Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.

LEA Application Part I

SIG GRANT--LEA Application
APPLICATION COVER SHEET

SCHOOL IMPROVEMENT GRANTS (SIG)
	Legal Name of Applicant:  
Grant High School
	Applicant’s Mailing Address: 
331 E. State St. 

Grant, MI 49327

	LEA Contact for the School Improvement Grant  

Name: Scott Bogner
Position and Office: Superintendent of Grant Public Schools
Contact’s Mailing Address: 148 S. Elder Ave

                                              Grant, MI 49327
Telephone: (231) 834-5621
Fax: (231) 834-7146
Email address: sbogner@grantps.net

	LEA School Superintendent/Director (Printed Name): 
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Scott Bogner
	Telephone: 
(231) 834-5621

	Signature of the LEA School Superintendent/Director: 

X_ 
	Date: 
08/16/2010

	LEA School LEA Board President (Printed Name): 
David Robinson
	Telephone: 
(231) 834-5621

	Signature of the LEA Board President: 
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X 
	Date: 
08/16/2010

	The LEA, through its authorized representative, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the State receives through this application.




GRANT SUMMARY

	         Di District Name:
Grant Public Schools
ISD/RESA Name:  

Newaygo County RESA
 
	
	District Code: 62050
ISD Code:

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 
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 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.
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Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Grant High School
X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:


	4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 
Before and during the first school year of the Transformational Plan we commit to:

· Committee Selection and Utilization

· Replace principal

· Student academic interventions

· School racial climate interventions

· General school climate interventions with an emphasis on identified at-risk students

· Alignment of curriculum and common assessments

· Research based on-going job embedded professional development to support and improve instruction

· Develop and adopt research based teacher and administrator evaluation tools

· Planned, effective communication with all stakeholders
· Employ math and ELA coaches

· Hire school reform officer

· Regularly utilize student data to plan, change and analyze progress

· Establish early warning system to ensure student success

· Regularly evaluate school’s plan progress to ensure capacity and its replication

During the second and third years of the Transformational Plan, and depending upon the progress and evaluation of the first year, we commit to:

· Continue committee utilization

· Evaluate progress of principal

· Continue academic and climatic interventions

· Continue and add to aforementioned professional development

· Review curriculum alignment and common assessments

· Continue research based teacher and administrator evaluation tools

· Continue to commit effective communication with all stakeholders
· Continue to employ math and ELA coaches, consider science and social studies coaches

· Continue professional relationship with reform officer

· Adhere and react to early warning system for student success.  Use results to support future planning.

· Continue to plan regular evaluation of school’s plan progress to ensure capacity and replication

5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.
The goal, within the first year of the plan’s implementation, includes student achievement levels equal to the state average.  In subsequent years that goal would extend to achievement levels that demonstrate ongoing improvement and exceed the state average.

6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)
8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.
· Describe how this process was conducted within the LEA.
As work with the Transformation model unfolds, the Grant Public Schools Board of Education has been kept abreast of developments and goals via email, documents and face-to face interactions.  The district superintendent has and will conduct community forums to inform and discuss the Transformational model and school improvement for Grant High School as well as the other schools within the Grant Public School District.  There have been newsletter articles (delivered to every resident mailing address).  More newsletter articles will be written and published on a continuation basis.  The staff has been and will be informed via newsletters, email memos and face to face interaction.  They are also welcome at community forums.  As always, the superintendent is available, upon request for an appointment, for a scheduled visit with community and staff members.

This proposal was developed by a Grant Public Schools steering committee made up of the Superintendent, board member, high school principal and teachers who were representing and receiving input from the high school staff.  NC RESA staff provided support to the efforts of the committee to develop this proposal.  

Unfortunately, the timing of the grant application did not permit the involvement of students during the year end exam period and summer vacation.  The project steering committee will include student representatives selected through the high school student council as well as selected students to ensure diverse ethnic representation. The student representatives on the committee will be charged with informing their representative groups about the project and asked to solicit input and participation from interested students.
The steering committee will also include representation from the Hispanic community that includes migrant and settled-out migrant families.  Members will be solicited from Hispanic community-based and religious groups.
Stakeholders – During the development period of this SIG proposal the committee and board of education solicited and collected input from stakeholders through informal communication processes.  Although the timing of grant application did not make it was not possible to obtain formal student input, the development committee carefully considered known student needs and interests in the development of the grant.  Further student input will be obtained during the project period through student participation on the steering committee.


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.



SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date  
08/16/2010

SIGNATURE OF LEA BOARD PRESIDENT









Date
08/16/2010
	1. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	2. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

X Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

X Implementing a school wide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	67,225.2

	Student Data

	Dropout rate
	1.94%

	Student attendance rate
	94%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	0

	Advanced Placement
	                           0

	International Baccalaureate
	                           0

	Early college/college credit
	                           0

	Dual enrollment
	                25 students =  8%

	Number and percentage enrolled in college from most recent graduating class
	69%

	Student Connection/School Climate

	Number of disciplinary incidents
	173

	Number of students involved in disciplinary incidents
	185

	Number of truant students
	129

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	100%

	Teacher Attendance Rate
	82.29%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Grant High School   01475
	District Name and Code 

  Grant Public Schools   62050

	Model for change to be implemented: Transformation

	School Mailing Address:

331 E. State St.  Grant, MI 49327
	

	Contact for the School Improvement Grant:  

Name: Scott Bogner
Position: Superintendent of Grant Public Schools
Contact’s Mailing Address: 148 S. Elder Ave Grant, MI 49327
Telephone: (231) 834-5621
Fax: (231) 834-7146
Email address: sbogner@grantps.net



	Principal (Printed Name): 

Dan Simon
	Telephone: 

(231) 834-5622

	Signature of Principal: 

X 
	Date: 

08/16/2010

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




Sub Group Academic Data Analysis

      Grade: 


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

2008
	Year2

2009
	Year3

2010
	Year1

2008
	Year2

2009
	Year3

2010
	Year1

2008
	Year2

2009
	Year3

2010

	Social Economic Status (SES)
	37
	39
	47
	13
	20
	20
	22
	27
	X

	Race/Ethnicity
	w-59

H-29
	w-57

H-32
	w-61

H-33
	w-27

H-6
	w-30

H-16
	w-34

H-17
	w-43

H-12
	w-41

H-26
	X

	Students with Disabilities
	4
	6
	14
	28
	32
	0
	0
	6
	X

	Limited English Proficient (LEP)
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Homeless
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Neglected & Delinquent
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A
	<10
	<10

	Migrant
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10
	<10

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	47
	41
	53
	18
	22
	26
	29
	30
	X

	   Female
	64
	67
	61
	30
	44
	37
	50
	48
	X

	Aggregate Scores
	55
	54
	57
	24
	28
	31
	38
	39
	X

	State 
	62
	60
	X
	41
	43
	X
	52
	52
	X


Sub Group Non-Academic Analysis                  Year:   2009-10
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	597
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	209
	9
	200
	80
	129
	74
	0
	0
	0

	Race/Ethnicity
	95
	56
	39
	37
	58
	25
	3
	0
	0

	Disabilities
	87
	18
	69
	5
	19
	27
	2
	0
	0

	LEP
	4
	4
	0
	4
	0
	0
	0
	0
	0

	Homeless
	22
	16
	6
	12
	10
	2
	0
	0
	0

	Migrant
	1
	1
	0
	1
	0
	0
	0
	0
	0

	Gender
	
	
	
	
	
	
	
	0
	0

	Male
	319
	165
	143
	115
	193
	64
	2
	0
	0

	Female
	290
	155
	134
	48
	241
	60
	0
	0
	0

	Totals
	609
	320
	277
	163
	434
	128
	5
	0
	0









Year:   2009-10
	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	209
	3
	2
	209
	0
	0

	Race/Ethnicity
	95
	1
	
	95
	0
	0

	Disabilities
	87
	0
	
	87
	0
	0

	LEP
	4
	1
	
	4
	0
	0

	Homeless
	22
	0
	
	22
	0
	0

	Migrant
	1
	0
	
	1
	0
	0

	Gender
	
	
	
	
	0
	0

	  Male
	319
	4
	
	208
	0
	0

	  Female
	290
	1
	
	289
	0
	0

	Totals
	609
	5
	
	597
	0
	0


Enrollment and Graduation Data – All Students

 Year:  2009-10
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	170
	34
	
	
	5
	
	165

	1
	152
	
	
	
	2
	
	150

	2
	128
	
	
	
	0
	
	128

	3
	135
	
	
	
	0
	
	135

	4
	157
	
	
	
	0
	
	157

	5
	151
	
	
	
	2
	
	149

	6
	168
	
	
	
	0
	
	168

	7
	144
	
	
	
	0
	
	144

	8
	153
	
	
	
	0
	
	153

	9
	156
	
	0
	0
	0
	1
	155

	10
	162
	
	0
	0
	0
	0
	162

	11
	148
	
	0
	0
	0
	1
	147

	12
	143
	
	0
	2
	5
	0
	---


Number of Students enrolled in Extended Learning Opportunities  

Year:  2009-10
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	0
	0
	0
	
	0

	7
	0
	0
	0
	
	144

	8
	0
	0
	0
	
	151

	9
	0
	0
	0
	0
	156

	10
	0
	0
	0
	0
	162

	11
	0
	0
	6
	57
	148

	12
	0
	0
	19
	67
	143


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	 FORMCHECKBOX 
 General Funds

X Title I Part A

 FORMCHECKBOX 
Title I Schoolwide

X Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

Improvement (ISI)

      
	X Title II Part A

 FORMCHECKBOX 
Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	X Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	X Section 31 a  

 FORMCHECKBOX 
Section 32 e

X Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	X Special Education



	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 

The staff at Grant High School (GHS) has demonstrated their support of this school improvement application by designing a new school improvement plan during the 2009-10 academic school year.  Realizing that the scores on the Michigan Merit Exam have been dropping overall, especially in math and ELA, the staff committed to creating a new school improvement plan directed at using the specific data from the state assessments to improve instruction and ultimately student achievement.  This process was started when the principal was replaced at the end of the 2008/2009 school year.  These initiatives began prior to the identification of under-achieving schools and the school improvement grant application. 

The building Improvement Team, made up of teaching staff, administrators and NCRESA staff looked at the test data and developed strategies to address the student achievement gaps.  The data was disseminated based on overall performance as well as the performance of the sub groups within the student population.  When the gaps were identified in math, science reading and ELA, the groups then divided themselves into subgroups specifically concentrating on individual academic areas.  While developing strategies, the group as a whole looked at the staff needs and developed plans for professional development, implementation and evaluation.

In the Comprehensive Needs Assessment, the staff clearly recognized the need to look at the gaps in the instruction and make rapid improvement.  The staff realized that they needed additional training to make the use of Skyward student database a more effective tool for both parents and students to use.  Additional training in technology to enhance instruction was also listed as an area to address.  In addition, using at least one re-teaching strategy and engagement strategies were noted as a means to improve student performance.  Parents also responded that overall they viewed the high school staff as favorably preparing their student for college or the world of work.  However, they noted that additional communication would be helpful along with more individual attention and the availability of tutoring especially in math.

The staff noted the following areas of concern in the Ed Yes report submitted on March 12, 2010:

Strand 1, Teaching and Learning - additional time to collaborate was needed to improve instruction by focusing on student data and school goals.

Strand 2, Leadership - a process was needed to improve collaboration while reviewing the student achievement data.  Additionally, the school leadership was working on a more effective process of evaluation to improve teacher effectiveness and eventually student learning.  

Strand 3, Personnel and Professional Learning - professional development aimed at increasing student achievement was necessary especially in the areas of curriculum development and analyzing data.  

Strand 4, Community and Parent Involvement - has long been recognized as an area needing improvement for the high school.  Developing a communication system to more effectively disseminate information to parents is being developed.  Providing a system where parents can volunteer in the building is also an area the staff seeks to improve and develop.  

Strand 5, Data and Information Management - staff need assistance in learning to analyze and use the data to improve instruction.  This includes engaging in meaningful dialogue regarding the data and its implication for instruction while effectively communicating the data to stakeholders.

The GHS school improvement process that includes staff participation and input has begun to identify the gaps in instruction, curriculum and assessment.  The staff realizes that the performance on the MME was unacceptable and has made a commitment to rapidly improve the ineffective educational processes currently in place at the Grant High School.

2. Explain the school’s ability to support systemic change required by the model selected.

Grant High School has elected to use the Transformational Model outlined in the School Improvement grant issued by the State of Michigan.  Since there was clear evidence that a change was needed, the staff outlined goals and objectives prior to the SIG announcement. The SIG transformational model reflected many of the goals the staff at GHS outlined initially.   The superintendent directed the school’s new principal to begin looking at school improvement issues and allocated district resources toward that end.  

The leadership team of the GHS initiated the following actions related to the Transformational Model which demonstrates the capability and capacity to support systemic change:

· Principal was replaced at the end of the 2008/2009 school year.

· Provided professional development to increase teacher effectiveness using PEAK strategies. 
· Incentive packages were offered over the last four years to entice ineffective teachers and administrators to retire.

· Ongoing negotiating with Grant Education Association (GEA) to develop an evaluation tool that uses student data and provides for financial incentives for increased student achievement.

· Noted the need for an increased use of data to improve instruction and student achievement.

· An evaluation process will need to be developed to measure the effectiveness of the strategies and professional development.

· The district has allocated time and financial resources to promote school improvement efforts.

· Improvement teams, both building and district, will develop processes to ensure the continued growth in student achievement long after the SIG grant is completed.

3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

	Group/Grade
	Reading
	Writing
	MATH *

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	
	55
	54
	57
	24
	28
	31
	33
	35
	41


*ELA was not measured by the state assessment.  Math is being included in this chart to reflect total state assessment results.  Scores are from the 2008-2010 school years.
Specifically, the high schools scores in math, reading and writing were far below the state average and GHS staff expectations.  The steady decrease in overall proficiency in these content areas was troublesome and complicated by a master schedule change and staff reduction through layoff and early retirement incentives.  However, these two factors do not account for the overall decrease in scores.

The scores in MME Math from 2007 through the current 2010 school year are as follows: 

2007-45% Proficient

2008-33% Proficient

2009-35% Proficient

2010-41% Proficient

The scores in MME Reading from 2007 through the current 2010 school year are as follows:

2007-64% Proficient

2008-55% Proficient

2009-54% Proficient

2010-57% Proficient

The scores in MME Writing from 2007 through the current 2010 school year are as follows:

2007-34% Proficient

2008-24% Proficient

2009-28% Proficient

2010-31% Proficient

The scores show a general declining trend in the number of students meeting the proficient level of achievement.  Even though the scores have improved slightly in the current year, there is little chance of replicating the improvement if the issues that were identified in the CNA and school improvement plan are not resolved.

4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

The data and scientifically based research will be used to determine the adjustments needed in the school improvement plan and School Improvement Grant (SIG) proposal to guide tiered instruction for all students.  The school improvement plan outlines goals in science, social studies, math, reading, and writing where data from the MME was used to determine gaps in instruction and student learning.  The MME was analyzed in all four areas and disaggregated to determine the gaps in learning in specific sub groups including economically disadvantaged and special education students.

In addition, there is a plan to use the Explore test at the end of the eighth grade and then again at the end of the ninth grade to measure growth.  The PLAN test will be used at the end of the sophomore year to continue to monitor student progress and use the data from these tests to adjust curriculum and instruction.  The development of common assessments for math and ELA courses will allow staff to see progress regularly and adjust accordingly.  All of this data will be loaded into NCRESA’s data warehouse and ultimately synthesized down to individual students.
The staff is implementing PEAK strategies as a starting point to increase instructional effectiveness to address the learning gaps.  In addition, Dufour’s Professional Learning Communities and Ruby Payne’s framework for understanding poverty will be used to enhance student achievement and guide job-embedded professional development.  Using Marzano’s and Danielson’s work on evaluation to enhance student achievement, the staff will be evaluated using research based tools to help them improve.  In addition, administrators will receive additional training in effective evaluation techniques.  Fast Forward and Apangea for reading and math interventions will provide much needed support to struggling students.  Tying all of this together will be the Positive Behavioral supports as outlined by the Michigan Department of Education.

A Response to Intervention model to clearly disseminate the levels of intervention all students will receive has been developed and implemented at GHS.  Level one describes the interventions all students will access.  When the early warning systems identify students who are struggling, Level two type interventions will be available.  If students still do not respond with Level One and Level Two interventions, the students would then be able to access Level Three interventions to address their learning difficulties.  


	Grant High School

	LEVEL 1 – Basic Instructional Curriculum – All students 

Teacher/Principal Leadership Academy

Positive Behavior Support System ( Challenge Day)

PEAK Learning Strategies

Theory & Research-Based Content Instruction? Instructional Coaches?

Professional Learning Communities – Data dialogues 

Common  & Formative Assessments, ACT suite of tests at each grade level 

Common Grading Practices- weekly progress reports

Instructional Management Meetings

Evaluation Tools: Summative evaluation tool for teachers and administrators

Classroom Walk-throughs with administrators and coaches



	 LEVEL 2 -Supplemental Interventions

SPARK? 

Mentoring Program ?

After school programs

Saturday programs

Summer School

Online interventions – 24 hours – Fast Forward, 
Apangea, APEX  

Personal Curriculum
Assistive Technology 


	LEVEL 3 -Intensive Interventions

Alternative Education Programs

SIT Meetings

Credit Recovery Classes

Academic Support Classes


5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

Currently in order to promote collaboration, schedules are being developed and negotiated where staff is encouraged and required to work in content area groups as well as cross curricular area groups.  Staff meetings are designed to foster collaboration by using the time to engage in professional development instead of mundane task completion.  There are also days per marking period where staff members are released from their regular duties to attend teacher leader academies provided by NCRESA staff as well as release time being provided for curriculum alignment and assessment work.  Currently being negotiated are days where there is either early release or late start monthly to facilitate collaboration and important school improvement work.  An effort to include common planning times across grade levels will increase the opportunities for collaboration.  The district is planning to commit resources for increased collaborative planning by providing stipends for subs and extra time worked.

6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

Parental involvement is an area where the staff recognizes the need to increase the number of parents volunteering and becoming involved in the high school.  The following delineates some of the parent involvement strategies outlined in the school improvement plan.  These include providing contact information and access to staff email, phone numbers and possibly, providing transportation for those parents unable to attend conference because of transportation issues.  Providing daycare during conferences to facilitate parent involvement, some parents may feel more able to attend regularly.  In addition, providing information published in newsletters, web sites and daily announcements, parents will have more opportunities to communicate with the high school staff.  

Skyward is the district student data base that includes a parent access component.  For those parents in need of training in Skyward, evening sessions will be provided to teach parents how to access Skyward and effectively use the information within the database to keep current with the academic progress of their student.  Additionally, by providing learning opportunities to parents through a newly created Parent Advisory Committee, parents will be able to understand the processes at the high school and learn information that will help them assist their student as he or she progresses through the high school.  The Parent Advisory Committee will collaborate with administration to host Parent Academies to communicate key information such as: How to access Skyward to monitor student grades, Graduation and Curriculum Requirements, How to support your student in developing an effective EDP.  Including parents on the building improvement teams will allow parents to have access to the building improvement plans and activities.  Lastly, making home visits when necessary to help facilitate successful communication between home and school will increase parent involvement opportunities.  Surveying parents at least once a year will yield valuable information for the improvement of education at Grant High School.

The School Improvement Grant (SIG) plan includes partnerships with local universities like Grand Valley State and Ferris State to improve content knowledge and instructional effectiveness.  These institutions can partner with Grant High School to provide coaching in the areas of curriculum design, delivery and assessment.  Additionally, there is a plan to hire a part-time school reform officer who will oversee the implementation of the school improvement plan and report directly to the Grant Public Schools Superintendent.  Community members will be used to help mentor struggling students, provide needed adult connections and will serve as positive resources for students.  Staff members will also be encouraged to mentor students they believe could benefit from positive adult interaction.  The mentoring program gains its strength by investing in strong relationships to help students.

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 

The following matrix summarizes the proposed activities that address the required United States Department of Education (USED) school interventions in the Transformational Model that serve as the focus of the Grant High School (GHS) School Improvement Grant.  The four themes that encompass the strategies in the Transformational Model are the basis for planning: 1) Developing teacher and leader effectiveness; 2) Planning for implementing comprehensive instructional programs using student achievement data; 3) Extending learning time and creating community-oriented schools; and 4) Providing operating flexibility and intensive support.  

	TRANSFORMATIONAL MODEL THEME
	MATHEMATICS
	READING


	1.1 Replace Principal 
1. Building principal who was not increasing student achievement was removed at the end of the 2008-2009 school year

2. Current principal remains as principal [New to position in 2009-10 school year]

3. Hire new temporary part-time secondary reform officer (SRO)
	

	
	
1.2 Professional Development- The staff at GHS will participate in ongoing high quality, job-embedded professional development.  

1. Formative – Classroom Observation Protocol (COP) assessment for PDP 

2. Summative- Develop new evaluation tool for teachers and administrators (Charlotte Danielson’s & Robert Marzano’s research)

3. Classroom walkthrough training and implementation for building principals, superintendent, and post-secondary content experts i.e. University professors/content experts/private consultants/coaches

4. Curriculum internal review and alignment

5. Train staff and develop professional learning community (PLC)

6. “15 Fixes for Broken Grades” Ken O’connor/Marzano training


	
	COP Math
	COP ELA

	
	Math Coach
	ELA Coach

	
	PEAK/Differentiation Training/RtI

	
	Illinois Math & Science Center Virtual Visitation
	Reading Strategies Training

	2.0 COMPREHENSIVE INSTRUCTIONAL PROGRAMS USING STUDENT ACHIEVEMENT DATA
	2.1 Data system for collection and analysis of student data. (MEAP, MME, Common Assessments, Work Keys, EDP, Career Cruising, Course Grades)

	
	Universal screening to identify at risk students

	
	2.2 Early warning system that uses indica​tors based on readily accessible data can predict, during students’ first year in high school, whether the students are on the right path toward eventual graduation. 

	
	2.3 Aligning Instruction and Ensuring Fidelity of Curriculum Implementation 

	
	2.4  Using data to Identify and Implement Instructional Programs

· NCRESA Curriculum Management System (CMS) – instructional maps, assessments, outcomes, etc.

	3.0  EXTEND LEARNING TIME AND CREATE COMMUNITY-ORIENTED SCHOOLS (Restructuring School Day and Year) 
	3.1 Dual Enrollment

	
	3.2 Credit-Recovery Programs

	
	3.3 Accelerating Instruction and Tutoring in Reading and Mathematics: Grades 9-12 

	
	3.4 Increasing Time-on-Task and Student Engagement to Reduce Failure Rates 

	
	3.5 Building Relationships and Bridging the Racial Divide

	4.0 PROVIDE OPERATING FLEXIBILITY AND INTENSIVE SUPPORT
	4.1 Operating Flexibility and Intensive Support 



	
	4.2 Restructuring School Day and Year 


The subsequent narrative describes the Transformational activities that Grant High School will implement for the School Improvement Grant.  

1.0 Developing Teacher and Leader Effectiveness

1.1 Principal

New building level leadership in 2009-2010 and high quality job-embedded professional development opportunities for teachers and administrators are among the activities that will develop teacher and leader effectiveness at Grant High School.  Removal of the building principal who was not increasing student achievement at the end of the 2008-2009 school year was the first step in the Grant High School (GHS) reform plan.  That principal was replaced with Mr. Dan Simon who will be the GHS building level leader through this reform process.  
A new temporary part-time secondary reform officer (SRO) will be hired under the SIG grant.   This position will report directly to the Grant Superintendent of Schools to ensure adequate authority, objective evaluation and full disclosure of progress.
1.2 Professional Development

The staff at GHS will participate in ongoing high quality, job-embedded professional development.  This effort will include the following:

· development and implementation of a rigorous, transparent, and equitable evaluation system for teachers and administrators 

· use of student growth data and multiple observations in the analysis of student achievement and graduation rates

· teachers and principal will provide input on recommendations for financial incentives, professional growth and flexible working conditions  

The GHS staff is implementing PEAK strategies as a starting point to increase instructional effectiveness to address the learning gaps.  In addition, Dufour’s Professional Learning Communities and Ruby Payne’s framework for understanding poverty will be used to enhance student achievement and guide job-embedded professional development.  Using Marzano’s and Danielson’s work on evaluation to enhance student achievement, the staff will be evaluated using research based tools to help them improve.  The following list presents some additional information regarding the comprehensive emerging professional development plan:
· Formative – COP assessment for PDP
· Summative – Develop new evaluation tool for teachers and administrators (Charlotte Danielson & Rober Marzano research)
· Classroom walkthrough training and implementation for administrators
· Curriculum internal review and alignment (content/context)  with state standards and assessments
· Train staff and develop professional learning community (PLC), focus on using data to inform staff of instructional practices 
· “15 Fixes for Broken Grades” Ken O’Connor/Marzano training
The Grant Public Schools will also participate in the Michigan Department of Education Regional Data Initiatives project to ensure an adequate professional development evaluation plan.  It is anticipated that this effort will lead to the district capacity to institute a system for measuring changes in instructional practices resulting from professional development.   
2.0 Planning for Implementing Comprehensive Instructional Programs Using Student and Classroom Data

2.1 Data Systems

The School Improvement Grant will provide a framework for using Grant High School stu​dent achievement data to support instruc​tional decision making. These decisions include, but are not limited to, how to adapt lessons or assignments in response to students’ needs, alter classroom goals or objectives, or modify student-grouping arrangements. The over arching goal behind these activities is to create orga​nizational and technological conditions that foster effective data use.  Student data will be included as a significant factor in evaluation. The Grant High School plan incorporates data from various sources, a data team in Grant High School to encourage the use and interpretation of data, collabora​tive discussion among teachers about data use and student achievement, and instruction for students about how to use their own achievement data to set and monitor educational goals. 

A data system will be developed and implemented that will allow for the collection, interpretation, and use of student data. A universal screening system utilizing the ACT testing suite and district common assessments will be used at the beginning of each school year to identify students who are academically on-track and those who are at-risk for difficulties in key critical content areas, such as reading and mathematics (Gersten, Beckmann, Clarke, Foegan, Marsh, Star, & Witzel;. 2009; Gersten, Compton, Connor, Dimino, Santoro, Linan-Thompson, & Tilly, 2008). At-risk students will be selected to receive research-based interventions. Staff can then use progress monitoring data (collected on a frequent basis) to gauge the student progress (or response to an intervention) towards critical academic outcomes. The ACT testing suite will be utilized as a universal screening, using the Explore test, Plan test and released ACT tests.  Additionally, formative assessments will be collected in classrooms to give teachers feedback about students’ understanding of the material presented and what minor adjustments to their instruction may be needed to improve student understanding. 

2.2 Establishing Early Warning Systems 
Nearly one-third of all high school students leave the public school system before graduating, and the problem is particularly severe among students of color and students with disabilities (Greene & Winters, 2005). One important element of dropout prevention efforts is the early identification of students at highest risk for dropping out and the targeting of resources to keep them in school. An early warning system that uses indica​tors based on readily accessible data can predict, during students’ first year in high school, whether the students are on the right path toward eventual graduation.


Research is clear that ninth grade is a “make or break” year. More students fail ninth grade than any other grade in high school, and a disproportionate number of students who are held back in ninth grade subsequently drop out (Herlihy, 2007).  This research mirrors the failure rates of freshmen at Grant High School where during the 2009-2010 school year 303 F’s were given to 176 ninth grade students.   The most powerful predictors of whether a student will complete high school include course performance and attendance during the first year of high school (Allensworth & Easton, 2005; 2007). Therefore, systematic collection of student attendance and course performance data will be used to develop an effective early warning system for Grant High School students.

There are several ways to use course performance information to gauge students’ likelihood of graduating or dropping out. One of the most powerful is to calculate a version of the “on-track indicator” that has been cus​tomized to fit Grant High School. The Consortium on Chicago School Research introduced the “on-track indicator” in 2005 by combining two highly predictive ninth-grade risk factors: course credits earned and course grades. First-year high school students in the Grant High School will be classified as “on track” if they earn (a) at least five full-year course credits and (b) no more than one F in one semester in a core course during the first year of high school. On-track students are more than 3.5 times more likely than students who are off track to graduate from high school in 4 years (Allensworth & Easton, 2005). The on-track indicator reflects students’ ninth grade academic performance. Additionally, attendance during the first year of high school is also directly related to high school completion rates. Even moderate levels of absences (1-2 weeks in the first semester of high school) are associated with lower rates of high school graduation (Allensworth & Easton, 2007). The biggest risk factor for failing ninth grade is the number of absences during the first 30 days of high school, and failing ninth grade is one of the most important predictors of dropping out (Neild & Balfanz, 2006).   Student attendance will be carefully monitored at Grant High School and used as an important predictor of student achievement and a component of the GHS early warning system. 

2.3 Aligning Instruction and Ensuring Fidelity of Curriculum Implementation

If students are to demonstrate proficiency on state standards, classroom content and rigor must align to standards and assessments. Alignment of curriculum, assessment, and instruction requires analysis of standards, policies, and practices in classrooms. Alignment of instruction links the content of state standards and district curriculum frameworks (the intended curriculum) with what is actually taught in the classroom (the enacted curriculum) (English, 1980; Blank, Porter, & Smithson, 2001). Processes for alignment vary in complexity and evidence of effectiveness (Bhola, Impara, & Buchendahl, 2003; Porter, Smithson, Blank, & Zeidner, 2007). In all cases, for teachers to identify and activate the explicit connections between instruction and standards, and therefore improve student performance, they must be involved in the process of making those alignments. (Applebee, 1996; Koppang, 2004; Langer, 2001). 

When instruction that is aligned to standards is implemented in classrooms, students will be able to perform at higher levels of proficiency on assessments. Analysis of student performance data can then become a useful tool to provide powerful guidance when schools make resource allocations, introduce changes in curricular emphasis, establish connections across grades and content areas, select instructional materials, and develop processes for building professional capacity (Bhola, Impara, & Buchendahl, 2003; Gamoran, Porter, Smithson, & White, 1997; LaMarca, Redfield, & Winter, 2000; Blank, Porter, & Smithson, 2001). 

The School Improvement Grant for Grant High School will provide opportunity to conduct investigation to internally review and align school/teacher enacted curriculum, state standards, and local curricula, including articulation across grade levels and content areas (Bhola, Impara, & Buchendahl, 2003; Blank, Porter, & Smithson, 2001; English, 1980; Glatthorn, 1999; Kurz, Elliot, Wehby, & Smithson, 2009; McGehee & Griffith, 2001; Porter, Smithson, Blank, & Ziedner, 2007).  This internal review process will ensure the fidelity of the implementation of the written curriculum.  The internal review will result in the incorporation of changes required to align instruction with standards as needed. By building capacity to monitor and maintain alignment between curriculum standards and classroom instruction, including use of formative data, accountability for a guaranteed and viable curriculum will be assured.  These practices will ensure curriculum implementation fidelity and provide a guaranteed and viable curriculum to all students, in that no matter who teaches a given class, the curriculum will address certain content.  In addition, the curriculum is viable in that teachers can teach it adequately in the time allotted.  The practice of teachers deciding what content they will teach in their course and which students will (perhaps inadvertently and unconsciously) be denied content and learning opportunities will end.  

2.4 Using Data to Identify and Implement Instructional Programs 
Good decision making about instruction relies on student performance data and teacher instructional practice data. One method that utilizes instructional practice data is the Classroom Observation Protocol (COP), which involves lesson observations by colleagues, critical analysis, and constructive feedback.  The COP is a comprehensive protocol for observing, analyzing, and reporting data from observations of content-based lessons in kindergarten through twelfth grade, and higher education classrooms. It is applicable in science, mathematics, social studies, language arts, fine arts, and other content-based lessons, but for the GHS School Improvement Grant, the focus will be on mathematics and reading, both in English language arts classrooms and core content classrooms. The COP is based on Michigan and national teaching and learning standards in core subject areas with an orientation toward inquiry and investigative approaches to learning. A five-part debriefing system enables observers to debrief with teachers and assess key elements of a lesson. The criteria of choice uses a three-part scale based upon a 7-point continuum along with a yes/no series of responses. Each of the three scales aligns with 5-9 national standards. The COP scales are entitled Implementation; Content of the Lesson, & Classroom Culture; Technology Integration; along with the charted yes/no responses to Planning & Organization. These instructional practice data will inform the teacher of strengths and weaknesses during lessons that would be addressed and corrected in future lessons.  The COP will be part of the GHS system for measuring changes in instructional practices.  

Coaching cycles present another method for collaborative use of instructional practice data. Reading and math coaches follow a deliberate cycle to scaffold teachers’ ability to implement new ideas effectively. The cycle involves holding a pre-observation conference to discuss the goals of the lesson; observing a lesson that focuses on the aspects that have been jointly agreed upon; and debriefing to analyze the instructional data. The cycle continues with a discussion about changes the teachers will make to future lessons. During this process, coaches encourage teachers to use reflective practices. The more they learn about teaching and learning, the more accurately they can reflect on what they are doing well and what needs improvement (Darling, Hammond, & Bransford, 2005).  The GHS coaching model will situate learning within a triadic model of assisted performance where administrators provide assistance to coaches; coaches to teachers; and teachers to students (Tharp & Gallimore, 1988).  This instructional practice data strategy ties closely with the job-embedded professional development activities. 

3.0 Extended Learning Time and Creating Community-Oriented Schools


President Barack Obama said, “We can no longer afford an academic calendar designed for when America was a nation of farmers who needed their children at home plowing the land at the end of each day.... [T]he challenges of a new century demand more time in the classroom.”   Extended learning time is an increasingly popular school reform strategy. It seems like common sense: longer school days plus a longer school year equal more time for learning and better student outcomes.  However, simply locking students in mediocre schools for additional hours is only beneficial if schools know how to use the hours, where talented teachers have the ideas and energy, and where families think the student would benefit.  In other words, adding extra hours to the school day is only an effective strategy when “favorable conditions” exist.  The following narrative will describe in detail the “favorable conditions” that are proposed for the GHS transformation plan.  

3.1 Dual Enrollment 
The current limited dual enrollment program will be expanded to address the challenge of improving student access to and success in college through the expan​sion of a dual enrollment opportunities with Muskegon Community College.  GHS students will simultaneously earn high school and postsec​ondary credit for the same course while being exposed to the rigor of college-level work.  These courses will be taken at one of the NC RESA campus locations and upon reaching attendance capacity requirements, at Grant High School.  Research has documented the effectiveness of dual enrollment efforts in aiding high school students not only in their transition to college, but also in graduating from college (Bailey et al., 2002; Anderson, 2001; Wechsler, 2001; Crossland, 1999).   In the Grant, Michigan community where only 11.4% of the residents have an advanced degree, this is a critical strategy for our students.  Studies indicate that despite the relatively wide availability of college courses to high school students, the number of students taking advan​tage of the opportunity is fairly small (Kleiner & Lewis, 2005).  Based upon the reported data, the same is true at Grant High School.   These dual enrollment opportunities will be a part of a larger countywide PK-16 alignment effort.   Data not currently collected in Grant Public Schools are the number of students that attend and finish a post-secondary option.  With the School Improvement Grant, a longitudinal data collection system will be developed and implemented to track student progress beyond high school. 

3.2 Credit-Recovery Programs 
Research has shown that students who miss or fail academic courses are at greater risk of dropping out of school than their peers. To re-engage these students researchers recommend that schools provide extra aca​demic support (Dynarski et al., 2008). The GHS SIG proposes to do exactly that by providing extra study time and opportunities for credit recovery. These programs will be delivered in remedial classes during the regular school day or as extended learning time (e.g., before or after-school, evenings, Saturday school, or summer programs). In these programs, students will work closely with teachers either individually or in small groups to complete coursework or credits required to meet Michigan’s high school graduation requirements.  These credit-recovery programs will also address the challenges that prevented students from previous success. This may include flexible pacing and schedules of instruction, adapting instructional methods and content to students’ level of skills and learning styles, extra practice, and frequent assessments to inform instruction and to provide feedback to students. Data reported by schools suggests that credit-recovery programs may have positive effects on earning credits toward graduation, attendance rates, and passing rates on state standardized tests (e.g., Trautman & Lawrence, 2004). 
Recognizing that credit recovery can be an important strategy for dropout prevention, technology will be used as an alternative to traditional classroom instruction in order to individualize instruction and allow for scheduling flexibility.  The program will also include other features designed to promote student success.  Guidelines will be developed for referring students based upon data.  Mandatory support classes or after-school courses for credit-recovery will be offered for students at high risk (e.g.  below 2.0 grade point average).  The credit-recovery program will be monitored with appropriate data supports to ensure students have mastered the material before being awarded credit.  Data will be reviewed on an ongoing basis to help inform instructional decisions that will, over time, reduce the number of students needing credit-recovery options.

3.3 Accelerating Instruction and Tutoring in Reading and Mathematics: Grades 9-12 
Based upon student data at Grant High School, a substantial segment of high school students have reading deficiencies. The increased enrollment of English language learners has also contributed to a wider gap in reading achievement. All students can benefit from comprehensive interventions embedding literacy strategies into content area classes. High school students struggling with reading need targeted supplemental interventions in order to help accelerate their basic reading levels (for examples, see What Works Clearinghouse). Often, students who have difficulty reading in high school face struggles in content-area courses that assume grade-level reading (Bremer, Clapper, & Deshler, 2002). The texts with which students interact in high school become longer and more complex, and the specific disciplinary skills required to interact with those texts become more demanding in high school. At the same time, students’ reading challenges also can accumulate as they progress, making the task of identifying the specific nature of students’ difficulties and appropriate interventions more challenging. 

All Grant High School students will be screened for reading and mathematics achievement levels and provided appropriate interventions to help those who are several grade levels behind. (Early Warning System) The GHS staff will receive ongoing, job-embedded professional development on content area literacy strategies for all content areas.  Additionally, the GHS staff will implement, with fidelity, reading and mathematics intervention programs for students who need additional support. 

Taking advanced mathematics in high school has been found to be strongly associated with postsecondary success (Adelman, 1999). Algebra I is viewed as the “gatekeeper course,” and successful completion paves the way for students to advance to higher level mathematics coursework that will help to prepare them for post​secondary career and college opportunities (Bangser, 2008). Unfortunately, a large number of students enter high school with poor math skills (Strickland & Walters, 2009) and are not prepared to successfully complete an algebra course. Without the proper assistance, the likelihood of these students successfully participating in a rigorous math course sequence is greatly reduced.

Accelerating instruction in math helps to address the issue by moving away from the more traditional model of remediation that, in most cases, keeps students on low academic tracks that some believe contribute to their persistent low achievement. The underlying premise of accelerated instruction is that all students should have the opportunity to enroll in rigorous mathematics coursework and some need to complete an accelerated one trimester Pre-Algebra course in grade nine prior to enrolling in Algebra. 

Therefore, instead of slowing down the instruc​tional pace for low-achieving students, instruction is accelerated to help these students overcome prior poor educational preparation and “catch up.”  For example, students who received a poor grade in Pre-Algebra were automatically promoted to Algebra 1, perpetuating the cycle of failure.  Accelerating mathematics instruction is especially important to provide foundational skills necessary for mastery of other content areas.  Accelerated instruction must be based on a well-designed curriculum taught by qualified instructors. Implementing this strategy also calls for smaller classes, differentiation of instruction, and the use of multiple instructional modalities such as computer-based programs (Apangea & Fast Forward), hands-on activities, group and independent activities to better address diverse student needs (Portz & Gaudet, 2001).

The following two programs will be implemented through the school improvement grant.  

· Catch-up courses: Trimester-long intensive “catch-up” courses that strengthen ninth-grade students’ skills in reading and mathematics appear to help students succeed in the regular curriculum, with gains in credits earned being sustained over time. 
· Mathematics support pull-out programs:   This involves pulling students out of their regular classes for participa​tion in more specialized instruction tailored to their academic needs (Portz & Gaudet, 2001).  These pull-out programs will be offered before or after school, or during the evening hours and individualized to the specific needs of the students. 

Tutoring is generally understood as instruction beyond what is provided in a normal school day. Tutoring will occur during non-instructional periods of the school day, before or after school, or during weekends. It often occurs in small group settings and may focus on remediating missing skills, assisting with homework, or, for students not at risk or struggling, on extending learning (e.g., ACT preparation).  For struggling students, tutoring “fills in” skills students need to perform at or above grade-level expectations. Peer tutoring models (Fuchs et al., 2001) and the use of well-trained paraprofessionals and volunteers (Foorman & Al Otaiba, 2009; Morris, 2006) repre​sent promising, cost-efficient models for increasing intensity.   Guidance will be provided to building administrators and instructional leaders on how to identify effective tutoring, whether delivered by volunteers, paraprofessionals, or online options, and guidance on correcting poorly conceived tutoring strategies, remedying ineffective application of tutoring strategies, and modeling effective tutoring practices.  

3.4 Increasing Time-on-Task and Student Engagement to Reduce Failure Rates
Time-on-task refers to the amount of time students spend attending to school-related tasks (Prater, 1992), such as following directions and engaging in learning activities. Time-on-task is also sometimes referred to as “engaged time.” Studies indicate that up to 50% of the school day is spent on non-instructional activities in gen​eral and special education classrooms (Good, 1983; Thurlow et al., 1983), leaving ample room for improvement in the area of time management. While there is some relationship between time-on-task (or engaged time) and student achievement, simply increasing the amount of time available for instruction is not enough to achieve learning gains. Time allocated for instruction must be appropriate; that is, at the appropriate instructional level for students and delivered in a way that is effective, efficient, meaningful, and motivating to students. It is impor​tant to keep in mind that most studies have measured allocated time (time students are required to be in class), and only a small number of studies have attempted to measure engaged time (time students participate in learn​ing activities) and academic learning time (time when true learning occurs) (Aronson, Zimmerman, & Carlos, 1998). However, findings from those studies tend to support a moderate relationship between engaged time and achievement and an even larger relationship between academic learning time and achievement (Cotton & Wikelund, 1990).

The leadership team of GHS will enhance teacher understanding and use of strategies designed to increase student time-on-task by provid​ing high-quality professional development concentrated on features of effective instruction, instructional management, and classroom management. Most researchers agree that improving teachers’ time management techniques is a good starting point (Hossler et al., 1988).  This learning will be reinforced and extended by coaches who work directly with teachers, model strategies taught during professional development sessions, and offer frequent feedback to teachers.  The GHS leadership will also monitor the independent seatwork, which consumes much of the academic time in classrooms, especially at the higher grade levels (Rock & Thread, 2009). 

3.5 Building Relationships and Bridging the Racial Divide
Common features of the American comprehensive high school are depersonalization and a lack of a sense of community (Lee & Smith, 2001) and Grant High School is among that group. Research strongly suggests that establishing a climate of social, emotional, and academic supports for students is central to improving conditions for learning and thriving in high school. Two practices generally associated with successful reform in low-performing high schools are personalized learn​ing environments and establishing mechanisms that assist students in developing social networks and instrumen​tal relationships (Martinez & Klopott, 2005; Quint, 2006). The GHS School Improvement Grant plan includes strategies for building relationships between students as well as between students and school faculty.  They include:

· Smaller learning communities (SLC) which structure larger school populations into smaller groups of stu​dents and teachers. These structures are designed to foster school environments in which healthy, trusting, interpersonal relationships between students and faculty can thrive (Cohen, 2001; Jerald, 2006). Academies are a popular form of smaller learning communities that are typically organized by career aspiration such as a program designed to prepare students for engineering coursework in college. Academies are also com​monly organized by grade-level, such as ninth-grade academies designed to ease the transition from middle to high school (Herlihy, 2007a). 

· Guidance and mentoring programs, such as student advisories, which reserve time for students to meet one-.on-one and/or in small groups with faculty to create a sense of community (Herlihy, 2007b). 

· A system of tiered interventions designed to prevent and remediate documented concerns led by teams of teachers, specialists, and administrators that offer targeted support and monitoring for the social, emotional, and academic well-being of students school-wide, specific student groups (e.g., ninth graders, learning dis​abled, English language learners) and individual students according to their risk factors (e.g., failing grades, poor attendance, suspensions) (National High School Center, 2007). Grant High School will utilize a “watch list” to target students and work as a staff to determine district-wide strategies for increasing personalization (e.g., smaller learning communities, mentoring, etc.). 

The community demographics in the Grant, Michigan community have changed dramatically over the past three decades and the same is true of the student population in Grant High School.  What was once a large transient, migrant population is now a permanent settled out Hispanic community.  Racial tensions are evident both in the school and the community.  Day after day, young people in our schools face negative judgments, teasing, violence, loneliness and separation. The GHS SIG plan must include strategies to abolish the continuance of racial tension.  The vision of the GHS leadership team is that every student lives in a world where they feel safe, loved and celebrated. Strategies will involve  steps to ending social oppression in schools, families, and the larger Grant community, while providing diverse groups of adults and teens with an undeniable first-hand experience of group support and personal connection. The goal is to stop violence and social isolation at all levels throughout the community through Challenge Day Workshops.  

The first day-long event is the interactive Challenge Day program that provides teens and adults with tools to tear down the walls of separation, and inspires participants to live, study, and work in an encouraging environment of acceptance, love, and respect. The next steps are the “Change Workshops”, three days of highly experiential workshops that provide tools and life skills for addressing the separation, isolation, and loneliness at the heart of many issues in our students and their families including: Social Oppression, Substance Abuse, Gender, Roles, Stereotyping, Bullying, Racism, Violence, etc. Using highly interactive and energetic activities, Challenge Day Leaders guide participants through a carefully designed exploration of the ways people separate from each other, and model tools for creating connection and building community. Challenge Day programs increase self-esteem, help shift dangerous peer pressure to positive peer support, and reduce the acceptability of teasing, oppression, and all forms of violence. Challenge programs inspire youth and communities to “Be the Change” they wish to see in the world, and challenge others to do the same.

 Providing Community Supports and Resources 
The community can be a great resource for school improvement. By enlisting many facets of the community in support of its improvement efforts, Grant Public Schools will create a broad base of community support and engagement for, and understanding of, dra​matic measures such as those described in this Transformational Model.  

Partners will include small businesses, law enforcement, health departments, faith-based and other non-profit organizations, senior citizens, and parents, among others. One example of community support connects chronically absent students with community mentors and has mea​surably reduced students’ chronic absenteeism (Sheldon & Epstein, 2004). Connecting with the community can help high school students engage and see the relevance of their coursework (Kennelly & Monrad, 2007). 

Cultural, linguistic, and social gaps often exist between schools and the students and families they serve; com​munity groups or individuals, such as paraprofessionals or teachers from the school’s neighborhood, may serve as bridging intermediaries to foster more productive relationships (Brown & Beckett, 2007; Reed, 2009; Warren, 2007).  The Grant Public Schools superintendent will develop a communication plan that includes regular and detailed reform and restructuring updates. The leadership team will assess areas of need and identify potential community partners who might address needs. They will also allow time for school leaders to meet partners in person and develop “win-win” relationships.

4.0 Providing Operating Flexibility and Intensive Support

4.1 Operating Flexibility and Operational Support

The Grant High School (GHS) School Improvement Grant includes plans to implement flexible schedule options that will provide increased and additional learning opportunities through extended day and Saturday morning and summer early return options. These increased learning opportunities will provide a comprehensive approach to substantially improve student achievement outcomes and high school graduation rates.

The Newaygo County Regional Educational Service Agency (NC RESA) has worked as a strong partner with GHS to establish school-based operational flexibility and relative autonomy in such areas as curriculum and instruction, professional development of staff, grant making and community partnership development, etc.  NC RESA, an MDE preferred provider, is committed to ensure that GHS receives ongoing intensive assistance as needed and welcome to the opportunity to be a partner in this transformation process.  NC RESA has a long history providing sustained, site-based assistance and job-embedded professional development over multiple years to ensure high fidelity in the implementation of organizational and instructional components of the transformation model.  As a preferred provider and partner NC RESA services will focus on specific GHS issues needing intensive support.
4.2 Restructuring School Day and Year
This transformation activity focuses on increasing the time students spend in school and reorganizing school schedules. Currently, the 180 six-hour-day schedule used at GHS is not based on the needs and learning styles of students, but rather on a 19th-century agrarian system (Farbman & Kaplan, 2005). The GHS School Improvement Grant proposes ways to change the outdated way that time is spent in school by (1) transforming school day instructional schedules to effectively utilize the five-period, trimester schedule; (2) extending the school day; and (3) altering the school year structure by providing a summer early return option. Ultimately, though, these reforms must not focus on simply extending the time students are in school, but on increasing the time students engage in productive, academic learning (Silva, 2005). 

The instructional time available will be transformed in the trimester schedule.   Teachers will utilize the entire 70 minute period for core content instruction, rather than providing “study hall” time.  The result will be that students are engaged in learning for longer periods of time. Block scheduling has been effective in San Diego’s Blueprint for Student Success program, where double and triple length reading classes boosted student achievement enough to narrow school achieve​ment gaps by about 15% over two years (Public Policy Institute of California, 2005). However, the success of block scheduling depends on how well teachers are trained to use the extra time effectively.  Job embedded professional development on the effective use of longer instructional periods will be conducted, implemented, and evaluated.  If a “study hall” time is provided within the trimester block period, only guided study halls where students will receive additional individual or small group support from instructors will be permitted. 

The school day will be extended. The most important aspect of extending the school day is to ensure that the extra time is spent in academic endeavors which engage stu​dents. (The Rennie Center for Education Research and Policy, 2003).  Several strategies will be utilized to lengthen the time students spend in core academic classes including, 1) implementing transition programs, 2) providing credit recovery classes, 3) offering dual enrollment programming through Muskegon Community College, 4) creating community partnerships in which students participate in internships or online or web-based classes, and 5) offering after-school or Saturday morning services for students.

The school year will be extended. Research suggests that low-income students experience significant learning loss over the summer months, compared with children from higher income families who have access to travel, camps, and other enrichment activities (Pennington, 2006). Summer programs help engage students in unique ways, such as through internships, camps or leadership programs. The GHS SIG proposes to replicate the Knowledge is Power Program (KIPP) which has reported increased academic achievement among their predominantly minority and urban students, using a lengthened school year and a mandatory 3-4 week summer school session (Pennington, 2006).  This early return schedule in August will also serve as a transition into high school, a critical time for students based upon discipline reports and high failure rates in grade nine.  Finally, the GHS SIG proposes summer and evening courses geared for academic credit recovery, multi-disciplinary projects, internships, or a combination of academic and multi-disciplinary classes. These activities are beneficial to all students, particularly low income and minority students. 

2. Explain how the school will use data to inform instruction, guide decision-making and design professional development related to the proposed activities.

i. School Improvement Plan - Grant High School staff use student achievement data from the MME, ACT Plan and Explore, common curriculum assessments, end of course assessments, and grades as well as student, parent and community perception data to review and revise the school improvement plan annually.  Data is disaggregated by sub groups to determine goals and objectives for improvement. The school improvement team meets monthly and completes the Comprehensive Needs Assessment by the end of December for use in revising the school improvement plan by early May for the following school year. The comprehensive needs assessment is included at the beginning of the Grant High School Improvement plan.  
ii. Collecting data – The following sources will be utilized to collect data:
· CMS (Curriculum Management System) – record individual student levels of mastery for the High School Content Expectations
· Skyward (Student Accounting Data Base) - Grades, Attendance and Discipline information 
·  IGOR-The Newaygo County Data Warehouse – MEAP/MME/ACT assessment data that can be disaggregated and reported in many formats.  Sub groups and student demographics are available. IGOR is linked to Skyward which links student demographics to academic achievement.
· Student Achievement Database – longitudinal profile of student achievement and intervention from Kindergarten.
· Data 4SS-Data for Student Success/Calhoun/MDE
ii. Analyzing data - All staff will be trained on how to access the tool, run reports, analyze the data, and how to implement interventions and instruction based on the data housed on the Newaygo County Data Warehouse (IGOR) starting fall 2010.  Teacher leaders, who attended the NC RESA Teacher Leader Academy during the 2009-2010 school year, have already received initial training.  They will serve as resources in the building.  

Teacher leaders who will be attending the 2010-2011 NC RESA Teacher Leader Academy will facilitate the implementation of Professional Learning Communities.  They will meet monthly to analyze student data, share best practices, plan for curriculum changes, individual student interventions, and program evaluation. 

ii. Sharing data 

Internal: Data dialogues will occur at monthly Professional Learning Communities, monthly School Improvement meetings, monthly Core Content Department meetings, and quarterly Instructional Management team meetings. 

External:  Data reports will be shared with the community in the annual report, on the district website, in the district newsletters, and at monthly board meetings. 

iii. Progress Monitoring - Staff will use formative assessments to evaluate learning and determine what minor adjustments can be made to instruction to enhance student understanding. Staff will use weekly grade reports and the time in daily homerooms to communicate progress with each student.  Instructional Management teams will meet quarterly to identify which students are at risk for difficulties with each content area and provide more intense instruction to students identified as at risk. 

iii. Assessments - Summative assessments used are the MME, ACT Plan and Explore, and end of course common assessments that measure mastery of the High School Content Expectations.  Formative assessments will continue to be used to adjust instruction as it is occurring and for planning lessons on a daily basis.  Homework and projects may serve as formative assessments, as long as they are not graded.
iv. Professional Development Plan - The District’s procedures for developing Professional Development Plans follow the Michigan School Improvement planning process. After staff has completed a Comprehensive Needs Assessment (CNA), the goals, objectives and strategies are determined. Action items are assigned to each of the strategies that include the professional development necessary to achieve completion of the goals and increase student achievement. 

The guidance for selecting professional development is found in the following National Staff Development Council (NSDC) Standards for Staff Development:  

Context Standards - Staff development that improves the learning of all students: 
· Organizes adults into learning communities whose goals are aligned with those of the school and district. (Learning Communities) 

· Requires skillful school and district leaders who guide continuous instructional improvement. (Leadership) 

· Requires resources to support adult learning and collaboration. (Resources) 

Process Standards - Staff development that improves the learning of all students: 
· Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Data-Driven) 

· Uses multiple sources of information to guide improvement and demonstrate its impact. (Evaluation) 

· Prepares educators to apply research to decision making. (Research-Based) 

· Uses learning strategies appropriate to the intended goal. (Design) 

· Applies knowledge about human learning and change. (Learning) 

· Provides educators with the knowledge and skills to collaborate. (Collaboration) 

Content Standards - Staff development that improves the learning of all students: 
· Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement. (Equity) 

· Deepens educators' content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Quality Teaching) 

· Provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Family Involvement) 

3. List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

The following staff members will oversee the SIG grant funds:


Scott Bogner, Superintendent of Schools - 100%


Sally Caverley, Finance Director - 25%


Dan Simon, High School Principal - 100%


Brian Galsterer, High School Assistant Principal – 100%


Renae Galsterer, Title One Director - 25%


School Improvement Reform Officer - 100%


Building Improvement Team - 100%


School Reform Officer – 100%

MDE Preferred Provider - The NCRESA has been approved as a SIG preferred provider.  NCRESA staff will participate in all aspects of the SIG project as determined necessary by the Grant Superintendent of Schools.

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

In order to complete this school improvement process, technical assistance will be needed from Grant central office staff, NCRESA staff, outside providers and the Michigan Department of Education.  Grant Public School’s staff members will need to be actively involved in this process and will need assistance from many different sources to effectively change the focus at Grant High School (GHS).  Help will be needed in setting up and delivering effective job imbedded professional development and measuring how the professional development has impacted student achievement.  Assistance will be needed in developing the assessments that will allow us to frequently monitor whether our students are on track and learning.  GHS staff will need to work with outside consultants to improve their instruction by working with university professors and curriculum experts to make sure the curriculum is properly aligned and delivered in a timely and effective manner.  GHS staff will also need help in learning how to use the data, modify instruction and positively enhance student achievement.  An experienced school reform officer will help the building stay on track and meet the objectives of the School Improvement Grant.

Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
REFERENCES
Data Systems References  
Gersten, R., Beckmann, S., Clarke, B., Foegen, A., Marsh, L., Star, J. R., & Witzel, B. (2009). Assisting students struggling with mathematics: Response to Intervention (RtI) for elementary and middle schools. A practice guide. (NCEE 2009-4060). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/pdf/practiceguides/rti_math_pg_042109.pdf

Gersten, R., Clarke, B. S., & Jordan, N. C. (2007). Screening for mathematics difficulties in K-3 students. Portsmouth, NH: RMC Research Corporation, Center on Instruction. Retrieved from http://www.centeroninstruction.org/files/COI%20Math%20Screening.pdf

Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L., Linan-Thompson, S., & Tilly, W.D. (2008). Assisting students struggling with reading: Response to Intervention and multi-tier intervention for reading in the primary grades. A practice guide (NCEE 2009-4045). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/pdf/practiceguides/rti_reading_pg_021809.pdf

Establishing Early Warning Systems References
Allensworth, E., & Easton, J. Q. (2005). The on-track indicator as a predictor of high school graduation. Chicago: Consortium on Chicago School Research.

Allensworth, E., & Easton, J. Q. (2007). What matters for staying on-track and graduating in Chicago Public High Schools: A close look at course grades, failures, and attendance in the freshman year. Chicago: Consortium on Chicago School Research.

Balfanz, R., & Legters, N. (2004). Locating the dropout crisis: Which high schools produce the nation’s dropouts? Where are they located? Who attends them? Baltimore, MD: Johns Hopkins University.

Greene, J. P., & Winters, M. A. (2005, February). Public high school graduation and college-readiness rates: 1991-2002. New York, NY: Manhattan Institute for Policy Research. Retrieved from http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/33/2c/d5.pdf

Herlihy, C. (2007). Toward ensuring a smooth transition into high school. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/3d/79/e3.pdf

National High School Center. (2007, May). Dropout prevention for students with disabilities: A critical issue for state edu​cation agencies. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/pubs/documents/NHSC_DropoutPrevention_052507.pdf 

Neild, R., & Balfanz, R. (2001). An extreme degree of difficulty: The demographics of the ninth grade in non-selective high schools in Philadelphia. Paper presented at the annual meeting of the American Sociological Association.

Neild, R., & Balfanz, R. (2006). An extreme degree of difficulty: The educational demographics of the urban neighborhood high school. Journal of Education for Students Placed at Risk, 11(2), 123-141.

Swanson, C. B., (2004). The real truth about low graduation rates: An evidence-based commentary.  

    Washington, DC: The Urban Institute. Retrieved from   

     http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/3d/50/02.pdf        http://www.betterhighschools.org/pubs/documents/Snapshot_DropoutPreventionNewHampshire_031307_2.pdf
Aligning Instruction References
Applebee, A. N. (1996). Curriculum as conversation: Transforming traditions of teaching and learning. Chicago: University of Chicago Press.

Bhola, D. S., Impara, J. C., & Buchendahl, C. W. (2003). Aligning tests with states’ content standards: Methods and issues. Educational Measurement: Issues and Practice, 22(3), 21-29.

English, F. W. (1980). Curriculum mapping. Educational Leadership, 37(7), 358-359.

Gamoran, A., Porter, A. C., Smithson, J., & White, P. A. (1997). Upgrading high school mathematics instruction: Improving learning opportunities for low-achieving, low-income youth. Educational Evaluation and Policy Analysis, 19(4), 325-338.

Glatthorn, A. A. (1999). Curriculum alignment revisited. Journal of Curriculum and Supervision, 15(1) 26-34.

Koppang, A. (2004). Curriculum mapping: Building collaboration and communication. Intervention in School and Clinic, 39(3), 154-161.

Kurz, A., Elliot, S. N., Wehby, J. N., & Smithson, J. L. (2009). Alignment of the intended, planned, and enacted curriculum in general and special education and its relation to student achievement. The Journal of Special Education, 43(3), 1-15. 

LaMarca, P. M, Redfield, D., Winter, P. C., Bailey, A. & Despriet, L. H. (2000). State standards and state assessment systems: A guide to alignment. Washington, DC: Council of Chief State School Officers. Retrieved from http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/1a/33/5d.pdf 

Langer, J. A. (2001). Beating the odds: Teaching middle and high school students to read and write well. American Educational Research Journal, 38, 837-880. Retrieved from http://cela.albany.edu/reports/langer/langerbeating12014.pdf 

Martone, A., & Sireci, S. G. (2009). Evaluating alignment between curriculum, assessment and instruction. Review of Educational Research, 79(3), 1-76.

McGehee, J. J., & Griffith, L. K. (2001). Large-scale assessments combined with curriculum alignment: Agents of change. Theory into Practice, 40(2), 137-144. 

Porter, A. C. (2002). Measuring the content of instruction: Uses in research and practice. Educational Researcher, 31(3), 3-14. 
Instructional Practice Data References 

Darling-Hammond, L., & Bransford, J. (Eds.). (2005). Preparing teachers for a changing world. San Francisco: Jossey-Bass.

Tharp, R. G., & Gallimore, R. (1988). Rousing minds to life: Teaching, learning, and schooling in social context. New York: Cambridge University Press.

119

Goe, L., Bell, C., & Little, O. (2008). Approaches to evaluating teacher effectiveness: A research synthesis. Washington DC:

National Comprehensive Center for Teacher Quality. Retrieved from

http://www.tqsource.org/publications/teacherEffectiveness.php

Extended Day References 
Farbman, D., & Kaplan, C. (2005). Time for a change: The promise of extended-time schools for promoting student achieve​ment. Boston, MA: Massachusetts 2020. Retrieved from http://www.educationsector.org/usr_doc/OntheClock.pdf

National High School Center. (2007). States’ progress toward high school restructuring. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/pubs/documents/NHSC_Restructuring_1-19-07.pdf

Pennington, H. (2006). Expanding learning time in high schools. Washington, DC: Center for American Progress. Retrieved from http://www.americanprogress.org/issues/2006/10/pdf/extended_learning_report.pdf

http://www.americanprogress.org/issues/2006/10/pdf/extended_learning_report.pdf

Silva, E. (2007). On the clock: Rethinking the way schools use time. Washington, DC: Education Sector. 

The Rennie Center for Education Research and Policy. (2003). Head of the class: Characteristics of higher performing urban high schools in Massachusetts. Boston, MA: Author. Retrieved from http://www.renniecenter.org/research_docs/0311_HeadofClass.pdf
Dual Enrollment References
Anderson, M. (2001). Middle College High School in Memphis. In G. Maeroff, P. Callan, & M. Usdan, The learning connection: New partnerships between schools and colleges. New York: Teachers College Press. 

Bailey, T., Hughes, K., & Karp, M. (2002). What role can dual-enrollment programs play in easing the transition between high school and postsecondary education? New York: New York Community College Research Center, Institute on Education and the Economy, Teachers College, Columbia University.

Crossland, R. (1999). Running start: 1998-1999 annual progress report. Olympia, WA: Washington State Board for Community and Technical Colleges.

Kleiner, B., & Lewis, L. (2005). Dual enrollment of high school students at postsecondary institutions: 2002–03 (NCES 2005–008). U.S. Department of Education. Washington, DC: National Center for Education Statistics. Retrieved from http://nces.ed.gov/pubs2005/2005008.pdf 

Wechsler, H. S. (2001). Access to success in the urban high school: The middle college movement. New York: Teachers College Press. http://nces.ed.gov/pubs2005/2005009.pdf 

Credit Recovery References
Dynarski, M., Clarke, L., Cobb, B., Finn, J., Rumberger, R., & Smink, J. (2008). Dropout prevention: A practice guide (NCEE 2008–4025). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/reports/Topic.aspx?tid=06

Trautman, T., & Lawrence, J. (2004). Credit recovery: A technology-based intervention for dropout prevention at Wichita Falls High School. Oklahoma City: American Education Corporation.

Reading and Mathematics References
Adelman, C. (1999). Answers in the tool box: Academic intensity, attendance patterns, and bachelor’s degree attainment. Washington, DC: U.S. Department of Education.

Bangser, M. (2008). Preparing high school students for successful transitions to postsecondary education and employment. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/pubs/documents/PreparingHSStudentsforTransition_073108.pdf

Bremer, C. D., Clapper, A. T., & Deshler, D. D. (2002). Improving word identification skills using Strategic Instruction Model (SIM) Strategies. Research to Practice Brief, 1(4). Minneapolis, MN: University of Minnesota, National Center on Secondary Education and Transition.

Carnegie Council on Advancing Adolescent Literacy. (2010). Time to act: An agenda for advancing adolescent literacy for college and career success. New York, NY: Carnegie Corporation of New York. Retrieved from http://www.carnegie.org/literacy/tta/index.html

Foorman, B., & Al Otaiba, S. (2009). Reading remediation: State of the art. In K. Pugh & P. McCardle (Eds.), How Children Learn to Read (pp. 257-274). New York, NY: Psychology Press.

Portz, J., & Gaudet, R. (2001). A new commitment, effective remediation strategies for high school students. Boston, Massachusetts: Mass Insight Education and Research Institute, Inc.

Rissman, L. M., Miller, D. H., & Torgesen, J. K. (2009). Adolescent literacy walk-through for principals: A guide for instructional leaders. Portsmouth, NH: RMC Research Corporation, Center on Instruction. Retrieved from http://www.centeroninstruc​tion.org/files/Adol%20Lit%20Walk%20Through.pdf

Strickland, T., & Walters, K. (2009). Quick stats fact sheet: High school mathematics performance. Washington, DC: National High School Center at the American Institutes for Research.

What Works Clearinghouse. (n.d.). Adolescent literacy. Washington, DC: U.S. Department of Education, What Works Clearinghouse. Retrieved from http://ies.ed.gov/ncee/wwc/reports/topic.aspx?tid=15# 

http://ies.ed.gov/ncee/wwc/reports/topic.aspx?tid=15#

Time on Task References 
Aronson, J., Zimmerman, J., & Carlos, L. (1998). Improving student achievement by extending school: Is it just a matter of time? San Francisco, CA: WestEd. Retrieved from http://www.wested.org/cs/we/print/docs/we/timeandlearning/intro​duction.html

Cotton, K., & Wikelund, K. R. (1990, December). School wide and classroom discipline (School Improvement Research Series, Close-up #9). Portland, OR: Northwest Regional Education Laboratory. 

Good, T. (1983). Classroom research: A decade of progress. Educational Psychologist, 18, 127-144.

Hossler, C., Stage, F., & Gallagher, K. (1988, March). The relationship of increased instructional time to student achievement. Policy Bulletin: Consortium on Educational Policy Studies.

Prater, M. A. (1992). Increasing time-on-task in the classroom: Suggestions for improving the amount of time learners spend in on-task behaviors. Intervention in School and Clinic, 28(1), 22-27. 

Rock, M. L., & Thread, B. K. (2009). Promote student success during independent seatwork. Intervention in School and Clinic, 44(3), 179-184.

Building Relationships References
Cohen, M. (2001). Transforming the American high school: New directions for state and local policy. Boston, MA: Jobs for the Future.

Herlily, C. (2007a). Toward ensuring a smooth transition into high school. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://betterhighschools.org/pubs/documents/NHSC_TowardEnsuring_051607.pdf

Herlihy, C. (2007b). State and district-level support for successful transitions into high school. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/docs/NHSC_PolicyBrief_TransitionsIntoHighSchool.pdf

Jerald, C. (2006). Measured progress: A report on the high school reform movement. Washington, DC: Education Sector.

Martinez, M., & Klopott, S. (2005). The link between high school reform and college access and success for low-income and minority youth. Washington, DC: American Youth Policy Forum and Pathways to College Network.

National High School Center. (2007). New Hampshire’s multi-tiered approach to dropout prevention. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/pubs/documents/Snapshot_DropoutPreventionNewHampshire_031307_2.pdf 

National High School Center. (2009). Educating English language learners at the high school level: A coherent approach to district and school level support. Washington, DC: National High School Center at the American Institutes for Research. Retrieved from http://www.betterhighschools.org/docs/EducatingELLsattheHSLevel_042209.pdf

Quint, J. (2006). Meeting five critical challenges of high school reform: Lessons from research on three reform models. New York: MDRC.

Providing Community Supports References 
Brown, L. H., & Beckett, K. S. (2007). Building community in an urban school district: A case study of African American educational leadership. School Community Journal, 17(1). Retrieved from http://www.adi.org/journal/ss07/BrownBeckettSpring2007.pdf

Center on Innovation & Improvement. (n.d.). SES outreach to parents. Lincoln, IL: Author. Retrieved from http://www.centerii.org/techassist/outreach/

Kennelly, L., & Monrad, M. (Eds.). (2007). Easing the transition to high school: Research and best practices designed to sup​port high school learning. Washington, DC: National High School Center. Retrieved from http://www.betterhighschools.org/docs/NHSC_TransitionsReport.pdf 

Reed, W. A. (2009). The bridge is built: The role of local teachers in an urban elementary school. School Community Journal, 19(1). Retrieved from http://www.adi.org/journal/ss09/ReedSpring2009.pdf

Sheldon, S. B., & Epstein, J. L. (2004). Getting students to school: Using family and community involvement to reduce chronic absenteeism. School Community Journal, 14(2). Retrieved from http://www.adi.org/journal/fw04/Sheldon%20&%20Epstein.pdf 

Warren, M. R. (2007). Partners for change: Public schools and community-based organizations. Vue, 17. Annenberg Institute for School Reform. Retrieved from http://www.annenberginstitute.org/vue/pdf/VUE17_Warren.pdf

LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

		X
X

X

X

X

X

X

X
	X

X


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			
	• Schedule 

			
	• Length 

			
	• Financing 

			
	• Instructors 

			
	• Evaluation 

			
	• Mentoring 

			
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

			
	• Approval of allocation 

			
	• Change of allocation midyear 

			
	Major contracts for goods and services

 • Approval process streamlined 

			
	• Restrictions (e.g., amounts, vendors) 

			
	• Legal clarifications 

			
	• Process 

			
	• Stipulations (e.g., targeted vs. unrestricted spending) 

			
	• Timeline 

			
	• Points of contact 

			
	Auditing of school financial practices Process 

			
	• Consequences 

			

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
1





All changes from the original submission are highlighted in Yellow.
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