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Boreen, J., Johnson, M. K., Niday, D., & Potts, J. (2000). Mentoring beginning teachers: Guiding, reflecting, coaching. Portland, ME: Stenhouse.

This easy-to-read but very helpful book contains good suggestions for working effectively with new teachers.  Several strategies engage new teachers in analysis and reflection, helping them become both more independent and collegial in addressing the effects of classroom events rather than fostering dependence on the mentor teacher for solutions.  Possible tensions in the mentoring relationship are discussed as are benefits to mentors.

Costa, A. L., & Kallick, B. (2000). Discovering and exploring habits of mind. Alexandria, VA: ASCD.

Through a series of essays, the authors describe 16 intelligent behaviors (habits of mind independent of IQ) that contribute to effective learning both in and out of school.  Included are skills such as questioning and posing problems, gathering data, persisting, communicating with clarity and precision, and thinking about thinking.

Feiman.Nemser, S. (2003). What new teachers need to learn. Educational Leadership, 60(8), 25-29.


“Keeping new teachers in teaching is not the same as helping them to become better teachers.”  New teachers need help in adapting the broad concepts they have learned about subject content, the learning process, student development, and what it is to teach to the specific school community.  Enculturation is as important as developing and refining instructional and interpersonal skills.  Mentor teachers help by making their thinking visible, explaining the principles behind the actions, and breaking down complex teaching moves into understandable components.

Kauffman, D. M., Johnson, S. M., Kardos, S. M., Liu, E., & Peske, H. (2002). “Lost at sea”: New teachers’ experiences with curriculum and assessment. Teachers College Record, 104(2), 273-300. (Available online at www.tcrecord.org.)


Interviews with 50 first- and second-year teachers in Massachusetts revealed that today’s high standards and accountability environment creates a “sense of urgency” among new teachers about what to teach and how to teach it, but many schools do not provide them with adequate support to be effective.  The majority of teachers encountered a list of topics and skills but no indication of how to teach them, or they found a “curriculum void” – no guidance beyond a set of texts.  The latter was especially likely at the secondary level or in elementary social studies and science.  It made it difficult for teachers to plan a coherent flow of content and to make instructional connections among units.  Having more detailed (even “scripted”) curriculum materials helped teachers who did not know what to do or did not have time to create their own lessons.  Most believed that veteran teachers had much to offer in terms of both scheduling and sequencing topics and in sharing lessons that had “worked” with students in the past.  This is especially likely to help when accompanied with a diagnosis of how one lesson builds on another or how certain activities are more meaningful than others.  In those schools where teachers planned together, then tended to create a shared vision that offered support now and into the future. 

Llewellyn, D. (2002). Inquiry within. Thousand Oaks, CA: Corwin Press.

A definition of the inquiry cycle and examples of teaching that tap student investigations.

Martin, D. J. (1997). Elementary science methods: A constructivist approach. Clifton Park, NJ: Delmar Learning.

This book explores constructivist teaching and learning and includes chapters that focus on the processes of science, science content, constructivism, inquiry, assessment, teaching in diverse classrooms, and use of technology in the elementary classroom.

Michigan Department of Education. (1996). Michigan Curriculum Framework. Lansing, MI: Author.

Content standards and draft benchmarks for English language arts, mathematics, and science and standards of authentic instruction: higher-order thinking, deep knowledge, substantive conversation, and connections to the world beyond the classroom.

National Council of the Social Studies. (2000). National standards for social studies teachers. Washington, DC: NCSS. Catalog available online at www.socialstudies.org.

Addresses both subject matter knowledge and pedagogical knowledge and skills needed for effective teaching.

National Research Council. (1996). National science education standards. Washington, DC: National Academy Press.  

A comprehensive set of standards for science in the areas of teaching, professional development, assessment, science content, programming, and systems to support science.  Contains examples of classroom activities.

National Research Council. (2000). Inquiry and the national science education standards: A guide for teaching and learning. Washington, DC: National Academy Press. (Available from the National Academy Press, 2101 Constitution Avenue, NW, Washington, DC 20055. Phone: (800) 624-6242.  

This is one of a series of books that support the National Science Education Standards.  This volume discusses in considerable detail inquiry as it relates to the science standards.  It provides many examples of the use of inquiry in the classroom.

