Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.
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School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements
	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Michigan Collegiate
09089
X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)

-six 2-hour long Administrative Team meetings after school for data analysis purposes

-June school board presentation regarding SIG transformation model
-individual staff meetings with all high school staff members regarding SIG

-parent letter sent listing SIG funded initiatives, requesting calls for feedback, questions

-Ferris State University (authorizer) feedback based on their perceptions of our needs

-Meeting with Judy Pritchett for the MISD’s perspective regarding our needs

Michigan Collegiate High School's Administrative Team recently reviewed the following documents to glean a more accurate understanding of our underachieving population: MEAP data from 2005 and 2006, MME/ACT data from 2007 to the present, the current School Improvement Plan, our NCA SAR report from 2008-2009, our QAR report from 2008-2009, our recently submitted SA report, the CNA data within our current SIP, the Michigan Report Card website for more detailed AYP information, the CCAE annual report, our graduation percentages since 2007, student transiency percentages, daily attendance averages, free/reduced lunch rates since 2006-2007, report card grades, and post-secondary college pursuit data on our 2007 and 2008 graduates. Ferris State (our authorizer) also provides annual MME reports that were reviewed.
In a recent 2009-2010 review of our student body, we also found that 28% of our current student body has been in our district since elementary or middle school. 72% enrolled into our district at the high school level.
While all of this data is regularly updated and reviewed at various points in a given school year, it is mostly done in a compartmentalized manner. As our team of administrators, Ferris State University, staff, and other stakeholders reviewed this data in a comprehensive manner, we found clear answers as to what needs to happen in order to find success with the transformation model in our high school building.
During our comprehensive profile review, we found both positive and negative data points about our urban population. Our graduation percentage has been quite high since 2007, and has been increasing each year:  2007: 87%, 2008: 88%, and 2009: 93%.  
Our school's daily attendance percentages are also impressive, showing a 92% average daily attendance rate since 2006. 
In our 9th grade academy, we also showed a 27% increase in course pass rates between the 08-09 school year and the 09-10 school year. 47% of all 9th graders failed at least 1 class in 08-09, whereas only 20% failed at least one class in 2009-2010.
Lastly, in 2007 and 2008, more than 60% of our graduates were still enrolled in their post secondary programs one year after they graduated from high school (2007: 62%, 2008: 76%).  
This data is perplexing in many ways because, while our ACT/MME scores have not experienced the level of growth we would like, most other data points show our students finding some success.

We are accountable to Ferris State University, the Michigan Department of Education, our Macomb Intermediate School District (MISD), and most importantly, our Detroit-based community. We also recently became North Central Accredited (NCA) in 2008.  We have completed a Standards Assessment Report (SAR) and Quality Assurance Review (QAR) visit in 2008. Most recently, we completed our Self Assessment (SA) report in February 2010. We have an active School Improvement Plan (SIP) and committee members who meet regularly. Michigan Collegiate’s 2010 SIP was transmitted on July 19th. It contains the following goal areas:
1. Mathematics Reasoning

2. Scientific Reasoning

3. Writing and Grammar Proficiency

4. Reading Comprehension

We have learned immense amounts about our students within the past 5 years as an urban-based charter, and it has finally shown in our 2010 MME scores. Every ACT subject area score increased. 
2010 Average gen ed. ACT scores by subject area: 
Science-16.25(2009:15.86) Math-16.10(2009:16.00) 
Reading 15.59(2009:14.90) ELA-14.69(2009:13.14) Writing-15.15(2009: 13.31).

Michigan Collegiate HS also made AYP for the 09-10 school year. We received a “C” on our school report card.
Once we reviewed our school data, discussed the facts about our Academy’s history, and discussed what our students need for the future, we determined several core areas to be addressed. While the School Improvement Grant (SIG) money will give us the accelerated funding push that we need for this programming, we plan to keep the following areas as focal points by implementing an overall Response to Intervention (RtI) approach to help all students achieve academic success. The following areas will guide our Content Area Improvement focus:
I.RESPONSE TO INTERVENTION APPROACH TO PROGRAM W/LITERACY AND MATH

Using a strong RtI model for our mathematics and literacy programs, we will assess using multiple measures, accommodate instruction based on tier I, II or III status, monitor growth, and evaluate teachers in a systemic manner.  

Response to Intervention research: www.rti4success.org
Research on Struggling Adolescent Readers and Informed Practices: http://www.centeroninstruction.org/files/Adol%20Struggling%20Readers%20Meta-analysis.pdf
II.DATA FOCUSED INTERVENTIONS 

Using Data Director/Powerschool for standardized test score analysis, teacher assessment input/analysis, and individual student data profiles. These programs allow for consistent and updated data-driven instruction for teachers. Administrators use it to glean an overall data profile picture of each student, allowing for consistent monitoring of growth and skill levels.
Response to Intervention research: www.rti4success.org
III.CORE AREA FOCUS IN MASTER SCHEDULE FOR EXTENDED CONTENT LEARNING
Our 2010-2011 master schedule reflects core area classes as the main priority. Each core area class extends for 3 trimesters. This is a new development, as each core class was previously scheduled for only 2 trimesters. Classes are scheduled in 72 minute increments. All students are required to participate in this extended learning time in their core area classes. Even though we are granting 0.5 credits per trimester, all students are required to take all three trimesters for extended learning in their core area classes. Students will now have 4,320 more minutes in each of the courses listed below:
ENG 9, ENG 10, ENG 11, ENG 12: 3 Trimesters in length

ALG I, ALG II, GEO, Personal Finance or Pre-Calculus: 3 Trimesters in length

Biology, Chemistry: 3 Trimesters in length
US History, World History: 3 Trimesters in length

Health and Physical Fitness: 3 Trimesters in length

Academic Pathway 9: 2 Trimesters in length (previously 1 trimester character ed. course)
ACT Test Prep: 2 Trimesters in length for 11th grade students (previously 1 trimester)

Core Area Focus/More Time in Core Area Classes research: http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
IV.EXTENDED LEARNING IN CORE SUBJECTS, ACT SKILLS, AND THE ARTS
Michigan Collegiate High School’s Academic Boot Camp (ABC) program will take place all school year Mondays-Thursdays from 3:45-4:45. We will provide a late bus for all participating students. Within our extended learning program, students will attend one of the following programs:

a. ABC Tutoring In Core Areas (Mon: Sci, Tue: Soc. St., Wed: Math, Th: ELA)

Zeros Aren’t Permitted (basis of ABC program) research: http://www.edreadysearch.org/content/821/preview-naesp2393_whyzerosshouldnotbepermitted.pdf?rhost=portal.ers.org
b. ABC Credit Recovery using E2020 
On-Line Credit Recovery Research: http://www.centerii.org/handbook/Resources/4_C_h_Credit_recovery_programs_hs.pdf
c. ACT “Jump Start” Skill-Builder once per month for any interested student in grades 9 and 10
Practice ACT testing research: http://www.act.org/research/policymakers/pdf/crs.pdf
d. After School Arts (ASA) in art and choir 

Michigan Collegiate’s ACT Skill-Builder Summer School takes place during the month of July from 8am-12pm Monday-Thursday for 4 weeks. This program focuses on ACT math, science reading and ELA skills. Any interested student may attend.
Practice ACT testing research: http://www.act.org/research/policymakers/pdf/crs.pdf
V.ACT TEST PREPARATION IN GRADES 9-12 
Michigan Collegiate’s test preparation curriculum will now begin in the 9th grade. Students will take pre-ACT tests twice per year:

9th: Explore pre and post

10th: PLAN pre and post

11th: pre-ACT and actual ACT

After all pre-tests are taken, data will be uploaded to Data Director for analysis purposes. Cambridge Educational Services also supplies data with a skill-based analysis portion. This analysis provides teachers with each student’s weak skills and the page number(s) where the skill builder lesson is located to improve weak areas. The teacher then uses the Cambridge Skill Builder lesson to improve students’ skills. This program will take place in grades 9-11.
In addition, students in grades 9-10 may also enroll in the “Jump Start” ACT program during ABC extended learning (see above).

All 11th grade students are required to take ACT Test Prep I and II during 1st and 2nd trimester. 

Close and Critical Reading is a professional development (PD) program offered at our MISD. Several teachers will attend this PD throughout the length of the grant in order to implement these strategies in content area classrooms. This training concentrates on ACT readings and how to more accurately prepare students for the four reading genres presented on the test.
In mathematics, we have reviewed the Algebra II curriculum (plan to review geometry in 2011) and redesigned our delivery with an ACT focus. When we present new concepts to students, we will start with several ACT style test questions relating to that concept. We will then use our Holt math curriculum to deliver the supporting content. We will start at the concept’s most difficult point, and work backwards. We will then scaffold back up once the basic skills are covered with Holt. They record each day’s lesson in their “know-it notes” for easy reference later on in the week. Each week, students are quizzed using ACT style questions. 

Practice ACT testing research: http://www.act.org/research/policymakers/pdf/crs.pdf
VI.TEACHER ACCOUNTABILITY, CONSISTENT SUPPORT, TRAINING, INCENTIVES AND PLC TIME
At Michigan Collegiate, we recognize the need for teacher support. In order to support them adequately, we plan to provide the following:

1. Teacher bonus structure incentive for ACT growth

2. Teacher leader raises for new leadership roles, increased hours, and new school direction

3. Professional Development Plans for each teacher based on needs and desires

4. Measuring What Matters or iObservation teacher evaluation system for a more accurate and thorough evaluative and supportive process

5. Embedded Professional Learning Community time for departments and lead teacher/SIP team (during school preps, after school w/compensation, and before school- w/compensation, entire school days with department teams two-three times per year) teacher leaders will be trained in the Richard Dufour model

6. MISD trainings after school and on Saturdays to accommodate teaching schedules

7. MISD academic representatives in math and ELA report to our buildings twice per month for job embedded coaching and after school PLC time

8. Compensation for extended learning teachers
9. Weekly teacher observations using above mentioned teacher evaluation system
10. Four individual teacher meetings per year with admin. Regarding student growth and performance, one per trimester and an end-of-year evaluation
11. READ180 job embedded training for 2 years

12. EXPERT 21 job embedded training for 2 years

13. Administration delivered professional development sessions during teacher extended learning time, once per month

14. Reading Specialist/ACT Coach for job embedded training during and after class

Measuring What Matters Research: http://irre.org/publications/relationships-matter-linking-teacher-support-student-engagement-and-achievement
iObservation Research: http://www.iobservation.com/iObservation/resource-libraries/
Professional Learning Community Research (Richard Dufour): http://www.nsdc.org/news/jsd/sparks104.cfm
Urban school best teaching practices research: www.ncust.org
VII.ENSURE THAT TECHNOLOGY IS AVAILABLE TO LEARNERS 
Due to our Scholastic Reading Inventory testing taking place three times per year, we need a mobile computer laboratory to assist us in testing 400 students regularly without disruption to the regular school schedule. Currently, classes are scheduled in the media center and computer lab nearly every hour of the day, due to space constraints. 
Additionally, teachers are always looking for ways to enhance learning with technology. Today’s library is on-line, and students will be able to take full advantage of this with access to a mobile computer laboratory.  More and more educators are finding creative ways to engage students with on-line learning and computerized software. This is a necessary tool for today’s students, as they will be surrounded by technology in any field they pursue.
Our new READ180 program also has a computerized component. This will require us to install 9 new student computers in the English 9 classroom. READ 180 is an extensively researched reading program, which has shown to improve adolescent

Technology in Classrooms Research: http://www.mhhe.com/cps/docs/CPSWP_WakindDead082003.pdf
VIII. COMMUNITY OUTREACH: PARENT NIGHTS WITH LOCAL DETROIT SPEAKERS
Parent involvement is challenging for Michigan Collegiate. With SIG funding, we hope to reach out to our community during our bi-monthly parent nights. These events will include: a family dinner, an inspirational speaker, childcare, and transportation. These events will give us an opportunity to communicate with family members and make them feel comfortable in their child’s school. In a secondary building, parents often take a step back because they no longer believe they are needed. At Michigan Collegiate, we need parents to become our partners in the achievement process. This partnership needs to develop through events like our parent nights. We can then work together to intervene and assist with student success.
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  
Teacher/Staff Capacity


Michigan Collegiate High School’s teachers are all highly qualified in their subject areas. Many of these teachers also have their Master’s Degrees or are in the process of obtaining them. Teachers will participate in increased professional development training during school, after school, and before school. They will engage regularly in Professional Learning Communities, collaborative meetings with administrative guidance, and more teaching time at our extended learning programs. Our teachers are also at-will employees. This allows for administration and employees to make very intentional decisions each year about their employment with our Academy. With a thorough evaluation process implemented, teachers will have clarity regarding supportive measures, their performance, and their status as a continuing employee at Michigan Collegiate.
Urban school best teaching practices research: www.ncust.org
Administrative Capacity

When the 3 new administrators were chosen in June, swift measures were taken to develop a comprehensive plan for improvement. Only the most capable teachers would remain on staff for the upcoming years. It was essential that this building had the best team possible in place to implement the SIG initiatives. More core area teaching positions were added due to master schedule changes in order to provide more time for instruction in these areas.  Additionally, our master schedule reflected a complete shift of priorities, with a trimester focus for nearly all core area classes, each year. Overall, 7 new teachers have been hired for the fall of 2010. This number is comprised of new positions developed, and contract non-renewals due to performance or restructuring. 

To complete our leadership team, we chose new lead teachers for the English Language Arts (ELA) and mathematics departments. We also redesigned the traditional Department Head role in every core area. Department heads are now called “ACT Lead Teachers” and their primary role is to collaborate with peers using data to improve instruction. They will be meeting on a weekly basis and then reporting back to their departments with intervention plans for their students. All ACT Lead Teachers are also the School Improvement (SIP) chairs for each goal. 
With drastic measures similar to those mentioned above, the administrative team will be able to achieve academic growth at Michigan Collegiate High School.
Our school already has several of the necessary parameters in place to foster a quality learning environment. Our administrative team and the SIG funding are simply the last pieces to organize the school into a place of learning and rapid achievement.
District Capacity

-We are a charter school, so the capacity to make fast change is fairly easy due to more flexibility with governance
-We ensure that our curriculum is up-to-date and aligned with current curricular benchmarks

-We are a smaller school that can offer a more individualized experience (serving 400-420 students this fall)
-We built our own school in 2008 to meet our school’s vision and needs

-Our superintendent and business manager have always managed our budget well
-We adhere to all reporting deadlines from the MDE and Ferris State University

-We work closely with our MISD

-We are an NCA school and understand the school improvement process

-We are actively involved in our SIP planning and implementation each year

-We started a charter school league for our students athletic pursuits in our area

-Our attendance rates average 92% daily

-We bus students to and from school every day to support our families’ needs

-Hundreds of MC graduates are currently attending universities/colleges all over Michigan

-Counselors have both worked with our students for a number of years

-We understand the dire importance of rapid MME achievement to occur
-Principals regularly attend MISD committee meetings and trainings (MACA, Principal’s Series, etc.)

Michigan Collegiate Mission Statement

Michigan Collegiate empowers students to develop their potential, creates responsible citizens, and inspires students to become lifelong learners.

Michigan Collegiate Vision Statement

Michigan Collegiate: A community of independent thinkers who contribute positively to society and live with a sense of purpose.

 Our school consistently remains devoted to our mission and vision for our children. Due to this devotion, we have the capacity to provide adequate resources and to follow through with program implementation for SIG funding purposes and for the overall achievement of our students. 

2.  If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. 


If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.

The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment  indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  

·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 

· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity

Not Applicable

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements

· Select external providers from the state’s list of preferred providers; 

· Align other resources with the interventions;

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); and

· Sustain the reforms after the funding period ends.

Programming Initiatives and their connected fiscal amounts based on 3 years:

-Read 180 implementation for all 9th grade Tier II students: $100,000 requested, Func. 221
-Reading Specialist for all Tier II-III students in grades 10-12: $165,000 requested, Func. 125
-Expert 21 classroom implementation for all 9th grade tier I students: $15,000 requested, Func. 221
-Classroom observation program to measure teacher success (IRRE’s-MWM or iObservation): $30,000 requested, Func. 221
-Scholastic Reading Inventory given 3 times per year to all students: $5,000 requested, Func. 221
-Cambridge Educational Services supplemental ACT curriculum: $72,000 requested for Cambridge programs, Func. 125
-Cambridge Educational Services professional development training for all staff

-Cambridge Educational Services testing twice per year: Explore, Plan, Pre-ACT for 8th-11th

-MISD professional development given to teachers throughout the year in: Reading Apprenticeship, 

Close and Critical Reading, MME Planning and Preparation in ELA, math, science, Welcome Back 

Institute for Administrators, Principal’s Series, Walkthrough training, MACA, FSI, REWARDS, RtI, Common Core training, Implementing Algebra I units: $10,000 requested, Func. 221
-Bi-weekly Embedded professional development from subject area consultants from the MISD: no cost
-Data Director Implementation: $47,800 requested for program and scanners, Func. 225
-Extended school day (ABC, After School Arts, After School Credit Recovery, ACT Workshop): $222,500 requested, Func. Codes: 221, 125, 261
-1 additional paraprofessional for reading: ($50,000 requested, Func. 125)
-9th grade academy continues: in general budget
-Additional counseling services and programs being added: in general budget
-ACT focused mathematics in Algebra II and Geometry: 3,000 requested, Func. 221
-Reorganization of master schedule to focus on core area classes 3 trimesters long: in general budget
-E2020 Credit Recovery program during school: 65,000 requested, Func. 225
-Detroit area speakers to speak at parent nights: 6,000 requested, Func. 331
-Academic Incentives program for honor students continues: in general budget
-New school principal team in place to replace old principal: in general budget
-New department heads in math and English to establish new leadership direction: no cost
-New teacher leadership team “ACT Lead Teachers” in all ACT subject areas: 36,000 requested, Func. 125
-New teacher leader to oversee curriculum and ACT Lead Teacher group: 15,000 requested
-ACT celebration dinner for parents and students:  Func. 331 (within above mentioned 6,000 request)
-ACT informational parent night for MC families: Func. 331
-Hired 7 new teachers (4 replacements + 2 new teacher positions developed): in general budget (+1 reading teacher: SIG funding, Func. 125)
-Web Based math program for tier III students (Study Island): in general budget
-Reorganized current teaching staff into more effective positions within the school: no cost
-Train teachers in RtI model for school-wide implementation: in general budget
-Bi-monthly professional development with RtI focus: in general budget
- All teachers will read: Rafe Esquith’s “There are No Shortcuts” and Todd Whitaker’s “What great teachers do Differently”: 500 requested, func. 221
-Adapted teacher mentor program for BOTH new teachers to the field and new MC teachers: no cost
-Close student monitoring of achievement using Data Director/Powerschool (noted above)
-ACT Skill builder summer school program offered each summer: 14,000 requested, Func.125
-ACT “jump start” Skill builder workshops once per month during ABC extended learning: (included raise as ACT lead, noted above)
-Bussing provided for all extended learning opportunities M-Th: 50,000 requested, Func.261)
-Expansion of Academic Pathway 9 course into a two-trimester character course-9th grade: in general budget
-Common prep time for all core area teachers: no cost
-4 Texas Instrument Navigator Classroom Systems (one for each math classroom) with professional development training: 11,400 requested, Func. 125
-mobile computer lab to ensure learner access to technology: 50,000 requested, Func. 225
-9 new Personal Computers installed for READ180: 9,500 requested, Func. 225
-Dinner and child care provided at all community outreach parent nights: 6,000 requested, Func. 331
-Clearinghouse Student Tracker to track graduate pursuits after high school: in general budget

-Certified reading specialist for teacher coaching and tier II and III reading intervention (165,000 Func. 125)
Using our data from the SRI, Explore, pre-ACT, and PLAN we will be able to accurately service the needs of our underperforming population. By reviewing their data profile, we will be able to place them into a tier system for literacy and math. For each tier, we plan to service them accurately using various programming such as READ180, EXPERT 21, a new certified reading specialist, a new para-professional, ABC Extended Learning, E2020, Close and Critical Reading, TI Navigator Systems, and more access to their core area classes.

READING RtI Programs

Tier I: Expert 21, scheduled into general curriculum 

Tier II: Read 180, scheduled into adapted curriculum , para-professional, E2020, Reading Specialist assistance
Tier III: Reading Specialist, pull out program, scheduled into adapted curriculum

MATH RtI Programs

Tier I: ACT based math curriculum in geometry and Algebra II, Holt Math, TI Navigator Systems
Tier II: Required ABC Extended Learning in math, E2020, Tier II adapted math class pacing, TI Navigator Systems
Tier III: web-based math program, E2020, Required ABC Extended Learning, TI Navigator Systems, Tier III adapted math class pacing
To sustain our program needs, we will plan to become a Title I building after the grant period ends. Additionally, will increase enrollment as soon as we can expand our building project. Our next building phase includes additional high school classrooms for increased enrollment. We also intend to gain interest from external stakeholders who wish to contribute to our school’s urban education mission. With impressive test scores, we believe we will glean community interest.
4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 

June 2010:

-Selected new principal team to lead the staff

-Began stakeholder conversations about SIG initiatives

-Reworked entire master schedule to prioritize core area classes
-teacher contract non-renewals took place
July 2010:

-Interviewed and hired for 7 new teaching positions (math-2, science-2, ELA-2, Spanish-1)

-Continued conducting several meetings with stakeholders regarding the SIG contents

-Met with various educational companies (E2020, Aventa, Mc-Graw Hill, Scholastic, Cambridge, MISD)

-Submitted draft SIG application

-Submitted and Transmitted the 2010 High School Improvement Report (SIP)

August 2010:

-Met with MISD to solidify preferred partner status

-Sent new orientation packet for new teachers and support staff

-Professional Development week for all staff regarding SIG initiatives

-Professional Development at the MISD for Response to Intervention, Data Director, Powerschools
-Present to Board of Education regarding SIG and SIP contents

-9th grade camp for incoming 9th graders (reading/math tests administered here) (3rd year)
-Attended MISD administrators training for SIG schools

-Attended SIG webinars
-Sent SIG letter to parents about new programming and registration
-Reviewed and continued to work on SIG application

September 2010:

-Professional Development for staff in E2020, Read180, Data Director, Powerschools,

Reading Apprenticeship, ACT testing strategies, Special Education, grading, SIP, walk-through training
-Student assessments take place: Explore, Plan, pre-ACT, Ed-performance, MEAP, Scholastic

Reading Inventory

-ACT Workshop begins after school for any interested 9th and 10th graders

-ABC after school extended learning opportunity begins (M-TH 3:45-4:45, bussing provided)

-ABC After School Credit Recovery begins (M-Th 3:45-4:45, bussing provided)

-After School Arts program begins (M-Th 3:45-4:45, bussing provided)

-Weekly teacher observations begin (using Measuring What Matters or iObservation)
-All staff professional development meeting #1

-RtI: Tier I, II, III Reading and Math Introduced to staff and students
-ACT lead teachers meet weekly to evaluate test score data and implement intervention strategies

-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-regular job embedded ACT strategies/Reading strategies coaching for teachers during class
October 2010:

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)

-Cambridge professional development day 2- using data to impact change

-Parent Night #1: Parent/Teacher conferences + dinner

-MISD professional development for various staff members in core areas

-Academic Incentive #1 for honor students

-Weekly teacher observations continue

-Weekly morning meetings
-Data Director assistance in classrooms (embedded)

-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-Measuring What Matters or iObservation training

-All staff professional development meeting #2

-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

November 2010:

-ACT lead teachers + core area teachers continue to meet and adapt interventions

-All staff professional development meeting #3
-Parent #2: Dinner and local inspirational speaker from Detroit

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-Individual administrative meetings with all teaching staff regarding performance

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Weekly teacher observations continue

-Trimester I achievement data report due

-MAPSA professional development- 2 day training all staff

-Weekly morning meetings

MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

December 2010:

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, monthly ACT workshops)


-Reading Apprenticeship training at MISD for selected staff

-Weekly teacher observations continue

-Scholastic Reading Inventory #2- growth

-Weekly morning meetings

-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-All staff professional development meeting #4
-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

January 2011:

-All staff professional development meeting #5
-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-weekly teacher observations continue

-MLK day professional development for all staff

-Parent night #3: parent/teacher conferences + dinner

-Weekly morning meetings
-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis

-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

February 2011:

-All staff professional development meeting #6
-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-Weekly teacher observations continue

-Weekly morning meetings

-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

March 2011:

-11th graders take MME

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-weekly teacher observations continue

-weekly morning meetings

-Individual administrative meetings with all teaching staff regarding performance

-Trimester II student achievement data report due

-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis
-All staff professional development meeting #7
-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

April 2011:

-8th grade open house

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-weekly teacher observations continue

-ACT celebration dinner for students who received high scores on the ACT
-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis

-All staff professional development meeting #8

-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

May 2011:

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies

-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-Weekly teacher observations continue

-Student assessments take place: Explore, Plan, pre-ACT, Scholastic

Reading Inventory

-Senior honors night occurs, with special ACT score emphasis (last year’s high scorers)
-MISD academic trainers to support core ELA and math teachers in PLC meetings and in the classroom: bi-weekly basis

-All staff professional development meeting #9

-regular job embedded ACT strategies/Reading strategies coaching for teachers during class

June 2011:

-End of year teacher performance evaluations- individually

-ACT lead teachers meet weekly to evaluate test scores and implement intervention strategies
-Trimester II student achievement data report due
-Core area teachers meet regularly to evaluate if interventions are successful

-Programming continues (ABC, ASA, Credit Recovery, ACT workshops)


-Weekly teacher observations continue

-Reflect on school year to begin plans for next year
-All staff professional development meeting on student growth: #10

Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.  
A. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:
5 year trajectory

Grade

2010

Yr. 2

Yr. 3

Yr. 4

Yr. 5

 

 

 

 

 

11th ACT math test

16.1

17.1

18.1

19.1

20.1

11th MME math test

13%

23%

33%

43%

51%

11th ACT read test

15.59

17

18

19

20

11th MME read test

33%

43%

51%

59%

67%

6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)
8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

Describe how this process was conducted within the LEA.
-Six 2-hour long Administrative Team meetings after school for data analysis purposes

             -June school board presentation regarding SIG initiatives

-Individual staff meetings with all high school staff members regarding SIG

-parent letter sent listing SIG funded initiatives, requesting calls for questions

-Ferris State (authorizer) feedback based on their perceptions of our needs

 -Meeting with Judy Pritchett for the MISD’s perspective regarding our needs

Michigan Collegiate High School's Administrative Team recently reviewed the following documents to glean a more accurate understanding of our underachieving population: MEAP data from 2005 and 2006, MME/ACT data from 2007 to the present, the current School Improvement Plan, our NCA SAR report from 2008-2009, our QAR report from 2008-2009, our recently submitted SA report, the CNA data within our current SIP, the Michigan Report Card website for more detailed AYP information, the CCAE annual report, our graduation percentages since 2007, student transiency percentages, daily attendance averages, free/reduced lunch rates since 2006-2007, report card grades, and post-secondary college pursuit data on our 2007 and 2008 graduates. Ferris State (our authorizer) also provides annual MME reports that were reviewed.

While all of this data is regularly updated and reviewed at various points in a given school year, it is mostly done in a compartmentalized manner. As our team of administrators, Ferris State, staff, and other stakeholders reviewed this data in a comprehensive manner, we found clear answers as to what needs to happen in order to find success with the transformation model in our high school building.

During our comprehensive profile review, we found both positive and negative data points about our urban population. Our graduation percentage has been quite high since 2007, and has been increasing each year:  2007: 87%, 2008: 88%, and 2009: 93%.

Our school's daily attendance percentages were also impressive, averaging a 92% attendance rate each day since 2006.

Lastly, in 2007 and 2008, more than 60% of our graduates were still enrolled in their post secondary programs one year after they graduated from high school (2007: 62%, 2008: 76%).

This data is perplexing in many ways because, while our ACT/MME scores have not experienced the level of growth we’d like, most other data points show our students finding success. We believe that with our SIG initiatives, we will find success with testing as well.



	


	B.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	67,500 Minutes

	Student Data

	Dropout rate
	4.29%

	Student attendance rate
	92% 

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	0

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	4 students 6%

	Number and percentage enrolled in college from most recent graduating class
	62 students 99%

	Student Connection/School Climate

	Number of disciplinary incidents
	485

	Number of students involved in disciplinary incidents
	169

	Number of truant students
	13

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	In development with SIG

	Teacher Attendance Rate
	90%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code
 Michigan Collegiate/09089

	District Name and Code 
Conner Creek Academy East/50902

	Model for change to be implemented: Transformation

	School Mailing Address:

31300 Ryan Rd

Warren, MI 48092
	

	Contact for the School Improvement Grant:  

Name: Erica Walsh
Position: Principal
Contact’s Mailing Address: 
Telephone: 586-777-5792
Fax: 586-777-698-0392
Email address: Walshe@Michcol.org


	Principal (Printed Name): 
	Telephone: 586-777-5792

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




In reviewing our MME Data for Michigan Collegiate High School, we found the following:

	MME
	MME
	MME
	MME
	

	2007
	2008
	2009
	2010
	

	Proficient
	Proficient
	Proficient
	Proficient
	

	16%
	8%
	11%
	13% math
	up 2%

	27%
	20%
	10%
	20% science
	up 10%

	60%
	63%
	57%
	49% soc st.
	down 8%

	38%
	35%
	21%
	33% reading
	up 12%

	23%
	16%
	10%
	____ ELA
	

	16%
	6%
	6%
	11% writing
	up 5%


In 2010, we increased in every ACT subject area. We believe that this demonstrates that Michigan Collegiate is on its way to understanding how to approach achievement with urban students. The School Improvement Grant will ensure that this achievement is drastically accelerated in a short amount of time. If our students can improve scores this drastically in one year with very limited programming funding, we imagine that accelerated achievement is a very realistic goal. The most drastic increase was reading, which is where we focused on most of our programming efforts last year, as it was a SIP goal for 09-10. 
	Average daily attendance rates for hs student body each year.
	 
	(high school only)

	(SASI ATT718x report)
	
	
	
	 

	year
	2006-2007
	2007-2008
	2008-2009
	2009-2010

	percentages
	91%
	93%
	91%
	92% to date
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ACT Trends: All Subjects By Year
(gened only)

ACT

Composite Math Reading ELA Science

Writing

Wspring 2010

15.70 16.10 15.59 14.69 16.25

15.15

mspring 2009

15.09 16.00 14.90 13.14 15.86

13.31

= spring 2008

14.95 15.24 15.07 12.43 16.48

13.41





Full Academic Year (FAY) population ACT breakdown in comparison with all students.

	2010 ACT
	Composite
	Math
	Reading
	ELA
	Science
	Writing

	ALL Gen Ed
	15.70
	16.10
	15.59
	14.69
	16.25
	15.15

	FAY
	15.80
	16.16
	15.51
	14.94
	16.39
	15.37

	3 years or more
	15.88
	16.15
	15.58
	15.03
	16.61
	15.42


	District Free/Reduced Lunch Program Percentages (SASI reports)
	 
	 

	 
	
	
	
	 

	 
	2006-2007
	2007-2008
	2008-2009
	2009-2010

	 
	49%
	52%
	57%
	71%


	Percent of students pursuing post-secondary education programs after high school

	(includes Universities, Colleges, military, technical schools)
	
	 

	 
	2006
	2007
	2008
	2009

	TOTALS
	93%
	94%
	98%
	99%

	4-year college
	52%
	58%
	56%
	62%

	community college
	41%
	30%
	30%
	29%

	Military
	0%
	2%
	3%
	1%

	Technical School
	0%
	4%
	9%
	7%

	
	
	
	
	

	Follow up percentages of students continuing to pursue post-secondary education programs. 

	*(follow up is currently being completed by Clearinghouse Student Tracker)
	
	 

	 
	
	2007
	2008
	2009*

	TOTALS
	
	62%
	76%
	 

	4-year college
	
	45%
	50%
	 

	community college
	
	15%
	10%
	 

	Military
	
	2%
	10%
	 

	Technical School
	 
	0%
	6%
	 


SCHOOL IMPROVEMENT PLAN Overview 2010-2011

1. Reading Comprehension

GOAL: Students will strengthen their skills in reading comprehension, vocabulary, and fluency

Measurable Goal: Our student proficiency averages will meet our MME trajectory set by Ferris State University. MME Reading 2011: 43%

2. Mathematical reasoning

GOAL: Students will become proficient in reasoning skills using mathematical content.

Measurable Goal: Our students’ averages will meet our MME trajectory set by Ferris State University.  MME math 2011: 23%

3. Science reasoning

GOAL: Students will become proficient in reasoning skills using science content.

Measurable Goal: Our students will meet our MME trajectory set by Ferris State University. MME science 2011: 30%

4. Writing and grammar

GOAL: Students will be able to write a proficient persuasive essay, paying attention to grammatical conventions, fluency, word choice and style.

Measurable Goal: Our student averages on the writing MME will meet the following goals: 

MME Writing 2011: 22%
Michigan Collegiate’s School Improvement Plan has been determined through academic need.  Each year, our SIP committee establishes goals for the next school based on the previous year’s achievement and ACT/MME assessment data. Our SIP’s measurable goals are always based on (and directly attached to) external assessment data. During the school year, the SIP committee will meet once per week to discuss the strengths and weaknesses of the current SIP and student achievement growth. At the end of the school year, we meet with our school board to report whether or not we met our goals. Additionally, we ask for their feedback as to what they believe should be added or deleted in order to make sure our SIP is practical and tangible for our staff. 

Achievement Goals for MC

	5 year trajectory
	
	
	
	

	Grade
	2010
	Yr. 2
	Yr. 3
	Yr 4
	Yr. 5

	
	 
	 
	 
	 
	 

	11th ACT math test
	16.1
	17.1
	18.1
	19.1
	20.1

	11th MME math test
	13%
	23%
	33%
	43%
	51%

	11th ACT read test
	15.59
	17
	18
	19
	20

	11th MME read test
	33%
	43%
	51%
	59%
	67%


Sub Group Academic Data Analysis

      Grade: 11


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	Social Economic Status (SES)
	30%
	
	
	10%
	
	
	X
	
	

	Race/Ethnicity

Black


	32%
	
	
	10%
	
	
	X
	
	

	Students with Disabilities
	NA
	
	
	NA
	
	
	X
	
	

	Limited English Proficient (LEP)
	NA
	
	
	NA
	
	
	X
	
	

	Homeless
	0
	
	
	0
	
	
	X
	
	

	Neglected & Delinquent
	NA
	
	
	NA
	
	
	X
	
	

	Migrant
	0
	
	
	0
	
	
	X
	
	

	Gender
	33%
	
	
	12%
	
	
	X
	
	

	   Male
	34%
	
	
	3%
	
	
	X
	
	

	   Female
	32%
	
	
	19%
	
	
	X
	
	

	Aggregate Scores
	33%
	
	
	12%
	
	
	X
	
	

	State 
	Not released yet
	
	
	Not released yet
	
	
	X
	
	


	11th grade MME
	School Year
	Percent of Students at Each Achievement Level

	
	
	ELA

	
	
	Level 4
	Level 3
	Level 2
	Level 1
	Level 
	State %

	
	
	
	
	
	
	1 & 2
	1 & 2

	All Students
	2007-08
	22
	63
	16
	0
	16
	52

	
	2008-09
	34
	55
	10
	0
	10
	52

	Male
	2007-08
	31
	50
	19
	0
	19
	48

	
	2008-09
	50
	50
	0
	0
	0
	47

	Female
	2007-08
	16
	71
	13
	0
	13
	57

	
	2008-09
	24
	59
	18
	0
	18
	57

	Black
	2007-08
	23
	70
	7
	0
	7
	23

	
	2008-09
	36
	55
	9
	0
	9
	24

	White
	2007-08
	n/a
	n/a
	n/a
	n/a
	n/a
	59

	
	2008-09
	n/a
	n/a
	n/a
	n/a
	n/a
	59

	Econ. Disadv.
	2007-08
	22
	72
	6
	0
	6
	31

	
	2008-09
	36
	52
	12
	0
	12
	32

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	11th grade MME
	School Year
	Percent of Students at Each Achievement Level

	
	
	Math

	
	
	Level 4
	Level 3
	Level 2
	Level 1
	Level 
	State %

	
	
	
	
	
	
	1 & 2
	1 & 2

	All Students
	2007-08
	78
	14
	8
	0
	8
	46

	
	2008-09
	74
	15
	11
	0
	11
	49

	Male
	2007-08
	73
	15
	12
	0
	12
	49

	
	2008-09
	74
	19
	7
	0
	7
	52

	Female
	2007-08
	82
	13
	5
	0
	5
	43

	
	2008-09
	74
	11
	14
	0
	14
	47

	Black
	2007-08
	86
	13
	2
	0
	2
	13

	
	2008-09
	74
	16
	11
	0
	11
	16

	White
	2007-08
	n/a
	n/a
	n/a
	n/a
	n/a
	53

	
	2008-09
	n/a
	n/a
	n/a
	n/a
	n/a
	56

	Econ. Disadv.
	2007-08
	78
	17
	6
	0
	6
	25

	
	2008-09
	74
	19
	7
	0
	7
	29

	
	
	
	
	
	
	
	

	Number of Students Tested-MME
	 
	 
	 
	 
	
	
	

	 
	#07-08
	%07-08
	#08-09
	%08-09
	
	
	

	All Sts.
	58
	88%
	63
	95%
	
	
	

	Black
	54
	82%
	62
	93%
	
	
	

	Female
	35
	53%
	35
	52%
	
	
	

	Male
	23
	35%
	28
	42%
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	HS Dual Enrollment Numbers
	 
	 
	 
	
	
	
	

	Year
	# of sts
	% 
	college
	
	
	
	

	2005-2006
	5
	10%
	Macomb
	
	
	
	

	2006-2007
	3
	6%
	Macomb
	
	
	
	

	2007-2008
	4
	6%
	Macomb
	
	
	
	

	2008-2009
	3
	4%
	Macomb
	
	
	
	


Sub Group Non-Academic Analysis                  Year:2009/10
	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	  SES
	40
	21

	19
	4
	33
	1
	0
	4
	11

	Race/Ethnicity 
Black
	63
	30
	34
	4
	73
	2
	1
	
	

	Disabilities
	0
	0
	0
	0
	0
	0
	0
	0
	

	LEP
	0
	0
	0
	0
	0
	0
	0
	0
	

	Homeless
	0
	0
	0
	0
	0
	0
	0
	0
	

	Migrant
	0
	0
	0
	0
	0
	0
	0
	0
	

	Gender
	69
	
	
	
	
	
	
	
	

	Male
	32
	9
	20
	2
	44
	2
	1
	2
	15

	Female
	37
	8
	15
	2
	30
	0
	
	2
	16

	Totals
	69
	68
	88
	12
	180
	5
	2
	8
	42











Year:

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	40
	0
	0
	40
	40
	1

	Race/Ethnicity
	63
	0
	0
	63
	43
	2

	Disabilities
	0
	0
	0
	0
	0
	

	LEP
	0
	0
	0
	0
	0
	

	Homeless
	0
	0
	0
	0
	0
	

	Migrant
	0
	0
	0
	0
	0
	

	Gender
	69
	0
	0
	69
	69
	3

	  Male
	32
	0
	0
	32
	32
	1

	  Female
	37
	0
	0
	37
	37
	1

	Totals
	69
	0
	0
	69
	
	


Enrollment and Graduation Data – All Students

 Year:

	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	71
	0
	0
	0
	14
	0
	57

	1
	65
	0
	0
	0
	3
	0
	62

	2
	64
	0
	0
	0
	1
	0
	63

	3
	74

	0

	0
	0
	2
	0
	72

	4
	78
	0
	0
	0
	2
	0
	76

	5
	65
	0
	0
	0
	1
	0
	64

	6
	78
	0
	0
	0
	2
	0
	76

	7
	77
	0
	0
	0
	0
	0
	77

	8
	78
	0
	0
	0
	0
	0
	78

	9
	101
	0
	0
	0
	0
	0
	101

	10
	107
	0
	0
	0
	0
	0
	107

	11
	68
	0
	0
	0
	0
	0
	68

	12
	69
	0
	00
	0
	0
	0
	69


Number of Students enrolled in Extended Learning Opportunities

Year:

	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	0
	0
	0
	0
	0

	7
	0
	0
	0
	0
	77

	8
	0
	0
	0
	0
	78

	9
	0
	0
	0
	0
	101

	10
	0
	0
	0
	0
	107

	11
	0
	0
	0
	0
	68

	12
	0
	0
	4
	0
	69


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
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	Other:  (Examples include:  Smaller Learning Communities, Magnet Schools.  A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

We have selected the transformation model.

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 

Once the comprehensive data review was completed by our administrative and staff teams (details in section I), SIG ideas were presented to other stakeholders. The ideas were presented to the school board in hopes to gain support and feedback about our future steps in the school improvement process. We also conducted meetings with Ferris State representatives and had individual staff meetings.
After several nights of comprehensive data review, discussions about change, and a presentation to our school board, we believe we understand the interventions needed to transform our academy into a model urban school. Additionally, we met with stakeholders from our local ISD in order to ensure that we were moving in the right direction. With a strong “Core Area Focus” and “Response to Intervention” approach to literacy, math and overall core academic progress, we believe we can increase achievement significantly. With a commitment to College Readiness skills in grades 9-11, we believe they will also be prepared for the MME in future years.
After presenting our SIG eligibility and feeling confident about being funded for programming, our stakeholders were engaged and ready to meet the challenges ahead. One board member stated, “This is exactly what our school needs to show everyone what we’re made of.”-David Chegash, board treasurer
Many stakeholders have said that this funding is the one missing link our school has needed to ensure achievement for our population. We have an equipped facility, new leadership, an eager staff familiar with urban education, and now the funding we have needed for a number of years.
2. Explain the school’s ability to support systemic change required by the model selected.
Michigan Collegiate High School has had four graduating classes since we opened our doors for our 9th graders in 2002.  Within this time period, we have grown from a school of 72 students, to a school of 400 students, most of which have enrolled in our district at the high school level (currently 72%). More than 90% of our current student body live in Detroit, and previously attended Detroit Public Schools, before coming to MC. Unfortunately for many of these children, they come to us two and three grades behind level in many subject areas.  While we acknowledge this truth, it has been difficult to service these students in the manner we would like. This was due to several factors: funding constraints, different philosophies about educating urban youth, the natural learning curve with a new and more challenging population, etc. A student who is in 9th grade, with a reading and math level of a 6th grader, needs intervention. When there are an overwhelming number of students with problems like these, the task becomes daunting, especially with such a small staff of people trying to manage it all.  We have always tried our best to rectify this problem with school-wide SIP reading and writing goals, logic and reasoning lessons, and an overall commitment to improvement.
We align our curriculum to the current High School Content Expectations, and are eager to transition to the Common Core. We regularly attend sessions at our Macomb ISD and follow the guidelines they set for the county. 
Our students generally come to us with below-level skills for their age and grade level. We believe our new “Response to Intervention” model will help our staff to assess, identify then provide students with the baseline knowledge they need while also advancing them in the regular classroom setting.
Response to Intervention research: www.rti4success.org
In order for teachers to feel comfortable teaching our students a rigorous curriculum, we need to support our learners to have the ability to move up several grade levels within a small period of time. The School Improvement Grant is the one tool we’ve needed in order to execute the amount of change needed to assist our students. We have chosen the Transformation Model because we know we will be able to change the face of this school. Our staff is highly capable. With this funding, the right support measures, our new leadership team, strict academic direction, teacher accountability, one focus, and adequate staff placement within the building, our school has the capacity to meet our goals.  With the SIG, we now have the capacity to achieve significant improvement and change the entire culture of this academy in a short amount of time. 
To implement the transformation model in its fullest capacity, we plan to implement the following staff changes:
Removal of School Principal

We replaced our school principal (Karen Kliewer) who has been leading our high school since 2001. We have replaced her with a co-principal team. This partnership is very deliberate due to the overwhelming tasks of a building leader. One school leader manages daily operations and school policies, while the other is seen as the academic leader. While both co-principal positions will be interchangeable when needed, the roles are necessary for full and effective implementation of the SIG interventions and to implement a steadfast student achievement increase.
New Co-principal, Russ Woodruff:

Russ Woodruff has been with Michigan Collegiate/Conner Creek Academy East since 2000. He received his Bachelor’s Degree from the Eastern Michigan University in Physical Education, then received his Master’s Degree from the University of Phoenix in Educational Administration.  His new position as co-principal will allow him to concentrate on the day to day operations of the high school, while also managing 11th and 12th grade discipline, and overseeing school wide behavior-prevention procedures. 
New Co-principal, Erica Walsh:

Erica Walsh has been with Michigan Collegiate/Conner Creek Academy East since 2002. In this new co-principal position, she is now able to exercise the necessary changes that need to occur in order for achievement to improve. Over the years, with enrollment increasing, a rapid demographic shift taking place, and declining achievement, Erica has learned the drastic and steadfast measures it will take to increase achievement in a heavily populated urban charter school. Erica has a Bachelor’s Degree in English Language Arts and a Master’s Degree in Curriculum and Instruction, both from Michigan State University. 
New Assistant Principal, Kirk Cannon

Kirk Cannon has been an expert in the field for a number of years. He worked many years as an administrator in Flint Public Schools, then worked as a principal of an alternative school. He found great success in his roles, quickly raising achievement in his alternative school. Interested in the charter school movement, Cannon decided to join our team in 2008 as a mathematics teacher with hopes to quickly move into administration. He will now serve as head of the 9th grade academy programming as well as student behavior for 9th and 10th grade. His mathematics background also serves him well as he will oversee our Data Director implementation across the high school.

MISD as our preferred partner for grant purposes

Working closely with the Macomb Intermediate School District will assist us in our school improvement efforts for Response to Intervention, assessment, professional development opportunities, and products they believe will assist us in our mission. We have already attended several trainings on best practices for SIG purposes. They have reviewed our SIG and believe we are on the right path for accelerated achievement. Due to the fact that we are the lowest MME performing high school in Macomb County, they are invested in our mission of becoming a school that is able to compete with the rest of our local area.  They understand that we have the highest percentage of Detroit students in Macomb County, and they are working to assist us in serving our specific population’s needs.
Teacher Placement Shifts and Program Restructuring

In the past, MC has maintained a traditional department structure, with relation to core area teachers. Within the math and ELA departments, the heads of each department will be asked to step down from these leadership roles.  The new structure in place will be titled "ACT Lead Teachers". These positions will replace the traditional "department head" and have a primary focus of improving ACT scores for their department. The ACT Leads of each department will meet bi-weekly to examine data, review ACT College Readiness Standards, and adjust curriculum to align with skills assessed on the ACT/MME. Our Cambridge Education partnership will be a key player for our ACT Lead teachers, as this company will provide us with the testing data we need to assess our students' skill levels from grades 9-11 based on their Explore, PLAN, and pre-ACT test data.  From this data, we will gather a clear idea of how to support our students learning needs in every subject area. 
 In addition to our "ACT Leads" structural change, we have also completely redesigned our high school master schedule.  In the past, students were given many choices for elective courses to take after they completed both trimesters of their core area courses. This created a conflicting message with our students about course importance. An elective course was seen as a casual time, not a time for rigorous learning standards or expectation levels. Our new master schedule has eliminated all electives that served as "space fillers" and have since been replaced with an additional trimester of essential core area classes.  Each student at MC will now be enrolled into three trimesters of ELA and mathematics from grades 9-They will also take 3 trimesters of science in grades 10 and 11, and 3 trimesters of both US History and World History.  Lastly, our character education course entitled Academic Pathway 9, has increased from a one-trimester to a two-trimester course for all incoming freshmen. We have eliminated all courses that were viewed by the student body as "blow off" classes and replaced them with courses that will directly impact their college readiness skills. We will continue to include and promote our Health/PE program as well as our Arts programs. 
In addition to the overall building "core focus + ACT" direction we plan to move, we are also changing course content to include more opportunities for students to reason through problems in science, reading, and ELA. 

With these basic structural changes in place, we believe we will have the capacity to improve drastically in student achievement. 

ACT’s research, titled “Crisis at the Core” explores the idea of more rigorous attention to our curriculum and our core area focus. http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
Lastly, with a Response to Intervention model in place, we know that students must be consistently assessed in order to adapt instruction for our students. 
We plan to assess them using the Cambridge Program: Explore, PLAN, and pre-ACT tests ($72,000 Func. 125), as well as local course assessments. As a response to their achievement scores, we will have programs in place such as Academic Boot Camp ($145,000 Funcs: 125, 119) ABC Credit Recovery with E2020 ($65,000 Func. 225) Cambridge Skill Builder ($72,000 Func. 125), and Read180/Expert 21 for all 9th graders ($120,000 Func. 221)
Our teaching and support staff are very excited about the new support measures to provide a better education using all best practices that are built into our SIP and funded by the SIG. We met with each individual teacher to discuss these plans and how they will be a part of the process.
Urban school best teaching practices research: www.ncust.org
3.  Describe the school’s academic standing in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

	Group/Grade
	MME Reading
	MME Writing
	MME Total ELA

	
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3
	Year1
	Year2
	Year3

	11th
	35
	21
	33
	6
	6
	12
	16
	10
	n/a


4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

This portion of our transformation will be guided by three new building programs: Data Director/Powerschool ($46,000 Func.225), a classroom observation system like “Measuring What Matters” or iObservation (30,000 Func.221) and Cambridge Educational Services* (72,000 Func.125) 
Data Director and Powerschool ($36,000 Func.225) work together to provide a complete academic picture with all useful student data. This data will be used by all staff to view testing trends, and after they give a formative or summative assessment. All data (both district-wide and local classroom assessment) is entered into Data Director where it can be managed and analyzed. Teachers will glean much information from simple data input efforts.  
Cambridge Educational Services ($72,000 Func.125) will be providing our staff with overall testing summaries for the Explore, Plan and pre-ACT tests taken by the 9th, 10th and 11th grades twice per year. Cambridge will provide our school with data analyses within 7 days of taking these assessments. This data will be used to guide our teachers in differentiated instruction appropriate for their students’ skill levels.  The reports are user-friendly and are coupled with a skill-builder supplemental curriculum to refresh a student’s skill level in various areas. This data will be a primary tool for administration to track year long achievement growth in 9th, 10th and 11th grade.
“Measuring What Matters” ($30,000 Func.221) is an administrative data tool that is used to observe teachers in 20 minute increments. The system scores teachers and keeps data based on teacher needs and development. We currently hope to adopt the MWM program or something similar. iObservation is a similar program. We are currently determining the best choice for our school.
With these forms of data: evaluative, formative and summative, teachers and administrators will be able to accurately support teachers and use Response to Intervention methods to assist our students to experience growth.
The well-researched Response to Intervention Program we plan to implement will assist us in focusing on students within 3 tiers:
READING

Tier I students: general curriculum + Expert 21 for 9th graders in ELA, additional trimesters of all core area classes, placed into classes with other Tier I students, Close and Critical Reading, Reading Apprenticeship, TI Navigators in math classes

Tier II students: Read 180 for 9th grade + para-professional, placed into core area general education classes with Tier II students, E2020, Close and Critical Reading, Reading Apprenticeship, English and social studies

Tier III students: Reading co-teacher for pull out purposes, E2020, Access to mobile labs and starboards for hands on learning in math, science, English and social studies

MATH

Tier I students: ACT based math curriculum in geometry and Algebra II, Holt Math, TI Navigator Systems

Tier II students: Required ABC Extended Learning in math, E2020, Tier II adapted math class pacing
Tier III students: Para-professional assistance, web-based math program, E2020, Required ABC Extended Learning
We will test them using the Scholastic Reading Assessment, Explore, pre-ACT or PLAN in order to glean an accurate understanding of our students’ tiers.
SRI: September, December, May
Pre-ACT tests: September, May
Achievement Goals for MC

	5 year trajectory
	
	
	
	

	Grade
	2010
	Yr. 2
	Yr. 3
	Yr 4
	Yr. 5

	
	 
	 
	 
	 
	 

	11th ACT math test
	16.1
	17.1
	18.1
	19.1
	20.1

	11th MME math test
	13%
	23%
	33%
	43%
	51%

	11th ACT read test
	15.59
	17
	18
	19
	20

	11th MME read test
	33%
	43%
	51%
	59%
	67%


5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 
For the first time, all core area teachers in our school will have a common prep period every day of the week for 72 minutes, where they will be able to access one another for peer-assistance. Departments will be able to meet and engage in professional development opportunities together.
Our SIP/ACT Lead teacher team will also meet on a weekly basis before or after school. They have been compensated for the extra time they are spending to collaborate with other teacher leaders. This compensation has been built into the SIG.
Once per trimester, all core area teachers will be given “substitute days” so they are able to meet together as a team for an entire day meet of subject focused professional development. 
At the end of each trimester, administration is holding individual collaborative meetings with each teacher in order to support their needs throughout the school year.

After each teacher evaluation, teachers will have the opportunity to meet with an administrator for coaching techniques based on their observation feedback. 
We understand that our staff needs time to learn from one another in order to improve their teaching strategies with this generation of learners. Collaborative Professional Learning Community (PLC) time is a priority for this reason.
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.

Every other month, we plan to have a community outreach parent night ($9,000 Func.331) which will include dinner, child care, transportation, and an inspirational speaker from the city of Detroit. We will also continue to bring the community together with our established athletic and arts programs.

To prepare for our bi-monthly parent nights, we plan to form partnerships with local Detroit churches and businesses in order to find speakers from the community that will inspire our parents and students. ($9,000 Func.331)
We will continue to implement Academic Incentives program for honor students each trimester However (in general budget).  The academic incentives program has been a meaningful way for our teachers and students to bond outside of the classroom. We started this program three years ago. At the end of each trimester, we gather a list of all students with 3.0GPAs or higher. These students’ names are posted as an invitation to a during-school event. They are pulled out of class for one hour in order to participate in events like “movie and popcorn” and “pancake breakfast”. Students have responded to this program, and we would love to enhance it with raffle prizes. Our Academic Incentives lists have increased in number nearly every year.
We will also hold an ACT celebration dinner for students (and their families) who achieved a 21 or higher on the ACT test each year. (Parent Nights Func.331) 

We will continue to facilitate our 9th grade camp to all incoming freshmen. This has been a wonderful program for teachers, parents and students to meet and begin building relationships before school begins.  Students engage in team building exercises, go on a tour of the school, receive and practice their locker combinations with assistance from staff, see their class schedules, while gaining an understanding of high school policies and credits for graduation.

Academic Boot Camp “ABC” will be another way we plan to build relationships with our student body. Since there will be a smaller group of students attending these sessions each day, the teachers will have ample opportunities to build relationships with students and improve achievement. Between ABC tutoring ($36,000 Func.119), ABC Credit Recovery E2020 (36,000 Func.225), After School Arts (Funcs. 125, 221) Athletics, and ACT Workshop, our after school community will be an ample opportunity to build relationships in a more casual school setting. We are very excited to be able to finally fund this kind of program, as we have desired this type of programming for several years. 
SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 
	School Improvement Grant
	 
	 
	2011-2013

	Detailed Budget: Connecting Budget to SIG Initiatives
	 
	 
	 

	Michigan Collegiate High School
	09089
	 
	 
	 

	
	
	
	
	

	Reform Needs for Content Area Improvement
	Cost yr. 1
	Cost yr. 2
	Cost yr. 3
	TOTALS

	 
	 
	 
	 
	 

	ADDITIONAL STAFFING POSITIONS
	 
	 
	 
	 

	1 literacy teacher (tier III)
	55,000
	55,000
	55,000
	165,000

	1 reading para-professional (tier II)
	16,500
	16,500
	16,500
	50,000

	 
	 
	 
	 
	215,000

	STAFF RESTRUCTURING
	 
	 
	 
	 

	ACT Teacher Coach/Reading Specialist
	5,000
	5,000
	5,000
	15,000

	ACT Math Classroom Lead Teacher
	3,000
	3,000
	3,000
	9,000

	ACT ELA Classroom Lead Teacher
	3,000
	3,000
	3,000
	9,000

	ACT Science Classroom Lead Teacher
	3,000
	3,000
	3,000
	9,000

	ACT Preparation Classroom Lead Teacher
	3,000
	3,000
	3,000
	9,000

	 
	 
	 
	 
	51,000

	CURRICULUM SUPPLEMENTS
	 
	 
	 
	 

	Plan, Explore ACT Tests + Skill-Builders/Data
	36,365
	17,818
	17,818
	72,000

	Critical Thinking Bell Work
	1,000
	0
	0
	1,000

	ELA Components for Tier I,II curriculum
	20,000
	0
	0
	20,000

	TI Navigators for all math classrooms
	11,400
	0
	0
	11,400

	Reading Specialist Coaching /Curricular Materials
	500
	300
	200
	1,000

	Curriculum Review for ACT math focus
	2,000
	1,000
	0
	3,000

	READ 180 (Tier II)/Expert 21 (Tier I) 
	112,000
	4,000
	4,000
	120,000

	 
	 
	 
	 
	228,400

	OPERATIONAL NEEDS
	 
	 
	 
	 

	Bus Services for Extended Learning
	25,000
	16,000
	10,000
	51,000

	 
	 
	 
	 
	51,000

	EXTENDED LEARNING OPPORTUNITIES
	 
	 
	 
	 

	After School Arts Extended Salaries (3)
	8,800
	8,800
	8,800
	26,400

	Academic Boot Camp Head Extended Salary
	6,500
	6,500
	6,500
	19,500

	ABC Credit Recovery Head Extended Salary
	6,500
	6,500
	6,500
	19,500

	ACT Skill Builder Summer School
	4,000
	4,000
	4,000
	12,000

	ABC Hourly Tutoring Pay for Teachers 30/hr.
	14,000
	14,000
	14,000
	42,000

	E2020 Credit Recovery Program
	24,000
	20,500
	20,500
	65,000

	 
	 
	 
	 
	184,400

	TEACHER SUPPORT MEASURES/INCENTIVES
	 
	 
	 
	 

	Teacher Observation System 
	20,000
	5,000
	5,000
	30,000

	MISD Professional Development Sessions
	4,000
	4,000
	2,000
	10,000

	Substitute Teachers for PD Time
	2,000
	2,000
	2,000
	6,000

	ACT Bonus Pay Structure
	32,000
	32,000
	32,000
	96,000

	Data Director for teachers and admin.
	15,600
	15,600
	15,600
	46,800

	 
	 
	 
	 
	188,800

	TECHNOLOGY TO SUPPORT LEARNING
	 
	 
	 
	 

	1 Mobile Computer Lab for SRI + Classrooms
	45,000
	0
	0
	45,000

	10 More Student Computers for labs
	15,500
	0
	0
	15,500

	9 Student Computers for READ 180 
	9,500
	0
	0
	9,500

	1 Data Director Scanners for input
	1,000
	0
	0
	1,000

	 
	 
	 
	 
	71,000

	COMMUNITY ENGAGEMENT
	 
	 
	 
	 

	Community Parent Nights-Speakers/Dinner
	2,000
	2,000
	2,000
	6,000

	 
	 
	 
	 
	6,000

	
	
	
	
	

	TOTALS PER YEAR TO FULLY IMPLEMENT
	YEAR 1
	YEAR 2
	YEAR 3
	 

	 
	507,165
	248,518
	239,418
	 

	 
	 
	 
	 
	507,165

	 
	 
	 
	 
	248,518

	 
	 
	 
	 
	239,418

	 
	 
	 
	 
	 

	TOTAL COST of 3-YEAR GRANT IMPLEMENTATION
	 
	 
	 
	995,101


In order for teachers to feel comfortable teaching our students an accelerated curriculum, we need to support our learners to have the ability to move up several grade levels within a small period of time. The Response to Intervention model provides a strict pathway as to how to do this appropriately for all students. The School Improvement Grant is the tool we need in order to execute our chosen Transformation Model. Our staff is highly capable. With the right support measures, leadership, academic direction, accountability, focus, and placement within the building, our school has the capacity to meet our goal of achieving significant improvement on achievement tests and meeting college readiness standards.

Removal of leaders/staff who have not increased achievement
In the past, MC has maintained a traditional department structure, with relation to core area teachers. Within the math and ELA departments, the heads of each department have been asked to step down from these leadership roles.  The new structure in place will be titled "ACT Lead Teachers". These positions will replace the traditional "department head" and have a primary focus of improving ACT scores for their department. The ACT Leads of each department will meet bi-weekly to examine data, review ACT College Readiness Standards, and adjust curriculum to align with skills assessed on the ACT/MME. Our Cambridge Education partnership ($72,000 Func.125) will be a key player for our ACT Lead teachers, as this company will provide us with the testing data we need to assess our students' skill levels from grades 9-11 based on their Explore, PLAN, and pre-ACT test data.  They will also use our Scholastic Reading Inventory test data to make plans for student learning. From this data, we will gather a clear idea of how to support our students learning needs in every subject area.

Teacher demotions: ELA department head, math department head (both moved to regular teaching positions, replaced with different department heads)

Teacher removals due to overall performance, compliance and restructuring within the master: pre-calculus teacher, journalism/French teacher, biology teacher, Spanish teacher.
Core Subject Area Focus in Master Schedule

 In addition to our "ACT Lead Teachers" structural change ($51,000 in raises, Func. 125) we have also completely redesigned our high school master schedule.  In the past, students were given many choices for elective courses to take after they completed both trimesters of their core area courses. This created a conflicting message with our students about course importance. An elective course was seen as a casual time, not a time for rigorous learning standards or expectation levels. Our new master schedule has eliminated all electives that served as "space fillers" and have since been replaced with an additional trimester of essential core area classes.  Each student at MC will now be enrolled into three trimesters of ELA and mathematics from grades 9-12. They will also take 3 trimesters of science in grades 10 and 11, and 3 trimesters of both US History and World History.  Lastly, our character education course entitled Academic Pathway 9, has increased from a one-trimester to a two-trimester course for all incoming freshmen. We have replaced elective classes with courses that will directly impact their college readiness skills. We will continue to include and promote our Health/PE program as well as our Arts programs. 

In addition to the overall building "core focus + ACT" direction we plan to move, we are also changing course content to include more opportunities for students to reason through problems in science, reading, and ELA. 

With these basic structural changes in place, we believe we will have the capacity to improve drastically in student achievement. 

ACT’s research, titled “Crisis at the Core” explores the idea of more rigorous attention to our curriculum and our core area focus. http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
Include student data in teacher/leader evaluation

All teachers will be assessed based on all students’ ACT, Explore, PLAN, and Scholastic Reading Inventory test data. We will have a data coach to assist us in the analysis process as to ensure that we read the information correctly in order to make informed decisions. Since we are conducting these tests multiple times a year, we can easily assess if a teacher is facilitating student growth or not. In addition, we will be using the “Measuring What Matters” or “iObservation” ($30,000 Func.221) teacher data system to evaluate their classroom teaching and to help support their instructional needs.  If growth does not occur for a large number of students in a subject area, that teacher will become a focal point for supportive measures in the classroom. 
We will provide support for each teacher within the classroom (job-embedded coaching) and provide each teacher with professional development directed toward their areas of weakness. Each teacher will have a professional development plan that will be adapted to his or her needs and desires. By the end of each school year, we should see growth due to our individual support and targeted improvement areas for each teacher. In the case that we do not see student growth, we will reevaluate that teacher’s status at our academy. (see professional development calendar, pg.69)
Urban school best teaching practices research: www.ncust.org
Evaluations Designed with teacher/principal involvement

IRRE’s “Measuring What Matters” or Marzano’s “iObservation” (30,000 Func.221) evaluation system is designed for administrators to evaluate teachers in a more practical and quantitative manner. Administrators will be trained in this system in order to fully implement the evaluation process the way it was intended. Teachers will be made aware of this system and its requirements. Teachers will be an active part of the on-going evaluative process. Each trimester, we will have end-of-trimester meetings with individual staff to review their status regarding student achievement, classroom observations, and supportive measures they may need or desire.
The “Measuring What Matters” system involves an administrator completing regular 20-minute teacher observations using a mobile electronic device. The information then uploads to the administrators computer for analysis purposes. Teachers and Administrators can then have an informed conversation about teaching trends occurring during the observations. 

Measuring What Matters Research: http://irre.org/publications/relationships-matter-linking-teacher-support-student-engagement-and-achievement
iObservation Research: http://www.iobservation.com/iObservation/resource-libraries/
Identify and reward school leaders, teachers, and other staff who increased student achievement

This past spring, our ACT scores showed an improvement in every subject area. We believe this growth occurred due to a more focused “ACT” improvement goal, which included a course called “ACT Test Prep.” As we chose our leadership team for the upcoming school year, we promoted the teacher of this course. She is now the head of our ACT Lead Teacher committee and will oversee all departments and their execution of test prep skills ingrained within the core area classroom.  
Since she is also a certified reading specialist, she will also work as our Tier III reading pull-out teacher, while also providing classroom embedded reading and ACT coaching for our teaching staff. Due to her teaching certification in science teacher, she not only has content expertise in reading, but also science, mathematics and ACT preparation strategies. She has been given a raise with this new set of responsibilities. She is also an eligible participant in the ACT teacher bonus structure.

We also promoted one of our math teachers as our new assistant principal and head of the 9th grade academy. When we did an analysis of his students’ ACT math scores, his students averaged nearly two points higher than the other two math teachers’ sections. We believe he will be a very effective leader in student achievement at the underclassmen level. He has also been very successful in academic achievement at his previous schools. He came to us with the intention to understand the charter school movement since he already had experiences with traditional public schools and alternative schools.
Professional development designed with staff and aligned with comprehensive instructional programs

For the upcoming school year, our goal is to provide professional development for all staff members focused on the following topics:

a. Cambridge Educational Services: 2 full days of training on the Cambridge testing program (Explore, Plan and pre-ACT + data analysis and supplemental skill-builder curriculum) ($72,000 Func.125)
b. Data-Director (MISD): training on the Data-Director program, benefits, inputting, and data analysis ($46,000 Func.225)
c. MAPSA (Michigan Association of Public School Academies): 2 full days of training each year on various topics of teacher interest within the charter school world. This includes sessions on classroom management, latest educational research, teaching techniques, literacy strategies, and more. (in general budget)
d. School Improvement Team Updates/PLCs: This is a peer-to-peer training presented by our School Improvement Team based on the school wide goals for the current school year.

e. Powerschools (MISD): training on our new school data management system for grading, attendance, and day-to-day data management. (no cost)
f. Walk-through training (MISD): this is a 2-day training at the Macomb Intermediate School District for building leaders to learn how to efficiently and accurately observe teachers and assist them in improving their practice. (no cost)
g. Professional Learning Communities: Staff members will be allotted entire school days to engage in an informative PLC session with co-workers within their departments. We will use SIG funds to pay for their classroom substitutes. ($9,000 Func.221)
h. Common planning time: core area teachers will now have common prep hours with their departments every day. They have desired this for years, and we fulfilled this request.

i. RtI (Response to Intervention) (MISD): Administration will be attending a 2-day training on RtI with the intention of bringing the information back to train our entire staff on this model to effect change. 
j: Facilitators of School Improvement (MISD): One building leader will attend these 4 training sessions at the Macomb Intermediate School District on how to facilitate school improvement in a high school setting.

k. Read 180: Professional Development for teachers and para-professionals involved in the Read180 program. ($120,000 Func.221)
l. Content area trainings at the MISD: “Implementing Algebra I units” and “Close and Critical Reading” are two of the subject area trainings which we plan to send various staff members. ($3,000 Func. 221)
m. “Measuring what Matters” or “iObservation” research based teacher observation system (30,000 Func.221)
n. Scholastic Reading Inventory training for the entire staff- focusing on Lexile scores and test implementation (5,000 Func. 221)
o. Training in “Close and Critical Reading”(MISD), “Reading Apprenticeship”(MISD), “Teaching Algebra I Units”(MISD), Data Analysis (MISD), “MME Test Preparation”(MISD) ($3,000 Func.221)
p. Macomb Principals’ Steering Committee for administrators

q. Vision/Mission training- How is our vision a practical part of our everyday teaching?
r. MISD academic representatives- job embedded training/coaching twice per month in ELA and math

s. Job embedded training/coaching from Certified Reading Specialist/ACT coach

Retain staff with necessary skills through flexible working conditions, financial incentives, and opportunities for promotion and career growth.
Under this requirement, we have developed a staff bonus structure based solely on student achievement ($96,000 Func.125). All high school teachers will receive annual bonuses based on their students’ average ACT subject area scores.  16 teachers are eligible for a minimum bonus of 1,000 dollars or a maximum of 2,000 each year when their scores increase by 1 to 2 points on their subject area ACT averages. This bonus structure will assist us in attracting new staff, motivating a focus on student achievement, and retaining staff members during an otherwise stressful transformation period.  Due to the fact that we are a smaller charter school with limited funding, teachers are already underpaid compared to traditional public school teachers. This bonus structure will give our teachers a much deserved incentive.
Our After School Arts (Ext. day salaries $26,400 func.125) program is another way we are providing flexible working conditions for teachers. Due to our core area focus, we were forced to take out art, music and band classes for students. To rectify this problem, we are adding an extended learning opportunity for the arts classes.
Our ABC Credit Recovery teacher and ABC HEAD are also receiving compensation for their after school hours each day to implement the extended learning opportunities around the school.

Ensure that a school is not required to accept a teacher without the mutual consent of the teacher and principal, regardless of seniority.
We are a charter school with teachers that are at-will. We do not accept teachers unless the administrator of the building approves this position. Seniority does not matter at our academy. Most recently, 15 members of our student body also assisted us in choosing their teachers for the upcoming year.
Provide additional compensation to attract and retain staff with skills needed in a transformation school

In addition to our ACT teacher bonus structure, our ACT Lead Teachers will all receive a $3,000 raise ($51,000 func.125) for taking on a leadership position in the school. We believe these team members are crucial to the process of ensuring that our students have college readiness skills.
Instituting systems for measuring changes in the instructional practices that result from professional development

With the implementation of iObservation or Measuring What Matters (30,000 func. 221), we hope to have a more concrete and quantitative way to measure changes in instructional practices. Our administration is excited to bring on a more accurate system of measuring teacher instruction.
Each teacher will have an individual professional development plan for the next 3 years. Within this plan, the teacher’s trainings will be listed, along with feedback from the teacher about what they learned. 
During our 3 individual teacher collaboration meetings, we will discuss this plan with the teacher and reflect on the classroom teachings we have seen based on various trainings they’ve attended.

With the READ180 program ($120,000 func.221), we have a trainer who will come out 6 times per school year for the first 2 years to ensure that the instructor is teaching READ180 the way it was intended. This process will help us to closely monitor and measure changes in this teacher’s instructional practices.

Assessment of Teachers to determine their effectiveness 

We plan to observe teachers weekly using the Institute for Research and Reform’s “Measuring What Matters” program to monitor and assist teachers in the development process.  We will also observe to see if they are implementing the programs and training points we have brought to them. If MWM does not fit our needs, we will utilize Marzano’s iObservation to fulfill our teacher support needs.

In addition to the “Measuring What Matters” or “iObservation” training, both principals are also attending “walk-through” training at our MISD to ensure that we have the proper tools to assess teachers’ instructional practices. With MWM, administrators with use a hand-held device in the classroom. The data is then uploaded into the MWM system for analysis. 

MWM focuses on:

-levels of student engagement, alignment of content, relevance of learning assessments to state testing, rigor of content and teaching methods experienced by all students, regardless of their level of mastery.

Teachers will be supported in their classrooms. We will use this data to support the choices we make for professional development. Teachers who succeed in providing teaching that results in rapid achievement growth will remain on the Michigan Collegiate instructional team.
With Data Director/Powerschool ($46,000 Func. 225), Measuring What Matters ($30,000 Func. 221), and Cambridge Educational Services ($72,000 Func. 125), we can accurately and adequately assist our teachers to increase achievement.
Researching, identifying and implementing an instructional program that is research-based and vertically aligned from one grade to the next as well as state standards

Response to Intervention research: www.rti4success.org 
Core Area Focus/More Time in Core Area Classes research: http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
Increasing reading levels research: http://www.act.org/research/policymakers/pdf/reading_summary.pdf
Practice ACT testing research: http://www.act.org/research/policymakers/pdf/crs.pdf
Zeros Aren’t Permitted (basis of ABC program) research: http://www.edreadysearch.org/content/821/preview-naesp2393_whyzerosshouldnotbepermitted.pdf?rhost=portal.ers.org
Technology in Classrooms Research: http://www.mhhe.com/cps/docs/CPSWP_WakindDead082003.pdf
READ 180 Research: http://www.centeroninstruction.org/resources.cfm?category=reading&subcategory=&grade_start=&grade_end=#153
Research on Struggling Adolescent Readers and Informed Practices: http://www.centeroninstruction.org/files/Adol%20Struggling%20Readers%20Meta-analysis.pdf
On-Line Credit Recovery Research: http://www.centerii.org/handbook/Resources/4_C_h_Credit_recovery_programs_hs.pdf
Measuring What Matters Research: http://irre.org/publications/relationships-matter-linking-teacher-support-student-engagement-and-achievement
iObservation Research: http://www.iobservation.com/iObservation/resource-libraries/
Professional Learning Community Research (Richard Dufour): http://www.nsdc.org/news/jsd/sparks104.cfm
The Response to Intervention program will be our umbrella program for all other programming within our building.  Each program implemented is with the understanding that, in some way, it contributes to student interventions. Within the RtI model, we will assess students initially and intervene with programs such as Read180, Expert 21, ABC tutoring, Corrective Reading, E2020 Credit Recovery, Close and Critical Reading, increased counseling services, continued Academic Interventions, and Cambridge’s skill-builder program.
READING RtI Programs

Tier I students: general curriculum + Expert 21 for 9th graders in ELA, additional trimesters of all core area classes, placed into classes with other Tier I students, Close and Critical Reading, Reading Apprenticeship, TI Navigators in math classes
Tier II students: Read 180 for 9th grade + para-professional, placed into core area general education classes with Tier II students, E2020, Close and Critical Reading, Reading Apprenticeship, Access to mobile labs and starboards for hands on learning in math, science, English and social studies
Tier III students: Reading co-teacher for pull out purposes, Corrective Reading program, E2020, Access to mobile labs and starboards for hands on learning in math, science, English and social studies
Math RtI Programs

Tier I students: ACT based math curriculum in geometry and Algebra II, Holt Math, TI Navigator Systems

Tier II students: Required ABC Extended Learning in math, E2020, Tier II adapted math class pacing, interactive starboards for hands-on learning
Tier III students: Para-professional assistance, web-based math program, Tier III adapted math class pacing, E2020, Required ABC Extended Learning, interactive starboards for hands-on learning

In addition, our Holt mathematics curriculum was adopted in our district two years ago because of its alignment with the Michigan High School Content Expectations. We plan to continue using Holt, as we plan to purchase Holt geometry as well as Holt pre-calculus within the next two school years. This will align our entire mathematics curriculum from 6th-12th grades.  To enhance the curriculum, we hope to purchase Texas Instrument Navigator Systems for every math classroom. In planning to implement a reading course for grade 9, we plan to adopt a curriculum that aligns vertically as well as with the state standards (READ180). We have also initiated a summer long curriculum review in our mathematics department so they have time to reorganize our mathematics content into a more ACT-structured format in Algebra II and geometry.
This ACT article demonstrates the impacts of a system that employs Explore, PLAN, and pre-ACT testing. http://www.act.org/research/policymakers/pdf/crs.pdf
In our ELA department, we have reorganized the entire curriculum ($20,000 Func. 125) to meet the reading needs of our students. We selected challenging reading materials for all grade levels, and have implemented thematic character questions to connect the students with the material they are reading.  Each year maintains a set of (aligned) goals for grammar, writing, literature, vocabulary, and ACT preparation. Each year builds upon the next, with careful attention to process and scaffolding. We based our literature choices on historical significance, character education, cultural impact, and difficulty of the reading levels. ACT’s article, titled, “Reading Between the Lines” focuses on the reasons we need to expose our high school students to upper level reading materials. http://www.act.org/research/policymakers/pdf/reading_summary.pdf
ACT’s research, titled “Crisis at the Core”  explores the idea of more rigorous attention to our curriculum and our core area focus. http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
Promote the use of data to inform instruction

-Cambridge Educational Services data on the Explore, PLAN, and pre-ACT skill-based data reports ($72,000 Func. 125)
-Data Director for student data profiles and assessment input/analysis of achievement data ($36,000 Func. 225)
-iObservation or Measuring What Matters for instructional data ($30,000 func. 221)
-ACT Lead Teachers weekly meetings to make sense of all data points and how to intervene ($51,000 Func. 125)
-Scholastic Reading Inventory given to all students, 3 times per year, to track growth (part of Read180 portion, Func. 221)
-Regular classroom assessments inputted into Data Director ($36,000, Func. 225)
Conducting periodic reviews to ensure that the curriculum is being implemented with fidelity

In addition to our weekly teacher observations using Measuring What Matters or iObservation, the administrative team will meet with teachers individually 3 times per year to discuss curriculum alignment, classroom performance, ways we can support their needs, and their progress toward meeting their achievement goals. Their final meeting is an evaluative conversation about overall student growth and teacher performance. We will meet with staff in September, December, March, and June each year (June is their final evaluation meeting).

In addition to the implementation of an RtI program, we will also add 1 para-professional ($50,000 Func.125) to assist in our high school reading classroom. While her primary function will be to assist struggling students and improve 9th grade literacy skills, she will be an added support to teachers in the building to assist them in supporting students with learning needs. 

Our English 9 teacher and reading para-professional will have embedded professional development from our Scholastic trainer 6 times per year for 2 years.
Our reading specialist/ACT coach will implement regular job embedded training with classrooms. Administration will meet with this staff member regularly to monitor classroom teaching delivery and support measures for their improvement.
All Teachers Will Have:
-Documented Weekly Observations by an administrator with optional meetings to discuss performance evaluation (unless administrator requires it due to a poor observation experience)
-3 collaborative meetings with administrators, 1 each trimester

-Professional Development Plans to cater to their desires/needs as a teacher

-(new to school or field) Mentor teachers to support and help with effective teaching strategies
Use technology-based supports and interventions as part of the instructional program

Our Read180/Expert 21 program for all 9th graders includes a daily software component ($120,000 func. 221). Read 180 is intended for Tier II students (1-3 years behind level) and Expert 21 is intended for students on-level. This instructional program will assist students in order to increase reading levels as well as utilize technology-based learning. We will have 9 student computers in one ELA classroom ($10,000 func.225) for this purpose.

To meet the needs of our tier II or III students with credit-recovery needs, we plan to include two periods dedicated to on-line classes of varying subject areas ($65,000 Func.225). Each student’s program will be catered to his or her curricular and credit-granting needs. We have selected E2020 for this purpose. In addition, our 11th grade students will all engage in an on-line literacy course during their third trimester to enhance their college readiness. Due to the drastic shift in our master schedule in order to maintain a core area focus, E2020 met our need to “catch up” the students who used to have room in their schedules to retake classes to gain credit. 
They no longer have extra room in their schedules to do this, so E2020 ($65,000 func.225) will ensure that our students are given the opportunity to make up credits during or after school in order to graduate on time.
For our teacher observation system, MWM is a technology based tool ($30,000 func. 221) that is carried to and from teachers’ classrooms. The data then transfers to an administrator’s computer for analysis and record keeping. This will greatly assist the administrative team in conducting a more streamlined observation system. 

In addition to our other technology needs, we also desire a mobile computer lab for assessment and classroom teaching purposes ($45,000 Func.225). Since our Ed Performance and Scholastic Reading Inventory testing are all computerized, we hope our mobile computer lab will assist us in less classroom disruptions when assessments occur. We hope to be able to roll in the computer lab whenever we need to assess groups of students for data purposes. We also hope to use these labs on a regular basis for classroom teaching. Teachers often request the media center and lab when it is already filled. In today’s society, access to technology is unparalleled for today’s youth to learn material in a modern way. Our staff has requested a mobile lab for years, and we desire to fulfill this technology need. Students will now be able to write more essays, do more web quests, do more research, and use computers as tools for learning.

Lastly, we will add 10 new student computers (5 per lab) ($10,000 func.225) to our computer labs. This way, we will have at least 29 computers per lab. Currently, if a computer is “down” students have limited choices. In the past, students have had to pair up at computers. We believe that every student should have his or her own computer in order to have a maximized learning experienc. These labs are used by all core area teachers, as well as our computer classes, ACT prep, and Leadership. Currently, we have 24 computers in each lab, and we will now have classes with 29 students. This funding will ensure that every student will have his or her own computer during computer enhanced lessons.
Summer transition programs or freshmen academies

We will continue to offer our “9th grade camp” to incoming freshmen. During this camp, we engage in team building activities, assess in math and reading, discuss policies, credits, GPA, give students their schedules, give a tour of the school, and assign lockers.  This year, we are testing students using the Scholastic Reading Inventory and a mathematics placement test created by the MISD. We hope that these 2 tests will give us a more accurate idea of how to place and service our students under the RtI umbrella. 
In 2007, we started our 9th grade academy. We will continue to offer this program which includes:

· Academic Pathway 9 Character Education course (adding another trimester for 10-11)

· 9th grade camp to assist in the transition process
· Counseling services for groups and individuals
· 9th grade academy head to review grades and call home regularly

Credit Recovery programs, reengagement strategies, smaller learning communities

Credit recovery will be offered at MC: during school, after school and during the summer time. If a student chooses to recover credit within the regular school year, he/she will be taught using an on-line curriculum -E2020 ($65,000 func 225). If a student has difficulty with that option, we will also offer free summer school for ELA and math. In addition to the free credit recovery courses, we also offer an ACT skill-builder course for any interested 10th or 11th grader who would like to learn ACT skills in a small and familiar setting.  We provide all certified instructors and bussing ($50,000 func.261) to and from our summer school 
Early warning systems to identify students who may be at risk of failing to achieve or graduate

With the RtI model in place, we will ensure that students are assessed, placed and serviced based on their learning needs. 

Students who are not submitting assignments, has a confirmed tier III status, and/or are receiving 69% and below on assessments will be required to attend “Academic Boot Camp” (ABC). Parents will be called weekly in order to ensure that students attend. Parents will be given a contract to sign regarding this process.

Students in danger of failing due to credits will be enrolled into our in-school credit recovery (CR) courses and will attend our after school ABC CR program ($65,000 func.225) until credits are caught up for graduation.

Increased Learning Time

To increase learning time at Michigan Collegiate, we are implementing a program called “Academic Boot Camp” or “ABC” which will take place Mondays-Thursdays from 3:45-4:45 ($36,000 func.119). Students will be required to attend ABC if they are not experiencing success in their core area classes. If a student receives a 69% or less on the previous week’s assessment and/or has two missing assignments in a given class, this student is required to attend ABC on the designated day for that subject area. Each day is designated a subject area, and each teacher in this department reports to ABC on said day.  This way they can each assist their own students with correcting his/her tests, working on skill building, and making up work that has not been submitted. This program is modeled after “Zeros Aren’t Permitted” or “ZAP.” http://www.edreadysearch.org/content/821/preview-naesp2393_whyzerosshouldnotbepermitted.pdf?rhost=portal.ers.org
For students who need to recover course credits, ABC will also have a program for those students in need. This portion of the extended learning is called “ABC Credit Recovery” and will be held in the computer lab and media center from 3:45-4:45 Monday-Thursday. We plan to use the E2020 system. We plan to offer AP courses throughout our grant period once we’ve established our RtI program process.
On-Line Credit Recovery Research: http://www.centerii.org/handbook/Resources/4_C_h_Credit_recovery_programs_hs.pdf
In addition, since the daily school schedule is comprised mostly of academic courses, we are implementing “After School Arts” or “ASA” for students who are interesting in joining the school musical, competitive choir, jazz band, or art.  This program will also last from 3:45-4:45 Mondays-Thursdays.

We will provide late bussing for all students participating in ABC or ASA. We are also paying staff members accordingly to implement said programs. Additionally, we are providing a snack and drink each day for all students involved.
All of this programming is in addition to the below mentioned core class focus in the new master schedule. All core area classes are comprised of three trimesters now instead of two. This means students will have 72 more minutes per day for 12 weeks of each of their content areas. We eliminated most elective courses from the regular school day and added them to our after school programs.

Establish ongoing mechanisms for family and community engagement

Every other month, we plan to have a community outreach night which will include dinner, child care, transportation, and an inspirational speaker from the city of Detroit. We will also continue to bring the community together with our established athletic and arts programs. (9,000 func.331)
Forming partnerships to create safe school environments that meet students’ social, emotional and health needs.

To prepare for our bi-monthly parent nights, we plan to form partnerships with local Detroit churches and Detroit Area businesses in order to find speakers from the community that will inspire our students and parents. ($9,000 func.331)
Creating times for students to build relationships with faculty and other school staff.

We will continue to implement our Academic Incentives program for honor students each trimester. However, we plan to improve this program by offering student raffles and more exciting activities for teens.  The academic incentives program has been a great way for our teachers and students to bond outside of the classroom. 

We will also hold an ACT celebration dinner for students (and their families) who achieved a 21 or higher on the ACT test each year. 
We will hold an annual informational ACT night for 11th grade parents interested in assisting their students at home with ACT preparation.
We will continue to facilitate our 9th grade camp to all incoming freshmen. This has been a wonderful program for teachers, parents and students to meet and begin building relationships before school begins.  Students engage in team building exercises, go on a tour of the school, receive and practice their locker combinations with assistance from staff, see their class schedules, while gaining an understanding of high school policies and credits for graduation.

Academic Boot Camp, ABC Credit Recovery, ACT Workshops and After School Arts will be another way we plan to build relationships with our student body. 
Since there will be a smaller group of students attending these sessions each day, the teachers will have ample opportunities to build relationships with students and improve achievement.
Choosing and implementing approaches to improve school climate and discipline

As we continue to improve our school climate, we have decided to expand our Academic Pathway 9 course. This is a character education course we began implementing 4 years ago for all incoming 9th graders. We use the school-connect curriculum to facilitate the content of the course. In the past, this has been a 1 trimester course, which will now become a 2-trimester course. We hope that the expansion of the program will allow us to more thoroughly cover the essential teen-focused topics that students deal with on a daily basis. Organization, meta-cognition, peer pressure, interpersonal skills, and study habits are all topics covered in this course.

Technical assistance from an external provider

Charter Technologies is our external provider for technology purposes. We have been loyal partners for years and continue to foster this relationship. This year, we plan to add to our existing technology through the addition of a mobile computer lab and starboards in every classroom equipped with wall-mounted speakers. 

Scholastic is also assisting us with our technology needs in order to fully implement our SRI tests and READ180.

Increasing learning time for instruction in core academic subjects and other subjects that contribute to a well-rounded education.

In addition to Academic Boot Camp (see above) we have changed the master schedule to reflect a dedication to core area knowledge. Most core area classes are taught for three trimesters, versus the old system which allowed for two trimesters of each core area course. For example, Algebra I will be comprised of Ia, Ib, and Ic. Each student at MC will now be enrolled into three trimesters of ELA and mathematics from grades 9-12. They will also take 3 trimesters of science in grades 10 and 11, and 3 trimesters of both US History and World History.  Lastly, our character education course entitled Academic Pathway 9, has increased from a one-trimester to a two-trimester course for all incoming freshmen. We have eliminated all courses that were viewed by the student body as "blow off" classes and replaced them with courses that will directly impact their college readiness skills. We will continue to include and promote our Health/PE program as well as our After School Arts programs. http://www.act.org/research/policymakers/pdf/crisis_exec_summary.pdf
Teacher collaboration time to plan and engage in professional development within and across grades and subjects.

For the first time, all core area teachers in our school will have a common prep period where they will be able to access one another for peer-assistance. Departments will be able to meet and engage in professional development opportunities together.

Once per trimester, all core area teachers will be given “substitute days” (9,000 func.221) so they are able to meet together as a team for an entire day of subject focused professional development. 
2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

Both Data Director and Powerschool ($36,000 func.225) are two new data programs that will assist teachers and administrators with monitoring and detecting at-risk students.  These systems create data profiles on each student in order to glean an accurate and thorough picture of student achievement. Administration will be viewing these programs on a regular basis to be sure students are on-target. Students with low grades and missing assignments will be required to attend our after school ABC program “Academic Boot Camp” ($36,000 func.119) until we see their grades and achievement levels increase. 

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

The following RtI cycle will occur throughout each year at MC (more details shown on page 14).

Testing Data and Overall Intervention Cycle

A. SRI testing+Explore/Plan/Pre-ACT pre-testing (Sept.)

B. ACT TEAM MEETINGS to understand Data

C1. ACT TEAM MEETINGS to plan for skill-based interventions 

(B-C1 repeats several times throughout school year)

C2. Admin meetings to reorganize students into Tier-based schedule

E. Department meetings to collaborate and implement plan

F. Implementation and Monitoring of Plans (by admin and team)

G. SRI testing to see growth

(B-F cycle again)

H. SRI+ Explore/Plan/Pre-ACT post-testing (March and May)

I. Teacher evaluations and bonus’ based on growth in subject areas (June)

During these cycles, administration will present data at school board meetings to demonstrate our progress. We will also send letters home with Data Director profiles and Cambridge analysis sets so parents can see their student’s progress in a clearly displayed manner.
iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

This portion of our transformation will be guided by three new building programs: Data Director/Powerschool ($36,000 func.225), Measuring What Matters ($30,000 func. 221), and Cambridge Educational Services ($72,000 func. 125). Data Director will be used by all staff after they give a formative or summative assessment. All data will be entered into Data Director where it can be managed and analyzed. Teachers will glean much information from simple data input efforts.  In addition, our MISD has uploaded hundreds of common assessments for county-wide usage. We plan to utilize these tests as much as possible. They range from content area tests to ACT preparation tests, all with cooperating answer sheets for student use and keys for teacher use. Cambridge Educational Services will be providing our staff with overall testing summaries for the Explore, Plan and pre-ACT tests taken by the 9th, 10th and 11th grades. Cambridge will provide our school with data analyses within 7 days of taking these assessments. This data will be used to guide our teachers in differentiated instruction appropriate for their students’ skill levels.  The reports are user-friendly and are coupled with a skill-builder supplemental curriculum to refresh a student’s skill level in various areas.

When problems arise, such as lack of achievement in certain areas, staff members will be made aware of the areas and given coaching as to how to best teach these concepts. 

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.
Michigan Collegiate High School’s professional development plan for the 2010-2011 school year is already completed. This plan was written based on our our ACT lead teacher’s perception of teacher needs, teacher requests, school board suggestions, and administrative opinions about teacher and staff development. Our plan is both detailed and aligned with the NSDC’s standards for staff development. 
The chart below displays a brief monthly professional development schedule which the high school will follow this year. (Please see NSDC standards portion following monthly chart.) It is easy to see that our main focus is teacher development in the area of literacy, as we believe is the core of our achievement problem.
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Adherence to National Staff Development Council Standards
I.Staff Development that improves the learning of all students (Context Standards)
1. Organizing adults into learning communities whose goals are aligned with the district (PLCs).

Every MC department has been given common prep periods, 72 minutes in length, M-F. This time has been given in order to ensure this goal of engaging in PLC discussions with peers.

Every department also has “PLC days” where each member of the department is being given a substitute teacher so the department is able to spend an entire work day aligning curriculum, reviewing data, and engaging in conversations about their content area struggles. (2 days for each dept in 2010-2011, 3 days for each dept in the following years)

2.Requires Skillful school and district leaders who guide continuous instructional improvement.

Nearly every month, myself and Lead Teacher Carrie Kaminski, will be facilitating professional development meetings with the high school staff. This year, we are covering the following instructional topics: Close and Critical Reading, Response to Invervention, Data Review and Analysis, Book Club “What Great Teachers Do Differently” (11-12 year: Rafe Esquith’s “There are No Short Cuts”), and the Common Core. 

3.Requires resources to support adult learning and collaboration.

We are using SIG funding to support all teacher learning and collaboration. We plan to spend $471,000 dollars within the next 3 years in order to ensure instructor learning takes place at our academy.

II. Staff Development that improves the learning of all students (Process Standards)
1.Uses Disaggregated student data to determine adult learning priorities, monitor progress and help sustain continuous improvement

2. Uses multiple sources of information to guide improvement and demonstrate its impact

Each week, our ACT lead teachers will meet with before school (Wed) or after school (Tues) to discuss current student achievement data, while creating plans for intervention for each department.

As a school, administration will ensure that school-wide SRI testing (3 times/yr), and pre-ACT testing (2 times/yr) all take place in order to provide overall school growth data. This data is being reviewed at staff meetings twice next year, and each week at ACT Lead teacher meetings. ACT lead teachers will also bring this data back to their departments on a regular basis to implement intervention procedures.

3.Prepares Educators to apply research to decision-making.

One key element of the SIG interventions is that every method we are using is research based. Teachers will consistently hear this term and will understand why we chose the interventions they are executing. They will know that their decision-making needs to have a rationale, which must be research-based in order to work.

4.Uses learning strategies appropriate to the intended goal.

In all of our upcoming teacher trainings, we make sure that the strategies chosen are appropriate and have proven success rates for the subject area and academic objectives.

5.Applies knowledge about human learning and change.
In our Academic Pathway 9 course (character education), we teach an entire unit on meta-cognition and the multiple ways we learn. We consistently use these strategies in staff meetings to review modern “Best Practices” for learners. New this year we are teaching the book “Brain Rules” in our Health classes. This book demonstrates learning from a scientific perspective. We hope to eventually train our entire staff about the contents in this book. We have conducted several trainings on brain research and best ways to engage the human mind.

6.Provides educators with the knowledge and skills to collaborate.

All ACT Lead teachers will be taught how to run effective PLC meetings in order to glean productivity. We will follow Richard Dufour’s methods of running PLCs.

III. Staff development that improves the learning of all students. (Content Standards)
1.Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement. (Equity)

During professional development week this year, as we introduce the SIG initiatives, our first training is on holding high expectations for our children. We believe this has been an area of weakness that needs to change. We are starting the year with a strong message and training about ways to have high expectations in an urban setting.

2.Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Quality Teaching)

All of our professional development choices are based on this standard of Quality Teaching. In addition to our plans, we always allow for teachers to request professional development opportunities they believe they need in order to deepen their own knowledge. We know ourselves best.
3.Provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Family Involvement)

At MC, we are a commuter school, so family involvement is a challenge. We are training the staff this year to use Powerschools so parents will be able to easily check on-line for updated student progress. Additionally, we always emphasize both calling and emailing with parents to engage in important dialogue about academic successes, failures, and behaviors in the classroom. We train teachers to call all parents within the first two months of school to develop rapport in the beginning. We will also send a regular achievement report from Data Director.
We also require all staff members to attend P/T conferences and our annual district barbeque (big family event).

We also train our teachers on understanding poverty lines and values in order to communicate with our families.
3. List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Erica Walsh, Co-Principal

Russ Woodruff, Co-Principal

Kirk Cannon, Assistant Principal

Chuck Meredith, Superintendent

Karen Smith, Assistant Superintendent

Kelly Wille, District Accounts Business Manager

Carrie Kaminski, ACT Lead Teacher

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

Carrie Kaminski, ACT Teacher leader/Reading Specialist: Evaluating data, interpreting results, implementing ACT teaching strategies, tier III reading pull out program, job embedded coaching for teachers in teaching ACT and reading strategies
ACT Lead Teachers: Working within specific core area departments to implement effective teaching strategies based on student data generated from SRI and practice ACT tests. 

(Ms. Koenigsknect, Mr. Guthat, Mr. Niedballa, Mr. Knight)

ABC Extended Learning Head: Oversees the after school tutoring program.  This head is responsible for organizing student attendance, contacting parents and following through to ensure that the program is working  (Holly Focker, Guidance Counselor)
ABC Credit Recovery Head:  Responsible for students who are at risk of not graduating on time.  Oversees on-line courses so students may redeem credit  (Lee Walsh, teacher)
Data Director oversight: Train teachers in Data Director program, assist in classrooms, monitor testing (Kirk Cannon)

*=pending MISD or MDE approval
Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X
X

X

NA

X

X

X

X

X

		
	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

	X
		
	• Schedule 

	X
		
	• Length 

	X
		
	• Financing 

	X
		
	• Instructors 

	X
		
	• Evaluation 

	X
		
	• Mentoring 

	X
		
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	X
		
	• Approval of allocation 

	X
		
	• Change of allocation midyear 

		X
	
	Major contracts for goods and services

 • Approval process streamlined 

	X
X

		
	• Restrictions (e.g., amounts, vendors) 

	X
		
	• Legal clarifications 

	X
		
	• Process 

	X
		
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	X
		
	• Timeline 

	X
		
	• Points of contact 

	X
		
	Auditing of school financial practices Process 

	X
		
	• Consequences 

	X
		

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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