union.   Teachers identified at the “Unsatisfactory” level shall be provided an Individual Development Plan by their Building Administrator that clearly outlines steps for improvement.
VII. Human Capital Facilitator: To support building administrators in the evaluation of all staff including staff identified as “Unsatisfactory” or “Progressing Toward Expectations,” the district has created the support position of Human Capital Facilitator.  Under the direction of the Executive Director of Labor Relations and Legal Services, the Human Capital Facilitator is responsible for providing leadership and support in the development, implementation and monitoring of the evaluation of staff and professional staff recruiting. 
Human Capital Facilitator

JOB FUNCTIONS:

1.*
Assist in the recruiting, screening and recommending of new certified staff.

2.*
Coordinate the District’s On-Line New Employee Orientation Program.  Ensure all new hires have completed the required Turnaround Intervention trainings, monitor progress, provide reminders, etc.

3.*
Oversee and monitor the providing of mentoring services to professional staff in an effort to assist them in meeting the requirements of Public Act 1526.

4.*
Work with and provide guidance to the new teacher Mentor Coordinator.

5.*
Provide leadership in the planning, organization and implementation of the new teacher induction program.  

6.*
Assist in the development of training programs which will prepare administrators to effectively evaluate staff.

7.*
Promote instructional improvement through coaching administrators in the ability to critically observe teaching and learning and to effectively provide feedback connected to the District’s instructional standards.

8.*
Conduct observations of lessons, model instructional and management strategies, participate in coaching and planning with individuals and teams.

9.*
Assumes responsibility for the continued improvement of new teachers and as guided by current research and developments.

10.*
Maintains a liaison with other District departments, school buildings, and District leadership to improve staff performance.

11.*
Lead or participate in representing the district in grievances regarding the teacher evaluation process and other matters, as assigned.

12.*
Coordinates the development of new job descriptions for postings.  Assist with pay classification programs/systems.

13.*
Maintain confidentiality in carrying out all duties.

14.*
Remain technically competent and knowledgeable of the job expectations.

15.*
Ensure decisions are consistent with District policies, procedures, goals and objectives.

16.*
Interact with co-workers, administrators, students and parents in a cooperative, supportive and positive way.

17.
Other duties as assigned. 

* Designates Essential Functions of the Position
VIII. Principal Evaluation: revised August 6, 2010 Just as the evaluation process for teachers will be changing to include student growth, so will the evaluations for principals. For the 2010-11 school year, the effectiveness of district and school leadership including principals and assistant principals will be measured according to multiple data points: school achievement data, parent/student/teacher surveys, and a leadership performance rubric. School-level value added achievement growth scores will be calculated, and principals and assistant principals will be expected to achieve their school’s measured learning objectives outlined in their School Improvement Plan.    

Confidential parent and student surveys will be sent out twice annually to measure the parent and student perceptions of the climate of the school and interactions with teachers and administrators, as well as academic achievement levels. 


The principal performance rubric created by Rich Halverson from the University of Wisconsin will be the primary tool used to evaluate principals.  The rubric is divided into the following domains:
1. Focus on Learning

2. Monitoring Teaching and Learning

3. Building Nested Learning Communities

4. Acquiring and Allocating Resources

5. Maintaining Safe Learning Environment
Principal Evaluation Rubric 2010-2011
Focus on Learning
Component Tasks

1 – Needs attention

Stage One

Stage Two

1.1 

Maintaining a school-wide focus on learning

Leaders have not engaged the school community and staff in collective conversations about student learning. The school either does not have a clear vision for learning or the vision is regarded by community members as platitudes unrelated to the daily practices of teaching and learning. Principals rarely discuss either student achievement data or concrete examples of instructional practice with teachers.  

Leaders have engaged the school community and staff in conversations about student learning that serve as the foundation of a shared vision. The school has a collaboratively developed vision of learning that largely reflects the actual practice of teachers. Principals sometimes discuss student achievement data or examples of instructional practice with teachers.  

Leaders regularly engage the school community and staff in on-going conversations that serve as the foundation of a collective understanding of student learning. The school has collaboratively developed, and regularly revisits, a vision of learning that reflects the actual practices and aspirations of teachers. Principals frequently discuss both student achievement data or concrete examples of instructional practice with teachers. 

1.2 

Formal leaders are recognized as instructional leaders

The principal is not widely recognized as an instructional leader. School leaders rarely engage (fewer than 2 times/month) in public instructional leadership activities such as learning walks or classroom visits. Principals either design professional development activities on their own or leave the design to exclusively to teachers. Principals rarely participate in professional development opportunities. 

The school staff recognizes the principal of the school as instructional leaders and seeks his/her input on teaching and learning issues. School leaders occasionally engage (weekly) in public instructional leadership activities such as learning walks or classroom visits. Principals work with teachers to organize professional development and curriculum design, but do not participate in the actual sessions.

School staff and all stakeholders recognize the principal as an instructional leader in the school and consistently seek his/her input on a variety of instructional issues. School leaders regularly engage (several times per week) in public instructional leadership activities such as learning walks or classroom visits. Principals work with teachers to organize professional development and curriculum design, and are active participants in the sessions.

1.3 

Collaborative design of integrated learning  plan

Teachers are left to their own devices to come up with instructional strategies. Strategies to improve student academic performance are rarely discussed at faculty meetings.  School-wide planning for instruction is either not done or is an exercise that exists apart from the actual instructional practices of the school.  

Teachers and leaders work together to refine and develop instructional strategies. The school has developed a structured, collective instructional planning process that coordinates specific instructional initiatives toward overall goals of student achievement.  Strategies to improve student academic performance are discussed at faculty meetings. The school plan reflects the priorities of the district learning plan.

Strategies to improve student academic performance are the regular focus of faculty meetings. The school has developed a structured, collective instructional planning process that uses student achievement data to coordinates specific instructional initiatives toward overall goals of student achievement. The plan integrates intermittent measures of student progress toward learning goals. The school plan is well-integrated with the district learning plan.

1.4

Providing appropriate services for students who traditionally struggle

Special needs staff work on their own and provide services to students outside the regular classroom. Leaders fail to develop differentiated intervention programs to help students who traditionally struggle. Few if any teachers use pre-assessment tools as a basis for differentiation of instruction; differentiation of instruction is rarely observable.

Special needs staff work together with each other and with teachers to plan services, but services to students are mainly provided outside the regular classroom. Leaders ensure that programs for diverse learners are developed for students who traditionally struggle. Many teachers use pre-assessment tools as a basis for differentiation of instruction in reading, writing and math; differentiation of instruction is often observable.

Special needs staff work together with each other and with teachers to plan services; services are usually provided in the context of the regular classroom. Leaders work with teachers to develop and monitor differentiated instructional practices for students who traditionally struggle. Teachers consistently use pre-assessment tools as a basis for differentiation in all content areas; differentiation of instruction is regularly observed across subject areas.

Monitoring Teaching and Learning

Tasks

1 – Needs attention

Stage One

Stage Two 

2.1 

Formative evaluation of student learning

Teachers rarely report sharing their practices to provide meaningful, systematic feedback on student performance at grade level or subject matter meetings. Teachers are responsible for developing formative measures of student learning on their own. The school lacks a systematic method for providing intermittent measures of student learning across classrooms and grade levels.

Teachers frequently report sharing their practices to provide meaningful, systematic feedback on student performance at grade level or subject matter meetings. Leaders recognize the value of formative assessments and provide opportunities for teachers to share assessment practices. The school either contracts for or has developed its own systematic method for providing intermittent measures of student learning across classrooms and grade levels.

Leaders provide structured opportunities at grade level or subject matter meetings for teachers to share practices for providing meaningful, systematic feedback on student performance. Leaders recognize the value of formative assessments and provide opportunities for teachers to collaboratively redesign assessments in light of school learning goals. The school successfully uses a systematic method for providing intermittent measures of student learning in order to predict and shape student learning outcomes across classrooms and grade levels.

2.2 

Summative evaluation of student learning

Evaluation of student performance is limited to district or state summative achievement data. There is a marked discrepancy between the quality of assigned classroom grades and the results of standardized achievement tests. Teachers and staff have fewer than 2 annual opportunities to collectively reflect on achievement data and to collaboratively redesign the school instructional program in light of the data.

Evaluation of student performance is based on multiple sources of summative assessment data. There is some disparity between the quality of assigned classroom grades and the results of standardized achievement tests, but this disparity is a topic of conversation among staff.  Teachers and staff have 2-5 annual opportunities to collaboratively reflect on achievement data and to redesign the school instructional program in light of the data.

Evaluations of student performance are based on multiple sources of data including student self-evaluation and/or self-reflection. The disparities between the quality of assigned classroom grades and the results of standardized achievement tests have diminished as a result of collaborative instructional design. Teachers and staff have more than 5 annual opportunities to collaboratively reflect on achievement data and redesign the school instructional program in light of the data.

2.3 

Formative evaluation of teaching

Principals limit classroom visits to resolving problems or for formal evaluation. Teachers are left on their own to find resources to improve their practice. Faculty meetings provide fewer than 2 annual opportunities to use samples of typical or exemplary student performance to clarify teaching and learning tasks or to distinguish levels of student performance. 

Principals visit classrooms monthly for both formative and summative purposes. Leaders provide guidance for teachers in identifying and acquiring resources to improve practice. Faculty meetings use samples of typical or exemplary student performance 2-3 times per year to clarify teaching and learning tasks and to distinguish levels of student performance.

Principals visit classrooms 2-3 times per month for both formative and summative purposes and regularly provide feedback on teaching. Leaders provide guidance for individual teachers to find resources to improve practice; these resources are collectively reviewed and integrated into teacher and school improvement planning. Faculty meetings use samples of typical or exemplary student performance more than 4 times per year to clarify teaching and learning tasks and to distinguish levels of student performance.

2.4 

Summative evaluation of teaching

The teacher evaluation policies and forms focus on performance checklists that do not reflect research on appropriate models of teaching and learning. Evaluation policies are not customized for non-classroom staff. Occasions for evaluation are either selected by teachers or chosen at random by the evaluator. Evaluation practice usually involves a single classroom visit. Formal evaluation practices are primarily used to document poor performance. The evaluation process operates independently of professional development or goals for student learning. 

Teacher evaluation policies, forms and procedures are informed by research on appropriate models of teaching and learning. Appropriate evaluation policies are developed for classroom staff. Occasions for evaluation are focused on reviewing the teacher’s areas of professional growth in the classroom. The evaluation process draws on multiple classroom visits. Formal evaluation practices are still primarily used to document poor performance. The design of the evaluation process is connected to either the school goals for improving student learning or the school’s and teacher’s professional development program. 

Teacher and staff evaluation procedures informed by appropriate research on models of effective practice. Appropriate evaluation policies are developed for classroom staff and teachers are reviewed annually. Occasions for evaluation are targeted to measure the staff’s ability to engage in the school’s major instructional initiatives. The evaluation process draws on multiple classroom visits by multiple observers. Evaluation practices are used to document poor teaching as well as to provide valuable feedback for accomplished teachers. The design of the evaluation process integrates measures of student learning and is linked with the school’s and teacher’s professional development plan.

Building Nested Learning Communities

Tasks

1 – Needs attention

Stage One

Stage Two

3.1 

Collaborative school-wide focus on  problems of teaching and learning 

The school seems to address a different instructional problem every year. Current programs do not build on past initiatives, and may even contradict what went before. Meetings at which school instructional initiatives are discussed are mainly informational rather than participatory. Faculty committee’s focus mainly on address emergent problems and routine, non-instructional issues. Learning goals are measured in terms of student achievement data. Individual teachers are left alone to reconcile these different instructional priorities in their practice. 

The school has determined a long-term vision for instructional improvement. Current programs build on past initiatives, and professional development, curriculum design and school improvement planning are linked to focus on several key problems of teaching and learning. Meetings at which school instructional initiatives are discussed are balanced between informational and participatory formats. Faculty committees routinely focus on issues of teaching and learning. Learning goals are identified and measured in terms of disaggregated student achievement data. Teachers build on prior initiatives within their disciplines to plan and to develop new practices to meet teaching and learning goals.

The school has collaboratively developed a long-term vision for instructional improvement. Current programs build on past initiatives, and professional development, curriculum design and school improvement planning are linked to the key problems of teaching and learning. Meetings at which school instructional initiatives are discussed are mainly participatory. Faculty committees develop intermediate timelines and benchmarks to determine whether new practices are helping achieve student learning goals. Teachers and leaders build on prior initiatives within and across their disciplines to plan and to develop new practices to meet teaching and learning goals. 

3.2 

Professional Learning

The school allows teachers to decide on professional development options. Formal in-service time is spent on disseminating information regarding assorted, disconnected topics. There are no formal measures of professional development effectiveness.

The school has developed a long-term plan for continuous support of professional growth that integrates individual teacher needs with whole school goals. In addition to informational sessions, adequate structured time is allocated for staff to engage in these professional development activities. Staff satisfaction surveys provide the main measures of professional development program effectiveness.

The school has developed a long-term plan for focused support of professional growth in key instructional areas that provides differentiated support for individual teacher ability in terms of whole school instructional goals. Information is disseminated in alternative media to allow for maximum time for staff to engage in and reflect upon professional development activities. A variety of summative and formative assessments are developed to determine whether the professional development program helps teachers improve student learning in targeted areas. 

3.3 

Socially distributed leadership

Authority in the school is perceived by teachers and staff as centralized. Control over instructional and budgetary planning is retained by formal leaders. Principal. Opportunities for teachers to participate in decision-making are widely seen as token efforts irrelevant to the real decision-making power. 

Formal leaders delegate a variety of leadership tasks to a teachers and staff. Although there are opportunities for teachers to participate in school leadership, control over the instructional agenda is retained by local leaders. 

Formal leaders create and/or recognize structures through which teachers and staff are able to developing initiatives for the school’s instructional priorities. Control over the direction and content of the instructional agenda is shared by formal leaders, teachers and staff. 

3.4 

Coaching and mentoring

Teachers who have expertise in content or pedagogy do not have structured opportunities to share information, experiences, and/or knowledge with other teachers. Mentoring programs are either ineffective or accidentally effective based on the dispositions of individual mentors and mentees. District-level instructional coaching initiatives do not seem to affect everyday teaching and learning.

Teachers with expertise in content and pedagogy have structured opportunities to share information, experiences and/or knowledge with other teachers.  Mentoring programs exist and are structured to help mentees learn from the experience of mentors. District-level instructional coaches are respected members of the community and successfully help teachers with problems of practice.

Leaders provide teachers who have expertise in content and pedagogy with structured opportunities to share information, experiences and/or knowledge with other teachers. Expert teachers are selected to mentor other teachers on a regular basis, and mentoring training programs help mentors relate their experiences to mentees.  District-level instructional coaches are respected instructional leaders who help teachers solve problems as well as introducing new methods and practices.

Acquiring and Allocating Resources 

Tasks

1 – Needs attention

Stage One

Stage Two

4.1

Personnel practices

Fewer than 70% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  School leaders rely on district applicant lists to fill open positions. There are no induction programs.  There are few incentives available to reward teachers for excellent performance.

Between 75%-90% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  Leaders use district supplied applicant lists but also rely on other sources to find qualified candidates to fill open positions. There are limited induction programs to retain new teachers. Leaders have some discretion to reward teachers for excellent performance.

Over 90% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  Teachers with specialized qualifications and skills are actively recruited to fulfill specified needs of the school community.  Teacher induction programs are integrated into mentoring and professional development programs. Leaders have developed an incentive system to reward teachers for progress toward school-wide goals.

4.2 

Structuring and maintaining time

Leaders expect staff to use time as instructional resources, but do not structure or monitor time used for professional learning. Shared time for planning often spent on non-instructional issues. 

Leaders support and assist staff to protect time as valuable resources in providing quality instruction; but leaders do not explicitly organize time use around resolving the complex problems of instruction. Instructional issues are a priority for shared instructional time.

Leaders structure professional time to address complex issues of instruction.  Time is provided for whole-school, grade and subject-matter level planning, curriculum design and reflection. Teachers receive feedback on effective uses of instructional planning time. 

4.3

School resources are focused on student learning

Leaders perceive they have an inadequate range of discretion to acquire and allocate human, material or financial resources.  The perception of pre-determined school budgets leave leaders little freedom or ability to repurpose resources for local instructional goals. The budget is developed through an ad hoc process that does not adequately support sustained school improvement.  

Leaders perceive they have a limited range of discretion for allocating necessary human, material and financial resources. Leaders are able to link budgets, school improvement, professional development plans to school-wide goals for student learning. Fiscal and performance data are used to make informed decisions about resource plans. There is an established, comprehensive budgeting process that adequately supports sustained school improvement.

Leaders perceive they have considerable range of discretion for allocating and acquiring necessary human, material and financial resources. Leaders base decisions about budgets, school improvement, and professional on school-wide goals for student learning. Fiscal and performance data are systematically used for making informed decisions. There is an established, comprehensive budgeting process that incorporates staff input and is communicated to stakeholders; the staff receives training to participate in the budget process.

4.4

Integrating external expertise into school instructional program

District experts and external consultants approach the school to provide services. Experts and consultants generally do not customize services to fit on-going school instructional priorities. The services of experts and consultants are coordinated either with each other or with the main instructional priorities of the school.  District resources are not well utilized.  Few teachers participate in professional networks outside the school. 

Leaders seek out expertise from the district and from outside sources.   District experts and external consultants are chosen based on their ability to help the school achieve instructional goals; but the work of consultants might not be well coordinated with each other. School leaders have developed close links with the district and are able to influence the use of district resources. Some teachers participate in professional networks outside the school.

Leaders continuously seek out expertise from the district and from outside sources. The work of external experts is coordinated with each other and with key community members to help the school achieve instructional goals. The school has cultivated “critical friends” to provide perspective on school progress. Leaders have developed strong relations with the district and are able influence the design of district priorities. Most teachers participate in professional networks outside the school.

4.5

Coordinating and supervising relations with families and the external communities 

Most teachers contact fewer than 3 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. Other than parent-teacher conferences, there are no programs to welcome families into the school and the classroom. Teachers, families, building personnel, and community must approach the school for information on instructional priorities.   

Most teachers contact 3-5 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. There are a variety of programs developed to welcome families into the school and classrooms. The school regularly reaches out to teachers, students, families, building personnel, and community members to provide information on instructional priorities through a variety of media. 

Most teachers contact more than 5 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. Families work with leaders to develop programs that not only make the school more welcoming, but also to bring community resources into the school. The school regularly shares information through a variety of media and actively seeks out what community members want to know about the school.  

Maintaining Safe and Effective Learning Environments
Tasks

1 – Needs attention

Stage One

Stage Two

5.1 

Clear, consistent and enforced expectations for student behavior

Discipline policies are inconsistent or not enforced at all. The responsibility for enforcement is left to individual teachers. Discipline policies are rarely reviewed. Most students perceive behavior polices as unfairly or randomly enforced.

Discipline policies are enforced consistently throughout the school.  Teachers and leaders work together to ensure fair enforcement. Discipline policies are annually reviewed. Most students perceive behavioral expectations to be fairly designed and enforced. 

Discipline policies are equitably and consistently enforced. Teachers and leaders work together to ensure fair enforcement. Teachers and leaders use data on student conduct and achievement to review and adjust policies.  Students take ownership by participating in the development and peer-enforcement of behavior policies. 

5.2

Clean and safe learning environment 

District/school safety policies or procedures do not reflect conditions in the school. Significant numbers of students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. School-wide assemblies are rare and difficult to control. School-wide announcements that interrupt classroom teaching typically occur more than three times per day.

District/school safety policies or procedures reflect conditions in the school, but are not regularly reviewed. Small minorities of students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. Students interact civilly at regular school-wide assemblies. School-wide announcements that interrupt classroom teaching typically occur between two and three times per day.

District/school safety policies and procedures reflect school conditions and are annually reviewed. Virtually no students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. Students regularly lead and interact civilly at school-wide assemblies. School-wide announcements that interrupt classroom teaching typically occur less than twice per day.

5.3

Student support  services provide safe haven for students who traditionally struggle

The school’s often miscategorizes students with special needs and is unable to provide services to successfully improve learning for most identified students. The school has underspecified plans for improving attendance, dropout and graduation rates for students who traditionally struggle.  No pool of adult mentors or advocates is available for struggling students.

The school effectively identifies students with special needs but is unable to provide services to successfully improve learning for most identified students. The school has a plan in place and has made progress in improving attendance, dropout and graduation rates for students who traditionally struggle. Students can volunteer to meet with a pool of adult mentors and advocates for academic and social assistance.

The school effectively identifies students with special needs and successfully provides services to improve learning for most identified students. Leaders work with teachers across the school to continually revise plans for improving attendance, dropout and graduation rates for students who traditionally struggle. An extensive pool of adult mentors and advocates contact students in need to provide academic and social assistance.

5.4 

Buffering the teaching environment

Leaders require teachers to resolve parent and district concerns on their own. The school can fail to meet expectations for classroom access in two ways. 1) The school restricts public access to classroom teachers too tightly.  Parents and visitors feel unwelcome in the school, and teaches are reluctant to talk about their work with visitors. 2)The school provides too little control over classroom visitors.  Teachers find it difficult to focus on teaching and learning because of external interruptions. 

School leaders are able to help teachers deal with parent concerns. Leaders have developed good relations with the district leaders and are able to effectively filter and pass on relevant information to teachers. Leaders have established reliable procedures to provide public access to teachers and classrooms.  Teachers feel comfortable with classroom visitors.  

School leaders are able to help teachers deal with parent concerns. Leaders are able to relate the message of successful achievement at the school to district and community leaders.  This message helps leaders serve as successful advocates for district resources and to filter resources effectively to teachers. Leaders have established and regularly review reliable procedures to control access to the classroom. Teachers welcome classroom visitors.

Types of Performance Data:
Principals and supervisors will collaborate and identify various types of data that inform the self-reflection and evaluation process. Data will be collected on or before February and May of each year. Data will be collected from important groups including faculty, staff, parents, students, and supervisors. The data will include, but not be limited to, student performance, surveys of teachers and parents about leadership, school climate or school culture. The data will be compiled with a principal’s goals into a professional portfolio. The portfolio can be used with the evaluation process as appropriate. 

Other forms of data that should be considered in the self-reflection and evaluation processes include: 

• Attendance 

• Drop-out rates 

• MAP scores 

• Discipline referrals 

• National standardized tests (e.g. ACT/MME) 

• Parent participation in school processes 

• Graduation rates 

• Suspension rates 

• Course failure rates  

• Perceptual data from students, parents, and community 
Actions to Support Required Activity: Identify and reward school leaders, teachers and other staff who in implementing the Transformation Model have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so (Please Note: Must Be Negotiated)-Revised Aug. 6, 2010.
I. Provide merit-based incentives: All teachers who participate in Professional Learning Community Teams will have the opportunity to receive additional pay as part of the Transformation Model evaluation process. Using data from the following sources:  Criteria outlined in the observation rubric and utilized by a building administrator including Domain 5, Student Growth, Professional Learning Community Team goals, Professional Learning Community Team Observations, and Curriculum Audits.  Provided that the individual receives an overall “Exceeds Expectations” on their annual evaluation, the teacher will receive a stipend in the amount that will be negotiated with the union.   Teachers identified at the “Unsatisfactory” level shall be provided an Individual Development Plan by their Building Administrator that clearly outlines steps for improvement.
Updated language based on negotiations regarding Merit-Based Incentives as of Aug. 12, 2010.

All teachers who participate in professional learning community teams will have the opportunity to receive additional pay as part of the Turnaround or Transformational Intervention model evaluation process.  Provided the particular school achieves its goals and provided that the individual teacher receives an overall “Exceeds Expectations” on their annual evaluation, then the individual will receive a stipend in the amount up to $5,000.00 depending on the amount of Grant money received for merit incentive pay for the particular school’s teachers and the number of teachers who are eligible for the merit based incentive pay.

The decision to award or not award merit-based stipends shall not be subject to the grievance and arbitration procedure, and no arbitrator shall have jurisdiction over the decision to award or not to award performance-based stipends.

Merit Based Incentives will begin based on the 2010-2011 school year.

II. Remove leaders who have not increased achievement - revised August 6, 2010: As part of the principal evaluation process, administrators who have not increased student achievement will be removed.  By November of each year, the principal will develop no less than four measurable goals including a minimum of one goal around increasing student achievement. Principals and their assigned Executive Director will meet in November to finalize these goals. Interim meetings will be scheduled in February and May so that the principal and Executive Director can examine evidence related to the mutually agreed upon goals.  Utilizing the Principal Evaluation Rubric (see p. 38-43), administrators who have been identified as “needing attention” in any key task will be provided an individualized development plan by their assigned Executive Director.  Failure to implement the individualized development plan and/or the identification any additional key tasks according to the rubric, will result in an unsatisfactory performance review.  Administrators who receive an unsatisfactory performance review will not be recommended for renewal for the following year.  
Actions to Support Required Activity: Provide staff ongoing, high-quality, job-embedded professional development
Institute for Learning - GRPS History
Grand Rapids Public Schools, under the leadership of Superintendent Dr. Bernard Taylor and with support from the Richard and Helen DeVos Foundation, has entered into its fourth year of partnership with the Institute for Learning (IFL) of the Learning Research and Development Center at the University of Pittsburgh. The IFL continues to serve as the district’s reform partner by strengthening the district’s capacity to advance learning on all levels and increase student achievement. The district’s theory of action continues to center on culture, conditions, and competencies as it strives to ensure all students are “college ready.” District Improvement Strategies include Accountability, Expectations, Data to Inform Instruction, Capacity Development of Staff, Safe and Secure Environment, Collaboration, Adult Relationships and Walk-throughs, Rigorous and Relevant Curriculum, and Additional Time Interventions.

Effort-based Learning and the Principles of Learning serve as fundamental to the district’s goal for all students to have access to high-quality instruction. A team of Institute Fellows continues to support the district’s instructional initiatives both at the elementary and secondary levels by providing professional learning which is research-based, job-embedded, rigorous, differentiated by level and discipline, and sustained. This team, in collaboration with the District’s instructional team under the leadership of the Chief Academic Officer, Carolyn Evans, co-designs professional learning for key role groups including principals, coaches, department chairs and teacher leaders, and central office leaders.

The goals of the partnership for 2007-08 included developing school and district leaders’ understanding of the Principles of Learning, particularly Clear Expectations, Academic Rigor in a Thinking Curriculum and Accountable Talk® in the service of literacy and mathematics. Particular attention was drawn to the alignment of the Principles of Learning with the district’s instructional models at the elementary and secondary levels. Leaders increased their knowledge of effort-based learning and built common language and vision of high-quality instruction through the Principles of Learning. Through classroom analyses, professional text discussions, and examination of student work, leaders advanced their practices to guide and direct the instructional work in their schools. Leaders were introduced to The Learning Walk® routine as an important leadership practice for gathering evidence of student learning, and part of the cycle of continuous professional learning and improvement. The Learning Walk® routine was introduced and practiced in eight district elementary and secondary schools.

An essential responsibility for school leaders in this first year was to use the IFL tools, such as the Principles of Learning CDs and The Learning Walk® toolkit to build awareness with staff, and link these ideas to the instructional improvement efforts at their schools. Principals used structures such as grade and department conferences and faculty conferences to build professional learning at the school site, just as central leaders used professional development time at principals’ meetings to further the work of the IFL Leadership Institutes.

In 2008-09, IFL Fellows and key district leaders collaborated on both an elementary plan to improve writing and a secondary plan to improve three core disciplines. The overarching goal was to build the instructional leadership capacity of principals and teacher leadership skills to increase the quality of instruction in classrooms. IFL Fellows worked closely and continuously with central leaders in creating and sustaining effective support and accountability for school leadership and classroom instruction. The Learning Walk® routine was practiced with district instructional initiatives and central leaders received at-the-elbow coaching in this instructional improvement routine.

In this same year of the partnership 08-09, the district, in partnership with IFL, launched an ambitious initiative to improve secondary instruction in core academic disciplines of English language arts (ELA), Mathematics, and Science through Disciplinary Literacy. The district had previously organized the development of new common syllabi and assessments, and it was felt that the groundwork had previously been laid for the introduction of Disciplinary Literacy. Over the course of the
 year, the IFL Fellows from each of these core disciplines provided two sets of visits to the district with the goal of introducing Disciplinary Literacy lessons and the core principles for academically rigorous instructional practices to central leaders, principals, department chairs, and teacher leaders. The IFL Fellows met with and provided learning opportunities for district leaders in how to organize this instructional work within the district and in each core content. Under the leadership of the Chief Academic Officer, Carolyn Evans, the district assembled a Core Team who attended the IFL Disciplinary Literacy National Institute and this team comprised both central leaders and teacher leaders. The Core Team was charged with the responsibility to serve as key planners in the roll-out of Disciplinary Literacy across secondary schools in cohort structures. Over the year, IFL DL Content Leads provided continuous technical assistance to the district leaders in designing and implementing the work introduced to Core Team members.
Secondary Disciplinary Literacy

For 2009-10, the partnership work in IFL Disciplinary Literacy (DL) Team in collaboration with the Central Office Leadership Team built capacity and co-accountability for instructional improvements in the disciplines of Math, ELA, Science, and Social Studies/History. The plan was built by combining efforts with clear goals for each discipline. Each of the IFL DL Content Leads built discipline-specific content knowledge and pedagogical content knowledge during each of the on-site in district days. The intention was to deepen the knowledge and practice of cohorts A & B as they apprenticed these instructional practices in their classrooms and served as labs to grow professional learning within each discipline and across the schools. Lesson study, DL content-specific routines and rituals for high-quality classroom instruction, DL Observation protocols, and other IFL DL tools and practices were utilized. Each discipline supported the beginning stages of coaching at the secondary level. Professional Learning Communities (PLCs) and the tools and resources needed to launch effective study groups were incorporated into the work, again as a conscious plan to build capacity across secondary level. The goals of Disciplinary Literacy for 2009-10 enabled school leaders to improve site-based professional development and organize structures to sustain improvement efforts. Collegial routines were established and enacted so that teachers within disciplines/courses could design lessons and arcs of lessons that embodied Effort-based learning, the Principles of Learning and the Disciplinary Literacy Principles.

Leadership

A critical role for the school principal is to build capacity and co-accountability for continuous improvement in teaching and learning. The district, in collaboration with IFL, provided sustained and differentiated professional learning specifically for school principals in developing human and social capital as a strategy for building both capacity and co-accountability. Goals for this aspect of the work included deepening principals’ knowledge of what constitutes an effective instructional conversation. The participants practiced and participated in the instructional conversation in a lab setting. This routine strengthened leaders’ practice through use of the instructional conversation tool and artifacts of practice associated with developing principal and teacher practice. The instructional conversation routine promoted co-accountability across the district schools.
I.  Provide ongoing, job-embedded professional development:  As part of the Transformation Model, all instructional staff will participate in weekly Professional Learning Community Team meetings, monthly LearningWalks, bi-weekly curriculum audits, and weekly Content Focused Coaching utilizing Disciplinary Literacy Coaches for both Reading and Math.  Additionally, as part of the Transformation Intervention Model, all teachers will work a 45 hour work week compared to a 36 hour work week in traditional buildings.  The additional 9 hours will be used to support professional development including PLCT meetings, DL training, and Governance Board preparation.  Additional opportunities for professional development include identified teachers participating in the Michigan’s Principals Fellowship.  Professional development will be aligned with Disciplinary Literacy reform strategies with dates, times, and agendas for weekly PLC meetings constructed by school staff. The purpose of all professional development is to ensure that instructional staff is equipped to facilitate effective 
teaching and learning as described by The Institute for Learning and have the capacity to successfully implement school reform strategies learned during ongoing professional development opportunities.

 Also, as part of the ongoing and high quality job embedded professional development requirement for the Transformation Model, all teachers who participate in Professional Learning Community Teams shall subscribe to the following:

· Complete the 36 hours of professional development required by the District for all teachers

· Complete an additional 36 hours of professional development required for a phase 7 school 

· Nine additional hours resulting to the creation of a 45 hour work week
· Participate in a mandatory Summer Institute-minimum of 48 hours
· Twenty-four to thirty-six hours of professional development during the summer (In addition to the Summer Institute)
A detailed professional development plan for both ELA and Mathematics for schools participating in the Transformation Model is on the following pages.
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Ottawa Hills Professional Development Plan

Timeline

Activity

Goal and Strategy

Participants

Evaluation

August 30, 2010

Six hours training in how to use MAP data to plan instruction in reading and math.  

Goal 1, 2, 3, and 4.   Teachers will differentiate instruction using MAP data.  

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

August 31, 2010

Six hours of instruction in reading strategies and differentiated instruction to meet the needs of all students using aligned curriculum and assessments.  This training will address differentiating instruction across all content areas.  Exam view training.

Goal 1, 2, 3, and 4.  Teachers will use strategies of summarizing, comparing and contrasting, structured note taking, and graphic organizers.

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

September 1, 2010

7 Keys to Comprehension – comprehension strategies along with incorporating Disciplinary Literacy strategies

Goal 1, 2, 3, and 4.  Teachers will differentiate instruction incorporating the 7 Keys and DL.

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

November 2, 2010

Six hours instruction in Reading Strategies and revisit Disciplinary Literacy 

Goal 1, 2, 3, and 4.  Teachers will differentiate instruction incorporating the 7 Keys and DL.

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

February 21, 2011

Six hours instruction in Reading Strategies/Interventions to ensure that staff has a thorough understanding of using strategies to increase achievement of students not meeting learning standard.

Goal 1, 2, 3, and 4.  Teachers will differentiate instruction incorporating the 7 Keys and DL.

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

March 21, 2011

Six hours instruction in using data analysis.  Analyze the effectiveness of our instructional strategies.   

Goal 1, 2, 3, and 4.  Using data to measure effectiveness of strategies implemented

All Instructional Staff and Support Staff

PLC and Staff agendas and Teacher feedback survey

First Monday of the Month Staff Meeting

Reviewing Data

All Instructional Staff and Support Staff

PLC and Staff agendas 

Third Monday of the Month Staff Meeting

Review student work and measure effectiveness of strategies

All Instructional Staff and Support Staff

PLC and Staff agendas 

Union High School Professional Development Plan

Date

Activity

Participants

Evaluation

      July.  2010

Reading Across the Curriculum Training and Writing to Read Book study

(All content areas)
All staff

Agendas

Reflection Sheet

Evaluation

Learning Walks

Observations

August.  2010

SIOP (All core contents targeting ELL learners)
Provide new users with needed training to begin implementation,

Continuation of  training for Cohort II and SIOP Coaches

All staff

Agendas

Workbook

PLC work

Evaluation Form

Component enrichment including writing SIOP based lesson plans

September 2010

Integrating Technology in the Classroom (ITC) 

(All core content areas)
All Staff

Advisory Notebooks

Reflection Sheet

Computer printouts

Completed EDP’s

Advisory Lesson plans

Observations

Monthly during staff meetings  

Marzano “Building Academic Vocabulary”

Book Study and Introduce Collins Writing (All core content areas)
All Staff

Lesson plans

LearningWalks

PLC and staff agendas

Observations

Monthly during PLC meetings 

DL Research Based Reading Strategies (All core content areas)
All Staff

Advisory and Staff agendas

Advisory Notebooks

LearningWalks

Lesson Plans

Observations

Nov-Jan during staff meetings 

Book Study/Skillful Teacher II

Research for Better Classroom Practices (All core content areas)
All Staff

Learning Walks

Reflection Sheet

Staff Presentations

Handouts

Observations

Monthly during PLC meetings

Data Driven Instruction (All core content areas)
All Staff

Worksheets

Learning Walks

Observations

Lesson Plans

Agendas

PLC Work

November 2010

Co-Teaching, observing and conferring, using feedback in Blended Instruction  (All core content areas except ELA)
All Staff

Learning Walks

PLC Work

Lesson Plans

Observations

Feb-Apr.

SIOP

Training Cohort III staff in becoming coaches (All core content areas targeting ELL learners) 
SIOP Cohort II Staff

Observations

Learning Walks

Reflection Sheet

Evaluation

Agendas

Lesson Plans

May 2010

Follow-up on Reading Across the Curriculum Training and Writing to Read (All core content areas targeting ELL learners)
All Staff

Reflection Sheet

Evaluation

Agendas

II. Provide Instructional Coaching:  In order to support the implementation of Disciplinary Literacy (DL) strategies into teachers’ daily practice, the district created the GREA position of Disciplinary Literacy Coach. The primary responsibility of the Disciplinary Literacy Coach is to assist teachers in applying the Disciplinary literacy strategies learned during Professional Learning Community Team meetings to their classroom instruction.  Directly related to these responsibilities includes the facilitation of LearningWalks, Instructional Conversations, Collegial Observations, and Professional Learning Community Team meetings.

Job description for Disciplinary Literacy Coach
1. The coach will facilitate Professional Learning Community Team meetings with other secondary school content teachers, building administrators and Curriculum Specialists.   

2. The coach will assist the building in the leadership, development, and delivery of district and school based professional development.

3. The coach will collaborate with curriculum specialist and high school content Disciplinary Literacy coaches to ensure that DL principles are implemented in their specific content area on a weekly basis. 

a. Assist with the design of DL lessons

b. Develop rubrics and assessments related to the content 

c. Demonstrate lessons using DL strategies

d. Provide feedback, support, reflections, and conferencing with teachers in their content area

4. Participate in professional development opportunities in order to strengthen the teacher’s knowledge of Institute For Learning core principles. 

5. Attend mandated trainings and take advantage of opportunities for professional growth including researching and reading about best practices in the content area.
6. Support the building's Governance Board and help facilitate LearningWalks 

7. Participate in weekly planning for implementation. 

8. Assist with the teachers’ development and implementation around DL strategies.

III. Provide Technology Integration and Training: In order to support the purposeful integration of technology into teachers’ instructional practice as part of the Transformation Intervention Model, the district is creating the GREA position of Instructional Technology Specialist and Trainer.  This person is responsible for leadership in planning, developing & implementing instructional technology under the guidance of the Deputy Superintendent of Instruction and the Executive Director of Management Information Systems.  The person leads in supporting the attainment of district and building achievement goals through the use of technology. In addition, this person determines instructional technology training needs, coordinates training sessions and develops and conducts classes in several of the district’s supported applications.
Job Responsibilities for the Instructional Technology Specialist and Trainer

1.*
Collaborate and plan with Disciplinary Literacy Coaches, Curriculum Specialists and Teachers to design, develop, conduct and support classroom instruction with technology components, instructional technology and on-line learning opportunities.

2.*
Collaborate with the Academic Team to align strategies and identify educational goals which are supported by technology.

4.*
Create and maintain user documentation for the district’s supported software applications.

5.*
Research grant opportunities and lead or participate in the grant writing process for instructional technology within the Grand Rapids Public Schools.

6.*
Guide building administrators and school staff in the evaluation and selection of instructional technology.  Demonstrate effective use of GRPS approved instructional software.

7.*
Coordinate with 3rd party service providers to insure minimum technology literacy training requirements are met for building staff.

8.*
Coordinate various instructional technology grants and programs.

9.*
Attend academic division meetings, district principal’s meetings, and any other meetings as appropriate in order to assess impact of district initiatives on instructional technology and communicate to all affected parties the impact of instructional technology initiatives.

10.*
Develop and lead programs for emerging instructional technologies for schools either in advance of requests or at the request of schools.

11.*
Support a team of GRPS personnel in the development, maintenance and implementation of the district’s instructional technology plan.

12.*
Work with assessment and evaluation to develop tools for use in the assessment of the instructional technology plan. 

13.*
Establish instructional technology guidelines by grade level.  Guidelines will include recommended ratio of students per computer, exemplary types of student activities, time spent in task for each activity, etc.

14.*
Responsible for the following professional tasks: provide task progress and completion data prepared in a professional manner to all stakeholders, maintain a working knowledge of instructional technology and technology infrastructure through a continual education process, interact with co-workers, administration and the community in positive, supportive and cooperative ways.

16.
Other duties as assigned.

*Designates Essential Functions

Actions to Support Required Activity: Implement such strategies such as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in a Transformation school  (Please Note: Must Be Negotiated)-Revised Aug. 12, 2010
I. Provide merit based incentives: All teachers who participate in Professional Learning Community Teams will have the opportunity to receive additional pay as part of the Transformation Model evaluation process. Using data from the following sources:  Criteria outlined in the observation rubric and utilized by a building administrator including Domain 5, Student Growth, Professional Learning Community Team goals, Professional Learning Community Team Observations, and Curriculum Audits.  Provided that the individual receives an overall “Exceeds Expectations” on their annual evaluation, the teacher will receive a stipend in the amount that will be negotiated with the union.   Teachers identified at the “Unsatisfactory” level shall be provided an Individual Development Plan by their Building Administrator that clearly outlines steps for improvement.
Updated language based on negotiations regarding Merit-Based Incentives as of Aug. 12, 2010.

All teachers who participate in professional learning community teams will have the opportunity to receive additional pay as part of the Turnaround or Transformational Intervention model evaluation process.  Provided the particular school achieves its goals and provided that the individual teacher receives an overall “Exceeds Expectations” on their annual evaluation, then the individual will receive a stipend in the amount up to $5,000.00 depending on the amount of Grant money received for merit incentive pay for the particular school’s teachers and the number of teachers who are eligible for the merit based incentive pay.

The decision to award or not award merit-based stipends shall not be subject to the grievance and arbitration procedure, and no arbitrator shall have jurisdiction over the decision to award or not to award performance-based stipends.

Merit Based Incentives will begin based on the 2010-2011 school year.
GRPS Teacher Evaluation Pay For Performance Planning Year Activities  2010-2011 
MILESTONES

GUIDING QUESTIONS

START DATE

END

DATE

Teacher Evaluation & 

Pay-for-Performance Plan

Achieve consensus on guiding principles  

Based on existing research evidence, GRPS’ current reform initiatives, and the current local context, what principles should be embodied in the program?       

10.11.10

10.29.10

Determine teacher groups

How should teachers be grouped ? (e.g., school vs. non-school, classroom vs. specials)

10.11.10

10.29.10

Synthesize existing evaluation frameworks

What is our current practice? What are others doing? What does research tell us we should do?  What are the prominent evaluation frameworks used in the field? How can all these be incorporated into a cohesive evaluation plan?

10.11.10

10.29.10

Qualitative Assessment 

Identifying core competency components

What are the major domains that the qualitative assessment tool should measure?

10.29.10

11.12.10

Determine Assessed(Rated) Dimensions

Within each core competency, what dimensions should be assessed?

11.12.10

12.03.10

Develop scoring system (points, weights, etc. )

How many points, or how much weight, should be assigned to each core competency component? Within each core-competency component, how many points, or how much weight, should be assigned to each assessed dimension?

12.03.10

12.22.10

Determining performance levels of core competency components

How many levels of performance should the qualitative assessment tool have (e.g., unsatisfactory, basic, proficient, distinguished)? What score will a participant need to move from one level to the next within each core component?

12.03.10

12.22.10

Develop Prototype Rubrics

How should the information be presented so that it is user-friendly and leads to reliable and precise measurement of principal competency?

01.07.11

02.04.11

Determine Qualitative Assessment Process

How often will teachers be qualitatively evaluated?  How will they provide feedback to administrators?

01.07.11

02.04.11

Quantitative Assessment

Identify quantitative indicators

What quantitative data (e.g., NWEA, MEAP, AYP, financial, teacher turnover, parent satisfaction) should be incorporated into teachers’ evaluation? How? 

09.13.10

12.22.10

Develop school and district growth model framework

Given the district’s data, what is the most accurate, fairest, and most transparent technique for measuring teachers’ contribution to student academic growth?

11.12.10

03.07.11

Develop scoring system (points, weights, etc. )

How many points, or how much weight, should be assigned to each quantitative indicator? 

03.07.11

03.28.11

Determine Quantitative Assessment Process

How often will teachers be quantitatively evaluated? How will results be reported? 

03.07.11

03.28.11
Combining Qualitative and Quantitative Assessment

Determine formula(s) for  combining qualitative and quantitative assessment data into a composite administrator score

How much weight should be given to the overall qualitative and quantitative scores in the final composite score? Should these weights change based on the quality and quantity of quantitative data available for each teacher? 

03.28.11

04.11.11

Pay-for-Performance Plan

Establish Performance Benchmarks/Standards

What benchmarks must a teacher meet in order to qualify for a bonus?

04.11.11

05.09.11

Determine win rate

What % of teachers should receive bonuses on an annual basis? Should it be possible for all teachers to win a bonus? 

04.11.11

05.09.11

Determine how to incorporate multi-year evidence

Should payouts be based on single year performance or longitudinal performance? Should teachers receive larger bonuses if they meet the performance benchmarks for two or more consecutive years? 

04.11.11

05.09.11

Determine size of incentives

How large must bonuses be in order to meaningfully change behavior? Should bonuses be a flat fee or a percentage of annual salary?  Should there be a tiered bonus system or a single award?

04.11.11

05.09.11

Project Wrap-Up Activities

Publish Final Tools and Technical Documentation

How should the information be presented to major stakeholders?

05.09.11

08.05.11

Apply for 2011 TIF Grant

N.A. 

05.09.11

06.22.11

Sustainability Planning

What resources are required to sustain the program beyond the grant funds? How can the pay for performance program be funded by the district’s regular budget? 

05.09.11

08.05.11

Roll Out Plan

How should the new teacher evaluation and pay-for-performance plans be communicated to key stakeholders?  What are the barriers to successful implementation? How can these be addressed in the roll out plan?

05.09.11

08.05.11

Ongoing Activities 

Build your coalition

What local, state, and national organizations should the district recruit as formal or informal project partners?

Ongoing

Ongoing

Gather feedback from colleagues

For all major decisions above, what do other stakeholders within GRP S think?

Ongoing

Ongoing

Brand the initiative 

What should we call the initiative? What messages should be conveyed? 

Ongoing

Ongoing

II. Additional mandated work hours – Pending Negotiations (revised August 6, 2010):  The work week at a Transformation School shall be a total of 45 hours of work excluding lunch break.  This additional time will consist of the following duties: Participate in Professional Learning Community Team meetings, participate in district and building professional development, prepare for Governance Board, examine student work, lesson planning, and Tier 3 Tutoring. All teachers assigned to the building will be assigned to and actively participate in a Professional Learning Community Team.  Additional mandates include:

· At the Board’s option, teachers may be required to attend annual Summer Institute (48 hours).  This time will be paid at the in-service rate. 

· At the Boards option, teachers will provide additional student contact time, based on the School Improvement Plan.
· Each staff person in this Transformation School will complete and be compensated for time equivalent to the time and pay rates designated in the Master Agreement Appendix M for a Phase 7 school.
III. Increase opportunities for promotion and career growth - revised August 6, 2010: As part of the Transformation Intervention Model, all instructional staff (must be GREA members) will have the opportunity to assume multiple leadership roles.  Opportunities include serving as a Department Head, Disciplinary Literacy Coach, as well as Cohort A involvement.  Cohort A is a team of content specific teachers identified by building and district leaders to receive additional training for the purposes of delivering of professional development to their colleagues, modeling of instruction, providing collegial feedback following classroom observations, and organizing LearningWalks.
IV. Provide more flexible work conditions - revised August 6, 2010: Teachers in a Transformation Intervention School will benefit from flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in a Transformation school.  Teachers in a Transformation Model school will have opportunities to:    

· Develop shared measurable student learning objectives during PLCT’s
· Determine days and times for collaborative PLCT meetings
· Plan with their PLCT to allocate department funds for materials and supplies

V. Protect existing staff from “Bumping” and “Transfers:” (Note - must be negotiated) For the duration of the Transformation Intervention Model and/or for the duration that the school is Corrective Action, plus 2 years following the school’s successful completion of the intervention model and/or attainment of zero AYP status, no teacher can bump or transfer into the school without completing the successful interview process, unless the transfer is necessary to protect a tenured teacher’s right from layoff under Tenure Act to displace a probationary teacher in a position which the tenured teacher is certified and qualified to teach.
Actions that Support Required Activity:  Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards
I. Implement Instructional Program: ELA Transformation Plan for Grades 9-12
Through our school improvement process and the completion of the comprehensive needs assessment, schools as well as the district were able to identify trends in the areas of English Language Arts that point to significant deficits. Consistently, based upon NWEA Assessment and the Michigan Merit Examination, the areas of concern include, but were not limited to: Strategy Development, Comprehension, and Lexile scores that are lower than other tested areas. Because of our findings, the district will direct resources to support schools in their efforts to do the following:   

Ensure a rigorous and relevant thinking curriculum: Most turnaround efforts are marked by the critical first steps of ensuring that the curriculum is aligned to state and national standards, is both rigorous and relevant and is supported by assessments aligned to the content standards taught. . In that same vein, the district will undergo a curriculum audit and begin the process of revamping the curriculum to address vertical or horizontal gaps that results in student scoring poorly in areas where the mapping is weak. Curriculum teams will begin the work of rewriting curriculum, supporting model units, and assessments. Upon the completion of this work, in August of 2010:

· Undergo a curriculum audit from both internal and external evaluators

· Engage teachers in ongoing training to effectively use the modules and supporting activities.

· Gathering feedback from teachers 

· Engage cohort A teachers in further developing curriculum, model lessons and assessments. 

· Upon receiving the results of the MME, during the summer of 2011, make curricular adjustments.   
Promote and understanding of effective instructional practices:

In an effort to further address the elements of the instructional core, the district will continue to intensify its focus on instructional practices. In doing so, English Language Arts using the Transformational Model be characterized by a Disciplinary Literacy approach. Using this approach, instruction is undergirded by quality standards known as the Principles of Learning. This disciplinary literacy block consists of high impact strategies that are grounded in an inquiry questions, and promotes critical thinking and evaluation through “Accountable” conversations. Students are taught effective strategies of questioning, asking for clarification, building upon someone else’ thinking. These “Accountable” conversations are guided by the teacher’s open ended questions. A portion of this work of introducing and assisting the embedding these practices consistently across the district’s classrooms will be carrier out by the Institute for Learning of Pittsburg, and will include: 

· Use of NWEA to identify Lexile scores so that major narratives are supported by a on level, at level, and below level, text that are use to differentiate and provide students with increased opportunities to read within their proximal zone without compromising  the content standard

· Use Marzono’s researched based strategies for introducing vocabulary using strategies that connect new terms to the student’s current knowledge store, so that they become an extension of his/her current repertoire of words and students gain a deeper and broader understanding of the terms.

· Embed increased opportunities to read and process expository texts. This will be accomplished by writing additional text into the curriculum. Teachers across content areas will be taught strategies which assist students in comprehending texts of this nature.

· Address text using the Patterned Way of Thinking, Writing and Speaking 

· Because key to comprehension is an understanding of how, why and in what the characters change within the story, all teachers will be taught and will evidence the use of character charts. This focus areas will be a part of the all learning walks and observations and will be reinforced in professional learning communities

·  The institute will support teams of teachers in the development of high quality lessons.

As part of the Transformation Model for ELA, special education and struggling students will be taught in the least restrictive environment using a Co-teaching model and supported by technology. All ELA co-taught teachers will have access and trained to use technology, small group instruction procedures in effort to differentiate instruction.  Through this design students will be exposed to a universal design for learning and assessment so that students learn to capitalize on their personal learning styles. Instruction is intensified through a smaller teacher to student ratio and providing scaffoldeded instruction, which allows them to move from intense support in a small group, led by a teacher to working at his/her own pace and level.  

Professional Learning Communities; in an effort to support teachers through collaborative opportunities focused on instructional practices and student outcomes teachers be provided weekly opportunities to collaborate around student learning goals and build upon practices introduced during professional development through  professional learning communities

Disciplinary Literacy Coach: Each school implementing the Transformational Model will purchase the services of a full time Disciplinary Literacy Coach. The role of the coach shall be to build the school’s internal capacity by developing building based leaders using the cohort process. Teachers in the lead cohort will receive intense training from the DL coach and engage in frequent content focused coaching.  Teachers in this leadership role must agree to develop three model lessons and to engage in at least three labs in which the lessons are video taped. The disciplinary literacy coach will support lead in this content area by providing demo lessons and opening themselves up for feed back. They shall organize collegial observations and conduct feedback conferences. The effectiveness of this coach will be based upon his/ her ability to teachers influence and improve the building’s internal capacity to consistently deliver effective instruction. 
II. Implement Instructional Program:  Mathematics and Blended Learning
In recognition of the findings identified in the district’s Comprehensive Needs Assessment in the area of mathematics, students in our schools continue to be challenged by mathematics concepts at an inordinate rate as represented by a decline in math scores according to MEAP, starting at the fifth grade, and extremely low rates of proficiency at the high school level. District school leadership and staff understand that due to the immensity of the challenge, significant change could not be accomplished by “tinkering” around the edges. As a result, the schools utilizing the Transformation Intervention will launch a new “Blended Learning Model”. This model is based upon key findings in research which have consistently proven to influence the amount, degree, and rate of student and adult learning.  Because we understand the population that we serve often comes to us with limited background knowledge and language development, we begin each module with a Disciplinary Literacy Lesson. Through this learning experience, the student’s level of active engagement and the demand for language expression and production is extremely high. Students build the background knowledge needed for comprehension of expository materials as well as develop and extend vocabulary. On the second day, students are reintroduced to key concepts using a different lens and approach. The goal of this station is to ensure that students understand the relationship between major and subordinate concepts, extend understanding of vocabulary using scientifically based strategies, and are introduced to the scaffolded online modules. On day three, students work to complete their required work. Teachers will use student’s data to identify and formulate small working groups. 

The blended learning in the area of math is characterized by:

· Front loading the concept and vocabulary building
· Universal design for learning and assessment
· Small student and teacher ratios
· Opportunities to work at ones own pace
· Opportunities to work from home
· Intervention lessons 
· Immediate feedback 
· Development of technological skills needed for the work place and post secondary learning
Human Resources: The following positions make up the Blended Learning Team.

· Disciplinary Literacy Coach that provides teacher coaching, observations, and feedback
· Technology Mentor who assists teacher with ensuring that the use of technology support the learning and supports teachers on this new learning curve with classroom based support and training. 
· Lead Teacher who is responsible for ensuring the effective and responsive use of data and the continuation of the PLC.
· Two Special Education Teachers that will ensure that students have appropriately identified accommodations, personal curriculum, alignment between the work that takes place in academic support classrooms and the blended classes, and that interventions and questions are answered in a timely manner. 
· Content Tutors that provide content-related expertise to support students’ learning both individually as well as in small groups.  

In recognition of the needs identified by the buildings and the district’s Comprehensive Needs Assessment, Mathematics education within the Transformation Model shall be characterized by a constructivist, problem solving approach to learning mathematics.  It is supported by the Principles of Disciplinary Literacy of the University of Pittsburgh. There will be a three day cycle that encompasses the following:
Day 1

Days 2 and 3

Characterized by:

· An engaging, rigorous, and relevant learning task that will allow students to investigate and be involved in beginning to conceptualize the BIG Idea of this portion of the unit.  
· This task will be consistent with the IFL Disciplinary Literacy Principles for the content area and allow for multiple entry points, talk and the building of background and content knowledge. 

Characterized by:

· The continuation of building and solidifying the key concepts developed during the task in which they engaged on Day 1.  

· Introduce or extend learning either online or face to face.

Importance based on research:

· Learning is a social construct. 
· Students are allowed to construct, elaborate and build on each others’ knowledge.  
· Thinking is made public which allows teachers to informally assess students’ understandings as well as misconceptions.  
· The conceptual base that has been constructed allows students to have a mental model with which to connect learning that will come in the next days of the cycle.
Importance based on research:

· Students learn best when they can monitor their own learning, receive  rapid and real time feedback, socialize their intelligence, and have multiple ways to learn content.

· These two days give students multiple opportunities to practice, receive assistance, and succeed which supports the district’s theme of Effort Based Learning. 

Students will:

· Engage in a task individually, in small groups or whole-group.  Investigate and use prior knowledge to construct meaning.
Students will:

· Work electronically or face to face individually or in small groups.

· Use technology based applications, manipulatives, computer modules and projects to further solidify concept knowledge.
Adults will: 

· Identify and clarify learning objectives.  
· Facilitate discussions, assess students, and use questions to advance student thinking.  
· Build background knowledge related to key concepts and learning objectives.
Adults will:

· Facilitate learning individually, or in groups face to face or electronically. 

· Intervene on behalf of struggling students by providing scaffolding and additional support.  
· Give feedback on work and discussions.  
· Group students for discussions and tasks. 
· Help students with technical issues. 
· Monitor student behavior.

In order to use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards, Grand Rapids Public Schools will fully implement the conditions of our recently submitted and state approved Project Re-Imagine Grant.  These conditions and procedures are as follows:

If a high school which has implemented the Transformation Intervention Model fails to demonstrate its ability to reach its student learning target, program implementation target, or fails to demonstrate significant quantifiable improvements after implementing strategies outlined by the School Improvement Grant after one year, the district reserves the right to use designated funds to implement all strategies outlined by Project Re-Imagine including offering students and families choices inclusive of a charter school.  This proposal calls for differentiated secondary options on a single campus of a low performing high school.  It aligns with the education agenda of President Obama and Secretary of Education Duncan who have put forth a call to action for turning around low performing schools with interventions including opening a new charter.  This option capitalizes on healthy competition and puts the customer, the child and family, at the center of our efforts.  It call for converting schools into a learning campus which incorporate three different autonomous schools:

· Traditional

· Center of Innovation

· Charter or Contract School

Within each school housed on the campus there would be a separate instructional framework, separate enrollment up to 400 students, and separate instructional teams within each independently functioning school.  Again these three schools will include:  
Traditional school:  The district-operated high schools are as we know them and will continue to have a broad-based focus with clear improvement strategies to increase student learning.  These schools are Union, Ottawa Hills and Creston.  The schools will operate with the current model of GRPS-employed instructional leader, teachers and staff. 

Centers of Innovation (COI):  The models for COI have been developed in partnership with an external team made up of representatives from several of the regions leading foundations and universities.  These include, Steelcase Foundation, DeVos Family Foundation, Frey Foundation, Nokomis Foundation, and Grand Valley State University.  This format provides career and college preparatory programs with rigorous, specialized focus for skilled, high-demand opportunities.  The schools will be operated by GRPS with District-employed instructional leader, teachers and staff under policies allowing curriculum and schedule flexibility.  Three of the Centers of Innovation (Grand Rapids University Preparatory Academy, Academy of Design & Construction at Union, School of Health Science & Technology at Central Campus) are pilot schools.  Enrollment will be city-wide as well as some county-wide Schools of Choice seats via lottery, based on seat availability. Advisory Councils of parents, community members, business leaders, higher education partners and staff collaborate with Board of Education in shaping each school's activities. Private partners provide supplemental funding, mentors/coaches and other education resources. 

     The four research-based, Centers of Innovation high schools combine rigorous academic standards with experiential career preparation fields:
                      - Health science and technology                                   -   Architectural design and construction

                      -  Engineering and biomedicine                                     -  Business leadership/entrepreneurship
COI
Location
Partners (partial)
Distinctions
School of Health
Science and Technology 

Central Campus

Spectrum Health, GVSU, GRCC, MSU, Ferris

Pilot school focuses on region's fastest-growing  industry of health care

GRAPCEP / Engineering and Biomedical School

Creston High
(Northeast)

Davenport, GVSU,
Van Andel Institute, Michigan Tech, Kettering, MSU

Selective entrance criteria
99% graduation rate
90% direct college enrollment

School of Business,
Leadership and
Entrepreneurship

Ottawa Hills
(Southeast)


Amway Corporation, GVSU, Davenport  

Opens 2009-10
Case study model adapted from Harvard MBA program 

Academy for
Design and Construction

Union High
(Northwest)

Christman, GRCC Progressive A&E, Rockford Construction, MSU, Ferris

Opens 2009-10 as pilot school, focusing on architecture, design and skilled building trades

· COIs receive curriculum guidance and other resources from community partners for seamless early transitions to skilled careers or higher education through these pathways:
· Business partners contribute to curriculum development, share lecturers, coaches/mentors, apprenticeships, internships, summer jobs;  

· Higher education partners provide curriculum connections, college credit, including early college credit, share instructional models, and assure awareness of college admission environment;  

· E-learning technology provides student learning flexibility, proficient students accelerate core requirements to allow AP courses, studies at partner campuses and possible early acceptance/entrance to post secondary learning opportunities; and 

· MSU extends special admission consideration for GRPS seniors from two medical career-focused COIs. Davenport and GVSU offer dual enrollment for business school students and pre-engineering/biomedicine students.  GRCC is planning to provide early college credit for high school students in the School of Health, Science and Technology.

· COIs are success incubators that directly address targeted goals of widening life-path choices, raising achievement, expanding private and non-profit sector partnerships, and developing transferrable best-practice instruction approaches.  
· COIs also reduce expenses by using high schools for optimal value and providing economies of scale of co-location.

Charter or contract school: As part of the transformation, the District is offering for consideration contract/charter schools that provide another option within our existing three comprehensive high schools.  This bold district strategy is part of the planning grant request to engage key community stakeholders in the development of charters/contract schools.
GRPS' High School Options Framework incorporates three of the District embedded charter or contract schools managed with appropriate outside legal entities. Each would have its own instructional leader and certified professional staff, selected and employed by the charter/contract school board or a subcontracted nonprofit management organization.  

The District will work cooperatively to develop effective mechanisms for improved learning, achievement, wider choices, higher enrollment, with as much autonomy and responsibility as possible for each GRPS-affiliated school. Equity and economic advantages reinforce this component. Nesting externally operated schools in GRPS high schools earns academic and financial dividends through turnkey operation: 

· All students have access to additional high school options while still potentially benefiting from amenities found in more traditional schools (varsity sports, comprehensive special education or English language learner services, etc.) This ensures equitable access for all families to charter schools with a full range of urban district services;     

· District gains competitive synergy driven by student achievement and fiscal benefits of filling buildings without payroll additions, higher operating costs or extra state assistance; 

· Enrollment increase from out-of-district students is likely as excellence becomes visible, adding revenue for GRPS; 

· Independent providers can focus solely on instruction, with greatly reduced administrative overhead as GRPS handles building operations, maintenance, security, insurance, debt service, management information systems, audit/reporting compliance and other services for a management fee negotiated with each provider;        

· Outside operators gain enrollment appeal from programs not typically offered by charter or small independent schools – varsity athletics, diverse range of extracurricular clubs, activities and publications, special education and English language learner instruction, literacy services and other extended-day academic enrichment at 21st Century Community Learning Centers; and

· Shared-facility creates economies of scale (building manager, food service, custodial, security, etc.)

     Nationally recognized charter school models such as, KIPP Academies; Green Dot Public Schools in Los Angeles or Noble Street Charter School in Chicago may be possibilities.  In addition, we will explore charter-like agreements with multiple authorizing bodies partnering with charter management companies, teacher groups, parents or other interested parties. 

Actions that Support Required Activity:  Use data to inform and differentiate instruction.
As part of the Transformation Intervention Model, all teachers who participate in Professional Learning Community Teams shall be engaged in the continuous use of student data including formative, interim, and summative assessments to inform and differentiate instruction in order to meet the academic needs of individual students. The process for assessing, analyzing results, delivery of instruction, and progress monitoring for both Reading and Math shall be executed utilizing a Response to Intervention (RtI) framework for each of the Transformation Intervention schools and occur primarily during PLCT meetings.  The RtI framework shall consist of the following tiers:

TIER 1: Core Instruction: 80-85% of students will be proficient according to Measures of Academic Progress and District common assessments.
Tier I consists of : 

-Alignment of Curriculum, Instruction, and Assessment (Disciplinary Literacy) 

· Curriculum – What do we want students to know and do?
· Instruction – How will we teach to ensure student learning?

· Assessment – How will we know students have learned the material?

-Effective Instructional Strategies (Universal Design for Learning such as Co-Teaching and Differentiated Instruction)

-School-wide Interventions 
-Articulated and Measurable Student Learning Objectives
TIER 2:   Supplemental Instruction: Designed to support students who are not proficient following Tier I instruction.  Students will have the opportunity to receive additional support during a two week Academic Strategies and Reading Support Classes, Summer Camp as well as during Saturday School.  Tier 2 shall be characterized by:
-Instructional Modifications/Accommodations 

-Frequent/Strategic Progress Monitoring

TIER 3: Corrective/Remedial Instruction: Designed to support students who are not proficient following Tier 2 instruction. Tier 3 shall be characterized by:
-Analysis of Multiple Sources of Data

-Individualized Educational Plans
-After or before school tutoring referred to as “Tier 3 Tutoring” 
Actions that Support Required Activity: Increased Learning Time (Revised Aug. 12, 2010)
I. Increased Learning Time:  All schools that fall under the Transformation Intervention Model shall establish schedules and implement strategies that provide increased learning time (as defined in this notice) including:
· Summer Camp-Two week Intersession immediately following the second semester (For the 2010-11 school year: June 20-July 1, 8:00am - 12:00 pm)
· Weekly Saturday school- (For the 2010-11 school year: October 2 and lasting through May 28, 2011)
· Six week Summer School program-(For the 2010-11 school year: July 5 and continuing through August 11, 8:00 am - 12:00 pm)  

· Academic Strategies- Course taught during the school day to provide additional Reading and Math instruction for identified students
· Ottawa Hills: For the 2010-11 school year: Daily, Period 5: 12:15-1:10 pm and Period 6: 1:15-2:10 pm
· Union: For the 2010-11 school year (Math only): Daily, Period 5: 12:40-1:35 pm and Period 6: 1:40-2:35 pm
· Tier 3 Tutoring-Part of the teachers 40 hour work week (4-5 additional hours per week) will include student tutoring. Tuesday – Thursday.  For the 2010-11 school year: starting Sept. 27, 2010 thru May 23, 2010
· Ottawa Hills: 3:45 - 5:30 pm
· Union: 3:45 - 5:30 pm
Furthermore, as part of the Transformation Intervention Model, teachers who participate in Professional Learning Community Teams shall participate in additional learning time that may include additional contact time including different school calendar, longer instructional day, Intersessions, summer school, before and after school, and weekend school. 

II. Summer Camp: This two week Intersession will be available for all students and focus on all core content areas: Math, Reading, Science and Social Studies.  During this two week opportunity, students will receive additional instruction beyond the traditional school calendar with a certified teacher in each of the four core academic areas.  Individualized learning plans will be generated by teachers for students scoring in the lowest quartile according to the Spring 2011 MAP. Progress monitoring of students with individualized learning plans shall occur using formative assessments created by teachers during the two week Intersession.  

III. Saturday School:  Starting the first Saturday in October and continuing through the last Saturday in May, all students will have the opportunity to attend Saturday School. All students participating will receive academic support by a certified teacher for both Reading and Math.  Students targeted for Saturday School shall be provided an Individualized Learning Plan that identifies student’s target growth goal as well as strategies that will be used to support their learning.  Teachers during Saturday School will use the Individual Learning Plans to guide their instruction and monitor progress.  Results of Saturday School will be monitored using teacher-generated, formative assessments and reported on as part of the building’s Governance Board process.

IV. Summer School: Starting in the last week of June and continuing through July, all students will have the opportunity to attend Summer School.  For four hours each day, Monday through Thursday, identified students will receive targeted instruction in the areas of Reading and Mathematics. Classes will be taught by certified teachers using a student to teacher ratio of 14:1 with each student demonstrating their learning in a project-based manner.  Additional requirements of this Summer School program include a home to school connection where parents are required to attend a “Summer School Celebration of Learning” when students share their culminating projects with parents, peers, and community members.

V. Academic Strategies:  This semester long course will provide extended learning time for identified students in 

Reading or Math.  This course will target students identified as testing In the first quartile according to the Fall 2010 and Winter 2011 MAP assessment.  Study skills as well as math and reading basic skills will be the primary focus for this course.

VI. Tier 3 Tutoring:  As part of a 45 hour revised work week (pending negotiations), teachers will be required to tutor identified students before or after school for a minimum of one hour a week.  Tutoring groups could range in size from 1 to 6 students.  Students selected for tutoring would represent students identified by staff as needing Tier 3 support (see page 70).  Students receiving Tier 3 Tutoring would be provided an Individualized Education Plan that was created by teachers and support staff during Professional Learning Community Team meetings.  This Individualized Education Plan would provide the tutoring teacher with the specific measurable learning objective and supporting strategies that would be the focus for the tutoring session.  As part of the Transformation Intervention Model, each certified teacher in the building would be required to have at least one student they would be responsible for tutoring, with no teacher exceeding six students
Actions that Support the Required Activity:  Provide ongoing mechanisms for family and community engagement - revised August 6, 2010 : 
Ottawa Hills and Union High School follow the Grand Rapids Public Schools Parental Involvement Policy which is stated below.  This policy can be viewed on the Grand Rapids Public Schools website http://grpublicschools.org/grps1/images/stories/about_us/section_7000-_instructional_program_-_approved_6-29-09.pdf
7175 Parent(s)/Guardian(s) Involvement Policy (Cf. 7170) 7175

State of Michigan Parent/Guardian Involvement Initiative

The Board strongly encourages and welcomes the involvement of parent(s)/guardian(s) in all of the District’s educational programs. It is recognized and appreciated that parents/guardians are the “first teachers” of their children, and that their interest and involvement in the education of their children should not diminish once their child enters the schools of the District. Accordingly, the Board directs, by the adoption of this policy, that the administration shall design a program/plan that will expect parent(s)/guardian(s) participation that may include, but not be limited to: The development and review of instructional materials: input on the ways that the District may better provide parent(s)/guardian(s) with information concerning current laws, regulations, and instructional programs; and District offerings of training programs to instruct parent(s)/guardian(s) how to become more involved in their child's educational programs.

Pursuant to state law, the Superintendent shall provide a copy of the District’s Parental Involvement plan to all parent(s)/guardian(s).4

District Plan
In accordance with the requirement of the No Child Left Behind Act, the Grand
Rapids Public Schools Board of Education encourages parent(s)/guardian(s) participation in all school programs. Parent(s)/Guardian(s) shall be offered substantial and meaningful opportunities to participate in the education of their children by this policy.

7175 Parent(s)/Guardian(s) Involvement Policy (Cf. 7170) 7175-2

The Board directs that the following actions be implemented by the administration to ensure compliance with state and federal law and to invite parent(s)/ guardian(s) to become involved highly in the education of their children:
●   The involvement of parent(s)/guardian(s) in the planning, implementation, evaluation, and improvement of District programs/services through participation on building School Improvement Teams;
●   Invitations to parent(s)/guardian(s) to attend at least one annual meeting , with additional meeting opportunities being available as needed, designed to provide information about programs and services, and to solicit parent(s)/guardian(s) suggestions on program development, planning, evaluation and operation;
●   Assistance to parent(s)/guardian(s) in understanding Title I and other District programs including the providing of information in a language understandable to the parent(s)/ guardian(s) if practicable;



Ottawa Hills and Union High School  iCommunity and Parent Engagement Model
Research indicates that the leading predictor of student success is parental involvement. Grand Rapids Public Schools has developed a DAC (District Advisory Council for Parents) whereby each school has a minimum of 2 parent representatives who will attend district level meetings that will focus on curriculum, grading, increasing parental involvement and other district initiatives. These parents act as liaisons between the district and each individual school from preschool through high school.

Grand Rapids Public Schools developed a program, District Action Leader (DAL), to promote more parent involvement within each school building. Ongoing training throughout the year is offered to develop strategies that promote enhanced parental involvement. This program helps parents to be actively involved with the academic progress of their child. The goal of the DAL program is to create a cohesive bond between home and school. 

At Ottawa Hills and Union High School, parents are included in all aspects of the educational program. We rely on significant parental input and cultivate a close working relationship between staff and parents.  The parents are encouraged at orientation, Open House, Conferences, Academic Nights, Coffee with Counselors, Career Fairs and through monthly newsletters to become involved in the design, implementation, and evaluation of the School Improvement Plan as members of the Instructional Leadership Team and School Improvement Team.

Ottawa Hills and Union High School uses Joyce Epstein’s parent engagement model. We believe there are six types of involvement to improve school climate and student success. The six types are:
●   Parenting
●   Communicating
●   Volunteering
●   Learning at Home
●   Decision Making
●   Community Collaboration


The staffs at Ottawa Hills and Union High School, in partnership with parents and community, believe all children can learn through effort- based education. The Staffs will provide a safe, secure, productive environment that offers varied educational opportunities which will enable children to be successful members of society. The stafs will strive to empower each student to reach his or her potential as a lifelong learner and contributing citizen.

· Staff will focus on effectively engaging parents and the community on student learning.

· Staff will be accountable for creating an environment that ensures community partnerships.

· Staff will be held accountable for the implementation of the community engagement model.

· Staff will coordinate a yearly neighborhood / community walk with teachers, support staff and parents to involve families and community in school related issues.


Parenting
The staff of Ottawa Hills and Union High School knows that parents are the first educators of their children. We are committed to developing school programs and activities that involve and equip our students, parents/guardians, with needed skills and resources to assist their children in attaining their highest potential.
Every parent is expected to participate to some degree with his or her child's education. Parent involvement will be encouraged and empowered through the use of committees whose charge is to empower and enable parents to add other school related activities that will enhance their children's education.

●   Staff and Community Engagement partners will be involved in various trainings throughout the year regarding how to contribute to their child's education.
●   The parent will be encouraged to work with small groups as well as individuals.
●   The parent will be encouraged to work in collaboration with other parents and school staff.
●   The sharing of achievement data will be an ongoing component of PTA Meetings, Conferences, and Family Events in an effort to encourage dialogue between staff and parents towards improvement of school goals and initiatives.
●   Parent Representatives will be involved in the writing, monitoring and improvement strategies of our school improvement plans and Title 1 initiatives.

Communicating 
Teachers communicate with parents both formally and informally through progress reports, report cards, two-way communication through our on-line grade book, e-mail, classroom telephone numbers, voice mail, classroom/department newsletters, notes home, and parent meetings. 
Student assessment results are provided to parents in a timely, understandable, and uniform format and to the extent practicable in a language that is understandable to parents.  Assessment reports include itemized score analyses so that parents can interpret and address the specific academic needs of their student.

Volunteering
In cooperation with the PTA, the school desires to promote parental participation. Some options for parents are: membership on our school improvement team, instructional leadership team, tutoring, coaching athletics, assisting with field trips, classroom presentations, and fundraising. The PTA is also a vehicle for parents to make suggestions and network with other parents.  

Learning at Home
In order to assist in the achievement of our educational goals, Ottawa Hills and Union High School have developed a Parent, Student, and Teacher Compact according to Title I requirements.  The compact was developed with input from staff, students, and parents from each high school.  Below highlights the steps that were used to accomplish this process:

· Met in the spring of 2009 with School Improvement Team that includes a parent representative to review the components of School Improvement Plan.  At this time, we began to revise components of the Parent Compact

· Met in the spring of 2009 with students to review student portion of the compact

· In the summer of 2009 met with additional parents to discuss and revise the components of the SIP that included the parent compact.

· The Principal Advisory Committee that is comprised of students that are juniors and seniors reviewed and finalized the Title I Parent Compact section dealing with students.  

· Final draft of SIP Plan that included Parent Compact was reviewed in a PTSA meeting in November 2009.
· During spring 2010, staff and parents again revisited the Parent Compact and revised the document based on feedback.
· Parent compact will be shared students, parents, and staff during Orientation and/or Fall Title I Parent Meeting.

 It is a declaration of intent by all parties involved to help each other achieve mutual educational and social objectives. Our Parent, Student, Teacher Compact, while being clear and concise, details the shared responsibilities that each of us has in order to ensure academic success for all students.
The Transformational School staff, parent, and community guide each child in achieving his or her greatest potential by providing experiences which integrate excellence in education with the individual child’s abilities and talents.
We share the responsibility, in a safe and secure environment, for student acquisition of academic, creative, social, emotional, and physical skills necessary to be contributing members of society. We strive to enhance each child’s experience by continually assessing and evaluating the attainment of these goals as measured by prescribed outcomes. The above expectations are encouraged through our parent/student/ teacher compact. The compact is reviewed with parents at our fall open house. The full compact is located in the appendix section.

Decision – Making
Because parents are so important to their child’s education, strategies to assist student learning will be presented throughout the year. Parental input will be solicited for additional workshop topics.

We also have a PTA whose role is to involve parents in an organized, ongoing, timely way in development, review, and improvement of parent involvement activities.

As we plan for student success, parents are encouraged to participate on our school improvement and instructional leadership teams.  

Community Collaboration 
Health and human services are made available through direct communication in newsletters and on our electronic community board. Our high school houses a full-service medical and dental facility.  We have partnered with Arbor Circle for additional counseling services for our students and their families.  Vision and hearing screening is provided through the Kent County Health Dept.

Translators and written communication is available for ELL students when necessary. Ottawa and Union also have bi-lingual staff members to assist with translations.

Parent involvement strategies are evaluated by attendance at parent/teacher conferences, at parent night events, at parent meetings, and through parent surveys.

High School Content Expectations (HSCE’s) are shared through curriculum handbooks, curriculum nights, conferences, and school newsletters. 

Below is a calendar of planned parent involvement activities for both Ottawa and Union for 2010-2011 school year.
Joyce Epstein : Six Types of Involvement to Improve School Climate and Student Success

Parent Involvement Activities

Date/ Frequency

Parenting

Communicating

Volunteering

Learning at Home

Decision making

Community Collaboration

PTSA

monthly

X

X

X

X

Robo Calls

As Necessary

X

Volunteer Sign-Ups

On-going

X

Field Trip Volunteers

On-going

X

Interim Reports

Semester
X

IEP’s

 Annual

X

X

School Newsletter

Monthly

X

X

Boosters for Band and Athletics

Bi-monthly

X

X

X

Dentist (Cherry St. Clinic)

Annual

X

Counseling Referrals

On-going

X

Building website

On-going

X

X

Report Cards

Semester 
X

Parent Compact

Annual

X

X

Open House

Annual

X

Phone Calls

On-going

X

Parent/Teacher Conferences

Semester
X

X

E-mail

On-going

X

Student Handbook

Annual

X

Orientation

Annual

X

Online Grade Reports

On-going

X

Actions that Support Required Activity: Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully a comprehensive approach to substantially improve student achievement outcomes and increase high school graduation rates
I. Operational Flexibility: As part of the ongoing and high quality job embedded professional development requirement for the Transformation Model, each school will have sufficient operational flexibility to implement fully a comprehensive approach to substantially improve student achievement and graduation rates.  Schools will determine how they will utilize the following requirements involving professional development and increased learning time: 

· Five Day Intersession immediately following the second semester

· Weekly Saturday school starting in October and lasting through May

· 6-8 week Summer School program

· Acceleration Camp for two weeks prior to the start of school 

· Academic Strategies course taught during the school day to provide additional Reading and Math instruction for identified students

· Part of the teachers 45 hour work week (9 additional hours per week) will include student tutoring

· Complete the normal 36 hours of professional development

· Complete an additional 36 hours of professional development as stated for schools in AYP phase 6

· Use the four to five hours between instruction and the 40 hour work week

· Mandatory Summer Institute-minimum of 48 hours

Actions that Support Required Activity: Ensure that the school receives ongoing, intensive technical assistance and related support from the district, the State, and KISD
I. Technical Assistance: All schools that fall under the Transformation Model shall receive technical assistance in form of a new governance structure that supports the Process Mentoring mandated by the MDE.  The Governance Board will consist of building principal, Data Support Specialist, School Reform, Executive Director, Title I, assigned members of the Superintendent’s Executive staff, KISD and MDE representative.  The Governance Board reserves the right to add any additional participants.  Duties and responsibilities of the Governance Board include:

· Approval of all Professional Development Activities 

· Control building level budget

· Monthly meetings with the Instructional Leadership Team (ILT), coach and principals

· Instructional/Curriculum Audits: Quantitative profile of instructional practice is provided to the school to provide support for staff development and school improvement planning.  The purpose of the instructional audit is:

· Provide schools with a “snapshot” of instructional practice in their buildings.

· Quantify information about teaching and learning to assist the faculty and administration in analysis and planning

· Inform building and teacher level decisions with regard to instructional planning and professional development

*As the purpose of instructional/curriculum audits is not to evaluate individual teachers, but to define a baseline description of the practice of teaching in the district, data is presented in a manner that avoids the identification of individuals.  However, as part of the revised evaluation process, building administrators have the discretion following multiple instructional audits to engage individual teachers in classroom observations conducted by the building administrator and used for evaluation.  

· Teachers will report on the following information during the Governance Board Process

· GradeBook

· MAP Data

· Common Assessments

· During the Governance Board process, teachers will report on the following information using the Content Action Plan:

· Pre/Post Assessment results disaggregated by subgroup

· Identify a focus area of need based off the pre-assessment results 

· Short term goal for the identified area of need

· Identify research based strategies to help identified students improve

· Post Assessment results - Meet to evaluate/access effectiveness of strategies 

· Revise plans accordingly 

To support the new Transformation Leader assigned to this building, the principal will receive a Leadership Coach as defined by the Michigan’s Principal Fellowship.  The Michigan Model of Leadership Coaching is part of the Michigan’s state system of support for high priority schools.  Leadership coaches have been identified as a key mechanism for providing on-site assistance to school principals in order to help them make improvements that result in demonstrate gains in student achievement. The role of a leadership coach is to help school leaders build their capacity through a one-to-one, confidential relationship. Specifically, the job of the leadership coach is to engage principals in a learning process focused on systematic instructional improvement in the service of increased student achievement.  Principals and leadership coaches attend professional development together in order to provide a common framework and opportunity for collaborative learning.

Actions that Support Required Activity: Provide social-emotional and community services.

I. Provide appropriate social-emotional and community-oriented support services to students.
                 Student Focused-Community Support and Engagement Model: “The Wheel”
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The goal of the district’s Student Focused-Community Support and Engagement Model or “The Wheel” is to align health and human services with academic intervention in support of student achievement.  “The Wheel” will integrate district support staff such as counselors, Youth Advocate Specialists, and Student and Family Support Specialists as well as building administrators such as a Dean of Student Accountability with organizations such as Network 180, Arbor Circle, Bethany Christian Services, as well as other mental health and human service organizations.  The positions within “The Wheel” and supporting service organizations will all work in a coordinated fashion to make sure children are healthy and ready to learn.  Staff such as Youth Advocate Specialists, Dean of Student Accountability, Student and Family Support Specialists and Counselors will accomplish that goal by eliminating barriers that prevent eligible children and families from accessing health and human services.  Among the anticipated outcomes are:
· Increased student achievement

· Fewer student absences
· Reduce suspensions
· Improved coordination of services for students and their families

· Appropriate services delivered in a timely manner

· Services provided at the school site when possible

· Schools and community resources cooperating for the benefit of students and families

Student and Family Support Specialists, Dean of Student Accountability, Counselors, and Youth Advocate Specialists will be on site to work directly with at-risk students.  This will allow principals and teachers to devote more time to teaching and learning. 
II. Student and Family Support Specialist:  The primary focus of the At‑Risk Student and Family Support Specialist is to provide intervention for identified at‑risk students, assist those students in reaching proficiency, and empower the families to support their children's success in school.
Job description for the Student and Family Support Specialist
1
Work with multiple 31a identified at‑risk students.

2.
Assist with team approach (with students, family, teacher, specialist, principal) to assess individual at‑risk student and initiate appropriate intervention plan.

3.
Consult with the School's Student Support Team regarding the identified at‑risk students.

4.
Assist identified students and their families in developing problem solving skills.

5.
Encourage and work intensively with identified students and their families to alternative interventionist and appropriate human service agencies.

6.
Develop positive relationships with students, staff and parents.

7.
Work on special afterschool projects for at‑risk students.

8.
Participate in conferences with identified students and parents.

9.
Visits with identified students referred by the building principals for assistance and help resolve problems.

10.
Other duties as assigned.
III. Counselor: As a member of the instructional team, the counselor is to provide a comprehensive guidance program for students in grades 9-12.  The counselor provides activities to meet the needs of the students, consults with teachers, staff, parents and community-oriented services to enhance their effectiveness in helping students.
Job description for Counselor
1. Guide and counsel groups and individual students through the development of educational development plans

2. Counsel small groups and individual students concerning relevant and current issues

3. Consult with teaching faculty, staff and parents regarding the developmental needs of students

4. Refer students as needed to appropriate community resources in consultation with their parents

5. Participate in, coordinate, or conduct activities which contribute to the effective operation of the school

6. Evaluate and revise the building guidance program as needed

7. Assist in the transition of students from elementary to middle school and middle school to high school, 
8. Pursue professional growth
IV. Youth Advocate Specialist: The Youth Advocate Specialist primary focus is to provide support for students at risk, their parents, family members and guardians. The Youth Advocate will also work with school building staff (principal, teachers, social workers…) to advocate for the rights of children at risk.
 Job description for Youth Advocate Specialist
JOB FUNCTIONS:

1. Provide services to early childhood intervention programs, elementary, middle and high school students.

2. Assist with team approach (student, family, teachers, advocate and principal) to assess appropriate intervention plan.

3. Visit with identified students to seek suitable options to help resolve concerns.

4. Assist students with being proactive in making choices that will lead to their success.

5. Encourage and work with parents/guardians to actively participate in the decision making process designed to impact their child’s educational growth

6. Develop a positive relationship with students, staff, and parents.

7. Work as part of the school team and assist with creating a safe and orderly environment.

8. As part of the school team, the Youth Advocate Specialist will assist other staff members. The Advocate will make telephone calls to parents or meet with them if needed.

9. Assist students with transition.

10. Document student/family contacts, maintain data, and provide on an on-going basis.

11. Attend assigned trainings.

12. Other duties as assigned.

V. Instructional AP: The Instructional shall be responsible for assisting in the implementation and the evaluation of instructional practices, professional development, and professional learning communities.  
Job description for Instructional AP
1.*
The maintaining of an atmosphere that is conductive to the educational process.

2.*
Establish routine processes and procedures that are conducive to the educational process. 

3.*
Assist the building principal in the management of the school. 

4.
Assist the Building Principal and other administrators in non-certified staff supervision and evaluation.

5.*
Demonstrate loyalty to the Grand Rapids Public School, the Board of Education and to the District Office by implementing district policies and procedures and by carrying out duties and responsibilities as directed.

6.*
Promotes community understanding of school policy and needs as well as working with various community agencies.

Turnaround Model 
3.  For each Tier I and II school in this application the LEA must describe actions  taken, or those that will be taken, to—Design and implement interventions consistent with the final requirements
Actions to Support Required Activity : Replace the Principal - revised August 6, 2010
I.  Hire Turnaround Principal:  The following principals have been assigned to the identified Tier II Turnaround Middle Schools: 

· Westwood Middle School – Evelyn Ortiz, starting fall 2010
· Alger Middle School - Reedell Holmes, starting fall 2010
· GR Ford Middle School – Stephanie Davis, starting fall 2010
The  following represents the Grand Rapids Public Schools job description for a  Turnaround Principal:
A.  Utilize the Observing and Conferring protocol with teachers on a regular basis.  

B.  Organize, lead, and account for the implementation of LearningWalks 
C.  Organize, lead, and account for the implementation of Professional Learning Communities Teams (PLCT’s)  for all content areas

D.  Ensure that the Governance Board Process is implemented with fidelity. 
E.  Organize, lead, and account for implementation of Professional Development including but not limited to Disciplinary Literacy incorporating technology.  
F.  Monitor and provide timely feedback including but not limited to GradeBook, focusing on the use of Common Assessments, Common Syllabi and appropriate pacing.

G.  Organize, lead and account for implementation of a process for unit and credit recovery.
H.  Organize, lead and account for implementation of an assessment plan that provides for incremental improvement.

I.  Implement rigorous, transparent, and equitable evaluation systems for teachers and staff that take into account data on student growth as well as other factors such as multiple observation-based assessments of performance and ongoing collections of professional practice.

J.  Organize, lead and account for staff using student achievement data to inform and differentiate instruction.

K.  Establish schedules and implement strategies that provide for extended learning time for students.

L.  Provide appropriate social-emotional and community-oriented services and supports for students

M.  Provide ongoing mechanisms for family and community involvement.

N. Develop and maintain community partnerships that enhance and support instruction leading to student achievement.

O.  Lead, organize and implement the School Improvement planning process.
II. Provide Leadership Coaching: To support the new Turnaround Principal assigned to this building, he or she will receive a Leadership Coach as defined by the Michigan’s Principal Fellowship.  The Michigan Model of Leadership Coaching is part of the Michigan’s state system of support for high priority schools.  Leadership coaches have been identified as a key mechanism for providing on-site assistance to school principals in order to help them make improvements that result in demonstrated gains in student achievement. The role of a leadership coach is to help school leaders build their capacity through a one-to-one, confidential relationship. Specifically, the job of the leadership coach is to engage principals in a learning process focused on systematic instructional improvement in the service of increased student achievement.  Principals and leadership coaches attend professional development together in order to provide a common framework and opportunity for collaborative learning. Additionally, the Leadership Coach is responsible for engaging the Principal in implementing high leverage strategies that lead to changes in student achievement and building culture.

In contrast to providing technical assistance or consulting, leadership coaches are responsible for building the capacity of school leaders.  The successful coach, like the successful school leader, develops the capacity of those around them to engage in an on-going process of professional inquiry and learning.  Thus, instead of solving problems or suggesting solutions, the job of the leadership coach is to establish a relationship with the principal (and other school leaders) that enables them to support, challenge and assess school leaders as they focus on high-leverage strategies for improving student achievement.
Actions to Support the Required Activity:  Screen all existing staff and rehire no more than 50 percent of the pre-existing staff for the 2010-11 school year.  

I. Screen all existing staff:  All teachers who taught at Alger, GR Ford, and Westwood Middle School during the 2009-10 school year have been screened using revised and locally adopted competencies with no more than 50% of the existing staff being reassigned for the 2010-11 school year.  To ensure that the strategies outlined in the Turnaround Intervention Model will be implemented with quality and fidelity, the district, in communication with the Grand Rapids Education Association, has revised its previous teacher evaluation criteria to now include components and elements related to student growth. The revised criteria for a Turnaround Teacher now focus on five different Domains.  The revised teaching Domains are:   Planning and Preparation, The Classroom Environment, Instruction, Professional Responsibilities, and Student Growth.  During June, July and August of 2010, the district screened all staff assigned to (insert school) using Domains 1-4 of the Turnaround Teacher Criteria and assigned no more than fifty percent of the existing staff for the 2010-11 school year.  Pending ongoing negotiations, a fifth Domain around student growth will be added to the Turnaround Teacher criteria.  This fifth Domain will be included with Domains 1-4 and used to screen all staff as part of the 2010-11 evaluation process.  The criteria for a Turnaround Teacher including a Domain for Student Growth is as follows:

Grand Rapids Public Schools Criteria for Turnaround Teachers, 2010-11
DOMAIN 1: PLANNING AND PREPARATION

· Component 1a: Demonstrating Knowledge of Content and Pedagogy

· Component 1b: Demonstrating Knowledge of Students

· Component 1c: Selecting Instructional Goals

· Component 1d: Demonstrating Knowledge of Resources
· Component 1e: Designing Coherent Instruction

· Component 1f: Assessing Student Learning

DOMAIN 2: THE CLASSROOM ENVIRONMENT

· Component 2a: Creating an Environment of Respect and Rapport

· Component 2b: Establishing a Culture for Learning

· Component 2c: Managing Classroom Procedures

· Component 2d: Managing Student Behavior

· Component 2e: Organizing Physical Space

DOMAIN 3: INSTRUCTION

· Component 3a: Communicating Clearly and Accurately

· Component 3b: Using Questioning and Discussion Techniques

· Component 3c: Engaging Students in Learning

· Component 3d: Providing Feedback to Students

· Component 3e: Demonstrating Flexibility and Responsiveness

DOMAIN 4: PROFESSIONAL RESPONSIBILITIES

· Component 4a: Reflecting on Teaching
· Component 4b: Maintaining Accurate Records

· Component 4c: Communicating with Families

· Component 4d: Contributing to the School and District

· Component4e: Growing and Developing Professionally

· Component 4f: Showing Professionalism
DOMAIN 5: STUDENT GROWTH

· Component 5a: Identifying Student’s Strengths and Weaknesses

· Component 5b: Establishing a Baseline for Learning
· Component 5c: Evaluating Student Learning using Pre, Post, and Formative Assessments

· Component 5d: Recording Student Progress on a Regular and Timely Basis

· Component 5e:  Establishing Clearly Defined Learning Targets for all End-of-Unit Tests

II. Offer Involuntary Transfers: Upon approval of the grant, all teachers who have been assigned to Alger, GR Ford, and Westwood Middle School during the 2010-11 school year would be offered an Involuntary transfer if they are not willing to actively participate in the Turnaround Intervention Model.  Appendix M of the GREA Contract provides language for staff around additional work time, notification processes, and posting of vacancies. As part of the staff inclusion in the Turnaround Intervention Model, one hundred percent of teachers assigned to Alger, GR Ford, and Westwood Middle School will have signed Appendix M of the Grand Rapids Education Association Contract.  Appendix M states the following:

Corrective Action Schools Process for  Grand Rapids Education Association
1. Notification.  Before May 1st of each year, if possible, or as soon as the District has received official notice, all GREA-represented staff in affected buildings will be provided the following in writing:

a. A copy of this agreement.

b.  A copy of the calendar of summer training (including known proposed dates and locations)

c. A copy of the building plan for corrective action.

2.
Commitment Letter.  Teachers will be asked to sign a statement of commitment indicating that they have reviewed these documents and that they will meet these expectations.

3.
Vacancy Postings. Any vacanciesxe "Vacancy" posted for any of these buildings will include this information as well and any staff bidding into the building will be expected to sign the letter of commitment as part of assignment process.

4.
Additional Work Time During The School Year.  Teachers will be required to work additional hours during the school year beyond the current contract expectations.  These hours may be organized in a flexible manner, meeting outlined criteria.  The time may be used for training, collaborative planning, curriculum writing, meetings with principal, etc.  Teachers will be compensated at the curriculum writing rate.

5.
Additional Time Beyond The Work Year.  There will be a longer work year.  Staff will be required to work additional days.  This work must be performed before the first scheduled school day. The days may be used for training, collaborative planning, curriculum writing, meetings with principal, etc.  Any summer training or work beyond the required days will be compensated at the negotiated rate per hour.

Chart for Additional Time

PHASE

HOURS/DAY DURING THE SCHOOL YEAR (see #4 above)
HOURS/DAY DURING THE SUMMER (see #5 above)
2

18-24 hours

0

3

24-36 hours

0

4

24-36 hours

4 days

5

24-36 hours

5 days

6

24-36 hours

6 days

7

24-36 hours

7 days

6.
Planning of Time.  To provide maximum flexibility and to better meet the needs of buildings and staff, all of the additional time discussed in this agreement may be rearranged on a group or individual basis by mutual agreement between the teacher(s) and principal.

7.
Staff Collaboration.  Staff is expected to work collaboratively with other staff to review student achievement data, plan curriculum and lesson changes, and discuss student needs, review student projects, and plan appropriate instruction to increase student achievement for all students in the building.  This collaboration may be done at any of the following times:


a.  During staff meetings


b.  During the hours of additional time during the year


c. During the established Professional Development time of each year (although it cannot be taken from teacher records time on these days), other times during the contract workweek provided by administration.

8.
Signing the letter of commitment does not prevent a teacher from resigning District employment or retiring during the school year.

9.
If someone has signed the letter of commitment he or she may still exercise his or her annual successful bid during annual posting periods.

10.
Should the state or federal government mandate additional solutions, remedies, or sanctions, this language shall not limit or restrict the District’s ability to comply with those directives.

11.
If a school’s status changes after the start of the school year, the days or hours shall be prorated accordingly.

III. Obtain a signed letter of commitment.  All stakeholders (the principal, teacher, and the district) participating in the Turnaround Intervention Model will sign a letter of commitment indicating that they agree to the requirements of the Turnaround Intervention Model and that the building staff has the capacity to meet the needs of all students in a Turnaround School. Below represents a copy of the letter signed by all parties involved in a Turnaround Model school:

Letter of Commitmentxe "Letter of Commitment"

xe "Commitment Letter" for Corrective Action Schools

I understand that my school is a Corrective Action school, which means corrective action must occur.  By signing this agreement, I agree that:

1.
I have read Appendix M of the Agreement between GREA and GRPS.  I understand that I am required to work additional hours beyond the regular contract work week during the school year and that I am required to work additional days during the summer.  I will be provided additional compensation at rates of compensation specified in Appendix M of the Agreement.  I understand that by virtue of the Appendix M, I am choosing to abide by this commitment and to forgo the Type B involuntary transfer I would otherwise receive.


2.
I have read the building plan for corrective action.  I will work with my principal to assure that I receive the training that is necessary for my position.


3.
I understand that, once I have the training and/or necessary materials, I will be expected to implement the curriculum and program changes.


4.
I understand that my performance evaluations will still be subject to conditions of the GREA contract.  However, my implementation of the restructured building program will be an appropriate subject for the content of my evaluation.


5.
I understand that the fact I am teaching in a Corrective Action building means that there may be increased visitations to my classroom of not only district staff, but also state staff.


6.
I understand I will be expected to participate in peer walk-throughs of the other classrooms, and that my classrooms will have walk-throughs by peers and/or other district staff.


7.
I understand that I will be expected to work collaboratively with other staff in building to review student achievement data, plan curriculum and lesson changes, discuss student needs, review student projects, and to plan appropriate instruction to maximize successful learning for all students in the building.
Actions to Support Required Activity: Implement financial incentives including merit-based pay for staff around achieving student growth targets.  (Please Note: Must Be Negotiated)
I. Provide merit-based incentives: All teachers who participate in Professional Learning Community Teams will have the opportunity to receive additional pay as part of the Turnaround Intervention Model evaluation process. Using data from the following sources:  Criteria outlined in the observation rubric and utilized by a building administrator including Domain 5, Student Growth, Professional Learning Community Team goals, Professional Learning Community Team Observations, and Curriculum Audits.  Provided that the individual receives an overall “Exceeds Expectations” on their annual evaluation, the teacher will receive a stipend in the amount that will be negotiated with the union.   Teachers identified at the “Unsatisfactory” level shall be provided an Individual Development Plan by their Building Administrator that clearly outlines steps for improvement.
Updated language based on negotiations regarding Merit-Based Incentives as of Aug. 12, 2010.

All teachers who participate in professional learning community teams will have the opportunity to receive additional pay as part of the Turnaround or Transformational Intervention model evaluation process.  Provided the particular school achieves its goals and provided that the individual teacher receives an overall “Exceeds Expectations” on their annual evaluation, then the individual will receive a stipend in the amount up to $5,000.00 depending on the amount of Grant money received for merit incentive pay for the particular school’s teachers and the number of teachers who are eligible for the merit based incentive pay.

The decision to award or not award merit-based stipends shall not be subject to the grievance and arbitration procedure, and no arbitrator shall have jurisdiction over the decision to award or not to award performance-based stipends.

Merit Based Incentives will begin based on the 2010-2011 school year.
GRPS Teacher Evaluation Pay For Performance Planning Year Activities  2010-2011 
MILESTONES

GUIDING QUESTIONS

START DATE

END

DATE

Teacher Evaluation & 

Pay-for-Performance Plan

Achieve consensus on guiding principles  

Based on existing research evidence, GRPS’ current reform initiatives, and the current local context, what principles should be embodied in the program?       

10.11.10

10.29.10

Determine teacher groups

How should teachers be grouped ? (e.g., school vs. non-school, classroom vs. specials)

10.11.10

10.29.10

Synthesize existing evaluation frameworks

What is our current practice? What are others doing? What does research tell us we should do?  What are the prominent evaluation frameworks used in the field? How can all these be incorporated into a cohesive evaluation plan?

10.11.10

10.29.10

Qualitative Assessment 

Identifying core competency components

What are the major domains that the qualitative assessment tool should measure?

10.29.10

11.12.10

Determine Assessed(Rated) Dimensions

Within each core competency, what dimensions should be assessed?

11.12.10

12.03.10

Develop scoring system (points, weights, etc. )

How many points, or how much weight, should be assigned to each core competency component? Within each core-competency component, how many points, or how much weight, should be assigned to each assessed dimension?

12.03.10

12.22.10

Determining performance levels of core competency components

How many levels of performance should the qualitative assessment tool have (e.g., unsatisfactory, basic, proficient, distinguished)? What score will a participant need to move from one level to the next within each core component?

12.03.10

12.22.10

Develop Prototype Rubrics

How should the information be presented so that it is user-friendly and leads to reliable and precise measurement of principal competency?

01.07.11

02.04.11

Determine Qualitative Assessment Process

How often will teachers be qualitatively evaluated?  How will they provide feedback to administrators?

01.07.11

02.04.11

Quantitative Assessment

Identify quantitative indicators

What quantitative data (e.g., NWEA, MEAP, AYP, financial, teacher turnover, parent satisfaction) should be incorporated into teachers’ evaluation? How? 

09.13.10

12.22.10

Develop school and district growth model framework

Given the district’s data, what is the most accurate, fairest, and most transparent technique for measuring teachers’ contribution to student academic growth?

11.12.10

03.07.11

Develop scoring system (points, weights, etc. )

How many points, or how much weight, should be assigned to each quantitative indicator? 

03.07.11

03.28.11

Determine Quantitative Assessment Process

How often will teachers be quantitatively evaluated? How will results be reported? 

03.07.11

03.28.11
Combining Qualitative and Quantitative Assessment

Determine formula(s) for  combining qualitative and quantitative assessment data into a composite administrator score

How much weight should be given to the overall qualitative and quantitative scores in the final composite score? Should these weights change based on the quality and quantity of quantitative data available for each teacher? 

03.28.11

04.11.11

Pay-for-Performance Plan

Establish Performance Benchmarks/Standards

What benchmarks must a teacher meet in order to qualify for a bonus?

04.11.11

05.09.11

Determine win rate

What % of teachers should receive bonuses on an annual basis? Should it be possible for all teachers to win a bonus? 

04.11.11

05.09.11

Determine how to incorporate multi-year evidence

Should payouts be based on single year performance or longitudinal performance? Should teachers receive larger bonuses if they meet the performance benchmarks for two or more consecutive years? 

04.11.11

05.09.11

Determine size of incentives

How large must bonuses be in order to meaningfully change behavior? Should bonuses be a flat fee or a percentage of annual salary?  Should there be a tiered bonus system or a single award?

04.11.11

05.09.11

Project Wrap-Up Activities

Publish Final Tools and Technical Documentation

How should the information be presented to major stakeholders?

05.09.11

08.05.11

Apply for 2011 TIF Grant

N.A. 

05.09.11

06.22.11

Sustainability Planning

What resources are required to sustain the program beyond the grant funds? How can the pay for performance program be funded by the district’s regular budget? 

05.09.11

08.05.11

Roll Out Plan

How should the new teacher evaluation and pay-for-performance plans be communicated to key stakeholders?  What are the barriers to successful implementation? How can these be addressed in the roll out plan?

05.09.11

08.05.11

Ongoing Activities 

Build your coalition

What local, state, and national organizations should the district recruit as formal or informal project partners?

Ongoing

Ongoing

Gather feedback from colleagues

For all major decisions above, what do other stakeholders within GRP S think?

Ongoing

Ongoing

Brand the initiative 

What should we call the initiative? What messages should be conveyed? 

Ongoing

Ongoing

II. Additional mandated work hours – Pending negotiations (revised August 6, 2010):  The work week at a Turnaround School shall be a total of 45 hours of work excluding lunch break.  This additional time will consist of the following duties: Participate in Professional Learning Community Team meetings, participate in district and building professional development, prepare for Governance Board, examine student work, lesson planning, and Tier 3 Tutoring. All teachers assigned to the building will be assigned to and actively participate in a Professional Learning Community Team.  Additional mandates include:

· At the Board’s option, teachers may be required to attend annual Summer Institute (48 hours).  This time will be paid at the in-service rate. 

· At the Boards option, teachers will provide additional student contact time, based on the School Improvement Plan.
· Each staff person in this Turnaround School will complete and be compensated for time equivalent to the time and pay rates designated in the Master Agreement Appendix M for a Phase 7 school.
III. Increase opportunities for promotion and career growth: As part of the Turnaround Intervention Model, all instructional staff (must be GREA members) will have the opportunity to assume multiple leadership roles.  Opportunities include serving as a Department Head, Disciplinary Literacy Coach, as well as Cohort A involvement.  Cohort A is a team of content specific teachers identified by building and district leaders to receive additional training for the purposes of delivering of professional development to their colleagues, modeling of instruction, providing collegial feedback following classroom observations, and organizing LearningWalks.
IV. Provide more flexible work conditions: Teachers in a Turnaround Intervention School will benefit from flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in a Turnaround school.  Teachers in a Turnaround Model school will have opportunities to:    

· Develop shared measurable student learning objectives during PLCT’s
· Determine days and times for collaborative PLCT meetings
· Plan with their PLCT to allocate department funds for materials and supplies

V. Protect existing staff from “Bumping” and “Transfers:” (Note must be negotiated) For the duration of the intervention model and/or for the duration that the school is Corrective Action, plus 2 years following the school’s successful completion of the intervention model and/or attainment of zero AYP status, no teacher can bump or transfer into the school without completing the successful interview process, unless the transfer is necessary to protect a tenured teacher’s right from layoff under Tenure Act to displace a probationary teacher in a position which the tenured teacher is certified and qualified to teach.
Actions to Support Required Activity: Provide staff ongoing, high-quality, job-embedded professional development
Institute for Learning - GRPS History
Grand Rapids Public Schools, under the leadership of Superintendent Dr. Bernard Taylor and with support from the Richard and Helen DeVos Foundation, has entered into its fourth year of partnership with the Institute for Learning (IFL) of the Learning Research and Development Center at the University of Pittsburgh. The IFL continues to serve as the district’s reform partner by strengthening the district’s capacity to advance learning on all levels and increase student achievement. The district’s theory of action continues to center on culture, conditions, and competencies as it strives to ensure all students are “college ready.” District Improvement Strategies include Accountability, Expectations, Data to Inform Instruction, Capacity Development of Staff, Safe and Secure Environment, Collaboration, Adult Relationships and Walk-throughs, Rigorous and Relevant Curriculum, and Additional Time Interventions.

Effort-based Learning and the Principles of Learning serve as fundamental to the district’s goal for all students to have access to high-quality instruction. A team of Institute Fellows continues to support the district’s instructional initiatives both at the elementary and secondary levels by providing professional learning which is research-based, job-embedded, rigorous, differentiated by level and discipline, and sustained. This team, in collaboration with the District’s instructional team under the leadership of the Chief Academic Officer, Carolyn Evans, co-designs professional learning for key role groups including principals, coaches, department chairs and teacher leaders, and central office leaders.

The goals of the partnership for 2007-08 included developing school and district leaders’ understanding of the Principles of Learning, particularly Clear Expectations, Academic Rigor in a Thinking Curriculum and Accountable Talk® in the service of literacy and mathematics. Particular attention was drawn to the alignment of the Principles of Learning with the district’s instructional models at the elementary and secondary levels. Leaders increased their knowledge of effort-based learning and built common language and vision of high-quality instruction through the Principles of Learning. Through classroom analyses, professional text discussions, and examination of student work, leaders advanced their practices to guide and direct the instructional work in their schools. Leaders were introduced to The Learning Walk® routine as an important leadership practice for gathering evidence of student learning, and part of the cycle of continuous professional learning and improvement. The Learning Walk® routine was introduced and practiced in eight district elementary and secondary schools.

An essential responsibility for school leaders in this first year was to use the IFL tools, such as the Principles of Learning CDs and The Learning Walk® toolkit to build awareness with staff, and link these ideas to the instructional improvement efforts at their schools. Principals used structures such as grade and department conferences and faculty conferences to build professional learning at the school site, just as central leaders used professional development time at principals’ meetings to further the work of the IFL Leadership Institutes.

In 2008-09, IFL Fellows and key district leaders collaborated on both an elementary plan to improve writing and a secondary plan to improve three core disciplines. The overarching goal was to build the instructional leadership capacity of principals and teacher leadership skills to increase the quality of instruction in classrooms. IFL Fellows worked closely and continuously with central leaders in creating and sustaining effective support and accountability for school leadership and classroom instruction. The Learning Walk® routine was practiced with district instructional initiatives and central leaders received at-the-elbow coaching in this instructional improvement routine.

In this same year of the partnership 08-09, the district, in partnership with IFL, launched an ambitious initiative to improve secondary instruction in core academic disciplines of English language arts (ELA), Mathematics, and Science through Disciplinary Literacy. The district had previously organized the development of new common syllabi and assessments, and it was felt that the groundwork had previously been laid for the introduction of Disciplinary Literacy. Over the course of the year, the IFL Fellows from each of these core disciplines provided two sets of visits to the district with the goal of introducing Disciplinary Literacy lessons and the core principles for academically rigorous instructional practices to central leaders, principals, department chairs, and teacher leaders. The IFL Fellows met with and provided learning opportunities for district leaders in how to organize this instructional work within the district and in each core content. Under the leadership of the Chief Academic Officer, Carolyn Evans, the district assembled a Core Team who attended the IFL Disciplinary Literacy National Institute and this team comprised both central leaders and teacher leaders. The Core Team was charged with the responsibility to serve as key planners in the roll-out of Disciplinary Literacy across secondary schools in cohort structures. Over the year, IFL DL Content Leads provided continuous technical assistance to the district leaders in designing and implementing the work introduced to Core Team members.
Secondary Disciplinary Literacy

For 2009-10, the partnership work in IFL Disciplinary Literacy (DL) Team in collaboration with the Central Office Leadership Team built capacity and co-accountability for instructional improvements in the disciplines of Math, ELA, Science, and Social Studies/History. The plan was built by combining efforts with clear goals for each discipline. Each of the IFL DL Content Leads built discipline-specific content knowledge and pedagogical content knowledge during each of the on-site in district days. The intention was to deepen the knowledge and practice of cohorts A & B as they apprenticed these instructional practices in their classrooms and served as labs to grow professional learning within each discipline and across the schools. Lesson study, DL content-specific routines and rituals for high-quality classroom instruction, DL Observation protocols, and other IFL DL tools and practices were utilized. Each discipline supported the beginning stages of coaching at the secondary level. Professional Learning Communities (PLCs) and the tools and resources needed to launch effective study groups were incorporated into the work, again as a conscious plan to build capacity across secondary level. The goals of Disciplinary Literacy for 2009-10 enabled school leaders to improve site-based professional development and organize structures to sustain improvement efforts. Collegial routines were established and enacted so that teachers within disciplines/courses could design lessons and arcs of lessons that embodied Effort-based learning, the Principles of Learning and the Disciplinary Literacy Principles.

Leadership

A critical role for the school principal is to build capacity and co-accountability for continuous improvement in teaching and learning. The district, in collaboration with IFL, provided sustained and differentiated professional learning specifically for school principals in developing human and social capital as a strategy for building both capacity and co-accountability. Goals for this aspect of the work included deepening principals’ knowledge of what constitutes an effective instructional conversation. The participants practiced and participated in the instructional conversation in a lab setting. This routine strengthened leaders’ practice through use of the instructional conversation tool and artifacts of practice associated with developing principal and teacher practice. The instructional conversation routine promoted co-accountability across the district schools.
I.  Provide ongoing, job-embedded professional development:  As part of the Turnaround Intervention Model, all instructional staff will participate in weekly Professional Learning Community Team meetings, monthly LearningWalks, bi-weekly curriculum audits, and weekly Content Focused Coaching utilizing Disciplinary Literacy Coaches for both Reading and Math.  Additionally, as part of the Turnaround Intervention Model, all teachers will work a 45 hour work week compared to a 36 hour work week in traditional buildings.  The additional 9 hours will be used to support professional development including PLCT meetings, DL training, and Governance Board preparation.  Additional opportunities for professional development include identified teachers participating in the Michigan’s Principals Fellowship.  Professional development will be aligned with Disciplinary Literacy reform strategies with dates, times, and agendas for weekly PLC meetings constructed by school staff. The purpose of all professional development is to ensure that instructional staff is 
equipped to facilitate effective teaching and learning as described by The Institute for Learning and have the capacity to successfully implement school reform strategies learned during ongoing professional development opportunities.
 Also, as part of the ongoing and high quality job embedded professional development requirement for the Turnaround Intervention Model, all teachers who participate in Professional Learning Community Teams shall subscribe to the following:

· Complete the 36 hours of professional development required by the District for all teachers

· Complete an additional 36 hours of professional development required for a phase 7 school 

· Nine additional hours resulting to the creation of a 45 hour work week
· Participate in a mandatory Summer Institute-minimum of 48 hours
· Twenty-four to thirty-six hours of professional development during the summer (In addition to the Summer Institute)
A detailed professional development plan for both ELA and Mathematics for schools participating in the Turnaround Intervention Model is on the next page.
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II. Provide Instructional Coaching:  In order to support the implementation of Disciplinary Literacy (DL) strategies into teachers’ daily practice, the district is creating the GREA position of Disciplinary Literacy Coach. The primary responsibility of the Disciplinary Literacy Coach is to assist teachers in applying the Disciplinary literacy strategies learned during Professional Learning Community Team meetings to their classroom instruction.  Directly related to these responsibilities includes the facilitation of LearningWalks, Instructional Conversations, Collegial Observations, and Professional Learning Community Team meetings.
Job description for Disciplinary Literacy Coach
9. The coach will facilitate Professional Learning Community Team meetings with other secondary school content teachers, building administrators and curriculum specialists.   

10. The coach will assist the building in the leadership, development, and delivery of district and school based professional development.

11. The coach will collaborate with curriculum specialist and high school content Disciplinary Literacy coaches to ensure that DL principles are implemented in their specific content area on a weekly basis. 

a. Assist with the design of DL lessons

b. Develop rubrics and assessments related to the content 

c. Demonstrate lessons using DL strategies

d. Provide feedback, support, reflections, and conferencing with teachers in their content area

12. Participate in professional development opportunities in order to strengthen the teacher’s knowledge of Institute for Learning core principles. 

13. Attend mandated trainings and take advantage of opportunities for professional growth including researching and reading about best practices in the content area.
14. Support the building's Governance Board and help facilitate LearningWalks 

15. Participate in weekly planning for implementation. 

16. Assist with the teachers’ development and implementation around DL strategies.

III. Provide Technology Integration and Training: In order to support the purposeful integration of technology into teachers’ instructional practice as part of the Turnaround Intervention Model, the district is creating the GREA position of Instructional Technology Specialist and Trainer.  This person is responsible for leadership in planning, developing & implementing instructional technology under the guidance of the Deputy Superintendent of Instruction and the Executive Director of Management Information Systems.  The person leads in supporting the attainment of district and building achievement goals through the use of technology. In addition, this person determines instructional technology training needs, coordinates training sessions and develops and conducts classes in several of the district’s supported applications.
Job Responsibilities for the Instructional Technology Specialist and Trainer

1.*
Collaborate and plan with Disciplinary Literacy Coaches, Curriculum Specialists and Teachers to design, develop, conduct and support classroom instruction with technology components, instructional technology and on-line learning opportunities.

2.*
Collaborate with the Academic Team to align strategies and identify educational goals which are supported by technology.

4.*
Create and maintain user documentation for the district’s supported software applications.

5.*
Research grant opportunities and lead or participate in the grant writing process for instructional technology within the Grand Rapids Public Schools.

6.*
Guide building administrators and school staff in the evaluation and selection of instructional technology.  
Demonstrate effective use of GRPS approved instructional software.
7.*
Coordinate with 3rd party service providers to insure minimum technology literacy training requirements are met for building staff.

8.*
Coordinate various instructional technology grants and programs.

9.*
Attend academic division meetings, district principal’s meetings, and any other meetings as appropriate in order to assess impact of district initiatives on instructional technology and communicate to all affected parties the impact of instructional technology initiatives.

10.*
Develop and lead programs for emerging instructional technologies for schools either in advance of requests or at the request of schools.

11.*
Support a team of GRPS personnel in the development, maintenance and implementation of the district’s instructional technology plan.

12.*
Work with assessment and evaluation to develop tools for use in the assessment of the instructional technology plan. 

13.*
Establish instructional technology guidelines by grade level.  Guidelines will include recommended ratio of students per computer, exemplary types of student activities, time spent in task for each activity, etc.

14.*
Responsible for the following professional tasks: provide task progress and completion data prepared in a professional manner to all stakeholders, maintain a working knowledge of instructional technology and technology infrastructure through a continual education process, interact with co-workers, administration and the community in positive, supportive and cooperative ways.

16.
Other duties as assigned.

*Designates Essential Functions

Actions that Support Required Activity: Adopt new governance.

I.  Adopt new governance structure:  All schools that fall under the Turnaround Model Intervention shall adopt a new governance structure that supports the Process Mentoring mandated by the MDE.  The Governance Board will consist of building principal, Data Support Specialist, School Reform, Executive Director, Title I staff, assigned members of the Superintendent’s Executive staff, KISD and MDE representative.  The Governance Board reserves the right to add any additional participants.  Duties and responsibilities of the Governance Board include:
· Approval of all Professional Development Activities 
· Control building level budget
· Monthly meetings with the Instructional Leadership Team (ILT), coach and principals
· Curriculum Audits: Quantitative profile of instructional practice is provided to the school to provide support for staff development and school improvement planning.  The purpose of the curriculum audit is to provide schools with a “snapshot” of instructional practice in their buildings as well as to quantify information about teaching and learning relative to the district’s common syllabi and Disciplinary Literacy strategies.  The administrative team will use the data collected to assist the faculty and administration in analysis and planning.  Additionally, curriculum audits can be used by the Governance Board to inform building and teacher level decisions with regard to instructional planning and professional development. The Curriculum Audits will be supported by a newly created position, Data Support Specialists. 

*As the purpose of curriculum audits is not to evaluate individual teachers, but to define a baseline description of the practice of teaching in the building, data is presented in a manner that avoids the identification of individuals.  However, as part of the revised evaluation process, building administrators have the discretion following multiple curriculum audits to engage individual teachers in classroom observations conducted by the building administrator and use these data for the purposes of evaluation.  

Teachers will report on the following information during the Governance Board Process

· GradeBook

· MAP Data

· Common Assessment Data (pre and post)

· Teacher generated, formative assessments

During the Governance Board process, teachers will report on the following information using the Content Action Plan:

· Pre/Post Assessment results disaggregated by subgroup

· Identify a focus area of need based off the pre-assessment results 

· Short term goal for the identified area of need

· Identify research based strategies to help identified students improve

· Post Assessment results - Meet to evaluate/access effectiveness of strategies 

· Revise plans accordingly 
II. Create a Data Support Specialist position:  The Data Support Specialist will report directly to the Governance Board of the Turnaround Intervention Model School.  The purpose of the Data Support Specialist position is to:

· Organize and facilitate Curriculum Audits
· Organize and facilitate Governance Board Meetings
· Organize, monitor, and report the building-level, PLCT-level, and individual classroom-level data needed to evaluate the effects of the school’s adopted school reform strategies.
Actions that Support Required Activity:  Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;
I. Implement Instructional Program: English Language Arts Turnaround Plan for Grades 6-8

In recognition of the needs identified by the building’s and the district’s Comprehensive Needs Assessment, English Language Arts education within the Turnaround Intervention Model shall be characterized by the following three components or “Tiers”:

· Disciplinary Literacy strategies during core instruction
· Project –based learning utilizing technology supported by a both a computer teacher as well as a Reading teacher for the purposes of double dosing of student exposure to ELA Content
· Additional opportunities for academic intervention and enrichment  
Instruction for the first “Tier” of this ELA model will be undergirded by the Principles of Disciplinary Literacy of the University of Pittsburgh.  This Disciplinary Literacy block shall consist of high impact, research-based comprehension strategies that are modeled, taught and practiced to assist students with the reading assignment.  This tier shall be supported by an additional reading teacher to help facilitate small group and differentiated instruction. Additional characteristics of this initial block will include:

· Use of multi-level text based upon Lexile ranges that support grade level texts 

· Build background knowledge and vocabulary

· Introduce/review guiding questions that pertain to unit

· Set up the reading assignment and connections to culminating project (writing and/or other assessment)

· Study models to analyze and imitate 

· Begin reading assignment using the Patterned Way of Reading and Writing
· Creation/Continuation of Characteristics Charts occur investigating major characteristics of genre being studied

· Inquiry/Interpretive questions are posed to students with discussion taking place in the large group 
· Formative and summative assessments will inform instruction  
The second “Tier” of English Language Arts instruction for all students in grades 6-8 as part of the Turnaround Intervention Model shall be a Project-Based ELA course that utilizes technology. This course shall be directly related to the content delivered during the Disciplinary Literacy block and aligned to the district curriculum standards but also include technology skills that have been embedded into the district’s ELA Common Syllabi.  This block will be taught by a computer teacher, but also receive support from a grant-funded reading teacher.  Additional characteristics of this block shall include:

· Key points for project reviewed or introduced

· Teachers build upon instruction delivered in Tier I 

· Embed reading expository text (Social Studies, Science, Math) into projects 

· Will include different ways of learning content introduced in D.L. Block 

· Group work with assistance from teacher

· Students responsible for posting assignments to Moodle 

· Projects occur in small groups or individually 

· Celebration/Sharing of projects including parent/community involvement 

· Direct instruction of digital citizenry 

· Formative and summative assessments will inform instruction  

· Culminating project for each unit must represent application of both technology and ELA skills

The third “Tier” of English Language Arts instruction for all students in grades 6-8 as part of the Turnaround Intervention Model shall be an Intervention/Enrichment course.  This third tier shall be phased into the Turnaround Intervention Model ELA Plan starting in the fall of the 2011-12 school year.  The block will be supported by two reading teachers; instructional paraprofessionals, special education teachers, as well as grant funded reading support teachers who shall work directly 
with students in small groups in their proximal zones for the purposes of reading intervention and/or enrichment. 
Additional characteristics for this third block include:
· Students are identified for interventions/enrichment based on MAP/MEAP

· Small flexible group instruction

· May include technology (Read 180, ReadAbout)

· Progress Monitoring 

· Student goal setting 

· Interventions on identified needs including foundational, comprehension, vocabulary, and fluency skills
For the 2010-11 school year, the third tier will exist for only identified students, specifically students scoring in the first quartile according to the Fall 2010 or Winter 2011 Measures of Academic Progress (MAP) assessment for Reading.  Students who receive additional support in the third tier will receive targeted reading instruction based on identified areas of weakness 

II. Implement Instructional Program:  Mathematics Turnaround Plan for students in Grades 6-8

In recognition of the needs identified by the buildings and the district’s Comprehensive Needs Assessment, Mathematics education within the Turnaround Intervention Model shall be characterized by a constructivist, problem solving approach to learning mathematics.  It is anchored in the Connected Mathematics Project which is a program that helps students and teachers develop understanding of important mathematical concepts, skills, procedures, and ways of thinking and reasoning.  It is undergirded by the Principles of Disciplinary Literacy of the University of Pittsburgh. This program has leveraged consistent student achievement improvements as measured by four years of MEAP data.
In grades 6-8 students shall be involved in investigating mathematical phenomena under the guidance of a Disciplinary Literacy-trained teacher.  As part of the School Improvement Grant, math classes will be supported by an additional math teacher designed to facilitate small group instruction and intervention.  Teacher, in this model, takes on the role of a facilitator.  Students navigate through 3 phases of the lesson.  The lesson is launched.  Students explore using Accountable Talk as a basis for meaningful, sense-making discussions and are guided to big ideas given through the use of questioning, marking student thoughts and making thinking and reasoning public.  The final phase is the share phase where the teacher orchestrates a whole group discussion with the goal of bringing out important learning’s that students will use as they progress through practice, assessment and deepening of mathematical concept knowledge.

The authors of the program state the following as the overall goal of CMP: “All students should be able to reason and communicate proficiently in mathematics. They should have knowledge of and skill in the use of the vocabulary, forms of representation, materials, tools, techniques, and intellectual methods of the discipline of mathematics, including the ability to define and solve problems with reason, insight, inventiveness and proficiency.”  As a mathematics department, we believe that this is the key to equipping students for demands of our ever-changing society and have adopted it as the goal for each of our mathematics students.
The ideal middle school model includes components that both teach/model critical thinking and help to assure student success through building missing background knowledge.  The constructivist model described above use along with tools that help build missing fluency and skills is key.
As part of the Turnaround Model Intervention, we recognize that some students need additional scaffolding and remediation in order to accomplish the goal above.  Several programs have been researched and are possible candidates to augment mathematics instruction.

1. Scholastic 

a. Fast Math: a program that is used to build a student’s sense of number and number fluency

b. Fraction Nation: a program that may be used to increase fraction sense and fluency

2. Kaplan Learnings: Smart Track: a prescriptive online intelligent tutor program.  Students start from their point of understanding and progress through to grade level content.

Actions that Support Required Activity:  Use data to inform and differentiate instruction.

As part of the Turnaround Intervention Model, all teachers who participate in Professional Learning Community Teams shall be engaged in the continuous use of student data including formative, interim, and summative assessments to inform and differentiate instruction in order to meet the academic needs of individual students. The process for assessing, analyzing results, delivery of instruction, and progress monitoring for both Reading and Math shall be executed utilizing a Response to Intervention (RtI) framework for each of the Turnaround Intervention schools and occur primarily during PLCT meetings.  The RtI framework shall consist of the following tiers:

TIER 1: Core Instruction: 80-85% of students will be proficient according to Measures of Academic Progress and District common assessments.
Tier I consists of : 

-Alignment of Curriculum, Instruction, and Assessment (Disciplinary Literacy) 

· Curriculum – What do we want students to know and do?
· Instruction – How will we teach to ensure student learning?

· Assessment – How will we know students have learned the material?

-Effective Instructional Strategies (Universal Design for Learning such as Co-Teaching and Differentiated Instruction)

-School-wide Interventions 
-Articulated and Measurable Student Learning Objectives
TIER 2:   Supplemental Instruction: Designed to support students who are not proficient following Tier I instruction.  Students will have the opportunity to receive additional support during a two week Academic Strategies and Reading Support Classes, Summer Camp as well as during Saturday School.  Tier 2 shall be characterized by:
-Instructional Modifications/Accommodations 

-Frequent/Strategic Progress Monitoring

TIER 3: Corrective/Remedial Instruction: Designed to support students who are not proficient following Tier 2 instruction. Tier 3 shall be characterized by:
-Analysis of Multiple Sources of Data

-Individualized Educational Plans
-After or before school tutoring referred to as “Tier 3 Tutoring” 
Actions that Support Required Activity: Increased Learning Time - revised August 6, 2010
I. Increased Learning Time:  All schools that fall under the Turnaround Intervention Model shall establish schedules and implement strategies that provide increased learning time (as defined in this notice) including:
· Summer Camp-Two week Intersession immediately following the second semester (For the 2010-11 school year: June 20-July 1, 8:00am - 12:00 pm)
· Weekly Saturday school- (For the 2010-11 school year: October 2 and lasting through May 28, 2011)
· Six week Summer School program-(For the 2010-11 school year: July 5 and continuing through August 11, 8:00 am - 12:00 pm)  

· Acceleration Camp- Two weeks prior to the start of school (For the 2010-11 school year: August 22 - September 2, 8:00am - 12:00 pm)
· Academic Strategies- Course taught during the school day to provide additional Reading and Math instruction for identified students
· Alger: For the 2010-11 school year: Daily, Period 6: 12:29-1:24 pm

· GR Ford: For the 2010-11 school year (Math only): Daily, Period 1: 7:45-8:44 am and Period 3: 9:50-10:49 am
· Westwood: For the 2010-11 school year: Daily, Periods 1: 7:45-8:56 am and Period 6: 1:27-2:23 pm
· Tier 3 Tutoring-Part of the teachers 40 hour work week (4-5 additional hours per week) will include student tutoring. Tuesday – Thursday.  For the 2010-11 school year: starting Sept. 27, 2010 thru May 23, 2010
· Alger: 2:30 - 4:30 pm
· GR Ford: 2:30 - 4:30 pm
· Westwood: 2:30 - 4:30 pm
Furthermore, as part of the Turnaround Intervention Model, teachers who participate in Professional Learning Community Teams shall participate in additional learning time that may include additional contact time including different school calendar, longer instructional day, intercessions, summer school, before and after school, and weekend school. 

II. Summer Camp: This two week intersession will be available for all students and focus on all core content areas: Math, reading, Science and Social Studies.  During this two week opportunity, students will receive additional instruction beyond the traditional school calendar with a certified teacher in each of the four core academic areas.  Individualized learning plans will be generated by teachers for students scoring in the lowest quartile according to the Spring 2011 MAP. Progress monitoring of students with individualized learning plans shall occur using formative assessments created by teachers during the two week intersession.  

III. Saturday School:  Starting the first Saturday in October and continuing through the last Saturday in May, all students will have the opportunity to attend Saturday School.  All students participating will receive academic support by a certified teacher for both Reading and Math.  Students targeted for Saturday School shall be provided an Individualized Learning Plan that identifies student’s target growth goal as well as strategies that will be used to support their learning.  Teachers during Saturday School will use the Individual Learning Plans to guide their instruction and monitor progress.  Results of Saturday School will be monitored using teacher-generated, formative assessments and reported on as part of the building’s Governance Board process.

IV. Summer School: Starting in the last week of June and continuing through July, all students will have the opportunity to attend Summer School.  For four hours each day, Monday through Thursday, identified students will receive targeted instruction in the areas of Reading and Mathematics. Classes will be taught by certified teachers using a student to teacher ratio of 14:1 with each student demonstrating their learning in a project-based manner.  Additional requirements of this Summer School program include a home to school connection where parents are required to attend a “Summer School Celebration of Learning” when students share their culminating projects with parents, peers, and community members.

V. Acceleration Camp:  All students entering the 6th, 7th, and 8th grades will be required to participate in an Acceleration Camp that will occur two weeks prior to school starting.  The purpose of the camp is to support the building’s RtI Framework including the Positive Behavior Systems that will be implemented in time for Fall 2011.  During the camp, staff will clearly communicate and model behavioral and academic expectations to students as a means of supporting students for the upcoming year.  Students will have the opportunity to practice the building’s behavioral expectations as well as generate both academic and behavioral goals.  Academic goals will be based on the Fall 2011 MAP assessment which will be given to all students as part of the two week camp.  Team building activities designed to foster relationships among students and adults will also be an integral part of the Acceleration Camp.

VI. Academic Strategies:  This semester long course will provide extended learning time for identified students in 
Reading or Math.  This course will target students identified as testing In the first quartile according to the Fall 2010 and Winter 2011 MAP assessment.  Study skills as well as math and reading basic skills will be the primary focus for this course.

VII. Tier 3 Tutoring:  As part of a 45 hour revised work week (pending negotiations), teachers will be required to tutor identified students before or after school for a minimum of one hour a week.  Tutoring groups could range in size from 1 to 6 students.  Students selected for tutoring would represent students identified by staff as needing Tier 3 support (see page 104).  Students receiving Tier 3 Tutoring would be provided an Individualized Education Plan that was created by teachers and support staff during Professional Learning Community Team meetings.  This Individualized Education Plan would provide the tutoring teacher with the specific measurable learning objective and supporting strategies that would be the focus for the tutoring session.  As part of the Intervention Turnaround Model, each certified teacher in the building would be required to have at least one student they would be responsible for tutoring, with no teacher exceeding six students.

Actions that Support Required Activity: Provide social-emotional and community services.

I. Provide appropriate social-emotional and community-oriented support services to students.
                 Student Focused-Community Support and Engagement Model: “The Wheel”
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The goal of the district’s Student Focused-Community Support and Engagement Model or “The Wheel” is to align health and human services with academic intervention in support of student achievement.  “The Wheel” will integrate district support staff such as counselors, Youth Advocate Specialists, and Student and Family Support Specialists as well as building administrators such as a Dean of Student Accountability with organizations such as Network 180, Arbor Circle, Bethany Christian Services, as well as other mental health and human service organizations.  The positions within “The Wheel” and supporting service organizations will all work in a coordinated fashion to make sure children are healthy and ready to learn.  Staff such as Youth Advocate Specialists, Dean of Student Accountability, Student and Family Support Specialists and Counselors will accomplish that goal by eliminating barriers that prevent eligible children and families from accessing health and human services.  Among the anticipated outcomes are:
· Increased student achievement

· Fewer student absences
· Reduce suspensions
· Improved coordination of services for students and their families

· Appropriate services delivered in a timely manner

· Services provided at the school site when possible

· Schools and community resources cooperating for the benefit of students and families

Student and Family Support Specialists, Dean of Student Accountability, Counselors, and Youth Advocate Specialists will be on site to work directly with at-risk students.  This will allow principals and teachers to devote more time to teaching and learning. 
II. Student and Family Support Specialist:  The primary focus of the At‑Risk Student and Family Support Specialist is to provide intervention for identified at‑risk students, assist those students in reaching proficiency, and empower the families to support their children's success in school.
Job description for the Student and Family Support Specialist
1
Work with multiple 31a identified at‑risk students.

2.
Assist with team approach (with students, family, teacher, specialist, principal) to assess individual at‑risk student and initiate appropriate intervention plan.

3.
Consult with the School's Student Support Team regarding the identified at‑risk students.

4.
Assist identified students and their families in developing problem solving skills.

5.
Encourage and work intensively with identified students and their families to alternative interventionist and appropriate human service agencies.

6.
Develop positive relationships with students, staff and parents.

7.
Work on special afterschool projects for at‑risk students.

8.
Participate in conferences with identified students and parents.

9.
Visits with identified students referred by the building principals for assistance and help resolve problems.

10.
Other duties as assigned.
III. Counselor: As a member of the instructional team, the counselor is to provide a comprehensive guidance program for students in grades 6-8.  The counselor provides activities to meet the needs of the students, consults with teachers, staff, parents and community-oriented services to enhance their effectiveness in helping students.
Job description for Counselor
9. Guide and counsel groups and individual students through the development of educational development plans

10. Counsel small groups and individual students concerning relevant and current issues

11. Consult with teaching faculty, staff and parents regarding the developmental needs of students

12. Refer students as needed to appropriate community resources in consultation with their parents

13. Participate in, coordinate, or conduct activities which contribute to the effective operation of the school

14. Evaluate and revise the building guidance program as needed

15. Assist in the transition of students from elementary to middle school and middle school to high school, 
16. Pursue professional growth
IV. Youth Advocate Specialist: The Youth Advocate Specialist primary focus is to provide support for students at risk, their parents, family members and guardians. The Youth Advocate will also work with school building staff (principal, teachers, social workers…) to advocate for the rights of children at risk.

 Job description for Youth Advocate Specialist
JOB FUNCTIONS:

13. Provide services to early childhood intervention programs, elementary, middle and high school students.

14. Assist with team approach (student, family, teachers, advocate and principal) to assess appropriate intervention plan.
15. Visit with identified students to seek suitable options to help resolve concerns.

16. Assist students with being proactive in making choices that will lead to their success.

17. Encourage and work with parents/guardians to actively participate in the decision making process designed to impact their child’s educational growth

18. Develop a positive relationship with students, staff, and parents.

19. Work as part of the school team and assist with creating a safe and orderly environment.

20. As part of the school team, the Youth Advocate Specialist will assist other staff members. The Advocate will make telephone calls to parents or meet with them if needed.

21. Assist students with transition.

22. Document student/family contacts, maintain data, and provide on an on-going basis.

23. Attend assigned trainings.

24. Other duties as assigned.

V. Dean of Student Accountability: The Dean of Student Accountability shall be responsible for the supervision, coordination and implementation of the District Uniform Discipline Code for Student Conduct under the direction of the Head Principal. The Dean of Student Accountability will supervise and monitor student activities, clubs, and organizations.  He/she shall assist the Building Principal in establishing and maintaining a safe and orderly learning environment.
Job description for Dean of Accountability

1.*
The maintaining of an atmosphere that is conductive to the educational process.

2.*
Establish routine processes and procedures that are conducive to the educational process. 

3.*
Assist the building principal in the management of the school. 

4.
Assist the Building Principal and other administrators in non-certified staff supervision and evaluation.

5.*
Demonstrate loyalty to the Grand Rapids Public School, the Board of Education and to the District Office by implementing district policies and procedures and by carrying out duties and responsibilities as directed.

6.*
Promotes community understanding of school policy and needs as well as working with various community agencies.

Actions to Support the Permissible Activity:  Student data is included as a significant factor in evaluation – revised August 12, 2010
As part of the Turnaround Intervention Model, there are several areas related to how teachers will be evaluated that represent a departure from the district’s current evaluation system.  The areas connected to teacher evaluations that will be revised include incorporating multiple measures of data reflecting Student Growth.  Additional elements that will be used to determine the teacher’s overall evaluation and performance will include: Professional Learning Community Team goals, observations conducted by the building administrator, Professional Learning Community Team observations, curriculum audits, and merit-based incentives.

I. Student Growth

The district will use a revised version of the locally adopted competencies outlined in the existing GREA Contract to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students. Revisions include the creation and development of a “Fifth Domain” for teacher evaluations around student growth.  The Student Growth domain will measure actual student growth of the assigned students for the particular school, excluding students who transfer from the school or are expelled.  The Student Growth domain will account for 50% of the teacher’s evaluation.  Twenty five percent of the Student Growth will be based on state and national assessments where available. The remaining 25% or other percentage will be based on District, school, and other assessments. Below represents a rubric for teacher expectations around student growth:
Domain 5: Student Growth

1.  A baseline for learning has been established

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Previous scores on state administered tests, standardized and/or local/teacher made benchmark testing that encompasses learning levels on at least 9 week basis are recorded and utilized to determine modifications for instruction.

Previous scores on state administered tests or standardized tests are recorded in a class profile.  Where these instruments are not available, an assessment for placement is administered to determine current level of student performance at the beginning of the year.

Teaching is directed by the Michigan Framework/Common Syllabus as well as the textbook with no reference to prior student performance.

Teaching is directed by the textbook with no reference to the Michigan Framework/Common Syllabus or prior student performance.

2. Evaluation of student learning involves pre and post assessment

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Pre and post assessments are used to provide group and individual instruction where needed.

Pre and post assessments are a part of on-going classroom instruction.

Pre-assessments are not used consistently.  Post-assessments are administered at the end of the instructional period.

Pre and post assessments are not used.

3. Student progress related to Michigan Core Standards/Common Syllabi is recorded and/or graphed on a regular basis to determine appropriate pacing of instruction

Exceeds Expectations

Meets Expectations

Progressing Toward Expectations 
Unsatisfactory

Pacing of instruction is in agreement with state and local goals, allows for flexible grouping and individual student mastery of benchmarks

Pacing of instruction is directed toward the total group and/or sub-groups and is in agreement with state and local goals or benchmarks

Pacing of instruction has been identified and not in sequence with school or district goals

Pacing of instruction is not identified

4. The teacher will achieve his or her measurable student learning objective for state and national assessments.
Exceeds Expectations

Meets Expectations

Progressing Toward Expectations
Unsatisfactory

The teacher exceeded the measurable student learning objective written for state and national assessments.
The teacher met the measurable student learning objective written for state and national assessments.
The teacher was within fifteen percent the measurable student learning objective written for state and national assessments.
The teacher was sixteen percent or more below the measurable student learning objective written for state and national assessments.
5. The teacher will achieve his or her measurable student learning objective for district, school and other assessments.
Exceeds Expectations

Meets Expectations

Progressing Toward Expectations
Unsatisfactory

The teacher exceeded the measurable student learning objective written for district, school, and other assessments.
The teacher met the measurable student learning objective written for district, school, and other assessments. .
The teacher was within fifteen percent the measurable student learning objective written for district, school, and other assessments.
The teacher was sixteen percent or more below the measurable student learning objective written for district, school, and other assessments.
II. Professional Learning Community Team Goals:  Professional Learning Community Teams (PLCTs) will collectively develop measurable student learning objectives specific to their content that will be used for their individual evaluations. All educators connected to the Turnaround Model will be a part of various PLCTs. The PLCTs will determine their team’s goals that must be tied to the district’s goals (school and district improvement plans) and include criteria for determining success developed from student growth data. Team goals shall also include a delineation of responsibilities needed to meet the goals and suggested timelines for meeting the goals. PLCTs will provide data and information to their supervisor on the goals and progress towards meeting their goals. Per state legislation, the assessments of students who have not been present in the classroom or the school during the majority of the school year shall not be included in determining student growth data. Following are the evaluation tools that PLCTs must use when developing their goals.
· Measures of Academic Progress (MAP) utilizing Student’s Targeted Growth Goals
· Common Assessments (Developed by the District)
· Individual Teacher Student Surveys (Survey developed by the District)

III.  Observations conducted by a Building Administrator or Designated Evaluator:  All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be evaluated annually during the entire duration of the Turnaround Intervention Model by their Building Administrator using the district’s established classroom observation format.  Evaluations will comply with existing criteria as stated in the Professional Evaluation Performance (PEP) guidelines.  Professional Learning Plans (PLP’s) will only be an option for teaching staff if the plan includes a measurable learning objective for increasing student achievement.. 
IV.  Professional Learning Community Team Observations:  All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be observed annually during the entire duration of the Turnaround Intervention Model by their Professional Learning Community Team.  The rubric used to collect data for the classroom observation will be developed during Professional Learning Community meetings and include those elements related to the instructional strategies mutually agreed upon by PLCT members including the Disciplinary Literacy Coach and Building Administrator. The results of these observations shall be used as part of the teacher’s overall evaluation.
V.  Curriculum Audits: All teachers, including tenured teachers who are not scheduled to be evaluated as part of the district’s three year cycle, shall be observed monthly during the entire duration of the Turnaround Intervention Model by teams of district staff for the purposes of curriculum audits. The purpose of the curriculum audits is to ensure timely alignment between the district’s common syllabi and instructional practice in the classroom.  The curriculum audits will be conducted by district staff including Data Support Specialists and data collected following the audits will be used as part of the teacher’s overall evaluation.  
VI. Merit-based Incentives: see description outlined on p. 89
VII. Human Capital Facilitator: To support building administrators in the evaluation of all staff including staff identified as “Unsatisfactory” or “Progressing Toward Expectations,” the district has created the support position of Human Capital Facilitator.  
Human Capital Facilitator

JOB FUNCTIONS:

1.*
Assist in the recruiting, screening and recommending of new certified staff.

2.*
Coordinate the District’s On-Line New Employee Orientation Program.  Ensure all new hires have completed the required Turnaround Intervention trainings, monitor progress, provide reminders, etc.

3.*
Oversee and monitor the providing of mentoring services to professional staff in an effort to assist them in meeting the requirements of Public Act 1526.

4.*
Work with and provide guidance to the new teacher Mentor Coordinator.

5.*
Provide leadership in the planning, organization and implementation of the new teacher induction program.  

6.*
Assist in the development of training programs which will prepare administrators to effectively evaluate staff.

7.*
Promote instructional improvement through coaching administrators in the ability to critically observe teaching and learning and to effectively provide feedback connected to the District’s instructional standards.

8.*
Conduct observations of lessons, model instructional and management strategies, participate in coaching and planning with individuals and teams.

9.*
Assumes responsibility for the continued improvement of new teachers and as guided by current research and developments.

10.*
Maintains a liaison with other District departments, school buildings, and District leadership to improve staff performance.

11.*
Lead or participate in representing the district in grievances regarding the teacher evaluation process and other matters, as assigned.

12.*
Coordinates the development of new job descriptions for postings.  Assist with pay classification programs/systems.

13.*
Maintain confidentiality in carrying out all duties.

14.*
Remain technically competent and knowledgeable of the job expectations.

15.*
Ensure decisions are consistent with District policies, procedures, goals and objectives.

16.*
Interact with co-workers, administrators, students and parents in a cooperative, supportive and positive way.

17.
Other duties as assigned. 

* Designates Essential Functions of the Position

VIII. Principal Evaluation: Just as teachers will be assessed with more than one tool, the effectiveness of district and school leadership including principals and assistant principals will be measured according to multiple data points: school achievement data, parent/student/teacher surveys, and a performance rubric. School-level value added achievement growth scores will be calculated, and principals and assistant principals will be expected to achieve their schools measured learning objectives outlined in their School Improvement Plan.    

Confidential parent and student surveys will be sent out twice annually to measure the parent and student perceptions of the climate of the school and interactions with teachers and administrators, as well as academic achievement levels. 


The principal performance rubric created by Rich Halverson from the University of Wisconsin will be the primary tool used to evaluate principals.  The rubric is divided into the following domains:

1. Focus on Learning

2. Monitoring Teaching and Learning

3. Building Nested Learning Communities

4. Acquiring and Allocating Resources

5. Maintaining Safe Learning Environment
Principal Evaluation Rubric 2010-2011
Focus on Learning

Component Tasks

1 – Needs attention

Stage One

Stage Two

1.1 

Maintaining a school-wide focus on learning

Leaders have not engaged the school community and staff in collective conversations about student learning. The school either does not have a clear vision for learning or the vision is regarded by community members as platitudes unrelated to the daily practices of teaching and learning. Principals rarely discuss either student achievement data or concrete examples of instructional practice with teachers.  

Leaders have engaged the school community and staff in conversations about student learning that serve as the foundation of a shared vision. The school has a collaboratively developed vision of learning that largely reflects the actual practice of teachers. Principals sometimes discuss student achievement data or examples of instructional practice with teachers.  

Leaders regularly engage the school community and staff in on-going conversations that serve as the foundation of a collective understanding of student learning. The school has collaboratively developed, and regularly revisits, a vision of learning that reflects the actual practices and aspirations of teachers. Principals frequently discuss both student achievement data or concrete examples of instructional practice with teachers. 

1.2 

Formal leaders are recognized as instructional leaders

The principal is not widely recognized as an instructional leader. School leaders rarely engage (fewer than 2 times/month) in public instructional leadership activities such as learning walks or classroom visits. Principals either design professional development activities on their own or leave the design to exclusively to teachers. Principals rarely participate in professional development opportunities. 

The school staff recognizes the principal of the school as instructional leaders and seeks his/her input on teaching and learning issues. School leaders occasionally engage (weekly) in public instructional leadership activities such as learning walks or classroom visits. Principals work with teachers to organize professional development and curriculum design, but do not participate in the actual sessions.

School staff and all stakeholders recognize the principal as an instructional leader in the school and consistently seek his/her input on a variety of instructional issues. School leaders regularly engage (several times per week) in public instructional leadership activities such as learning walks or classroom visits. Principals work with teachers to organize professional development and curriculum design, and are active participants in the sessions.

1.3 

Collaborative design of integrated learning  plan

Teachers are left to their own devices to come up with instructional strategies. Strategies to improve student academic performance are rarely discussed at faculty meetings.  School-wide planning for instruction is either not done or is an exercise that exists apart from the actual instructional practices of the school.  

Teachers and leaders work together to refine and develop instructional strategies. The school has developed a structured, collective instructional planning process that coordinates specific instructional initiatives toward overall goals of student achievement.  Strategies to improve student academic performance are discussed at faculty meetings. The school plan reflects the priorities of the district learning plan.

Strategies to improve student academic performance are the regular focus of faculty meetings. The school has developed a structured, collective instructional planning process that uses student achievement data to coordinates specific instructional initiatives toward overall goals of student achievement. The plan integrates intermittent measures of student progress toward learning goals. The school plan is well-integrated with the district learning plan.

1.4

Providing appropriate services for students who traditionally struggle

Special needs staff work on their own and provide services to students outside the regular classroom. Leaders fail to develop differentiated intervention programs to help students who traditionally struggle. Few if any teachers use pre-assessment tools as a basis for differentiation of instruction; differentiation of instruction is rarely observable.

Special needs staff work together with each other and with teachers to plan services, but services to students are mainly provided outside the regular classroom. Leaders ensure that programs for diverse learners are developed for students who traditionally struggle. Many teachers use pre-assessment tools as a basis for differentiation of instruction in reading, writing and math; differentiation of instruction is often observable.

Special needs staff work together with each other and with teachers to plan services; services are usually provided in the context of the regular classroom. Leaders work with teachers to develop and monitor differentiated instructional practices for students who traditionally struggle. Teachers consistently use pre-assessment tools as a basis for differentiation in all content areas; differentiation of instruction is regularly observed across subject areas.

Monitoring Teaching and Learning

Tasks

1 – Needs attention

Stage One

Stage Two 

2.1 

Formative evaluation of student learning

Teachers rarely report sharing their practices to provide meaningful, systematic feedback on student performance at grade level or subject matter meetings. Teachers are responsible for developing formative measures of student learning on their own. The school lacks a systematic method for providing intermittent measures of student learning across classrooms and grade levels.

Teachers frequently report sharing their practices to provide meaningful, systematic feedback on student performance at grade level or subject matter meetings. Leaders recognize the value of formative assessments and provide opportunities for teachers to share assessment practices. The school either contracts for or has developed its own systematic method for providing intermittent measures of student learning across classrooms and grade levels.

Leaders provide structured opportunities at grade level or subject matter meetings for teachers to share practices for providing meaningful, systematic feedback on student performance. Leaders recognize the value of formative assessments and provide opportunities for teachers to collaboratively redesign assessments in light of school learning goals. The school successfully uses a systematic method for providing intermittent measures of student learning in order to predict and shape student learning outcomes across classrooms and grade levels.

2.2 

Summative evaluation of student learning

Evaluation of student performance is limited to district or state summative achievement data. There is a marked discrepancy between the quality of assigned classroom grades and the results of standardized achievement tests. Teachers and staff have fewer than 2 annual opportunities to collectively reflect on achievement data and to collaboratively redesign the school instructional program in light of the data.

Evaluation of student performance is based on multiple sources of summative assessment data. There is some disparity between the quality of assigned classroom grades and the results of standardized achievement tests, but this disparity is a topic of conversation among staff.  Teachers and staff have 2-5 annual opportunities to collaboratively reflect on achievement data and to redesign the school instructional program in light of the data.

Evaluations of student performance are based on multiple sources of data including student self-evaluation and/or self-reflection. The disparities between the quality of assigned classroom grades and the results of standardized achievement tests have diminished as a result of collaborative instructional design. Teachers and staff have more than 5 annual opportunities to collaboratively reflect on achievement data and redesign the school instructional program in light of the data.

2.3 

Formative evaluation of teaching

Principals limit classroom visits to resolving problems or for formal evaluation. Teachers are left on their own to find resources to improve their practice. Faculty meetings provide fewer than 2 annual opportunities to use samples of typical or exemplary student performance to clarify teaching and learning tasks or to distinguish levels of student performance. 

Principals visit classrooms monthly for both formative and summative purposes. Leaders provide guidance for teachers in identifying and acquiring resources to improve practice. Faculty meetings use samples of typical or exemplary student performance 2-3 times per year to clarify teaching and learning tasks and to distinguish levels of student performance.

Principals visit classrooms 2-3 times per month for both formative and summative purposes and regularly provide feedback on teaching. Leaders provide guidance for individual teachers to find resources to improve practice; these resources are collectively reviewed and integrated into teacher and school improvement planning. Faculty meetings use samples of typical or exemplary student performance more than 4 times per year to clarify teaching and learning tasks and to distinguish levels of student performance.

2.4 

Summative evaluation of teaching

The teacher evaluation policies and forms focus on performance checklists that do not reflect research on appropriate models of teaching and learning. Evaluation policies are not customized for non-classroom staff. Occasions for evaluation are either selected by teachers or chosen at random by the evaluator. Evaluation practice usually involves a single classroom visit. Formal evaluation practices are primarily used to document poor performance. The evaluation process operates independently of professional development or goals for student learning. 

Teacher evaluation policies, forms and procedures are informed by research on appropriate models of teaching and learning. Appropriate evaluation policies are developed for classroom staff. Occasions for evaluation are focused on reviewing the teacher’s areas of professional growth in the classroom. The evaluation process draws on multiple classroom visits. Formal evaluation practices are still primarily used to document poor performance. The design of the evaluation process is connected to either the school goals for improving student learning or the school’s and teacher’s professional development program. 

Teacher and staff evaluation procedures informed by appropriate research on models of effective practice. Appropriate evaluation policies are developed for classroom staff and teachers are reviewed annually. Occasions for evaluation are targeted to measure the staff’s ability to engage in the school’s major instructional initiatives. The evaluation process draws on multiple classroom visits by multiple observers. Evaluation practices are used to document poor teaching as well as to provide valuable feedback for accomplished teachers. The design of the evaluation process integrates measures of student learning and is linked with the school’s and teacher’s professional development plan.

Building Nested Learning Communities

Tasks

1 – Needs attention

Stage One

Stage Two

3.1 

Collaborative school-wide focus on  problems of teaching and learning 

The school seems to address a different instructional problem every year. Current programs do not build on past initiatives, and may even contradict what went before. Meetings at which school instructional initiatives are discussed are mainly informational rather than participatory. Faculty committee’s focus mainly on address emergent problems and routine, non-instructional issues. Learning goals are measured in terms of student achievement data. Individual teachers are left alone to reconcile these different instructional priorities in their practice. 

The school has determined a long-term vision for instructional improvement. Current programs build on past initiatives, and professional development, curriculum design and school improvement planning are linked to focus on several key problems of teaching and learning. Meetings at which school instructional initiatives are discussed are balanced between informational and participatory formats. Faculty committees routinely focus on issues of teaching and learning. Learning goals are identified and measured in terms of disaggregated student achievement data. Teachers build on prior initiatives within their disciplines to plan and to develop new practices to meet teaching and learning goals.

The school has collaboratively developed a long-term vision for instructional improvement. Current programs build on past initiatives, and professional development, curriculum design and school improvement planning are linked to the key problems of teaching and learning. Meetings at which school instructional initiatives are discussed are mainly participatory. Faculty committees develop intermediate timelines and benchmarks to determine whether new practices are helping achieve student learning goals. Teachers and leaders build on prior initiatives within and across their disciplines to plan and to develop new practices to meet teaching and learning goals. 

3.2 

Professional Learning

The school allows teachers to decide on professional development options. Formal in-service time is spent on disseminating information regarding assorted, disconnected topics. There are no formal measures of professional development effectiveness.

The school has developed a long-term plan for continuous support of professional growth that integrates individual teacher needs with whole school goals. In addition to informational sessions, adequate structured time is allocated for staff to engage in these professional development activities. Staff satisfaction surveys provide the main measures of professional development program effectiveness.

The school has developed a long-term plan for focused support of professional growth in key instructional areas that provides differentiated support for individual teacher ability in terms of whole school instructional goals. Information is disseminated in alternative media to allow for maximum time for staff to engage in and reflect upon professional development activities. A variety of summative and formative assessments are developed to determine whether the professional development program helps teachers improve student learning in targeted areas. 

3.3 

Socially distributed leadership

Authority in the school is perceived by teachers and staff as centralized. Control over instructional and budgetary planning is retained by formal leaders. Principal. Opportunities for teachers to participate in decision-making are widely seen as token efforts irrelevant to the real decision-making power. 

Formal leaders delegate a variety of leadership tasks to a teachers and staff. Although there are opportunities for teachers to participate in school leadership, control over the instructional agenda is retained by local leaders. 

Formal leaders create and/or recognize structures through which teachers and staff are able to developing initiatives for the school’s instructional priorities. Control over the direction and content of the instructional agenda is shared by formal leaders, teachers and staff. 

3.4 

Coaching and mentoring

Teachers who have expertise in content or pedagogy do not have structured opportunities to share information, experiences, and/or knowledge with other teachers. Mentoring programs are either ineffective or accidentally effective based on the dispositions of individual mentors and mentees. District-level instructional coaching initiatives do not seem to affect everyday teaching and learning.

Teachers with expertise in content and pedagogy have structured opportunities to share information, experiences and/or knowledge with other teachers.  Mentoring programs exist and are structured to help mentees learn from the experience of mentors. District-level instructional coaches are respected members of the community and successfully help teachers with problems of practice.

Leaders provide teachers who have expertise in content and pedagogy with structured opportunities to share information, experiences and/or knowledge with other teachers. Expert teachers are selected to mentor other teachers on a regular basis, and mentoring training programs help mentors relate their experiences to mentees.  District-level instructional coaches are respected instructional leaders who help teachers solve problems as well as introducing new methods and practices.

Acquiring and Allocating Resources 

Tasks

1 – Needs attention

Stage One

Stage Two

4.1

Personnel practices

Fewer than 70% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  School leaders rely on district applicant lists to fill open positions. There are no induction programs.  There are few incentives available to reward teachers for excellent performance.

Between 75%-90% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  Leaders use district supplied applicant lists but also rely on other sources to find qualified candidates to fill open positions. There are limited induction programs to retain new teachers. Leaders have some discretion to reward teachers for excellent performance.

Over 90% of teachers are certified and/or meet requirements to teach in their assigned subject areas and grade levels.  Teachers with specialized qualifications and skills are actively recruited to fulfill specified needs of the school community.  Teacher induction programs are integrated into mentoring and professional development programs. Leaders have developed an incentive system to reward teachers for progress toward school-wide goals.

4.2 

Structuring and maintaining time

Leaders expect staff to use time as instructional resources, but do not structure or monitor time used for professional learning. Shared time for planning often spent on non-instructional issues. 

Leaders support and assist staff to protect time as valuable resources in providing quality instruction; but leaders do not explicitly organize time use around resolving the complex problems of instruction. Instructional issues are a priority for shared instructional time.

Leaders structure professional time to address complex issues of instruction.  Time is provided for whole-school, grade and subject-matter level planning, curriculum design and reflection. Teachers receive feedback on effective uses of instructional planning time. 

4.3

School resources are focused on student learning

Leaders perceive they have an inadequate range of discretion to acquire and allocate human, material or financial resources.  The perception of pre-determined school budgets leave leaders little freedom or ability to repurpose resources for local instructional goals. The budget is developed through an ad hoc process that does not adequately support sustained school improvement.  

Leaders perceive they have a limited range of discretion for allocating necessary human, material and financial resources. Leaders are able to link budgets, school improvement, professional development plans to school-wide goals for student learning. Fiscal and performance data are used to make informed decisions about resource plans. There is an established, comprehensive budgeting process that adequately supports sustained school improvement.

Leaders perceive they have considerable range of discretion for allocating and acquiring necessary human, material and financial resources. Leaders base decisions about budgets, school improvement, and professional on school-wide goals for student learning. Fiscal and performance data are systematically used for making informed decisions. There is an established, comprehensive budgeting process that incorporates staff input and is communicated to stakeholders; the staff receives training to participate in the budget process.

4.4

Integrating external expertise into school instructional program

District experts and external consultants approach the school to provide services. Experts and consultants generally do not customize services to fit on-going school instructional priorities. The services of experts and consultants are coordinated either with each other or with the main instructional priorities of the school.  District resources are not well utilized.  Few teachers participate in professional networks outside the school. 

Leaders seek out expertise from the district and from outside sources.   District experts and external consultants are chosen based on their ability to help the school achieve instructional goals; but the work of consultants might not be well coordinated with each other. School leaders have developed close links with the district and are able to influence the use of district resources. Some teachers participate in professional networks outside the school.

Leaders continuously seek out expertise from the district and from outside sources. The work of external experts is coordinated with each other and with key community members to help the school achieve instructional goals. The school has cultivated “critical friends” to provide perspective on school progress. Leaders have developed strong relations with the district and are able influence the design of district priorities. Most teachers participate in professional networks outside the school.

4.5

Coordinating and supervising relations with families and the external communities 

Most teachers contact fewer than 3 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. Other than parent-teacher conferences, there are no programs to welcome families into the school and the classroom. Teachers, families, building personnel, and community must approach the school for information on instructional priorities.   

Most teachers contact 3-5 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. There are a variety of programs developed to welcome families into the school and classrooms. The school regularly reaches out to teachers, students, families, building personnel, and community members to provide information on instructional priorities through a variety of media. 

Most teachers contact more than 5 families per month to discuss academic progress, strategies for improvement, or to commend students’ successes. Families work with leaders to develop programs that not only make the school more welcoming, but also to bring community resources into the school. The school regularly shares information through a variety of media and actively seeks out what community members want to know about the school.  

Maintaining Safe and Effective Learning Environment

Tasks

1 – Needs attention

Stage One

Stage Two

5.1 

Clear, consistent and enforced expectations for student behavior

Discipline policies are inconsistent or not enforced at all. The responsibility for enforcement is left to individual teachers. Discipline policies are rarely reviewed. Most students perceive behavior polices as unfairly or randomly enforced.

Discipline policies are enforced consistently throughout the school.  Teachers and leaders work together to ensure fair enforcement. Discipline policies are annually reviewed. Most students perceive behavioral expectations to be fairly designed and enforced. 

Discipline policies are equitably and consistently enforced. Teachers and leaders work together to ensure fair enforcement. Teachers and leaders use data on student conduct and achievement to review and adjust policies.  Students take ownership by participating in the development and peer-enforcement of behavior policies. 

5.2

Clean and safe learning environment 

District/school safety policies or procedures do not reflect conditions in the school. Significant numbers of students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. School-wide assemblies are rare and difficult to control. School-wide announcements that interrupt classroom teaching typically occur more than three times per day.

District/school safety policies or procedures reflect conditions in the school, but are not regularly reviewed. Small minorities of students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. Students interact civilly at regular school-wide assemblies. School-wide announcements that interrupt classroom teaching typically occur between two and three times per day.

District/school safety policies and procedures reflect school conditions and are annually reviewed. Virtually no students are involved in fighting, theft, selling or using drugs, or are perpetrators or victims of harassment. Students regularly lead and interact civilly at school-wide assemblies. School-wide announcements that interrupt classroom teaching typically occur less than twice per day.

5.3

Student support  services provide safe haven for students who traditionally struggle

The school’s often miscategorizes students with special needs and is unable to provide services to successfully improve learning for most identified students. The school has underspecified plans for improving attendance, dropout and graduation rates for students who traditionally struggle.  No pool of adult mentors or advocates is available for struggling students.

The school effectively identifies students with special needs but is unable to provide services to successfully improve learning for most identified students. The school has a plan in place and has made progress in improving attendance, dropout and graduation rates for students who traditionally struggle. Students can volunteer to meet with a pool of adult mentors and advocates for academic and social assistance.

The school effectively identifies students with special needs and successfully provides services to improve learning for most identified students. Leaders work with teachers across the school to continually revise plans for improving attendance, dropout and graduation rates for students who traditionally struggle. An extensive pool of adult mentors and advocates contact students in need to provide academic and social assistance.

5.4 

Buffering the teaching environment

Leaders require teachers to resolve parent and district concerns on their own. The school can fail to meet expectations for classroom access in two ways. 1) The school restricts public access to classroom teachers too tightly.  Parents and visitors feel unwelcome in the school, and teaches are reluctant to talk about their work with visitors. 2)The school provides too little control over classroom visitors.  Teachers find it difficult to focus on teaching and learning because of external interruptions. 

School leaders are able to help teachers deal with parent concerns. Leaders have developed good relations with the district leaders and are able to effectively filter and pass on relevant information to teachers. Leaders have established reliable procedures to provide public access to teachers and classrooms.  Teachers feel comfortable with classroom visitors.  

School leaders are able to help teachers deal with parent concerns. Leaders are able to relate the message of successful achievement at the school to district and community leaders.  This message helps leaders serve as successful advocates for district resources and to filter resources effectively to teachers. Leaders have established and regularly review reliable procedures to control access to the classroom. Teachers welcome classroom visitors.

Types of Performance Data:
Principals and supervisors will collaborate and identify various types of data that inform the self-reflection and evaluation process. Data will be collected on or before February and May of each year. Data will be collected from important groups including faculty, staff, parents, students, and supervisors. The data will include, but not be limited to, student performance, surveys of teachers and parents about leadership, school climate or school culture. The data will be compiled with a principal’s goals into a professional portfolio. The portfolio can be used with the evaluation process as appropriate. 

Other forms of data that should be considered in the self-reflection and evaluation processes include: 

• Attendance 

• Drop-out rates 

• MAP scores 

• Discipline referrals 

• MEAP 

• Parent participation in school processes 

• Graduation rates 

• Suspension rates 

• Course failure rates  

• Perceptual data from students, parents, and community 
Select external providers from the state’s list of preferred providers; 

-Kent Schools Services Network
-Kent Intermediate School District
-Michigan’s Principals Fellowship

-University of Pittsburgh’s Institute for Learning

Align other resources with the interventions

All aspects of the School Improvement Grant and the requirements outlined for this Turnaround Intervention Model have been included in each buildings School Improvement Plan and Schoolwide Title I Plan for 2010-11.
Alger Middle School

Alger Middle School coordinates and integrates funds from Title I and 31a, and district general funds to support a variety of programs.  An overview of the Schoolwide Components and their funding sources are included in the chart below.

· .3  Nurse – 31A

· Health Aide—31A

· Additional academic support—31A

· Two Reading teachers—Title I and 31A

· Reading Coach—Title I
Schoolwide Component

Funding Sources

Programs

1. Comprehensive Needs Strategies

General Fund

Title I

· Collaborative PLC

2. Schoolwide Reform Strategies

General Fund

Title I

· School Improvement/Schoolwide Plans

3. Instruction by Highly-Qualified Staff

General Fund

Title I

· All Staff (teachers and paraprofessionals) are highly qualified

4. Strategies to attract highly-qualified teachers to high needs schools

General Fund

· New Teacher Orientation

· Mentoring and Training

· District Professional Development

· Conferences to support continual learning

5. High-quality and ongoing professional development

General Fund

Title I

· Differentiated Instruction

· IGOR

· Principles of Learning      

                 Disciplinary Literacy:              (Claim -  Evidence - Explain)

· Thinking Maps

· Literacy Strategies—Vocabulary & Comprehension

· Strategies for Students in Poverty

· Co-Teaching

· My Access Writing

6. Strategies to increase Parental involvement

Title I

· Parent Action Leader meetings

· Parent Involvement events

· Annual Title I Parent meetings

7. Preschool Transition Strategies
· NA

8. Teacher Participation in Making Assessment Decisions
General Fund

Title I

· Subs for data review

· Teacher stipend for after-school tutoring

9. Timely and Additional Assistance to Students Having Difficulty Mastering the Standards
General Fund

Title I

31a

· After school tutoring

· Academic support utilizing technology

· Academic Support Classes

10. Coordination and integration of federal, state and local programs and resources

General Fund

Title I

31a

· Coordination of funds is completed by the state and federal programs coordinator with staff, administration and central office

Westwood Middle School
School wide component

Funding sources

Programs

1. Comprehensive Needs Assessment

General Fund

Title l

· Grade Level/Dept. Planning Meetings

2. School wide Reform Strategies

General Fund

Title l

· School Improvement Plan

3. Instruction by Highly-Qualified Professional Staff

General Fund

Title l

Title lll

31 A

· All staff (teachers and paraprofessionals) are currently high qualified

4. Strategies to Attract High-Quality Highly Qualifies Teachers to High Needs Schools

General Fund

· New Teacher Orientation

· Mentoring & Training 

· District Professional Development

· Conferences to support continual learning

5. High Quality and Ongoing Professional Development

General Fund

Title l

31 A

AYP

· MAP - DDI

· Thinking Maps

· Book Studies

· Math Coach

· Improving Adolescent Literacy strategies

6. Strategies to Increase Parental Involvement

Title l

· Parent Action Leader Meetings

· Parent Workshops/Trainings

· Parent Involvement Evenings

· Annual Title l Parent Meetings

7. Preschool Transition Strategies
General Fund

Title l

31 A

· Subs for Data Review

· Teacher stipend for after-school planning

· Subs for peer observations

· Subs for Learning Walks

8. Teacher Participation in Making Assessment Decisions
General Fund

Title l

Title lll

31 A

AYP

· After school Tutoring

· Saturday School

· Paraprofessionals

9. Timely and Additional Assistance to Students Having Difficulty Mastering the Standards
General Fund

Title l

Title lll

31 A

AYP

· After School Tutoring

· Youth advocates

· Paraprofessionals
10. Coordination and integration of federal, state and local programs and resources
General Fund

Title I

31a
· Coordination of funds is completed by the state and federal programs coordinator with staff, administration and central office
GR Ford

School wide component

Funding sources

Programs

1. Comprehensive Needs Assessment

General Fund

Title l

· Grade Level/Dept. Planning Meetings

2. School wide Reform Strategies

General Fund

Title l

· School Improvement Plan

3. Instruction by Highly-Qualified Professional Staff

General Fund

Title l

31 A

· All staff (teachers and paraprofessionals) are currently high qualified

4. Strategies to Attract High-Quality Highly Qualifies Teachers to High Needs Schools

General Fund

· New Teacher Orientation

· Mentoring & Training 

· District Professional Development

· Conferences to support continual learning

5. High Quality and Ongoing Professional Development

General Fund

Title l

31 A

AYP

· MAP - DDI

· Thinking Maps

· Book Studies

· Math Coach

· Improving Adolescent Literacy strategies

6. Strategies to Increase Parental Involvement

Title l

· Parent Action Leader Meetings

· Parent Workshops/Trainings

· Parent Involvement Evenings

· Annual Title l Parent Meetings

7. Preschool Transition Strategies
General Fund

Title l

31 A

· Subs for Data Review

· Teacher stipend for after-school planning

· Subs for peer observations

· Subs for Learning Walks

8. Teacher Participation in Making Assessment Decisions
General Fund

Title l
31 A
· After school Tutoring

· Saturday School

· Paraprofessionals
9. Timely and Additional Assistance to Students Having Difficulty Mastering the Standards

General Fund

Title l
31 A

AYP

· After School Tutoring

· Youth advocates

· Paraprofessionals
10. Coordination and integration of federal, state and local programs and resources
General Fund

Title I

31a
· Coordination of funds is completed by the state and federal programs coordinator with staff, administration and central office
Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively 

All aspects of the School Improvement Grant and the requirements outlined for this Turnaround Intervention Model have been included in the District Improvement Plan for 2010-11.

Sustain the reforms after the funding period ends.
All aspects of the School Improvement Grant and the requirements outlined for this Transformation and Turnaround Intervention Model have been designed to dramatically improve student achievement for all students in both reading and mathematics.  The initiatives and strategies outlined in this grant reflect research-based strategies that can be sustained once funding from the School Improvement Grant expires. 

4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 

Transformation Action Steps

Timeline 

Required Activity #1.) Replace the principal

· Completed 
Required Activity #2.) Use rigorous, transparent, and equitable evaluation systems for teachers and principals
· Beginning September 2011 – student achievement data will be connected to teacher evaluations 
· Yearly evaluations starting September 2010 for teachers in Tier II & III schools 
Required Activity #3.) Identify and reward school leaders, teachers and other staff who in implementing the Transformation Model have increased student achievement and high school graduation rates. 
· Pilot September 2010
· Fully Implement – September 2011
Required Activity #4 Provide staff ongoing, high-quality, job-embedded professional development

· District and building Professional Development Plan begins August 2, 2010 - Ongoing.

Required Activity #5.) Implement financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions

· Pilot September 2010

· Fully Implement – September 2011
Required Activity #6.)  Implement such strategies such as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in a Transformation school  
· Begin September 7, 2010 - Ongoing 

Required Activity #7.) Use data to inform and differentiate instruction
· Begin September 7, 2010 - Ongoing

Required Activity #8.)  Establish schedules and implement strategies that provide increased learning time

· Begin September 2010
Required Activity #9.) Give the school sufficient operational flexibility to implement fully a comprehensive approach to substantially improve student achievement and increase graduation rates 

· Begin September 7, 2010 - Ongoing

Required Activity #10.) Ensure that the school receives ongoing, intensive technical assistance and related support from the district, the State, and KISD
· Begin  August 2, 2010 - Ongoing

Required Activity #11.) Provide appropriate social-emotional and community-oriented services and supports for students

· Begin September 7, 2010 - Ongoing
Turnaround Action Steps

Timeline 

Required Activity: Replace the principal

· Completed 
Required Activity: Screen all existing staff and rehire no more than 50 percent of the pre-existing staff for the 2010-11 school year.  

· Completed 
Required Activity: Implement financial incentives including merit-based pay for staff around achieving student growth targets.  
· Pilot September 2010

· Fully Implement – September 2011
Required Activity: Provide staff ongoing, high-quality, job-embedded professional development
· District and building Professional Development Plan begins August 2, 2010.

Required Activity:  Adopt new governance
· Sept. 7, 2010

Required Activity: Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards
· Sept. 7, 2010

Required Activity:   Use data to inform and differentiate instruction
· Sept. 7, 2010

Required Activity: Increased Learning Time
· Sept. 7, 2010

Required Activity: Provide social-emotional and community services.
· Sept. 7, 2010

 Permissible Activity: Student data is included as a significant factor in evaluation 
· Beginning September 2011 – student achievement data will be connected to teacher evaluations 

· Yearly evaluations starting September 2010 for teachers in Tier II & III schools
5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.

Ottawa:
Reading: On the MME test for Spring 2011, 71% of all students will be proficient in reading.
On the MAP test, 75% of students will meet or exceed their target growth goal (as defined by 2008 NWEA norms). 

Math: 67% of students will be proficient on the MME math test in Spring 2011. 

On the MAP test, 75% of students will meet or exceed their target growth goal (as defined by 2008 NWEA norms). 

Union:
Reading: All students’ reading scores on the MME will increase by 5%.  Hispanic students will increase by 10%.  Black students will increase by 10%.  Economically disadvantaged students will increase by 10%.  English Language learners will increase by 10%. 

Math: The number of students scoring in the proficient range on the MME will increase from 26 to 36 percent.  Specifically the black and Hispanic populations will increase their proficiency by 15% each year until they reach the same proficiency levels of the other subgroups. 

Alger:
Reading: All students will increase in the area of word study and reading informational text on MEAP

· The percentage of general education students in 6th grade proficient on these MEAP domains will increase from 69% (2009-2010) to 79% by 2011-12.

· The percentage of general education students in 7th grade proficient on these MEAP domains will increase from 48% (2009-10) to 58% by 2011-12

· The percentage of general education students in 8th grade proficient on these MEAP domains will increase from 47% (2009-10) to 57% by 2011-12.

· The percentage of students will disabilities in 6th grade proficient on this MEAP domain will increase from 33% (2009-10) to 43% in 2011-12.

· The percentage of students with disabilities in 7th grade proficient on this MEAP domain will increase from 5% (2009-10) to 15% in 2011-12.
· The percentage of students with disabilities in 8th grade proficient on this MEAP domain will increase from 14% (2009-10) to 24% in 2011-12.  Student achievement as measured by MEAP will increase by 8 percentage points each year in order to reach the state average by 2013 (SIG). 

Math: All students will increase in the area of numbers and operations on MEAP
· The percentage of general education students in 6th grade proficient on these MEAP domains will increase from 38% (2009-10) to 48% by 2011-12.

· The percentage of general education students in 7th grade proficient on these MEAP domains will increase from 53% (2009-100 to 63% by 2011-12.  
· The percentage of general education students in 8th proficient on these MEAP domains will increase from 27% (2009-10) to 37% by 2011-12.
· The percentage of students will disabilities in 6th grade proficient on this MEAP domain will increase from 8% (2009-10) to 18% in 2011-12.

· The percentage of students will disabilities in 7th grade proficient on this MEAP domain will increase from 23% (2009-10) to 33% in 2011-12.

· The percentage of students will disabilities in 8th grade proficient on this MEAP domain will increase from 17% (2009-10) to 27% in 2011-12.

· Student achievement as measured by MEAP will increase by 13 percentage points each year in order to reach the state average by 2013/14 (SIG)

GR Ford:
Reading: By the end of 2011, all students at G.R. Ford will meet or exceed their target growth rate, determined by their previous score on the Measures of Academic Progress assessment. 
· Student achievement in 7th grade as measured by the MEAP will increase by 11 percentage points each year in order to reach the state average by 2013.

· Student achievement in 8th grade as measured by the MEAP will increase by 10 percentage points each year in order to reach the state average by 2013.

Math: By June 2011, all students will be proficient in the concepts of numbers & operations, and vocabulary as measured by scoring at least 75% on the SMART goals assessment, district common assessment, and meet or exceed their growth rate, determined by their previous score on the Measures of Academic Progress assessment.  
Westwood:
Reading: All students will increase skills in the areas of information text and comprehension on the MEAP by Fall 2011. 

· The percentage of students’ proficient on the Reading MEAP will increase from 55% (2009-10) to 66% by the 2010-11 school year, and increase to 77% for the 2011-12 school year.

· The percentage of SWD and LEP students proficient on the Reading MEAP will increase from 27% (200-10) to 47% by the 2010-11 school ear, and increase to 66% for the 2011-12 school year

· 75% of students will meet or exceed target growth in Informational Reading and Comprehension/Meta-cognition on the MAP assessments (as defined by 2008 NWEA Norms) for the period fall 2010 to spring 2011.  
Math: 6th grade students will increase skills in the area of Decimal/Fraction Operations (Number and Operations) on the MEAP by Fall 2011.

· LEP students will increase to 42% proficiency in Fall 2010, and to 66% in Fall 2011.

· Students with disabilities will increase to 37% proficiency in Fall 2010, and to 66% in Fall 2011.  

· All 7th grade students will increase skills in the area of Rational Number Operations (Number and Operations) on the MEAP by Fall 2011

· LEP students will increase to 48% proficiency in Fall 2010, and to 66% in Fall 2011

· SWC will increase to 52% proficiency in Fall 2010, and to 66% in fall 2011

· 75% of students will meet or exceed target growth (as defined by 2008 NWEA Norms) for the period Fall 2010 to Spring 2011.

· Student achievement as measured by the MEAP will increase 10 percentage points each year in order to reach the state average by 2013 (Sig)

6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)

8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.

In the process of developing the School Improvement Grant, the Grand Rapids Public Schools has consulted with the following stakeholders: 

· Grand Rapids Education Association (GREA)

· Kent Intermediate School District

· Community leaders and parents

· District and building staff including administrators, teachers and support staff

· Michigan Department of Education

The following chart identifies the dates and audiences for past and future collaboration regarding the School Improvement Grant application and implementation of the models:
Dates

Stakeholders

March 16, 2010
School Staff
March 30, 2010
School Staff

April 15, 2010
School Staff

April 26, 2010
Parents

June 8, 2010
Kent Intermediate School District (KISD)

June 16, 2010
Grand Rapids Education Association (GREA) - Teacher Union

June 23, 2010
Grand Rapids Education Association (GREA) - Teacher Union

June 29, 2010
Grand Rapids Education Association (GREA) - Teacher Union

July 12, 2010
Grand Rapids Education Association (GREA) - Teacher Union

July 13, 2010
Grand Rapids Education Association (GREA) - Teacher Union

July 14, 2010
Grand Rapids Education Association (GREA) - Teacher Union

July 22, 2010

Grand Rapids Education Association (GREA) - Teacher Union

August 4, 2010

Grand Rapids Education Association (GREA) - Teacher Union

August 11, 2010

Grand Rapids Education Association (GREA) - Teacher Union

August 11, 2010

Principals

August 12, 2010

Board of Education

August 16, 2010

Grand Rapids Education Association (GREA) - Teacher Union




	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a Schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Ottawa Hills High School

Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	66,256

	Student Data

	Dropout rate
	10.49%

	Student attendance rate
	13.68%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	68

	International Baccalaureate
	NA

	Early college/college credit
	3

	Dual enrollment
	3

	Number and percentage enrolled in college from most recent graduating class
	NA

	Student Connection/School Climate

	Number of disciplinary incidents
	443

	Number of students involved in disciplinary incidents
	236

	Number of truant students
	445

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100% satisfactory

	Teacher Attendance Rate
	N/A


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

Union High School
	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	66,256

	Student Data

	Dropout rate
	15.24%

	Student attendance rate
	12.96

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	121

	International Baccalaureate
	Na

	Early college/college credit
	0 

	Dual enrollment
	0

	Number and percentage enrolled in college from most recent graduating class
	N/A

	Student Connection/School Climate

	Number of disciplinary incidents
	550

	Number of students involved in disciplinary incidents
	296

	Number of truant students
	460

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100% Satisfactory 

	Teacher Attendance Rate
	N/A


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

Alger Middle School

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	65,962

	Student Data

	Dropout rate
	n/a

	Student attendance rate
	7.36%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	Xx

	Advanced Placement
	Na

	International Baccalaureate
	Na

	Early college/college credit
	Na

	Dual enrollment
	Na

	Number and percentage enrolled in college from most recent graduating class
	Na

	Student Connection/School Climate

	Number of disciplinary incidents
	416

	Number of students involved in disciplinary incidents
	193



	Number of truant students
	484



	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100% Satisfactory 

	Teacher Attendance Rate
	N/A


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

GR Ford

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	65,962

	Student Data

	Dropout rate
	NA

	Student attendance rate
	8.84%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	XX

	Advanced Placement
	NA

	International Baccalaureate
	NA

	Early college/college credit
	NA

	Dual enrollment
	 NA

	Number and percentage enrolled in college from most recent graduating class
	NA

	Student Connection/School Climate

	Number of disciplinary incidents
	423



	Number of students involved in disciplinary incidents
	171

	Number of truant students
	304

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100% Satisfactory 

	Teacher Attendance Rate
	N/A


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	65,968

	Student Data

	Dropout rate
	Na

	Student attendance rate
	9.62%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	NA

	International Baccalaureate
	NA

	Early college/college credit
	NA

	Dual enrollment
	NA

	Number and percentage enrolled in college from most recent graduating class
	NA

	Student Connection/School Climate

	Number of disciplinary incidents
	439

	Number of students involved in disciplinary incidents
	164

	Number of truant students
	407

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100% Satisfactory 

	Teacher Attendance Rate
	N/A


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Ottawa Hills High School
03197
	District Name and Code 
Grand Rapids Public Schools

41010

	Model for change to be implemented:

	School Mailing Address:

2055 Rosewood Ave, SE 
Grand Rapids, Michigan 49503
	

	Contact for the School Improvement Grant:  

Name: Rodney Lewis
Position: Building Manager
Contact’s Mailing Address: 2055 Rosewood Ave, SE 
                                                     Grand Rapids, Michigan 49503
Telephone: (616) 819-2900
Fax: (616) 819-2877
Email address: lewisr@grps.k12.mi.us 


	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).



Student Achievement Data

The percentage of students proficient in reading is 44 percent based off the 2010 MME.  The percentage of students proficient in Math is 19 percent based off the 2010 MME. 

MME data indicates that student Reading proficiency increased by 27% from 2007-2010; Math increased by 10%; Science increased by 17%; Social Studies increased by 7%. However, all indicated areas fall below AYP targets. Our data outcomes meet or exceed the four comprehensive high schools in the district, but we still fall short of the state outcomes. Strategy development (Reading) and Figures and Properties (Math) are challenge areas for us.  MAP Fall 2009 Ninth grade scores: 5% passing in Math and 3% passing in reading. Fall 2009 Tenth grade scores: 6% passing in Math and 13% passing in Reading.  MAP data indicates that all subgroups in the ninth and tenth grade fall under the expected grade level performance.  Based on MME and MAP data there is not a sufficient percentage difference between the Sub groups.
Contributing Cause for the Gap in Reading:

· Inconsistent use of reading strategies within the department.

· Lack of accessibility of technology for both teachers and students.

· Disconnect between observed student prior knowledge and the sophistication of the literature.

· Inconsistent vocabulary instruction (both academic and content).

· Lack of opportunities to re-teach due to pacing guidelines.

On the fall 2009 MAP testing, 3% of ninth grade students and 13% tenth grade students passed the Reading test. 
Contributing Cause fort he Gap in Math:

· Testing vocabulary and questioning format might be different in the textbook than on the MME.

· Lack of prerequisite mathematical knowledge; i.e. students not passing prerequisite classes, especially Algebra I before taking Algebra II

· Disconnect between common assessments and content taught to students

· Lack of content discussions with the middle school teachers to establish continuity in curriculum

On the fall 2009 MAP testing, 5% of ninth grade students and 6% tenth grade students passed the Math test. 

After analyzing the student achievement data, perception data, demographic data, and program/process data we have created the following Measurable Objectives:

Reading

-All students will increase skills in the area of strategy development on MME: 

     -The percentage of student’s proficient on the Reading portion of the MME will increase from 45% to 71% by June 2011.

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for reading. 

Math

-All students will increase skills in the area of Figures and Properties and Expressions and Equations:

    - The percentage of student’s proficient on the Math portion of the MME will increase from 19% to 44% by June 2011. 

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for Math.
Ottawa Hills
Sub Group Academic Data Analysis

      Grade: 11


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	43%
	29%
	18%
	18%
	8%
	3%
	NA
	12%
	7%

	Race/Ethnicity (African Amer)
	42%
	28%
	19%
	16%
	6%
	3%
	NA
	12%
	8%

	Students with Disabilities
	0%
	6%
	0%
	0%
	0%
	0%
	NA
	0%
	0%

	Limited English Proficient (LEP)
	29%
	25%
	7%
	0%
	8%
	0%
	NA
	8%
	7%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	40%
	28%
	14%
	18%
	11%
	3%
	NA
	13%
	7%

	   Female
	47%
	31%
	35%
	18%
	11%
	9%
	NA
	17%
	20%

	Aggregate Scores
	45%
	30%
	26%
	18%
	11%
	6%
	NA
	15%
	13%

	State 
	NA
	60%
	62%
	NA
	43%
	41%
	NA
	52%
	52%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08
Sub Group Non-Academic Analysis                                                                                        Year: 2009-2010
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	570
	460
	110
	0
	386
	   386
	16
	
	

	Race/Ethnicity
	648
	511
	137
	0
	435
	   429
	16
	
	

	Disabilities
	139
	100
	39
	0
	95
	   85
	1
	
	

	LEP
	12
	9
	3
	0
	9
	    9
	0
	
	

	Homeless
	10
	9
	1
	0
	5
	    5
	0
	
	

	Migrant
	3
	3
	0
	0
	3
	    3
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	307
	235
	72
	0
	270
	   197
	10
	
	

	Female
	380
	302
	78
	0
	173
	   248
	6
	
	

	Totals
	687
	537
	150
	0
	443
	   445


	16
	
	











Year: 2009-2010
	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	570
	0
	63
	507
	80
	83

	Race/Ethnicity
	648
	0
	91
	557
	83
	102

	Disabilities
	139
	0
	4
	135
	24
	9

	LEP
	12
	0
	3
	9
	3
	3

	Homeless
	10
	0
	2
	8
	4
	1

	Migrant
	3
	0
	0
	3
	0
	1

	Gender
	
	
	
	
	
	

	  Male
	307
	0
	59
	248
	40
	61

	  Female
	380
	0
	38
	342
	49
	46

	Totals
	687
	0
	92
	590
	89
	107


Enrollment and Graduation Data – All Students

 Year: 2009-2010
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	9
	274
	NA
	0
	0
	0
	51
	274

	10
	179
	NA
	10
	0
	0
	27
	179

	11
	102
	NA
	30
	1
	0
	10
	102

	12
	125
	NA
	28
	2
	0
	14
	125


Number of Students enrolled in Extended Learning Opportunities

Year: 2009-2010
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	9
	0
	NA
	0
	0
	274

	10
	10
	NA
	0
	0
	179

	11
	30
	NA
	1
	0
	102

	12
	28
	NA
	2
	0
	125


ATTACHMENT III
SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Union High School

04251
	District Name and Code 
Grand Rapids Public Schools

41010

	Model for change to be implemented:

	School Mailing Address:

1800 Tremont Blvd., NE
Grand Rapids, Michigan 49506
	

	Contact for the School Improvement Grant:  

Name: Justin Jennings 
Position: Principal

Contact’s Mailing Address: 1800 Tremont Blvd., NE
                                                     Grand Rapids, Michigan 49506
Telephone: (616) 819-3160
Fax: (616) 819-3205
Email address: jenningsju@grps.k12.mi.us 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).



Student Achievement Data

Union’s Comprehensive Needs Assessment was completed by the schools Instructional Leadership (ILT) which consists of the principal, content area (English, Math, Science and Social Studies) department chairpersons, department disciplinary teachers and district disciplinary coaches.  This comprehensive team analyzed the following data MME Test, 2009-2010 MAP testing results, content area common assessments, student attendance records and course failure numbers in order to compile their comprehensive needs assessment.

The gaps identified, based on the MME data, between the subgroups; Hispanic, African American, economically disadvantaged and the Caucasian students were significant.   

The African American subgroup had 0% students proficient in math compared to 19% Hispanic being proficient, 48% Caucasian Proficient and 21% Economically Disadvantaged Proficient and ELL learners were 11% proficient.

Reading Scores were; African American 32% proficient,  Hispanic 23% Proficient, Economically Disadvantaged 36% proficient, ELL Learners 6% proficient and the Caucasians were  57% proficient.

In all assessment areas, math, science, ELA, reading and writing the African American ,  Hispanic, the ELL Learners subgroups along with the economically disadvantaged subgroups all needed improvement in reading and writing in the content areas.    The ELL Learners emerged as a group in need of intervention in all content areas while the African American students emerged as a group in need of intervention in math.

The percentage of students proficient in reading is 45 percent based off the 2010 MME.  The percentage of students proficient in Math is 19 percent based off the 2010 MME. 

MME data indicates that Reading proficiency scores remained flat 0% (increase/decrease) from 2007-2010; MME data indicates that Math proficiency decreased by 12% from 2007-2010; Science decreased by 7%; Social Studies decreased by 17%. Strategy development (Reading) and Figures and Properties (Math) are challenge areas for us.  
Contributing Cause for the Gap in Reading:

· Failure to utilize formative assessments to impact student achievement.

· Not all staff has formal training on how to address ELL’s learning needs.  

Contributing Cause fort he Gap in Math:

· Lack of differentiated strategies for teaching and reasoning

· Inconsistent analysis of formative assessments to improve instruction

· Inconsistent implementation of academic vocabulary

· Inconsistent implementation of Math reading strategies 

After analyzing the student achievement data, perception data, demographic data, and program/process data we have created the following Measurable Objectives:

Reading

-All students will increase skills in the area of strategy development on MME: 

     -The percentage of student’s proficient on the Reading portion of the MME will increase from 45% to 65% by June 2011.

     -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for reading. 

Math

-All students will increase skills in the area of Figures and Properties and Expressions and Equations:

- The percentage of student’s proficient on the Math portion of the MME will increase from 19% to 39% by June 2011. -75% of students will meet or exceed their targeted growth goals as measured by the spring 2011 MAP assessment for Math.
Upon review of each school’s Comprehensive Needs Assessment in correlation with the requirements of the various Intervention Models, it was determined that Ottawa Hills and Union High School had several areas that needed to be addressed that were outlined under the Transformation Model. Specifically, the four main areas of the Transformation Model that support the Comprehensive Needs Assessment findings of both Ottawa Hills and Union High School are:

5. Developing and increasing teacher and school leader effectiveness.

6. Comprehensive instructional reform strategies.

7. Increasing learning time and creating community-oriented schools.

8. Providing operational flexibility and sustained support.

Additional areas that support the Transformation Model include:

· Select subgroups of students experiencing low performance.

· Evidence of response to prior reform efforts.

· Evidence of pockets of strong instructional staff capacity
Union High School
Sub Group Academic Data Analysis

      Grade: 11


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	39%
	36%
	33%
	14%
	23%
	14%
	NA
	26%
	22%

	Race/Ethnicity (Hispanic)
	37%
	23%
	25%
	6%
	15%
	6%
	NA
	17%
	15%

	Students with Disabilities
	6%
	0%
	9%
	0%
	0%
	3%
	NA
	0%
	3%

	Limited English Proficient (LEP)
	19%
	6%
	8%
	0%
	6%
	0%
	NA
	3%
	3%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	44%
	34%
	43%
	11%
	15%
	23%
	NA
	25%
	31%

	   Female
	47%
	43%
	47%
	20%
	33%
	19%
	NA
	33%
	35%

	Aggregate Scores
	45%
	39%
	45%
	16%
	26%
	21%
	NA
	30%
	33%

	State 
	NA
	60%
	62%
	NA
	43%
	41%
	NA
	52%
	52%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Non-Academic Analysis                  Year: 2009-2010
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	718
	551
	167
	0
	488
	408
	1
	
	

	Race/Ethnicity
	647
	485
	162
	0
	444
	376
	1
	
	

	Disabilities
	127
	101
	26
	0
	120
	71
	0
	
	

	LEP
	64
	43
	21
	0
	24
	34
	0
	
	

	Homeless
	6
	5
	1
	0
	20
	5
	0
	
	

	Migrant
	20
	17
	3
	0
	9
	15
	1
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	446
	325
	121
	0
	291
	245
	1
	
	

	Female
	427
	325
	102
	0
	259
	215
	1
	
	

	Totals
	873
	620
	223
	0
	550
	460
	2
	
	











Year: 2009-2010
	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	718
	0
	32
	686
	140
	87

	Race/Ethnicity
	647
	0
	29
	618
	132
	66

	Disabilities
	127
	0
	6
	121
	30
	9

	LEP
	64
	0
	6
	58
	12
	8

	Homeless
	6
	0
	1
	5
	5
	3

	Migrant
	20
	0
	2
	18
	5
	2

	Gender
	
	
	
	
	
	

	  Male
	446
	0
	24
	422
	97
	51

	  Female
	427
	0
	25
	402
	81
	52

	Totals
	873
	0
	49
	824
	178
	103


Enrollment and Graduation Data – All Students

 Year: 2009-2010

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	9
	329
	Na
	0
	4
	0
	21
	329

	10
	217
	NA
	4
	0
	0
	17
	217

	11
	161
	NA
	68
	0
	0
	11
	161

	12
	166
	NA
	49
	10
	0
	4
	166


Number of Students enrolled in Extended Learning Opportunities

Year: 2009-2010

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	9
	0
	NA
	0
	0
	329

	10
	4
	NA
	0
	0
	217

	11
	68
	NA
	0
	0
	161

	12
	49
	NA
	0
	0
	166


ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Alger Middle School

09538
	District Name and Code 
Grand Rapids Public Schools

41010

	Model for change to be implemented:

	School Mailing Address:

921 Alger St. SE 
Grand Rapids, MI 49507
	

	Contact for the School Improvement Grant:  

Name: Mel Atkins II.
Position: Executive Director of Secondary Schools 

Contact’s Mailing Address: 1331 Franklin SE
                                                     Grand Rapids, Michigan 49501
Telephone: (616) 819-2112
Fax: (616) 819-2104
Email address: atkinsme@grps.k12.mi.us 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).



Student Achievement Data Summary

Upon analysis of MEAP, MAP, and district common assessment data, the Instructional Leadership Team at Alger determined that the area of greatest need was reading comprehension for all students with significant gaps in learning for our students with disabilities.  Specifically, based on the Fall 2009 Reading MEAP data, only 33% of special education students were proficient compared to 74% of general education students. This trend was confirmed when using the January 2010 Measures of Academic Progress or MAP assessment where only 2% of sixth grade students in special education tested at or above grade level in Reading compared to 21% of general education students. For seventh grade students, 0% of special education students tested at or above grade level according to MAP compared to 18% of general education students.  Eighth grade special education students had 3% test at or above grade level according to MAP while 19% of general education students at or above grade level.  Given the low scores in reading at all three grade levels, the focus across the content areas (ELA, math, science, and social studies) is reading comprehension through improving academic vocabulary and the use of nonlinguistic representations.  It is our theory of action that if students improve their reading skills, achievement in all content areas will increase.

For mathematics, using the 2009 MEAP data, the gaps that appear between general education and special education students are also significant. Specifically, the percentage of sixth grade students scoring proficient among general education students was 65% with only 12% of special education students scoring at the proficient level.  The trend continued among seventh and eighth grade students with 64% and 45% of general education students testing at the proficient level and 23% and 17% of special education students scoring at the proficient level.

Additional analysis indicated that overall student achievement as measured by MEAP is about 38 percentage points below 
the state average.

The staff at Alger identified two main causes or contributing factors for gap in student achievement for mathematics and reading.  These causes were: 1) Lack of skill & knowledge in numbers and operations (basic, foundational skills).

2) Lack of reading skills—including vocabulary and comprehension of informational text.
Sub Group Academic Data Analysis
Alger Middle School

      Grade: 6


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	68%
	53%
	60%
	NA
	46%
	56%
	NA
	51%
	55%

	Race/Ethnicity (African Amer)
	66%
	47%
	57%
	NA
	41%
	55%
	NA
	42%
	54%

	Students with Disabilities
	32%
	20%
	24%
	NA
	8%
	18%
	NA
	17%
	16%

	Limited English Proficient (LEP)
	60%
	55%
	73%
	NA
	36%
	73%
	NA
	45%
	69%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	67%
	47%
	54%
	NA
	33%
	50%
	NA
	41%
	49%

	   Female
	70%
	62%
	68%
	NA
	62%
	66%
	NA
	62%
	65%

	Aggregate Scores
	68%
	53%
	61%
	NA
	46%
	58%
	NA
	50%
	56%

	State 
	88%
	81%
	82%
	NA
	76%
	73%
	NA
	80%
	80%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Academic Data Analysis
Alger Middle School

      Grade: 7


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	48%
	55%
	42%
	NA
	56%
	64%
	NA
	54%
	48%

	Race/Ethnicity (African Amer)
	43%
	48%
	41%
	NA
	54%
	66%
	NA
	48%
	48%

	Students with Disabilities
	5%
	16%
	12%
	NA
	19%
	15%
	NA
	16%
	8%

	Limited English Proficient (LEP)
	33%
	53%
	38%
	NA
	44%
	48%
	NA
	40%
	43%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	44%
	54%
	37%
	NA
	49%
	53%
	NA
	49%
	41%

	   Female
	52%
	58%
	51%
	NA
	62%
	77%
	NA
	60%
	59%

	Aggregate Scores
	48%
	56%
	45%
	NA
	55%
	66%
	NA
	54%
	51%

	State 
	82%
	80%
	72%
	NA
	78%
	77%
	NA
	80%
	74%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Academic Data Analysis
Alger Middle School

      Grade: 8


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	49%
	52%
	53%
	NA
	49%
	47%
	NA
	53%
	47%

	Race/Ethnicity (African Amer)
	48%
	57%
	50%
	NA
	52%
	44%
	NA
	57%
	43%

	Students with Disabilities
	17%
	22%
	15%
	NA
	17%
	7%
	NA
	22%
	11%

	Limited English Proficient (LEP)
	40%
	25%
	60%
	NA
	33%
	40%
	NA
	25%
	60%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	41%
	42%
	49%
	NA
	43%
	38%
	NA
	43%
	45%

	   Female
	61%
	68%
	58%
	NA
	60%
	55%
	NA
	67%
	51%

	Aggregate Scores
	50%
	56%
	54%
	NA
	52%
	47%
	NA
	56%
	48%

	State 
	83%
	76%
	77%
	NA
	74%
	70%
	NA
	77%
	75%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Non-Academic Analysis                  Year: 2009-10

	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions


	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	434
	234
	200
	0
	397
	  129
	   0
	
	

	Race/Ethnicity
	452
	228
	224
	0
	411
	  122
	   0
	
	

	Disabilities
	109
	63
	46
	0
	 51 
	   33
	   0
	
	

	LEP
	11
	3
	8
	0
	   1
	     2
	   0
	
	

	Homeless
	6
	5 
	1
	0
	 10 
	     3
	   0
	
	

	Migrant
	2
	0
	2
	0
	   0
	     0           
	   0
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	255
	126
	129
	0
	254
	   75
	   0
	
	

	Female
	229
	121
	108
	0
	162
	   57    
	   0
	
	

	Totals
	484
	247
	237
	0
	416
	  132
	   0


	
	


Year: 2009-2010

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	434
	1
	NA
	433
	41
	34

	Race/Ethnicity
	452
	1
	NA
	451
	39
	39

	Disabilities
	109
	0
	NA
	109
	9
	6

	LEP
	11
	0
	NA
	11
	1
	0

	Homeless
	6
	0
	NA
	6
	2
	0

	Migrant
	2
	0
	NA
	2
	0
	0

	Gender
	
	
	
	
	
	

	  Male
	255
	0
	NA
	255
	24
	24

	  Female
	229
	1
	NA
	228
	19
	19

	Totals
	484
	1
	0
	483
	43
	43


Enrollment and Graduation Data – All Students

 Year: 2009-2010

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	6
	161
	XX
	XX
	XX
	0
	0
	161

	7
	155
	XX
	XX
	XX
	0
	0
	155

	8
	168
	XX
	XX
	XX
	0
	0
	168


Number of Students enrolled in Extended Learning Opportunities
Year: 2009-2010

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	XX
	XX
	XX
	XX
	161

	7
	XX
	XX
	XX
	XX
	155

	8
	XX
	XX
	XX
	XX
	168


ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

GR Ford Middle School

09539
	District Name and Code 
Grand Rapids Public Schools

41010

	Model for change to be implemented:

	School Mailing Address:

921 Alger St. SE 
Grand Rapids, MI 49507
	

	Contact for the School Improvement Grant:  

Name: Mel Atkins II.
Position: Executive Director of Secondary Schools 

Contact’s Mailing Address: 1331 Franklin SE
                                                     Grand Rapids, Michigan 49501
Telephone: (616) 819-2112
Fax: (616) 819-2104
Email address: atkinsme@grps.k12.mi.us 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).



Student Achievement Data Summary

Based on the fall 2009 MEAP for Reading, 37% of Gerald R. Ford seventh grade students attained proficiency in reading. Student achievement in 7th grade as measured by MEAP is about 43 percentage points below the state average.

Student achievement in 8th grade as measured by MEAP is about 31 percentage points below the state average.

The leadership team at GR Ford identified the following causes for gap: Inconsistent instructional practices, inability to build on students' prior knowledge while accelerating instruction to keep up with pacing guide, lack of understanding on how to tap students' prior content knowledge and lack of formative assessments across content areas.

Based on analysis of the 2009 - 2010 MEAP for mathematics, there is an achievement gap as measured on the math sub-test between 6th grade general education students (65% or higher) and 6th grade special education students (28% proficient or higher.  There is also an achievement gap as measured on the math sub-test between 7th grade general education students (37% or higher) and 7th grade special education students (8% proficient or higher.)  Similarly to 6th and 7th grades, there is an achievement gap as measured on the math sub-test between 8th grade general education students (30% or higher) and 8th grade special education students (15% proficient or higher.)  Overall, students' achievement at GR Ford as measured by MEAP is about 40 percentage points below the state average.     

Sub Group Academic Data Analysis
GR Ford Middle School

      Grade: 6


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	68%
	42%
	44%
	NA
	36%
	43%
	NA
	37%
	40%

	Race/Ethnicity (African Amer)
	69%
	38%
	41%
	NA
	33%
	43%
	NA
	32%
	38%

	Students with Disabilities
	44%
	10%
	13%
	NA
	14%
	16%
	NA
	0%
	13%

	Limited English Proficient (LEP)
	<10
	<10
	50%
	NA
	<10
	27%
	NA
	<10
	41%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	63%
	38%
	39%
	NA
	29%
	36%
	NA
	33%
	33%

	   Female
	76%
	49%
	49%
	NA
	44%
	50%
	NA
	44%
	49%

	Aggregate Scores
	70%
	42%
	44%
	NA
	35%
	42%
	NA
	37%
	40%

	State 
	88%
	81%
	82%
	NA
	76%
	73%
	NA
	80%
	80%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Academic Data Analysis
GR Ford Middle School

      Grade: 7


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	38%
	40%
	28%
	NA
	43%
	42%
	NA
	37%
	30%

	Race/Ethnicity (African Amer)
	37%
	41%
	26%
	NA
	47%
	42%
	NA
	38%
	28%

	Students with Disabilities
	21%
	8%
	9%
	NA
	8%
	6%
	NA
	8%
	9%

	Limited English Proficient (LEP)
	<10
	30%
	8%
	NA
	30%
	33%
	NA
	30%
	8%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	38%
	36%
	22%
	NA
	33%
	32%
	NA
	28%
	20%

	   Female
	34%
	46%
	34%
	NA
	58%
	52%
	NA
	51%
	39%

	Aggregate Scores
	37%
	40%
	28%
	NA
	44%
	63%
	NA
	38%
	30%

	State 
	82%
	80%
	72%
	NA
	78%
	77%
	NA
	80%
	74%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08
Sub Group Academic Data Analysis
GR Ford Middle School

      Grade: 8


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	52%
	42%
	45%
	NA
	46%
	31%
	NA
	43%
	41%

	Race/Ethnicity (African Amer)
	55%
	40%
	45%
	NA
	46%
	31%
	NA
	42%
	42%

	Students with Disabilities
	30%
	16%
	15%
	NA
	0%
	9%
	NA
	8%
	15%

	Limited English Proficient (LEP)
	12%
	31%
	<10
	NA
	31%
	<10
	NA
	31%
	<10

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	49%
	43%
	35%
	NA
	33%
	27%
	NA
	41%
	35%

	   Female
	56%
	39%
	53%
	NA
	61%
	36%
	NA
	46%
	48%

	Aggregate Scores
	52%
	42%
	46%
	NA
	47%
	32%
	NA
	43%
	42%

	State 
	83%
	76%
	77%
	NA
	74%
	70%
	NA
	77%
	75%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08
Sub Group Non-Academic Analysis                  Year: 2009-10

	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	287
	178
	109
	0
	408
	   133
	   3
	
	

	Race/Ethnicity
	293
	173
	120
	0
	407
	   132
	   3
	
	

	Disabilities
	69
	47
	22
	0
	121
	     29
	   0
	
	

	LEP
	9 
	5
	4
	0
	10
	       5
	   1
	
	

	Homeless
	6
	5
	1
	0
	18
	       4        
	   0
	
	

	Migrant
	0
	0
	0
	0
	0
	       0
	   0
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	162
	95
	67
	0
	280
	      72
	   2
	
	

	Female
	142
	87
	55
	0
	143
	      64
	   1
	
	

	Totals
	304
	182
	122
	0
	423
	    136
	   3
	
	


Year: 2009-2010

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	287
	40
	0
	247
	68
	33

	Race/Ethnicity
	293
	39
	0
	254
	49
	36

	Disabilities
	69
	11
	0
	58
	17
	2

	LEP
	9
	2
	0
	7
	2
	3

	Homeless
	6
	0
	0
	6
	4
	0

	Migrant
	0
	0
	0
	0
	0
	0

	Gender
	
	
	00
	
	
	

	  Male
	162
	24
	0
	138
	40
	21

	  Female
	142
	17
	0
	125
	33
	17

	Totals
	304
	41
	0
	263
	73
	38


Enrollment and Graduation Data – All Students

 Year: 2009-2010

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	6
	99
	XX
	XX
	XX
	7
	0
	92

	7
	90
	XX
	XX
	XX
	14
	0
	76

	8
	115
	XX
	XX
	XX
	17
	0
	98


Number of Students enrolled in Extended Learning Opportunities
Year: 2009-2010

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	XX
	XX
	XX
	XX
	99

	7
	XX
	XXX
	XX
	XX
	90

	8
	XX
	XX
	XX
	XX
	115


ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Westwood Middle School

4489
	District Name and Code 
Grand Rapids Public Schools

41010

	Model for change to be implemented:

	School Mailing Address:

921 Alger St. SE 
Grand Rapids, MI 49507
	

	Contact for the School Improvement Grant:  

Name: Evelyn Ortiz 
Position: Principal 

Contact’s Mailing Address: 1525 Mount Mercy Dr., NW 

                                                      Grand Rapids, MI 409504
Telephone: (616) 819-2112
Fax: (616) 819-2104
Email address: ortize@grps.k12.mi.us 



	Principal (Printed Name): 
	Telephone: 

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).



Student Achievement Summary

Upon analysis of MEAP, MAP, and district common assessment data, the Instructional Leadership Team at Westwood determined that the area of greatest need was reading comprehension for all students with significant gaps in learning for our students with disabilities.  Specifically, based on the Fall 2009 Reading MEAP data, student achievement as measured by the MEAP is about 29 percentage points below the state average (for SIG). Grade level breakdown is as follows:
*6th grade - There is a significant gap between African Americans (64%) as compared with White students

(76%). There is a significant gap between Special Ed. (33%) and students without disabilities (68%). There is a significant gap between LEP (29%) and non-LEP students (69%).

*7th grade - There is a significant gap between African Americans (28%) as compared with White students (53%).

There is a significant gap between Special Ed. (21%) and students without disabilities (47%). There is a significant gap between LEP (26%) and non-LEP students (48%).

*8th grade - There is a significant gap between African Americans (46%) as compared with White students

(82%). There is a significant gap between LEP (48%) and non-LEP students (63%).

For Reading, the staff at Westwood identified the language barriers for students including vocabulary as the main contributing factor for the student’s low performance.  Staff also has identified limited skills in the area of strategies to engage African American students and other low performing sub-groups including differentiating instruction for special education students as additional contributing factors.

For mathematics, using results from the Fall 2009 MEAP indicate the following:

*6th grade - There is a significant gap between African Americans (39%), and White (43%) when compared with Multi-racial students (56%). There is a significant gap between Special Ed. (9%) and students without disabilities (58%). There is a significant gap between LEP (17%) and non-LEP students (57%).

*7th grade - There is a significant gap between Special Ed. (37%) and students without disabilities (52%). There is a significant gap between LEP (30%) and non-LEP students (56%).

*8th grade - There is a significant gap between African Americans (39%), and Multi-racial (51%)as compared with White students (72%). There is a significant gap between LEP (30%) and non-LEP students (57%).

* Student achievement, as measured by MEAP, is about 25 percentage points below the state average (for SIG).

For mathematics, the staff at Westwood again identified language barriers as the major cause for the gap. Staff has limited skills in the area of strategies to engage African American students and other low performing sub-groups including differentiating instruction to meet the needs of special education students.

Sub Group Academic Data Analysis
Westwood Middle School

      Grade: 6


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	61%
	47%
	46%
	NA
	35%
	44%
	NA
	42%
	42%

	Race/Ethnicity (Hispanic)
	56%
	39%
	50%
	NA
	31%
	40%
	NA
	40%
	42%

	Students with Disabilities
	35%
	24%
	17%
	NA
	12%
	3%
	NA
	12%
	14%

	Limited English Proficient (LEP)
	29%
	32%
	50%
	NA
	26%
	45%
	NA
	32%
	43%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	57%
	44%
	42%
	NA
	31%
	44%
	NA
	40%
	41%

	   Female
	67%
	51%
	58%
	NA
	42%
	52%
	NA
	46%
	54%

	Aggregate Scores
	62%
	47%
	49%
	NA
	36%
	47%
	NA
	42%
	47%

	State 
	88%
	81%
	82%
	NA
	76%
	73%
	NA
	80%
	80%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Academic Data Analysis
Westwood Middle School

      Grade: 7


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	43%
	41%
	38%
	NA
	55%
	60%
	NA
	44%
	44%

	Race/Ethnicity (Hispanic)
	42%
	38%
	39%
	NA
	54%
	61%
	NA
	44%
	44%

	Students with Disabilities
	24%
	13%
	16%
	NA
	23%
	19%
	NA
	13%
	16%

	Limited English Proficient (LEP)
	22%
	24%
	33%
	NA
	45%
	58%
	NA
	29%
	40%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	40%
	38%
	39%
	NA
	51%
	51%
	NA
	41%
	40%

	   Female
	47%
	50%
	44%
	NA
	63%
	72%
	NA
	52%
	53%

	Aggregate Scores
	43%
	44%
	41%
	NA
	57%
	61%
	NA
	46%
	46%

	State 
	82%
	80%
	72%
	NA
	78%
	77%
	NA
	80%
	74%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Academic Data Analysis
Westwood Middle School

      Grade: 8


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	58%
	42%
	60%
	NA
	46%
	43%
	NA
	46%
	54%

	Race/Ethnicity (Hispanic)
	64%
	34%
	54%
	NA
	47%
	39%
	NA
	42%
	48%

	Students with Disabilities
	55%
	16%
	22%
	NA
	16%
	13%
	NA
	16%
	13%

	Limited English Proficient (LEP)
	48%
	20%
	47%
	NA
	33%
	35%
	NA
	26%
	42%

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	49%
	42%
	59%
	NA
	36%
	38%
	NA
	44%
	52%

	   Female
	73%
	51%
	68%
	NA
	63%
	52%
	NA
	55%
	62%

	Aggregate Scores
	60%
	46%
	64%
	NA
	48%
	45%
	NA
	49%
	57%

	State
	83%
	76%
	77%
	NA
	74%
	70%
	NA
	77%
	75%


Year1 = 2009/10

Year2 = 2008/09

Year3 = 2007/08

Sub Group Non-Academic Analysis                  Year: 2009-10

	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	340
	181
	159
	0
	407
	     82
	0
	
	

	Race/Ethnicity
	294
	141
	153
	0
	373
	      66
	0
	
	

	Disabilities
	82
	46
	36
	0
	77
	     18
	0
	
	

	LEP
	34
	15
	19
	0
	34
	      5
	0
	
	

	Homeless
	5
	4
	1
	0
	6
	      2
	0
	
	

	Migrant
	15
	7
	8
	0
	5
	     3
	0
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	207
	110
	97
	0
	264
	     45
	0
	
	

	Female
	170
	93
	77
	0
	175
	     41
	0
	
	

	Totals
	377
	203
	174
	0
	439
	    86
	0
	
	


Year: 2009-2010

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	340
	0
	0
	340
	52
	21

	Race/Ethnicity
	294
	0
	0
	294
	43
	16

	Disabilities
	82
	0
	0
	82
	14
	0

	LEP
	34
	0
	0
	34
	5
	0

	Homeless
	5
	0
	0
	5
	3
	1

	Migrant
	15
	0
	0
	15
	1
	0

	Gender
	
	
	
	
	
	

	  Male
	207
	0
	0
	207
	31
	15

	  Female
	170
	0
	0
	170
	22
	9

	Totals
	377
	0
	0
	377
	53
	24


Enrollment and Graduation Data – All Students

 Year: 2009-2010
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	6
	129
	Na
	Na
	Na
	0
	0
	129

	7
	128
	Na
	Na
	Na
	0
	0
	128

	8
	121
	Na
	Na
	Na
	0
	0
	121


Number of Students enrolled in Extended Learning Opportunities
Year: 2009-2010
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	Na
	Na
	Na
	Na
	129

	7
	Na
	Na
	Na
	Na
	128

	8
	Na
	Na
	Na
	Na
	121


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.



School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	X General Funds

X Title I Part A

 FORMCHECKBOX 
Title I Schoolwide

X Title I Part C

 FORMCHECKBOX 
Title I Part D
	X Title I School 

    Improvement (ISI) (High School Only)
      
	 FORMCHECKBOX 
Title II Part A

X Title II Part D

High School Only

 FORMCHECKBOX 
USAC - Technology 


	X Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	X  Section 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	X Special Education



	Other:    Smaller Learning Communities (Union High School), 21st Century 


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 
The district is working closely with school staffs through their representative bargaining unit, the Grand Rapids Educational Association. Dialogue between the district and the teachers bargaining unit has been frequent, ongoing and productive. Evidence of the staff’s support can be measured by the degree to which the requirements connected to the Intervention Models will be implemented on or before Sept. 7, 2010.  

2. Explain the school’s ability to support systemic change required by the model selected.

During the school year 2009-10, each of the identified schools went through a comprehensive school improvement process that included the creation of a Schoolwide Title I plan. Each school assembled a team of teachers, support staff, and parents to develop and implement their plans.  The school improvement process began with the completion of a comprehensive needs assessment consisting of four types of data: Student achievement data; Perception data (Including parent, teacher, community and student surveys); Process data (Including the forty indicators of Ed yes); and Demographic data (Including all required subgroups). With the support of district staff and the Kent Intermediate School district, building teams analyzed and reflected on their comprehensive needs assessment to identify targeted areas for school improvement. Following the analysis of each school’s Comprehensive Needs Assessment, building teams began the process of developing goals and measurable student learning objectives to increase student achievement. Building teams were then required to research instructional strategies and supporting activities designed to assist teachers and students achieve the School Improvement goals. A key part of the school improvement process included building teams articulating how they would collect data around their goals and evaluate the effectiveness of their strategies. Furthermore, as a part of the Schoolwide Title I process, building teams coordinated their resources and strategies to ensure that the School Improvement Plan worked in conjunction with the required components of a Schoolwide Title I plan. As a result of their active engagement in this school improvement process, building teams are thoroughly prepared to implement the requirements of the intervention model selected.  

3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

	Group/Grade
	Reading

(Percentage Proficient according to MEAP or MME)
	Writing

(Percentage Proficient according to MEAP or MME)
	Total ELA

(Percentage Proficient according to MEAP or MME)

	
	2007
	2008
	2009
	2007
	2008
	2009
	2007
	2008
	2009

	Ottawa Hills HS 11th graders 
	21%
	29%
	45%
	4%
	10%
	18%
	NA
	5%
	NA

	Union HS 11th graders 
	45%
	39%
	45%
	20%
	26%
	16%
	13%
	21%
	NA

	Alger MS according to 8th 
	54%
	56%
	51%
	47%
	52%
	NA
	48%
	56%
	NA

	GR Ford MS according to 8th 
	46%
	41%
	52%
	32%
	47%
	NA
	43%
	43%
	NA

	Westwood MS according to 8th 
	64%
	46%
	60%
	44%
	48%
	NA
	57%
	49%
	NA


Ottawa Hills High School’s academics related to reading can be described as improving.  However, the majority of students are not proficient readers.  For more detailed information, please consult the Comprehensive Needs Assessment summary found on page 11 in the grant.


Union High School’s academics related to reading can be described as flat.  As with Ottawa Hills, the majority of students are not proficient readers. For more detailed information, please consult the Comprehensive Needs Assessment summary found on page 14 in the grant.


Alger Middle School’s academics related to reading can be described as slightly declining. For more detailed information, please consult the Comprehensive Needs Assessment summary found on page 18 in the grant.
Gerald R. Ford Middle School’s academics related to reading can be described as slightly increasing. However, the scores have been inconsistent and for most years, the majority of students have not been proficient readers. For more detailed information, please consult the Comprehensive Needs Assessment summary found on page 22 in the grant.


Westwood Middle School’s academics related to reading can be described as inconsistent.  The percentage of students who are identified as proficient readers has fluctuated more than ten percentage points over the past three years.  For more detailed information, please consult the Comprehensive Needs Assessment summary found on pages 20 in the grant.


4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

According to process data collected as part of each school’s Comprehensive Needs Assessment, including EdYes! and the Self Assessment Reports made available through AdvancEd, the school’s identified in this grant have identified themselves as either “Implemented” or “Exemplary” for areas related to using data and scientifically based research to guide tiered instruction for all students to learn.  Specifically, Strand V-Data and Information Management, asks each school’s staff to measure their individual and collective efficacy around benchmarks such as: Data generation, identification, and collection; Analysis and interpretation; and Data-Driven decision making.  

5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

According to process data collected as part of each school’s Comprehensive Needs Assessment, including EdYes! and the Self Assessment Reports made available through AdvancEd, the schools identified in this grant have identified themselves as either “Implemented” or “Exemplary” for areas related to how the school will provide time for collaboration and develop a schedule that promotes collaboration.  Specifically, Strand II-Shared Leadership and Strand III-Personnel and Professional Learning, asks each school’s staff to measure their individual and collective efficacy around benchmarks such as: Collaborative decision-making process and Collaboration.  

Additionally, as a key part of both the Turnaround and Transformation Intervention Models, each school will dedicate time and resources to support all staff being engaged in Professional Learning Community Team meetings. These meetings will take place weekly and be facilitated by Disciplinary Literacy Coaches who will provide technical assistance to teachers and support staff regarding instructional strategies, developing measurable learning objectives, developing rubrics and assessments, as well as examining student work.  Other key areas that support collaboration for each of the schools include monthly LearningWalks, collegial observations, and instructional coaching from Disciplinary Literacy Coaches. 

6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

According to process data collected as part of each school’s Comprehensive Needs Assessment, including EdYes! and the Self Assessment Reports made available through AdvancEd, the school’s identified in this grant have identified themselves as either “Implemented” or “Exemplary” for areas related to the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.  Specifically, Strand IV-School and Community Relations, asks each school’s staff to measure their individual and collective efficacy around benchmarks such as: Communication; Engagement; and Decision-making.  

Additionally, as a key part of both the Turnaround and Transformation Intervention Models, each school will utilize community-oriented services as a means of supporting students’ social-emotional and academic needs.  Community organizations such as Bethany Christian Services, Spectrum Health, and Davenport University are a few of the supporting industries that will be engaged in these Intervention Model schools.

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
See summary pages starting on p. 5
2.  Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

As part of each school’s Intervention Model, teachers are required to use multiple forms of data to monitor student progress.  This data will be analyzed as a part of weekly Professional Learning Community Team meetings and reported out to each school’s Governance Board at least four times per year.   For each Governance Board meeting, data will be disaggregated for identified subgroups using a tool called, the Content Level Action Plan.  Also, each school will engage in monthly curriculum audits designed to collect implementation data around grant strategies and their degree of implementation. LearningWalks and building administrator observations are two other activities that will be utilized by each school as a means of collecting implementation data.  Surveys of parents, teachers, community members, and students will allow the building to collect perception data around building strategies. Each building’s Instructional Leadership Team will review the student achievement data collected during PLCT meetings, as well as the data collected during curriculum audits and from surveys to develop and refine its improvement plan and goals.  

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

Governance Boards have been identified as part of each school’s Intervention Model.  Governance Boards will act as an overarching structure to each school’s Instructional Leadership Team for the purposes of monitoring, evaluating, and determining next steps for all areas related to the School Improvement Grant.  The Governance Board will consist of the building principal, School Reform, Executive Director for the Secondary Division, Title I staff, as well as representation from the Michigan Department of Education and the Kent Intermediate School District.  During Governance Board meetings, Professional Learning Community Teams will report their individual student data including any identified subgroups targeted for improvement.  Teachers will indicate the strategies they used to achieve the student measurable learning objective that had been set during PLCT meetings.  Teachers will be asked to reflect on the effectiveness of their strategies, and indentify possible next steps for continued improvement.  

iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

As part of each school’s Intervention Model, teachers will be required to adjust instruction based on frequent and ongoing assessments.  The results of these assessments as well as revisions to instructional strategies and the layering on of interventions for identified students will happen as part of weekly Professional Learning Team meetings. The schools will be required to use MEAP, MME, Measures of Academic Progress (MAP), as well as district common assessments and teacher created, formative assessments as part of the requirements for this grant. 

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

Each school has created a detailed Professional Development Plan that targets areas of school improvement indentified as a result of analyzing their Comprehensive Needs Assessment.  These Professional Development Plans are included in each school’s improvement plan as well as in their Schoolwide Title I plans.  

3. List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

The school personnel assigned to oversee the school receiving the School Improvement Grant including their job titles and the percentage of time dedicated to oversight of the school are as follows:

	School Personnel
	Title
	Percentage

	Carolyn Evans
	Deputy Superintendent 
	30%

	Lisa Freiburger
	Deputy Superintendent/Chief Financial Officer
	25%

	Teresa Neal
	Assistant Superintendent of Community and Student Affairs
	25%

	Veronica Lake
	Executive Director for Accountability and Compliance 
	25%

	Mel Atkins Jr.
	Executive Director of Secondary Schools
	50%

	Brian Gamm
	Executive Director of School Reform
	50%

	Marvin Trotter
	Accountability Specialist
	50%

	Julie Davis
	Financial Services Specialist
	30%


4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

Technical assistance including personnel responsible will be as follows:

	Personnel
	Technical Assistance Provided

	Carolyn Evans
	Chief evaluator of instructional strategies and student achievement

	Lisa Freiburger
	Chief evaluator of school improvement budgets

	Mel Atkins
	Evaluator and support of instructional strategies and student achievement

	Mary Jo Kulhman 
	Executive Director of Organizational Learning

	Brian Gamm
	Evaluator and support of instructional strategies and student achievement

	Marvin Trotter
	Support of instructional strategies and student achievement


Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X

X

X

X

	X

X

X

X

X

	X


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

		X

	
	• Schedule 

		X

	
	• Length 

		X

	
	• Financing 

		X

	
	• Instructors 

		X

	
	• Evaluation 

		X

	
	• Mentoring 

	X

		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

		X

	
	• Approval of allocation 

	X

		
	• Change of allocation midyear 

	X

		
	Major contracts for goods and services

 • Approval process streamlined 

	X

		
	• Restrictions (e.g., amounts, vendors) 

	X

		
	• Legal clarifications 

	X

		
	• Process 

	X

		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	X

		
	• Timeline 

		X

	
	• Points of contact 

	X

		
	Auditing of school financial practices Process 

	X

		
	• Consequences 

		X

	

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
X





X
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