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Michigan Educational Assessment Program 
Writing: Peer Response to the Student Writing Sample 

Grades 3-8 
Holistic Score Point Descriptions 

 
 
 
 

Here is an explanation of what readers think about as they score this writing: 
 
4 The response clearly and fully addresses the task and demonstrates an understanding of 

the effective elements of writing that are relevant to the task.  Ideas are supported by 
relevant, specific details from the student writing sample.  There may be surface feature 
errors, but they do not interfere with meaning. 

 
3 The response addresses the task and demonstrates some understanding of the effective 

elements of writing that are relevant to the task.  Ideas are somewhat supported with a 
mix of general and specific relevant details from the student writing sample. There may 
be surface feature errors, but they do not interfere with meaning. 

 
2 The response demonstrates limited ability to address the task and may show limited 

understanding of the effective elements of writing that are relevant to the task.  Ideas may 
be supported with vague and/or partially relevant details from the student writing sample.  
There may be surface features that partially interfere with meaning. 

 
1 The response demonstrates an attempt to address the task with little, if any, 

understanding of the effective elements of writing that are relevant to the task. The 
response may include generalizations about the student writing sample with few, if any, 
details.  There may be surface feature errors that interfere with meaning. 

 
 
 
Condition codes for unratable papers (zeroes): 
A – Off topic or insufficient 
B – Written in a language other than English or illegible 
C – Blank or refusal to respond 
D – No connection to the question 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 1 

Anchor Paper 1 
Score Point 1 
Response attempts to address the task by making generalized comments about writing 
elements. (“Yes I have a clear picture . . . because the wrighter is wrigting in words that you 
can understand. . . . And the wrighter is very discribing on what he/she is trying to say . . . is so 
describing with so many details. This wrighting is spontanies!”) No supporting examples are 
offered, thus demonstrating little understanding of the relevant writing elements. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 2 

Anchor Paper 2 
Score Point 1 
Response attempts to address the task by making a statement in answer to the prompt (“Yes, 
as a reader I could Picture what the writer was describing.”) and then offering a summary of 
the story following by another general statement relating to the prompt (“This story was easy to 
picture and was enjoyable to read.”). However, no writing elements are mentioned, thereby 
demonstrating little if any understanding of the task. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 3 

Anchor Paper 3 
Score Point 2 
Response addresses the task in a limited way by making a statement in answer to the prompt 
(“As a reader Ido think I have a clear Picture of what the writer is describing in the story.”) and 
then listing relevant details from the writing sample (“In The Story he said Zeus saw a cat with 
a scar across one eye, and part of its tail was missing. It also said that Zues was a big shagy 
dog . . . also said that the cars went by very fast and that Zues got hit by one. He said Zeus 
saw two beat up trash cans and one of them was made of green plastic.”) which are attributed 
to the author (“In The Story he said . . . It also said . . . The writer also said . . . He said”). This 
response demonstrates limited understanding of the relevant writing elements. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 4 

Anchor Paper 4 
Score Point 2 
Response addresses the task in a limited way with generalities about writing elements 
(“. . . because the author used very descriptive words . . . also completes the story in a 
fantastic way by using different settings, different characters & making the animals speak to 
each other.”) and giving support for one of them with a detail from the student writing sample  
(“. . . such as darted, rustling & yearned”). The relevance of the examples is not explained, 
however, demonstrating limited understanding of the relevant writing elements. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 5 

Anchor Paper 5 
Score Point 2 
Response addresses the task in a limited way by discussing writing elements (“There are two 
really good descriptive sentence that helped me picture what things looked like. . . . I wish the 
author had wrote what the squirrel looked like.”) and supporting them with examples from the 
student writing sample (“. . . the author wrote ‘Zeus was a big shaggy dog’ . . . ‘it was an old 
cat. He had a scar aross one eye and part of his tail was missing’”). The relevance of the 
examples is not explained, thereby demonstrating limited understanding of the relevant writing 
elements. 
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Anchor Paper 6 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 6 
Score Point 3 
Response addresses the task by discussing writing elements (“the author explains the story 
with good details and specific words”) and supporting them with examples from the student 
writing sample (“Zues is a big shaggy dog. He lives in the countryside, and Zues loves to take 
walks. He or she also tells that Zues would usually go to the ice cream store with Teddy and 
with Mr. Hill. Mr. Hill is the dad of Teddy. Teddy is Zues owner. Teddy is Mr. Hills son. . . . the 
words hissed . . . Zues met a cat named Fleabite and he hissed . . . trashcans were made of 
green plastic because Zues was looking for something to eat because Zues was hungry.”). 
The relevance of some of the examples is adequately explained (“I have a clear picture of this 
story because the author explains . . . what Zues is, where he lives, and what Zues loves to 
do.”) and some are less well explained (“Thats what cats usually do when they see a dog.”). 
Overall this response demonstrates some understanding of the relevant writing elements. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 7 

 
Anchor Paper 7 
Score Point 3 
Response addresses the task by discussing writing elements (“really good Verbs and 
Adjectives . . . gave me a really good Idea of what the cat looked like . . . gave me a really 
good Idea of how far the dog and cat had to go”) and supporting them with examples from the 
student writing sample (“One of the verbs are scampered. ‘The Squirrel scampered onto the 
path daring the dog to chase it.’ . . . The author said the cat had a scar acoss its eye . . . said 
that part of the cats tail was missing . . . They crossed a busy street, went through the woods, 
and they went passed the ice creem place where the family sometimes went for a family outing 
for some ice creem.”). The relevance of some examples is adequately explained (“I really liked 
that sentence because it gave me a really good Idea of what the dog is doing. . . . The cat 
problobly got ito a figh with a really mean cat and got scrached. . . . That made me think of one 
of my old cats. She had part of her tail missing.”) and some understanding of the relevant 
writing elements is demonstrated. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 8 

Anchor Paper 8 
Score Point 3 
Response addresses the task by discussing writing elements (“. . . writer used very good 
descriptions . . . was very choppy. It went from one idea to another idea without a very good 
link. . . . it needs better descriptions and links to another idea”) and supporting them with 
details and examples from the student writing sample (“. . . to describe the cat and the city . . . 
When the story was talking about Zeus meeting Fleabite the cat . . . in the countryside . . . 
Fleabite was one of the hill families new pets . . .”). The relevance of one of the examples is 
adequately explained (“. . . then it felt like all of the sudden they were back in the countryside . 
. . I couldn’t really understand it. I had to read that part of the story a couple of times . . .”), 
thereby demonstrating some understanding of the relevant writing elements. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 9 

Anchor Paper 9 
Score Point 4 
Response fully and clearly addresses the task by discussing writing elements (“The writer 
switched from . . . to . . . his puncuation . . .”) and supporting them with specific text examples 
(“. . . he stated ‘But the squirrel climbed a tree and scolded the dog. He was panting hard. He 
was also confused.’ . . . ‘How was he going to cross that busy street.’”). The relevance of some 
of the examples are explained more fully (“I reread a couple of lines to understand what he 
meant. . . . The writer switched from the squirrel to the dog, but didn’t warn the reader. So, it 
makes it look like the squirrel was panting and confused.”) then others (“Another mistake I had 
to reread is his punctuation. . . . It confused me at first, but then I got it. There was supposed to 
be a question mark (?) instead of a period.”). The explanation and reflection back to the reader 
demonstrates a level of understanding that earns this paper a score of 4. 
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MDE/MEAP RELEASED ITEMS 

Anchor Paper 10 

 
Anchor Paper 10 
Score Point 4 
Response addresses the task by discussing writing elements (“In line 5 . . . That didn’t make 
any sence. . . . On line 22 what was the point of saying . . . you should have put more details 
 . . . you should have explained it better.”) and supporting them with examples from the student 
writing sample (“. . . ‘it was cool’ . . . one of the trash cans was made out of green plastic . . . 
When the cat said ‘I’ve been there once. Let’s go’ . . . ‘No one was there’ . . . when you said 
‘barking at their own door’”). The relevance of one of the examples (“Who’s own door were you 
talking about. I thought it was the icecream shop at first. Intill Teddy came out of their own 
house I understood.”) is more fully explained than others (“Sometimes I had to reread a 
Paragraph . . . What was cool, and what kind of cool. Cool like ‘cold’ or cool like ‘Awesome’ . . . 
We didn’t need to know what the trash can was made of. . . . No one was Where, at the house, 
at the ice cream shop, I want to know.”), thereby demonstrating a level of understanding which 
earns this paper a score of 4. 

 




