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2015 Spring Workshop Q and A 
School Reform
School Reform

Q1. What is Schoolwide School Reform?
A1. School reform is an active process.  School reform requires a building level commitment to meet the real needs of children, as defined by data which is intentionally collected, examined, managed and used to drive change.  From all this, a vision is defined that focuses on student achievement.  The driving force must center on the real needs of children, not the perceived needs of adults.
 

School reform is about change. It is about changing the workplace behavior and performance of adults. It is about aligning all of a building's resources to support that change.  The building resources include people, time and money. It is about defining the manner in which adults perform and the standards by which that performance occurs.  Reform is about constant and thorough assessment; assessment of children's needs, children's performance, and adult needs for delivering instruction.  Finally, it is about loyalty to achieving and sustaining a vision.
 

A totally committed staff and a totally committed leadership define and describe the vision.  This focus will drive all future activity in the building in order that reform can be accomplished and institutionalized in that building.
Q2. What is a Comprehensive Needs Assessment process and the associated components?
A2. Comprehensive Needs Assessment process focuses on academic and other information about all the students in the school and the district. Potential Subgroups include economically disadvantaged students, students from major ethnic groups, gender, students with disabilities, English learners and migrant students.  This information must include student achievement in relation to state standards, the school and district’s current status regarding student needs, curriculum and instruction, professional development, family and community involvement. 
A potential process: assemble a team of stakeholders, describe a vision for reform, and create a data driven description of the school’s students, staff, community demographics and programs to identify the focus and critical areas the team must address in the plan. 

Identify data sources 
Demographic  

· enrollment 
· attendance 
· dropout rates 
· graduation rates 
· homeless 
· ethnicity 
· gender 
· grade level language proficiency 
· free and reduced meals 
· discipline referrals
Perception  
· values, beliefs, attitudes, opinions, views 
· questionnaires/surveys of parents, teachers, students, alumni 
· observations and anecdotal records by teachers, students, administrators, parents, community leaders 
· person-to-person interviews 
· telephone surveys 
· focus groups 
· community demographics

Student Learning 

· authentic assessments demonstrate what the student knows and is able to do, exhibitions or presentations, written work, portfolios, performance assessments, projects, formative assessments, rubrics
· standardized tests, NWEA, M-Step, ACT

· district benchmark testing, progress monitoring, formative assessments
· curriculum and instruction, review of school curriculum and alignment to state standards, review of instruction and alignment to established curriculum

· analysis of student progress in extended time activities 
· technology assessment 
· use of supplemental staff

School Processes
· analysis of staff meetings

· options for staff and parent input into decision making

· classroom observations and feedback samples
· professional development, evaluation of PL (Professional Learning)/PD Plan, deliberate and focused, level of participation, voluntary and required professional development options
· school personnel issues, general concerns, strategies and practices in place to support teachers who struggle to demonstrate student acheivement
· summary of staff reflections regarding usefulness of teacher evaluation 

Analysis

· determine database and software needs compared to data

· produce reports to analyze data over time
Q3. What is an Example of a Written Process?

A3. Strategies designed to address the school’s system of practices and protocols not fully implemented by the school.

School Level Decision Making may be an Example. (See Flow Chart below.)
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1.1 Use Case: Validate and Assess the School Improvement Plans (SIPs)

1.1.1.1 Preconditions (An event that must take place before this event can occur)

· The school improvement plans must have been submitted to the District 
1.1.1.2 Triggers (Condition that starts this event)

· Receipt of all of the school improvement plans in the District
1.1.1.3 Input (Information needed to allow the event to occur)

· School improvement plans (SIPs)

· Federal and State estimated grant funds to the District
1.1.1.4 Result / Output (What is to be expected to occur)

· Validated school improvement plans and input to the District improvement plan
1.1.1.5 Assumptions (A thing that is accepted as true or as certain to happen, without proof)

· The District possesses the sufficient local data and has the capacity to aggregate the school improvement plans

· The District understands the requirements of Federal/State regulations

· The District is committed to performing the validation
1.1.1.6 Dependencies (Contingent on another person or thing)

· District Leadership Review Team assembled 

· District Leadership Review Team with sufficient time to perform the validation

*The complete example of the supplemental Program Determination Process is available on www.michigan.gov/ofs.  Click 2015 Regional Spring Planning Workshops under Current Topics.
Q4. What part do the improvement plans play in the use of supplementary funds? 
A4. Resource: Improving America's Schools: A Newsletter on Issues in School Reform - October 1996 

Resource Summary: Successful programs are comprehensively planned, based on a comprehensive needs assessment that through data analysis and conversation, identifies the problem areas of the students/student groups. Once the problem areas are identified, and possible solutions discussed and agreed upon, they become part of the SIP/DIP at the strategy/activity level. Then, supplementary funds can be used to support the implementation of the strategies and activities.
Identification

Q5. What part does or should data play in the placement of students in Title I, Part A programs, and how should it affect exit criteria? 

A5. Having consistent written criteria (data) across a grade level(s) creates a level playing field for all students to enter and exit the program.  Consistent criteria will ensure that resources are allocated based on need and that the students with the greatest challenges are served first.  
Q6. What are the consequences of allowing Title staff to analyze data and identify students for General Education staff? 

A6. A potential consequence of Title staff identifying students for service may result in the failure of the classroom teacher to understand their own data or more importantly to adjust their instruction to reflect the analysis of the classroom data.  Another consequence may be less time for Title staff to provide effective interventions for the neediest students.
Q7. How should we be identifying and selecting students for services? How often should staff be identifying ‘eligible students’ to ensure that the ‘most- needy’ are receiving services over and above what is provided to all students? 

A7. Teachers are constantly assessing; however, there should be a formal collection of achievement data every six to eight weeks that is aggregated, thoroughly analyzed and shared with appropriate staff, parents and students.  Identification, when not implemented subtly and deliberately can be experienced by students as not being connected and are often labeled as “Title Kids.” 
Interventions
Q8. How can districts assist with the evaluation of federally funded supplemental activities?

A8. The district can support school and district level evaluation by providing staff with time for training and use of the Program Evaluation Tool (PET).

Q9. In what ways can Title VI funds be used?

A9. Research Summary: Title VI may be used for teacher recruitment and retention, teacher professional development, parental involvement activities, activities authorized under the Safe and Drug-Free Schools program, activities authorized under Title I, Part A, activities authorized under Title III, educational technology, including software and hardware. However, in order to purchase educational technology, the district must have a current “Educational Technology Plan.”

Resource 1: ESEA 2001, Title VI, Part B, Subpart2, Section 6222

Resource 2: MEGS+ Help Screen for Title VI
Q10. What additional time or opportunities to learn can be provided to Title I, Part A students when the school does not receive enough Title funds to provide for a summer or after school program? 
A10. Some districts have chosen to purchase book bags filled with appropriate leveled books for summer school or after school. Research indicates that by just providing additional reading materials for students, growth will occur. Some districts just distribute the books to eligible students, others add post card or electronic response opportunities or a few meetings to hold a book talk, parent picnic (parent education, snack and celebration), etc.  Other districts have provided a book van that regularly visits certain neighborhoods, or opened school or district libraries. Other options include providing electronic web-based programs for home (School wide schools) or parent education nights on how to help your child with homework, math, reading, and technology.
Q11. What is and is not allowed regarding the use of Title funds when it comes to coordinating the general ed. curriculum – or Tier I, with supplementary Title, or Tier II or Tier III, programs and services?
A11.  It depends on whether your building is a Title I, Part A Targeted or a School-wide School.  With a targeted school, direct intervention and instruction for eligible identified targeted students is recommended for Tier II and III interventions, (includes English learner students if they qualify for Title I, Part A).  No coaching or use of school-wide technology is generally allowable, supplies and materials only as essential for Title I staff- to be stored separately and used only by Title I staff with Title students.  Parent engagement funding is limited to the parents of identified Title I students.

Schoolwide schools have more flexibility, coaching is allowed, purchasing of technology, parent engagement funding open to all parents and PL (Professional Learning)/PD opportunities available to all staff.  Always have your request reviewed and approved by your OFS consultant before purchase or implementation of a program. 

Title III and Title I, Part C are supplemental to Title I, Part A and can provide additional services for identified EL/Migrant students. 

Q12.What are effective interventions for a well- designed Title I, Part A program? How do we know? 

A12. The LEA may provide additional educational assistance to individual students identified as needing help in meeting the State`s challenging student academic achievement standards through the use of the following strategies:
· before and after school tutoring

· summer program

· computerized instruction

· supplemental counseling or social work assistance

· mentoring

· smaller class size in lower elementary

· extra reading and/or math session during the school day

· parent training in providing at-home support

There continues to be debate on the most effective interventions. Also, program allowability may differ based on Targeted or Schoolwide status.
Review research, review research, review research from multiple sources.  Do not depend on your neighboring district or book company representatives.   See bibliography at end for a sample of published research and sources. 
Q13. How can supplementary after-school programs help overcome some of the risk factors to academic learning? 
A13. Mostly the theory of improving student achievement with after school programs is that many students need more time and small group or individual instruction to accelerate achievement.  This does not include homework help (not allowable), but a diagnostic-prescriptive approach on what each child needs and then providing instruction by a HQ teacher, i.e. not a math teacher for reading help. 
Q14.What are allowable and effective uses of paraprofessionals? What uses are most effective for improving academic achievement? 

A14. Paras are only allowed to support instruction and must be closely supervised by an HQ teacher (defined as being within “shouting distance”, inside the classroom or just outside the door).  There is some research indicating the use of paras can produce little positive effect or even have a negative effect, (Hattie, Allington).  Title I, Part A legislation requires the para to support the instruction while planning is to be completed by an HQ teacher.  This means paras should not plan instruction or work with students without guidance from an HQ teacher.  Paras could help students practice a skill just taught in core instruction from a classroom teacher, provide support for other students while the classroom teacher provides instruction for the neediest students. There are a limited number of studies that indicate paras who are working closely with the classroom teacher in an appropriate supportive role can provide small achievement gains.  
Q15. How do we provide supplemental support for Science and Social Studies?
A15. Some districts have added additional time to the school day, and revised student schedules to add science and social studies.  Others have chosen to integrate science and social studies into English and math instruction, i.e. “all Title I services use informational reading materials all the time, second semester, or certain days of the week.”  Buildings can compile informational reading and writing book lists that are aligned with their content or grade - level standards and have a deliberate plan for when each core supplemental instruction occurs during the day. 
Parent Engagement

Q16.  What does effective parent involvement look like? 

Resource 1: Most Effective Parental Involvement, American School Board Journal, Patte Barth, November, 2011, 

Resource 2: Jenes, William H. (2013) A Meta-Analysis of the Efficacy of Different Types of Parental Involvement Programs for Urban Students, Family Involvement Research Digests, Harvard Family Research Project, Harvard Graduate School of Education Retrieved from:  http://www.hfrp.org/publications-resources/publications-series/family-involvement-research-digests/a-meta-analysis-of-the-efficacy-of-different-types-of-parental-involvement-programs-for-urban-students
Resource 3:  WHAT RESEARCH SAYS ABOUT PARENT INVOLVEMENT IN CHILDREN’S EDUCATION In Relation to Academic Achievement, Michigan Department of Education

Resource 4: The Parent Tool Kit is available online at:http://www.michigan.gov/documents/mde/4a._Final_Toolkit_without_bookmarks_370151_7.PL (Professional Learning)/PDfOr by going to www.michigan.gov, insert in the search bar, “Parental Involvement Toolkit.”  
A16. The key findings of research are as follows:  Parental involvement programs are associated with higher student academic outcomes.  Among the six types of school-based parental involvement programs, four had statistically significant, positive effects on student outcomes.
Resource Summary for A16.

Jenes’ meta-analysis found that there were statistically significant, positive effects on student outcomes for those emphasizing parental involvement actions such as shared reading (.51) teacher–parent partnership (.35), checking homework (.27), and teacher–parent communication (.28). 

A key finding from the above research is that, although both voluntary expressions of parental involvement and school-based family involvement programs may have some degree of success independent of one another, cooperation and coordination between the home and the school enhances the impact of both.

This fact supports several recommendations for how schools can create successful parental involvement programs. 

Voluntary expressions of family engagement include setting high expectations and adopting parenting styles that are associated with positive student outcomes. School guidance for parents in providing “voluntary” support is particularly important because many parents do not realize how powerful and effective these factors are in promoting positive student outcomes. 

The school can take an active role in encouraging parental engagement in areas such as checking homework and shared reading activities, given that school-based guidance appears to increase the usefulness of those particular behaviors. 

Two factors are essential in effective parental involvement:

1. The activity must be a voluntary expression of family engagement such as: setting high expectations, setting appropriate bedtimes, monitoring homework, getting children to school, etc. 

2. Providing parents with training and support in such areas as checking homework, reading activities make it easier for parents to implement these activities with their children.

Q17. How can supplementary funds be used by educators to help connect schools, families and communities? 

A17. Parental Involvement Activities and Community Engagement are allowable expenses from Title I, Part A, Title II, Part A funds, Title I, Part C and Title III. 

Community Engagement occurs when funds are used to encourage and support communication among and between supporting agencies and community churches and other groups through newspapers, emails, school newsletters, etc.  Parents and their students are supported through bringing them into the schools to speak with parents and to provide direct supplementary services. 

Helping parents with issues that may prevent their students from achieving through providing coaching, tutoring, access to counseling, dental, medical and other social services are also allowable uses of Title I, Part A funds for identified students and their parents. Professional development funds from Title II A can be used to increase parent’s knowledge of parenting skills, academic skills and technology. Title III funds can assist with family literacy.  Title I, Part C supports a Parent Action Committee (PAC).

Parental Engagement that successfully promotes student learning are those “voluntary” activities that parents can do at home such as monitoring and checking homework, getting children to bed at a time so children can get plenty of rest, having a regular schedule, listening to their child read, reading to their child, encouraging and rewarding their children’s effort, etc. 
The school’s role in Parental Engagement involves promotion of the six National Standards (Epstein), one of which is supporting parental skills through training and communication with the home.

Private Schools

Q18. As it relates to private nonprofit school requirements, what exactly is “ongoing consultation”? 

Resource 1:  ESEA 2001, SEC. 1120. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS.

Resource 2: Services to Eligible Private School Children 
Non-Regulatory Guidance, October 17, 2003
Resource 3: Detailed guidance can be found at: www.michigan.gov/ofs, under “Tools and Resources”, then select: Technical Assistance for Working with Private Nonprofit Schools ; when the screen opens, click on the Guidance at the bottom of the page. 

A18. Resource Summary: Ongoing Consultation with a Private Nonprofit School involves much more than just an invitation to participate in Federal Programs at the LEA. Invitations must be sent early enough so that meaningful consultation can occur. There are eight general legislative requirements; the timing of the consultations is important; the appropriate participants need to be at the table; how services will be delivered must be on the agenda(s); and documentation must be kept. On-going implies that several consultations will probably occur before the program begins, throughout the delivery of the program, and during the evaluation of the program. 

The eight general legislative requirements are:

(A) How the children's needs will be identified;

(B) What services will be offered;

(C) How, where, and by whom the services will be provided;

(D) How the services will be academically assessed and how the results of that assessment will be used to improve those services;

(E) The size and scope of the equitable services to be provided to the eligible private school children, and the proportion of funds that is allocated under for such services;

(F) The method or sources of data that are used to determine the number of children from low-income families in participating school attendance areas who attend private schools;

G) How and when the agency will make decisions about the delivery of services to children, including a thorough consideration and analysis of the views of the private school officials on the provision of services through a contract with potential third-party providers; and

(H) How, if the agency disagrees with the views of the private school officials on the provision of services through a contract, the local educational agency will provide in writing to such private school officials an analysis of the reasons why the local educational agency has chosen not to use a contractor.

Professional Development/Learning
Q19. What are the factors affecting the impact of professional development/learning on teachers’ efficacy? 
A19. Title funds can be used to promote strong Tier I teachers and reduce student failure, but only if it is used to provide high quality professional development. The term “high-quality professional development” means professional development that meets the criteria contained in the definition of professional development in Title IX, Section 9101(34) of ESEA.  Such professional development includes, but is not limited to, activities that:

· Are sustained, intensive, and classroom-focused and are not one-day or short term workshops;

· Improve and increase teacher’s knowledge of academic subjects and enable teachers to become highly qualified;

· Are an integral part of broad school-wide and district educational improvement plans;

· Give teachers and principals the knowledge and skills to help students meet the challenging State academic standards;

· Improve classroom management skills;

· Advance teacher understanding of effective instruction strategies that are based on scientifically based research; and

· Are developed with extensive participation of teachers, principal, parents, and administrators.  [ESEA Title II, Part A Non-Regulatory Guidance, October 5, 2006]
· Are monitored and evaluated
Q20. Why would planning to attend PL (Professional Learning)/PD from a certain provider (professional organizations, ISD’s, external contractors, etc.) on an annual basis without regard to the alignment of the PL/PD to identified district needs not lead to improved student achievement even if the PL/PD provider regularly offers high quality PL/PD? 

A20. The criteria contained in the definition of professional development in Title IX, Section 9101(34) of ESEA emphasizes that effective PL (Professional Learning)/PD is an integral part of broad school-wide and district educational improvement plans; and is sustained, intensive, and classroom-focused and are not one-day or short term workshops. 
If teachers do attend conferences, selection of the conferences should be based on student achievement data and SIP goals including achievement gaps. Session attendance should be shared with staff upon return. Implementation from the PL (Professional Learning)/PD should be monitored and evaluated.
Q21. How can Title funds be used to promote strong Tier I teachers and reduce student failure? 
A21. Professional Development facilitates the acquisition, extension, and refinement of adult skill sets and knowledge.  Ideally, PL (Professional Learning)/PD should be aligned with the CORE Academic & Behavioral deficit areas as identified through the Comprehensive Needs Assessment Process & reflected in the DIP/SBDIP/SIP submitted through the ASSIST Platform of the AdvancED website.  Both Title I, Part A (Disadvantaged Students) and Title II, Part A (Teacher & Administrator Professional Development) may be appropriately utilized to strengthen teacher/administrator efficacy and promote strong Tier I through Tier III instruction/leadership to enhance student learning.  The OFS Title II, Part A Frequently Asked Questions Link on our Website (www.michigan.gov/ofs) highlights appropriate usage of this funding stream for professional development. Finally, this Q and A speaks to the flexible use of these funds to address the challenges to teacher quality related to teacher qualifications, recruitment, hiring, induction, teacher retention, professional development, or the need for more capable principals and assistant principals to serve as effective school leaders.  

Resources for PL (PROFESSIONAL LEARNING)/PD
To see Michigan’s new PL (Professional Learning)/PD Policy, Standards, and Guidance, go to www.michigan.gov/ofs, search for” Professional Learning”.

Michigan’s Professional Learning Policy
· Michigan’s Professional Learning Standards
· Professional Learning Supporting Guidance (Indicators and Role-specific Professional Learning)
The entire Frequently Asked Questions specifically related to Title II, Part A funding, can be found on the Michigan.Gov/OFS website.
On Site Review

Q22.What is the purpose or focus of the On Site Review? 
A22. State Departments, who serve as a flow through for Federal funding streams from USED, are required to monitor the appropriate utilization of those funds to eligible LEA’s.  In the event the LEA does not have sufficient evidence to document approved expenditures, a Compliance Plan must be developed, approved, implemented with fidelity, monitored and supported with appropriate evidence collected for review by OFS.  The MDE\OFS Approved On-Site Review Focus is as follows: 
· Accelerate student achievement
· To establish compliance, 

· To ensure coordination of funds and collaboration of stakeholders,

· To identify district and school needs, and

· To identify effective programs and practices.

Resource

More information about On-Site Reviews can be found at www.michigan.gov/ofs 
SPECIAL POPULATIONS
Section 31a  
Q23. How can a new school apply to receive Section 31a State funds for at-risk students?
A23. There is no longer an application process for Section 31a State funds.  District-submitted counts of students eligible for free lunch, milk, now serve as the basis for Section 31a funding.  Beginning in the 2014-15 school year, new schools (primarily PSAs/Charters) should expect to receive funds for Section 31a before the end of February.  Specific questions can be directed to Lee Craft, OFS-SPU Consultant, at CraftL1@michigan.gov or Terese Walsh, OFS Allocations Analyst, at WalshT1@michigan.gov.
Title III 

Q24.  What elements are required for a district’s Alternative Language Program (ALP) prior to planning for supplemental educational EL services? 
A24.  Essential elements of the ALP should address the following:
· Alternative Language Program services are direct instructional services, provided from general funds prior to using any state or federal grants.
· Direct Services must be provided by certified HQ teachers (meaning bilingual or ESL endorsed); or HQ paraprofessional, supervised by certified HQ teachers. 

· Intensity of services is guided by WIDA results for each of the language domains.
· Instructional services are of size and scope that is reasonable and effective

· Monitoring is not considered direct services 

McKinney-Vento/Homeless Education 
Q25. What are allowable expenditures from Title I, Part A for serving homeless students?  How are these coordinated with McKinney-Vento, district and community resources? 
A25. The MDE-OFS provided guidance in June of 2014 regarding the 2014 Consolidated Appropriations Act, which expanded the allowable uses of Title I, Part A funds to serve homeless students.  The list below is taken from the Guidance, which is posted on the OFS website and the OFS Homeless Education website (www.michigan.gov/ofs  and www.michigan.gov/homeless )
ALLOWABLE TITLE I, PART A COSTS

1. Allowable pupil support services include:

· Supplemental social work or counseling services

· Health related services for ALL Title I, Part A students may be allowed if funds are not reasonably available from public or private sources.  Then, health, nutrition and other social services may be provided, such as the provision of basic medical equipment including eyeglasses and hearing aids, student’s school related nutritional needs, immunizations and, dental needs.

2. Services not typically allowable for ALL Title I, Part A students may be allowable for homeless students to ensure that they can participate in required academic activities are listed below.  

· Items of clothing to meet a school’s dress or uniform requirement

· Clothing and shoes necessary to participate in physical education classes

· Student fees that are necessary to participate in the general education program

· Personal school supplies such as backpacks and notebooks

· Birth certificates necessary to enroll in school

· Immunizations

· Counseling services to address anxiety related to homelessness that is impeding learning

· Outreach services to students living in shelters, motels, and temporary residences

· Extended learning time (before and after school, Saturday classes, summer school) to compensate for lack of quiet time for homework in shelters or other overcrowded living conditions

· Tutoring services, especially in shelters or other locations where homeless students live

· Parental involvement specifically oriented to reaching out to parents of homeless students

· Fees for SAT/ACT testing (third attempt)

· Cost of GED for an unaccompanied youth

· Costs for attaining a GED for parents participating in Head Start, Great Start or Even Start

· Graduation cap and gown

Non-allowable Title I, Part A costs:
· Physicals for sports participation
· Clothing for student’s parents
· Money for housing

· Prom dress/tuxedo

*Title I, Part A funds (not from Homeless Reservation) may now be used (up to 100%) to support a LEA homeless education liaison, whether or not the staff performs other Title duties.  All homeless students are categorically eligible for Title I, Part A services, so serving those students is considered a Title I, Part A activity.
New guidance coming soon.
Migrant
Q26.  How does the Migrant Education Program (MEP) ensure equitable access to available supports and services?  How does the MEP ensure that migrant services address the unique needs of migratory children?  
A26. A single district may function on its own as a MEP agency or a district or ISD may lead a consortium of districts that function as a single MEP agency.  The label “migrant program or MEP” are used to represent both cases.
   The MEP ensures that migrant students are participating in other local, state, and district programs that they are eligible for through monitoring participation rates and by ensuring migrant students are provided services according to the same procedures as all other eligible students..   

Examples:  

(1) The school uses a ranking to determine Title I, Part A services.  Migrant students are ranked along with other students according to the same procedures and served with Title I, Part A funds first.   Opposed to migrant students receive similar services through the use of migrant funds first.  

(2) The district’s alternative language program provides 1 hour per day of bilingual instruction from a certified, bilingual teacher. Migrant students receive this support and also receive an additional hour of afterschool language support through Title I, Part C (migrant) funds.  As opposed to. EL, non-migrant students receive an 1 hour per day of bilingual instruction in accordance with the alternative language program and EL-migrant students receive 1 hour per day of bilingual instructional from a migrant funded certified, bilingual teacher. 

The MEP has completed a local comprehensive needs assessment (CNA) taking into consideration the available local data (academic, demographic and perceptive), Michigan’s statewide CNA, Michigan’s Migrant Service Delivery Plan, and the seven areas of concern identified by the Office of Migrant Education (US Ed.).  The MEP reviews the available data with stakeholders and determines which needs are greatest for the migratory children served locally.  These unique needs are summarized in writing in the local CNA.  Migrant services must address these identified concerns and meet the unique needs of migratory children.  

Title I, Part D 
Q27.  What are the fundamental differences between programs for Title I, Part D, Subpart 1 and Title I, Part D, Subpart 2?

A27.  Subpart 1 institutions are State Agencies such as Department of Corrections and Department of Human Services that serve adjudicated youth.  Subpart 2 facilities are private or county agencies that serve adjudicated youth.  Subpart 1 facilities require the employment and use of a transition specialist.  Subpart 2 facilities may employ a transition specialist, but are not mandated to do so.  Refer to each specific section of legislation when reviewing allowable programs.  Subpart 1 State Agency Programs are located from Section 1411 - Section 1419 and Subpart 2 Local Agency Programs are located from Section 1421 - Section 1426.
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