Targeted Assistance Programs

General Information


A comprehensive description of Targeted Assistance Schools (TAS) is provided within the U.S. Department of Education (USED) Policy/Guidance document, “Targeted Assistance Schools.”

http://www.ed.gov/legislation/ESEA/Title_I/target.html
Targeted Assistance School

A Targeted Assistance School (TAS) is one that receives Title I, Part A funds, yet is ineligible or has chosen not to operate a Title I Schoolwide School (SWS) Program. A TAS provides services to a select group of children – those the school identifies, on the basis of multiple educationally-related objective criteria, as failing or most at risk of failing to meet the State’s challenging content and performance standards.  TAS may not provide services for all students in the school, or for all students in a particular grade.  Title I Targeted Assistance Programs differ from Schoolwide Programs in the following ways:

· TAS does not require a comprehensive schoolwide program needs assessment but may use Michigan’s Comprehensive Needs Assessment (CNA) as a starting point in data gathering
· A targeted list of students with clear entrance and exit criteria must be maintained
· In TAS, Title I, Part A funds may be used only for programs that provide services to eligible children (failing or at risk of failing of meeting standards)
· Funds must be used for services that supplements, not supplants—services that would be provided by nonfederal sources, in the absence of
Title I, Part A funds
· Records must be maintained documenting the expenditure of Title I, Part A funds solely on services for eligible students
In TAS, Title I funds are traditionally used to add supplemental reading and/or mathematics, and in Michigan social studies and science programs serving a select number of identified students.

A Targeted Assistance Program must accomplish the following objectives:
· Use all Title I, Part A funds to promote academic achievement standards in eligible students;

· Incorporate Title I, Part A planning into the School Improvement Plan;
· Be based on effective means for improving achievement of participating children;

· Use scientifically-based instructional strategies to strengthen core academics;

· Give primary consideration to extended-time strategies, such as an extended school year, before- and after-school, and summer programs and opportunities;

· Provide accelerated, high quality curricula;

· Minimize pull-out programs;

· Coordinate and support the regular education program;

· Provide instruction by highly-qualified and trained professional staff; and

· Implement strategies to increase parental involvement.

Title I program decisions may be made at the school level, when schools act in consultation with their districts, to determine the uses of funds that best meet the needs of their students.

Eligible Student Selection

Selecting the highest needs children for the Title I program is an integral part of a Targeted Assistance Program.  Selection for the Title I program is conducted at both the school and the district levels, and differs for children by grade level.  Eligible children are identified as those failing or being at risk of failing to meet academic achievement standards.

· Children from preschool through grade 2 must be selected solely on the basis of teacher judgment, interviews with parents, and results of developmentally appropriate measures.

· To determine eligibility of students in grades 3-12, the eligibility must be based on multiple, educationally-related objective criteria established by the Local Educational Agency (LEA) and supplemented by the school.  Parent request and teacher judgment may be used to place children in grades 3-12 in Title I programming in conjunction with, but not in place of, standardized achievement measures
With the authorization of the No Child Left Behind Act of 2001 (NCLB), the categories of children who are automatically eligible for Title I programs has expanded to include:  students served in the previous two years under the Migrant Education Program.

Also automatically eligible is any child:
· Who participated in Even Start, Head Start, Early Reading First or a Title I preschool service within the previous two years,
· Attending a community day program or living in a State or local institution for neglected or delinquent children; and
· Who is homeless and attending any school in the LEA (not necessarily a Title I-funded school)

Teacher assessment and referral inform the selection process.  This information is important in determining each student’s success in the classroom.  Examples of teacher assessments are ratings of subject area skills and relative student performance within the regular classroom.  In the example below (Illustration I), the district-created Reading Rubric is one of the educationally related objective criteria as well as a teacher survey that scores each student from 0 (low skills) to 10 (high skills) on the subject skills such as reading or mathematics, performance of those skills and classroom performance.

After the scores have been collected and summarized, a targeted list is developed (Illustration II) that places students in order of need based on the criteria.  Using a spreadsheet to do this task can be very helpful and time-effective.
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Sample Grade Level Assessment for Reading:
	Student ID
	Scored Level 3 or 4 on MEAP Reading Assessment
	DIBELS Results
	Scored Below Grade on Running Records
	Teacher Recommendation Based on Data of GLCEs
	Student Served (Yes/No)

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


The student selection process will result in a rank ordering of students for each subject area (English language arts (ELA), mathematics, science and social studies).  Students must be selected in rank order from the list.  The basic guidelines for selecting students are as follows:

· Students in greatest need are to be served in rank order
· Selection is based on multiple, educationally-related, objective criteria established by the LEA and supplemented by the school

· Except for grades K-2, teacher referral can never be the primary factor for placing a student into the Title I program
Administrative Considerations:
· Should a school decide to serve a low-priority student ahead of a high-priority student, the reason must be clearly documented and determined on a case-by-case basis
· Acceptable reasons for non-placement of high priority students include:
a) parent refusal of placement and b) if a student’s needs are addressed through other services
· Students may not be removed from the list just because they receive another educational services such English language services or specially-designed instruction through an Individualized Education Program (IEP)
Based on a student-by-student case, it may be determined that the other service a student is receiving is sufficient to enable them to meet the State’s standards.  This must be documented on the target list why a higher needs student has been “skipped over” for services.

Serving Limited English Proficient (LEP) Students and
Students with Disabilities

Children with disabilities and LEP children are eligible for Title I, Part A services on the same basis as other children who are selected for services.  However, they are also entitled to services required by law because of their disability or their limited proficiency in English.  To avoid supplanting, a TAS may not use Title I, Part A funds to provide the level of services necessary to meet the Federal, State or local law requirements for LEP children or children with disabilities.  Title I, Part A funds may be used to coordinate and supplement these services as well as to provide additional direct services to these children.

http://www.ed.gov/legislation/ESEA/Title_I/target.html
Exit Criteria and Procedures

In addition to determining which students will be served by Title I, TAS must set criteria by which students may receive an academic exit from the program.  This exit process depends on the selection criteria and individual student performance.  In order to provide equal access to all children, it is important for each school to have clearly delineated the processes and criteria that will be used to move children in and out of Title I programs.

Academic exit actually refers to the child that is no longer considered eligible for Title I program services.  When a child reaches grade level, or meets the Title I program criteria for an academic exit, even if he or she continues to receive services until the end of the grade being served, that child is noted as an academic exit.  Moving into a grade that does not have Title I services from a grade that did is not considered an academic exit.  For example a program designed around early reading and/or mathematics success tends to provide services to children at specific grades; once the child has moved out of the grades where services are offered, services end.  This type of program exit is not referred to as an academic exit.
At what point in a student’s academic gain or performance should he or she no longer be served by Title I?  The capacity of the Title I program (the number of eligible students that could be served compared to the staffing and programs for them) is a large consideration.  Elementary programs tend to differ from secondary programs.  Ideally, all eligible students receive supplemental Title I services until they are no longer at risk of failing to meet the State’s standards.  The reality is, however, that many Title I programs have waiting lists of eligible students who may have greater need than students who have been in Title I, made progress, but are still not meeting standards.
Typically, schools that provide services to the highest needs children throughout the grades tend to keep students enrolled in Title I year after year.  In some cases even though a student may be progressing appropriately in the classroom, the
Title I program continues to serve him or her just to provide that bit of extra support.  When there is no waiting list of eligible, higher-needs students, this may be acceptable, but when other students are waiting to participate this would not be an advisable practice.  Title I students may be given an academic exit, still have their progress monitored and even receive supplemental services as needed through the simultaneous service clause in Title I.
Selecting a Service Delivery Model

There are several models available for TAS.  The TAS, in consultation with the district Title I, Part A Director, selects the most appropriate service model.  Pull-out models are highly discouraged, while models that include before- and after-school programming, extended year education and summer opportunities are encouraged.  When a delivery model has been selected, it must be demonstrated that students receiving Title I, Part A services benefit from the additional instruction and support.
Simultaneous Service/Incidental Inclusion
Schools are encouraged to provide Title I services to students in a variety of ways.  Schools may serve Title I, Part A students simultaneously with  a) students with similar educational needs and  b) in the same educational settings as students with similar needs.

Parent Involvement

Parent involvement is required by Title I, Part A.  Parents of students receiving
Title I, Part A are required to have an opportunity to participate in an annual parent meeting and parent-teacher conference.  Parent involvement is an important component of a targeted assistance or schoolwide program.  Additional information and tools regarding school-home compact and parental involvement may be found at http://www.projectappleseed.org/titlei.html and Parent Involvement Non-Regulatory Guidance, April 2004 http://www.ed.gov/programs/titleiparta/parentinvguid.doc.
Comprehensive Services

Districts and schools may utilize Title I funds to provide additional services beyond academics if these services are not otherwise available.  Sites must have identified partnerships with social service and community agencies and be able to demonstrate that such services are unavailable through other agencies.  In addition, they must complete a comprehensive needs assessment prior to redistribution of Title I, Part A funds.
Comprehensive services that may be funded by Title I, Part A funds, which meet the above criteria, include by are not limited to, basic medial equipment (such as eye glasses and hearing aids) to children receiving Title I services.
Administrative Duties

As with any Federal funding, it is critical that all records be kept, be well-maintained, and up-to-date.  The following record-keeping duties must be met to ensure adherence to Federal guidelines.

· Records must be maintained that document that Title I, Part A funds are spent on activities and services only for participating Title I, Part A students.  For example:
· Title I, Part A services may not be included on an IEP, but a student with an IEP may be eligible for Title I, Part A services
· Title I, Part A funds may supplement programming for a student with LEP, but may not be used to fully fund such programming.  Title I, Part A funds may also supplement reading or mathematics for students with LEP who are failing or at risk of failing in these content areas
· Title I, Part A funds may not be used to identify at-risk students.  It is the responsibility of the LEA and school to identify at-risk students.  A school or district should have some methods in place to do this even in non-Title schools.  Once the at-risk students are identified, Title I, Part A funds may be used to identify those most in need of the Title I, Part A services or to identify their specific educational needs or weaknesses.

District Title I, Part A Directors must keep records of TAS on file at the district office.

These include:

· Selection criteria and selection process for Title I, Part A-eligible children
· Documentation of parent meetings
· Copies of the Home-School Compact
· Service-delivery model description for each TAS
· Time and effort records of every Title I, Part A-funded teacher, paraprofessional, administrator and counselor
· Program evaluations
· Program review results
Schools must keep records of:

· Selection criteria and selection process for Title I, Part A-eligible children
· Selection worksheets demonstrating how students were selected for service
· Description of service delivery models
· Documentation of parent meetings and conferences
· Evaluations of each service delivery model (including extended day/year models)

· Comprehensive services provided to eligible students

· Student-related data to include:
· Student name, race/ethnicity, disability and/or LEP status
· MEAP/MME Assessment or other standardized test score(s)
· Date of entrance into program
· Services provided
· Progress made
· Parent contacts (recommended but not required)
· Date and reason for exiting the program
NOTE:
ALL district, school and student records should be retained for 3 years.  The records are confidential, legal documents and must be available to local and USED Federal auditors, parents, students and MDE.
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