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NOTE TO EVALUATORS: ALL CHANGES TO ORGINAL DRAFT (SUBMITTED 7/14/10) ARE IN BOLD PRINT. (PLEASE SEE END OF DOCUMENT FOR SUGGESTED REVISIONS AND PAGE NUMBERS OF NEW DOCUMENT FOR CHANGES THAT HAVE BEEN MADE IN RESPONSE TO STATE FEEDBACK ON ORIGINAL DRAFT.)
Covert High School is seeking to inspire students and staff to higher levels of performance through the conversion of the school climate with a focus on improving student attitudes and behaviors of all student sub-groups and teacher performance levels, leading to a higher performing high school. Covert High School has chosen the transformational model as a framework for continuous improvement. According to the What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/), there are four recommendations for turning around low performing schools. These recommendations are embedded in our transformation plan; they are summarized below and mentioned frequently throughout this application.
· Signal the need for dramatic change with strong leadership – we are replacing our high school principal and have formed a high school leadership team, which we did not previously have.

· Maintain a consistent focus on improving instruction – all grant-based initiatives and staffing share our focus in improved academic achievement, which will be accomplished through increasing instructional capacity and accountability. Strategies and interventions will be selected by coaches and teacher from a pool of evidence-based interventions.
· Make visible improvements early in the school turnaround process (quick wins) – our data analysis teams will focus on a rapid improvement cycle based on teams of teachers collaborating weekly over results and adjusting instruction as necessary. This strategy will result in quick wins, which will build momentum for the transformation process.
· Build a committed staff – we have already build a committed leadership team, and have a communication plan in place that will involve all staff members in at least one of our teams: data analysis; school climate; behavioral improvement; and academic improvement. We have scheduled professional development (please see attached plan) that will develop teacher instructional capacity and create a collaborative culture.
The overarching plan consists of 3 primary components:

· We recognize that quality instruction is the most influential variable on student achievement. With this in mind, we plan to build capacity of the teaching staff to deliver high quality instruction to all students. We will accomplish this by: 

· Developing and implementing common instructional strategies in all subject areas

· Using effective classroom management strategies to support a quality learning environment

· Implementing an aligned curriculum that is based on high standards related to college readiness

· We plan to create a high performance school culture, based upon and refined by the implementation of a Positive Behavior Intervention and Support (PBIS) intended to address climate issues within the school. The staff will work to incorporate relevance and high expectations in instruction with the goal of motivating and engaging students to desire and attain higher academic achievement. We will develop common building and classroom behavioral norms that will provide a learning environment free from distractions, allowing students to maximize academic achievement.
· We recognize that instructional time is a limiting variable and must be effectively utilized. In recognition of the need to provide additional interventions and support for students, and recognizing that those interventions are most effective when delivered during the school day, additional instructional time has been added to the ELA and Math classes. Instructional time for ELA and Math has been expanded to 120 minutes per day, an increase of approximately 40% over the previous school year.
We believe that this 3-pronged approach will dramatically improve student performance over the next 3 years. 

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.
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Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




B. DESCRIPTIVE INFORMATION

1. For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the need of the school and how the interventions were selected for each school. 
Based upon Covert High School’s School Data Profile, the following needs were identified:

· For the past three years, student reading achievement has been significantly below (18%-23%) the state average.

· For the past three years, student math achievement has been significantly below (24%-38%) the state average.

· In 2010, reading achievement in the Black sub-group fell far below achievement than the Hispanic sub-group (28%).

· In 2010, math achievement in the Black sub-group was much lower than achievement in the Hispanic sub-group (45%).
· In 2010, female reading achievement was 33% higher than the male sub-group average.

· In 2010, the Black sub-group received twice as many suspensions (30.8% compared to 15.7%) as the Hispanic sub-group. 

· In 2010, the Black sub-group absentee rates were twice as high (14 days compared to 6.7 days) as the Hispanic sub-group. 

· In 2010, males received nearly three times the suspensions (28.1 compared to 10.7) as females.

· In 2009, Covert High School had a graduation rate of 81.25% and a dropout rate of 14.58%.

· In 2010, Covert High School had a graduation rate of 67.27% and a dropout rate of 16.36%.

Once the data was analyzed, it became clear that not only do Covert High School students fall significantly short of state achievement averages, but within our student body, there were substantial differences among our sub-groups. The sub-groups with the greatest need, according to the data, were the Black and male categories. 

In order to determine our curriculum needs, we obtained three consultants from Western Michigan University – Walter L. Burt, PhD.; J. Mark Rainey, Ed.D.; and Ellie M. Rainey, M.A. – to do a curriculum audit. Their findings, which are a major part of this narrative, included:

Strengths

· Excellent working relationship among staff, board and administration

· Tremendous sense of pride in district and staff supporting each other as well as students

· Willingness of staff to engage in data inquiry and follow up action

· Low student-teacher ration (1:16)

Concerns
· Some modest gains in selected content areas, but increasing gap between state/county assessment results and Covert student results

· No board policy concerning curriculum development, review, monitoring and assessment

· Need consistent monitoring of implementation of instructional initiatives

· History of excessive teacher movement

· No evidence of a continuous improvement plan based upon student learning

· Need more consistent and systematic use of data for the purpose of making important curriculum/instructional adjustments

Recommendations
· Develop a policy regarding curriculum development, implementation, and monitoring.

· Develop an organizational structure that ensures the development of curriculum goals and objectives for each content area, aligned with strategies, interventions, and evaluation, as part of a curriculum development process and continuous improvement cycle.

As we examined the data, it became clear to us that Covert High School is missing a coherent framework that will integrate all aspects of continuous improvement, a framework that will align planned, delivered, and assessed curriculum. Response to Intervention (RtI) is a multi-tiered approach to help struggling learners. Student progress is closely monitored at each stage of intervention to determine the need for further research based instruction and/or intervention in general education, in special education or both. The RTI process is a multi-step approach to providing services and interventions to students who struggle with learning at increasing levels of intensity. The progress students make at each stage of intervention is closely monitored. Results of this monitoring are used to make decisions about the need for further research-based instruction and/or intervention in general education, in special education, or both (National Center for Learning Disabilities, 2006, p. 1). We will be using RtI to integrate the implementation of all grant-based initiatives. 
Positive Behavior Interventions and Support (PBIS) will be used as a systemic, integrated approach to guide appropriate student behavior. This approach has six key components:

· School staff agree upon 3-5 positively stated expectations.
· All staff members through the school teach expectations, directly and intensively, at the beginning of school year and consistently throughout the year. 
· A continuum of rewards or incentives is established for students who meet expectations.
· A range of consequences is established for students who do not follow expectations.
· Data are gathered to evaluate PBIS efforts.
· A PBIS team is in charge of leading the PBIS effort and evaluating its effectiveness.
Based upon our student needs, we also conducted research to see which interventions were research-based and which had been used successfully by other schools that had similar demographics. The reference page at the end of this grant lists the resources that were used extensively in our research:
Covert Public Schools has also elected to join the VBISD Regional Data Initiative (RDI), which works in conjunction with 5 intermediate school districts and participating local districts. Key to the RDI is the focus on data-driven decision making and providing teachers with real time access to student data at the classroom level in order to inform instructional decisions. We will have access to the database Data for Student Success, along with accompanying research articles. We are sending two members of our leadership team, Derek Dee and Ricky Jones, to a week-long data coach training in August. As data coaches, they will work closely with instructional staff and coaches to implement a data-driven early warning system.
The following interventions were chosen to help target overall student achievement, but also for their potential impact on targeted sub-groups. The table below shows specific interventions and their main benefits:
	INTERVENTION
	RECOMMENDATION (see p. 1))
	BENEFITS

	Response to Intervention (RTI)
	Improving instruction
Quick wins


	Tiered approach to intervention for academics and behavior. 

	Differentiated Instruction
	Improving instruction

Quick wins


	Strategies that help teachers target instruction in the classroom, particularly during the second hour of the ELA/math blocks.

	Positive Behavior Interventions and Support (PBIS)
	Quick wins


	Adopt a building-wide classroom management program, provide professional development (see behavior coaching below) to increase staff capacity.

	Literacy Coach
	Improving instruction


	Provide job-embedded professional development and literacy strategies to assist with differentiated instruction and increase staff capacity.

	Numeracy Coach
	Improving instruction


	Provide job-embedded professional development and math strategies to assist with differentiated instruction and increase staff capacity.

	Behavior Intervention Specialist
	Quick wins


	Provide job-embedded professional development for teachers on classroom management (increase staff capacity), and behavior strategies to assist students with managing their own behavior and decision-making.

	Zeros Aren’t Permitted (ZAP)
	Improving instruction

Quick wins


	Increase student achievement, increase assignment completion rates, increase student ownership of grades.

	Curriculum Crafter

(www.curriculumcrafter.com) 
	Improving instruction


	Give teachers a tool to assist with curriculum alignment (horizontal/vertical), and provide resources for differentiated instruction. 

	Successline, Inc. 

(www.successlineinc.com)


	Improving instruction


	Provide job-embedded professional development for teachers on curriculum alignment, develop a curriculum (using Curriculum Crafter as a framework) that is aligned to ACT College Readiness Standards.

	Credit Recovery

Alternative Education
	Improving instruction

Quick wins


	Provide a re-engagement tool to help students who have dropped out (or are at risk for doing so).

	Sheltered Instruction Observation Protocol

(SIOP)
	Improving instruction

Quick wins


	Provide instructional strategies aimed at helping English Language Learners make academic progress in content area subjects by teaching students academic language and concept acquisition skills.

	Strategic Instruction Model (SIM) (http://kucrl.org/sim)
	Build a committed staff
	Differentiated instruction strategies – used in conjunction with literacy/numeracy coaching.


Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to the school identified in the LEA application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. 
(From Attachment II Questions) 
1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. 
Covert High School is the only high school in the district, so we will not be required to accept a teacher from another high school.  In the case of a transfer from middle to high school staff, such a transfer will not occur without mutual consent of teacher and principal, regardless of seniority. Such transfers will be minimized, based upon the recommendations of our 2009 curriculum audit (see page 4 of this narrative) .
Contractually, this is covered in Article X.D: “The parties recognize that some changes in grade assignments…may be necessary. While the right of determination to assign or transfer a teacher without reasonable prior discussion with said teacher and notification of the Association. Such transfers and changes of assignment shall be on a voluntary basis whenever possible. Transfers which are made against the teacher’s wishes may be appealed by the teacher and the Association to the Board.”
The high school staff is extremely committed to this change process. Staff views this grant process as an opportunity to transform the school. The support and positive attitude is evidenced by the frequency of summer meetings, as well as the attendance at those meetings. Since June 15, 2010, when we found out we were on the 5% list, 10-12 high school teachers have met on their own for at least three hours; this represents 67% of our staff. In addition, it is worth noting that this high level of attendance occurred despite only a two day notice of the meeting. Not only have teachers met on their own, but they have also met with administrators. Furthermore, teachers have been working independently between meetings, to ensure high productivity. As a result of this collaborative effort, several outcomes have been achieved: 
· a leadership/school improvement team has been formed; 
· professional development needs have been prioritized; 
· school data has been synthesized; and

· a rubric has been developed to evaluate external providers who will guide us in the change process. 

 As a way to measure staff’s commitment to the transformational process, as well as measure staff opinions about school climate, KEYS 2.0 will be used (see p. 26 for details on this program). Staff surveys will be conducted during the fall in 2010, 2011, and 2012. 
Human Resource Management

Our leadership team (see table below) will be the driving force for the change process. The team is comprised of key internal stakeholders: all core content areas, elective courses, special education, guidance, and administration are all represented. Each member of the leadership team is also on a subcommittee: professional development, data/assessment; curriculum/instruction; and school climate. Leadership team will meet for one hour weekly, with coaches in attendance, to evaluate grant-based initiatives and goals as well as overall grant implementation, and to manage the momentum of the transformation process. The subcommittees are not decision-making bodies; all final decisions will be facilitated by the leadership team. 

LEADERSHIP TEAM
	NAME
	POSITION
	ROLE
	HS ENTRY*

	Adams, Karen
	Science Teacher
	Facilitator
	1979

	Burrage, Stephanie
	Superintendent/HS Principal
	Leadership
	2010

	Dee, Derek
	Math Teacher
	Data
	2007

	Fullerton, Kelly
	Guidance Counselor
	Student Advocate
	2009

	Grob, Chris
	Special Ed Teacher
	RtI Behavior
	2007

	Jones, Ricky
	Data Specialist
	Data
	MS Principal

	Spencer, Barbara
	ELA Teacher
	Research
	2003

	Stephens, Ken
	Special Ed Teacher
	RtI Academics
	2003

	VanNiman, Paul
	Social Studies Teacher
	Research/ Scribe
	2003


*NOTE: Entry date is for current high school position, not time in district.
Leadership Team Role and Responsibilities:

· Interview and hire grant-based staff positions.

· Facilitate school improvement process.
· Communicate with staff on a regular basis, using both informal and formal methods.

· Maximize staff input on the transformation process.
· Guide professional development and related activities.
· Lead the implementation process for all grant initiatives.
· Direct staff in progress monitoring efforts, i.e. data-based decision making and student assessment. 
· Oversee the development of a formalized, consistent school-community partnership.
Administrative Roles

· Dr. Stephanie Burrage has been superintendent of Covert Public Schools since 2001. Since the district is small and funds are limited, for the duration of this grant, Dr. Burrage will also be assuming the role of high school principal, in addition to her superintendent duties. The rationale for this is to meet the requirement of the transformational model that the current high school principal must be replaced. This will allow the district to give additional support to the high school, since central office leadership will actually be the same as high school leadership. In order to help her deal with the added responsibilities, the high school leadership team (which she is an active member of) and the transformation coach (who will collaborate with her on an ongoing basis) will share in many leadership functions.

· Mr. Ricky Jones was principal of Covert High School from June 2006-August 2010. His tenure will end with the inception of the transformational model grant. However, he will serve on the leadership team as data specialist, helping the team manage and analyze student achievement data. 

Instructional Coach Role
Coordination and oversight of all coaching components will be facilitated by MAISA.  Research suggests that coaches help teachers/educators to extend their understanding of content knowledge, instructional practice, and ability to effectively assess student needs (Walpole & McKenna, 2004; Wood & McQuarrie 1999).  Evidence of increased student learning as a direct result of coaching is not yet well documented (Poglinco, Hovde, Rosenblum, Saunders, & Supovitz, 2003). But, as coaching is increasingly used and its impact measured, researchers expect more and more links to be established between coaching and student achievement. A growing body of research suggests that coaching is a promising element of effective professional development (Annenburg Institute for School Reform, 2004). 
An instructional coach is an onsite professional developer who teaches teachers to use proven instructional practices and programs through one on one meetings, small group collaborative planning, resource development, modeling instruction, providing feedback on instruction and helping teachers use data to inform and improve instruction.

Curriculum Director Role

The curriculum audit in 2009 had several recommendations that signify the need for a curriculum director:

· A developed, implemented, and monitored curriculum

· Development of curriculum goals and objectives for each content area

· Strategies and evaluation activities that support curricular goals and objectives

· Inclusion of curriculum in the continuous improvement cycle

These recommendations will be the responsibility of a newly created position, curriculum director. The curriculum director will work closely with coaches, teachers, and co-teachers to oversee all aspects of curriculum development and implementation.
Career Growth
The professional development initiatives that will be funded by this grant will help all staff members grow personally and professionally. The job-embedded professional development, chiefly instructional coaching, has been designed to increase instructional capacity of classroom teachers. Their learning will be scaffolded, and by the end of the three years, teachers will be able to “coach” themselves and each other. Leadership capacity will also be developed, as teachers learn to become more effective leaders in their classrooms and with their peers. This development of leadership and instructional capacity will result in teachers being qualified for new career opportunities, although it is a given that within a small district, such opportunities may be limited. See table below for specific benefits.
	INITIATIVE/PD
	GROWTH AREA
	TARGETED SKILL

	Get Results Now (Mike Schmoker)
	Leadership
	Teachers will implement continuous improvement cycle.

	Framework for Teacher Evaluation
	Instructional

Leadership


	Administrators will learn how to implement Charlotte Danielson’s Framework; teachers will learn how to incorporate Danielson’s 4 domains into their planning and instruction. 

	Professional Learning Communities (PLC)
	Instructional 

Leadership
	Teachers will form PLCs based around student work and data.

	Regional Data Initiative 

Using Data in the   

   Classroom (R. Jones)

Data Analysis Sessions
	Instructional

Leadership 

	Teachers will implement data-based decision making and progress monitoring.

	Response to Intervention (RTI)
	Instructional

Leadership
	Teachers will implement tiered intervention process and data-based decision making. 

	Instructional Coaching

Strategic Instruction Model (SIM)
	Instructional
	Teachers will diagnose student learning needs and design/implement the appropriate strategies and interventions.

	Behavior Intervention Specialist/ Positive Behavior Interventions and Support (PBIS)

	Instructional
	Teachers will design and implement consistent classroom and school-wide positive behavior plan, as well as specific strategies to carry out the plan. 

	Differentiated Instruction
	Instructional
	Teachers will increase access to curriculum for targeted groups of students.

	Curriculum Crafter

Successline, Inc. 


	Instructional 
	Teachers will align curriculum horizontally and vertically, using ACT College Readiness Standards.


Flexible Working Conditions
Leadership works hard to accommodate individual staff requests. For example, past practices have included allowing teachers to reduce work schedules to further their education or fulfill obligations such as internships associated with graduate work. Teachers are also allowed to request leaves of absences for personal and professional reasons. Under this grant, we are planning to continue these practices, and with the additional staffing, other options might be possible, such as team teaching between core and electives teachers, for example. We are also considering a late start for our alternative education program.
Staff Attraction and Retention
Covert High School participates in innovative programs that enhance instruction and support teachers in the classroom. Programs that will help us attract highly qualified teachers to our school are: instructional coaches; a coherent professional development plan centered on student achievement and instructional strategies; and the opportunity to build skills in such areas as differentiated instruction, curriculum alignment, and data analysis. The programs and initiatives funded by this school improvement grant will help us attract highly qualified teachers who are interested in growing personally and professionally. 
2. Explain the school’s ability to support systemic change required by the model selected.
The transformational model was unanimously selected by all staff that were present (67% of overall staff); this consensus was reached by a formal vote. We can support the state-mandated requirements of this model as follows:
Job-embedded professional development (PD)– It is our intention to bring in an external provider to guide us in the overall change process. Ideally, this provider will also be able to support the professional development activities we have chosen as priorities: Response to Intervention; differentiated instruction; school-wide literacy (numeracy) program; effective teaching in the block; and classroom/school management (PBIS). In addition, our selected turnaround provider, the Michigan Association of Intermediate School Administrators (MAISA), will provide us with PD on evidence-based interventions, examining student work, and using classroom data. We chose PD activities based on the direct impact they will have on instruction and student achievement, as well as those that can easily be integrated into classroom instruction. 
Mike Schmoker, author of Get Results Now, a researcher and expert on school improvement, will be providing professional development that will set the foundation for all other year 1 initiatives. Schmoker has been the keynote speaker at the Sustainability Conferences for Data For Student Success. Schmoker will be discussing the main concepts from Get Results Now. With the help of instructional coaches and supported through professional learning communities, teachers at Covert will implement these ideas in their classrooms. 
According to Schmoker in his book Get Results Now (2006, p. 20): “At a time when prospects for high school dropouts are plummeting, only 68 percent of students graduate from high school, and just over half of minority students graduate.” With this in mind, all our initiatives and areas of focus in this grant, including accelerated instruction, have the goal of maximizing our graduation rates and minimizing the necessity of having to retain children working below grade level.
Schmoker maintains that by improving just two aspects of education – the quality and substance of instruction and student time on task – major gains in achievement will be immediate. Because the Schmoker book and PD session provide the framework for our school transition, we have used these two basic criteria to determine which programs, initiatives and staffing to request as part of this grant.

Coaches will meet with individual teachers during their planning hours, and will meet with teams of teachers during after school data analysis sessions and other times as needed. There will be a minimum of an hour a week for data analysis sessions. 
PD activities been chosen with the four recommendations for the transformational model in mind (see p. 1), and we have also ascertained that our PD plan is aligned with National Staff Development Council (NSDC) Standards for Staff Development, a national set of guidelines that form the foundation for effective staff development. These standards are based upon three strands: context standards; process standards; and content standards. They include the following focus areas:

· professional learning communities

· leadership

· resources

· data-driven

· evaluation

· research-based

· design

· learning

· collaboration

· equity

· quality teaching

· family involvement

Accelerated Instruction – The following proposed activities are based upon the action plan in the “Understanding and Addressing Learner Diversity” brief, page 169 of the Handbook of Effective Implementation of School Improvement Grants (http://www.centerii.org/handbook/Resources/ Handbook_on_Effective_Implementation_of_School_Improvement_Grants.pdf ).
Based upon NWEA data, students who test more than one year below grade level will be eligible for targeted instruction (during second hour of ELA and Math blocks), as well as academic support in other core classes. This group of students will also be required to attend supplemental tutoring sessions. Students who test more than one year above grade level will be eligible for enrichment work during the second hour of the block, as well as other independent study options. Students who test within a year either above or below grade level will receive differentiated instruction, and will be grouped homogenously during the second hour of instruction. Team teaching and on-site coaching will help with interventions; over the span of the grant; it is expected that teachers will become proficient with related processes and will be able to take over these responsibilities gradually, as well as to sustain them after the grant.
In addition to NWEA assessment data, the PLAN and EXPLORE tests (precursors for the ACT) will be administered in the fall and spring of the 2010-2011 school year, and in the spring of each year that follows. These tests results will target instruction for individual students, beginning in the 8th grade year. One possibility is to use these results to target incoming freshman for accelerated instruction during the summer, with the goal of moving them closer to grade level performance, as well as easing the transition into high school. Another benefit of targeting students for intervention before they enter high school is that it will minimize retention and have a positive impact on graduation rates. Classroom assessments (formative) will be used weekly to monitor student progress and allow rapid curricular adjustments. Onsite coaches (job embedded professional development) and teacher study groups will help teachers learn to become more effective at using data to drive instruction. During the first year of the grant, teachers will receive professional development to help them use NWEA data to target instruction more effectively to sub-groups of students, including English language learners and special education students. It is our goal to maximize graduation rates for all sub-groups. In year 2, teachers will receive professional development on creating classroom assessments, and teacher study groups will be formed in year 2 to study the assessment process.
At the classroom level, assessment is the key to communicating and monitoring student progress, and is the foundation of increased academic rigor. An effective assessment system is based on: 

· clear learning targets; 

· progress monitoring; 

· descriptive feedback; 

· early intervention; 

· content mastery as opposed to seat time; and 

· aligned assessments. 

Pinnacle Instruction will provide a tool for teachers to conduct assessment and expand collaboration by sharing best practices, lessons, and resources with other staff in the building and in the region. Teachers will receive professional development on how to use Pinnacle Instruction as well as other Pinnacle components to enhance the quality of instruction.  

Teachers will be using instructional strategies from Strategic Instruction Model (SIM), a research-based literacy program housed at the University of Kansas (http://kucrl.org/sim). All current high school staff have had some exposure to this program during the 2008-2009 school year. We will choose a minimum of one new strategy per trimester to infuse into the curriculum, and during year 2 of the transformation process, SIM will become a priority professional development initiative. The use of SIM strategies will accelerate instruction and help teachers differentiate learning for targeted populations, including English language learners and special education students. SIM strategies include:
· Unit and course organizer

· LINCS vocabulary strategy
The proposed professional development initiatives (see table below for specifics) support accelerated instruction for all learners, including special ed students and English language learners. Another important piece of accelerated instruction for all students is the use of the Curriculum Crafter Tool, which will allow teachers full access to a sequenced curriculum (aligned to state standards) as well as the flexibility to customize it to the needs of a particular group of students (www.curriculumcrafter.com). Curriculum Crafter will also be used in the curriculum review process; teams made up of teachers, co-teachers, and coaches will continuously revise its online curriculum to tailor it to meet specific student needs.
	INTERVENTION
	STRATEGIES FOR TARGET POPULATIONS

	Response to Intervention (RTI)
	Tiered Intervention Framework for all students
Instructional/behavior interventions for special 
  ed students

Instructional/behavior interventions for Eng. 
  Lang. learners

	Inclusion Practices
	All students will be placed in the Least Restrictive 

  Environment (LRE)
Teachers, co-teachers, and coaches will be 

  involved in these practices.

	Co-Teaching
	Differentiated instruction for all students, including individual interventions and accommodations for students of need, i.e. special education students and English language learners

	Literacy Coaching
	Differentiated instruction for all students, including individual interventions and accommodations for students of need, i.e. special education students and English language learners

	Numeracy Coaching
	Differentiated instruction for all students, including individual interventions and accommodations for students of need, i.e. special education students and English language learners

	Behavior Intervention Specialist
	Classroom norms for all students
School norms for all students

Behavior interventions for Tier II and III students

	Differentiated Instruction
	Differentiated instruction for all students, including individual interventions and accommodations for students of need, i.e. special education students and English language learners

	Positive Behavior Interventions and Support (PBIS)
	Classroom norms for all students

School norms for all students

	Zeros Aren’t Permitted (ZAP)
	Consistent expectations for all student work
Additional instructional/tutoring available for all students, including at-risk populations

	Curriculum Crafter

 Successline, Inc. 


	Aligned curriculum, accessible to all students 

  (enhanced by differentiated instruction and 

    instructional strategies/interventions)

	Alternative Education

	Behavioral/Instructional Environment for Tier III students 


	Credit Recovery

	Used for at-risk students, i.e. potential dropouts, alternative education, and special ed students (per IEP recommendation).

	Strategic Instruction Model (SIM) (http://kucrl.org/sim)
	Differentiated instruction for all students, including individual interventions and accommodations for students of need, i.e. special education students and English language learners


Rigorous staff evaluation. 
A major factor in student learning is the effectiveness of the classroom teacher.  For students to achieve at high levels, they need excellent teachers.  Research by the Public Education Foundation defines excellence in teaching by researching the skills and capacities of highly effective teachers. (http://www.ccpef.org)   In a study funded by the Lyndhurst Foundation in 2001, Public Education Foundation, he identified a core group of ninety-two highly effective teachers from forty-two elementary and middle schools whose students made exceptional, measurable progress over several years.  The teaching practices and professional and personal characteristics of forty-nine teachers studied determined what effective teachers do to promote learning in reading and mathematics.  The study identified the following teacher traits:  demonstrated high expectations for student learning; provided clear and focused instruction; monitored student learning progress; provided alternative strategies in re-teaching when children didn’t learn; provided incentives and intrinsic rewards to promote learning (specific feedback); demonstrated highly efficient and consistent practices in their classroom routines; expected high standards for classroom behavior; and demonstrated excellent personal interactions with their students. 

In order to provide teachers with appropriate evaluation and feedback on their classroom effectiveness as it directly related to student achievement and progress, the Covert High School proposal includes the development of a process. This process will be researched and developed, as opposed to negotiated, in collaboration with the Covert Education Association and the Covert Administration (Superintendent and Principals).

New state legislation requiring annual performance evaluations of all educators offers challenges and opportunities. In our transformational model grant proposal, we have taken into consideration the requirements of this new law, and aligned our proposal with them. Teachers will learn how to set both immediate and long-term goals based upon classroom data; this will empower them to maximize the effectiveness of instruction as well as motivate them as they see the results of their goal-setting and achievement.
Specifically, the new law requires:

· Involvement of teachers and school administrators, the board of a school district or board of directors of a public school academy

· Rigorous, transparent, and fair performance evaluation systems

· Evaluation based on multiple rating categories

· Evaluation with student growth as determined by multiple measures of student learning, including national, state or local assessments or other objective criteria as a significant factor

· Evaluations to inform decisions regarding:

· Individual professional learning opportunities with ample time for improvement

· Promotion, retention, and professional development opportunities, including coaching and instructional support

· Tenure and/or certification decisions based on rigorous, streamlined transparent and fair procedures

· Removal of ineffective teachers and administrators after ample opportunities to improve have been deemed unsuccessful based on decisions made by use of above procedures.
To ensure that staff evaluation under this school improvement grant meets the requirements of recent legislation, the leadership team consulted two main resources for this section, Charlotte Danielson’s Framework for Teaching (www.danielsongroup.org/theframeteach.htm) and the Michigan Staff Development Council (http://www.msdconline.org/).  Danielson provides the evaluation design framework that we will use, and the MSDC provides guidelines for use of the Danielson tool. As you can see, our initiatives have been expanded to include professional development for the Danielson framework and evaluation tool. Our findings are as follows:

Guidelines for Teacher Evaluation – the Michigan Staff Development Council (MSDC) is a state-level organization of the National Staff Development Council (NSDC). They list several guidelines for effective evaluation:

1. Educator evaluations will be developed based on individual and team goals.

2. Everyone from the Superintendent on down will be evaluated in the same manner.

3. Goals will be based on a variety of data, with a major emphasis on student achievement, and must be tied to the school improvement plans and comprehensive needs assessments.

4. Goals will be established by both individuals and the teams of which they are a part. Everyone is part of one or more teams that enable the school to function effectively. No one is to be seen as only an individual with no relationship to others.

5. School improvement plans will be the basis for evaluation. 

6. Part of the goal setting process is defining the professional development (PD) needed to accomplish these goals; this now becomes high stakes PD where both the person being evaluated and the evaluator are responsible for ensuring quality PD that is directly tied to the goals and the school improvement plan.

Data-Driven Evaluation Design – Danielson’s framework includes four components, which she calls domains: 

	The Framework for Teaching:
Components of Professional Practice

	Domain 1: Planning and Preparation
	Domain 2: The Classroom Environment

	  Demonstrating Knowledge of Content
    and Pedagogy Demonstrating 

  Knowledge of Students

  Setting Instructional Outcomes

  Demonstrating Knowledge of Resources

  Designing Coherent Instruction

  Designing Student Assessments
	  Creating an Environment of Respect and Rapport 

  Establishing a Culture for Learning

  Managing Classroom Procedures

  Managing Student Behavior

  Organizing Physical Space

	Domain 4: Professional Responsibilities
	Domain 3: Instruction

	  Reflecting on Teaching

  Maintaining Accurate Records

  Communicating with Families

  Participating in a Professional 

  Community

  Growing and Developing Professionally

  Showing Professionalism 


	  Communicating with Students

  Using Questioning and Discussion 

  Techniques

  Engaging Students in Learning

  Using Assessment in Instruction

  Demonstrating Flexibility and Responsiveness


According to the Danielson framework, an effective system of teacher evaluation accomplishes two things: it ensures quality teaching and it promotes professional learning. The quality of teaching is the single most important determinant of student learning; a school district’s system of teacher evaluation is the method by which it ensures that teaching is of high quality. Therefore, the system developed for teacher evaluation must have certain characteristics: it must be rigorous, valid, reliable, and defensible, and must be grounded in a research-based and accepted definition of good teaching. The Framework for Teaching provides such a foundation. In addition, however, the procedures used in teacher evaluation can be used to promote professional learning. When teachers engage in self-assessment, reflection on practice, and professional conversation, they become more thoughtful and analytic about their work, and are in a position to improve their teaching. Evaluators can contribute to teachers’ professional learning through the use of in-depth reflective questions. By shifting the focus of evaluation from “inspection” to “collaborative reflection” educators can ensure the maximum benefit from the evaluation activities.
One method of gathering data for teacher evaluation is observation; however, the Danielson framework represents a departure from traditional checklist-type observation forms. According to Danielson, classroom observation is a professional learning opportunity for both teachers and administrators. Typically associated with supervision and evaluation, it provides essential evidence of classroom practice, and how a teacher’s actions reflect the components of The Framework for Teaching. In other words, the focus is on supervisor and teacher discussing how to improve student achievement, rather than the supervisor merely evaluating how well a teacher fits a pre-determined list of criteria that may or may not directly impact student achievement. In addition, observation skills are also used by mentors and coaches and peer observers as they serve as “another set of eyes” for a teacher requesting feedback. Furthermore, all teachers, in their search for improved techniques and strategies, can observe one another for ideas on how to strengthen an aspect of their own practice
The data from the observation is used as material for discussion on how to improve student achievement. In addition to observation, other important data that can be included in the discussion, as listed by the MSDC, include: 
· Surveys

· Assessment data (formative and summative)

· Observation rubrics

· Curriculum/coursework

· Case studies

· Action research projects

· Individual and team goals

One potential process for evaluation that follows the guidelines of the MSDC as well as demonstrates fidelity to the Danielson framework, would be as follows:
1. Educators set individual and team goals

2. Data is gathered and evaluated continuously (formative) – i.e. teachers observing each other, student data reviewed by individuals and teams, classroom coaching
3. Goals are revised as necessary

4. Before a formal observation, supervisor and teacher meet to discuss student achievement; teacher targets areas of need

5. Supervisor uses the Danielson evaluation tool as a basis for formal observation
6. After the formal observation, supervisor and teacher meet to discuss feedback, revise goals, and target professional development needs

Contract Language – The Covert Education Association and the Covert Public School District are currently in negotiations about: 1. specific language to remove leaders/staff that have not increased student achievement; and 2. planned financial incentives (merit pay) for meeting achievement goals. In lieu of this contract language, we include the following Letter of Agreement:

LETTER OF AGREEMENT
Between the

COVERT EDUCATION ASSOCIATION MEA/NEA

And the

COVERT PUBLIC SCHOOLS DISTRICT

Re:  Teacher Evaluation and Pay for Performance

The Covert Education Association MEA/NEA, hereinafter referred to as “the Association”, and the Covert Public Schools District, hereinafter referred to as “the District”, hereby agree to the following regarding the above:

In December 2009, the Michigan State Legislature passed 'reform” measures for

Public education in Michigan.

Included in those “reform measures” were mandates for 1) annual teacher evaluation

based on rigorous, transparent, and fair standards, using student growth as a significant

factor in the evaluation model and assessment, and 2) inclusion of “pay for performance” in teacher contracts.

Neither could be completed within the time frame of the most recent Association/District

contract negotiations.

Therefore, the District and the Association, hereby agree to form a committee to negotiate

models and language around both the teacher evaluation model and its implementation,

and pay for performance.

The committee will be comprised of three (3) members of the Association, appointed by the

Association, and three (3) members of the District, appointed by the District.  Said members shall be appointed by October 1, 2010.

The Committee shall begin meeting regarding the above after October 1, 2010.

Comprehensive instructional reform – The most important change we have made that will impact instruction is increasing instructional time for ELA and math courses from 72 minutes to 120 minutes daily. It is expected that research-based best practices will be the foundation for all instruction. The first hour will be used for general instruction utilizing differentiated instruction.  The second hour of the block will be dedicated to homogeneous instruction; students will be targeted for either remediation or enrichment during this time. RTI will be used to ensure all students, including special education students and English language learners, are grouped for high impact/targeted instruction. It is our intent to have additional support for the ELA and math classroom teachers; the following options include, but are not limited to: instructional coaching; literacy/numeracy coaching; team teaching; or reading specialist support. It is our goal that during this second hour of the block, the needs of all targeted sub-groups, including English Language Learners and special education students, will be met. 
Regional Data Initiative (RDI) – The components of this initiative include Pinnacle Instruction, Insight, and Gradebook. Additionally, teachers will have access to Pinnacle Student Information System (SIS). Covert is already receiving funding for RDI; however, it is noteworthy because the components work together to provide a data warehouse solution and increase assessment literacy for staff at Covert High School and throughout the region. RDI uses the school improvement continuous planning process. At the end of year 1 of the grant, data from this and other grant-based initiatives will be used to determine 2nd and 3rd year programming needs, including possible summer instructional programs.
3. Describe the school’s academic achievement in reading and mathematics for the past three years determined by the state’s assessments.

	Group/Grade
	Reading
	Mathematics

	
	Year1

2008
	Year2

2009
	Year3

2010
	Year1

2008
	Year2

2009
	Year3

2010

	Social Economic Status (SES)
	38
	38
	40
	21
	10
	30

	Black
	39
	41
	22
	17
	4
	12

	Hispanic
	38
	43
	50
	25
	21
	57

	Students with Disabilitites
	0
	0
	<10
	0
	2
	<10

	Limited English Proficient (LEP)
	0
	0
	<10
	2
	2
	<10

	Male
	32
	33
	25
	27
	13
	29

	Female
	27
	52
	58
	16
	10
	29

	Aggregate Scores
	39
	42
	45
	22
	11
	29

	State
	62
	60
	
	46
	49
	


4.  Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn.
Covert High School is committed to the systematic use of data to guide instruction. We are aware that we need to increase staff capacity in this area; we are planning on the following to achieve this goal.

· NWEA will be used as a universal screening tool one time per trimester. Based upon NWEA test results, students will receive targeted instruction in reading and math. This instruction will happen in the 2nd hour of the ELA and math blocks, but such instruction will not be limited only to these subjects. Depending upon a student’s needs, instruction may impact other core classes such as social studies and science. 

· RDI is an initiative that includes Pinnacle Instruction, Insight, and Gradebook. Additionally, teachers will have access to Pinnacle Student Information System (SIS). Covert is already receiving funding for RDI; however, it is noteworthy because the components work together to provide a data warehouse solution and increase assessment literacy for staff at Covert High School and throughout the region. RDI uses the school improvement continuous planning process. RDI will also be bringing in professional development opportunities from the state as additional resources.
· Successline (www.successlineinc.com) will be retained as an outside data consulting company. This organization will provide the high school with a detailed breakdown of EXPLORE, PLAN, and ACT results. This data will be used to determine if students are making progress, and if the initiatives are having an impact on standardized assessment. Successline data in the form of the Golden Package will be used to drive curriculum alignment to ACT College Readiness Standards. The Golden Package breaks down student MME results and backward maps them to classroom curriculum. Furthermore, at the end of each trimester, student summative data will be analyzed to determine future revisions to curriculum and instructional strategies. On an ongoing basis, formative classroom data will be used in a continuous curriculum review process. The resulting curriculum alignment will increase academic rigor. This process will involve collaboration among teachers, coaches, and co-teachers, and will be both formal (during Monday data meetings) and informal (daily conversations, emails, etc.). Specifics of this process will emerge organically from the implementation of grant-based initiatives.
· In addition to the assessments above, summative assessments will be used for progress monitoring. Staff will work together to create common course assessments. These common assessments will be analyzed by professional learning communities to drive effective teaching strategies to the top. Professional development on assessments will be provided by RDI. 
· Teachers, administrators, parents, and students will have continuous access to data. Furthermore, teachers and administrators will develop their capacity to use data to drive instruction, make adjustments to curriculum, and provide targeted instruction to individual students. Finally, teachers and administrators will learn to analyze data to determine overall success of students (including sub-groups) in meeting AYP goals.

· Data will be used as part of an early warning system to identify students who may be at risk of failure. Behavioral data used for this purpose will include behavior progress monitoring data, as well as referral and attendance data; academic data will include progress monitoring data, ZAP data, and assessment data. As part of the RTI and PBIS framework, the behavior team, made up of the behavior intervention specialist, teachers, and student services representatives, will meet on a regular basis to maximize early intervention whenever possible. Similarly, early academic interventions will be determined by a team comprised of teachers, co-teachers, and instructional coaches.  A possible sequence of events is as follows:
a. Baseline data (i.e., NWEA assessment) is analyzed
b. Best practices are used within the classroom
c. Within one week of initial analysis, a parent contact will be made, teams of teachers will discuss results and implement interventions/strategies.

d. After parents have been notified and teacher teams have met, one of the following will occur:
i. Students who test 1+ year below grade level will receive Tier 2 interventions; if these do not result in sustained, significant increases in achievement (approximately 3 months growth) within 3 weeks will receive Tier 3 interventions. For example, language screening will be broken down into the following areas:

1. phonemic awareness

2. phonics

3. fluency

4. vocabulary

5. text comprehension

   A similar process will be followed for math.

ii. Students who test between 1 year above or below grade level will receive differentiated instruction with other students; however, these students will be monitored more closely and may receive some Tier 2 interventions (for those below grade level) or enrichment opportunities (for those above grade level) when appropriate.
iii. Students who test 1+ year above grade level will be given the opportunity for enrichment, i.e. college courses and independent studies.

e. Three weeks after initial data analysis (and resulting interventions), teacher teams will reconvene to discuss recent summative and formative assessment data to determine success of intervention. Above steps will be repeated as necessary.
f. Possible Tier 2 Interventions:

i. Language!

ii. Six Minute Solution

iii. Accelerated Math

iv. Rewards

v. Step up to writing

vi. Strategic Intervention Model

vii. Explicit teaching of ACT readiness skills

viii. Explicit teaching of DesCartes curriculum, as indicated by NWEA screening

g. Possible Tier 3 Interventions:

i. Behavior Intervention Specialist coaching sessions with students and teachers (individually or in small groups, as indicated by data)

ii. Choice Theory

iii. Restorative Justice

iv. Level system with objectives

5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration. 
Collaboration is key to all phases of the instructional process: data analysis; instructional planning; delivery of instruction; and progress monitoring. 
Collaboration among instructional coaches and teachers will take place: 
· in the classroom on an informal, ongoing level; 
· at department level meetings; 
· at grade level meetings; 
· and at the building level.
At a more formal level, such collaboration will occur for a minimum of 60 minutes each Monday after school. Bi-monthly staff meetings will be reorganized to provide half of this time; on alternate Mondays, staff will be paid an hourly stipend for the collaboration time. Furthermore, staff will use various communication methods (i.e. Pinnacle, email, phone, observation of each other) to facilitate an open, ongoing dialogue about data-driven instruction and student interventions.
· N/A

· For each Tier I school in this application, the LEA must describe actions taken, or 
      those that will be taken, to: 

· Design and implement interventions consistent with the final requirements
Zeros Aren’t Permitted (ZAP) is a program the high school will adopt. This is considered a comprehensive reform because it will impact not only student achievement, but also drive a change in the school climate as it positively influences students’ attitudes toward learning. This initiative will greatly reduce the number of missing or late assignments for students; if a student fails to turn in an assignment by the deadline, he or she gets “zapped,” which means a required tutoring school session the following day (or until the assignment has been completed). These tutoring sessions, which will be available before school, during lunch, after school, and even during the school day, will be supervised by certified teachers. Students will also be able to choose to come to tutoring sessions for help with homework or a quiet place to study. 

Credit recovery is another strategy to reform instruction, and it also helps lower dropout rates and increase graduation rates. In 2010, the graduation rate for Covert High School decreased 13.98%. Many of the students who did not graduate were deficient in credits. The credit recovery process will be facilitated by the guidance counselor, who will consult with teachers, co-teachers, and coaches as needed. Criteria for placement are based on credit deficiencies; students will be placed in this program based upon how many credits they need to graduate on time. The daily time scheduled for credit recovery will be based upon how deficient individual students are; program options include attending one or more credit recovery hours during the school day, after school, and may even include placement in the alternative education program in the case of students who need intensive credit recovery. Students who need this service will have access to computers during ZAP sessions; another option is making computers available (and supervised) during the school day as part of the alternative education program. Another example of school day credit recovery is reserving some computers in the business class, so that a teacher could supervise students; a third option would be to have teachers spend their plan period in the media center, where they would be available to students who needed supervision. If achievement data demonstrates that credit recovery is successful, then this strategy may also be used during summer programming.
A full-time alternative education program, housed at the high school, is an example of a re-engagement strategy. Re-engagement strategies give students who have dropped out from high school (physically or mentally) alternatives and opportunities to re-enter the student population and earn their high school diplomas. If this program were to operate during the school day, it could also house during school ZAP sessions and credit recovery. Another option is to offer alternative education in the evening, in which case it could be expanded to incorporate community/family involvement initiatives as well.  In order to be effective, alternative education program should include: 
· flexible hours to accommodate individual learning needs, including possible summer programming 
· strict entrance screening and exit criteria; 
· frequent assessment and accelerated instruction; and
· a specialized curriculum such as Social and Emotional Learning (SEL). 
It is our intent to have a full time alternative education program in place by January 2011. In order to sustain an alternative education program after the school improvement grant, the leadership team would use the three years to search for other grant-based funding, or school instruction and staffing could be realigned in order to allow program sustainability.
· Align other resources with the interventions
	INTERVENTION
	RESOURCES

	Response to Intervention (RTI)
	Salary for full-time Turnaround Coach (contracted through MAISA)
Technology resources for communication and assessment



	Literacy Coaching
	Salary for literacy coach (contracted through MAISA): 3 days in-classroom per week
Cost of Language! program/materials


	Numeracy Coaching
	Salary for numeracy coach (contracted through MAISA): 3 days in classroom per week


	Behavior Intervention Specialist
	Salary for behavior intervention specialist

Literacy/Numeracy coaches will also have expertise in classroom management, particularly PBIS
Cost of technology resources for communication and assessment

RTI (behavioral side)



	Differentiated Instruction
	Turnaround Coach

Instructional Coaches, RTI (academic side)
Curriculum Crafter

Cost of professional development

SIM strategies 

Salary for 2 ELA co-teachers (certified)
Salary for 2 Math co-teachers (certified)


	Positive Behavior Interventions and Support (PBIS)
	Turnaround Coach

Behavior Intervention Specialist

Instructional Coaches
RTI (behavioral side)

Cost of professional development
Cost of technology resources for communication and assessment

	Zeros Aren’t Permitted (ZAP)
	RTI  Coordinator
Cost of technology resources for communication and assessment

Hourly pay for teachers (as needed)



	Curriculum Crafter

(www.curriculumcrafter.com) 
	Cost of professional development


	Successline, Inc. 

(www.successlineinc.com)

	Cost of professional development
Cost of curriculum aligned to ACT Readiness Standards

Cost of Golden Package (data analysis based upon EXPLORE, PLAN, and ACT results)



	Alternative Education

Credit Recovery


	Salary for full-time alternative education teacher

Hourly pay for teachers (as needed)

Cost of NOVANET (or credit recovery software)

Alternative education teacher



	Strategic Instruction Model (SIM) (http://kucrl.org/sim)
	Cost of professional development
Instructional coaches

Cost of Gist software




· Modify practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively 
	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

	X
X

X

X

X

	X

X

X

X

	X


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

		X
	
	• Schedule 

		X
	
	• Length 

		X
	
	• Financing 

		X
	
	• Instructors 

		X
	
	• Evaluation 

		X
	
	• Mentoring 

		X
	
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

	X
		
	• Approval of allocation 

	X
		
	• Change of allocation midyear 

		X
	
	Major contracts for goods and services

 • Approval process streamlined 

		X
	
	• Restrictions (e.g., amounts, vendors) 

		X
	
	• Legal clarifications 

		X
	
	• Process 

		X
	
	• Stipulations (e.g., targeted vs. unrestricted spending) 

		X
	
	• Timeline 

		X
	
	• Points of contact 

		X
	
	Auditing of school financial practices Process 

		X
	
	• Consequences 

		X
	

	


· Sustain the reforms after the funding period ends
This will be a major focus throughout the grant. All professional development and change initiatives were chosen based upon three criteria: they are data/researched based; they have a direct impact on student achievement; and they have the ability to increase the capacity of the instructional staff. 
· Include a timeline delineating the steps to be taken to implement the selected intervention in each school identified in the LEA’s application. We developed parts of our timeline concurrently with other sections of this grant; other parts were completed by tracking a 3-year implementation cycle for each major initiative. Out of this came the awareness that quite a bit of implementation is “front-loaded;” however, we made every effort to balance the roll-out of various initiatives. Our goal was to optimize student achievement, while at the same time avoiding overwhelming classroom teachers. We acknowledge that our first year timeline is much more detailed; obviously as the grant period unfolds, our data (and our increasing capacity to use it to impact instruction) will determine the direction we take. Thus, this timeline should be considered a work in progress.
Our front-loaded activities (Year 1) are as follows: 
Year 1 – Before School (Summer 2010):

· August 9th PBIS – Team Meeting

· August 9th Curriculum Crafter high school teachers
· August 10th and 11th – MBLSI/PBIS High School Summit, Lansing, MI. (climate committee)
· August 16th – 20th: Data and Assessment Coach Training (Van Buren ISD)

· August 23rd Curriculum Crafter (high school teachers)

· Aug. 30th PD: NEED TOPIC Schmoker

· Aug. 31st PD: Block Scheduling, Instructional Strategies and Best Practices 

· September 1st – ½ day PD: RTI/PBIS Presentation

Year 1 – Implemented by 1st day of school:

· Identify and establish classroom/school norms for PBIS

· Identify and provide professional development on Course Organizer and LINCS, 2 SIM strategies for teaching effectively in the 2-hour block
· Develop a conceptual understanding of RTI
· Develop a working knowledge of curriculum crafter

· Provide data that helps staff understand current student achievement levels and patterns
· Develop a universal screening plan using NWEA as the screening assessment
Year 1 – End of September

· Universal screening (NWEA)

· ZAP program implemented
· Credit recovery implemented
· PBIS fully implemented

· Establish grade level teams for data analysis and instructional planning

· Establish bi-monthly RTI Team meetings 

· Monthly monitoring procedures fully established by September 30

· Sept. 10th PD: SIM Strategy/GIST to support effective instruction the 2-hour block
· RTI Team established
· All grant funded positions filled:

· RTI Coordinator

· ELA Coach

· Math Coach

· Behavior Intervention Specialist

· Two ELA Co-teachers
· Two Math Co-teachers
· Alternative Education Teacher

· All grant funded resources purchased.

Year 1 – after September 30
· RTI fully implemented by November 30
· NWEA Assessment administered third week in November (9th – 11th 
grades)
· NWEA Assessment administered week of March 28 (8th – 10th grades)

· Plan and Explore Assessments administered in Fall and Spring
· Initiate curriculum alignment with common core/college readiness 

standards
Year 2

· Summer: reevaluate/prioritize all major initiatives
· Sustainability – look for other grant resources

· Refine PD plan begun in year 1
· Dropout prevention

· SIM
· Sheltered Instruction Observation Protocol (SIOP) training for targeted staff

· Continue to expand capacity of staff through continued professional development and establishment of professional learning communities
· Continue with assessment plan begun in year 1
Year 3

· Locate/apply for other grant funding resources

· Develop sustainability plan for continuous improvement

· Continue with assessment plan 

· Reevaluate/prioritize major initiatives with focus on continuous 

improvement
· PD Plan

· Continue curriculum alignment process
· Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor the school that receives school improvement funds. As mentioned previously in this application, data analysis makes it clear that not only do Covert High School students fall significantly short of state achievement averages, but within our student body, there are substantial differences among our sub-groups. The sub-groups with the greatest need, according to the data, are the Black and male categories. Furthermore, we recognize that our English Language Learners need substantial support in the classroom.
We recognize that under current legislation, by 2014 100% of students will have to be proficient. We considered this as we determined our goals. After careful analysis of the data, we have set the following goals for the three years of this grant:
	
	Math Goal
	ELA Goal

	Year 1
	24% increase
	19% increase

	Year 2
	24% increase
	19% increase

	Year 3
	24% increase
	19% increase


We understand that in order to achieve these goals, we must dramatically improve student achievement in all sub-groups. We believe the interventions and providers we have selected in this grant proposal will provide us with the expertise and intentionality necessary to achieve our goals.
· N/A
· N/A
· As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in that school.
Parent and Community Involvement 
Covert Public Schools is the primary provider of social functions in the community, affording community members with opportunities for participation in athletic and fine arts programs, as well as being the primary meeting places for community events. In partnership with county resources, the school district facilities serve as a site for blood drives, food drives, and community fundraising events during and after school hours.
· Covert has a strong history of community involvement that we plan to build on by building stronger partnerships between the district and community leaders, especially from the local churches. 
· An Open House has been planned for before the beginning of the school year.  Parents and staff will have the opportunity to interact with one another. Parents and students will be updated with the changes that will be implemented in the high school for the upcoming school year.
· Since Covert is a small town, we have the unique opportunity to develop relationships with local businesses.  These businesses provide school-to-work opportunities for some students.
· Parents are always invited to the Parent-Teachers conferences held twice yearly. Parents are invited to attend Individual Education Plan (IEP) meetings.
· We hold a Career Fair each year in the spring for both middle school and high school students which provides an opportunity for students to investigate different career options.  Many past graduates and area businesses attend this event.
· Our Junior Reserve Officer Training Corps (JROTC) program is very active within the community and elsewhere.  The JROTC makes greeting cards for senior citizens, conducts road clean-ups and donates foodstuffs to local food banks. JROTC also instills leadership and a sense of community in the students who participate in this program.
Covert High School plans to participate in Keys to Excellence for Your Schools (KEYS 2.0), a program developed by the National Education Association as a “customized, research-based approach to school improvement.” KEYS 2.0 gives schools the ability to gather formal data from internal and external stakeholders. Parents and community members will complete online surveys (as part of a comprehensive school assessment) during Fall 2010, Fall 2011, and Fall 2012. Results come in the form of a profile consisting of scaled scores on 42 separate indicators of school quality, clustered into 6 essential “keys” that work together to define school quality. The KEYS 2.0 profile will be used as baseline data to measure family/community involvement; subsequent profiles will be used to assess school efforts to increase said involvement. 

All staff are responsible for increasing involvement in this area; such initiatives will be led by the Behavior Intervention Specialist and the School Climate Team. In addition to continuing the above programs, Covert High School plans to increase community/parent involvement, and meet students’ social, emotional and health needs by:
· Revitalizing the high school boosters association 
· Building a high school component of the PTSA (Parent Teacher Student Association)

· Develop partnerships with area organizations to assist programs such as school-to-work, job shadowing, mentoring, etc.

· Develop partnerships with local community agencies such as Community Mental Health, Department of Human Services, etc.

· Develop a partnership with the local health department to increase access to preventative programs, i.e. vision screening, immunizations, flu shots, etc.

· Develop personal relationships with community members who are willing to volunteer in the district in various capacities

· Sponsor a monthly activity that will bring students and parents together, i.e. movie night, open gym, open pool, computer training, and other skills training
· Hold parent workshops as needed, i.e. student financial aid, college preparedness, homework assistance, bullying prevention
Selection of Outside Experts
Knowing how important the outside expertise is for the success of our transformation, the leadership team created the following selection process:

1. Identify the school’s professional development needs.

2. Identify possible providers (from state-approved list).

3. Prioritize providers based upon the following criteria:

a. Seems to be a good fit with high school (past experience working with district)

b. Can meet a wide range of high school’s PD needs

c. Can provide a minimum for 3 days/week for instructional and behavioral coaches (job embedded PD)

d. Can provide a minimum of 1 day/week analyzing and discussing results of data analysis (progress monitoring)

e. Must have experience working with RTI and PBIS

4. Develop a rubric to evaluate providers chosen to make presentations

5. Using the rubric and notes from interviews and presentations, recommend a provider to high school staff.
Based upon this process, the Michigan Association of Intermediate School Administrators (MAISA) was selected to provide the following services:

· Full-time Turnaround Coach (see details, page 26)
· ELA Instructional Coach (3 days/week)

· Math Instructional Coach (3 days/week)

· Evidence-Based Intervention Investigation (5 days)

· Professional Development – Examining Student Work (1 day)

· Professional Development – Using Classroom Data (1 day)

Transformation coach reports to the principal/superintendent and consults with school leadership team. Transformation coach will check in daily with principal/ superintendent and participate in weekly leadership meetings. Transformation coach will also facilitate weekly data analysis sessions. 
Responsibilities include: 

· Oversee RTI program

· Ensure fidelity and accountability of SIG grant programs. 

1. RTI -  1st-3rd Tier Interventions

2. Positive Behavior Intervention Support
3. Zeros Aren’t Permitted
4. Differentiated Instruction for all students
5. Strategic Instructional Model

6. Manage Curriculum Crafter implementation

7. Guide implementation of Success Line data
8. Develop and oversee professional learning communities; implement an ongoing meeting schedule
· Manage coordination of co-teaching

· Manage coordination of ELA and Math coaches.

· Interpret data and facilitate appropriate decisions
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	Page Number of Revision/Addition

	Replace the principal
	Was not addressed whether or not the principal came on board during

or after the 2007-08 school year. Must provide this requirement.
	p. 9

	Include student data in teacher/leader evaluation
	Describe in specific terms the process that will be used and the student data to be collected to address this requirement
	pp. 16-20 process and data
pp. 8, 32-33 KEYS 2.0



	Evaluations designed with teacher/principal involvement
	Not clear. Describe the evaluation design to be used to meet this

required component.


	pp. 18-19
NOTE: This letter of agreement was modeled after Whitehall Public Schools, and based upon the MEA model; included language was approved in the Whitehall SIG.
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increased achievement


	Provide contract language that addresses this requirement in order to demonstrate said existence.
	p. 20
NOTE: This letter of agreement was modeled after Whitehall Public Schools, and based upon the MEA model; included language was approved in the Whitehall SIG.

	Implement financial incentives or career growth or flexible work conditions
	Aside from stipends for collaboration time are there any other financial

incentives planned? Provide additional information regarding staff

career growth and for flexible work conditions.
	pp. 10-11 career growth, work conditions
p. 20 (pay for performance)
p. 25 work conditions

	Provide additional $ to attract and retain staff
	Not addressed.
	p. 11

	Ensure that school is not required to accept a teacher without the mutual consent of teacher & principal, regardless of seniority.

	Not evidenced/articulated.
	p. 7

	Conduct reviews to ensure that curriculum is implemented with fidelity and is impacting student achievement.
	Not addressed, a process that will be used to review the curriculum.
	pp. 3-4 curriculum audit
p. 9  instructional coach role

p. 10 curriculum director role

p. 14 Curriculum Crafter

p. 22 Successline 



	Provide PD to teachers/principals on strategies to support students in least restrictive environment and English language learners.
	Did not see any information in reference to special education students, only ELL (SIOP)
	p. 5 PBIS
p. 14 SIM strategies

pp. 14-16 table of interventions and 

                 target populations, including

                 special education students

NOTE: References to special education students served by various initiatives were added throughout narrative.

	Increase rigor 
	No data or information provided
	p. 1 

	Summer transition programs or freshman academies
	Not provided
	pp. 13, 21, 25

	Increase graduation rates through credit recovery, smaller learning communities, and other strategies.
	Credit recovery component addressed but need to be more articulate regarding what is planned approach to increasing graduation rates.
	p. 25

	Establish early warning systems to identify students who may be at risk of failure. 
	Might be inferred when reading information so LEA needs to specifically articulate the components of an early warning system if it wishes to earn points for this permissible activity. 
	pp. 23-24
p. 34 transformation coach role

	Provide ongoing mechanisms for family and community engagement
	Activities have been mentioned in the proposal but it appears that there are no specific formalized mechanisms in place to increase family and community involvement and evaluate such
	pp. 32-33

	Partnering with parents and other organizations to create safe school environments that meet students’ social, emotional, and health needs
	Unable to find specific information that addresses this activity
	pp. 32-33

	Provide operational flexibility to implement comprehensive approach to substantially increase student achievement and increase graduation rates.
	Language addressing retention and graduation rates is lacking.
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