Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.

Weston Preparatory Academy is committed to becoming an excellent school exemplified by strong leadership, excellent teachers, high-quality curriculum and instruction, and a safe and supportive learning environment that creates a culture of trust, respect and academic achievement for all students.  The staff and faculty of Weston are prepared to seize this unique opportunity provided by the SIG funding to quickly and boldly plan, implement, demonstrate and assess rigorous interventions for a Tier II school and will use the funds to implement the Transformation Model. Weston will use SIG funding to supplement its current instructional program.  The funding received from the SIG will compliment programs already in place.  Weston’s current Title I funding program is utilized in the following manner:
Title I , Part A – Basic


-
10% set aside for SES ($20,535)


-
Title I Teachers  (2) ($105,000)


-
Title I Parapros (2) ($74,952)

Title II A- Teacher/Principal Training


-
PD – Promethean Board (integrated white board) training; conferences and job-embedded PD ($23,895)

The SIG does not request funds for these any of these activities.  There is no supplanting of services or funding from current Title programs.

Weston’s SIG addresses the four core areas of: (1) Leader and Teacher Effectiveness; (2) Instructional Reform Strategies; (3) Increase Learning Time and Community-Oriented Schools; and (4) Operational Flexibility and Sustained Support.
1.
Leader and Teacher Effectiveness.  The components of the plan for addressing leader and teacher effectiveness including the following:

(1) remove the principal and appoint a search committee to evaluate and recruit strong leadership for the school (accomplished);

(2) remove ineffective teachers and programs (accomplished);

(3) train and develop teacher-leaders;

(4) implement a transparent and equitable evaluation system for teachers and principals that take into account student growth and professional practices;

(5) have teachers and principals develop an evaluation plan with multiple opportunities for assessments of performance

(6) create a reward and incentive system to recognize teachers and leaders who have increased student achievement  
(7) allow building principals to select and hire their teachers without regard to longevity (non-union, single site building)
(8) provide ongoing, high-quality, job-embedded professional development, including release time, stipends, and increase time for teacher collaboration and implement a system for measuring the effectiveness of the professional development to ensure it remain relevant and appropriate to address the goals of the school improvement plan

(9) create financial incentives and opportunities for career growth to attract, recruit and retain highly qualified teachers and leaders

2.
Instructional Reform Strategies.  The components for the plan to address comprehensive instructional reform strategies include the following:

(1) hire a data coach to closely monitor and analyze data; use of online technology to ensure that the curriculum is vertically aligned; use of math and ELA coaches to identify and train staff in evidence based instructional strategies to increase teacher effectiveness

(2) use student response systems; education software, interactive technology and manipulatives to differentiate instruction and provide continuous opportunities for all types of student assessments

(3) implement a school-wide response to intervention model

(4) provide professional development for teachers to increase effectiveness to support all learners, including students with disabilities in their least restrictive environments

(5) integrate technology within the core curriculum for teaching, supporting, supplementing and for use as interventions in academic support by providing each teacher and classroom with the technology needed

3.
Increasing Learning Time and Community-Oriented Schools.  The components of the plan for increasing learning time and creating a community-oriented school are as follows:

(1)  restructure the master schedule to allow for increased time in core academic subjects

(2)  implement activities and supports for families and parents which foster and preserve community relationships

(3) create extended day and weekend opportunities to participate in supplemental educational services, enrichment activities, parental involvement activities, and community-organization activities

(4) Implementing schools programs such as “Character Counts” and Peer Meditation to improve school climate by focusing on character education.

(5)  implement peer behavior modification programs to create a conscience social awareness of all cultures and eliminate bully, intolerance and harassment

4.
Operational Flexibility and Sustained Support.  The components of the plan for addressing operational flexibility and sustained support are as follows:

(1) budgeting, staffing, calendars, purchasing is conducted at the school building level

(2) all activities and components for the SIG funds were developed by the building level school improvement team with collaboration for all staff members

(3) grant coordinator position at the building level to ensure fidelity to the grant, implementation of the components, and fiscal responsibility for expenses 

(4) sustainability will occur through the development of teacher leaders, train-the-trainer programs, the establishment of infrastructure and supplies/materials which will require minimal future financial outlay,  and creation of programs and master schedules for the school to follow and maintain.
(5) parent community coordinator will establish and create a master calendar of activities that can be sustained each year and supported by the parent organization created to foster and preserve community relationships.
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	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

X  Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.



	


LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Weston
   X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)

Weston’s SIP Team used the Data Coach provided RESA and the SSOS to analyze the MME and MEAP data and to assess the needs of the school.  The team, in consultation with SSOS, board of directors, school superintendent, teachers and parents, selected the Transformation Model.  In addition to assessing the school’s need, the committee reviewed all of the components of the intervention and developed strategies and budgets to address each component as it applied to Weston’s specific areas of need. Included herein is a budget component that has been attached to each strategy to be used in the Transformation model (ie. S001).
Weston Preparatory Academy, a kindergarten through 12th grade public academy, was identified as a Tier II secondary school for the SIG grant based upon MME test performances scores from the 2007–2008 and 2008– 2009 academic years.  In 2007-08, 28.6% of Weston 11th grade students were proficient in reading while 32.7% were proficient in 2008-2009.  In math, 3.2% were proficient in 2007-2008 and 18.4% in 2008-2009.   Weston closed it high school at the end of June 2010 and therefore graduation rate is not addressed in the Transformation Model.
Review of MEAP data from 2007-08, 2008-09 and 2009-10, has identified achievement gaps in mathematics and reading that lead to a gradual but significant decline of student understanding in Grade Level Content Expectations (GLCE) concepts and skills by 6th grade.  In addition, the subgroup achievement for students with disabilities was less than proficient for two of the three years.  Data collected from national normative scores (Scantron Performance Series) show that students in grades 4th through 10th scored below the 50th percentile. 

These declines may be attributed to instructional causes, discrepancies in the enacted curriculum, and/or other systemic challenges within the Weston school community.
In looking at factors, other than student achievement, there were enough positive indicators to support the decision to implement the Transformation Model.  The Transformational Model appropriate for Weston for several reasons. First there are numerous indicators that demonstrate success and potential in the K-8 building.  Although we identified areas of weakness and we have been able to provide a framework to improve these areas.  While exploring the closure option, our team decided that since we were a single site district, the school could not enroll students in a higher performing school in its district.  In looking at the components of Restart Model, Weston is already a charter school and so this option would not benefit or change performance of the school.  In evaluating the Turnaround model, it we determined that the school could not adopt a new governance structure as it currently reports to the board of education and Oakland University as required by its charter contract.  Therefore, the Transformational Model was most appropriate.
Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  

To effectively implement the Transformational model, school improvement funds will be targeted at areas of greatest need including analysis of data to set the direction of instruction, creating a framework for using disaggregated data to close achievement gaps, establishment of annual targets and measurements  to provide feedback  for instructional decision-making and to monitor student learning.   Weston will use SIG funding to supplement its current instructional program.  The funding received from the SIG will compliment programs already in place and will not supplant any programs or activities.
The team reviewed and scored the building and district on its capacity to implement the required activities on the intervention model.  Based on its assessment, the school has the capacity to use school improvement funds to provide adequate resources to fully implement the required activities as outlined in this plan.
Attachment V

Rubric for Scoring District Capacity to Address

Persistently Low Performing Schools

Implemented

(3 points)

Exemplary*

(1 point)

Process Review: Michigan Comprehensive Needs Assessment

At least 17 of the 19 key characteristics are rated as “implemented” or “exemplary” and there is a plan to address the 2 key characteristics that need attention

All of the key characteristics described in the comprehensive needs assessment are rated as “implemented” or “exemplary”

Core District Function:

Management and Operations 

The district provides systemic processes that address:

· A balanced budget but many payments are late to creditors

· Data systems are in place but staff cannot access individual student scores as needed

· Most buildings are in good repair, but some are in need of structural change

· Technology is in place for teacher use, but only “interested” staff is trained and uses it consistently

· Children are transported on busses that consistently meet with a passing grade on state inspections

Systemic processes are in place to provide:

· Fiscal accountability including a balanced budget and timely payment of expenses

· Data systems that provide rapid information to teachers to inform instruction.  Teachers are highly trained on use of technology and use of data

· Buildings with adequate lighting, technology, cleanliness and repair

· Transportation that is consistent and safe

Core District Function:

Teaching and Learning
There is an understood direction for teaching and learning.

· The curriculum is aligned in some, but not all, subject areas to the state standards

· Assessments may be in some departments or grade levels, but not in all subjects

· Data systems reflect state scores at the student level, but do not provide other district or content area information

· Materials are textbook based, and no supplemental materials are a part of the curriculum

· Some highly effective teachers exist, but do not have access to professional development except at the district level

· Training and support is provided by outside providers, with some follow up at the district level

The district provides, supports, and sustains, through a written, systemic plan for:

· An aligned curriculum to state level standards

· District wide and school level formative and summative assessments

· Data systems for storing, collecting, and disseminating school and district level data

· Materials including textbooks and technology needed for instruction

· Human capital that is highly effective and maintains up to date teaching strategies. New teachers have a strong induction process on management, content, and curriculum procedures

· Knowledge and expertise to support and train district staff

Contextual Capacity:

Labor and Board Relations

Either the board or the professional Labor Organization supports a district-wide school improvement effort that:

· Is system wide

· Is linked to needs at a broad level, with no benchmarks

· Is communicated in traditional ways (ie, newsletter) one or two times

· Reflects a vision of rapid school improvement

· Allows for the placement of some resources, but in general are taken as contract exceptions as opposed to a way of operating

· Accountability is determined inconsistently

Both Professional Labor Organization and the Board of Education agree on a district-wide school improvement effort that:                                

· Is system-wide

· Is linked to needs

· Is communicated consistently to a variety of audiences

· Reflects a vision of rapid improvement

· Allows the placement of resources, including human, into schools most in need of improvement

· Holds each entity mutually accountable for results
Contextual Capacity:

School Consolidation
The district has had to consolidate or close schools, but other than a physical move, student cohorts and teaching cohorts remain stable (ie, two schools merge into one).

· Teacher retention remains at least 90% without factoring in  student population decreases

· Administration is consistent for a building for at least 3 years

The district continues to demonstrate stability in:

· The number of schools within a district has remained the same for a period of years

· Teacher retention within the district in at least 90%

· Teacher retention within a building is at least 90%

· Administration is consistent within a building with a principal remaining at a school for at least 3 years

· Administration within the district is consistent, with at least 80% of central office remaining the same over at least 3 years

Contextual Capacity:

Human Resources

· The district has an evaluation plan for all staff

· There is a district wide plan to improve teaching and learning.  Some teachers may be exempt (ie art, PE) from the professional development

· Planning time is before or after school as needed

· The district has the capacity to recruit, induct, evaluate, retain and /or releases district and school staff and administration

· The district has a systematic plan to improve teaching for all staff, including senior teachers and administration

· Teachers and other instructional staff have a common time to plan and evaluate lessons, and to observe each other teaching
Transformational model has been identified as a intervention strategy.    Emphasis on developing and increasing teacher and school leader effectiveness (S040), providing professional development that is ongoing, high quality, and job-embedded (S018-S024,S040), comprehensive instructional reform strategies and use of data (S022) to implement an instructional program that is research-based and vertically aligned with the content expectations (S024) will address identified areas of challenge such as achievement gaps in both mathematics and reading and require systemic reform.

The development and use of local formative assessment in the classroom (S001,S002, S016) as well as pre and post testing (S021)  will provide more authentic data to further drive targeted instructional strategies as well as provide Tier I data to better facilitate the implementation of a Response to Intervention (S013, S014, S015, S021) program to assist struggling students in math and reading.  Through the use of Student Response Devices, (S003) this data will be immediate, allowing for instructional strategies to be differentiated once staff are provided on-going training in instructional differentiation (S021) to meet the skills of all students. 
The school will increase learning time during the day by instituting parallel blocks.  This consists of a daily 90 minute literacy block and a 90 minute Everyday Math block delivered to all children.  A comprehensive balanced literacy model (Treasures by McGraw-Hill – Leveled Readers) calling for daily guided, shared and independent reading using leveled readers and writing as well as vocabulary and word study instruction will be fully implemented in all classrooms.  An additional 90 minute block will emphasis basic math skills in the classroom combined with the Everyday Math approach using manipulatives, games and interactive programs. This is our opportunity to provide Tier 1 Instruction. What we teach during these  blocks of time will be determined by the needs of the students.. We will measure the needs of the students using formative assessments, such as authentic pre and post assessment and then will break them into groups based upon need.  We will schedule the assessments that we will administer by marking period, on a Common Assessment Calendar for each grade level. This Common Assessment Calendar will list the assessments we will administer in all of the classrooms in each grade level during each marking period. These common assessments will measure each student’s proficiency level in Reading, Writing, and Math.  With the assistance of a data coach, we will analyze the formative assessment data. When we look at the results of an assessment we are looking for the RTI (Response to Intervention). The RTI will show us how far away or how close each student is from being proficient in Reading, Writing, and Math (relative to their grade level). We will use this measurement and the assessment results to determine where to go with our next round of instruction (Tier 2 Instruction).

 Expand the quantity of leveled readers and include increase the number of informational text available (S004-S006).  Use additional materials such as Reading Rods and other listening based interventions to supplement instruction (S009-S010).  Add an additional 90-minute parallel block for the implementation of Everyday Math that will combine classroom instruction with hands-on activities that include math games, manipulatives and interactive activities.  Consumables for both blocks are required (S007).

As required by the Transformational model, a new principal has been hired for the 2010–2011 academic year.  This leader has experience working collaboratively with the identified effective and dedicated staff.  In addition, the school removed of 52% of the staff in order to implement a Transformational plan that targets, measures and evaluates academic success of the school leader(s) and teachers and based on data analysis, observations, perception data as well as student achievement data. In order to achieve collaborative time, staff will be given released time which will require replacement instructional staff (S023) and stipends for non-school time attendance at training (S023).  Leadership training for the school leader and teacher leaders will be sought from an approved external provider (i.e. MSU Principal Leadership Academy) as well as through institutions of higher learning (S018, S021).  

School leader and teacher incentives (S016) will be used through a collaboratively developed evaluation process that combines the domains of Planning and Preparation, Classroom Environment, Instruction and Professional Responsibilities (Enhancing Professional Practice, A Framework for Teaching, Danielson, Charlotte) with targeted student achievement goals.  A teacher performance evaluation handbook will be established modeled after the Bedford County, Virginia Public Schools (www.bedford.k12.va.us/teacher/handbook.pdf) that will provide a rigorous, transparent and fair evaluation for all staff.  A similar evaluation procedure will be developed for school leaders.   School leaders and teachers who fall under the needs improvement category of the evaluation rubric will be provided with multiple opportunities to improvement their areas of deficit however if the improvement is still not evident the staff member will be released.  Since Weston is a charter school that is non-union, such a policy can be implemented. The incentive program provides financial incentives to teachers and leaders who meet the criteria established through the performance evaluation plan which in is based on a variety of factors including student academic performance, overall school performance, student retention, perception surveys, observations, demonstrated teacher leadership.  A financial incentive of 15% of annual salary has been allocated to staff members meeting the incentive criteria.
The creation of a comprehensive professional development plan that places emphasis on job-embedded professional development, such as the use of math and ELA coaches (S018) will be stressed.  Weston has been actively involved with Wayne RESA in the SSOS program for two years and has actively engaged with instructional coaches to address our instructional strategies.   Weston will continue to use these valuable services to assist in implementing this intervention with fidelity.  In addition, we have included MAISA and the Michigan Principals Fellowship as external providers to provided additional quality professional development to our school leadership and staff.   Job-embedded professional development is learning that occurs as educators engage in their daily work activities. It can be both formal and informal and includes but is not limited to discussion with others, peer coaching, mentoring, study groups and action research. However, job-embedded staff development meets these goals by incorporating the training into the workday. Job-embedded staff development should encourage educators to view daily experiences as opportunities to learn. This learning by doing must be on a conscious level so it can be verbalized and controlled. This occurs when educators take time to reflect on experiences to find the learning embedded within (Wood & McQuarrie, 1999). Successful job-embedded staff development requires principals to see themselves as leaders of learning and as designers of structures that support high levels of learning by being the facilitator of adult learning (Sparks, 1997).  To support authentic job-embedded, the grant has provided release time, coaches, and collaborative time during the day as well as extended day.  Coaches will observe, model, evaluation and provide feedback to improve instructional delivery as it relates to improving student achievement.   Coaches will be in the building on a weekly basis to collaborate with teachers.  
The plan will address areas of instructional challenge and implement instructional reform strategies identified through evidence based research including job-embedded training in the ongoing implementation of Everyday Math (S007, S019) and training in reading strategies such as Reading Apprenticeship (S020). Materials to support these strategies will be necessary to assure fidelity of implementation (S004 -S012).  Vertical alignment of the content level expectations will be achieved through the use of a curriculum tool such as Curriculum Crafter, created by Kent ISD, to close the achievement gaps identified in the data analysis (S024).  Integration of math and ELA skills will be stressed through cross curricular programs such as Abrakadoodle (S025-S025A) that ties content expectations from math and ELA to hands-on-activities to further differentiate instructions.

To assist further with the implementation of student interventions based upon multiple sources of data collection both authentic and norm referenced, software for internet based activities such as Brain Pop, Brain Pop, Jr and Study Island will be loaded on mobile lap-top carts (S031).  Making technology mobile (S030) will increase the accessibility of such interventions to more students and provide additional data to assist students struggling in math and reading as well as other core subjects.  Computer based activities have greater engagement and therefore will provide an additional differentiated strategy to address all kinds of learners.

Emphasis will be placed on increasing student achievement by decreasing the amount of lost instructional time caused by behavioral issues. School-wide Positive Behavior Supports (PBS) and peer mediation training will be implemented through staff and student training (S017).  The implementation of these two behavior strategies in conjunction with the continuation and expansion of the Character Counts education program that is currently used will provide a consistent code of student behavior based on collaborative staff expectations.  By reducing class disruptions, student referrals and suspensions, instructional time will be more focused on the goal of increasing student achievement.

To implement this Transformational plan with fidelity will require the oversight of an onsite District SIG Coordinator (S027).  The District SIG Coordinator, in conjunction with the school leader and staff, will be responsible for the timely implementation of the time-line activities as set forth in this Transformational plan.  The District SIG Coordinator will need to collaborate with personal from the Michigan Department of Education, External Providers, professional development coordinators, coaches and other identified parties to assure the plan is implemented with fidelity.  It will be necessary for the District SIG Coordinator to be versed in technology, data collection and analysis to provide the proper oversight in this process.    

To ensure community and parent support of the school and the interventions selected, Weston will hire a part-time parent-community coordinator whose primary responsibility shall be to create, establish, implement, monitor, assess, and evaluate parent and community perception, knowledge and support for the Academy (S050).  It is essential that the intervention selected garner parents support and key to that support is promoting the role of parents and community in educating their children.  Keeping parents/community informed and connected to the school is essential. Partnering with parents and other organizations to create safe school environments that meet student social, emotional and health needs. (S050-S054)
2. Not applicable

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements

· Select external providers from the state’s list of preferred providers; 

· Align other resources with the interventions;

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); and

· Sustain the reforms after the funding period ends.

After analysis of national, state and local assessment data, item analysis revealed challenges in student understanding in both reading and math.  This understanding of basic concepts and skills steadily increased from elementary to middle school.  After a review of evidence based research on both math and reading, the following evidence-based interventions were identified, Everyday Math and Reading Apprenticeship (S004-S012). Both interventions are to be implemented with the start of the 2010-11.
Weston has worked closely with Wayne RESA through the State System of School Support (SSOS) program and would wish to continue to use Wayne RESA as a SIG external provider as well as MAISA (S018, S019, S020).  After hiring a new school leader, it would be advantageous to use the Michigan Principals Fellowship (S040) as a resource to create a cohesive team to improve the quality of instruction.  As an NCA accredited school, AdvancED (S021) would have valuable insight into the transformation of our school.
The Title I A funds are aligned to provide Title I staff and Title I paraprofessionals to be used in master calendar for increased learning time; to reduce student to teacher ratio; to provide for staffing in parallel blocks; to provide staffing for after school programs and assist in the implementation of SIP activities.  Title II funds are aligned to provide additional professional development for integrated white boards; computer-assisted technology and creation of formative assessments in order to provide data on student comprehension so that teachers can immediately evaluate student progress and achievement.
The authority, duties and responsibilities of the new school leader and staff are currently being modified to align with the Transformational model. (See Attached VI) Professional development activities will be data-driven, on-going and evaluated for effectiveness.  The school schedule will be flexible to include additional opportunities to increased instructional time based on student instructional need. 

The reforms undertaken in the Transformational model require systemic changes that will over time will require less oversight by external support staff and will become embedded in teacher instructional practices.   Through teacher leadership training as well as train the trainer professional development, school staff members will be able to provide continuing job-embedded training on teacher instructional practices.  The SIG funding will provide for capital acquisitions of student materials, devices, software, technology as well as the development of systems, practices, and procedures that will require little funding in future years.
4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 

      June-August 2010 -  Through staff and leadership collaboration:

· Through staff and leadership collaboration, the school hired new school leader according to rubric for the Turnaround Leader provided and also followed the Minnesota K-12 Principal Competencies.  Search Committee consisted of 2 teachers, 2 established school principals, NCA consultant, successful business leader and school superintendent.   SIG will provide hiring incentive to attract a qualified leader with proven track record. (S016) 
· Develop an evaluation system for leadership, teachers, and staff that uses data on student achievement, as well as multiple observation-based assessments of performance modeled after the Bedford County, Virginia Public Schools (www.bedford.k12.va.us/teacher/handbook.pdf).
· Develop incentive programs for school leader, teachers and other staff based on increased student achievement targets, retention of skilled staff  Develop protocol for teacher and staff observations (i.e. A Framework for Teaching, Danielson, Charlotte) (S016)

· Selected two evidence based interventions (EBI) to address math and ELA achievement gap based upon analysis of MEAP data and PST norm-referenced data completed in June 2010.  EBI were selected with guidance from RESA external providers working with SSOS and other school community stakeholders. (S004-12)

· Held meetings with staff, charter authorizer and RESA consultant to review selected EBIs, obtain feedback and foster support for the selected interventions.

· Selected technology-based supports and interventions as part of the instructional program for at-risk students (S030-031)

· Review and identify strategies to increase learning time in the academic calendar and develop master calendar.
· Establish student achievement targets for reading, writing and mathematics through the creation of student portfolios based on 2009-10 data and baseline collected during the first week of school.
· Re-align the school improvement team to include K–8 representation as well as other stakeholders to assist the principal in implementation of the intervention.
· Hold meetings for parents and students to introduce selected EBIs, obtain feedback and development parental awareness of interventions.
· Identify ways to increase family and community engagement (See Attachment 5)
· Develop an implementation plan for positive behavior supports (i.e. Character Counts program; Peer Mediation) (S017)
· Create job description for a district level coordinator to monitor and have oversight of the interventions and ensure fidelity to the Transformational Plan as developed. (See Attachment 4) (S026)
· Create job description for Parent-Community Coordinator to create a systemic plan for engaging support from the community and building relationship between staff, students, families and community organizations. (S050) (See Attachment 3)
Sept – Nov 2010
· Provide base line data for math and reading for all students; analyze data, identify targets for new students, for returning students, complete data comparison with previous year end data; establish individual student targeted goals for math and reading; design parallel block schedule for math and reading 
· Interview and hire candidate for district grant coordinator position (S026)
· Engage external provider Data Coach (S022) to analyze data and identify targets for each student.
· Interview and hire candidate for Parent-Community Coordinator to create, implement and establish strategies that building relationship between student, staff, faculty and families. (S050)
· Purchase, obtain and install technology-based supports and interventions as selected to support instructional program interventions. (S027)
· Create staff, parent and student perception surveys to monitor the effectiveness of the intervention and EBI’s and form focus groups for feedback.
· Purchase, obtain, install and train students/staff on the use of formative assessment tools and equipment (S001-S003A)
· Contract with external providers to provide coaching services and other additional support for selected intervention and EBI’s (Wayne RESA, MAISA, Michigan Principals Fellowship, NCA-Advanc-Ed) (S018)
· Staff uses student achievement data to make adjustments to assure vertical alignment of the curriculum and target areas of challenge in meeting State of Michigan standards that can guide professional development to improve the instructional process.  (S024)  
· Purchase curriculum tool to adjust and vertically align curriculum. (S024)
· Design professional development (PD) plan that aligns to the National Staff Development Council standards for staff development.  Contract to provide ongoing, job-embedded training to staff on interventions as well as develop a PD plan that assures effective teaching and learning.   Also design a system to evaluate fidelity of implementation and the effectiveness of the PD

· Contract with external provider to coach for Everyday Math (S019) to begin job embedded PD, including release time and substitutes for consultation with coach.
· Contract with external provider to conduct PD in Reader Apprenticeship (S020) grades 5-8; release time and substitutes for consultation with coach.
·  Contract with external provide to begin math and reading coaching (S019) for job embedded PD, including release time and substitutes for consultation with coaches.
· Begin to capture authentic student data through formative, interim, and summative assessments through the use of technology to inform and further differentiate instruction to meet the academic needs of all students as well as capture data on EBI’s using formative assessments. (S003-S003A)
· Implement activities to assure greater family and community involvement
· Provide training and begin implementing Character Counts and Peer Meditation programs to assist with positive behavioral supports (S017)
· Purchase, obtain and train staff and students on use of EBI materials to support interventions (S004-S012). Begin after school program which provides additional support to student and provides the opportunity for parents to participate with their students and become familiar with the EBIs, manipulatives and technology used during the school day so that parents can continue to support learning at home. 
· In preparation for mid-year analysis, purchase obtain and train staff on use of RTI materials (S013-S015)
· Introduce and implement differentiated instruction classes and innovative practices that are research based and vertically aligned to Michigan benchmarks to provide hands-on opportunities to apply math and English skills during the school day. (S025)
· Begin extended educational program for at risk learners to provide additional hands-on opportunities to apply math and English skills outside the school day. (S025a)
Dec 2010 – Feb 2011

· Review mid-school year achievement data, authentic classroom data, behavioral data, and grades to implement school-wide RTI and continue to provide additional supports and PD for teachers and leadership to implement effective strategies to support at-risk students and students with disabilities.  Utilize Data Coach to analyze information and prepare feedback to teachers. (S022)
· Provide additional professional development opportunities to address identified academic challenges.  The evaluation system is to be used to identify specific professional development for those staff members who have not been able to address instructional practices adequately enough to improve student outcomes. (S021)
· Observe staff based upon established protocol and evaluation; implement PD based upon observational data to facilitate effective teaching and learning.
· Continue to implement the identified EBI’s, continue with ongoing PD and add the use of coaches (external provider)

· Based on observational, authentic and achievement data, develop and implement a school-wide “response to intervention” (RTI) model; include additional supports and PD for teachers and leadership to implement effective strategies to support at-risk students and students with disabilities

· Select 3 teacher leaders to participate on the Leadership Training Academy provided by Oakland University (S040)
· Use student achievement data to make adjustments to assure vertical alignment of the curriculum and update targeted areas of challenge in meeting State of Michigan standards that can guide professional development to improve the instructional process for the balance of the school year  
· Use data to determine effectiveness of EBI’s.  Make modifications and adjustments.  Continue with ongoing professional development and job-embedded PD provided by coaches 
· Meet with external provides to evaluate and modify services based on authentic observational data 
· Identify need for additional instructional time for  students through the use of data and student report cards
· Continue to provide with professional development to increase teacher effectiveness and student learning 

· Continue to implement activities to assure greater family and community involvement 
· Continue to implement Character counts program to assist with positive behavioral supports; teacher observational data and success of corrective actions
· Continue with afterschool programs engage parents in the learning process and familiarize each family with the EBIs available to their students. (S025A)
Mar – May 2011 

·  Observe staff based upon established protocol; implement PD based upon observational data to facilitate effective teaching and learning
· Meet with external providers to evaluate and modify services based on authentic observational data 
· Continue to provide with professional development to increase teacher effectiveness and student learning 

· Continue to Implement ongoing activities to assure greater family and community involvement

· Continue to Implement Character Counts and Peer Meditation program to assist with positive behavioral supports

· Begin analysis 2010 MEAP data by Data Coach
· Begin perception surveys of students, parents and community to evaluate success of year’s activities in creating a community-oriented school.
June – August 2011

· Continue to work with Data Coach to analyze year end normative data; do a comparative analysis with MEAP data as well as authentic local data; use this analysis to determine need for summer school and target areas of greatest student need; communicate results to staff.
· Evaluate effectiveness of: EBI’s, professional development, Character Count Programs; parent and community involvement programs; RTI model and other programs used to meet the needs of at-risk students, staff and leadership initiatives to increase student achievement.

· Meet with the external providers to evaluate the effectiveness of coaches and other services; discuss modifications for the 2011-12 school year and possible suggestions for new EBI’s. based on year end data analysis

· Evaluate technology-based supports and interventions as part of the instructional program; determine modifications or research new programs for the 2011-12 school year to reach at-risk students  Use student achievement data to make adjustments to assure vertical alignment of the 

· Target areas of curriculum where students did not meet State of Michigan standards that can guide professional development to improve the instructional process.    


· Design and contract professional development (PD) to provide ongoing training to staff on interventions as well as develop a PD plan that assures effective teaching and learning as a well as a design a system to evaluate the effectiveness of the PD.
· Establish student achievement targets for reading, writing and mathematics for the 2011-12 school year and add to student portfolios.
· Implement incentive programs for school leader, teachers and other staff based on increased student achievement targets and other pre-established criteria to retain skilled staff.
· Send leadership team to MSU Principal Leadership Academy; provide stipends for summer work (S040)
· Review data from perception survey of community members to evaluate effectiveness of strategy and activities; revise for upcoming school year.

Sept 2011 – June 2013 

· Continue to follow plan and evaluate all aspects of the Transformation model.  Make modifications based on data analysis from assessments and observations of all implemented programs with the guidance of the external providers.
4. Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.

Academic goals for each of the three years of the SIG will be as follows:

· 2010 – 2011 goal is to meet or exceed the AYP target for proficient students


    

            3rd
 4th
5th
6th
7th
8th
 
Math


75%
74%
71%
70%
67%
66%

           
Reading

78%
77%
76%
75%
74%
73%


Math Focal Points of emphasis will be decimals,  fractions, ratios, percentages and proportions from grades 5 through 8

Reading emphasis will be on narrative and informational text

· 2011 – 2012 goal is to meet or exceed the AYP target for proficient students




            3rd
 4th
5th
6th
7th
8th

           Math


83%
82%
81%
80%
78%
77%

          Reading

86%
85%
84%
83%
82%
82%

· 2012 – 2013 goal is to meet or exceed the AYP target for proficient students
                                                3rd
4th
5th
6th
7th
8th


Math


91%
91%
90%
90%
89%
89%


Reading

93%
92%
92%
91%
91%
91%

6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)

                                    NOT APPLICABLE
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.) 

                                    NOT APPLICABLE

8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.

The Board of Directors began considering corrective action in January 2010 when Weston was identified on the preliminary Bottom Five Percent list.   In March, the board held a special meeting to discuss its strategy and inform parents and its authorizer on the corrective action plan.  Final approval of the corrective plan was granted by the authorizer in May.  The Board of Directors voted on the Transformational Model and replaced the school principal, closed the failing high school program and removed 50% of the teaching staff.  Two parent meetings were held to discuss the changes, the upcoming school year and Weston’s Transformational Model.  Students and parents will receive additional information during orientation in August regarding the selected interventions to be implemented throughout the school year.  In addition, a series of parental meetings will be held throughout September to obtain parent feedback on the implementation of the Transformational Model as approved in the SIG.
In June of 2010, the instructional staff was informed of Weston’s identification as a Tier II school and the departure of the principal and district restructuring of staff.  During the summer, all remaining staff members have been actively involved in the restructuring process, including building configuration, enrollment, assessments, professional development and have worked collaboratively to identify areas of need to close the student achievement gap identified by the data analysis.  Instructional staff was involved in extensive professional development on Promethean Boards (interactive white board technology).  With the assistance of the RESA consultant and SSOS office, staff researched and recommended two intervention strategies based up the data analysis.  Staff then researched software interventions, materials, programs, supplies and professional development to support the interventions.  Staff researched teacher evaluation systems, student response systems, extended learning programs and ways to connect to parents and community. The SIG grant application was data and teacher driven.

It is essential that the interventions selected garner parent support and the key to that support is promoting the role of parents and community in educating their children.  Keeping parents/community informed and connected to the school is essential. Throughout the summer, parents received regular correspondence from the school and were encouraged to come to the school and observe the changes taking place.  The school held four Summer Camp Days where parents and students were invited to a full day of activities which highlighted upcoming school programs.  



	

	C. BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS – ATTACHMENT 2
STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

X Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	72,060 minutes

	Student Data

	Dropout rate
	2009-10  is 

	Student attendance rate
	96%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	0

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	0

	Number and percentage enrolled in college from most recent graduating class
	70%

	Student Connection/School Climate

	Number of disciplinary incidents
	30

	Number of students involved in disciplinary incidents
	20

	Number of truant students
	05

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	

	Teacher Attendance Rate
	97%


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Weston Preparatory Academy
	District Name and Code 

Weston Preparatory Academy

	Model for change to be implemented:

	School Mailing Address:

22930 Chippewa, Detroit, MI  48219
	

	Contact for the School Improvement Grant:  

Name:   Susan Diehl
Position:  Superintendent
Contact’s Mailing Address:   22903 Chippewa , Detroit, MI  48219
Telephone:  248-698-1578
Fax:  : 313-387-6180
Email address:  sldiehl@comcast.net


	Principal (Printed Name):   Susan Diehl
	Telephone: 

248-698-1578

	Signature of Principal: 

X_______________________________   
	Date: 

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED 
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).
Writing is low in the ethnicity sub group.  Males are low in reading.

Ethnicity is low in Math for 8th grade.  Females in both 7th and 8th grade are low in math.




Sub Group Academic Data Analysis

      Grade:   7


 Percent of Sub-group meeting State Proficiency Standards

	Group
	Reading
	Writing
	Total ELA

	
	Year1

09/10
	Year2

08/09
	Year3

NA
	Year1

09/10
	Year2

08/09
	Year3

NA
	Year1

09/10
	Year2

08/09
	Year3

NA

	Social Economic Status (SES)
	75.0
	92.3
	
	NA
	76.9
	
	NA
	92.3
	

	Race/Ethnicity
	79.2
	68.0
	
	
	64.0
	
	
	68.0
	

	Students with Disabilities
	0
	0
	
	
	0
	
	
	
	

	Limited English Proficient (LEP)
	
	
	
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	
	
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	66.7
	58.3
	
	
	64.0
	
	
	50.0
	

	   Female
	88.2
	76.9
	
	
	84.6
	
	
	84.6
	

	Aggregate Scores
	77.1
	67.0
	
	
	67.0
	
	
	67.0
	

	State 
	78.9
	76.2
	68.9
	
	74.2
	72.8
	
	76.5
	70.6


Writing is low in the ethnicity sub group.  Males are low in reading.

Sub Group Academic Data Analysis

      Grade: 8


 Percent of Sub-group meeting State Proficiency Standards

	Group  *First Year for 8th Grade
	Reading
	Writing
	Total ELA

	
	Year1

09/10
	Year2

NA
	Year3

NA
	Year1

NA
	Year2

NA
	Year3

NA
	Year1

NA
	Year2

NA
	Year3

NA

	Social Economic Status (SES)
	88.9
	
	
	
	
	
	
	
	

	Race/Ethnicity
	81.5
	
	
	
	
	
	
	
	

	Students with Disabilities
	
	
	
	
	
	
	
	
	

	Limited English Proficient (LEP)
	
	
	
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	
	
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	85.7
	
	
	
	
	
	
	
	

	   Female
	76.9
	
	
	
	
	
	
	
	

	Aggregate Scores
	56.8
	
	
	
	
	
	
	
	

	State 
	80.3
	
	
	
	
	
	
	
	


Sub Group Academic Data Analysis

      


 Percent of Sub-group meeting State Proficiency Standards

	Group  *First Year for 8th Grade
	MATH GRADE 7
	MATH GRADE 8
	

	
	Year1

09/10
	Year2

08/09
	Year3

NA
	Year1

09/10
	Year2

NA
	Year3

NA
	Year1

NA
	Year2

NA
	Year3

NA

	Social Economic Status (SES)
	75.0
	61.5
	
	38.9
	
	
	
	
	

	Race/Ethnicity
	75.0
	68.0
	
	37.0
	
	
	
	
	

	Students with Disabilities
	
	
	
	
	
	
	
	
	

	Limited English Proficient (LEP)
	
	
	
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	
	
	
	

	Neglected & Delinquent
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	   Male
	66.7
	75.0
	
	50
	
	
	
	
	

	   Female
	76.5
	61.5
	
	23.1
	
	
	
	
	

	Aggregate Scores
	77.1
	67.0
	
	56.8
	
	
	
	
	

	State 
	79.3
	79.1
	
	67.0
	
	
	
	
	


Ethnicity is low in Math for 8th grade.  Females in both 7th and 8th grade are low in math.
Sub Group Non-Academic Analysis                  Year:

	Group
	# Students
	# of

Absences
	# of

Suspension
	# of Truancies
	# of

Expulsions
	Unduplicated Counts

	
	
	>10
	<10
	In*
	Out*
	
	
	In*
	Out*

	SES
	
	
	
	
	
	
	
	
	

	Race/Ethnicity
	
	
	
	
	
	
	
	
	

	Disabilities
	
	
	
	
	
	
	
	
	

	LEP
	
	
	
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	
	
	

	Male
	
	
	
	
	
	
	
	
	

	Female
	
	
	
	
	
	
	
	
	

	Totals
	
	
	
	
	
	
	
	
	











Year:

	Group
	# of

Students
	# of

Retentions
	# of

Dropouts
	# promoted to next grade
	Mobility

	
	
	
	
	
	Entering
	Leaving

	
	
	
	
	
	
	

	SES
	311
	
	
	
	
	

	Race/Ethnicity
	
	
	
	
	
	

	Disabilities
	
	
	
	
	
	

	LEP
	
	
	
	
	
	

	Homeless
	
	
	
	
	
	

	Migrant
	
	
	
	
	
	

	Gender
	
	
	
	
	
	

	  Male
	
	
	
	
	
	

	  Female
	
	
	
	
	
	

	Totals
	
	
	
	
	
	


Enrollment and Graduation Data – All Students

 Year:  2009-10
	Grade
	# of

Students
	# Students enrolled in a Young 5’s program
	# Students in course/grade acceleration
	Early HS graduation
	# of

Retentions
	# of

Dropout
	# promoted to next grade

	K
	11
	
	
	
	
	
	11

	1
	20
	
	
	
	
	
	20

	2
	22
	
	
	
	
	
	22

	3
	24
	
	
	
	
	
	24

	4
	19
	
	
	
	
	
	19

	5
	23
	
	
	
	
	
	23

	6
	24
	
	
	
	
	
	24

	7
	23
	
	
	
	
	
	23

	8
	28
	
	
	
	       3
	
	25

	9
	68
	
	
	
	
	
	68

	10
	48
	
	
	
	
	
	48

	11
	26
	
	
	
	
	
	26

	12
	50
	
	
	
	
	
	50


Number of Students enrolled in Extended Learning Opportunities

Year:  2009 -2010
	Number of Students in Building by grade
	# Enrolled in Advanced Placement Classes
	# Enrolled in International Baccalaureate

Courses
	# of Students in Dual Enrollment
	# of Students in CTE/Vocational Classes
	Number of Students who have  approved/reviewed EDP  on file

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	
	
	
	
	68

	10
	
	
	
	
	48

	11
	
	
	
	
	26

	12
	
	
	
	
	50


	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	XX General Funds

XX Title I Part A

XXTitle I Schoolwide

 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

    Improvement (ISI)

      
	XX Title II Part
XX Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	XXSection 31 a  

 FORMCHECKBOX 
Section 32 e
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SECTION II: COMMITMENT 

Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 

Weston’s school staff has been actively involved in the decisions to implement the Transformational model since the end of the school year.   In the absence of a school leader, the staff has collaboratively researched evidenced-based interventions to support our Transformation.  Staff members are enthusiastic about implementing changes that will drive student achievement and close achievement gaps in reading and math.  All staff members are involved in professional development activities that lead to improved instructional strategies for greater student learning during the 2010-11 school year. The SIG grant was teacher driven and fully supported by the superintendent’s office and school board.
2. Explain the school’s ability to support systemic change required by the model selected. 
The interventions identified in the plan were teacher driven and teacher approved.  As a charter school, Weston has the flexibility to make immediate changes.  For example as requiring staff to attend professional development, making immediate changes to curriculum to increase student achievement, add opportunities to increase student learning time through before school and after school programs, Saturday school and summer school are not subject to teacher negotiations.  With collaboration from all stakeholders, Weston will be able to implement immediate changes beginning in September 2010 that will increase student achievement by June 2011.  With a small staff, we are able to work collaboratively to implement these changes and will be better able to monitor fidelity.  The district coordinator will operate at the building level to ensure fidelity to the program.
3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).
Preliminary analysis of the school’s MEAP Item Analysis Report indicates that student proficiency on the Mathematics Grade Level Content Expectations (GLEC) reveal a gradual, but continual decline in performance from 3rd grade through 8th grade.  The Focal Points that are concentrated on decimals, fractions, ratios, percentages and proportions seem to present the most difficulty for Weston students with significant declines starting at 5th grade.  By 6th grade, virtually every GLCE tested on the 2009/2010 MEAP has moderated to significant deficiencies in understanding.  In 2009-10, 73.9% of 7th Weston 7th grade students and 37% of Weston 8th grade students were proficient in math. This was the first year for 8th grade at Weston. This gradual decline may be attributed to instructional causes and deficiencies in understanding.

In 2009-10 in reading, 81.5% of Weston’s 8th grade students were proficient and 82.6% of 7th grade students were proficient.  While both of these percentages are above the AYP target, a comparative item analysis on middle school data reveals the largest achievement gap exist in narrative text followed by informational text.  

4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. 

The SIG grant plan not only revolves around the needs of addressing student achievement, but more importantly in providing the data, tools and professional development to gain the skills necessary for increased learning in the classroom.  The staff is committed to working with the data coach and external coaches to specifically target areas of deficiencies.  The staff has planned continual job-embedded professional development and planned multiple assessment intervals so that data can constantly be obtained and analyze to ensure that instruction and learning is occurring in appropriate areas.  The staff selected and planned for instructional coaches in math and ELA.  In order to experience the services of the coaches to their fullest, the staff has requested funding for professional development, release time for training, release time for coach consultations and release time for more staff collaboration during the school day.  Staff is committed to learning integrated white board technology (Promethean Boards) and attended weekly training sessions to gain proficiency prior to the start of school.  Staff has requested funds for formative assessments that work with white board technology. Several of the school staff members have been trained on the Data 4 Student Success system to analyze the MEAP and MME data.  The school improvement team worked closely with the RESA consultant and SSOS throughout last year, paying particular attention to data and data-driven decision-making.  Staff members have planned for train-the-trainer activities through the SIG grant.  

Members of the School Improvement Team have attended workshops on locating evidence based research and have already identified strategies with the assistance of Wayne RESA and MAISA.  Additional staff members will be recruited to identify needed interventions using such websites as What Works Clearinghouse.

Through the use of RTI, the school will implement tiered instruction guided by data to identify evidenced based instructional practices to address all student learning levels to boost student achievement levels.  In addition, the school used Scantron Performance Series Testing data to obtain norm based data to further assist our students in areas of challenge.

5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 

Collaborative time is vital to properly implement the instructional strategies needed to increase student achievement at Weston.  Teachers, staff and school leadership in conjunction with external providers will meet on a regular basis to discuss and evaluate the effectiveness of instructional strategies.  The district coordinator will plan and schedule all professional development time, release time, coaching time and time for collaboration at the beginning of each term that will occur during the school day.  Staff participate in weekly after school staff meetings and school improvement committee meeting to evaluate the effectiveness of the instructional strategies being implemented.  Release time will be provided to teacher leaders to assist in classroom observations and stipends will be offered for hours outside the normal day to increase the participation in evaluative procedures.  The SIG contains adequate funding to support all provide development and collaborative time.
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.
To ensure community and parent support of the school and the interventions selected, Weston will hire a part-time parent-community coordinator whose primary responsibility shall be to create, establish, implement, monitor, assess, and evaluate parent and community perception, knowledge and support for the Academy.  It is essential that the intervention selected garner parents support and key to that support is promoting the role of parents and community in educating their children.  Keeping parents/community informed and connected to the school is essential. Partnering with parents and other organizations to create safe school environments that meet student social, emotional and health needs.  Some of the initial activities will include: partnering with parents and other organizations to create safe school environments that meet students social, emotional and health needs; establishing a Parent Involvement Steering Committee; having the parent committee  meet with principal and school leadership staff on a monthly basis to discuss relevant issues; . quarterly parent teacher conferences; parent nights that focus on how parents can help students at home with their schoolwork; Parent University; and providing hands on after school activities that demonstrate student learning strategies so that parents can support the school’s efforts at home.  (Attachment III includes a job description for the Parent-Community Coordinator.)
In addition to the face-to-face contact with community and parent, Weston will implement other forms of broadcast communications such as an interactive school website, email and Family Access whereby parents have access to student information such as grades, attendance and discipline.  

SECTION III: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. 

Weston’s SIG activities address the four core areas of: (1) Leader and Teacher Effectiveness; (2) Instructional Reform Strategies; (3) Increase Learning Time and Community-Oriented Schools; and (4) Operational Flexibility and Sustained Support.  The timeline also includes more specific activities and information.

1.
Leader and Teacher Effectiveness.  The components of the plan for addressing leader and teacher effectiveness including the following:

(1) remove the principal and appoint a search committee to evaluate and recruit strong leadership for the school (accomplished);

(2) remove ineffective teachers and programs (accomplished);

(3) train and develop teacher-leaders;

(4) implement a transparent and equitable evaluation system for teachers and principals that take into account student growth and professional practices;

(5) have teachers and principals develop an evaluation plan with multiple opportunities for assessments of performance

(6) create a reward and incentive system to recognize teachers and leaders who have increased student achievement  
(7) allow building principals to select and hire their teachers without regard to longevity

(8) provide ongoing, high-quality, job-embedded professional development, including release time, stipends, and increase time for teacher collaboration and implement a system for measuring the effectiveness of the professional development to ensure it remain relevant and appropriate to address the goals of the school improvement plan

(9) create financial incentives and opportunities for career growth to attract, recruit and retain highly qualified teachers and leaders

2.
Instructional Reform Strategies.  The components for the plan to address comprehensive instructional reform strategies include the following:

(1) hire a data coach to closely monitor and analyze data; use of online technology to ensure that the curriculum is vertically aligned; use of math and ELA coaches to identify and train staff in evidence based instructional strategies to increase teacher effectiveness

(2) use student response systems; education software, interactive technology and manipulatives to differentiate instruction and provide continuous opportunities for all types of student assessments

(3) implement a school-wide response to intervention model

(4) provide professional development for teachers to increase effectiveness to support all learners, including students with disabilities in their least restrictive environments

(5) integrate technology within the core curriculum for teaching, supporting, supplementing and for use as interventions in academic support by providing each teacher and classroom with the technology needed

3.
Increasing Learning Time and Community-Oriented Schools.  The components of the plan for increasing learning time and creating a community-oriented school are as follows:

(1)  restructure the master schedule to allow for increased time in core academic subjects

(2)  implement activities and supports for families and parents which foster and preserve community relationships

(3) create extended day and weekend opportunities to participate in supplemental educational services, enrichment activities, parental involvement activities, and community-organization activities

(4) Implementing schools programs such as “Character Counts” and Peer Meditation to improve school climate by focusing on character education.

(5)  implement peer behavior modification programs to create a conscience social awareness of all cultures and eliminate bully, intolerance and harassment

4.
Operational Flexibility and Sustained Support.  The components of the plan for addressing operational flexibility and sustained support are as follows:

(1) budgeting, staffing, calendars, purchasing is conducted at the school building level

(2) all activities and components for the SIG funds were developed by the building level school improvement team with collaboration for all staff members

(3) grant coordinator position at the building level to ensure fidelity to the grant, implementation of the components, and fiscal responsibility for expenses 

(4) sustainability will occur through the development of teacher leaders, train-the-trainer programs, the establishment of infrastructure and supplies/materials which will require minimal future financial outlay,  and creation of programs and master schedules for the school to follow and maintain.
(5) parent community coordinator will establish and create a master calendar of activities that can be sustained each year and supported by the parent organization created to foster and preserve community relationships.

1. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities.

i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

The school will use data generated by multiple sources, including student test, formative data, summative data, norm-referenced data as well as using observational data and teacher evaluation system to drive instruction and determine individual student instructional plans as well as ongoing professional development to enable teachers to strengthen their instructional strategies.  The proposed timeline of activities supports quarterly testing for norm-referenced data.  Authentic assessments and formative assessment for daily are conducted on  regular basis.  Teacher observations and evaluations are ongoing via feedback from coaches.  Collaborative release time is available for teacher teams to use all the information to guide decision-making.  

The school has already completed comparative item analysis of the 2009-10 MEAP data.  This analysis lead to the selection of a math intervention and a reading intervention for the 2010-11 year.  Both Everyday Math and Reading Apprenticeship will require extensive professional development and coaching to implement with fidelity. Currently, we have identified females as our targeted subgroup.

MI Plan template will be utilized to improve staff comfort level with using assessment data to help drive instruction.  The contracted data coach will work with teacher leaders and administration to provide relevant professional development.  
ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

The school will collect data through its various assessment tools.  All staff will be trained on the use of Data 4 Student Success to analyze MEAP data.  In addition, our external provider will give us analytical data.  It is our goal to create academic portfolios for all students to track their academic growth.  This data will be shared with all stakeholders including students, parents, staff, administrators, and Board members on a regularly scheduled basis.  Data will be presented in user friendly, graphical format.  In addition, coaches will be provided with student data in order to effectively assist teachers improve instruction.
iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

Data will be the key topic at all regularly scheduled meetings.  This data will be used to collaboratively address the needs of our students.  Use of the RTI system, will assure students deficits will be addressed in a timely manner.  Use of formative assessments through Student Response Systems will provide immediate data to help inform instructional techniques for student understanding.  Coaches will be provided with student data in order to provide individualized training and enable teachers to adjust instruction to meet student needs.
Weston uses the Scantron Performance Series Test three times a year to measure student growth in grades 3-8.  The Terra Nova is used in grades K-2.    An adaptation to the existing system will allow Weston to provide better data to help further assist in providing the interventions our students need.

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

A professional development plan will be compiled based on the National

Staff Development Council Standards for Staff Development.  The deadline for completion of this plan will be September 30. 2010.
2.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

    The District SIG Coordinator will spend 100% of their time ensuring fidelity of the program.  The SIG funds will be received through the business office and approval from the district SIG.  It is anticipated that less than 1% of the business officers time will be spend in receiving funds.  Accounting procedures are in place to appropriately handle federal funds.
3. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services.

Weston needs assistance instituting a process of goal setting based upon data analysis which will result in focused student achievement goals that can be realistically achieved and measured over the three year period.

Weston staff needs mentoring and leadership development to assist in implementing these changes to our school culture and sustaining the process over three years.  

Weston staff needs assistance with researching other evidence based practices to improve student achievement.
Weston needs assistance building parental involvement.

The School Improvement Team and the School Leader will be responsible for coordinating these services from the external providers.

Section IV:  Fiscal Information

Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher
· Duties – principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X
X
X
X

X

X

X

		     X

NO UNION
X

	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

		           X
	
	• Schedule 

		            X
	
	• Length 

		            X
	
	• Financing 

		            X
	
	• Instructors 

		            X
	
	• Evaluation 

		            X
	
	• Mentoring 

		            X
	
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	              X
              X

		
	• Approval of allocation 

		             X
	
	• Change of allocation midyear 

		             X
	
	Major contracts for goods and services

 • Approval process streamlined 

	              X

	             X
	
	• Restrictions (e.g., amounts, vendors) 

		             X
	
	• Legal clarifications 

		X
	
	• Process 

		             X
	
	• Stipulations (e.g., targeted vs. unrestricted spending) 

	              X
		
	• Timeline 

		            X
	
	• Points of contact 

		            X
	
	Auditing of school financial practices Process 

	              X
		
	• Consequences 

	              X
		

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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