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	What do we want students to know?


	GLCE/HSCE or Guidelines
C.1.1 Problem Seeking:  Engage in the full iterative cycles of the artistic/creative process…
C.1.2 Exploring:  Develop an idea, question, or problem that is guided by personal and cultural contexts in the visual arts
P.1.1 Techniques:  Apply techniques, elements, and intellectual methods
P.1.2 Elements:  Demonstrate skillful use…
P.1.4 Intellectual Methods:  Present soft sculptures to classmates and share artist statements
R.1.1 Observe:  Observe, describe, reflect, and interpret works of visual art
R.1.3 Reflect:  Cultural context
R.1.4 Analyze:  Variety of Meanings that can be derived



	Big Ideas
What is identity?
Identity can be influenced by stereotypes.
Artists have used their artworks to question stereotypes and assumptions made about identity.
	Essential Questions
How is my identity influenced by stereotypes? 
How would I alter these assumptions through my own perceptions or the perceptions of others?
How do contemporary artists’ question cultural assumptions about identity?

	Knowledge and Skills to be developed or reinforced
· Luis Jiménez’s artworks, Border Crossing (Cruzando el Rio Bravo), Vaquero, Southwest Pieta—This lesson will focus on this artwork which can be seen at:  
http://americanart.si.edu/collections/tours/jimenez/index.html 
· Another possible artist for this lesson would be Lorna Simpson. Showcase the artworks, Coiffure, Back (Eyes in the Back of Your Head), Wigs (portfolio)— http://www.corcoran.org/collection/highlights_main_results.asp?ID=116
· Understand the terms stereotypes and alter-ego
· Soft sculpture techniques
· Basic hand stitching procedures
· Fabric painting techniques (optional)


	How will we know that students have learned
what we want them to know?

	Task
Participate in a substantive dialogue with students to discuss the questions:
“How is my identity influenced by stereotypes?”  “How would I alter these assumptions through my own perceptions or the perceptions of others?”
Following the discussion, students write their own personal responses in their sketchbook journals. Students understand that artists are self-reflective and creating art requires research into one’s own thinking. 
Students will create an artwork that reflects the way they would like to perceive themselves or the way they would like others to perceive them. 

	Other Evidence
Discussion in class.
Written reflection in sketchbook journal.
Informal student interviews as the teacher monitors progress through the room as students begin studio work.
Alter-ego soft sculptures based on their identity.
Successful articulation/artist statement about their soft sculpture, connecting it with the way they would like to be perceived or the way that they would like others to perceive them.



	How will we teach them what we want them to know?

	Learning Activities Outline

	Techniques of Authentic Instruction

	1. Spur students to begin thinking about the “big idea” and help them make personal connections by dialoguing with them. Possible questions to start the dialogue include:
      “What are our associations with identity?”
“What is a stereotype?”
“Have you ever made an assumption about someone based on a stereotype? Has anyone made an assumption about you based on a stereotype? How did that make you feel?”

	Connections to the world  
   beyond the classroom 
Substantive conversation


	2. Show students Luis Jiménez’s artworks: Border Crossing (Cruzando el Rio Bravo), Vaquero, Howl, and Southwest Pieta. Ask students what they see in Jimenez’s work:
  Do they see any common themes or ideas being expressed in his sculptures? From looking at these sculptures, how do they think Jimenez might describe himself?

	Higher-Order Thinking
Substantive Conversation


	3. Provide background on Jimenez and the context of his artworks. Jimenez was the first in his family to be born in the United States. His parents were illegal immigrants. Luis Jimenez has stated repeatedly that he is very proud of being Hispanic. He grew up working in his Father’s neon shop. Ask students, ”Why do you think he uses the materials of airbrush and fiberglass? How do those materials affect the meaning of his artworks?” Assumptions and controversies are often made about Jimenez’ work. “Why do you think his artwork might be controversial?” 

	Depth Of Knowledge 


	4. The Vaquero sculpture is in front of the Smithsonian Museum, the National Gallery of Art. Prior to it being placed in that spot it was rejected because of its subject matter by two other locations. Why do you think the subject matter of this sculpture was rejected? Jimenez feels that it was because "No one would dream of taking away Robert E. Lee's gun or George Washington's sword, but somehow the thought of a Mexican with a gun is seen as a big threat.”  

	Connections to the world  
   beyond the classroom 


	5.  Focus on the work Howl. What do you see in this sculpture? What is it a figure of? Why do you think Jimenez made a sculpture of a coyote howling? What might it mean? What in the artwork draws you to that conclusion? Jimenez has stated that, “New Mexico Hispanics have an identity problem, and are in fact a divided community. Some call themselves pure Spanish land-grant settlers, and the others align themselves with an Indo-European culture that evolved since the Conquest. The distinction is based on the amount of Western European blood that runs through the veins, a vestige of the caste system that continues to infest American society. It is in effect a tool to distance one's self from the life of another. To close one's ears to the howl.  To proclaim a kind of ethnic purity flies in the face of reality. We all got mixed up a long time ago.”  What stereotypes does Jimenez try to question head on in his sculpture Howl?

	Higher-Order Thinking
Substantive Conversation


	6. What is a stereotype that people may make about you that you would like people to question? How would you like people to perceive you? What does that look like?

	Connections to the World Beyond the Classroom


	7. Explain to the students that we are going to be making visual representations that question a stereotype that has been made about us.

	Higher-Order Thinking


	8. We are going to make “character sculptures” of ourselves that highlight one way we would like others to rethink us. For example, a girl in class might say, I love to play sports and I hang out with boys all the time. People stereotype me as not being very girly. I would like to make a character that resembles me, but has lots of make-up on, and is in a sort of prom dress outfit playing soccer. This would visually communicate that you can play tough, and still be considered feminine.  We will brainstorm together as a class.

	Higher-Order Thinking
Substantive Conversation

	9. The sculpture will be created to resemble you in someway, but also contain an element that questions a stereotype about yourself.

	Higher-Order Thinking
Depth of Knowledge


	10. What ways might you show the contrast between who you are and how you are perceived? What visual juxtapositions might you use?
	

	11. Students will develop a thumbnail sketch of what they would like their character to look like based on the concepts already discussed in class. Students will also be aware that many designers and animators base characters on themselves.

	Depth of Knowledge


	12. Students will be given demonstration on fiber arts and soft sculpture, along with how to develop the head of the character. Students may choose to use disruption to change a character that is stereotypical to enhance their idea as well.

	Depth of Knowledge


	13. Demonstrate basic soft sculpture techniques, e.g. how to thread a needle, make basic back, single and double hand stitches.

	Depth of Knowledge


	14. Students will understand the term “form” and the    importance of making a three-dimensional object interesting on all sides.

	Depth of Knowledge


	15. Students will make aesthetic decisions on the color, form, texture, shape, and overall design of their soft-sculpture “character sculpture”.

	Higher-Order Thinking
Depth of Knowledge


	16. Students start to construct their soft sculptures.

	Higher-Order Thinking

	17. Students reflect in their sketchbook journals about the specific meaning they made in their artwork and what changes took place from beginning to end—describing the art making process, step by step.

	Higher-Order Thinking


	18.   Students share with their peers what they created, why/how it questions a stereotype about them and how successfully they communicated that meaning.

	Substantive Conversation


ASK ANA - I’m checking with MSBOA to see if we can use their scoring rubric
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This lesson outline is provided by the Michigan Department of Education as a resource to districts/schools. These lessons are samples only and district/schools may develop their own to support teachers.

