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District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

0 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, 

higher performing schools in the district.
1 Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional    programs using student achievement data provides extended learning time and creates community-oriented schools.
0 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

     0    Restart Model:  Close the school and restart it under the management of a charter school operator, a charter    management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.



	


LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

Turnaround

restart

closure

Transformation

Michigan Health Academy

X

X

Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)
The process that Michigan Health Academy (MHA) used to analyze the needs of the school and select the transformation intervention model was as follows.

A Comprehensive Needs Assessment (CNA) and the Ed Yes evaluation/documentation were completed by the School Improvement Team (SIT) in June of 2010.  The SIT consisted of both the instructional and administrative staff.   
During the CNA and Ed Yes evaluation process the team collected and analyzed the following:

· perception data (student, parent, and teacher surveys)

· behavioral data

· non academic data (including absences, truancies, retentions and dropouts)

· academic data with a focus on reading, writing, and math achievement results

· enrollment and graduation data

· community demographic data

Data Collection Process:

The perception data was obtained from multiple surveys of students, parents, teachers, and community members which attended school functions. The behavioral data included information from all disciplinary referrals and suspensions of the student body during the previous school year.  Non-academic data included the review of absences, truancies, retention, trends, and dropouts.  Academic data was retrieved from pre/post BASI tests, MME, ACT PLAN and EXPLORE, formative and summative interim testing, observations, and performance evidence obtained throughout the school year. 
Data Analysis Process:

After collection of the data the SIT divided the data amongst several 2 - 3 person sub-teams to analyze the information in accordance with the five strands of the Ed Yes evaluation process.  All academic data was compared with the prior three years to determine trends and identify high need areas for targeted intervention.  After analysis the sub-teams reconvened with the school improvement team as a whole, to present the findings, collaborate and agree upon targeted priorities.  

Determination of Intervention Model:
The Academy Board of Directors, Administration and SIT analyzed the potential for change, effects of previous strategies and the capacity to implement and support the strategies necessary to significantly improve the academic outcomes of the Academy students. Having reviewed the four reform options it is felt that the transformation model is the best fit to facilitate the necessary interventions, to institute comprehensive and instructional reform, improve school performance, and develop school, district, and community capacity.
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II School identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  

As evidenced by the annual fiscal audit conducted by a third party accounting firm, MHA has the capacity to use the funding appropriately. MHA has a system in place to ensure fiscal accountability including a balanced budget and timely payment of all expenses.  The Board of Directors, Management Company and school leadership are fully committed to the oversight and implementation of the selected intervention plan.
Each year the school budget and grant initiatives are collaboratively developed to ensure staff and student needs are met based on current data analysis.  Maintaining high expectations for both student and staff, focusing on cohesive goals, and embedding academic excellence will direct the capacity to maintain improvements and continued growth to becoming an excellent school.
2. If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. 


If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.

The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  

·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 

· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements
School Leadership & Instructional Staff

A new organizational structure is being implemented at Michigan Health Academy that will provide focused leadership that directs and supports the instructional staff improve academic growth and increase student support coordinating identified focused interventions.

The principal is being replaced with a Dean of Students and Dean of Academics both of whom will report directly to the Chief Academic Director for the Academy.  With oversight and direction from the Chief Academic Director, focused leadership and dedicated attention will be provided to ensure a coordinated approach to address the holistic needs of the students, parents, and faculty.
For the 2010/2011 school year, 50% of the mathematics and English Language Arts teaching staff has been replaced.  The Academy Board of Directors contracts with a Management Company for the hiring and placement of all professional and support staff for the Academy.  Qualified candidates are recruited and go through an interview process for the specific content area position needed.  Academy leadership conducted interviews to assure that the best qualified candidates are selected.  Recommendations are then made to the Management Company for hiring.

The new staff members and leadership team have the knowledge and expertise to support the district’s academic initiatives. As part of their focused development, the new staff and leadership team will participate in the Michigan Principal’s Fellowship sponsored by Michigan State University in collaboration with Wayne RESA. Additional support will be provided by Saginaw Valley State University.
Teacher/Leader Evaluation Process

The competency based evaluation form and process will be revised with leadership and teacher involvement.  The process will focus on improved student achievement data, curriculum implementation, classroom management, project-based learning and integration of differentiated teaching strategies to meet the individual needs of students.  In addition to the formal written evaluation, scheduled & unscheduled classroom observations by the Dean of Academics and the Chief Academic Director will provide ongoing curriculum and instructional monitoring.  Walk-through visits will focus on instruction practices, coherence and transparency. The overall intent is to ensure classroom instruction is consistent with the curriculum scope and sequence through observation, dialogue with teachers, data review, and examination of student work as well as school wide assessments. To ensure coherence, clarity, and cross curriculum alignment teachers will video tape their peers to observe, and improve teaching strategies using best practices. The video tape will be available for all administrative and staff review to create a climate of transparency for improvement and focus the Professional Learning Community. 
On-Going Job Embedded Staff Development  
To provide instructional support, instructional coaches will be used in the core content areas as a “critical friend” assisting in implementation and mastery of strategies from professional development.  Coaches work one-on-one with classroom teachers to plan and provide instruction that incorporates the school reform strategies and best practices that are researched based and proven to help students succeed. Coaches observe model instruction and provide feedback for improved integration of curriculum alignment, effectiveness of instructional strategies, student achievement data analysis and formal and informal assessment effectiveness.  In addition, incorporating observation and student achievement data analysis follow up occurs with staff, coaches, and administrative personnel for an evaluative process of instructional practices learned during professional development. The Professional Learning Community will include multiple levels of interaction between the Leadership Team and staff, coaches and extended professional communities.  
Financial Incentives, Career Growth, Flexible Work Conditions 

The Academy has applied for a Teacher Incentive Fund Grant (TIF) that will support the teacher incentive program to provide additional compensation to attract and retain staff.  Mathematics and ELA teacher incentive pay increases will be based on academic data and include current and legacy student achievement in reading writing, mathematics, and school-wide performance indicators. Social Studies and Science teachers’ incentives will be based on reading and the school-wide performance.  The entire program will be part of the teacher evaluation process.
Additional incentives currently exist to encourage continued education is supported by a tuition reimbursement program. These incentive programs, in conjunction with a culture that fosters open communication, participation in decision making, and personal and professional growth opportunities, are the foundation to attract and retain qualified and competent staff.
COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES
Use Data to Indentify and Implement and Instructional Program

The MHA instructional program is aligned with the Michigan content standards supported by pacing guides and curriculum articulation in collaboration with Saginaw Valley State University. During the Comprehensive Needs Assessment process the instructional staff and administration reviewed several researched based programs and strategies to determine what would best serve the school to increase student achievement.  A standards based constructivist approach using project based learning that focuses on solving real-world problems in a personalized environment was chosen.  This approach also compliments the health science career & technical education (CTE) curriculum portion of the program. The implementation of the constructivist instructional program, as well as the comprehensive instructional reform strategies, were decided upon through a continuous process that provides the school staff with a way to look at and discuss student achievement, school programs, process data, perception data, internal systems assess where the school  is, in relationship to the elements of an effective school.  Lastly, the strategies have also been designed to address any federal, state and locally required information that must be contained in a School Improvement Plan.  This comprehensive instructional reform strategy focuses on: differentiated instruction, integration of technology in the classroom, literacy reading across the curriculum, and extended learning time supported with instructional and data coaching. There is a renewed focus on leadership and instructional competency that leads to academic progress evidenced and documented each response to intervention.    
The SIT and Administration is in the process of identifying a data management system that will provide rapid information to teachers and leaders to help guide instruction and decision making.   Once the data management system and support mechanisms are secured and operational, professional development to ensure effective use of the system will scheduled.

Promote Continuous Use Of Student Data To Inform Instruction

MHA is committed to the ongoing use of data analysis to drive improvement in instructional strategies, content delivery and rigor, as well as student achievement. 

The instructional staff engages in a data collection, analysis, intervention, and evaluation cycle to compare student achievement data, determine trends, analyze needs, implement change and determine the impact of process changes. The data management system will allow for quick and easy access to student data to drive instruction and help teachers match strategies for learning on a daily basis.  
· Standardized test results, grades and overall classroom performance are analyzed and  discussed amongst instructional staff to determine the students’ and class’ ability to meet the academic objectives and benchmarks.  The following items are identified from the student achievement data analysis: mastery of state standards, student academic growth areas, gaps in individual student achievement, deficiencies in learning/skill sets, and any variation among the subgroups.
· Content teams and the SIT collaborate in weekly school improvement meetings and ongoing professional development on data analysis and researched based instructional strategies both on and off site.  The meetings will be centered on discussing, assessing, evaluating and analyzing the identified trends in an effort to identify and match research based strategies which address the high need areas on a weekly basis. 
· Intervention to improve individual student achievement through small group and whole class achievement, one-to one instruction will be based on the gap analysis and selected research based strategies to address the gaps. Improving reading skills provides a foundation for academic growth in the intervention model. The SIT then commits to the implementation of the selected strategies as well as updates the SIP.
· All teachers incorporate the selected strategies into lesson plans based on the assessment data.  The Dean of Academics will monitor the implementation and progress of the response to intervention plan as designed and outlined by the collaborative learning community. Lesson plans, projects, instructional strategies, individual student plans, direct instruction, seminar and tutoring, observation, etc will provide evidence of implementations.

· During the evaluation phase students undergo the interim testing period.  

· Data is then collected and the process is repeated.

Throughout the entire process, discussion and collaboration is ongoing to assess the effectiveness of the intervention strategies.  Adjustments are made as necessary based on the data.

The SIT conducts a year-end review to determine what processes and content changes that were successful during the two evaluation cycles and what may be necessary to implement during the upcoming school year. The SIP is reviewed on a continual basis to determine achievement of stated objectives and goals and to identify necessary adjustments to  measureable goals and action plans based on student achievement and staff development needs.

Conductive Review To Ensure That Curriculum Is Implemented.
The teachers at MHA have input into the development and selection of common assessment tools to align with core curriculum. Instructional staff, from each core content area, attend professional development at Saginaw Valley State University. Saginaw provides facilitators to focus the direction of the curriculum development, review, and revision, MHA instructional staff and other charter school educators review/create core content area curriculum, common assessments and pacing charts based on state standards and data review.  

All instructional staff are required to maintain an ongoing standards mastery spreadsheet detailing the level of achievement for each student enrolled in the specific class as it pertains to each standard detailed in the Michigan content expectation standards. The mastery levels are marked as demonstrating introductory/beginner, proficient, or mastery.  The spreadsheets will be periodically spot checked by the Dean of Academics and collected on a biannual basis for review by administration and SIT to verify proper curriculum implementation and pacing.  The standards spreadsheet which is monitored by the Dean of Academics serves as a check and balance assuring rigor across the curriculum and curriculum fidelity.
In addition to the standard spreadsheet tracking instructional delivery, staff will indicate the length of time spent teaching to each curriculum standard. The SIT and content teams will then be able to compare the mastery level of students with the instructional time given to each standard.  

Implement A School-Wide Response To Intervention Model
The Response to Intervention Model at Michigan Health Academy is a multi-tiered system of intervention to improve measurable academic outcomes. Meeting the needs of every student’s educational needs requires a collaborative effort utilizing a common problem solving practice. The staff will first define the educational problem, analyze collected data, and develop a plan to address the problem, monitor and evaluate the effectiveness of the plan.   On-going assessment measuring proficiency is a critical aspect of the model. 

The intervention model will be bases on the “Bergen Model of Modern Problem Solving” and the “Deno Model and Modern Standard Protocol Reading Intervention”. The combination of these two models provides problem solving steps and protocols to address performance and skill levels of students as well as the behavioral or performance problems. 
Specifically, the protocols will parallel as charted below.
Bergen Model                                                                               Deno Model/Reading Intervention  

Define problem behaviorally

Define performance level and skill deficits

Determine performance gaps
Assess reading skills
Establish goals based on peer performance expectation 
Compare performance with peers reviewing performance gaps
Determine intervention plan
Establish goals and benchmarks for reading performance 
Implement intervention over a period of time
Apply researched best practices that emphasize reading components 
Monitor progress, analyze data, make changes to the intervention
Implement intervention with integrity
Evaluate results and goals

Evaluate results based on reading benchmarks
Make decisions on data to continue discontinue or seek additional interventions 
Make decisions about phasing out instructional plan, benchmark attainment, success of the intervention, including special education intervention
Choosing this model supports establishing a high quality program, with interventions and strategies that are researched based after academic data has been reviewed and monitored systemically. Other initiatives to support the intervention model include:
Technology Based Interventions
Technology is used at the Academy to improve teaching, learning and communication 

· Smart-Boards, laptop carts, document cameras and other media equipment are assigned to each discipline to integrate into classroom instruction. 

· A computer laboratory is also available for students to enhance learning through interactive electronic media, research and other methods to reinforce learning.  A number of textbooks have auxiliary computer based learning resources available to the students.  

· Computer-based programs are used as part of the instructional process. The Cognitive Tutor provides ongoing interactive electronic instruction in math, while PLATO provides ongoing interactive electronic instruction, formative assessment, and individual prescriptive tutoring in English, Mathematics, and Science. 

· All teachers have content area web pages that are posted to the Academy website.  This provides both students and parents with current information related to classroom expectations, assignments, upcoming events as well as general information related to the content area.

· Electronic simulators are used in the health science (CTE) curriculum to teach skills and model the effects of clinical interventions. 

Increased Rigor
The school is currently in the process of finalizing a dual enrollment agreement with Davenport University.  College courses are being selected that are aligned with required high school content areas.  The certified Academy teachers will be credentialed by the University and follow the University professor curriculum for the class taught at the Academy.  This provides students with the ability to earn (transferable) college credit in addition to providing the teacher with job enrichment and growth.
Summer Transition Program 

Michigan Health Academy does not have a single feeder school.  The student population comes from several school districts including but not limited to Detroit Public Schools, Dearborn Public Schools and other Southwest suburban districts. A bridge program for incoming 9th graders has been revised to assist with the transition to not only the high school environment but also a new school. It includes instruction and information in study skills, note taking, technology use, school rules and procedures, conflict resolution and problem solving. Students also participate in pre-testing in mathematics and writing through a computer based process.  
Increase Graduation Rate 

The Academy is finalized a comprehensive guidance and counseling program that includes a structured process to assure that all students are on track to meet graduation requirements.  This program will be under the direction of the Guidance Counselor and Dean of Students.  Data will be monitored on a quarterly basis and status reports generated for Administration and the Board of Directors.  At the end of each semester, students and parents will receive a graduation status update with recommendations on measures need to be taken in the event that a student veers off track.  This proactive approach will keep the goal of graduation at the forefront, identify pro-active measures that can be taken and assure that the Academy graduation rate remains high.
For those students in need of credit recovery, the Academy has identified several different avenues for students to select.  Students can participate in distance learning through American School or Brigham Young University, PLATO online credit recovery courses or independent study programs offered by the Academy, or from traditional night and summer school programs. This will provide students with a choice and meet their varied learning styles.
Early Warning System to Identify At-Risk Students 
In an effort to better service the student body the school has enacted the following early warning systems.  

The Truancy Early Warning System is initiated when there is an increasing numbers of tardy or absences as outlined in the Student & Parent Handbook. The truancy warning system begins with a notice of concern sent to the parent from the teacher via U.S mail, email, and or voice mail. The second step involves a call from the school social worker to the parent to assure that they have received the notice of concern and to discuss the impact of the student’s truancy and identify interventions to address the problem. If no improvement is seen the third step involves a meeting with all parties involved including teachers, parent, student, dean of students, guidance counselor, and school social worker.  

The Low Student Achievement Early Warning System begins with identification of low student achievement and is initiated by any of the following or a combination there of: low test scores, low homework grades, or lack of participation in class. Teachers will confer with other teachers to determine if the drop is isolated to one content area or a trend in other classrooms and then discuss the low achievement with the student directly.  Next is a written, verbal, or electronic notice of concern sent to the parent.  Some notices may include the failed test or homework grade to be returned with the parent signature, a progress report, or a request for the student to attend after school tutoring.   The third step incorporates the school social worker and/or school counselor to determine if the student has need of additional intervention, social, emotional, or behavioral.  The fourth step may include a meeting with the Dean of Students or all parties involved 

The Behavior Early Warning System is initiated by a rise in the number of in-classroom interventions or referrals to the office.  When a teacher finds that a student has an increase of modifications of behavior in the classroom the first step is to address the concern directly with the student. The second step will include a written, verbal or electronic notice to the parent.  Depending on the gravity of the behavior a referral is submitted when the student’s altered behavior continues to distract from the learning environment or the student’s achievement.  Teachers also confer with other teachers to determine if the behavioral change is isolated to one content area or a trend in other classrooms. The teacher may elect to incorporate the school social worker and/or school counselor to determine if the student has need of additional intervention, social, emotional, or behavioral.  Final steps include a meeting with the Dean of Studentsl or a meeting with all parties involved.

INCREASED LEARNING TIME AND COMMUNITY ORIENTED SCHOOLS
Increased Learning Time

Michigan Health Academy has extended the school day in order to increase learning time.  The additional instructional time will take place under the direction of certified teachers during seminar class which is the 4th class period of the day.  The first two weeks of school all students will take the SCANTRON Performance Series comprehensive pre-tests in English Language Arts and mathematics.  Based on an analysis of the data from these tests by the instructional staff, students will be placed in a seminar class focusing on specific skills sets demonstrated as high need areas. Teachers will incorporate a variety of differential instruction strategies aligned with the learning styles of the students and their demonstrated needs during the seminar classe.   After specific interim assessments students can be reassigned to a different seminar class to address a different deficit skill set.  

Students identified in need for additional help beyond seminar instruction can participate in pull out sessions with the Title I ELA and math teachers, before and/or after school small group tutoring/ instruction or individual tutoring. Students may also participate in small group targeted assistance sessions to assist with daily academic challenges that require immediate reinforcement to process lessons of the day. 

In addition to student seminar instruction, MHA is making schedule changes to increase instructional time in mathematics for all 9th and 10th grade students from 50 minutes to 100 minutes per day. This will provide students with additional time in the content area to learn basic concepts and mastery of the high school curriculum. 
Work-based experiences are designed for 11th and 12th grade students in the CTE Health Science portion of the curriculum in partnership with Henry Ford Health System and Oakwood Healthcare System.  These opportunities include but are not limited to direct interaction with residents in long-term care settings, job-shadowing, and participation in the health care system simulation lab training centers.
Opportunities for students to participate in leadership development and community awareness are available through association with Health Occupations Students of America (HOSA) and buildOn. These national student organizations contribute to a well rounded educational experience.

Provide Ongoing Mechanisms For Family and Community Engagement

See further discussion in Section II question number 6
Partnering With Parents and Other Organizations To Create A Safe School Environment

A variety of community resources are utilized to assist in the educational process at Michigan Health Academy. These resources support and enhance both the academic and health-related components of the curriculum and provide students with real-world applications for what they are learning in the classroom.

· Students participate in various job shadowing and clinical experiences at the Henry Ford Health System and Oakwood Healthcare System facilities. 

· A collaborative agreement has been established with HYPE Athletics and Don Boscoe Community Center to support athletics and extracurricular activities that allow students to develop a constructive leisure time routine.

· Volunteers from HYPE Athletics and Wayne County Community College will have an integral role at the Academy in serving as mentors and coaches to students as they make career decisions. 

· In support of career coaching and decision-making Michigan colleges and universities visit the school on an ongoing basis. In addition, students take several trips to visit local colleges and universities.

· The school meets with the Arab Community Center for Economics and Community Services (ACCESS) to better understand its constituency, as many Arabic children are enrolled at Michigan Health Academy.

· Summer internships are available to interested Academy students at the Karmanos Cancer Institute, University of Michigan School of Nursing, and other programs. Wayne State University School of Allied Health is working with the Academy to increase minority enrollment in its programs.  

Michigan Health Academy has established productive relationships with the following local organizations and agencies to provide reasonable support to the parents in assisting their child ability to increase academic achievement.  Michigan Health Academy currently collaborates with the following with local agencies/schools:

· Planned Parenthood

· University of Phoenix

· Families First

· Henry Ford Community College
Approaches To Improve School Climate and Discipline


In an effort to fully investigate the contributing factors to the low student achievement levels the Michigan Health Academy the SIT conducted an analysis of trends in student behavior referrals.  The following chart details the behavior referral incident categories as well as the frequency of referrals in each category.
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In response to the high number of behavior referrals the school social worker with the assistance of 3 key staff members formed a Positive Student Behavior Team.  The following is the outline of the Positive Behavior Support Plan which was subsequently developed. 

Positive Behavior Support Plan Description

A school-wide positive behavior support plan is a set of systemic and individualized strategies for achieving social and learning outcomes while prevented problem behavior

· 80% of students can tell you what is expected of them and give behavioral examples because they have been taught, actively supervised, practiced, and acknowledged.

· Positive adult-to student interactions exceed negative 

· Function based behavior support is the foundation for addressing problem behavior

· Data and team-based action planning and implementation are operating

· Administrators are active participants

· Full continuum of behavior support is available to all students

Positive Behavior Support Plan Design/Implementation Team

· Our team consists of the school social worker, CTE instructor / Registered Nurse special education teacher, and CTE instructor / Psychiatric Nurse.

· Team members who have had experience with behavior plans were selected

· Team members will show leadership by helping implement the School-Wide Plan

Foundation/Integration: The Three R’s 

· Respect

· Responsibility

· Readiness

· Beginning the first and second days of school the SSW will visit each classroom and explain  the purpose of having a PBS plan in place

· The SSW will introduce the three R’s

· The classroom teacher will proceed with a classroom activity pertaining to the three R’s to reinforce the program  with the students

· Activities can be worksheets (see sample plan from Lansdowne High School), artwork, written samples, skits, or speeches. The teacher decides

· Each classroom teacher including will post the three R’s on a bulletin board or on their walls. The three R’s will also be posted in school hallways as a reminder MHA students

· Once per month the teacher will include the three R’s in a lesson

Acknowledgment System

· M-Bucks - Students will earn M-Bucks throughout the week for utilizing the three R’s (behaving respectfully, being responsible at school, having all of their supplies with them showing that they are “ready” for class

· Teachers who see students being respectful, responsible, and ready for class will reward the student with a M-Buck a small piece of paper that resembles paper money

· Anyone can give M-Bucks Instructional staff, Administrative Assistant, School Social Worker, School Counselor, Custodian, Chief Academic Director, Dean of Students, or Dean of Academics
School wide Assemblies

· There will be an assembly held during the second week of school. The students who have earned M-Bucks for the first week of school will be recognized and praised for their exceptional behaviors during the first week back to school 

· Prizes will be given out at the assembly held during the second week of school

· Teachers will give out prizes to students who have earned M-Bucks 

· Teachers will supply the prizes (try to get donations from vendors)
· The team and all Michigan Health Academy teachers and administration will decide together how the prizes will be distributed.

Research Based

Marzano, Robert, J.  (2007). The Art and Science of Teaching a Comprehensive Framework for Effective Instruction. Alexandria, VA. Association for Supervision and Curriculum Development.
Wong, H.K, & Wong, R.T, (2004). First Days of School: How to be an Effective Teacher. Mountain View, CA. Harry K. Wong Publications Inc.
PROVIDING OPERATIONAL FLEXIBILITY AND SUPPORT
Operational Flexibility
Michigan Health Academy will transition to a shared leadership model of governance.  Shared leadership will provide for a broader base of input and flexibility into operational decision making in a systemic manner (i.e. budgeting, staff and scheduling) and subsequent implementation of the necessary changes to improve student academic achievement as outline in the SIG. 
Ongoing Technical Assistance and Support
This information is addressed in Section III question 4

PT
· Select external providers from the state’s list of preferred providers; 

Technical assistance will be received from the following state preferred providers.  Specific schedules and times have not yet been determined.  

Michigan State University

Wayne RESA 

Saginaw Valley State University (school authorizers)
· Align other resources with the interventions;

All programs and resources at Michigan Health Academy are coordinated and integrated toward the achievement of the schoolwide and content area goals. Based on the student population and identified needs, state and federal funding is dedicated to the various student and teacher support activities that are needed to meet the needs of all represented student populations.

The budget is shared with staff and parents at orientation and on-going staff meetings to allow for questions and input from the stakeholders.  A copy of the allocations is provided in the school improvement plan and updates are provided as funds are spent. The following is a plan for coordination of resources toward achievement of the school wide goals.  

Teachers have an opportunity to provide input into the use of all supplemental State and Federal funding sources (i.e. Title I, Section 31a, Vocational Education, etc.) in order to assure that the funds are best used to support the academic growth of all students. The school leadership team will meet monthly to discuss school-related issues. The team consists of the Chief Academic Director, Dean of Academics, Dean of Students, School Social Worker, Guidance Counselor, SIT Co-chairs, parents(s) and students(s).  Title I funds have been set aside to support the professional development as directed by the school phase. 
· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes)
The following modification of policies and practices will be in place to enable the school to implement the transformation model intervention fully and effectively.  These modifications include but are not limited to:
Shared Leadership Governance – dividing responsibilities of the office of the principal (Chief Academic Director, Dean of Academics, Dean of Students).
Changes in the duties of teachers to include – monitoring, analyzing, and sharing progress of student achievement data, managing extended learning time for assigned students, accountability for current and legacy student academic growth.
Changes in the school schedule to meet the needs of extended learning time in math and ELA.
Flexibility concerning teacher collaboration time during the school day.

Job embedded professional development expanded to include: reading apprentice (reading across the curriculum), project based learning, effective use of protocols, rubrics, data analysis, appropriate use of assessments as it relates to mastery of standards, integration of technology, 
· Sustain the reforms after the funding period ends.

Once this specific funding period ends we expect to have:

· Developed teacher and leader effectiveness

· Embedded instructional reform strategies and practices with protocols to support continuous effective interventions  
· Maintained a high standard for rigorous academic achievement
· Maintained a teacher incentive program to minimize teacher turnover and attract highly qualified staff

4. Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II School identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 

Several of the intervention requirements were designed and implemented during the 2009-2010 school year but will continued to be evaluated and enhanced to assure sustainability.  However, the following details the timeline for the transformation of practices or policies necessary to enable the school to implement fully and effectively the intervention requirements.

Shared Leadership Governance – dividing responsibilities of the office of the principal (Chief Academic Director, Dean of Academics, Dean of Students). 

· Board has approved division of responsibilities

· Currently seeking/interviewing candidates to fill leadership positions

· Scheduled for Fall 2010 implementation pending grant approval

Changes in the duties of teachers to include – monitoring, analyzing, and sharing progress of student achievement data, managing extended learning time for assigned students, accountability for current and legacy student academic growth
· Collaboration of school improvement team to develop: 

·  prototype of data analysis procedures

·  rubric for managing extending learning time

·  rubric for evaluation of current and legacy student academic growth
Changes in the school schedule to meet the needs of extended learning time in math
· Completed

Flexibility concerning teacher collaboration time during the school day.
· Completed adjustments to teacher schedules to include collaboration time

· Collaboration will take place last two weeks of August concerning coverage and rotation of staff to provide additional flexibility in collaboration times
Job embedded professional development to include: reading apprentice (reading across the curriculum), project based learning, effective use of protocols, rubrics, data analysis, appropriate use of assessments as it relates to mastery of standards, integration of technology
Inclusion of coaches beyond English and Math for an extension of imbedded professional development across the curriculum

· Scheduled for Fall 2010

Incorporation of interim (mid-year) diagnostic testing to accompany pre and post summative test

· Fall 2010 implementation, testing quarter in 2010-2011 school year

Instituting a teacher incentive program to provide additional compensation to attract and retain staff.  The program incentive pay increases will be determined by tracking current student achievement, legacy student achievement and school as a whole performance indicators.

· Fall 2010 pending grant approval

Incorporating observation and student achievement data analysis follow-up with staff, coaches, and administrative evaluative process for evaluating instructional practices learned during professional development

· Fall 2010 to be completed quarterly throughout school year

Incorporation of panel and small group interview and evaluation process for current and new staff members aligned with incentive pay program (for current staff members) 
· Collaboration concerning interview and evaluation process scheduled Fall 2010
· Training on panel and small group interview and evaluation process currently being researched for implementation late Fall 2010
· Scheduled for Spring 2010 implementation
Review and Revision of Response Intervention Model 
· Late August 2010
5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.

The following goals have been identified based on analysis of the achievement data:

Goal: To improve academic achievement in reading, speaking, listening and writing skills.

Measurable Objective:

At least a 12% increase in the percentage of Michigan Health Academy students that meet proficiency standards for the state’s Michigan Merit Exam objectives in the English and Language Arts content area.   

The reasoning behind the number is to continue to work incrementally toward increasing the percentage of proficient students needed to change from the current Tier II ranking to a high performing school.

Goal: To improve mathematical reasoning computation and comprehension of algebra.

Measurable Objective:

At least a 12% increase in the percentage of Michigan Health Academy students that meet the proficiency standards for the state’s Michigan Merit Exam objectives in mathematics.

The reasoning behind the number is to continue to work incrementally toward increasing the percentage of proficient students needed to change from the current Tier II ranking to a high performing school.

Goal: To improve the use of skills and processes of scientific inquiry and understanding the fundamental facts and concepts in major science disciplines. 

Measurable Objective:

At least a 12% increase in the percentage of Michigan Health Academy students that meet proficiency standards for the state’s adequate yearly progress objectives in the Science content area.   

The reasoning behind the number is to continue to work incrementally toward increasing the percentage of proficient students needed to change from the current Tier II ranking to a high performing school.

Goal: To improve critical thinking skills and reading comprehension in the social sciences; including, identifying main ideas, pertinent facts and accurate statements from reading selections.

Measurable Objective:

At least a 12% increase in the percentage of Michigan Health Academy students that meet proficiency standards for the state’s adequate yearly progress objectives in the Social Studies content area.   

The reasoning behind the number is to continue to work incrementally toward increasing the percentage of proficient students needed to change from the current Tier II ranking to a high performing school.

Goal: To enhance teacher knowledge of best practices that engage students in a diverse population; to increase core academic achievement.

Specific strategies to improve academic achievement include; curriculum scaffolding, differentiated instruction, lesson design, effective instruction using best teaching strategies, using data to implement effective interventions, identify barriers and strategies for effective teaching and learning.  
6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)

7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)

8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.

Professional development in August with the administration and teaching staff will review the LEA application and implementation. During the August Board meeting the Management Company and SIT presented the school improvement model for discussion and final revisions. In September we will host a Title I meeting for parents, students and stakeholders for additional input and volunteer support.  In addition we host a curriculum meeting bi-annually with the parent committee, administrative and instructional staff, stakeholders and board members. 




	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—

· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)

Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 

CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.

ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.

CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7. If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date


SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements

Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	65,850

	Student Data

	Dropout rate
	1%

09/10 2 students left and did not enroll in another school

	Student attendance rate
	88%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	0

	Advanced Placement
	0

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	0

	Number and percentage enrolled in college from most recent graduating class
	100% accepted

Enrollment to be verified after fall post secondary registration/scheduling

	Student Connection/School Climate

	Number of disciplinary incidents
	214

	Number of students involved in disciplinary incidents 
	35

	Number of truant students
	0

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	Not available at this time

	Teacher Attendance Rate
	97.1%*

*Does not include PD time.1


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Michigan Health Academy 08346
	District Name and Code 

Michigan Health Academy 82917

	Model for change to be implemented: Transformation

	School Mailing Address:

5845 Auburn,  Detroit, MI 48228
	

	Contact for the School Improvement Grant:  

Name:  Cheryl Herba
Position: Chief Administrative Officer

Contact’s Mailing Address: 27739 Jefferson, Saint Clair Shores, MI 48081
Telephone:  586-445-7069
Fax: 586-445-9139
Email address:  cherba@synergytraining.net



	Principal (Printed Name): 

Comerlynn Trout
	Telephone: 

(248) 470-5641

	Signature of Principal: 

X_Comerlynn C. Trout  ____________________________   
	Date:

 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




Sub Group Academic Data Analysis

      Grade: 


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2008
	Year2

2009
	Year3

2010
	Year1

2008
	Year2

2009
	Year3

2010
	Year1

2008
	Year2

2009
	Year3

2010

	Social Economic Status (SES)
	44
	31
	33
	0
	19
	10
	16
	19
	NA

	Race/Ethnicity
	35
	35
	39
	3
	14
	12
	13
	16
	NA

	Students with Disabilities
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Limited English Proficient (LEP)
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Homeless
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	

	Neglected & Delinquent
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Migrant
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	62
	20
	31
	8
	20
	8
	23
	20
	NA

	   Female
	29
	44
	39
	0
	19
	11
	8
	22
	NA

	Aggregate Scores
	1092
	1092
	1092
	1077
	1078
	1082
	
	
	NA

	State 
	62
	60
	
	41
	43
	
	52
	52
	NA


Sub Group Non-Academic Analysis                  Year: 2009-2010

	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	14
	0
	14
	0
	2
	0
	0
	0
	0

	Race/Ethnicity
	Black 139

Hispanic 7
	
	
	
	
	0
	0
	0
	0

	Disabilities
	14
	5
	9
	0
	5
	0
	0
	0
	0

	LEP
	0
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Homeless
	1
	1
	
	0
	0
	0
	0
	0
	0

	Migrant
	0
	NA
	NA
	NA
	NA
	NA
	NA
	NA
	NA

	Gender
	
	
	
	
	
	
	
	
	

	Male
	27
	  7
	20
	0
	12
	0
	0
	
	

	Female
	129
	15
	114
	0
	23
	0
	0
	
	

	Totals
	156
	22
	134
	0
	35
	0
	0
	
	











Year: 2009-2010

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	14
	14
	0
	14
	14
	0

	Race/Ethnicity
	166
	
	0
	All
	166
	20

	Disabilities
	14
	14
	0
	14
	14
	0

	LEP
	0
	NA
	0
	NA
	NA
	NA

	Homeless
	1
	1
	0
	1
	1
	0

	Migrant
	0
	NA
	0
	NA
	NA
	NA

	Gender
	
	
	
	
	
	

	  Male
	27
	27
	0
	27
	
	

	  Female
	129
	119
	0
	129
	
	

	Totals
	156
	156
	0
	156
	
	


Enrollment and Graduation Data – All Students

 Year: 2009-2010

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	
	
	
	
	
	
	

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	

	9
	62
	NA
	0
	0
	49
	0
	49

	10
	39
	NA
	0
	0
	36
	0
	36

	11
	51
	NA
	0
	0
	45
	0
	45

	12
	33
	NA
	0
	0
	NA
	0
	NA


Number of Students enrolled in Extended Learning Opportunities

Year: 2009-2010

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	0
	0
	0
	0
	62

	10
	0
	0
	0
	0
	39

	11
	0
	0
	0
	51
	51

	12
	0
	0
	0
	33
	33


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	X General Funds

X Title I Part A

X Title I Schoolwide

 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	X Title I School 

    Improvement (ISI)

      
	 FORMCHECKBOX 
Title II Part A

X Title II Part D

X USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	X Section 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	X Special Education



	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 
The school improvement team is comprised of the entire school staff.  The school improvement plan is written and revised with staff input. Surveys, school improvement meetings, data collection, analysis, intervention, evaluation of intervention strategies and general consensus validate the focus of the school improvement plan.  Each member of the staff will be asked to sign off on the revised school improvement initiatives prior to each school year.  Each staff member is committed to achieving academic excellence for every student.

2. Explain the school’s ability to support systemic change required by the model selected.

The staff has demonstrated their ability to change by taking the first steps to school reform.  Staff has been improving their teaching and learning skills through professional development during and after school hours.  Staff has also shown their commitment by collaborating with each other to improve student learning.  Teachers have videotaped and observed each other to provide peer feedback on best practices observed.  

3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).
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The percentage of students that scored in the proficient range has decrease in the past four testing cycles.  There was a increase in the proficient score from the 2008.2009 school year to the 2009.2010 school year.  The precentage of students which scored partially proficient ranged from 11-19 percent over the past four testing cycles.  The percentage of students that scored in the nonproficient range as reported in the District Summary Report has maintained an above 70% average over the last four years of testing. There was a small decrease in the number of student which scored in the non-proficient range between the 2008.2009 and the 2009.2010 school year.  
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The average Reading scores over the past four school years have been below ELA annual yearly progress targets at all grade levels.  The graph above demonstrates and overall decrease in the percent of students that scored non-proficient in the reading area of the MME.  There was a dramatic decrease in the number of student that scored in the non-proficient range between the 2008.2009 and 2009.2010 school year.  The amount of students that scored in the paritally proficient range has consistently decreased over the past three years with a increase in the past testing cycle.  There was a slight decrease in the past two years in percentage of students that scored in the proficient range , however the four year trend is an overall positive increase in students that scored in the proficient range.  The 2006.2007 school year is the only year in which a percentage of students scored in the advanced range.
	Group/Grade
	Reading
	Writing
	MATH

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	11th Grade
	41
	38
	35
	3
	19
	10
	8
	2
	6


4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

The staff at Michigan Health Academy is dedicated to the ongoing analysis of student achievement data, use of research based curriculum and instructional strategies to effectively guide a prescriptive instructional program in order for all students to learn, leading to an increase in student academic achievement. The response to intervention will become a systemic approach to improving teaching and learning practices.
5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

To increase staffing collaboration flexibility all content areas are provided flex time to meet a minimum of two times a month.  To encourage teacher collaboration the school provides each core content area instructional team collaboration/planning time during the school day on a bi-monthly basis.  The team is given time during the school day to discuss achievement data trends, instructional strategies, best practices, curriculum rigor and pacing, as well as project based learning units.  Teams are also encouraged to have additional meetings before or after school as needed thereby providing operating flexibility In addition the newly adopted block scheduling for the 9th and 10th grade classes has built in daily collaboration time for the 9th grade core content area teachers and the 10th grade core content area teachers. Meeting notes are turned in and reviewed to improve instruction.
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

Family and Community Engagement Mechanisms

Family and Community involvement is critical to the success of each individual student and the Academy as a whole. There are 6 components to Family and Community Engagement: Parenting, Communication, Volunteer, Learning at Home, Decision-Making, and Collaborating with the Community. Parenting:

Michigan Health Academy holds several activities over the course of the year to assist parents. The school social worker coordinates Parent University, classes and trainings to assist parents with issues that affect their students and enable them to establish a positive home environment to support their children.

Communication: 

The school staff and administration collaboratively design effective forms of communication about school programs and student progress. The school is implementing the 3-Tiers of Communication system for 2010-2011 school  year.  The following is a list of several examples:

Tier I – Verbal / Face to Face

· Student/Parent Orientation - During the student/parent orientation parents receive Title I updates, code of conduct, student hand book, student/parent/teacher compact as well as information concerning changes/improvements in curriculum.  The compact is signed upon acceptance to the school but it is reviewed during the orientation as well.

· Student Led Conference -During student lead conferences, students give an account of their progress toward meeting the standards during a formal presentation.  In order to provide additional support for parental involvement per the request of  parents if a parent cannot attend a Student lead Conference parents are extended the opportunity to reschedule the conference at a time that is more convenient. 

· School Issued Teacher Cell Phones

· Voice Mail notice of concerns

· ACT Target Assistance and Follow up Conference -This year the school has scheduled the targeted assistance of exam experts to consult and train students and parents concerning ACT success strategies and preparation.  The consultants will integrate instruction during seminar class session. Following the ACT testing cycle each parent and student will have the opportunity to individually meet with the school counselor to discuss the student’s ACT score report.  The counselor will be able to share with both parties how their student did on the achievement test. 

· Interpretation for non-English Speaking and low level readers. In order to better service our English as a second language families we currently utilize our Spanish teacher for translation or an outside consultant for our Arabic speaking families.  Both teachers and the school counselor are also available to meet with parents that may have a lower reading level in order to assure that all parents have the opportunity to clearly understand current academic progress of their child as well standardized test results.

· Parent Focus Groups are used in the Parental Involvement Evaluative process.  We will have at least two focus group meetings per year. During the meetings the student/parent/teacher compact will be discussed because parents were not involved in initial scripting of the Compact.

Tier II - Written

· Written Notice of Concerns

· Progress Reports

· Newsletters - A segment of each monthly newsletter provides detailed information on ways that parents can encourage and support their child’s academic and social achievement are included

Tier III – Electronic / Virtual

· Teacher and Administrator Email

· Emailed Notice of Concerns

· Classroom web pages

· Michigan Health Academy website – Plans are underway to identify the most cost effective method to give parents the ability to electronically access students updated grades as well as standards being taught on the Academy website.  Currently each teacher has a web portal where parents can access course syllabi, listings of homework assignments, and some classroom calendars.

In addition to the list above, involvement is solicited and encouraged during orientation, parent/guardian conferences, individual meetings and the monthly newsletters. Any suggestions are presented to the administration for further discussion and follow up is initiated by the administration to discuss ideas/options with the parents.

The school staff recruits and organizes parent help and support with the volunteerism activities hosted by and through the school.  The Tin Can Auction, Booster Club and Family Night are three of our most popular events. 

A concerted effort to recruit Parent/Guardian membership is sought for the SIT as well as the Board of Directors to assure involvement in the development, review, and evaluation of the School Improvement Plan and other policy affected the school administration and educational process.  Parent membership on the Academy’s Board of Directors is solicited during the formal nomination process and we have been fortunate to recruit a parent who takes an active role in all board meetings.

Learning at Home:
Both the teaching staff and administration encourage parents to take part in their child’s learning experience in the home.  The school has an exhibition night, open house, and student led conferences to showcase and inform parents on curriculum standards and pacing. Each of these activities provides an opportunity for parents to connect with the strengths and deficits of their child and collaborate with teaching staff to align practice at home with school. 

Parents are provided with homework policies through teachers’ syllabi, encouraged to monitor homework, given access to curriculum and standards updates, and receive weekly progress reports if requested.  Both parents and students are able to access up to date information about current projects and grades via the website, telephone, or individual meetings with staff.

Decision Making:

A general parent meeting is held each year during which timely information is presented on achievement trends, curriculum, Title I, and utilization of all grant funds that support the educational process. In addition, a concerted effort to recruit Parent/Guardian membership is sought for the School Improvement Team as well as the Board of Directors to assure involvement in the development, review, and evaluation of the School Improvement Plan and other policies affecting the school administration and educational process.  Parents serve on the curriculum committee which meets twice a year.  

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 

The modification of practices or policies to further the implementation of the transformation model fully and effectively include the following:
· Replacing the principal with a Leadership Team consisting of a Chief Academic Director, Dean of Academics and Dean of Students

· Replacing fifty percent of the English and Mathematics instructional staff
· Sending the new Leadership Team and instructional staff to the Michigan Principal Fellowship 3 year training cycle

· Inclusion of coaches in ELA and Math for an extension of imbedded professional development across the curriculum.

· Identifying, purchasing, and implementing a data management system that provides rapid information to teachers to inform instruction including if necessary the purchase of an additional server to support the data management system.
· Incorporating the Scantron Performance series pre, interim (mid-year) and post diagnostic testing in the areas of writing, reading, and mathematics

· Incorporating after school tutoring and the extending learning time during the school day (seminar) are designed to allow instructional staff flexibility in scheduling of additional academic support for current and legacy students as determined by academic test data.

· Building sustaining leadership capacity – by the following initiatives

· Implementing a practice in which each teacher will have personal collaboration time with the Chief Academic Director and content coaches for the following

· revising standard based assessments 

· analyzing of student achievement data

· observing classroom instruction
· assisting  with TA services and PD strategies implementation which address identified gap areas
· establishing target goals and scheduled check points to access progress
· Instituting a teacher incentive program to provide additional compensation to attract and retain staff.  The program incentive pay increases will be determined by the teacher evaluation based on
· current student achievement, 
· legacy student achievement

· school as a whole performance indicators
· classroom observation
· integration of identified instructional strategies  

· Incorporating administrative and instructional staff panels for the interview and evaluation process of current and new staff members.  The evaluation will be aligned with the incentive pay program.

2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

Student academic achievement data is reviewed on a quarterly basis by the administrative and teaching staff. Additionally, standardized test results, grades and overall classroom performance are discussed to determine the students’ and classes’ ability to meet the academic objectives and benchmarks.  Staff uses data from Michigan Merit Exam (MME), Michigan Educational Assessment Program (MEAP), ACT (American College Test) Explore, ACT PLAN, SCANTRON Performance series data and each classroom teacher’s ongoing assessments to target instruction.  The counselor uses the same data as a comprehensive guidance resource to support students in measuring their academic development, explore career/training options, and make plans for the remaining years of high school and post-graduation years.  Results from the data analysis drive the Action Plan goals for school improvement as outline in the school improvement plan.
During the first two weeks of school all students take a comprehensive standardized pre test in English Language Arts and mathematics.  The SCANTRON performance series test results will be use to provide instructional staff with a quick turn-around analysis of current academic strengths and weaknesses. Teachers use the pre test data to adjust instruction in the general classroom as needed to meet identified deficiencies.  Standardized test data is shared with the staff for review and analysis.   A copy of the test data is given to the students and parents. 

The test data and analysis is shared during the Board of Directors meeting, Title I parent meeting annual report, individual parent / student meetings, student led conferences project based exhibitions and open house nights.   Student achievement data is also available on the school website, progress reports, and report cards.
The data collected from the standardized pre/interim/post-test, ACT Explore, ACT Plan, ACT, MME, and Work Keys, as well as interim formative and summative classroom assessment is compared over time in order to track individual academic achievement and to determine trends as well as the student response to intervention for those targeted for additional assistance in seminar and direct instruction. Analysis is used to drive the focus of instructional time and teaching modifications in an effort to increase student comprehension and mastery over the course of the school year.    

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

The procedure at Michigan Health Academy for developing a professional development plan that aligns with the Context, Process, and Content standards of the National Staff Development Council for staff development is addressed below: 
The entire staff meets as a SIT to review the school data profile.  Content area instructional staff analyzed the data, set measurable goals and objects, and identified best practices. The team reconvenes to develop strategies and action steps that lead to a cohesive school improvement plan. The professional development is then aligned with the identified goals and action steps.  The team agrees on the implementation, monitoring and evaluation procedures and practices.  
Context Standards:   Professional development improves the learning of all students,  Learning Community, Leadership, Resource
The professional development trains staff to examine the standards that students are required to master, review student work, plan effective lessons, and resolve challenges that may prevent students from reaching the standards.  Teachers work collaboratively in content teams, cross curricular teams and project based teams to determine and improve the learning process.  In addition peer observation and regular collaborative planning provide the necessary coherence supported by research. The Dean of Academics, Chief Academic Director and coaches provide instructional leadership and support balanced with the necessary pressure to achieve school and district goals. The professional development supported by the learning communities helped to focus teaching staff on high priority goals.

Process Standards: Data driven, Evaluation, Research Based, Design, Learning, Collaboration

Monitoring student progress through collaborative data analysis is designed to sustain continuous improvement.  Staff matches researched based strategies and uses learning strategies to reach the intended goals. IN addition to meet the academic challenges collaborative teams may utilize online training and mentors to develop a deeper level of understanding and develop a plan of action to meet student needs. 

Content Standards: Equity, Quality Teaching, Family Involvement

The professional development plan holds high expectations for all students and staff in a supportive learning environment. The professional development in the plan is designed to enhance teachers’ skills and strategy repertoire to support a rigorous academic program.   Constant communication with parents and stakeholders establishes a comfort level with the school and increases overall parental involvement.

The professional development scheduled for the 2010-2011 school year consist of the trainings listed below
Context Standards (corresponding professional development)
· Instructional Coaches will guide continuous instruction improve along with the Chief Academic Director
· Co-teaching training to develop joint lesson plans, problem solve student academic challenges, determine various for additional learning, and ongoing review of best practices to support the student learning
· Positive Approach Coach - resources to support adult learning, improve staff performance, and communication in learning communities.
Process Standards (corresponding professional development)

· SCANTRON Performance Series-  TBD

· PLATO Training – Technology Integration 08/25/2010

· School Improvement Data Collection, Review and Analysis 08/26/2010

· Standards Based Assessment - 08/31/2010 
· Reading Apprentice / Reading Across the curriculum – Literacy 8/24/2010

· Project Based Learning/ Project Planning - Differentiated Instruction 08/27 – 08/28/2010

· Cooperative Learning - TBD

· Cognitive Tutor Training – Technology Integration ongoing as scheduled by Wayne RESA

Content Standards (corresponding professional development)

· Specific Content Area Training / Collaboration ongoing supported by coaches, Saginaw Valley and Wayne RESA
· Technical training on technology uses for communication (teacher webpage design)
· New Teacher Training/Mentoring – school improvement
Embedded in the school day are scheduled times for specific content professional development, differentiated instruction techniques and bi-weekly teacher collaboration opportunities.

Professional Development Summary

 

By investing in specific targeted professional development activities both the administration and instructional staff demonstrate ownership concerning the school improvement plan and the school wide reform strategies.  The professional development allows teacher to use different strategies and teaching methods to present their topic areas in a way that will enhance student achievement.  The staff shares strategies during professional development and during faculty meetings. Teachers also discuss effective teaching methods while meeting with their departments and during school improvement meetings. Teacher observations, student surveys, student test scores as well as collaborative discussions during school improvement team meetings and content collaboration team meetings were used as evidence to properly evaluate the effectiveness of the professional development trainings and activities. 

3.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Cheryl Herba, Chief Administrative Officer 50%

Comerlynn Trout, Chief Academic Director 100%
TBD, Dean of Academics 100%
TBD, Dean of Students 100%
Elizabeth Bull-Davie, Title I Coordinator 35%

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

Technical Assistance

Michigan State University: 
Michigan State University – Michigan Principals Fellowship 3 year 
The goal of the Michigan Principals Fellowship is to increase the capacity of the school principal and the instructional leadership team in the following areas:
· Leadership for change
· Changing the culture of a school to include internal accountability

· Multiple sources and uses of data for instructional improvement

· Shared understanding about effective teaching and what it looks like in practice

· The professional knowledge base for teaching

· Instructional program coherence
· The instructional core

· Models of effective turnaround practice 

Specific technical assistance:
Working as a team, the instructional leadership team will work on:

· Embedding a culture of improvement, including an accountable professional community 

· Enhancing a collective vision of what is possible, including a shared understanding of instructional program coherence and the role students have in their own education 

· Understanding the data available to inform decisions about instructional improvement 

· Learning about the change process and how it impacts staff, students and families 

· Developing a clear understanding of effective instruction that leads to improved student achievement 

· Identifying effective organizational structures that support improved student achievement 

The leadership team will continue growth by:

· Expanding the capacity to implement effective instructional and leadership practice 

· Increasing skills in using data and in helping others become adept in data analysis 

· Learning how to manage complex change in schools 

· Using the school improvement plan, identifying an appropriate problem of practice and theory of action in order to provide focus for school improvement efforts that will leverage the greatest student improvement 

· Expanding the accountable professional community to include feeder schools and central offices 

The leadership team will work on institutionalizing a culture of accountability by:

· Developing proficiency to implement the strategies that result in increased student achievement. 

· Demonstrating data proficiency in all aspects of the school’s work 

· Ensuring instructional program coherence across and between grade levels/subjects 

· Planning for continued progress 

· Emphasizing effective and efficient school organization 

Wayne RESA will provide support by securing:

· Coaches

· Carnegie Cognitive Tutor Mathematics Program for Algebra I and II, Bridge program and Geometry
· Co-Teaching Training
· Project Based Learning – consultant

Saginaw Valley State University:

· Assessments

· Literacy

· Pacing Guides / Curriculum 

· Content Specific Professional Development
Coordination of Services

The identification, contact, acquisition and coordination of professional development and technical assistance received by instructional staff and the Leadership Team will be the responsibility of the Chief Academic Director.  

Evaluation Responsibilities

The Leadership Team in collaboration with the instructional staff will develop an evaluation process including but not limited to surveys, observations, implementation effectiveness, and student achievement gains. Evaluation of the effectiveness of professional development and technical assistance services will be conducted at the following intervals: the conclusion of each training session, a designated implementation period, and after quarterly student academic assessments.  Coordination of the evaluation process will be the responsibility of the School improvement leadership team. The findings will be reported to the Chief Academic Director, Dean of Academics, and instructional staff.
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X

X

X

X

X

x

		X

X

X

x


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

	x

		
	• Schedule 

	x

		
	• Length 

	x

		
	• Financing 

		x

	
	• Instructors 

		x

	
	• Evaluation 

	x

		
	• Mentoring 

	x

		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	x

		
	• Approval of allocation 

	x

		
	• Change of allocation midyear 

	x

		
	Major contracts for goods and services

 • Approval process streamlined 

	x

		
	• Restrictions (e.g., amounts, vendors) 

	x

		
	• Legal clarifications 

	x

		
	• Process 

	x

		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	x

		
	• Timeline 

	x

		
	• Points of contact 

		x

	
	Auditing of school financial practices Process 

	x

		
	• Consequences 

	x

		

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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