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Michigan Department of Education 
Office of School Improvement 

Field Services Unit 
 

Schoolwide Plan Rubric for 2008-09 
 

School Name: 

 
District/Academy Name: 

 
Grade Levels of Schoolwide Plan: 

 
Contact Name: 

 
Contact Telephone: 

 
Contact E-Mail: 

 
Name of Schoolwide Facilitator/Reviewer: 

 
Requirements 

Not Met 
Meets All 

Requirements 
Exceptional 

Index of 10 Components    
1. Comprehensive Needs Assessment    
2. Schoolwide Reform Strategies    
3. Instruction by Highly Qualified Professional Staff (Teachers and 

Instructional Paraprofessionals) 
   

4. Strategies to Attract High-Quality Highly Qualified Teachers to 
High Need Schools 

   

5. High-Quality and Ongoing Professional Development    
6. Strategies to Increase Parental Involvement    
7. Preschool Transition Strategies    
8. Teacher Participation in Making Assessment Decisions    
9. Timely and Additional Assistance to Students Having Difficulty 

Mastering the Standards 
   

10. Coordination and Integration of Federal, State and Local 
Programs and Resources 

   

Evaluation    
Signature of Schoolwide Facilitator/Reviewer: 

 
Date Plan Reviewed: 

 
 
Requirements Not Met – Does not meet complete set of criteria in the “Meets All Requirements” Column. 
 
Meets All Requirements – All criteria are met. 
 
Exceptional – Includes all criteria from “Meets All Requirements” Column, plus additional criteria listed in the “Exceptional” 
Column. 
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Index of 10 
Components 

Requirements Not Met Meets All Requirements  

Comprehensive Plan 
Requirement #1 
 

Legislative Citation 
IN GENERAL- Any eligible 
school that desires to operate 
a schoolwide program shall 
first develop (or amend a 
plan for such a program that 
was in existence on the day 
before the date of enactment 
of the No Child Left Behind 
Act of 2001), in consultation 
with the local educational 
agency and its school support 
team or other technical 
assistance provider under 
section 1117, a 
comprehensive plan for 
reforming the total 
instructional program in the 
school that —  
describes how the school will 
implement the components 
described in paragraph (1).  
[NCLB Act 
Sec. 1114 (b)(2)(A)(i)] 

The plan does not contain an 
index of page numbers that 
locates the 10 required 
components. 

The plan must contain an 
index of page numbers that 
locates the 10 required 
components. 

 

Comments:       
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 
 

3 

1. Comprehensive 
Needs Assessment 

 
Legislative Citation

A comprehensive needs 
assessment of the entire 
school (including taking into 
account the needs of 
migratory children as defined 
in section 1309(2)) that is 
based on information which 
includes the achievement of 
children in relation to the 
State academic content 
standards and the State 
student academic 
achievement standards 
described in 
section 1111(b)(1).  [NCLB 
Act Sec. 1114 (b)(1)(A)] 
 
Assesses the needs of the 
school relative to each of the 
components of the 
schoolwide program under 
Section 200.28 as described 
in section 200.26 (a)(ii). 

The school does not 
document in the plan how it 
conducted the needs 
assessment, the results it 
obtained, and the conclusions 
it drew from those results. 
 
It does not include 
information from all four 
measures of data— student 
achievement data, school 
programs/process data, 
perceptions data (must 
include teachers and parents; 
student data is encouraged), 
and demographic data. 
 
Goals are not connected to 
priority needs, the needs 
assessment, and portray a 
clear and detailed analysis of 
multiple types of data. 
 
The goals do not sufficiently 
address the needs of the 
whole school population, and 
special recognition is paid to 
meeting the needs of children 
who are disadvantaged. 

The school must document in 
the plan how it conducted the 
needs assessment, the 
results it obtained, and the 
conclusions it drew from 
those results. 
 
It includes information from 
all four measures of data—
student achievement data, 
school programs/process 
data, perceptions data (must 
include teachers and parents; 
student data is encouraged), 
and demographic data. 
 
 
Goals are connected to 
priority needs, the needs 
assessment, and portray a 
clear and detailed analysis of 
multiple types of data. 
 
The goals sufficiently address 
the needs of the whole school 
population, and special 
recognition is paid to meeting 
the needs of children who are 
disadvantaged. 

The description includes charts 
or graphs displaying the 
results of the data analysis. 
 
 
 
 
Examines community 
strengths and needs. 
 
 
Includes perception data from 
students, teachers and 
parents. 

Comments:       
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School Profile 
'chool Code: 00124 

School: Arthur H. Vandenberg Elementary 
Principal: Mrs. Syndee Malek 
Person/Group completing CNA: Arin Ministrelli and Kelly Schopp, School Improvement Co- 
Chairs; Amy Schilbe, Classroom Teacher 
Date: 3/13/2008 

School and Student Demographic Data/Information 
Enrollment: 

1. What grade levels are taught in this school? K-5 

2 .  What is the current school enrollment? 379 

3. What has been the enrollment trend for the past five (5) years? 

Increasing X Stable Decreasing 

Due t o  budget cuts w e  are currently (07-08) busing 26 students t o  other buildings 

4. When looking at sub-groups, has the percentage of students from any group changed by more 
than Solo over the past five years? 

I f  yes, for which sub-group(s)? African American and Caucasian 
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Summary of enrollment data/information: 

1. After reviewing the information on enrollment, what patterns or trends in enrollment can be identified? 
We currently have a stable enrollment; however our school does experience a high mobility 
rate. 

2. After reviewing the changes in the school enrollment trends, what implications do the data present for 
the school in  the following areas: staffing, fiscal resource all9ocations, facility planning, professional 
development, advertisement, recruitment? 
I f  we had an increase in  staffing, our enrollment would rise because we currently have 
students who are bused to  other schools in  our district and they would be able t o  return to  
their home school. 

Staff: 
Using the charts provided, answer the following questions: 

1. What is the average number of years teachers in this school have been teaching? 14 years 

. What is the average number of years current teachers have been assigned to this school? 9 years 

I 

3. For the teachers in this school, during the past school year how many teachers have been absent? 
(Absences that result in a sub-teacher being assigned to  the classroom) 

4. How long has the administrator been assigned to  this school? 
Principal: 3.5 vears 
Assistant Principal(s): NA 

5 
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Parent/Community: 
1. Describellist the types of family/comrnunity participation/engagernent that are in place to  support 

student achievement? 
Designed t o  encourage two way communication 

o Planners/Red Folders, Phone Calls, Behavior Sheets, Weekly Comment 
Sheets/Progress Reports, Email, Parent/Teacher Conferences, IEP's 

Designed as one way communication only 
o Websites, Newsletters, Phone Calling System 

Designed to  actively involve parents/community in  the decision making at the building 
o Parent Teacher Organization, Parent/Communication Surveys 

Designed to  actively involve parents/community in  student learning 
o Literacy Night, Math Games Night, A World in  Motion Program with Detroit 

Diesel (Grades 4-5), MacArthur Grant Program Participant with the University of 
Michigan-Dearborn Environmental Interpretive Center (Grade 4) 

2. Using the following chart, how has parentlguardian attendance at parent-teacher conferences 
changed over the last five years? Demographic data only available for current year. 

1 

Summary of School Demographic data and Information 
1. Based on the staff discussions about the data contained in the sample charts, are there any areas 

of concern noted? Yes 
2. I f  yes, what are the areas of concerns? Our parent teacher conference attendance in  our 

Caucasian and Hispanic sub group 
3. After discussion about these areas of concerns, what possible causes for the problems were 

identified? For our Caucasian parents their work schedule may be a factor that 
contributes to  their availability. I n  looking at our Hispanic population translation issues 
may be a possibility for low parent teacher conference attendance. 

6 
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Area(s) of Concern Noted Factors identified t h a t  Schools within the district Possible action(s) 
contribute to concern who also noted this 

concern 
Large Class Size Thurston High School Paraprofessional for 

larger classes 
Pierce Middle School Smaller class size 

Transient Population 

Parent Involvement Mid Year Parent 
Orientation 

1' Summary of School Enrollment, Staffing and Parent/Community: concerns factors, and actions ll 

I 
1. What skill area(s) is the building doing well on? Overall, students are doing well in  reading 

comprehension and in 3rd grade Math. 
2. When comparing the building with the district and state, which skills would the staff identify as a 

challenge area for the building? Staff has identified writing as our primary concern and 
math, wi th special emphasis in  4th and 5th grades on measurement and basic facts/skills 
review. 

3. When reviewing the district curriculum, where are these skills taught? Writing is taught in  all 

I1 grades through our language arts program. Similarly, measurement and basic facts are 
part of our math series at all grade levels. 

4. When reviewing the school instructional program, are these skills being taught at the appropriate 
grade level? I n  math, these skills are being taught a t  appropriate grade levels, but not to  
mastery and only in  context. Writing is taught at all grade levels, but the textbook is 
currently used to guide instruction. Staff feels we should be using the Grade Level 
Content Expectations (GLCEs) 

5.  How can this information be used for curriculum, instructional and remediation purposes? We 
need to focus on the state Grade Level Content Expectations as a guide and use our 
textbook only as a resource to  achieve those goals. 

MEAP Assessment Test I t e m  Analysis 

I Using information gathered about how students in the building are doing on skills that are tested on the 
MEAPIMME, discuss the following: 

I What additional data sources (other than MEAPIMME) were used to inform decision making about 
student achievement? Examples include: teacher made tests, other forms of normjcriterion 
referenced tests, end of course exams, etc. 

Name and Type of Measurement Instrument 

1NWEA- Map Testing 

2DIBELS 

Grade level Assessed 

2-5 

K-2 

Subject Area Assessed 

Reading/Math 

Reading/Language 
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Vandenberg Elementary School and South Redford Schools have written grade level quarterly assessments in 
Math and Science and are using consistent assessments from our reading program (Open Court) on a quarterly 
basis. However, data collected to date is not complete for 2007-08 or in years past. We plan to work on a better 
way to collect such data on a quarterly basis from our teaching staff and a systematic approach to 
analyzinglreviewing this data as well. 

Continuity of Instructional Program 

8 
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I Sub Group Analysis 
(These charts look at data for full academic year students) 
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Group Year Year Year Year Year Year 
3: 07- 3: 07- 

- Oc07 08 1 - 0 0 7  08 

Social Economic Status (SES) 
Ethnicihr I&-++- 

I I I 1  , 
American Indian 

Gender 
Male 

- 
State 

Year Year Year 
1:05- 2: 06- 3: 07 

I O6 
07 1 08 

Group 
i:05- I 3: O i -  

II 
I 

Ethnicity 
American Indian I I 

1 r ~ s i a n  American 1 <I0 1 1 
African American 
HawaiianlPacific Islander 
Caucasian 
Hispanic 

Students with Disabilities 1 23% 1 53% 1 47% 
Limited English Proficient 11<10 < l o  < l o  

Female 

State 
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Grade: s 
Total ELA 

I 
Group 

- - - 

Year Year Year Year Year Year Year 
2: 3: 1:OS- 2: 3: 07- 1:OS- 2: 06-  3 :  07-  

06-07 07-08 06 06-07 08 06 07 08 

Social Economic Status (SES) 
Ethnicity 

African American 

State 

1:05- 3:  07- 
06-07 

Social Economic Status (SES) 57% 48% 35% 

Ethnicity 
American Indian 

Gender 

Female 63% 56% 35% 

1 Aggregate Scores 61% 49% 46% 

1 state 73% 76% 74% 
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1. Based on MEAPIMME reports, which of the sub-groups are not at lor above the current state AYP 

I content area targets? Our aggregate scores are below State ELA AYP targets in  Writing at 
all grade levels. However, since our Reading scores are combined to look at Total ELA, 
we are currently hitting those targets in  3rd and 5'" grades. I n  4'" grade we are below the 

I target for all students, at-risk students, students with disabilities and male student sub- 
groups. I n  Math, 4'" and 5th grade are below the State Target i n  all sub-groups. 

2. Are any of the sub-groups scoring more than 10 percentage points lower than the current state 
AYP targets? I n  4'h Grade Math, our at-risk students are currently 21 percentage points 
below the AYP target and special needs students are 18 percentage points below target. 
I n  5th Grade, our aggregate score is 19 percentage points below the target. The only sub- 
groups not 10 points below the target are Caucasians and Males. 

3. Based on the staff's review of these data and information, what has the school staff determined to  
be the contributing cause(s) for the gaps? The staff believes that the adoption of a new 
language arts textbook series with a weak writing component has added to  our struggles 
in  writing. There is a similar feeling about our math scores. Of particular concern was 
staff was told to  follow ONLY the new math and ELA series so the district could collect 
data on its implementation and resulting student assessment scores. The staff feels that 
moving back to  the Grade Level Expectations as a guide for instructional planning and 
looking at the textbook as a resource to achieve those goals is  necessary and would 
promote positive changes. 

1 4. What trends have been identified when looking at the 3 years of MEAP of data? An overall decline 
in  MEAP subject areas. 
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- 

5. Were there any discrepancies between the sets of data? Data sets are consistent although we 
are looking for more assessment options to  inform data (i.e. grade level assessments, 
etc.) 

Review of Special Education Population 
Students with Disabilities Group Demographics 

Review of Special Education Population 
Students Taking the MEAP/MME 

Grade:5 

Note: B=Basic, P=Proficient, A=Advanced 

1. I f  the disabilities sub-group is not meeting state standards in a content area, is there a difference 
in performance between students who are mainstreamed and those who are in self-contained 

11 programs? 55% of mainstreamed students passed with a 2 and 100°/o of kids in self- 
contained classes scored 3's and 4's according to  the MEAP 

2. Based on staff discussions about the data, what has the school determined to be the leading cause 
for the difference in performance between these two groups? Students in  self-contained 
classrooms have an alternative curriculum, and they are not reading on grade level. 

3. What curriculum is used with each group, and how is it aligned with the State Curriculum 
Framework/Expanded Curriculum Framework for Special Education Students, Grade Level 
Content Expectations and/or the High School Content Expectations? Mainstreamed students 
follow state benchmarks, although some of them are alternative based on student's 
deficit areas. 

4. What modifications have been made? 
Teacher Consultant support in  classrooms for math 
Reduced spelling lists 
Having some students have alternative teaching during 5th grade 
curriculum 

5. How does the percent of identified special education students in the school compare to the state 
average? We are below the state average in  all areas except speech and language 
impairment. 

6. I s  the identification rate for any specific eligibility category higher or lower than the state 
average? We are higher in the identification of students with SLI 

13 
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7. How are services provided that will help the student become successful in the general 
education program? Teacher Consultant support (push-in), Speech and Language 
Impairment (push-in) 

8. How many students with disabilities in the school participate in the MEAP/MME testing (number 
enrolled vs. number participating)? Approximately 97% take the MEAP only 3 students do 

9. Are there any grade levels, subject areas, or disability groups with increased or decreased 
participation in MEAP/MME? Currently 3rd grade is the lowest, followed by 4th and then 5th 

10. How has the school identified interventions that are needed to prepare and move students closer 
to full participation in the MEAP/MME using no accommodations or standard accommodations? 
Currently only 3 students are not taking the MEAP test. 

Limited English Proficient (LEP) Group Demographics 

Discussion for LEP Sub-group analysis: 

1. For each language group, what is the percent of students in  the language group who are not at/or 
above the current state standard for each content area? Currently we do not have a sub group in  
the area of language 

2. How are each of the language groups achieving in comparison to the school aggregate? Currently 
we do not have a sub group in  the area of language 

3. Are any of the LEP sub-groups scoring more than 10 percentage points lower than the state 
AYP standards? Currently we do not have a sub group in the area of language 

4. How are students who are most at risk of failing to meet the current state academic achievement 
standards identified for support services? 

Home language survey in  Zangle 
Recommendation by teacher leads to  initial evaluation 

5. Based on staff review of the data and information, what has the school staff determined to be the 
leading cause(s) for the gap in performance? Currently we do not have a sub group in the 
area of language 

14 
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Grade Level  Ach ievement  

{ear: 2007-08 

* *  Average Class Size for the grade 
*" 010 of classroom teachers who meet Highly Qualified Status 

Usin9 the information gathered about the school's instructional program, discuss the following 
questions: 

1. What dataJinformation (other than MEAPJMMEJCLCEJHSCE) does the school use to measure student 
achievement at each grade level? I n  grades K - 2  w e  assess reading by using DIBELS, I n  grades 
2-5 al l  students take a NWEA (MAP) reading, language and math test. We also have 
quarterly assessments in math and science at  the distr ict level and are using open court 
assessments t o  assess our reading. 

2. What are the criteria for student success at each grade level? When using DIBELS each grade level 
has a set goal for  the  card marking. I n  using our quarterly assessments and Open Court 
reading assessments w e  use 80% as the  goal w e  would l ike all students t o  reach. 

3 .  How has student achievement changed over the last 3 years? Our DIBELS scores continue t o  11 improve over the last 3 years. The NWEA (MAP) has only been given one year (2007-2008 
school year) so w e  currently do not  have achievement data for  past years. Our quarterly 
assessments have been scored bu t  data has no t  been kept f rom year t o  year. 

4. What examples of outcome indicators have been developed for analysis of writing, reading, science, 
math, and social studies? Start ing in the  Fall o f  2008, South Redford Schools w i l l  be 
implementing the  use o f  Class A, a test creation and data collection tool, t o  electronically 
organize student data o n  grade level quarterly assessments as wel l  as standardized test 
data. This w i l l  a l low easy analysis o f  student achievement on grade level content 
expectations by  GLCE and wi l l  provide breakdowns of student assessment by sub-group. 

5. What process indicators have been developed for analysis of writing, reading, science, math, and social 
studies? We are ensuring that  teachers have at  least one common preparation period per 
week for  common planning and analysis and additionally w i l l  be using staff t ime throughout 
the  year for  th is same purpose. 

6. Which grade level(s) is not meeting the criteria for grade level proficiency and would be identified as a 
challenge area by the staff? 4th grade MEAP assessment scores that  indicate 3rd grade GLCE 
proficiency indicate a challenge area in 3rd grade. 

15 . 
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Mobility Data 
Year: 2005 - 06 

Year: 2006 -07 

Year: 2007-08 

* Grade levels full at beginning of year, new enters would have been diverted to other schools in District until 
students left 

Discipline Data 
Year: 2005-06 

*in school / out of school 

* Total number maybe slightly different due to student mobility 

16 
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Disci~line Data 

Year: 2007-08** 
II I I II I I II 

*in school / out of school ** thru 1/23/08 

Sub Gr .oup Analysis 
Year: 2005- 06 

I1 
. Total number maybe slightly different due to student mobility 
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Year: 

Year: 

. Total number maybe slightly different due to student mobility 

- 

1. Based on a review of these data about student mobility, attendance, behavior, and extended 
learning opportunities, did the staff identify any areas of challenge? As a staff and as a district, 
we need to  be able to collect this type of data by sub-group in order to  look for 
patterns and to  inform planning. Mobility is a concern at Vandenberg. Only about one 
third of students that begin in Kindergarten stay until 5th grade. Students who are with 
us throughout their elementary career are doing better on standardized assessments 
than other students. 

Page 29 of 155



Perception Data: 

Student  

1. I n  what ways does the school collect information about student perception in the following areas: 

o How they feel about their school; their teacher; their principal? Classroom Surveys 

o What they think the teachers and principal(s) feel about them? We do not currently 
collect this information 

o What they feel the staff expectations for their learning ability are? We do not currently 
collect this information 

Parent/Guardian 

2. I n  what ways does the school collect information about parentlguardian perception in the following 
areas: 

o Teacher preparation and ability to prepare their children to be successful learners Annual 
Parent Surveys 

o Principal(s) effectiveness Annual Parent Surveys 

Staf f  

3. I n  what ways does the school collect information about staff perceptions , . . in the following areas: 

o High expectations for all students We do not currently collect this information. 

o Coherence of instructional program Staff Surveys 

o Leadership effectiveness and support Staff Surveys 

Communi ty  

4. I n  what ways does the school collect information about community perception in the following 
areas: 

o Teacher preparation and ability to prepare all students to be successful learners We do not 
currently collect this information. 

o Principal(s) leadership abilities We do not currently collect this information. 

o Staff has high expectations for all students We do not currently collect this 
information. 
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Summary Discussion: Perception Data 

1. I n  what ways does the school use this perception information to inform decision-making 
activities? Annual surveys of parents and staff are used to  inform decisions about student 
programming, including behavior, transportation, academics, parent involvement 
opportunities, communication tools and food services. They are reviewed by district and 
building administration as well as building staff. 

2 .  What challenges have been identified as a result of reviewing the datalinformation collected 
about stakeholder perceptions? Concerns about student behavior lead to  the implementation 
of the adoption of the Positive Behavior Support (PBS) program as well as bus safety 
programs. Our food service provider was changed. Continuing challenges include class 
size and a thorough understanding of the math curriculum and vocabulary. 

I 

20 . 
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Student Data 

Analysis Report 
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Strengths:  R e a d i n g  C o m p r e h e n s i o n  

Challenges: Writing and Mathematics (basic facts, vocabulary, m e a s u r e m e n t )  

. 

Content Area 

1. English Language Arts 

2. Math 

1. Based on a review of the data and the staff discussion around the questions on the 
preceding pages, state the school's conclusions regarding the strengths and challenges of 
student learning need. 

2. For the challenges listed above, what content area goals have the school established for 
student achievement that will be address in the school improvement plan? (Use chart below 
to list). 

3. For the goals listed above, what did the school student data identify as the gap between 
where current student achievement is and where the building would like i t  to be? (Use the 
chart below to list). 

Student Achievement Goal 

By May of 2009, Vandenberg students will meet state E M  AYP targets in 
writing, with at ieast 59% of  students scoring proficient at each grade level. 

By May of 2009, Vandenberg 4th and 5th grade students will meet the state 
Math AYP target, with at least 65% of students scoring proficient at each 
grade level. 

Ir 

F 
* Gap refers to the difference between where students are currently achieving and where the school would 
like achievement to be. 

4. For each of the identified gaps listed above, based on the school's discussion about current 
trends in student learning, what has the school determined to be the leading cause(s) for 
the gap in performance? (Use the following chart to  list). 

Student Achievement Goal 

1. English Language Arts 

2. Math 

Student Achievement Goal Statement 

1. By May of 2009, Vandenberg students will meet state 
EL4 AYP targets in writing, with at least 59% of students 
scoring proficient at each grade level. 

2. By May of 2009, Vandenberg 4th and 5th grade 
students will meet the state Math AYP target, with at 
least 65% of students scoring proficient at each grade 
level. 

Need: Identified Gap* 

MEAP scores show that only 21% of our current 4th graders and 42% 
of 5th graders are piof i i ient in w i i i i i~g .  :n 4th giade, this i5 23% beloi i  
the state average and well below the state EL4 AYP target of 59%. 

MEAP data shows that by 5th grade only 46% of Vandenberg students 
are proficient in math and that there is a steady decline in scores each 
year from 3rd to 5th grade (3rd grade = 88%; 4th = 58%; 5th =46%). 

Contributing (leading) Cause for Gap 

Following the basal textbook series rather 
than the state content standards. 
Dedicating a consistent amount of time 
DAILY to writing instruction and practice. 
Not teaching to mastery, not teaching to 
the GLCEs (following the textbook) and 
little time for review of basic facts. 

22 
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Part IX: T i t le  I School-wide Plan Requirements 
(Complete only if developing and submitting a School-wide Improvement Plan) 

A. Describe the comprehensive needs assessment of the entire school, including, but not limited 
to, student achievement on state assessment measures. Include information on all students 
and applicable subgroups. Describe the process for annual review of the effectiveness of the 
school-wide plan on improving student achievement (can reference iniormation on page 3). 

Brace-Lederle K-8 School has conducted a comprehensive needs assessment that iocuses on 
academic and affective achievement of all students. The comprehensive needs assessment includes a 
compilation and analysis of data, such as norm-referenced and standardized test scores MEAP and Terra 
Nova), district common assessments, discipline referrals, staff surveys, PTA Membership, Parent Teacher 
Conference attendance, and student demographic statistics. 

The outcome of the 2005-2008 data guided our direction in determining our school-wide reform 
strategies. The data showed that there was low parental involvement, an unacceptably high amount of 
discipline referrals, and academic underachievement in the areas of science, writing and math. 

In  this comprehensive needs assessment it is apparent, when reviewing the emerging areas, that the following 
areas are integrated in our School Improvement Plan: 

Vision and Purpose 
Documenting and Using Results 
Commitment to  Continuous Improvement 

As we look at our SIP goals, we find vision and purpose an area of concern because we feel that with new 
administration we are in the emerging stages of developing a vision and purpose in collaboration with all 
stakeholders as well as establishing expectations for student learning aligned with the school's vision. 

I n  the area of documenting and using results we are moving toward systematically monitoring and 
documenting performance and using these results to improve student performance and school 
effectiveness. As ~ndicated in our goals, evidence of improvement is based on increased in student 
achievement - all of  which is t o  be data driven. 

The overall SIP is focused on a commitment to continuous improvement. Data is to be monitored and 
reviewed on a regular basis over a two year period with time for reflection and refinement as the data 
indicates. 

1. Vis ion and Purpose: The school establishes and communicates a shared purpose and 
direction for improvinq the performance of students and the effectiveness of the school. 

Establishes a vision for the school in 
collaboration with its stakeholders 

1 Emerging 

Communicates the vision and purpose to  Emerging 
build stakehoider understanding and 1 
support 
Identifies goals to advance the vision ) Operational 
Develops and continuously maintains a Operational 
profile of the school, its students and the 1 I ! community 1 

I 
Ensures that the school's vision and 1 Operational 
purpose guide the teaching and learning I 
process I 
Reviews its vision and purpose 
systematically and revises them when 

Emerging 

appropriate 
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2. Documenting and Using Results: The school enacts a comprehensive assessment system that 
monitors and documents performance and uses these results to improve student performance and 
school effectiveness. 

Establishes performance measures for student 
learning that yield information that is reliable, 
valid, and bias free 
Develops and implements a comprehensive 
assessment system for assessing progress 
toward meeting the expectations for student 
learning 

3. Commitment to Continuous Improvement: The school establishes, implements, and monitors a 
continuous process of improvement that focuses on student performance. 

Emerging 

Emerging 

teaching and learning processes I 

Conducts a systematic analysis of instructional 
and organizational effectiveness and uses the 
results to improve student performance 
Communicates the results of student 1 

performance and school effectiveness to all 
stakeholders 
Uses comparison and trend data of student 
performance from comparable schools in 
evaluatinq its effectiveness 

Engages in a continuous process of 
improvement that articulates the vision and 
purpose the school is pursuing (Vision); 
maintains a rich and current description of 
students, their performance, school 
effectiveness, and the school community 
(Profile); employs goals and interventions to 
improve student performance (Plan); and 
documents and uses the results to  inform 

Uses student assessment data for making 1 Operational 
decisions for continuous improvement of 

Operational 

Operational 

Operational 

Emerging 

Demonstrates verifiable growth in student I Emerging 
performance 
Maintains a secure, accurate, and complete 1 Highly Functional 
student record system in accordance with I 
state and federal regulations 

/ continuous improvement 

I I 1 
I 
1 what happens next (Results) 1 
5 1  I 

! 

that plans for continuous 
are aligned with the vision and 

I purpose o f  the school and expectations for 
( student learninq 

Emerging 1 
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Brace-Lederle K-8 School Climate Survey Results 

Provides professional development for school 
personnel to help them implement 
interventions to achieve improvement goals 
Monitors and communicates the results of 
improvement efforts to stakeholders 
Evaluates and documents the effectiveness 
and impact of its continuous process of 
im provement 

The oolnionr and sug(rerlons ol  rraFlr$dentriparenfs are glven 

Operational 

I Operational 
Emerging 

School Climate 
Sludents are genuinely concerned for their own 

achievement 
""4, 

School Cllrnate 
Parents show interest and Concern for the achlevernenl of 

their students 

School Climate 
Students show respect for their peers 
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School Climale 
Students show proper respect for their instructon. 

In general, students are civil, couneour, pollte, trustworthy 
and hones1 

80 

80 70 
10 60 
10 

50 
Yi - - 
40 I0AQr.e : 

hd 50 10 
20 

l" 10 

0 
2nd ar 

Unique Local Insights: The Local Insights survey of parents and staff displayed results stating that a majority 
of staff and parents felt the schooi was competent in creating and reaching attainable goals, coordinating and 
organizing for necessary tasks, maintaining an environment that motivates adults and children to do their best, 
and successfully adapting to work with parents and the community. 

Local Insights-Staff Survey Local Insights-Parent Survey 

38 teachers returned surveys 244 parents returned surveys 

Brace-Lederle K-8 School Improvement Survey Results: A survey of staff, parents, and students was 
conducted to find any key areas of concern within the Brace-Lederle K-8 community. The school climate 
survey returned an overwhelming response; staff, students, and parents felt that a majority of students have a 
general lack of respect for their peers and instructors. For the most part, teachers felt that students do not 
show genuine concern for their own achievement, while students and parents disagreed and felt that there is a 
genuine concern about achievement among students. Another key area of concern is parental involvement. 
Teacher felt there wasn't enough positive parental involvement; students and parents disagreed. One reason 
for such discrepancy is that the parents who took the survey are the parents that are always involved and 
those uninvolved parents probably did not return the survey. Thus, the survey supports our affective goals of 
bully-proofing and parental involvement. We strive to be able to administer this survey at the completion of this 
NCA cycle and have larger numbers of staff, parents and students who agree that parents are involved and 
students are concerned about their own achievement. 
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1 coordinate, and unify tasks necessary for 
I m p r o v e m e n t  1 , Maintenance: The school is able to create and i 
maintain an environment that motivates adults 
and children to do their best. 

Existing School Data: Refer to  Addendum pages 14-25 andlor see below. 

MEAP - 
When analyzing the past three years of M.E.A.P. scores, there seems to be a shift in the level of achievement. 
In 2005, Brace-Lederle K-8 School M.E.A.P. scores either correlate directly with the State scores or surpass 
the state scores, with the exception of science. In 2006, scores began to decrease in math and writing. 

Math 
When looking closely at the Math scores, the students at Brace-Lederle seem to find great difficulty with the 
areas of Numbers and Operations, and Measurement. 

English Language Arts 
Students at Brace-Lederle struggle more with Writing than with Reading. The areas of Writing based on MEAP 
standards that students have great difficulty with the areas of Spelling, Grammar, and The Writing Process. 

Science 
Brace-Lederle students consistently struggle with the Science M.E.A.P. Test. Within the past three years, 
students' scores have ranked below both the state and the district, with the exception of the 2007 5O grade 
test. 

2005 Science MEAP Results 2005 Math MEAP Results 

51h Glade 6lh Glade Grade Glade Grade Glade Grade Glade 
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2005 Reading MEAP Results 2005 Writing MEAP Results 

M 4th 5th 6th llh NP 
Gnde Grade Gnde Gndp Gnde Grade 

2006 Math MEAP Results 

3rd 4th 5th 8th 7th 0th 
Gnde Grade Gnde Gnde Gnde Gnde 

2006 Science MEAP Results 

O~nsp.Lede,40i 
l Dirtticf ' 

11641. 

3rd 4th 5th 6th 7th 8th 
Grade Grade Grade Grade Grade Grade SIhGnde MhGnde 

2006 Reading MEAP Results 2006 Writing MEAP Results 

3rd 4lh P h  8th 7th 0th 
Grade Grade Grade Gnde  Grade Gnde 

3rd Uh 5th 6m nh Mh 
Gnde Gnde Gnde Gnde Gnde Gnde 
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2007 Math MEAP Results 2007 Science MEAP Results 

0 Brace-LBdsrie 
DisVicL 

3 4th 5th 6th 7th 8th Hh 8th 
Grads Gnde Grms Gnde Grade ~ r a d e  Gnde Gmde 

2007 Writing MEAP Results 2007 Reading MEAP Results 

3 d  4th 5th 6th 71h 8th 
Grade Gnde G M e  Gnds Gsde Grids 

FreelReduced Lunch Count 

20 H Reduced 

15 

3rd 5th 7th 
Grade Gnde ~ n d *  
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FreelReduced Lunch 
In 2006, Brace-Lederle K-8 School had a total enrollment of 762 students. Of those, thirty-two percent of the 
student body received Free Lunch and eight percent of the student body received Reduced Lunch. 

In 2007. Brace-Lederle K-8 School had a total enrollment of 759 students. Of those. thirty-four percent of the 
student body received Free Lunch and nine percent of the student body received Reduced Lunch. 

In 2008, Brace-Lederle K-8 School had a total enrollment of 815 students. Of those, thirty-nine percent of the 
student body received Free Lunch and ten percent of the student body received Reduced Lunch. 

Brace-Lederle Enrollment Brace-Lederle Ethnicity Report 
2005-2006 

6'20 

810 

800 

790 

780 rn Caucasian 3% 

770 Fall h u n t  Day A l r l c a n  I\msnsan BJ% 

760 O Wlnler Count Da 
CIAd." O.S.6 
. A m c a n  lndlsn 0.5% 

750 . Multincbl 2.h 

740 

730 
7," 

Brace-Lederle Ethnicity Report 
2007-2008 

Brace-Lederle Ethnicity Repofi 
2006-2007 

Enrollment 
In general, enrollment at Brace-Lederle K-8 School seems to increase yearly. In the fall of 2005, Brace had a 
total of 762 students, dropping in the fall of 2006 to 759 students, then increasing to a total of 815 students 
currently. 

41 
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In 2005, ninety-three percent of the total student body was African American. 3% Caucasian, 2% Multiracial, 
1% Hispanic, 0.5% Asian. and 0.5% American Indian. 

In 2006, ninety-five percent of the total student body was African American, 
2% Caucasian, 2% Multiracial and 1 % Hispanic. 

In the fall of the current school year, ninety six percent of the total student body is African American, 2% 
Multiracial. 1% Caucasian, 0.5% Asian, and 0.5% Hispanic. 

Discipline Referrais 
2006-2007 

KindergartenWth Grade 

IOl.Lsr Smrity 

Kdg 1st 2nd Ird Mi 
G n b  W Gnde Gmde Ondt 

Discipline 
The 2006-2007 Discipline Referrals were split into categories based on level of severity of the infractions. A 
level one infraction is of low severity, such as, dress code violations, excessive tardiness or missing 
assignment. A level two infraction is of mild severity, such as, skipping class or not being prepared with all 
class materials. A level three infraction is of moderate severity, such as classroom disruptions, swearing or 
insubordination. A level four infraction is severe, such as, fighting, bullying, harassment or some other display 
of inappropriate behavior. A level five infraction is highly severe, such as, threats, weapons, or drugs. After 
analyzing the data, we noticed that there was an unusually high number of Level Four infractions, fighting and 
bully~ng, thus making Bully-Proofing a necessary area to tackle 

B. School-Wide Reform Strategies: Describe the process used to identify the reform strategies 
in the school-wide plan that provides opportunities for all children to meet high standards. 
Evidenced-based strategies should strengthen the core academic program, increase the 
amount and quality of learning time, and meet the needs of underserved populations. Describe 
how the newienhanced instructional strategies address the needs of all students; especially 
those at-risk of not meeting state standards can reference information on page 3.Based on the 
data collected, Brace-Lederle chose three instructional goal areas: Math, Science and Writing. 
Brace-Lederle also chose two non-instructional goal areas: Bully-Proofing and Parent 
Involvement. 

Refer t o  act ion p lan templates o n  pages 33-47 
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MISSION STATEMENTS 

Ionia Public School District Mission Statement 
To educate all students in an environment that fosters their preparation as responsible citizens. 

Emerson Elementary Mission Statement 
Supporting quality education for all learners through partnerships between families and staff. 

B. SCHOOL IMPROVEMENT TEAM STAKEHOLDERS 

C. TEN COMPONENTS OF T H E  SCHOOLWIDE P U N  

I 

I 

I 1 1. COMPREHENSIVE NEEDS ASSESSMENT 
In the winter of 2008, the Emerson Elementav School Improvement team worked together to 
complete an extensive comprehensive needs assessment including completion of the Ed YES! 40 
Indicators. Using the school improvement template for gathering data on the school profile, the team 
compiled data in the areas of student achievement data, school programs/process data, 
student/teacher/parent perception data, and demographic data. In the sections below, a summary of 
each type of data including charts and graphs represents the information gleaned from this work. 

Student and Staff Demographic Data 
Emerson Elementary school is a I<-5 building with two kindergarten teachers and one teacher each at 
grade levels first through fifth. There is also one resource room teacher. Three additional teachers 
come in twice per week to teach music, art and physical education. The teachers at Emerson 
Elementary have been teaching an average of 17.7 years. There are approximately 166 students. This 
number has dropped in the past year, therefore the number of sections of fust through fifth grade have 
been reduced to one section each instead of two. Emerson Elementary has the greatest percentage of 
economically disadvantaged students in the district at 75% for the 2007-2008 school year with the 
majority of the entire population being Caucasian. 

-- 

-- 
-- 
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Parent/Community Demographic Data: 
Emerson Elementary provides a variety of opportunities for parent/community involvement including 
Accelerated Reading Nights, TitleI Parent Meeting, Parent Teacher Conferences, Parent Effectiveness 
Tra~ning, Parent Teacher Guild, and Motor Moms and Dads. In the past, there was not a way to collect 
demographic data for some of these events. During the spring 2008 Parent Teacher Conferences, the 
staff developed a chart that aUows them to coUect the demographic data needed. Sixty five percent of 
our economically dsadvantaged families and 79% of our Caucasian families attended Parent Teacher 
Conferences. 

Process Data; Resource Integration: 
Emerson Elementary receives federal and state grant funds in the form of TitleI, TitleII A, TitleII D, 
TitleV, 31a, Safe and Drug Free Schools and Schoolwide Planning Grant. These funds provide a 
variety of resources and programs to our disadvantaged and at-risk students. Programs include: 
extended day (before and after school), summer school, paraprofessionals, Accelerated Reader books 
and materiais, Structured Language materiais, Study island, parent involvement, proiessionai 
development for teachers in Writers Workshop and Assessment for Learning, ICT training and 
support, and data assessment tools. Students are also able to use the Conflict Management program for 
peer-to-peer conflict resolution. The School Improvement Team reviewed programs and resources 
used at Emerson Elementary in the winter of 2008. Two areas of need identified include training in 
using Successmaker and Study Island which incorporate technology into the curriculum, and t r a i ~ n g  
for paraprofessionals in Structued Language. The chart below refers to the aforementioned programs 
in reference to increasing the proficiency for disadvantaged students in ELA, Math, and Science. 

Page 44 of 155



1. COMPREHENSIVE NEEDS ASSESSMENT CONTINUED 

Student Achievement Data: 
After reviewing MEAP data for the years 2005,2006,2007, the school improvement team determined 
that theit writing scores have increased each year but the percentage of students proficient are still 
b'elow the state average. MEAP scores also show there is more than a 10% discrepancy between the 
aggregate scores and the Economically Disadvantaged writing performance in 4'h grade (52% / 42%). 
This has led the team to develop a writing goal as shown below. 

1. Goal: By May of 2009, Emerson students will show a 5% improvement in writing skills as 
measured by the MEAP assessment. 

-"m,.-bm --.--, 

*State averages were nor n i lab le  at time of publicarion. 

Teacher Perception Data: 
Through the completion of the Ed YES Indicators, the Emerson staff have identified two areas of 
need; one being increased parental involvement and the other being development of common 
assessments. Through increasing parental involvement and the development of common assessments, 
staff will increase opportunities to raise student achievement. Therefore the staff has developed the 
following goals and strategies to increase student achievement across the content areas: 
2. Goal: By Map of 2013, student proficiency in the core areas will increase annually by 5-109/0 as 

measured by the MEAP. 
a. Strategy: By May of 2010, Emerson staff will have developed a minimum of 2 common 
assessments (formative and/or summauve), per grade level, in each core area, to assist 
teachers in making effective instructional decisions to improve student learning. By May 
2013, common assessments will be complete in all four core areas. 

3. Goal: By May of 2013, student proficiency in the core areas will increase annually by 5-10% as 
measured by the MEAP. 
a. Strategy: By May of  2009, staff wdl provide a minimum of 2 effective parent 
involvement events to support improved student learning in ELA and Math. 
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

4 

2. Schoolwide Reform 
Strategies 

 
Legislative Citation

Schoolwide Reform 
Strategies that- 
provide opportunities for all 
children to meet the state’s 
proficient and advanced 
levels of student academic 
achievement described in 
section 1111(b)(1)(D); 
use effective methods and 
instructional strategies that 
are based on scientifically 
based research that–  
strengthen the core academic 
program in the school; 
increase the amount and 
quality of learning time, such 
as providing an extended 
school year and before- and 
after-school and summer 
programs and opportunities, 
and help provide an enriched 
and accelerated curriculum; 
and include strategies for 
meeting the educational 
needs of historically 
underserved populations; 

Strategies are not described 
in sufficient detail and/or are 
not focused on helping ALL 
students reach the state’s 
standards. 
 
Increases neither the quality 
nor quantity of instruction. 
 
Strategies do not reference 
research-based models. 
 
 
 
 
Reform strategies are not 
aligned with the 
comprehensive needs 
assessment findings  
 
Provides a basic curriculum. 

Strategies are described in 
sufficient detail and are 
focused on helping ALL 
students reach the state’s 
standards. 
 
 
 
 
Strategies increase the 
quality and quantity of 
instruction, using research-
based methods and 
strategies. 
 
Research-based reform 
strategies are aligned with 
the findings of the needs 
assessment. 
 
Provides an enriched and 
accelerated curriculum for 
select students with plans in 
place to move toward all 
students. 

Strategies described are 
presented in an action plan 
format within the schoolwide 
plan. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Provides a detailed, enriched 
and accelerated curriculum for 
all students. 

Comments:       
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

5 

2. Schoolwide Reform 
Strategies, cont. 

 
include strategies to address 
the needs of all children in 
the school, but particularly 
the needs of low-achieving 
children and those at risk of 
not meeting the State 
student academic 
achievement standards who 
are members of the target 
population of any program 
that is included in the 
schoolwide program … 
address how the school will 
determine if such needs have 
been met; and are consistent 
with, and are designed to 
implement, the State and 
local improvement plans, if 
any.  (NCLB Act Sec 1114 
(b)(B)(i)(ii)(I)(II)(III)(iii)(I) 
(aa)(bb)(cc)(II)(iv) 

Addresses the needs of select 
students and there is no clear 
plan in place that addresses 
how the school will determine 
if identified needs are met. 
 
 
 
 
 
 
 
Teachers are directed to 
meet student needs without 
specific strategies or 
approaches. 
 
The school does not clearly 
explain how its schoolwide 
plan is aligned to its State 
improvement plan (PA 25 
S.C. 380.1277) and 
NCA/AdvancEd plan (if 
applicable); 
or 
The schoolwide plan does not 
appear to coordinate with 
State (PA 25 S.C. 380.1277) 
and local plan requirements. 

Addresses the needs of all 
children in the school, but 
particularly the needs of 
students of target 
populations participating in 
the schoolwide program and 
moving toward meeting the 
needs of students 
representing all major 
subgroups participating in the 
schoolwide program. 
 
Briefly addresses how the 
school will determine if these 
needs are met. 
 
 
The school clearly explains 
how its schoolwide plan is 
aligned to its State 
improvement plan (PA 25 
S.C. 380.1277) and 
NCA/AdvancEd plan (if 
applicable); 
or 
The schoolwide plan appears 
to coordinate with State (PA 
25 S.C. 380.1277) and local 
plan requirements. 

Addresses the needs of all 
children in the school, but 
particularly those who are low 
achieving, and meets the 
needs of students representing 
all major subgroups 
participating in the schoolwide 
program. 
 
 
 
 
Addresses specific strategies 
that assist teachers to 
determine if student needs are 
met. 
 
It is evident that there is one 
plan that includes all 
requirements of a schoolwide 
school plan, a State school 
improvement plan (PA 25 S.C. 
380.1277) and NCA/AdvancEd 
plan (if applicable). 
 
 
 
 
 
 
Both identify research-based 
strategies that ALL classroom 
teachers will be using to help 
ALL students meet the State’s 
academic standards. 

Comments:       
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2. SCHOOLWIDE REFORM STRATEGIES (Goals and Action Plan) I 

. - - . . . . .  ...... 

i 

--- .................. - .... .- 
mplement Lucy Calkins' Writer's Workshop to engage students ~ I 

Samples of student work kil l  be published in the school newsletter and teachers will 
highlight instructional strategies for parent awareness of the Lucy Calkins' Writer's I 

! 
Workshop. Information on this program will also be shared with parents annually at 
the Emerson Open-House in September. 

. . . . .  .. . .  
en s are identified based on local and state writing assessment data. Supp emen a 

Students' mini-lessons on identified content expectations will be given by the teacher to those 
needing assistance in writing at least once a week. 

. .... 

instruction (September, January, May). 

Parefit !fivo!vement, azd at-risk rtrltegies are imp!emeztcd !fro??@. the coll~ction of 
data at monthly staff meetings. An evidence chart will be developed and kept up to 

~ I 
date by the building administrato 

............ .......-..-........ " ." 
Instructional Utilize the 6 Traits student ffien 

improve their writing. Strategy #2 
/ 6 Traits writing program; ~ o r t h w e s t  ~ e ~ i o n a l  Educational ~aboratory  (Ruth Culham) 

....................... 

-- ............ ......... ............... 
dentify students who are at-risk in writing and provide "just in time" small group 
ini-lessons based on the instructional writing strategies at least once a week. 

I 

6 
~- 

--- 1 
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Cite data sources used to determine needs: Disciplinary 
referral data, school climate surveys, parental needs 
assessment survey. 

Priority Goal #3 : Building Climate/Student Welfare 

Goal Objective(s): All students will become aware of and effectively 
demonstrate good citizenship. 

Turrill students will show a 10% decrease in disciplinary 
referrals during the 2008-2009 school year. 
100% of Turrill students will indicate that they feel "safe a t  
school" and "safe in their classrooms. " 
Turrill students will show a 10% decrease in LifeSkills warnings 
during the 2008-2009 school year. 

I I ALL Students: I I I I I I I 
1. Researchers have 
identified the following 
factors that influence 
school climate: 
- number and quality of 
interactions between 
adults and students 
[Kuperminc, Leadbeater, 
and Blatt 20011 
-students' and teachers' 
DerceDtion of their school 

feeli;lgs of safeness and 
size 1Freibera 19981 

-feelings of i rust  and 
respect for students and 
teachers [Manning and 
Saddlemire 19961 

I 2. School climate research 

and optimal learning 
opportunities for students 
in all demoaraDhic 
env~ronmeits can increase 
achievement levels and 
reduce maladaptive 
behavior [McEvoy and 
Welker 2000 

-- ~ ~~ ~ 

A. Continued use of the 
LifeSkills program 
utilizing a reward system 
for positive behaviors 

B. Use of violence- 
preventlon, conf ct 
resolut on, ana ant!- 
bully ng currlc.. a 

C. Creation of 'role 
model" activities such as 

A. All building 
personnel. 

B. Classroom 
teachers and 
principal. 

C. Student 
welfare team 
Icom~rised of 

assemblies and student pr~nclpal, 
produced videos that 1 teachers, 

I demonstrate Dositive I students. and I behaviors. ' I parents): 

D. Creation of a Peer D. Principal 
Mediation Team. 

E. Creation of a E. Principal 
Friendship Group. 

Targeted Populations: 

F. Continued use of the F. All building 
SIT (Student personnel. 
lntervent~on Team) in 
order to identify and 
assist at-risk students. 

A, 8, F - 
Ongolng 
throughout 
the school 
year 
starting in 

C - 
Monthly 
startina in 

D and E - 
Team 
members 
identified 
and trained 
in 
September 
2008. 
Teams 
ongoing 
throughout 
the 2008- 
2009 
school 
year. 

A. No additional 
resources needed - 
program components 
in place. 

8. Additional rnaterials 
from Teaching 
Tolerance (the 
Southern Povem Law 
Center). 

C. Scripts, video 
production equipment, 
and software for 
development. List of 
grade level and 
classroom 
responsibilities. 

D and E - Student 
recommendation lists 
from classroom 
teachers. Materials for 
student training. 

F. No additional 
resources needed - 
program components 
in place. 

A. Review of 
programming in 
August 2008. 

8. Review of 
materials (ongoing 
during 2008-2009 
school year). 

C. Training related to 
technology and video 
production software 
usage. 

D and E - Review of 
role of the teams. 

F. Review of 
programming in 
August 2008. 

A, 8, C, D, E, 
and F 
(materials) - 
Turrill general 
fund 
[classroom 
supplies, office 
supplies, 
student 
activity funds] 

Band C 
(training) - 
Title 11 funding 
(Professional 
Development 
Funds). 

D and E 
(training) - 
Turrill general 
fund [student 
activity funds] 

Disciplinary 
referral data. 

School 
climate 
surveys 
(teacher, 
student, and 
parent). 

Needs 
assessment 
surveys 
(parent). 

Lifeskills 
warning 
referrals. 

33  
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3. It has been found that a 
positive school climate can 
yield positive educational 
and psychological 
outcomes for students and 
schooi personnel [Freiberg 
1998; Johnson and 
Johnson 1993, 1997; 
Kuperminc et ai. 1997; 
Kuperminc, Leadbeater, 
and Blatt 2001; Manning 
and Saddlemire 19961 

1 Professional Development Plan 

Aligned School Improvement Goal:. Written Communication -A l l  students will improve their skills in written communication. I 

1. Traininglreview of 
curricular materials: . Calkins 

Units of 
Study 
Writer's 
workshop 

2. Training on the 
use of Collins 
Writing Project. 

3. Development of 
"DAWN" activities. 

4. Shared writing 
samples - analysis. 

5. MEAP/MLPP/STAR 
analysis (school- 
wide) 

1, 2, 3, 4, 5: All 
instructional staff 

1, 2, 3,4, 5: 
Principal 

1 antj 2: 
August 
2OOEl 

3: October 
2OOEl 

4: 
December 
2008 

5: M,arch 
2009 

1, 2, 3, 4: Embedded 
use of all currlcuiar 
materials and 
strategies during ELA 
and core content 
activities. 

5: Revision of 
curriculum and 
instruction based on 
data analvsis. 

1, 3, 4, 5: No 
additional 
resources 
needed. 

2: Collins 
resources 

1, 3, 4, 5: 
Turrill general 
fund 

2: Title I1 
(Professional 
Development 
Funds) 
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Goal Statement #3: Each student will show adequate progress in mathematics 
for all grade levels. 

Essences 
1. Students will read, interpret, and create graphs, charts, diagrams, and tables. 

2. Students will be able to solve story problems at their ability level using several 
operations or steps. 

3. Students will improve their computational skills 

Rationale and Supporting Data 

(used in goal selection) 
1. MEAP 3rd and 4th grades Mathematics Scores 

(5th grade had less than 10 students so data 
unavailable) 

2. lSt and 2" grade TerraNova mathematical 

3. EdPerformance Math Scores for 3rd, 4th and 5'h 
graders. 

4. Curricu!um and perfnrmsnce assessme~ts 

5. Teacher observations 

First Strategyllntervention for Math 

Teachers will model and instruct students on how to 
read, interpret, and create, a variety of data collection 
forms - i.e. charts, graphs (picture, tally, bar, circle, 
line, line plot, stem and leaf), diagrams, and tables. 

Measurable Objective Statement: 

Students overall will show a 10% increase in 
proficiency in the math category of the MEAP. 

Students will read graphs, charts, diagrams, and 
tables on local assessments at 90% accuracy. 

Standardized 
Assessments: 

Local 
Assessments: 

1. MEAP 

Research supporting this 
strategylintervention: 

1 .Teacher 
observations 

2. TerraNova 

3. EdPerformance 

Intellectual Character: What It Is, 
Why It Matters, and How to Get It 

by Ron Ritchhart 

2.Curriculum 
and 
performance 

Best Practice 

By Zemelman, Daniels, and Hyde 

What Works in Schools 

By Robert Marzano 

Classroom Instruction that Works 

By Robert Marzano 
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Activities to implement the 
intervention (including professional 
development) such as: 

Teachers and students will read and 
interpret different types of graphs 
drawing conclusions. 

Students will use a table or chart to 
create a bar or line graph. 

Teachers and students will create, 
read, and explain a variety of graphs. 

Students will use information from 
graphs to ask higher-level thinking 
questions (Analyze, Evaluate, 
Synthesize). 

Students experiencing difficulty attaining 
proficiency will be provided with the 
following accommodations and 
interventions: 

o Extended time limits; modified 
assignments or test taking 
pioceb~ies. 

o Small group instruction 

o Team teaching or cooperative 
teaching 

o Mentoring to reinforce skills or 
assist in gaining mastery of 
foundational skills. 

o Differentiation and scaffolding of 
instruction 

Child Study Teams are convened for 
students experiencing difficulty in 
attaining proficiency or are at risk of 
failing. 

Teachers will provide an enriched 
and accelerated curriculum for select 
students. 

Professional 
Development 

Evidence and 
Documentation 

Resources 

MAPSA 
Conference 

Best Practices 

Grade level 
meetings 

Grade Level 
Content 
Expectations 
and Objectives 

Unit 
Assessments 

Student 
Portfolios 

Glory Math 

Achievement 
Series 
Edperformance 

Everyday 
Mathematics 

Students will construct charts, 
graphs, diagrams and written 
summaries explaining results of 
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science investigations and 
observations. 

Students will use narratives and 
graphic data to compare the past of 
their local community with present 
day life. 
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Goal Statement #3: Each student will show adequate progress in 
mathematics for all grade levels. 

Essences 
1. Students will read, interpret, and create graphs, charts, diagrams, and tables 

2. Students will be able to solve story problems at their ability level using several 
operations or steps. 

3. Students will improve their computational skills. 

Rationale and Supporting Data (used 
in goal selection) 
1. MEAP 3rd and 4th grades Mathematics 

Scores (5Ih grade had less than 10 
students so data unavailable) 

2. 1'' and 2"d grade TerraNova 
mathematical. 

3. EdPerf~rmance Math Scnres fcr 3rd, 4Ih 
and 5th graders. 

Standardized 
Assessments: 

1. MEAP 

2. TerraNova 

4. Curriculum and performance 
assessments. 

5. Teacher observations 1 1 

Local 
Assessments: 

1. Teacher 
observations 

2. Curriculum and 
performance 
assessments 

Second Strategyllntervention for 
Math 

Students overall will show a 10% increase in 
proficiency in the math category of the 
MEAP. 

Students will identify key words by 

59 

Research supporting this 
strategylintervention: 
Intellectual Character: What It Is, Whv It 

Teachers will model and instruct students on Matters, and How to Get It 

how to read, interpret, and solve story by Ron Ritchhart 
problems at their respective ability levels Best Practice 
moving from simple to complex multi-step 
problems. By Zemelman, Daniels, and Hyde 

What Works in Schools 

Classroom Instruction that Works 

By Robert Marzano 

Measurable Objective Statement: 
Bv Robert Marzano 
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Activities to implement the 
intervention (including professional 
development) such as: 

Teachers will model and instruct students 
on identifying key words in word 
problems to identify the operation 
required. 

Students will create word problems for 
the different operations at their specific 
grade levels. 

Teachers will instruct and review the fact 
families for the different operations 
assisting students in making 
connections. 

Students experiencing difficulty attaining 
proficiency will be provided with the 
following accommodations and 
interventions: 

o Extended time limits; modified 
assignments or test taking 
procedures. 

o Small group instruction 

o Team teaching or cooperative 
teaching. 

o Mentoring to reinforce skills or assist 
in gaining mastery of foundational 
skills. 

o Differentiation and scaffolding of 
instruction 

Child Study Teams are convened for 
students experiencing difficulty in 
attaining proficiency or are at risk of 
failing 

Teachers will provide an enriched and 
accelerated curriculum for select 
students. 

Students will construct charts, graphs, 
diagrams and written summaries 
explaining results of science 

Professional 
Development 

Evidence and 
Documentation 

MAPSA 
Conference 

Best 
Practices 

Grade level 
meetings 

Grade Level 
Content 
Expectations 
and Objectives 

Unit 
Assessments 

Student 
Portfolios 

Lesson Plans 

Resources 

Glory Math 

4chievement 
Series 

- 
~veryday 
Mathematics 
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Students will use narratives and graphic 
data to compare the past of their local 
community with present day life. 
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Goal Statement #3: Each student will show adequate progress in 
mathematics for all grade levels. 

I Essences 
1. Students will read, interpret, and create graphs, charts, diagrams, and tables. 

2. Students will be able to solve story problems at their ability level using several 
operations or steps. 

1 3. Students will improve their computational skills 

Rationale and Supporting Data 

(used in goal selection) 
1. MEAP 3rd and 4'h grades Mathematics 

Scores (5'h grade had less than 10 
students so data unavailable) 

2. 1st and 2nd grade TerraNova 
mathematical. 

3. EdPerformance Math Scores for 3rd, 
4th and 5th graders. 

4. Curriculum and performance 
assessments 

5. Teacher observations 

Standardized 
Assessments: 

1. MEAP 

2. TerraNova 

3. EdPerformance 

Local 
Assessments: 

1. Teacher 
observations 

2. Curriculum 
and 
performance 
assessments 

Third Strategyllntervention for Math 

Students will practice computational skills 
daily in a variety of ways 

Measurable Objective Statement: 

Students overall will show a 10% increase in 
proficiency in the math category of the 
MEAP. 

Research supporting this 
strategylintervention: 
Best Practice 

By Zemelman. Daniels, and Hyde 

What Works in Schools 

By Robert Marzano 

Classroom Instruction that Works 

By Robert Marzano 
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Activities to implement the 
intervention (including professional 
development) such as: 

Students will take basis facts tests at 
their grade level. 

Teachers will model and instruct 
students on using diagrams to solve 
basic operation problems. 

Teachers will model and instruct 
students on beginning multiplication, 
equal groups, and building arrays. 

Students experiencing difficulty attaining 
proficiency will be provided with the 
following accommodations and 
interventions: 

o Extended time limits; modified 
assignments or test taking 
procedures. 

I o Small-group instruction 

I o Team teaching or cooperative 

I teaching. 

o Mentoring to reinforce skills or 
assist in gaining mastery of 
foundational skills. 

l o Differentiation and scaffolding of 
instruction 

Child Study Teams are convened for 
students experiencing difficulty in 
attaining proficiency or are at risk of 
failing. 

Teachers will provide an enriched and 
accelerated curriculum for select , students. 

Professional Evidence and Resources 
Development Documentation 

MAPSA 
Conference 

Best 
Practices 

Grade level 
meetings 

I Grade Level 
Content 
Expectations 
and Objectives 

Unit 
Assessments 

Student 
Portfolios 

Lesson Plans 

Glory Math 

Achievement 
Series 
Edperformance 

Everyday 
Mathematics 
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School Improvement Action Plan-Science 

Submitted by the NCA Science Committee: 
David LeClerc, Gloria Hardy, Karilyn Alsobrooks, Suzanne Crimmins, Shannah Dutka, Deanna 
Gabanna, Connie Joseph, Greg Milewski, Jill Samarian, Mary Siden. 

Goal 
By the end of the 2010-2011 school year, students at Brace-Lederle K-8 School, (as 

indicated by the 2007 Terra Nova scores) will improve their capability to apply scientific inquiry 
skills by 10% percent overall. 

Analysis of Support Data 
The 2008-2009 school year will see a transition in terms of State Expectations. New K-7 
Science Grade Level Content Expectations (GLCE's) were approved by the State in December 
2007. One aspect of the School Improvement Plan will be to prepare for a smooth transition to 
the new GLCE's. Several activities described in  the plan are designed to address this transition. 
The Data and Science Teams analyzed available standardized test results (M.E.A.P. and Terra 
Nova) for the 2006-2007 school year to identify other areas of potential concern. The 2006- 
2007 and 2007-2008 school years will be utilized as baseline years. The effect of improvement 
strategies will be compared against these benchmarks. Interventions will be implemented in 
the 2008-2009 school year, and any improvements may not be observed until the following 
year. 
Analyses of M.E.A.P. test results were given a lower emphasis (relative to Terra Nova) for 
several reasons. The science portion of the M.E.A.P. is only administered in the fifth and eighth 
grades. As such, the test offers limited usefulness in assessing trends across the entire school. 
The content emphasis of the M.E.A.P. test also tends to change between the areas of life, 
earth, and physical science from year to year. Analysis of released M.E.A.P. items for the 2006- 
2007 school year indicated that eighth grade physical science was an area of possible concern, 
resuits in fiicn grade were more evenly d~stributed. 

Terra Nova test results are summarized below by subgroup, displayed as national percentiles: 

2006-2007 Terra Nova: 1 st - 8th Grade 

The Terra Nova data indicates a general decrease in student performance in the upper 
grades. The scores of male students show a more significant decrease in Middle School, as 
compared to female students. 

Interventions and Activities 
One key activity is to conduct professionai deveiopment to introduce the GLCE's to the teaching 
staff. An important portion of this professional development will focus on pacing for scientific 
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inqu iy  as established in the GLCE's for thought processes, measurement tools, and 
communication skills. 

An additional staff professional development activity is planned by Oakland Schools. They will 
present an abbreviated version of the MICLASS program. The intent of the program is to 
introduce a classroom strategy linking scientific writing and interpreting skills. 
I n  a related topic, the new GLCE's follow the lead o f  the National Science Education Standards 
in limiting vocabulary and topics to those absolutely necessay to convey main ideas. This will 
be a component of the professional development activity. An activity to address both staff 
development and student growth is to establish consistent language across all grade levels. 
Scientific method posters will be placed in each classroom. This will allow both students and 
staff to communicate scientific ideas more effectively. 

An important strategy intended to help student achievement is increased interaction across 
grade levels. The new GLCE's clearly identify related concepts crossing different grades. Grade 
levels will be paired based upon common topics of study. Students from upper grades will work 
with students in lower grades. Students from both upper and lower grades will be more 
motivated by the interactions. 

The final planned activity is development of a school WIKI site for science. A WIKI website can 
be accessed by all teachers, while staff from each grade level will be able to contribute new 
material to the site. The WIKI site is intended to increase collaboration and professional growth 
of the staff. Initially, this site will be furnished with the new GLCE's. Over time, additional 
instructional resources, lesson ideas and strategies will be contributed by staff. 
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Name: Brace-Lederle K-8 School 
Year: 2008-2011 

School Improvement Action Plan 
Goal Statement: By the end of the 20010-2011 school year, students a ~ t  Brace-Lederle K-8 School, in grades 3-8 (as indicated by the 2007 Math MEAP Scores) 
will improve skills by lo%, as measured by an increase in the percentage of students scoring in levels 1 & 2 on the Math MEAP test. r Essence (two or three s~ecific skills): 
1.  umber and ~ ~ e r a t i d n s  2. Measurement 3. 
S u ~ ~ o r t  Data (used to select the qoal): I standardizedp- I Local Assessmentls): 

Activities to implement the intervention (including professional 
development) such as: 

- .  
MEAP scores ' 
Terra Nova 
Teacher Observation 

Teachers will: 

Incorporate lessons with the Use of Manipulatives to provide students with 
a hands-on experience of math concepts 

Host Parent Workshops to assure that parents feel competent when 
helping students with math homework, per grade levellmath topic 

Provide extended learning opportunities for K-8 students. 

Staff Development: 

Staff will participate in Professional Development to learn how to 
appropriately and efficiently use manipulatives during math instruction. 

Assessment(s) 
1. MEAP 
2. Terra Nova -- 

. . 
Unit Check-Ups 

PreIPost Tests Unit Check-Ups 
3. District Common Assessments 
Research supporting this strategylintervention: "The role of manipulatives in 
introducing and developing mathematical concepts in elementary and middle 
grades" 
By Susan Jones: analysis of research about using manipulatives to teach 
mathematical concepts. "Parents want to know ... how can we help with math?" 

attainment 

StrategyIIntervention: To promote increased achievement in math, 
teachers will implement the following strategies: use of manipulatives ;and 
parent workshops on math topics, per grade level. 

Curriculum 
Coordinators 
Admini- 
stration 

Teachers 

Dlstrict K-12 
Math 
Coordinator 

Students 
and Parents 

Manipulative 
Kits 

Michigan 
Mathematics 
GLCE 

Addison Wesley 

Mathematics 
Plus 

Common 
Assess- 
ments 
Spr~ng 2007 

Common 
Assess- 
ments Fall 
2008 and 
Spring 2009 

2009 MEAP 
Scores 

-- 
Increased 
Scores on 
District 
Common 
Assessments 

Increased 
Scores on 2008, 
2009 MEAP 
Scores in 
Numbers & 
Operations 
and 
Measurement 
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R Z D P O r n D  I'- VANDEUBERG 

2. SCHOOL WIDE REFORM STRATEGIES (ACTION PLAN) Fumcom 
loar tQ lucwr! 

Goal Area #3 
Rationale (Need) 

SMART Goal 

Instructional 
Strategy #I 

Research 

Professional 
Development 

Parent 
Involvement 

At-Risk 
Students' 

Reading (MAINTAINENCE) 

MEAP data shows that by 5th grade, 72% of students are proficient in Reading. 
However, reading scores have been in an overall decline for three years at grades 3-5 and there are gaps 
between SES and non-SES students and a large gender gap in 3rd grade (81% girls; 63% boys). 

By May of 2009, all of the Vandenberg teachers will have been given time to reorganize and collaborate on reading 
benchmarks. All of the teachers will also have given common assessments at each quarter. 

Reorganize and evaluate current reading program using benchmarks and create common assessments to be given 
throughout the year. 

Professional Learning Communities by Rick and Becky DuFour, and Robert Eaker 

Utilize staff meeting time to allow staff to meet with grade level partners and reorganize reading curriculum. 
Teachers will be given Flipbook charts from the Michigan Department of Education. 
During the beginning part of the year, staff will be released and have common planning time to continue work. 
Staff will also be able to utilize their common planning prep time to work with grade level partners. 

NIA 

NIA 

12 
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Support  

Evaluation 

Ver i f icat ion 

Instructional 
Strategy #2 

Research 

Professional 

Development 

Parent 
Involvement 

At-Risk 

Students' 
Suppor t  

Evaluation 

In May 2009, teachers will have evidence from lesson plan books/common assessments as to the benchmarks taught 
each week. 

The building principal and school improvement team will verify that professional development has been conducted 
and release time was given. 
A lesson plan books/common assessments will be kept throughout the year by the teachers as verification that 
benchmarks are being taught. 

Implement common mkshop readjng times,that allow set times for support staff to use push in programs. 

8o.More Waitina to Fail tiy Rachel BrownChidsey: Educational Leadership October 2007 

Staff meeting time wlll beused to discuss what diierentlated instruction looks like and how workshop can be used. 
Teachers will also be allowed release time from hislher classroom to see workshop time in action. 

Parents will be invited to a reading workshop night hosted by the school. Information will be given to parents to show them 
how the reading curriculum is taught in their child's classroom. Parents will also move from classroom to classroom and 
learn the best ways to help their child become a better reader. 

Student's writing will be assessed using the state reading data (3-5) and DIBELS data (K-2). 
After school programs will be used to help supplement instruction for those students who are in need of extra 
reading support. 
Along with implementing reading aides in various classrooms. 

In May 2009, Reading scores will be used to determine if the 5% increase was achieved. Reading progress will also be 

13 
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

6 

3. Instruction by Highly 
Qualified 
Professional Staff 
(Teachers and Instructional 
Paraprofessionals) 

 
Legislative Citation

Instruction by highly qualified 
teachers.  [NCLB Act Sec. 1114 
(b)(1)(C)] 
 
LOCAL PLAN.--As part of the plan 
described in section 1112, each local 
educational agency receiving 
assistance under this part shall 
develop a plan to ensure that all 
teachers teaching within the school 
district served by the local 
educational agency are highly 
qualified not later than the end of 
the 2005-2006 school year.  [NCLB 
Act Sec. 1119 (a)(3)] 
 
NEW PARAPROFESSIONALS.— 
IN GENERAL.—Each local educational 
agency receiving assistance under 
this part shall ensure that all 
paraprofessionals hired after the 
date of enactment of the No Child 
Left Behind Act of 2001 and working 
in a program supported with funds 
under this part shall have— 
completed at least 2 years of study 
at an institution of higher education; 
obtained an associate's (or higher) 
degree; or 

The plan does not provide an 
assurance statement that all 
instructional 
paraprofessionals meet the 
NCLB requirements for 
instructional 
paraprofessionals. 
 
The plan does not provide an 
assurance statement that all 
teachers are highly qualified. 

The plan provides an 
assurance statement that all 
instructional 
paraprofessionals meet the 
NCLB requirements for 
instructional 
paraprofessionals. 
 
The plan provides an 
assurance statement that all 
teachers are highly qualified. 

 

Comments:       
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

7 

3. Instruction by Highly 
Qualified 
Professional Staff 
(Teachers and Instructional 
Paraprofessionals), cont. 

 
met a rigorous standard of quality 
and can demonstrate, through a 
formal State or local academic 
assessment—  
knowledge of, and the ability to 
assist in instructing, reading, writing, 
and mathematics; or 
knowledge of, and the ability to 
assist in instructing, reading 
readiness, writing readiness, and 
mathematics readiness, as 
appropriate. 
CLARIFICATION— The receipt of a 
secondary school diploma (or its 
recognized equivalent) shall be 
necessary but not sufficient to 
satisfy the requirements of 
paragraph (1)(C). 
[NCLB Act Sec. 1119 (c)] 
 
EXISTING PARAPROFESSIONALS- 
Each local educational agency 
receiving assistance under this part 
shall ensure that all 
paraprofessionals hired before the 
date of enactment of the No Child 
Left Behind Act of 2001, and working 
in a program supported with funds 
under this part shall, not later than 4 
years after the date of enactment 
satisfy the requirements of 
subsection (c). 
[NCLB Act Sec. 1119 (d)] 

   

Comments:       
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

8 

4. Strategies to Attract 
High-Quality Highly 
Qualified Teachers to 
High Need Schools 

 
Legislative Citation

Strategies to attract high-
quality highly qualified 
teachers to high-need 
schools.  [NCLB Act 
Sec. 1114 (b)(1)(E)] 

The school has not identified 
the teacher-turnover rate. 
 
The school has not identified 
the experience level of key 
teaching and learning 
personnel. 
 
The school does not list 
specific initiative(s), at the 
district and school level, to 
attract and keep high quality 
teachers. 
 
 
If there is a high turnover 
rate, the school has not 
described any initiatives it 
has implemented to try and 
lower the rate. 

The school has identified the 
teacher-turnover rate. 
 
The school has identified the 
experience level of key 
teaching and learning 
personnel. 
 
The school lists specific 
initiative(s), at the district 
and school level, to attract 
and keep high quality 
teachers regardless of the 
turnover rate. 
 
If there is a high turnover 
rate, the school has 
described some initiatives it 
has implemented to try and 
lower the rate. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The school lists many 
initiatives, at the district and 
school level, to attract and 
keep high quality teachers. 

Comments:       
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3. INSTRUCTION BY HIGHLY QUALIFIED PROFESSIONAL 
STAFF: 

The Sixth Grade Academy prides itself on its exemplary staff. All Sixth Grade staff 

members are Highly Qualified Teachers. The Taylor School District Human Resource 

Department is responsible for maintaining and housing teacher certifications and files. All 

Taylor School District Teachers are Highly Qualified under the NCLB Act. The staff 

possesses a Bachelor's degree and full state certification. In addition, staff meets the 

criteria of at least of one of the following: Michigan Test for Teacher Certification 

(M.T.T.C), Master's Degrees and Post Graduate studies and certifications. Also the Sixth 

Grade Academy utilizes instructional paraprofessionals. These paraprofessionals are 

highly qualified and meet the NCLB requirements for their positions. The special 

education office is responsible for maintaining and housing instructional paraprofessional 

files. 
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4. STRATEGIES TO ATTRACT HIGH-QUALITY HIGHLY 
QUALIFIED TEACHERS TO HIGH NEED SCHOOLS: 

The 2007-2008 school year was the first year of implementation of the Sixth Grade 

Academy, a stand alone sixth grade building. Several teachers in the Taylor School 

District sought to teach at the Sixth Grade Academy based on the innovative 

programming, educational opportunities for Sixth graders and an exciting new professional 

challenge. All staff members chose to come to the Academy. After one year, all staff is 

committed to continuing teaching at the Sixth Grade Academy. Our teaching staff has an 

average of seventeen years teaching experience in the Taylor Public Schools. 

35 Highly Qualified Teachers: Number of Years Teaching 

Highly Qualified Teachers: Classroon~ Teachers Professional Degrees 

0-3 years 

0 

Currently, there is a three year commitment between the Taylor Federation of Teacher's 

Union and the Taylor School District that enables teachers to secure a position in the 

building without being displaced to another building. This pilot program contract language 

4- 10 years 

9 

B.A.1B.S. 

eliminates staff turnover at the school. We applaud this agreement. 

See Appendix D for Taylor School District 6"' Grade Pilot language 

The district continues to attend job fairs to promote our district, acquiring 
applications of professionals that may be needed in the future. 

1 1-1 5 years 

10 

Masters Degree 

The Taylor School District strictly abides by NCLB legislation in hiring all staff. 

10 

16 + years 

16 

Ed. Specialist Ph.D. 
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The Taylor School District is always on the cutting edge with innovative 
programming, guest speakers, professional development and curriculum. 

II 
The School District has a mentoring program for non-tenured teachers. Teachers 
are assigned a mentor within building for four years to offer support and guidance. 

The Taylor School District offers a safe and secure working environment for all 
staff members. 

The Taylor School District offers teachers, paraprofessional, and administrators, 
onsite degree programs sponsored by Madonna University. This program is 
partially funded by the Taylor School District. 

The Taylor School District provides professional development opportunities on the 
state and national level. 
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3. INSTRUCTION BY HIGHLY QUALIFIED PROFESSIONAL 
STAFF (TEACHERS AND INSTRUCTIONAL 
PARAPROFESSIONALS) 

One hundred percent of the eleven Emerson Elementary School's teaching staff members are highly 
qualified. They all possess a Bachelor's degree and Full state certification and show evidence of meeting 
at least one of the following options: Michigan Test for Teacher Certification (M.T.T.C.), or a graduate 
degree or coursework that is equivalent to an undergraduate major in any subject area directly related to 
elementary teacher, or achieve National Board Certification, or credentialing in any subject(s) or an 
appropriate development level(s), or the high objective uniform state standard of evaluation 
(H.O.U.S.S.E.). 

One hundred percent of the five instructional paraprofessionals are highly qualified as documented 
with WorkI<eys Assessment proficiency in Reading, Writing and Math. 

I 4. STRATEGIES TO ATTRACT HIGH-QUALITY HIGHLY 
QUALIFIED TEACHER TO HIGH NEED SCHOOLS 

At this time, IoNa Public Schools and consequently Emerson Elementary School have no open 
teaching positions. High teacher turnover rates are not a problem at this school. The teaching staff at 
Emerson Elementary School is highly qualified and has been at the school for an average of 7 years in 
the 11 years the school has been open. The teaching staff also has an average of 17.7 years teaching 

I I experience. 

IoNa Public Schools and Emerson Elementary participate in innovative programs that enhance 
instruction and support teachers in the classroom. Some programs that attract highly qualified teachers 
to our school are: mentors for new teachers, new teacher orientation, scheduled professional 
development, and Instructional Consultation Teams (ICT). Emerson Elementary is the only district 
elementary school that has fully implemented ICT. These programs all work toward improving and 
enhancing student and staff performance. 

I Teachers are also included in making decisions regarding the district curriculum. The)- have the 
opportunity to become very familiar with the state curriculum guidelines and work together district- 

I wide by grade level and/or curriculum committees to create activities and common assessments for 
classroom use. 

I I 
The district offers competitive salary and benefits in comparison to surrounding districts which helps to 
attract and keep hghly qualified teachers. 

Emerson was renovated in 1995 updating the building and playground along with adding state of the 
art technology infrastructure and equipment. 

i 8 
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3. Hiehlv Oualifed Teachers in All Core Area Classes 

Vandenberg instructional staff meets all state and federal requirements prior to hiring for 
"highly quali3ed8' status. Staff updates their credentials annually with the Personnel 
Department and submits logs ofprofessional development electronically. Staff is only 
assigned to positions in their qualification area. AN paraprofessionals have met the No 
Child Left Behind (NCLB) requirements. Teacher qualifications are available to parents 
at the district board office. 

4. Strategies to Attract Hiehlv Qualified Teachers 

District and building administrators attend college and universities within the state to 
recruit highly qualified teaching staff During the interview process, only highly qualified 
candidates, per state and federal requirements, are selected. All references and 
academic records are reviewed for accuracy. 

Our school district website also promotes our district and seeb to attract potential 
qualiJied staff Initial applications can be submitted online. 

Vandenberg strives to retain highly qualified staff by offering school, district and outside 
professional development opportunities, participation in the Galileo Leadership 
consortium, the chance to lead before and after school enrichment classes, as well as 
many informal recognition program. 

5. Highlv Qualified and Ongoing Professional Development for Teachers, Principals 
and Paraprofessionals. 

The professional development for our school is embedded within our action plan. These 
professional development opportunities are focused on achieving our school wide goals 
(seepages 4, 6, 8, and I 0  of the School Wide Reform Strategies Action Plan) 
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C.  Instruction by Highly Qualified Professional Staff (Teacher and paraprofessionals) 

All sixty-one Brace-Lederle K-8 educators meet the highly qualified requirements of No Child Left 
Behind, according to Access. Access is an online database containing educational credentials and State of 
Michigan certification endorsements for all current educators and potential candidates. As a means of hiring, 
the hiring pool consists of candidates identified at job fairs and through the Oakland County Consortium. 
District central personnel create the slate of candidates based on Access. Candidates are referred to the 
building administrator from the personnel office. 

Durlng the interview process, a team of teachers and the administrator interview the candidates. It is 
the philosophy of the hiring team to select the candidate who shares the pedagogical philosophy of educating 
the whole child. All candidates must meet district standards and be highly qualified in their major area of study. 
Brace-Lederle K-8 has a reputation for seeking and hiring teachers with dual certification. Teachers are 
ass~gned to their positions flrst and foremost according to certification in their major area of study. They must 
meet or exceed state criterla for highly qualified teachers. 

All paraprofessionals in Southfield Public Schools meet the federal mandate of the NCLB act 
requirements to be highly qualified. As of January 2006, all Title I Instructional paraprofessionals must 
meet NCLB highly qualified requirements. Complete at least two years of study at an institution of 
higher education in allied related courses &r Obtain an associate's degree higher and Pass the 
state ACT WorkKeys test g r  Pass the state of Michigan test for teacher certification or the ESP ETS 
Paraprofessional Assessment Successfully complete the portfolio process. 

D. Strategies to Attract High-Quality Highly Qualified Teachers t o  High Needs Schools: 
Describe the strategies used to attract and retain highly qualified teachers. Describe the 
process used to ensure that instruction is provided by highly qualified teachers. 

Histor!ca!!y, teacher turnover rates have not been a concern. Brace-Lederle had a six perceni teacher 
turnover rate in the 2006-2007 school year. A majority of this fluctuation can be attributed to the district-wide 
displacement process. Displacement was the result of a shift in student population. Although there was a SIX 

percent turnover rate, Brace-Lederle maintained a high level of experience in our key teaching and learning 
personnel. Eighty-four percent of our staff had tenure status, while sixteen percent were at probationary 
status. Fifty percent of the probationary staff was affected by the displacement process. 

Our support staff is instrumental in assisting new staff. Each grade level team embraces new staff 
members and provides informal guidance and support. The speech pathologist and socral worker regularly 
collaborate with new staff members. 

Formal support is provided by the administration, in the form of Individual Development Plans (IDP'sj 
required by the district. This plan provides an opportunity for the teacher and administrator to collaboratively 
plan that teacher's goals for the school year. This process helps the teacher focus on areas of improvement 
and provides a direction for professional growth in new areas. 

Southfield Public Schools motto is, "the brightest and the best." In order to maintain our high exemplary 
status, the district offers its employees a salary and benefit package that is competitive within southeast 
Michigan. In conjunction with an extension of employment opportunities, to attract and retain teachers, our 
district also provides extra professional development and tuition reimbursement. 

E. Strategies t o  Attract High-Quality and On-Going Professional Development: Describe the 
process used to identify and to provide high quality professional development. Describe how 
staff development is job-embedded and ongoing for all stakeholders. What is your evidence 
that the ongoing staff development has made a difference for staff and students? 
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*INSTRUCTION BY HIGHLY QUALIFIED PROFESSIONAL STAFF 

(TEACHERS AND INSTRUCTIONAL PARAPROFESSIONALS) 

All teachers and paraprofessionals must meet Title I requirements, 

The Human Resources department is currently only hiring teachers who 
possess the certification that qualifies teachers as highly qualified. Procedures 
are in place to document and record certifications. Teachers currently employed are 
assigned to positions that reflect certification of the teachers. Procedures are in place 
that place laid off and surplus teachers in only positions for which they would be 
considered highly qualified. 

The teacher contract for teachers includes extra compensation for degrees earned 
and is a motivator for teachers to continue their education. 

The Human Resources Department advertises and recruits for hard-to-hire positions. 
Human Resources Department has a website for job listings and for potential 
candidates to post a resume and fill out applications. 

TEACHER CERTIFICATION 

Subject 
Third Grade 
Kindergarten 
- 

Physical 
Education 

Special 
Education 

Second 
Grade 

First Grade 

Sixth Grade 

Fifth Grade 

Fourth Grade 

Parapro 
Parapro 

Certification 
Elementary K- 5 All Subj (K -8 Self CC) 
FIemenIary K- 5 A!! Suhj (K -R Self CC) - 

Secondary Health (MA) 6 -12 
Physical Education (ME) K-I2 

Elementary K- 5 A!! Subj (K -8 Self CC) 
Cognitive (Mental) Impairment (SA) 

K-I2 Early Childhood Education Pre K - K 

I Bachelor of Arts 1 

Degree 
Bachelor of Science 

Bachelor of Science 

Bachelor of Science 

Elementary K- 5 All Subj (K -8 Self CC) Bachelor of Science 
Master of Art 

Elementary K- 5 A!! Subj (K -8 Self CC) Bachelor of Science 
Elementary K- 5 A!! Subj (K -8 Self CC) 

Reading (BT) 6- 8 Bachelor of Science 
Science (DX) 6 -8 

Elementary K- 5 All Subj (K -8 Self CC) 
Mathematics (EX) 6 -8 

Elementary K- 5 All Subj (K -8 Self CC) 
Music Education (JQ) K -12 

Bachelor of Science 

Bachelor of Science 
Master of Arts 
65 credit hours 
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'STRATEGIES TO ATTRACT HIGH-QUALITY, 

HIGHLY QUALIFIED TEACHERS TO HIGH-NEED SCHOOLS 

The academy is a one-building public school academy that utilizes a variety of 
strategies to attract high quality teachers. These strategies include: 

Offering a competitive salary and benefits package. 

Providing a comprehensive orientation that facilitates a successful transition into 
teaching. 

Providing opportunities for teachers to improve their instructional skills through a 
comprehensive professional development program. 

Including teachers in the continuous improvement planning process, and other 
school initiatives and activities. 

On-line job recruitment and application 

Attendance at University job fairs and advertisement in local newspapers 

Yearly merit-pay opportunities. Currently teacher retention has been positive- 
100%. 

*HIGH-CUALITY ANE ORGOING PRGFESSiGNAL DEVELOPMENT 

In accordance with section 11 19 and subsection (a)(4), the academy provides high- 
quality and ongoing professional development for teachers, principals, and 
paraprofessionals and, if appropriate, pupil services personnel, parents, and other 
staff to enable all children in the school to meet the state's student academic 
achievement standards. 

The results of the comprehensive needs assessment serve as the basis for the 
development and delivery of the professional development plan. 

The process to determine the developmental needs of teachers stems from our 
Professional Develooment Plan that teachers and oaraorofessionals comolete at 
the beginning of each school year. This plan includes: goals, objectives, and 
correlated professional development interests. 

There are a variety of professional development opportunities offered to teachers 
and paraprofessionals. All training must be based upon individual goals and the 
school's School Improvement Plan. 

Professional Development is mandatory and all teachers participate. Every 
Friday afternoon is set aside for staff development. These PD days correlate to 
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10 Components of a 
Schoolwide Plan 

Requirements Not Met Meets All Requirements Exceptional 
 

9 

5. High-quality and 
Ongoing Professional 
Development 

 
Legislative Citation

In accordance with 
section 1119 and 
subsection (a)(4), high-
quality and ongoing 
professional development for 
teachers, principals, and 
paraprofessionals and, if 
appropriate, pupil services 
personnel, parents, and other 
staff to enable all children in 
the school to meet the 
State’s student academic 
achievement standards.  
[NCLB Act Sec. 1114 (b)(D)] 

Staff does not receive 
ongoing and sustained 
professional development 
that is aligned with the 
comprehensive needs 
assessment and with the 
goals of the school 
improvement plan. 
 
The school improvement plan 
only includes a professional 
development calendar as the 
professional development 
plan. 

Staff receives ongoing and 
sustained professional 
development that is aligned 
with the comprehensive 
needs assessment and with 
the goals of the school 
improvement plan. 
 
 
Specific professional 
development is articulated 
within the plan. 

 
 
 
 
 
 
 
 
 
The professional development 
plan is embedded within an 
action plan format.  
 
 
 
Every single professional 
development event/activity 
described is directly focused 
on achieving the schoolwide 
goals and on improving 
teaching and student learning. 

Comments:       
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5. HIGH-QUALITY AND ONGOING PROFESSIONAL 

I DEVELOPMENT 

The Sixth Grade Academy staff receives ongoing and sustained professional development 

that is aligned with the Comprehensive Needs Assessment and with the goals of the school 

improvement plan. The staff participates in District-wide Professional Development, Core 

Content Subject Area Meetings at the District Level and Core Content Subject Area 

Professional Learning Communities (PLC) at the Sixth Grade Academy. Staff is 

encouraged to attend out of district conferences and workshops to assist them in enhancing 

their instructional strategies. As the staff continues to evaluate and update the school wide 

plan, additional professional development will be provided. 

Professional Development 2007-20 10 

DATE ACTIVITY PARTICIPANTS EVALUATION 
Sept. 2007-June Team Meetings Twice a All Staff Meeting Minutes 
2010 Week turned into 

Principal 
Oct. 2007-Oct. Deep Exploration of All Staff Evaluation Survey 
2009 Differentiated Instruction 

John McCarthy Ed. 
Consultant WRESA 

Sept. 2007-June Co-Teaching Core Teachers, Minutes 
2010 In-services, Workshops, Intervention Agendas 

Conferences Specialists, Evaluations 
Administrations 

June 2008-20 10 Cooperative Learning All Staff, Evaluation Survey 
Administrators, 
School 
Improvement 
Coordinator 

Sept. 2008-June Professional Learning All Staff, Survey 
2010 Communities Administrators Minutes, Agendas 
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Sept. 2008-June 
2009 

April 2008-June 

August 2007- 

Writing Quality I All Staff, 

Book: "Introduction to 
Problem Solving" By 
Susan O'Connell 

Math Staff, 
Intervention 
Specialists 

June 2007- 
June 2008 

Assessments. Ann Mull 
Presenter. 
EETT Training 

Administrators 

All Staff 

Student Work 
Rubrics 
Student Self 

Assessments 
Evaluations 

David Hyerle's "Thinking 
Maps" 
Follow-up Session 

Evaluations 

All Staff 

I Administrator 

Survey 
Administrator 
Observations 
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-11 
5. HIGH-QUALITY AND ONGOING PROFESSIONAL r DEVELOPMENT 

Emerson staff will participate in a variety of professional development activities in the 2008-2009 
school year. Below is a calendar of professional development activities that can also be found listed in 

! 
1 

the Action Plan on pages 7 and 8. 

#I 

#I,  #2, 

- 

All Instructional 
Staff 
Principal 

-- 
All Instructional 

Goal 
#2 

#3 

#I 

#2 and #3 

Sheet 1 1  
Agenda and 

Who 
AU Insuuctional 
Staff 
Principal 

All Instructional 
Staff 
Principal 

AU Instructional 
Staff 
Ptincipal 

XU Instructional 
Sraff 

In September 
2008, and 
monthly 
thereafter -- 
September 2008 

and #3 

#2 and #3 

#2 and #3 

#2 

Lucy Calkins 
Training by 
building Trainer 
at staff meetings 
School 

When 
By September 
of 2008 

By September 
of 2008 

By September 
of 2008 

By September 
2008 

Activity 
Read Assessment 
Research Articles 
(Stiggins, 
Marzano, Reeves) 

Read Parent 
Involvement 
Research Articles 
(Joyce Epstein) 

pppp-- 

6 Traits Rubric 
review by 
building staff on 
PD Day 
Successmaker 

. . +.. ,-*-- ~ a ~ ~ . . ~  

Completed 

Sip-In 
Sheet 

Agenda and 
Sign-In 
Sheet 

Agenda and 
Sip-In 
Sheet 
Assessments 
Agenda 
Sip-In 
Sheet 

Evidence 
Agenda and 
Sip-In 
Sheet of 
article 
review in 
the fall 
Agenda and 
Sip-In 
Sheet of 
article 
review in 
the fall 
Agenda and 
Sip-In 
Sheet 

Agenda and 
Sign-In 

~ 
November 2008 
January 2009 
March 2009 
rune 2009 
By December 
2008 

By June of  2009 

By hfay of  2010 

each Core Area 

Improvement 

Study Island 
training 

Structured 
Language training 

Development of 
2 Grade Level 
Assessment in 

Staff 
Principal 
Parents 

All Instructional 
Staff 

All Instructional 
Staff 

Instructional 
Staff 
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Professional Development Plan 

1 Aligned School Improvement Goal:. Building Climate/Student Welfare - All students will become aware of and effectively 
demonstrate good citizenship. 

1. Review of 
programs and 
processes: 

Lifeskills 
program. . SITISTAT 
process. 

2. Introduction to 
Teaching Tolerance 
materials. 

3. Video production 
training. 

4. Building climate 
data analysis and 
review. 

5. Shared resources 
for building 
climatelstudent 
welfare. 

1, 2, 3, 4, 5: All 
instructional staff 

1, 2, 3, 4, 5: 
Principal 

1 and 2: 
August 
2008 

2: October 
2008 

3: 
September 
2008 

4: March 1 2009 

5: April 
2009 

1, 2, 3: Embedded 
use of all materials 
and strategies 
schoobwide. 

4, 5: Revision of 
programs and 
processes based on 
data analysis. 

1, 4, 5: NO 
additional 
resources 
needed. 

2: Teaching 
Tolerance 
resources 

3: Video 
production 
training 
materials 

1, 4, 5: Turrill 
general fund. 

2: Title I 1  
(School 
Improvement 
Funds) 

3: Title 11 
(Professional 
Development 
Funds) 
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