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Directions:  This professional development planning template is designed to assist educators as they learn to create Student Learning Objectives (SLOs). A complete SLO must include the information on Learning Goals, Assessments, and Targets found in the sections below.  The recommended Utah SLO Template for district, school, and educator use is available at http://schools.utah.gov.    Educators may choose to use the Utah SLO Template and SLO Development Guide available at this site.  

	Course/Grade Level Information

	Course Name
	English Language Arts Grade 7-8

	Brief Course Description and Number of Students
	By the end of ELA grade 7, read and comprehend literature and non-literary fiction, in the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of ELA grade 7, students will write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 

	Grade Level(s)
	Grade 7-8



	Process, Implementation Timeline, and Sign-Offs

	Names and current job positions of those developing this SLO
	Christelle Estrada-USOE secondary ELA specialist
[bookmark: _GoBack]Kate Carney-ELA teacher, N Sanpete School District
Elaine Tucker-ELA district specialist, Alpine School District
Bonnie Garcia-ELA ELA Instructional Coach, Alpine School District
Elaine Hulbert-Content Literacy specialist, Alpine School District	
Adapted from the work of teachers in the Canyons District       

	Administrator/Supervisor Name and Title
	


	Administrator/Supervisor sign-off of beginning of year or semester SLO
	
 

	Date final SLO is due to determine educator effectiveness rating
	



	Section 1:  Establish a Learning Goal:  Write your proposed Learning Goal.  Then thoroughly complete the planning information.  The planning information is used to guide the SMART review process.  Finalize your Learning Goal (as needed) once you have completed the SMART review.

	SMART Review:  Use this protocol to determine alignment of the SLO Learning Goal.  

	Specific – Learning Goal is focused on the big idea and Utah Core content standards.
Measurable – Learning Goal is able to be appropriately and adequately assessed (note the Assessments section below will identify the specific assessment to be used).
Appropriate – Learning Goal is within the educator’s control to affect change and is important and meaningful for students to learn during the identified time span.
Realistic – Learning Goal, while ambitious, is achievable for both educators and students, during the time span identified.
Time Limited – Learning Goal can be evaluated within the time span under the educator’s control.


	

	A Learning Goal describes what students will be able to do at the end of the course or grade based on course or grade-level Utah Core content standards and curriculum.

	Proposed SLO Learning Goal 

	Write the proposed SLO Learning Goal, and then complete the planning information.
	Explain, generalize, or connect ideas using supporting evidence and explain thinking when more than one response is possible (DOK 3) and extend that thinking in comparing/contrasting sources (DOK 4).

	Planning Information for Writing the Learning Goal

	Identify the big idea supported by the Learning Goal.
	Students can read closely and critically to comprehend a range of increasingly complex literary and information texts.  Students can employ effective writing skills for a range of purposes and audiences. 

	List all Utah Core content standards that are associated with this big idea, (include the text and code of the standards). 
	RL.7.1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

RL.7.2: Determine a central theme or idea of a text and analyze its over the course of the text; provide an objective summary of the text.

RL.7.4: Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

W.7.1: Write arguments to support claims with clear reasons and relevant evidence.
a. Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text.
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), reasons, and evidence.
d. Establish and maintain a formal style.
e. Provide a concluding statement or section that follows from and supports the argument presented.

W.7.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

W.7.9: Draw evidence from literary or informational texts to support analysis, reflection, and research.


	Explain why the Learning Goal is important and meaningful for students to learn.
	Students need to be able to develop reading, writing and speaking skills in order to meet college and career readiness standards.

	Describe how the Learning Goal requires students to demonstrate deep understanding of the knowledge and skills of the standards and big idea being measured.
	The learning for this goal ranges from Level 2 to Level 4 of the DOK matrix which emphasizes strategic thinking and logical reasoning by comparing and contrasting multiple sources. 

	Being specific to the different aspects of the Learning Goal, describe the instruction and strategies that will be used to teach the Learning Goal.
	Learning Task #1: Reading and Note-taking (DOK 2/3)
Source: Free from Project Gutenberg; http://www.gutenberg.org/ebooks/514  
Lexile: 1230.  Placement: High 7th Grade.  Word Count: 2,067
Do a close reading of Chapter Forty, “The Valley of the Shadow,” from Little Women. Note how Jo spends her last days with Beth. What kinds of activities do they do together? What do they talk about? Use a graphic organizer to chart your evidence in the text and your background knowledge to make inferences about what the two characters are thinking. 

Learning Task #2: Reading and Annotating (DOK 3)
Source: Free from Project Gutenberg; The Project Gutenberg EBook Poems of American Patriotism: http://www.gutenberg.org/cache/epub/6316/pg6316.html 
Lexile: N/A.  Placement: High 7th Grade.  Word Count: 202
Read “O Captain! My Captain!” with the understanding that the poem is an extended metaphor and was written to honor Abraham Lincoln. As you read, annotate the poem for details about how the speaker feels about his “captain.”  Consider the following guiding questions as you do so:
· How would the speaker describe his leader’s accomplishments?
· How does the metaphor of the ship and its captain represent the life and accomplishments of the leader being described?
· From the point of view of the speaker, how will his leader’s legacy live on?
· How do people who are not part of the “crew” on the ship react to the captain’s death?
· Does the speaker want to follow in the captain’s footsteps?
· In what ways does the speaker accept his leader’s death? In what ways does he resist it?
When you have finished annotating the poem, share your annotations with a partner. Share one idea from your annotations that your partner can record and record one idea your partner shares with you. Together, write a one-sentence description of the poem’s theme.  

Learning Task #3: Reading and Dialectical Journal (DOK 3)
Source: http://www.nexuslearning.net/books/Holt-EOL2/default.htm
Lexile: 1080.  Placement: Mid 7th Grade.  Word Count: 2,317
In a small group, read Act II, Scenes IV and V, from “The Diary of Anne Frank.” As you read, discuss and record brief quotes or passages that describe how the characters view life and death. What can you infer about their perspective on life and death from what they say or do? Respond to the quote or passage with your own reactions, thoughts, questions, or connections using the dialectical journal format. Include at least two entries for Anne and two for Mr. Frank.

Learning Task #4: Constructed Response (DOK 3)
Source: http://aeetwatermark.wordpress.com/2009/01/17/pablo-neruda-the-book-of-questions-trans-william-odaly-19741991/ 
Lexile: N/A.  Placement: Mid 7th Grade.  Word Count: 10
In “The Book of Questions,” Pablo Neruda asks: “What weighs heavier on the belt, sadness or memories?” Write a short but formal response in which you answer this question from your personal perspective. Use your background knowledge, including examples from the above texts you read or events you have experienced, to support your answer. 

PERFORMANCE TASK: Extended Writing Response (DOK 4)
In “The Book of Questions,” Pablo Neruda asks: “What weighs heavier on the belt, sadness or memories?” Reread the excerpts from Little Women and “The Diary of Anne Frank” and reread the poem “O Captain! My Captain!” Choose TWO of the following to compare how each character would answer Neruda’s question: 
· Jo from Little Women 
· Speaker in “O Captain! My Captain”
· Mr. Frank from “The Diary of Anne Frank” 
Once you have chosen your two characters, write an argumentative essay in which you discuss how each character would answer Neruda’s question and how their answers compare and contrast. Use evidence from the texts to support your position. Complete the graphic organizer below to plan and organize your response.











	Identify the time span for teaching the Learning Goal (e.g., daily class - 45 minutes, two days a week for the entire school year, weekly units).
	Mid-quarter assessment and adjusted based on 60 minute class period or 80-minute block schedule. Will have multiple drafts of final assignment including the pre-writing formative tasks with a variety of graphic organizers.

	
Explain how this time span is appropriate and sufficient for teaching the Learning Goal.
	Should have multiple drafts including pre-writing with a variety of graphic organizers, with designated lessons that support elaborative strategies in conjunction with Utah Compose.

	Final SLO Learning Goal 

	From the SMART review above, finalize the SLO Learning Goal.
	Students will explain, generalize, or connect ideas using supporting evidence and explain thinking when more than one response is possible (DOK 2, 3, and 4). These skills will be demonstrated through text-dependent analytical writing by analyzing information within data sets or texts, analyzing interrelationships among concepts, issues, problems, and using reasoning, planning, and evidence to support inferences. 



	Section 2:  Document Assessment(s) and Scoring:  Use the planning information below to develop and tailor the description and use of Assessment(s) and Scoring.

	Assessments are standards-based, of high quality, and designed to best measure the knowledge and skills found in the SLO Learning Goal.  Assessments should be accompanied by clear criteria or scoring rubrics to describe the level at which students have learned.

	Planning Information for Determining Assessment(s) and Scoring

	Explain how student performance is defined and scored using the chosen Assessment(s). Include the specific scoring rubric(s) and/or criteria to be used.
	Writing Scoring Guide – Three Point Rubric
3 The response provides the essential elements of a complete interpretation of the prompt. It addresses important aspects of the task and provides sufficient relevant evidence to support development. It is focused and organized, addressing the needs of purpose, audience and task. It includes sentences of varied length and structure.
2 The response provides some of the elements of an interpretation of the prompt. It addresses some aspects of the task and provides some evidence to support development. It has a focus but lacks strong organization and inconsistently addresses the needs of purpose, audience and task. It includes sentences of somewhat varied length and structure.
1 The response provides minimal elements of an interpretation of the prompt. It addresses few aspects of the task and provides little relevant evidence to support development. It lacks focus and organization and generally fails to address the needs of purpose, audience, and task. It includes sentences with little variety and structure.
0 The response does not meet any criteria.

	Describe how often you will collect data to monitor student progress toward the Learning Goal.

	With each task listed above, daily (based on scheduling) use formative assessment such as annotation, graphic organizers, observation and text citations to monitor progress and scaffold for proficiency.

	Assessments are standards-based, of high quality, and designed to best measure the knowledge and skills found in the SLO Learning Goal.  Assessments should be accompanied by clear criteria or scoring rubrics to describe the level at which students have learned.

	Explain how you will use this information to differentiate instruction for all students toward the Learning Goal (e.g., gifted and talented, ELL, special education).
	In conjunction with WIDA and IEPs, as well as SAGE interim benchmarks and other formative assessments, teachers will adjust both their instruction and the level of scaffolding toward target goals.

	Assessment(s) for the SLO

	Identify what proficiency looks like to meet the Learning Goal.  
	Utah Compose writing assessment with relevant interactive lessons, including the SAGE formative system with a library of tools and resources: 1) approaching proficient as described in the PLD; 2) proficient as described in the PLD; 3) highly proficient as described in the PLD.

	Describe the Assessment(s) (i.e., performance tasks and their corresponding scoring rubrics) that measure the level of students’ proficiency toward the Learning Goal[footnoteRef:1]. [1:  Assessments and scoring rubrics need to be rated as high quality using the Utah Assessment Review Tool.] 

	The performance tasks have been previously designated in the planning in section 2 above.



	Section 3:  Establish Targets:  Use the planning information below to guide you to establish SLO Targets. 

	Targets are used to effectively project levels of proficiency toward the Learning Goal. Identify the expected student learning outcomes by the end of the instructional period for the whole class as well as for different student subgroups, as appropriate.  

	Planning Information for setting Targets used to establish Educator Evaluation Ratings

	Describe the courses, past assessments, and/or experiences used to establish baseline data that will inform expected Target outcomes for students’ understanding of the Learning Goal.
	Baseline Data: 

The pre-assessment would be to give students a short paired text with a 4-choice selected response and create an evidence based constructed response from a paired text
SAGE writing analysis for each student
Student Self-Assessment
Cognitive:
· How do I pay attention?
· How do I remember and understand the key ideas and details in the reading?
· How do I use critical, analytical thinking skills? Do I know what these skills are?
· How do I use inference to understand the meaning of a text by reading between the lines?
· How do I use visualization to imagine what is occurring or being described in the text?
· How do I question the text?
· Will this text support ME in developing the above abilities?
Motivation:
· What topics, subjects, genres, and ideas interest me as a reader?
· How do I determine a purpose for reading?(that is, skimming to get the gist of text, studying content for purpose of retaining information, close reading for analysis, pleasure)
· What strategies do I use to understand challenging texts?
· Will I be interested in this particular text?
Prior Knowledge and experience of:
· What words might prove challenging? What will I do to understand them?
· Am I familiar with this particular topic in the text?
· Am I familiar with the culture that this text represents?

	Identify the past performance (e.g., grades, test scores, etc.) of students in the identified courses, assessments, or other sources of information to categorize student levels as starting points prior to instruction and learning.
	Starting Points: 

See above.  Know if you have any students designated as Special Education or Limited English Proficient.

	Expected SLO Targets 

	Using students’ starting points, identify the number or percentage of students expected for each Target group based on available data about their performance.  Include any appropriate subgroups.  
	Expected Growth:
Based on the three proficiency levels descriptors (approaching proficient, proficient, highly proficient) and by each the disaggregated group, by setting the growth goal for each student with the student, based on the Utah Compose student growth reports.  This is a goal that is realistic and approachable; and based on each year’s class and the learning needs.

	Describe the high, average, and low levels of growth and proficiency required for students to be placed within the expected targeted groups.


	Proficiency Levels:
See performance level descriptors from SAGE: approaching proficient, proficient, highly proficient.



	Targets are used to effectively project levels of proficiency toward the Learning Goal. Identify the expected student learning outcomes by the end of the instructional period for the whole class as well as for different student subgroups, as appropriate.  

	Explain how these Target outcomes demonstrate ambitious, yet realistic growth for measuring students’ understanding of and progress toward proficiency of the Learning Goal. 
	Rationale for Expected Growth:

The rationale is that teachers support students through monitoring progress related to ongoing use of SAGE formative system, tools in Utah Compose, and other formative assessments to scaffold student growth toward proficiency.  

	Adapted SLO Targets (as needed based on Mid-Instructional Period Conference)

	If SLO Targets are adjusted, list revised Targets for end of instructional period Learning Goal.
	Revised Targets:



Directions:  Complete this section at the end of the instructional period (i.e., year, semester, course, grade level).  This section records the final outcomes for your SLO Targets.

	Actual Outcomes for Targets: Record the actual outcomes at the end of the instructional period for the whole class as well as for different subgroups, as appropriate.  

	Record the actual number or percentage of students who achieved the Targets set in the section above at the beginning of the instructional period.  Include any appropriate subgroups as noted above.
	Actual Outcomes:


	Provide any comments you wish to include about actual Target outcomes, student progress, growth, and proficiency levels.



Establish Educator Ratings: Use the table below to review the SLO with the administrator/ supervisor and document the educator rating based on the established Learning Goal, Assessment(s), and Targets.

	Educator Ratings: Educator rating results are based on the SLO Targets.

	|_|  Does Not Meet
Based on the students’ starting points, students performed worse than expected.
	|_|  Partially Meets
Based on the students’ starting points, students partially performed as expected.
	|_|  Meets
Based on the students’ starting points, students performed as expected.
	|_|  Exceeds
Based on the students’ starting points, students performed better than expected.

	Administrator/Supervisor comments:



	Date


	Administrator/ Supervisor Signature

	Date

	Educator Signature
(the signature does not necessarily indicate agreement with the rating)
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