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Qutcomes for the Session

Understand what MAEIA is
Understand what the model assessments are

Understand importance, appropriateness,
authenticity of performance assessments

Obtain information about trying out items 2015-16 —
Not too late to register to field test.



Testimonials

“In support of local district and school efforts
to provide the highest quality arts education,
the Michigan Department of Education offers
these tools developed, with local educators,
by the Michigan Arts Education Instruction
and Assessment (MAEIA) project.

[ strongly encourage you to use these tools,
as they provide a path for improving arts
programs incrementally through the annual
School Improvement Process, and to support
a rich, broad curricular experience.”
—Mike Flanagan, State Superintendent
Michigan Department of Education




“In 2011-12, the Michigan Youth Arts Leadership

Roundtable conducted a statewide survey

of arts education that provided baseline data
at the school building level. That set the stage
for MAEIA to create a process and a set of tools

that will help districts understand excellence

In arts education, and to evaluate and improve
arts education PLOEHAIGN support of education
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—Marianne Dorais, Executive Director
Michigan Youth Arts, 2013
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Overview of MAEIA

Prezi Presentation on the MAEIA Project
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ﬁrpose of MAEIA Sk

MI Arts Education Instruction & Assessment Project

To strengthen arts education programs through the

following;:

* Defining those criteria that make the strongest arts
education programs

* Enabling districts to review their own programs against
those criteria

* Providing information about what indicators will
strengthen their programs

 Defining what constitutes strong assessments in dance,
music, theatre and visual arts

* Providing models of those types of assessments
*curriculum-embedded performance assessments.

advancing creativity in education
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esources developed for

MI Arts Education Instruction & maeia
Assessment Project

RESOURCE PURPOSE

Program Blueprint Share Understanding— Quality Programming
Research & Indicates “who says” what constitutes quality
Recommendations

Program Review Tool Permits self-study, baseline data collection at

program level

Assessment Roadmap/vision for assessment development in
Specifications the disciplines

Performance Assessment Model tasks & events, embed in curriculum &
Inventory instruction plans, voluntary use.
K-12, 4 art disciplines



MS Combine for Quality

Programming & Improved Practice
Study quality arts education...

Mchigan Bluspnnt of »

Ay R eeee 4, Michigan Blueprint of a Quality Arts Education Program

Michigan Blueprint of a
Quality Arts Education Program
Research and Recommendations

w2, Michigan Blueprint of a Quality Arts Education Program:
Research & Recommendations

Gather data on arts education program and student learning...

Aris Education Program
a “Tgvey Tod 3. Arts Education Program Review Tool

Model Student Assessments |~ 4. Model Assessments and Assessment Specifications Document
| Debriefing the Art Education Hopes and Visions Collage Performance Even



——MAEIA Four-Year Plan

Year 1 -2012-2013

e Develop and Publish Arts Education Instructional Blueprint and Supporting
Research

* Develop Program Review Tool
* Create the Assessment Specifications Document
Year 2 - 2013-2014
* Field Test the Program Review Tool
* High School: Item Writing, Content Review, and Booklet Production
* Professional Development: Year 1 Tools
e Start K-8 Item Writing
Year 3 - 2014-2015
e HS: Field Test
* K-8: Item Writing, Content Review, and Booklet Production
* Professional Development: Year 1 and 2 Tools
* Revise and Refine HS Items (scoring tools, attach exemplars)
Year 4 - 2015-16
e K-8 Field Test
e HS Field Test of Untested Items
¢ Professional Development on MAEIA Tools/Resources
e Creation of MAEIA Website for All Tools and Resources
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INTro 1o Assessment

Four disciplines—Dance, Music, Theatre, and
Visual Arts

Assessments could be used in several ways:
 Informing current instruction
e Improve student learning and achievement
* As a portion of educator evaluation
 Future instructional program improvement

10
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“The Integral Role of

Standards in the Assessments
Based on MAEIA Performance Standards

* Assess important content, knowledge and skills in the
Michigan Arts Education Standards and Benchmarks

2011 and aligned to the Grade Level Content
Expectations

Organized as Create, Perform and Respond

Items have been aligned to the National Core Arts
Standards

11



/ \/
Layers of Standards

MAEIA Performance Standards

Michigan Content Standards and Benchmarks

Michigan Grade Level Content Standards

12



Example of Layersof

Standards

Michigan Student Learning Standards Assessed

R.1-Recognize, analyze, and describe connections among the arts, between the arts and

Performance Standard(s) other disciplines, and between the arts and everyday life.

Content Standard ART.VA.V.HS.1-Design creative solutions that impact everyday life.

R.1-Observe, describe, reflect, analyze, and interpret works of the visual, performing,

VPAA Guidelines .
or applied arts.

Intended Students First-year (Level 1) visual arts students.




— P/erformcmce Standards are based on the 2011 edition of the
Michigan Content Standards and Benchmarks, which can be
found on the MDE Website or the Mi-Arts Wiki

Michigan Merit Curriculum

Standards, Benchmarks, and Grade Level Content Expectations

Visual Arts, Music, Dance,
and Theater

CE-RIGOR
IPS + K
CE"RI1G

IP5 “RELATIONSHIPS

RELEVANCE
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~Types of Assessment [fems

Performance Tasks

Performance assessments carried
out by individual students or small
groups of students over time (days,
weeks, months)

Performance Events

Performance assessments that are
administered “on-demand,” without <
any or just a brief amount of 2
rehearsal time.
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Performance Tasks

Performance assessments carried out by individual
students or small groups of students over time
(days/weeks/months)

Tasks are carried out in or out of class, and are very
much related to instruction (e.g., class assignments)

They measure essential outcomes in the content
standards not easily measured in other ways

Performances are judged using one or more scoring
rubrics

16
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Performance Events

Performance assessments that are administered “on-
demand,” with limited or no practice or rehearsal
time (i.e., no more than a few minutes)

May be individual or small group assessments

Test administrator presents items to one student or a
small group of students, who respond in “real” time

Performances are also judged using one or more
scoring rubrics

17



Chapter 4 Nature of the Assessment Items

P
Types of Assessment [tems cont’d

Constructed Response —

ltems in which students W
j &=

write a response to a
prompt.

Selected Response

Items related to other items
In which the student is
given a prompt (@
question or a statement)
and answer choices

—
R Y
-

18
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~~Constructed-Response

lTems

Items in which students write a response to a
prompt

Usually can be administered to groups of students
together

Some type of stimulus (e.g., music selection, video,
or picture) could be used

Task may involve writing, sketching, constructing a
table, as well as a written response

Performances are judged using one or more scoring
rubrics

19
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Selected-Response [tems

Items in which the student is given a prompt (a
question or a statement) and answer choices

Student has to select either the correct answer or the
most correct answer

Multiple-choice questions are the most popular form
of these items

In MAEIA, these will be used to tap the content

knowledge or other procedural knowledge needed
to respond to PT/PE/CR items

20



Arts Education Instructional and Assessment Program

Anatomy of an ltem

OVERVIEW AND OUTLINE OF THE PERFORMANCE EVENT

Michigan Assessment Consortium

o ¢
maeia

VISUAL ARTS Assessment

Performance Event V.E406
Review Your Portfolio

High School
Level 3

Teacher Booklet
Teacher Directions
Student Directions

Teacher Scoring Rubric

TEACHER SCORING RUBRIC
Students will review their portfolios of work by going through a process of critique that leads Dimensions ! z 3 4
them to selecting what they consider to be their most successful and least successful work. Explanation of | Student incffectively | Student somewhat | Student adequately | Student effectively
what did what did what did what did
(Best/Worst) and did not work in | and did not work in | and did not workin | and did not work in
: it Student. his or her his or her his or her his or her
Thls assessment haS two pﬂns toit: demonstrates. using his or her using their artwork | using their artwork | selections, using
theabilitg to self: | artwork and the and the eriteriaof | and the criteriaof | their artwork and
. L. it F criteria of creativity, | creativity, creativity, the criteria of
o Part 1-Portfolio Critique assess what hi hi hi creativity,
o Part 2-Artist Statement on Selected Works makes work and and pand o
unsuccessful. content inhis or her | content in his or her | content in his or her | communication of
writing. writing. writing. content in his or her
SUGGESTED TOTAL TIME writing,
) .mi 3 Explanation of | Student Student Student Student
This assessment should take one 50-minute class period to complete. Composition. | ineffectively efectively expla ained what lained what
and Design explained what what makesa makes a successful | makes a successful
Student makes a successful successful piece of | piece of art and what| piece of art and
|.|$T OF MATERIALS REQU'RED demonstrates piece of artand art and what does does not. what does not.
B N N N the ability to what does not. not.
The following materials are required for this assessment: wythe
clements an
o Student Booklets principles of
o Pens or pencils design.
o Student portfolio with at least three to six works in it Useofvisual | Student Student Student ad Student eff
vocabulary ineffectively effectively )t ideas 1! ideas
Student explained ideas some ideas usinga | usinga visual using a visual
references art without visual visual vocabulary vocabulary and vocabulary and
ASSESSMENT SETUP using a visual vocabulary or with some reference | reference to his or | reference to his or
vocabulary. reference to his or to his or herart. herart. herart.

This assessment should take place in the art classroom. Each student will need a Student
Booklet and his or her portfolio of work (either digital copies or actual copies of the work).

DETAILED SCRIPT WITH TEACHER AND STUDENT DIRECTIONS

herart.

[This is on page 4 of the Student Booklet. Response space has been condensed.]

ARTIST STATEMENT

Directions for teachers are in regular type. Directions to be read to students are in bold.

Students are asked to look at their own work and assess their completed pieces through a
portfolio critique. This exercise demonstrates the important studio habit of self-reflection.

Use the checklist below to write your artist statement in the space below. Refer to the Teacher
Scoring Rubric on page 3 as you prepare your response.

QO Explanation of Selection (Best/Worst)
QO Explanation of Composition and Design
Q Use of Visual Vocabulary

Michigan Student Learning Standards Assessed

Performance Standard(s)

VA.HS.P.1-Students can intentionally select and apply
materials and organizational principles to solve
specific visual arts problems.

Content Standard
works of art.

ART.VA.LHS.4-Exhibit, present, and publish quality

VPAA Guidelines

audience.

P.4 Perform-Present, exhibit, publish, or demonstrate
the results of the artistic/creative process for an

Intended Students

Third and fourth year (Level 3) visual arts students




Sample Student Work: Review
Your Portfolio — Artist’s Statement/
Reflection

Best - Race Car

It this piece I used printed old newspaper articles and pen and ink. First I sclected
articles I found that talked about my grandpa racing. I carefully placed them all
over the background in a certain way that it would compliment the drawing I was
going to add. Once I had the articles down, I drew the race car almost at the
bottom of the page. I did this because I knew I was going to add something special
to top in memory of him. I completed the drawing using only pen and ink. I did a
variety of techniques though; pointillism, cross hatching, and even scribbles. After
finishing the car I realized the contrast between the articles and the car were just
not going well together. To fix this, I decided to lightly shade over the whole
background so there was no plain where areas. This did not take attention away
from the car, which is one thing I was worried about. I think this piece makes me
feel so successful because I put a lot of time, effort, thinking and problem solving,
and added my own person feelings into it. My favorite part of this piece is the
small set of angel wings and halo in the top right corner. I think I showed good
composition in how I placed the different things throughout the picture and also
made sure I evened out the highly contrasting objects. The different shading
techniques I used make the car look more realistic I think. Some things I could
have done different are the placement of the 67 flags that are in the background,
some draw more attention to them than I'd like. I should've lightened them up
before printing them for my project. This project was not influenced by any other
art I'd seen. My teacher assigned a images and words project and that was all. I
created this because my grandpa had just passed away months before and I wanted
to make something beautiful in memory of him.

Worst - iPhone

This project is from my earlier years in art class. It was to pick an object and draw
it from many different views. I picked to draw my iPhone because I thought it
would be something easy. When I drew this I did not know much about shading or
contrast, as you can tell. In each angle that I drew I did not show much detail in
the object and shaded them all very poorly. This piece shows me how much better
I have gotten at shading and understanding the principles of design. The angles I
had chosen did not show good composition even, you can barely tell what is what
in some of the squares. This piece is not successful because of all the things I
know now that I should have done. If I were to be assigned this project today, I
know I could do it a lot better with the knowledge I have about art now.

Amara
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1 there are seven different continents,
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United
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along with many different religions, it will one
day be possible to live amongst one another in

peace.

TEACHER SCORING RUBRIC

United
Kaylee Schreiber

mM'aeia

Visual Arts Assessment Performance Task V.T401

Creating Multiple Clay Sculptures in a Series
Task Description: After looking at and reflecting upon the art of three contemporary
sculptors, students will design a clay sculpture grouping consisting of multiple (three
or more) but similar pieces. The sculpture must communicate an idea, emotion or
experience without using representational forms.

Performance Standard V.A. H.S. P.1 Students intentionally select and apply materials
and organizational principles to solve specific visual arts problems.
Content Standard ART.VALHS.2_VPAA Guidelines P. 1 NCAS: Level 1 students

occurs.

Outline of the Performance Task:
Part 1-Assessment Questions (Day 1)
Part 2-Researching and Designing (Day 1

Part 3-Creating Your Sculpture Grouping (Days 2-5)
Part 4-Reflection (Day 6) Note: You have the option of closing the assessment at this
time or delaying the Reflection until after the drying/firing/glazing/re-firing process

Permissioned Prompt Material:
PowerPoint, showing the work of sculptors Tara Donovan, El Anatsuj, and Andy
Goldsworthy, is available at: http://www.slideshare.net/ljohnson60/sculpture-with-

Suggested Total Time - 2-4 weeks
Materials Required - booklets, pens/pencils, drawing papers, computers, clay,
clay working tools
Assessment Setup: space for clay hand building, drying, firing and glazing.
Detailed Script for Administration: 2 pages (not included)

2014 by the Michigan Repastment of Rducating.

multipleslinks to learn even more about the three sculptors:

o Tara Donovan https://www.youtube.com/watch?v=Wf-GcmhlFRU

o El Anatsui http://www.pbs.org/art21/artists/el-anatsui 18:30-35:00 on video

o Andy Goldsworthy at:
http://www.morning-earth.org/ARTISTNATURALISTS/AN_Goldsworthy.html

Dimension

Creativity
Apply the
creative
process to
problem solve
with insight
and reason.

The student’s ideas lack
creativity.
Few new ideas are given, or are

a rehash of conventional
thinking: ideas clichéd.

No conclusive plan before clay
work was begun.

Ideas for finished work are
more representational than
abstract.

Unable to step out and take a
risk.

Some of the student’s ideas are
creative.

Some new ideas are generated.

Sculpture planned is more
representational than abstract.

No use of symbol or metaphor.

Rarely takes a risk.

The student’s ideas are creative.

Recognizes conventional
thinking and comes up with
some alternatives.

The students ideas are unusually
creative.

Recognizes conventional thinking and
comes up with many alternatives.

Sculpture planned expre:
idea, emotion, or experience and
presents it in a clear way.

esan

Takes some risks
inform, style, and/or content.

planned expresses an idea,
emotion, or experience and presents it

Concept
Explore and
present
personal ideas
ina visual way

Preliminary drawings, written
responses and reflective writing
are incomplete,

[t does not appear that any
exploration of ideas, emotions,
or experiences was done.

Preliminary drawings, written
responses, and reflective
writing express a limited
exploration of intent.

Student attempted to explore
ideas, emotions, or
experiences but revealed little
personal meaning and
expression.

Preliminary drawings, written
responses, and reflective writing
express exploration of intent.

Student explored ideas,
emotions, or experiences and
revealed personal meaning and
expression.

Preliminary drawings, written

responses, and reflective writing
express a comprehensive exploration of
intent.

Student explored ideas, emotions, or
experiences and revealed personal
meaning and expression with insight
and reason.

Joes not appear

nas cated way, usin, c Final
and/or symbol. S8 Content to relate to preliminary
Parts work well together as a whole. Clearly express | drawings.

meaning.

Takes risks in form, style, and/or
content.

Craft

Apply art
techniques,
elements,
principles, and
knowledge
with

com,
and skill.

Clay sculpture grouping is
incomplete or does not convey
any obvious meaning.

Quality construction technigues
are not evident.

Surfaces may be left
undecorated or decorated in a
way that does not support the
intended concept.

Design principles are not in
evidence or use
unintentionally.

No sketches or thy
connection between final forms
and planning sketches.

Clay sculpture grouping is less
technically skilled. High quality
construction techniques are
not evident.

Surfaces and joins may be
imprecise, sloppy, rough, or
carelessly done, and larger
forms may not be evenly
hollowed out.

Surfaces may be decorated in a
way that does not support the
intended concept.

Design principles are used but
have little or no connection to
intended meaning.

Sketches are not well drawn,
and forms are not easily
identifiable.

Clay sculpture grouping is
technically skilled.

Quality slab, modeling, or coil
construction techniques are
evident. Surfaces and joins are
clean. Thicker pieces are
hollowed out.

Surface decoration supports the
intended concept.

Final work shows some use of
design principles, such as detail,
texture, repetition, and unity, in
order to convey intended
meaning.

Forms are identifiable in
sketches.

Clay sculpture grouping is technically
very skilled.

High-quality slab, modeling, or coil
construction techniques are evident.
Surfaces and joins are very clean and
precise. Thicker pieces are evenly
hollowed out.

Surface decoration supports the
intended concept.

Final work shows use of design
principles, such as detail, texture,
repetition, and unity, in order to convey
intended meaning.

Forms are clearly identifiable in well-
drawn sketches

Parts do not relate to one
another as a whole.

Incomplete or minimal final

Final sculp! P
from drawings that are sketchy
and unclear.

Parts do not all relate together
as a whole.

Final reflection is complete but
lacks insight.

Final from

! P
identifiable drawings.
Parts work well together as a

whole.

Final reflection is competently
written.

Final sculpture developed from clearly
identifiable drawings.

Parts work especially well together as a
whole.

Insightful reflection at completion.




The Power
of
Performance
Assessments
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’ Curriculum-Embedded Performance Assessment

Definition

A CEPA is an instructional unit or module consisting of
a series of instructional and assessment activities, some
of which lead to student work that can be evaluated for
formative purposes and some of which yield student
work that can be scored for local summative and
external accountability purposes.

' measured Measured Progress ©2012
== Progress



__—  about Performance nt

Concern CEPA Solution(s)

Task quality review process, piloting

Scoring quality/ rubrics, piloting, training,
consistency auditing
Reliability multiple tasks

Time curriculum-embedded, not
add-on

Expense curriculum-embedded, teacher

scoring

! measured Measured Progress ©2012
== Progress



— Common Concerns about

Accountability Assessment

Concern

Impact on Instruction CEPAs

Student engagement CEPAs

Teacher ownership CEPAs

Timeliness of results CEPAs

, measured Measured Progress ©2012
== Progress



Common cerns Abo

“PA’s

Concern MAEIA Status/Response
Task Quality Assessment Specifications first, assessment expertise +
disciplinary expertise, Create/Perform/Respond, Review/

Revision Process

Scoring Quality/ Scoring Guidance, Exemplar Identification & Posting,
Consistency Revising/Refining Rubrics & Scoring Tools

Re]iability Administration Scripted, Exemplar Identification, future
module in virtual course about scoring, & use of. Catalogue
of Inventory all developed same parameters

Time Nested in existing curriculum/instruction plans over course
of the academic year.

Expense Labor intensive in initial development. Peer scoring, self
scoring (investment is in human capital, not state secure
administration & reporting).
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In the arts, what better evidence could there be of
student learning than before-and-after looks at
student performances or creations...guided by
pre-identified assessment criteria and thoughtful
collection of evidence.

A System for Using Student Academic Growth in the Evaluation of Teaching Effectiveness in the Non-Tested
Subjects and Grades: A guide for Education Policy Makers and Evaluators of Teachers, Measured Progress,
2014.

29
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Field Test Performance
Assessments 2015-16

Why
How
What do I get?

When complete, a catalogue of over 300 performance assessments
K-12, across 4 arts disciplines (dance, theatre, music and visual arts)
will be made available to MI educators for voluntary use. Field
testers will have access to the entire inventory once they are field-
testing. General public will wait until final publication.

30
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481’ STEP... REGISTER NOW - you attend a briefing, order
items online, and then go to town! We will support you with
news blasts and webinars during the year.

If you are interested in field testing items in dance, music,
theatre or visual arts, follow one of the following links.

MAEIA High School Assessments, use this link.
https://www.surveymonkey.com/s/H52015-16

MAEIA K-8 Assessments, use this link.
https://www.surveymonkey.com/s/5SP3NV5N

Briefings are scheduled for: 9.15 Genesee ISD; 9/18 Gratiot
Isabella RESD/Shepherd, MI; 9/21 Kent ISD; 9/22 Kalamazoo
RESA; 9/30 Washtenaw ISD and 10/9 Marquette part of UP Fall
Conference. 9-3pm SCECH’s available.

31



~Why do we field test

assessmentse

Any assessment with stakes for teachers and/or students
should be piloted or field tested before it is used to make

important decisions.
(AERA/APA/NCME Standards for Educational and Psychological Testing)

Are they written so that teachers and students
understand them?

Do the items assess what they are intended to assess?
Do they yield assessable information?

Can the scoring guides be revised or strengthened?

32



Using MAEIA Assessments for
Field Test Purposes 2015-16

Purpose of field testing is to determine

if items:

Are written so that teachers and
students understand them

Assess what they are intended to
assess?

yield assessable information?

scoring guides be revised or
strengthened?

Therefore for the field test we need:

Consistency of administration.

Permission to use student photographs,
videos or audio recorded performances and
products.

Documentation of assessment process and
student products and performances
Teacher feedback on process and
assessment items.

Return of documentation and feedback to
DRC for improvement of final assessments.

Using MAEIA Published Assessments
for Future Classroom Use 2016 and
beyond

* Purpose of published performance
assessments in the arts is to improve
teaching and learning in the arts.

Therefore when using published
assessments:

— Teachers are allowed to change
the assessments to work for their
classroom situations. School
permission policy is sufficient to
cover teacher use.

— Teachers document ONLY those
processes and student products
and performances as needed, e.g.
for professional collaboration and
improvement, as part of a teacher
evaluation portfolio.

— Teachers can retain ONLY what is
needed for the above.



DURING THE FIELD
TEST PHASE

What we need from the field test:
1. Did you try out the assessment as is?

2. How did it go? What could be improved?
Provide specific recommendations.

3. Return all the evidence of what students did
for this assessment so that we can share
these with future teachers.

4. After scoring student work, identify student
work that exemplifies student performance
at each level of the rubric.

Return all of the above as well as all other
student work and performance.
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~Steps in Selecting Items

A Few Words about the MAEIA Arts Education Assessments...

We expect teachers to select a small number of Tasks and Events to use
throughout the school year (October—April).

We ask that you think about the approximate month that you will use each
selected assessment

We suggest that items be used within three instructional cycles, to help you
pace your use of the Tasks and Events throughout the school year:

Fall —October 1 — December 18, 2015

Winter —January 4 — February 29, 2016

Spring—March 1 - May 6, 2016
We are suggesting 1 to 3 Tasks and 1 to 3 Events for the field test year spread
out over the instructional cycles.

You may modify the assessments to better fit your instruction (e.g., change the
genre of the work of art used in the assessment). You will tell us about any
modifications you made.

35
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My Field Test Administration Plan for MAEIA Arts Assessments

Teacher Name:
School Name:
District Name:

/

Item Type and When does this fit Instructional Instructional Instructional Total number
Number (and into my curriculum? Cycle 1 (Fall) Cycle 2 (Winter) | Cycle 3 (Spring) | of students
Description) October 19 — January 11 -- March 7 — April | (across all

December 11, February 26, 17,2016 cycles)
2015 2016
L] L] L]
[] [] []
[] [] []
[] [] []
[] [] []
[] [] []

36
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Additional Considerations

There are both Teacher Booklets and Student Booklets for each
assessment.

You will be sent a sufficient number of Student Booklets (plus a small
overage) and a couple of copies of the Teacher Booklet for each
assessment item you select.

You will receive an Assessment Administration Manual (AAM) with
overall field test directions in it. The AAM discusses general
assessment topics, including actions you should take before, during,
and after assessment.

We encourage you to select a mix of Create, Perform/Present and
Respond Items. Combined, these strands are the creative process.

Any additional materials needed to administer an item are noted in
the first three pages of the Teacher Booklet.

37
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Review your assessment administration plan and
check to see that you have selected:

* Tasks and Events

* Create, Perform, and Respond items
* Items that fit within your curriculum
* Items spread across the year.

When you are satisfied with your administration
plan...

Proceed to Ordering Items Online!

38
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~—Ordering Your Items

First, you will enter contact and shipping information.
This is very important!

Contact and Shipping Information

The information you provide below will be used to ship assessment
materials to you.

Teacher Information

First Name

| }
Last Name | l
| }

Email address (enter an address
that you use regularly)

Phone | l

This screen continues in the actual order form. 39
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Ordering Your ltems

Next, you will select the discipline in which you will be
field-testing assessment items.

In which arts discipline will you be assessing students in the field test? (Please select
one answer.)

If you plan to field test items in more than one discipline, please complete a separate order
form for each discipline.

O Dance

O Music
O Theatre

() Visual Arts



~—Ordering

\/

Your ItTems

PART A: VISUAL ARTS TASKS

Perform
Select the tasks

and events.
V.T401 Multiples

V.T402 Color Theory and Design

V.T403 Landscape Collage

V.T404 Logo Design for a Team or Club
V.T405 Create and Publish a Zine
V.T406 Extreme Self-Portraits

V.T419 Plan for PLACE

Select instructional cycle(s).

Cycle 1
Fall

L]

O 00000

" 4

Instructional Cycle(s)

Cycle 2
Winter

[

OO0 0000

Cycle 3
Spring

[

OO0 00O 0

Total number of students
(across all cycles)

<II<II<

Click on
the little
arrow that
looks like a
“v"” to
select
number of

students.

41
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~—Ordering Your ltems

This is the last screen you will see before you submit
your order. Please be sure your order is correct before
you click SUBMIT. Thank you!

Thank you for ordering your assessment items.

--When you are ready to place your order, click the SUBMIT button to send your order to us.

--After you click SUBMIT, a report of your responses will be generated for you. It may take a minute
or two to produce the report.

--Please keep a copy of the report for your records.

--If a report does not appear, please contact Kathy Humphrey at 517.285.8336 or
kathyhumphrey42@gmail.com.

Project Management Team
Michigan Arts Education Instruction and Assessment (MAEIA)
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—Assessment Administration Manual

TABLE OF CONTENTS

Section

Letter from the Michigan Assessment Consortium
Table of Contents

Chapter 1—Overview of the MAEIA Arts Education Resources and Their Uses
1.1-Overview of the MAEIA Project

1.2-Benefits and Uses of the MAEIA Arts Education Resources

Chapter 2—Purposes of the MAEIA Arts Education Assessments
2.1-Purposes and Intended Uses for the Arts Education Assessments

2.2—Cautions in the Use of the MAEIA Arts Education Assessments

There are 5 chapters and attachments in the Assessment Administration
Manual that you may follow-along with today. A new copy will arrive with your
assessment materials.
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MAEIA CLASSROOM SCORE SUMMARY

The MAEIA Classroom Score Summary is to be used in conjunction with the Teacher Scoring Rubric(s) found in
the Teacher Booklet. Fill in a word in each column for each dimension in the Teacher Scoring Rubric(s). Use this
to record the scores of students on the item. Use additional sheets for more scoring dimensions or more

students.
Item D.E404 Teacher
Rubric __1 _ Scoring Dimensions (Fill In Name of Each in Column Below)
STUDENT NAME Accuracy |Alignment |Transitions | Musicality | Dynamdics | Learning
Edward- 1 1 1 1 1 1
A nav i 4 i &+ 4 4
Jasorn s i 3 3 4 3
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A Word About

Using MAEIA Performance Assessment Items
in an Educator Effectiveness Plan
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Effectiveness

If you feel that the assessment represents a valid
assessment of students (that is, that students understood
what to do and were able to respond to the assessment),
then the assessment results may represent their current
achievement

Teachers could select students’ responses to represent
their work with the class (to show what the class was able
to do) as well as individual students (those whose
performance was exceptional or students who struggled
but were still able to complete the assessment)
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_How to Use the Results for Educator
Effectiveness

Teachers can also select examples of student work from
each instructional period to illustrate changes in students’
work over the school year
» Students whose performance was marginal in the fall who
are now doing exceptional work

e Students who struggled to perform at all who are now
responding, and perhaps doing acceptable (or better) work

e How you are working with students who need extra help

The teacher and the school administrator can use this
work as one piece of evidence of student learning and
achievement
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How to Use the Results for Educator
Effectiveness

Other sources of achievement and outcome data

(e.g., students’ responses to other measures or
indicators of achievement) should be used as well

Prepare corresponding narratives regarding teacher
practices to accompany student assessment results

These achievement data along with appropriate
observational data should be used in the overall
evaluation of an educator

The goal of such educator evaluation should be
primarily improvement of educator practice
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Cautions about Using the MAEIA Results

Remember, this is the first time these assessments have
been given to students

The assessments may have issues that prevent students
from showing you (and us) what they have learned and
can do (the purpose of field testing is to uncover these
Issues and to correct them)

The assessment items as written may not fit well with the
instruction planned and implemented by the educator

Even if the assessment item worked well and fits with the
educator’s instruction, no single data element should be
used to make important decisions — about educators or
students
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If you are interested in field testing items in dance, music, theatre or
visual arts, follow one of the following links.

MAEIA High School Assessments, use this link.
https://www.surveymonkey.com/s/H52015-16

MAEIA K-8 Assessments, use this link.
https://www.surveymonkey.com/s/5P3N V5N

When complete, a catalogue of over 300 performance assessments
K-12, across 4 arts disciplines (dance, theatre, music and visual arts)
will be made available to MI educators for voluntary use. Field
testers will have access to the entire inventory once they are field-
testing. General public will wait until final publication.
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ocuments & Resources Referenced

* The MAEIA Program Brochure

* The MAEIA Program Blueprint

¢ Compendium of Research & Recommendations

* Program Review Tool

» Assessment Specifications — Version 7.5

« K-8 Catalogue of MAEIA Performance Assessments

« High School Catalogue of MAEIA Performance Assessment

* Educator Effectiveness — Appropriate Use of MAEIA Assessments

http://www.michiganassessmentconsortium.org
http://mi-arts@wikispaces.com
www.nationalartsstandards.org

aeic i
[F g
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Contact Information

MAEIA Field Test Resource Page

e http://www.michiganassessmentconsortium.org/maeia-
high-school-assessment-field-test-resources

Jason O’Donnell

517.327.9224
517.327.0779 (fax)

jodonnell@michiganassessmentconsortium.org

Kathryn Dewsbury-White, MAEIA Project Director & President
CEO MAC kdwhite@michiganassessmentconsortium.org

To Find MAEIA Resources — use this wiki click on documents

http://www.MI-ARTS@wikispaces.com *9998 Michigan
o08 Assessment
"o Consortium ,




