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Electronic Application Process 

Applicants are required to complete and submit the application, 
including all required attachments to: 

MDE-SSOS@michigan.gov 

The application and all required attachments must be submitted 
before 5:00 p.m. on May 21, 2010 to be considered for the first list to be 
posted on the website.  Applications will be received after May 21 on an 

ongoing basis and will be reviewed in the order in which they are received. 

 
 

 
Applicants must respond to each question/item in each section of the application.  
Incomplete applications will not be considered. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Applicants must respond to each question/item in each section of the application. 
Incomplete applications will not be considered. 
 
Please make sure you complete the application as early as possible so that we may 
help you correct any problems associated with technical difficulties. Technical 
support will be available Monday – Friday, throughout the application period, from 
9:00 a.m. – 4:00 p.m. 
 
All information included in the application package must be accurate. All 
information that is submitted is subject to verification. All applications are subject 
to public inspection and/or photocopying. 
 
Contact Information 
 
All questions related to the preferred provider application process should be 
directed to: 
 

Mark Coscarella 
Interim Supervisor 
Office of Education Improvement & Innovation 

OR 

Anne Hansen or Bill Witt 
Consultants 
Office of Education Improvement & Innovation 

 

Telephone: (517) 373-8480 or (517) 335-4733 
Email:  MDE-SSOS@michigan.gov 
 

SUBMISSION INSTRUCTIONS SUBMISSION INSTRUCTIONS 
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Under the Final Requirements for School Improvements Grants, as defined under the 
Elementary and Secondary Education Act of 1965, as amended, Title I, Part A. Section 
1003(g) and the American Recovery and Reinvestment Act as amended in January 
2010, one of the criteria that the MDE (SEA) must consider when an LEA applies for a 
SIG grant is the extent to which the LEA has taken action to “recruit, screen, and select 
external providers…”.   To assist LEA’s in this process, the MDE is requesting 
information/applications from entities wishing to be considered for placement on a 
preferred provider list that will be made available to LEA’s on the MDE website. If an 
LEA selects a provider that is not on the list, the provider will have to go through the 
application review process before engaging in the turnaround intervention at the LEA.   
Applications will be reviewed on their merits and not on a competitive basis.  Please 
note that the application and accompanying attachments will be accessible online to 
LEA’s seeking to contract for educational services. 
 
Preferred external providers will be required to participate in a state-run training 
program that specifies performance expectations and familiarizes providers with 
state legislation and regulations.  External providers will be monitored and 
evaluated regularly and those who are not getting results will be removed from the 
preferred provider list. 
 
All decisions made by the MDE are final. There is no appeal process. 
 
Please note that being placed on the Preferred Provider List does not guarantee that 
a provider will be selected by an LEA to provide services. 
 
Two or more qualified reviewers will rate the application using the scoring rubric 
developed by the Michigan Department of Education (MDE). 
 
Applications will only be reviewed if: 
 

1. All portions of the application are complete; 
 

2. All application materials, including attachments, are submitted electronically 
prior to the due date; 

 
Applications will only be approved if: 
 

1. The above conditions are met for review; 
 
2. The total application score meets a minimum of 70 points 

 

EXTERNAL PROVIDERS: BACKGROUND & APPROVAL 
PROCESS 
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Exemplar Total Points Possible 

1. Description of comprehensive improvement 
services  

25 

2. Use of scientific educational research  15 

3. Job embedded professional development 15 

4. Experience with state and federal requirements 15 

5. Sustainability Plan 15 

6. Staff Qualifications 15 

Total Points Possible 100 

Minimum Points Required for Approval 70 

 
Note:  Applicants may apply to become preferred providers in all or some 
of the program delivery areas listed in Section B.  If applicant does not 
wish to become a provider in a program area, that should be noted on the 
application.  
 
If an applicant is applying to be a preferred provider in less than the five areas 
listed, they must have a review score not less than the following in each area for 
which they apply: 
 
Section 1 15 points 
Section 2 10 points 
Section 3 10 points 
Section 4 10 points 
Section 5 10 points 
Section 6 10 points   Section 6 must be completed by all applicants.  
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The Application is divided into four sections. 
 
Section A contains basic provider information. 
 
Section B requests information related to six exemplars (program delivery 
information and staff qualifications).   Responses in Section B must be in narrative 
form. You may include figures (e.g., tables, charts, graphs) to support your 
narrative, but such items will be counted toward applicable page/word limits. 
 
Section C contains the Assurances. Please read each statement carefully.  By 
submitting your application, you certify your agreement with all statements therein. 
 
Section D Attachments 

APPLICATION OVERVIEW 
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Please enter the requested information in the spaces provided. Be sure to read all 
notes, as they provide important information.  
 
Instructions:  Complete each section in full. 
 

1.  Federal EIN, Tax ID or 
Social Security Number 

2.  Legal Name of Entity 

52-2061820 Success for All Foundation, Inc. 

3.  Name of Entity as you would like it to appear on the Approved List 

Success for All Foundation, Inc. 

4.  Entity Type: 5.  Check the category that best describes your entity: 

 For-profit 

 Non-profit 

 Business 

 Community-Based 
Organization 

 Educational Service Agency 
(e.g., RESA or ISD) 

 

 Institution of Higher Education 

 School District 

 Other 

 (specify): School-reform organization 

6.  Applicant Contact Information 
Name of Contact 
Scott Hesel 

Phone 
410-616-2427 

Fax 
410-324-4444 

Street Address 
200 West Towsontown Boulevard 

City 
Baltimore 

State 
MD 

Zip 
21204-5200 

E-Mail 
shesel@successforall.org 

Website 
www.successforall.org 

7. Local Contact Information  (if different than information listed above) 
Name of Contact 
      

Phone 
      

Fax 
      

Street Address 
      

City 
      

State 
   

Zip 
      

E-Mail 
      

Website 
      

8.  Service Area 

List the intermediate school district and each individual district in which you agree to provide services.  
Enter “Statewide” ONLY if you agree to provide services to any district in the State of Michigan.   

 Statewide  

Intermediate School District(s): 
      

Name(s) of District(s): 
      

SECTION A:  BASIC PROVIDER INFORMATION 

wittb1
Rectangle
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9.  Conflict of Interest Disclosure 
Are you or any member of your organization currently employed in any capacity by any public school 
district or public school academy (charter school) in Michigan, or do you serve in a decision making 
capacity for any public school district or public school academy in Michigan (i.e. school board member)? 

 Yes    No 

 
What school district are you employed by or serve:       
 
In what capacity are you employed or do you serve (position title):       
 
Schools or school districts are encouraged to apply to become preferred providers. However, the school 
or school district may not become a preferred provider in its own district. This restriction does not apply 
to Intermediate School Districts or Regional Educational Service Authorities. 
 

 
IMPORTANT NOTE: Once approved, providers must operate within the 
information identified in this application.  
 
Changes in application information may be requested in writing to MDE. The 
request must include the rationale for the changes. All changes must receive 
written approval from MDE prior to implementation and will be determined on a 
case-by-case basis. This includes, but is not limited to, information changes in the 
following categories: 
 

• Change in service area 
• Change in services to be offered 
• Change in method of offering services 
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0000 
 
 
 
Instructions: Section B responses must be in narrative form. Provide 
data/documentation of previous achievements where applicable.  All responses 
must comply with stated page limits. Figures such as tables, charts and graphs can 
be included in the narrative, but such information will be counted toward page 
limits. Text and figures beyond the stated page limit will not be considered and 
should not be submitted with the application. All references must be cited. 
 
Exemplar 1: Description of Comprehensive Improvement Services  
(25 points possible)  
 
Describe how comprehensive improvement services that result in dramatic, 
documented and sustainable improvement in underperforming urban secondary 
schools will be delivered to LEA’s that contract for your services. Comprehensive 
services include, but are not limited to the following: 
 
• Support systems to ensure student and teacher success and sustain 

improvement   
• Content and delivery systems and mechanisms proven to result in dramatic and 

sustained improvement linked to student achievement   
• Job embedded professional development at leadership, teacher and support 

levels to increase internal capacity for improvement and sustainability linked to 
student achievement   

• Comprehensive short cycle and summative assessment systems to measure 
performance and goal attainment linked to the building school improvement 
plan. 

SECTION B: PROGRAM DELIVERY AND STAFF 
QUALIFICATION NARRATIVES 
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Exemplar 1 Narrative Limit: 4 pages (insert narrative here) 
SFAF believes that all children can learn, regardless of their socioeconomic 

background, and that every school must work relentlessly to ensure students’ 

educational success.  With these beliefs at the core of the Success for All 

Foundation, our reform model is based upon the integration of best practices for 

instruction, leadership support, data monitoring, professional development, and 

interventions for individual students.  

SFAF research-proven K-8 school reform model revolves around the concept of 

cooperative learning with team interdependence, individual accountability, and equal 

opportunities for success.  Dr. Robert Slavin, the co-founder and chairman of SFAF, 

has completed extensive research on the effects of cooperative learning and has 

identified the following positive characteristics as common to students who learn in 

cooperative settings: 

• Higher achievement 

• Increased retention of information 

• More positive heterogeneous relationships 

• Greater intrinsic motivation 

• Higher self-esteem 

• More on-task behavior 

• Improved attitudes toward teachers and school 

 

Because of the success of cooperative learning strategies on student motivation, 

engagement, and achievement, SFAF believes in the necessity of student interaction to 

facilitate learning and improve student achievement results, so the SFAF 

instructional consultant will assist district and school leadership in creating a 

school structure to support cooperative learning and train school staff in the 

Michigan schools served in using cooperative learning across the content areas as 

well as in reading.  In addition, the use of cooperative learning strategies provides 

a highly effective instructional strategy for both special education and English 

language learners by giving them inclusive opportunities to participate in the same 

rigorous curriculum available to all students. Through SFAF’s cooperative learning 

structures, students will work together to learn and will also be responsible for 

their teammates’ learning using proven strategies to help each other master academic 

content.  This training in and implementation of cooperative learning will directly 

support school staff in improving instructional practices and, therefore, student 

achievement in all content areas and will provide consistency of instruction for 

students. 

In order to effectively provide comprehensive improvement services in Michigan, 

Success for All will take the following steps: 

A. Leadership Training and Support with Data-Driven Reform Services 

For the purposes of the Michigan Whole School Reform plan, SFAF will use internally 

developed processes to provide intensive, comprehensive leadership support and 

training that will assist each school’s leadership team, staff and community, in 
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supporting, the successful implementation of the Success for All program to improve 

student achievement as well as addressing other school-specific issues.  This 

leadership support will include the development of an achievement plan that meets the 

requirements for the North Central Association Plan, monitoring of progress toward 

achievement plan targets, implementation of a results-based professional development 

system, and support for change through a concerns-based adoption model.  The leaders 

of each individual school in the district/region will also collaborate through SFAF 

Professional Leadership Communities that will allow them to draw upon the knowledge 

of their peers and Success for All consultants to refine their leadership skills 

through an emphasis on the collection and analysis of school data as they relate to 

students. 

B. Success for All Comprehensive Educational program with Ongoing Professional 

Development 

SFAF believes that excellent reading and math skills will provide the core abilities 

for students to be successful in all other areas.  Success for All educational 

programs, which have been proven effective in over 50 studies, emphasize a culture of 

achievement surrounding a set of core learning structures (including cooperative 

learning, the cycle of effective instruction, and the use of data and ongoing 

assessment).  These learning structures will support not only the powerful Success 

for All program, but also learning across the content areas.   

C. Leading for Solutions Network 

The Leading for Solutions network, which SFAF will implement in the restructured 

Michigan schools it serves and tailor to each school’s unique needs, is a critical 

school reform support structure in ensuring that every child has the opportunity to 

succeed in school and that no child is left behind.  The Solutions Network will 

establish a coordinated, proactive network of support to address the barriers toward 

individual students’ success and to ensure that the school meets the targets set 

forth in its achievement plan.  The network, under the coordination and leadership of 

a principal, will represent a cross-section of the school community and usually 

includes, but is not limited to, an administrator, the Success for All facilitator, a 

counselor, the social worker, the nurse, lead teachers, a parent liaison, an 

attendance clerk, and a parent representative.  This network of individuals will 

choose to work with one or more of the five Solutions Network professional learning 

communities depending on their expertise: Attendance Team, Intervention Team, Parent 

and Family Involvement Team, Community Connections Team, and Cooperative Culture 

Team. 

D. Identify a Success for All facilitator from within the school community. 

The SFAF instructional consultant will work with school leadership to identify a 

current master teacher/staff member from within the school community to act as a 

facilitator of SFAF’s instructional model and reading program. This Success for All 

facilitator will be relieved of his or her current responsibilities to serve the 

following functions under the guidance of the SFAF consultant: 

• Support teacher growth in implementing the program to enable achievement for 

all students through classroom observations and evaluation of each teacher’s 

progress. 

• Provide collaborative support and coaching to teachers through individualized 
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problem solving, modeling lessons, scheduling opportunities for peer observations, 

and mini-training sessions at professional learning community meetings. 

• Maintain a positive working relationship with faculty as a mentor and coach, 

not as an evaluator. 

• Assess and monitor student growth through the collection, disaggregating, and 

dissemination of formal and informal assessment data, with a particular emphasis on 

supporting and placing ELL and special education students in the appropriate groups. 

• Facilitate the quarterly assessment process as well as the regrouping of 

students and determination of tutoring needs based on performance. 

• Manage Success For All program materials. 

• Develop an in-depth understanding of all program components. 

• Participate in Leading for Solutions as part of the school leadership team. 

• Facilitate professional learning community meetings to establish models of 

instructional excellence in each program component and to define refined instruction 

in each component. 

• Communicate regularly with SFAF instructional consultant. 

 

E. Support school staff in the implementation of the Cycle of Effective Instruction 

to support cooperative learning and best practices for instruction. 

The cooperative-learning structures described above will be supported by an 

interactive instructional model known as the Cycle of Effective Instruction that 

assists teachers in all content areas in effectively structuring learning.  This 

framework, described in the chart below, is used successfully across the curriculum 

to teach learning behaviors, cooperative learning standards, academic content, 

processes, strategies, and skills, and the SFAF instructional consultant will train 

school staff in the implementation of this structure to improve and support 

instruction and create continuity for students.  The following is the framework of 

the Cycle of Effective Instruction: 

Active Instruction: During Active Instruction the teacher explains new skills, 

concepts, or strategies by providing purposeful and deliberate modeling.  Active 

Instruction is also a time for students to engage in guided practice before using 

concepts on their own. 

Partner/Team Practice: The Partner/Team Practice portion of the lesson allows for the 

successful use of cooperative learning strategies described earlier and provides 

students with the opportunity to process new information through engagement with 

their peers.  During Partner/Team Practice, the teacher continues to assist students 

through monitoring, intervening, prompting, and reinforcing positive learning 

behaviors. 

Assessment: In every Success for All curriculum, both formal and informal assessments 

occur on an ongoing basis.  This continual assessment allows teachers to determine if 

they need to return to earlier segments of the Cycle of Effective Instruction for 

more instruction or team practice. 

Celebration: When mastery is determined using ongoing assessments, individual 

achievements are recognized and team contributions are celebrated. 
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Support school staff in the implementation of the Cycle of Effective Instruction to 

support cooperative learning and best practices for instruction. 

The cooperative-learning structures described above will be supported by an 

interactive instructional model known as the Cycle of Effective Instruction that 

assists teachers in all content areas in effectively structuring learning.  This 

framework, described in the chart below, is used successfully across the curriculum 

to teach learning behaviors, cooperative learning standards, academic content, 

processes, strategies, and skills, and the SFAF instructional consultant will train 

school staff in the implementation of this structure to improve and support 

instruction and create continuity for students 

F. Work with teachers to incorporate instructional supports as well as goal setting 

and progress monitoring of student achievement in all content areas. 

 

Though reading and math are emphasized as measures of student achievement, SFAF will 

ensure that the schools served hold themselves accountable for achievement in all 

content areas.  Therefore, the SFAF leadership and instructional consultants will 

assist school leadership in establishing goals in each content area and in developing 

processes for monitoring progress toward these goals.  SFAF will utilize Professional 

Learning Communities (PLC) to facilitate this process. They work collaboratively with 

distributed leadership to analyze student data, refine instruction to improve 

results, and hold themselves accountable for the outcomes. Much of the focus in a PLC 

is on what each student needs to learn, how it is known when a student has learned 

it, and how teachers will respond when a student is having difficulty learning. In a 

PLC, educators use the collaborative power of team accountability to focus on 

interventions rather than letting students get to a point that they need remediation. 

Schools using the SFAF School Improvement model have teachers that participate in at 

least two PLCs on a weekly basis: one that focuses on what students are learning in 

reading and one that focuses on what students are learning in math. 

A principle support in reaching these goals will be the implementation of cooperative 

learning and the cycle of effective instruction as well as the identification and use 

of effective assessment tools.  Other support will be based on the facilitator’s and 

SFAF consultant’s evaluation of each school’s particular needs. 

 

G. Utilize the Intervention Team, part of the Leading for Solutions Network, to 

monitor the progress of individual students and to coordinate effective 

interventions. 

 

Under the guidance of the solutions coordinator, the Intervention Team will focus on 

working with individual children who have been identified as having difficulty.  This 

team will be a group of school community members that will craft individual 

achievement plans for children (particularly special education and ELL) then identify 

and create interventions that are specific to the needs of each child. 
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Exemplar 2: Use of Scientific Educational Research   
(15 points possible) 
 
 
Describe how scientific educational research and evidence based practices will be 
used as the basis for all content and delivery systems and services provided to the 
LEA. 
 
• The applicant should provide detailed data that supports successful performance 

in utilizing research and evidence-based practices in the delivery of systems and 
services, especially as applied to secondary school settings. 

• Cite and reference available research studies (as appropriate) and provide data 
that indicate the practices used have a positive impact on the academic 
achievement of students in the subjects and grade levels in which you intend to 
provide services. 
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Exemplar 2 Narrative Limit:  3 pages  (insert narrative here)   
Success for All clearly meets the Michigan standards for strong evidence of 

effectiveness. It has been evaluated in a large-scale longitudinal cluster randomized 

experiment (Borman et al., 2007). This study found positive effects of Success for 

All in comparison to control groups, using hierarchical linear modeling (HLM). The 

study, published in the American Educational Research Journal, received the Palmer O. 

Johnson Award for the best article in an AERA journal in 2008. In addition, there 

have been many high-quality, large, and longitudinal quasi-experiments, in which 

Success for All has been compared to matched control schools. The largest multi-

school evaluations of SFA are described in this section. 

The most important evaluation of Success for All was a three-year longitudinal 

cluster randomized experiment (Borman, Slavin, Cheung, Chamberlain, Madden, & 

Chambers, 2007).  In this study, 35 Title I schools throughout the US were randomly 

assigned to use Success for All either in grades K-2 or 3-5.  The 3-5 group served as 

a control group for the K-2 schools.  A total of 2,108 K-2 children (1,085 E, 1,023 

C) remained in the study schools all three years.   Attrition was equal in the two 

treatment groups. Among the final sample, 72% of students received free lunches, and 

57% of students were African American, 31% were White, and 10% were Hispanic.  

Children were pretested on the Peabody Picture Vocabulary Test (PPVT) and then 

individually tested on scales from the Woodcock Reading Mastery Test each spring for 

three years.  Testers were not aware of the treatment assignments of each school.  

Data were analyzed grade absences in 1993 were 8.8% in SFA schools and 13.5% in 

control, and among fifth graders the rates were 6.4% in SFA, 13.7% in control. 

Borman & Hewes (2002) carried out a follow-up assessment of children in the first 

four Baltimore cohorts when they were in the eighth grade (if they had been promoted 

each year).  Since SFA schools only went to the fifth grade, these students would 

have been out of the SFA program for at least 3 years.  Analyses showed that former 

SFA students still scored better on CTBS than controls (ES=+0.29, p<.001).  Effect 

sizes were similar for the lowest achievers (ES=+0.34). The SFA students were also 

significantly less likely to have been retained or assigned to special education. 

The following are additional studies that have show Success for all to be effective 

among different grade levels, states, and subgroups: 

State of Texas 

Using data available on the Internet, Hurley, Chamberlain, Slavin, & Madden (2001) 

compared every school that ever used Success for All anywhere in the State of Texas 

during the period 1994-1998 (n=111 schools).  Gains in these schools on the percent 

of students passing the Texas Assessment of Academic Skills (TAAS) reading measures 

for grades 3-5 were compared to gains in the state as a whole; in each case, gains 

from the year before program inception to 1998 were compared. Gains for Success for 

All schools were significantly greater than for the rest of the state for every group 

of schools.  Gains were greatest for African-American and Hispanic students in SFA 

schools, compared to African-American and Hispanic students in the rest of Texas.  

This finding provided evidence that Success for All was actually closing the 

achievement gap between minority students and their white peers.  An update to 2002 

found that the differences favoring the Success for All schools were still 
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statistically significant. 

 

State of California 

 Another large-scale evaluation using state accountability data involved SAT-9 

reading data from Success for All schools in California (Slavin, Madden, Cheung, & 

Liang, 2002).  The 91 Success for All schools that had begun implementation by 1998 

gained significantly more than other California schools by 2001.  The same was true 

of the 136 schools that had started by 1999 and the 153 schools that had started by 

2000.  Similar differences favoring Success for All were found on the state’s 

Academic Performance Index, or API. 

Other States and Cities 

 Gains made by Success for All and other schools have been compared by 

independent researchers in states and cities throughout the U.S. For example, a study 

by Muñoz, Dossett, & Judy-Gullans (2004) in Louisville, Kentucky, and a study of New 

York City’s Chancellor’s District by Phenix, Siegel, Zaltsman, & Fruchter (2004), 

reported higher achievement on standardized tests in schools using Success for All 

than in matched control schools.  

English Language Learners 

 Success for All has two adaptations for English language learners, a Spanish 

bilingual version and an English language development supplement to the English 

version.  In six studies, both versions have been found to be significantly more 

effective in helping children read than traditional approaches used with English 

language learners (Slavin & Madden, 1999; Cheung & Slavin, 2005). 

Other Outcomes 

 Beyond the many evaluations of reading achievement, Success for All has been 

found to reduce assignments of students to special education (Borman & Hewes, 2003) 

and to increase the achievement of students already in special education for learning 

difficulties (Slavin, 1996).  It has also been found to increase student attendance 

and reduce retentions (Slavin & Madden, 2001).  Studies of teachers’ attitudes have 

found that teachers favor Success for All and feel that it is effective for their 

children (Datnow & Castellano, 2000; Rakow & Ross, 1997).  For example, in San 

Antonio, a new superintendent required teachers in schools implementing a variety of 

reform models to vote to retain or drop their model.  The vote in 24 Success for All 

schools averaged 81.1% positive, while that for four other models in 37 schools 

averaged 36.5% positive. 

Conclusion 

 The quantity and quality of research on Success for All, and the positive 

outcomes found in almost all studies clearly establish that Success for All is highly 

effective in increasing student reading. The effects can be quite substantial, 

averaging more than half of the national White-minority achievement gap and almost a 

full grade equivalent by second grade (see Slavin et al., 2006).  In a time when 

educators are increasingly being asked to use proven programs, Success for All is the 

best demonstration in existence of the idea that rigorous research on practical 

programs can be done and can show substantial positive effects. Every child should 

have a right to participate in a program with this level of evidence. 
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Exemplar 3:  Job Embedded Professional Development  
(15 points possible)  
 
Describe how a job-embedded professional development plan will be put in place to 
support principals, school leadership teams, teachers, and support staff. 
 
• The applicant should provide detailed data that supports successful performance 

in developing job-embedded professional development plans for: 
o principals 
o school leadership teams 
o teachers 
o support staff 
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Exemplar 3 Narrative Limit:  2 pages (insert narrative here). 
For School Leaders (including principals, assistant principals, program 
facilitators/coaches): 
New Leaders Conference:  The New Leaders Conference is the first part of the 
Success for All professional development plan.  The conference targets principles 
and facilitators new to the Success for All program and is designed to familiarize 
these school leaders with the Success for All program components and to provide 
them with concrete strategies for effective program implementation.  It also 
provides a forum for new leaders to discuss their concerns and questions about 
implementing the Success for All program with experienced Success for All staff. 
Goal-Focused Planning:  Before beginning the implementation of the Success for All 
program in their school, school leaders work in Leadership Academy with their 
leadership consultant to analyze their specific school needs.  Through the process of 
working with their consultant, school leaders learn how to establish instructional 
goals with measurable outcomes and a step-by-step plan for ensuring that the 
school reaches those goals.  These goals and plans are formally documented in an 
Achievement Plan completed with the consultant and reviewed throughout the year. 
Ongoing Support from Success for All Leadership Consultant:  Throughout the 
course of a school’s implementation of the Success for All program, school leaders 
have access to the ongoing expertise of their leadership consultant through site 
visits, conference calls, and informal check-ins.  This aspect of the Success for All 
model’s professional development program allows the leadership consultant to 
guide leaders in assessing student progress, setting up interventions, and altering 
plans to assure that the school reaches its achievement plan targets.  Both the 
Goal-Focused Planning and Ongoing Support allow school leaders to tailor their 
professional development experiences to their specific needs on an ongoing basis 
using their leadership consultant’s knowledge and expertise in the field of 
education.  
Experienced Sites Conference:  The Experienced Sites Conference is both a learning 
experience and networking opportunity for sites already engaged in the use of the 
Success for All program.  At the conference, school leaders can participate in 
specific sessions, led by Success for All trainers, based on their individual needs and 
benefit from strategizing with a cohort of experienced educators from other schools 
on successes and challenges with implementation of Success for All. 
For School Staff Members: 
Initial Training: Once a school has opted to adopt the Success for All program, the 
school community undergoes an Initial Training facilitated by SFAF consultants, who 
have extensive experience in education and with the Success for All Program.  The 
Initial Training introduces staff to the whole school strategies (regrouping, Getting 
Along Together, parent-involvement tools, etc.) used by Success for All as well as 
specific curriculum and instructional components (assessments, cooperative 
learning strategies, and classroom management strategies).  This initial training 
allows teachers to explore the rationale behind and structure of the Success for All 
program, and it familiarizes them with the classroom processes and materials 
necessary to get off to a quick and successful start. 
Classroom Observations: School leaders and facilitators begin the implementation 
of Success for All with the tools (such as rubrics outlining what teachers and 
students should be doing during various aspects of instruction) to complete 
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meaningful classroom walk-throughs.  The SFAF instructional consultant also 
completes such observations during his or her regular school visits to help 
principals and facilitators target areas of need that can be addressed through 
professional development/professional learning community meetings.  Classroom 
observations are followed with small group or individual coaching sessions to help 
teachers refine their practice. 
Professional Learning Community Meetings: Professional learning community 
meetings are an essential form of tailored professional development that become 
regular components of Success for All schools.  Organized by the school’s 
facilitator/coach and based on the structured classroom observations completed by 
various school leaders, professional learning community meetings are designed to 
address the needs of teachers as they arise and allow for collaboration among 
teachers teaching the same Success for All component.  This structure is a 
particularly beneficial form of professional development because it regularly targets 
and addresses clearly identified needs and establishes a community of educators 
that can learn and benefit from each other as these needs arise.  Ongoing 
workshops/trainings with teacher teams are provided to help them refine their use 
of the instructor model, data to guide instruction, and transference of cooperative 
strategies to other curriculum areas. 
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Exemplar  4:  Experience with State and Federal Requirements   
(15 points possible) 
  
 
Describe your experience with State and Federal Requirements, especially as it 
relates to the following:  
 

• Aligning model(s) to be implemented with the School Improvement 
Framework 

• The Michigan Comprehensive Needs Assessment 
• Individual School/District Improvement Plans, North Central Association 

(NCA) 
o Response demonstrates alignment of the above mentioned elements, 

AKA “One Common Voice - One Plan.”   
• Understanding of Title 1 ( differences between Targeted Assistance and 

School-wide) 
• State assessments — Michigan Educational Assessment Program (MEAP) and 

the Michigan Merit Exam (MME)  
• Michigan Grade Level Content Expectations (GLCEs) 
• Michigan High School Content Expectations (HSCEs) 
• Michigan Merit Curriculum 
• Michigan Curriculum Framework 
• Section 504 of the Individuals with Disabilities Education Act (IDEA) 
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Exemplar 4 Narrative Limit: 2 pages (insert narrative here) 
Please refer to the attached alignment for a detailed breakdown of how SFAF’s 

curriculum and instructional plans adhere to Michigan’s standards. 

Data and Leadership Standards 

In order to fulfill the MDE’s standards for data management and shared leadership as 

defined by the School Improvement Framework, there must be systematically-scheduled 

times for group review of disaggregated data -both formal and informal-to plan 

interventions and advance achieving students.  SFAF will use an instructional and 

professional development plan that emphasizes all of these elements.  The foundation 

will take the following steps to ensure both effective disaggregation of data and use 

of benchmark assessments, as well as a culture of collective responsibility for 

student learning: 

A.  Utilize Professional Learning Communities (PLCs) in the Leading for Solutions 

Network for the school leadership of each district served to encourage data analysis 

and collaboration around leadership issues. 

The Leading for Solutions Network is designed to enhance school leaders’ ability to 

look at data on an ongoing basis and develop plans for achieving specific goals and 

targets, while also helping them develop and refine their processes for school 

management.  By focusing on school leadership, Solutions ensures that professional 

development within the school community is purposeful and targeted toward improving 

the school’s achievement results. 

Through the SFAF program of data analysis, school leaders from all schools in the 

selected Michigan district will work with a highly qualified SFAF leadership 

consultant, as well as experienced school leaders and district representatives, to 

focus on helping their students achieve proficiency on the Michigan Educational 

Assessment Program (MEAP), as well as meeting the demands of the Michigan Grade Level 

Content Expectations (GLCEs).  This process will allow school leaders to develop 

clear yearly, quarterly, and monthly goals for student progress in conjunction with 

the requirements of No Child Left Behind legislation, the GLCEs, and their 

intervention plan.  And, schools will be able to measure growth toward their 

established goals by using quarterly benchmark assessments, or existing benchmarks, 

which will be developed to match the MDE as well as to predict outcomes and growth in 

sub-skills on the MEAP exams.  Following are the principal functions of the 

professional development in leadership training provided by Leading for Solutions 

Network: 

• Development of clear yearly, quarterly, and monthly goals for school progress 

• Use of thorough analysis to identify areas of concern that may be impeding the 

school’s ability to reach established goals 

• Identification of specific instructional targets for students by completing a 

root cause analysis 

• Development of achievement plans that are reviewed quarterly to determine 

progress both on school-wide goals and specific instructional targets for students. 

• Detailed and holistic examination of organizational culture, organizational 

structure, curriculum, instruction and preparation, student demographics, and 
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external factors for their impact on student achievement 

• Forum for school leaders to develop their collective beliefs and values as 

well as concrete steps to changing these values, if deemed necessary after evaluation

• Exploration of whether current allocations of staff, time, scheduling, and 

money support the school’s goals and how to realign those resources to better 

encourage desired outcomes outlined in the achievement/restructuring Plan 

 

By working through this analysis process under the guidance of the SFAF leadership 

consultant, who are experienced leaders in education, school leaders in the 

restructured schools of each complex area we serve will be better able to meet the 

needs of their particular students and will be able to review data on an ongoing 

basis during monthly collaboration with their Leading for Solutions team and the SFAF 

leadership consultant. 

B. Community/Parental Involvement 

SFAF will research-based systems for community and parental involvement.  The 

following two teams – which are part of the Leading for Solutions Network – aligns 

with strand IV of the Michigan School Improvement Framework. 

Parental Involvement 

To support the involvement of families in the academic lives of their children, the 

Solutions Network at each school will use a Parent and Family Involvement Team led by 

a parent liaison.  The SFAF Solutions consultant will work with the school’s 

leadership to identify a current staff member who understands the needs of families 

in the school community to act as the parent liaison.  This parent liaison will serve 

as the leader and coordinator of the Parent and Family Involvement team, which will 

consider school goals in targeting family involvement to the needs of the particular 

school.  The parent liaison will also work to recruit at least one parent 

representative to serve on the team and ensure that the needs of families are 

represented within the school community. 

Community Involvement 

To better involve the community in the workings of the school and to draw upon 

resources from within the community, the SFAF Solutions consultant will assist the 

solutions coordinator in creating a Community Involvement Team.  Members of the 

Solutions Network in each school will choose to work with the Community Involvement 

Team, under the guidance of the solutions coordinator and the support of the SFAF 

Solutions consultant.  The Community Involvement Team will forge relationships with 

business and community partners able to provide assistance to students in a wide 

variety of areas and will draw upon the knowledge of the entire school staff in 

identifying and developing additional partnerships that would be particularly 

beneficial in helping the school reach its achievement targets.  Before the school 

year starts, the Community Involvement Team will conduct a Community Needs Survey to 

determine how the school can best serve the community and vice versa. 
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Exemplar 5: Sustainability Plan  
(15 points possible)   
 
Describe how a sustainability plan will be put in place for the building to become 
self-sufficient at the end of the 3-year grant period. 
 

• The applicant should demonstrate significant knowledge and experience in 
developing sustainability plans. 
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Exemplar 5 Narrative Limit:  2 pages (insert narrative here) 
From the initial kickoff training for using the SFA SIG model the focus is on 

building capacity for schools to support themselves. School and district leadership 

participate in a New Leaders Conference before the program is implemented. The 

Leading for Solutions team receives training shortly after so that this team can lead 

the kickoff to the initial training for the entire staff. The SFA Facilitator and 

other members of the Leading for Solutions team are expected to facilitate the 

regular aforementioned Professional Learning Communities (PLC) meetings each week. 

The SFAF consultant will provide these staff with training and support to do this, 

but during the actual PLC meetings, the SFAF consultant serves as a guide on the side 

while school staff facilitate the meeting. After the initial kickoff, training is 

provided to school staff by the Leading for Solutions team and the SFAF consultant, 

ongoing training and coaching is provided on a several times a month basis to start, 

and over three years reduces in frequency and moves from direct support by the SFAF 

consultant to direct support by the school and district staff. The school’s SFA 

facilitator, Leading for Solutions coordinator, and district point staff receive 

additional training and coaching to prepare them for assuming the coaching role. In 

year three, they receiving training and coaching in the process of GREATER Coaching, 

which provides the skills and practice to provide coaching to colleagues using a 

data-driven decision-making model. By the end of year three, all schools in the SFA 

network have the option of maintaining a minimal association with the network in 

order to obtain online data tools support, updates to program materials, access to 

online professional learning communities and yearly conferences, and limited onsite 

support if they are achieving their state’s accountability goals. It is expected 

that Michigan schools using the SFA Whole School Reform model will be achieving these 

goals before year three and be well positioned to support the refinement of the model 

with their own staff and only minimal support from SFAF.   

 

In terms of how PLCs work to build capacity for leaders to implement the rigorous 

curriculum standards, it a collaborative effort with distributed leadership to 

analyze student data, refine instruction to improve results, and hold themselves 

accountable for the outcomes. Much of the focus in a PLC is on what each student 

needs to learn, how it is known when a student has learned it, and how teachers will 

respond when a student is having difficulty learning. In a PLC, educators use the 

collaborative power of team accountability to focus on interventions rather than 

letting students get to a point that they need remediation. Schools using the SFA 

School Improvement model have teachers that participate in at least two PLCs on a 

regular basis: one that focuses on what students are learning in reading and one that 

focuses on what students are learning in math. 

 

A principle support in reaching these goals will be the implementation of cooperative 

learning and the cycle of effective instruction as well as the identification and use 

of effective assessment tools.  Other support will be based on the facilitator’s and 

SFAF consultant’s evaluation of each school’s particular needs. 

 

The intensive training and support is designed so that teachers can begin as novices 
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or as master teachers and have the coaching support differentiated to meet their 

individual needs. Master teachers serve as members of the leadership team and 

facilitate PLCs allowing them to seamlessly serve as mentors to novice teachers.  
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Exemplar 6:  Staff Qualifications  
(15 points possible) 
 
 
Provide names and a brief summary of qualifications for the primary staff who will 
be involved in providing services to LEA’s.  Provide criteria for selection of additional 
staff that are projected to be working with LEA’s.  Include vitae of primary staff. 
 
• Staff qualifications and vitae should match with areas that the applicant wishes 

to serve.  Staff should have extensive experience in implementation of all 
applicable areas. 
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Exemplar 6 Narrative Limit:  1 page plus vitae for personnel (insert narrative 
and vitae here) 
Gwen Carol Holmes, Chief Operating Officer:  As Chief Operating Officer of the 

Success for All Foundation, GwenCarol has served as a project director to numerous 

school improvement efforts, including Alhambra Elementary School District (AZ), 

Atlanta Elementary School District (GA), and the Lorain City School District (OH), 

among many others.  As project director, GwenCarol has worked to ensure the following 

deliverables: regular teacher feedback and coaching through Professional Learning 

Communities, data input and analysis, and the execution of strategic plans for 

sustained school improvement.    

Debra Shaw, Coach:  Debra has 13 years of experience in education.  She worked for 

four years as an elementary school math teacher, and has nine years experience as a 

math coach for SFAF.  She has provided content and pedagogy training to a number of 

new SFAF schools. 

Kathy McLaughlin, Consultant:  Kathy has 20 years of experience in education under a 

variety of capacities.  Before she started working at SFAF in 2000, she worked as a 

professor of Education, an elementary school teacher, and Dean of Students at 

Sebastian  Middle School in St. Augustine, Florida. 

Cathy Pascone, Midwest Area Manager:  Cathy has more than 40 years experience working 

in education.  She worked as an elementary school teacher from 1968 to 2001, when she 

joined SFAF as a trainer.  At SFAF, she has effectively worked for nine years 

assisting schools in utilizing data to improve instruction. 

Lisa Thomas, Reading Coach:  Lisa has 22 years experience working education, all of 

which has been dedicated to serving disadvantaged students.  She started her career 

as a Title I teacher in Aliquippa, PA, and in that role, she effectively led a 

community/parental involvement program to increase student literacy.  She has used 

this experience as springboard to become a Title I Coordinator in Aliquippa, and 

later an SFAF Facilitator and Literacy coach. 

Ruby Roberson, Point Coach:  Ruby had 20 years of experience serving as a teacher and 

administrator before starting at SFAF in 2009, including previous positions as a 

principal and superintendent.  As Superintendent of Riverdale School District in 

Riverdale, IL, Ruby oversaw the implementation of SFAF in five schools.  As a result, 

she brings first-hand experience on both sides of implementation for the SFAF SIG 

plan. 

 

If it becomes necessary to increase staff, the Success for All Foundation maintains 

an aggressive and rigorous recruiting/training program to ensure its capacity to meet 

the initial and ongoing needs for on-site program implementation and contract 

fulfillment.   This process is employed for all client training/service staff, as 

well as infrastructure support positions, to ensure the highest level of customer 

service to partner schools.  This sustainable model includes identifying highly 

qualified educators, primarily from schools who have demonstrated exceptional 

implementation of the SFA program.  These opportunities to affect positive outcomes 

in schools are highly sought after.  On the average, there are 25 applicants per 

month seeking school support training opportunities, of  which  40 – 50 are viable 

candidates annually for training opportunities. 
 



Michigan Department of Education 
2010-11 Section 1003(g) School Improvement Grants  
Preferred External Educational Services Provider Application 28 

 
 



Michigan Department of Education 
2010-11 Section 1003(g) School Improvement Grants  
Preferred External Educational Services Provider Application 29 

 
 
 

 
The applicant entity: 
 
1. will follow all applicable legislation and guidance governing the Section 

1003(g) school improvement grants. 
 

2. will follow all applicable Federal, state, and local health, safety, employment, 
and civil rights laws at all times. 

 
3. will comply with the MDE Standards for Monitoring Section 1003(g) School 

Improvement Grants Preferred External Education Services Providers.  
 
4. agrees to make all documents available to the MDE or LEA for 

inspection/monitoring purposes, and participate in site visits at the request of 
the MDE, the district, or facilitators/monitors for the SIG grant. 

 
5. agrees to notify MDE and applicable district(s), in writing, of any change in 

the contact information provided in this application within ten business days. 
 
6. ensures that it will provide written notification to MDE, when external 

preferred provider services will no longer be provided, thirty days prior to 
termination of services. 

 
7. assures that they have accurately and completely described services they will 

provide to the LEA. 
 
8. assures they will comply with SEA and LEA requirements and procedures. 

  SECTION C: ASSURANCES 
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• Licensure: Applicants must attach a copy of their business license or formal 
documentation of legal status with respect to conducting business in 
Michigan (e.g., certificate of incorporation, proof of 501(c)(3) tax-exempt 
status).  Schools, school districts, and ISDs/RESAs may substitute 
documents that include address/contact information and the appropriate 
building or district code as found in the Educational Entity Master (EEM). 

 
• Insurance: Applicants must provide a proof of their liability insurance or a 

quote from an insurance agency that reflects the intent to obtain general 
and/or professional liability insurance coverage.   

 
 

  SECTION D: ATTACHMENTS 



















GwenCarol Holmes 
 
Success for All Foundation 
200 W. Towsontown Blvd. 
Baltimore, MD  21204 
410‐616‐2432 
e‐mail: gholmes@successforall.org
 

Education 
 
Ed.D., Education Administration, Wichita State University, 2002  
Masters of Education Administration, Wichita State University, 1994  
M.S., Curriculum and Instruction, Kansas State University, 1982  
B.S., Elementary Education, Kansas State University, 1978  
 

Professional Experience 
 
2007‐2009  Chief Operating Officer  
    Success for All Foundation, Baltimore, MD  

• Led the transition of the Success for All Foundation from day‐to‐day management by its founders to 
management by a team of directors and area teams focused on providing systemic support to 
schools. Re‐established a positive growth rate for bringing new schools into the network, developed 
strategic partnerships with states and districts, refocused the Foundation on its niche of professional 
development coaching, stabilized finances, developed and implemented a strategic plan aimed at 
establishing sustainability, and developed staff for greater diversity in capacity.  

 
2004‐2009:   Associate Director and Assistant Professor,  

Center for Data‐Driven Reform in Education  
    Success for All Foundation and Johns Hopkins University, Baltimore, MD  

• Developed district and school systemic protocol and tools for using data to inform decision making 
to improve student achievement. Trained and supervised consultants. The protocol has been used in 
over 100 districts.  

 
 
2003‐2004:   District Improvement Coach and 4Sight Manager (Benchmarks) 

Success for All Foundation, Baltimore, MD  

• Developed and coordinated training and implementation of 4Sight benchmarks across Pennsylvania 
and Indiana in approximately 400 districts. Collaborated with state departments of education to 
build capacity of state and district staff to use data to inform decision making.  

• Coordinated development of 4Sight Reading Benchmarks to mirror state specific high‐stakes reading 
assessment. Coordinated development of a data management system and training to support use of 
the benchmarks.  
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2002‐2003:   Director of Achievement, Edison EMO K‐8 Schools, Philadelphia, PA  

• Facilitated development the Edison Philadelphia Design to implement their core design for school 
reform with limited resources and policy and collective bargaining constraints. This included 
extensive work on the redesign of an elementary and middle school model.  

 
1997‐2002:  Principal, Colvin Elementary, Wichita, KS  

• Developed and implemented school turnaround programs at two schools, one with 900 students 
and the other with 500 students, in Wichita, KS. Design included total inclusion of ESOL and special 
student students. Hired new staff, generated community involvement, reallocated resources, 
developed a new school calendar and curriculum. Provided extensive professional development and 
coaching for implementation of cooperative learning, teacher modeling, and direction instruction 
methods. Six years of results showed significant improvement in student achievement and 
narrowing of the achievement gap for ESOL students.  

• Served as a member of an educational consulting team from Wichita State University providing 
Kansas school districts with in‐depth case studies and recommendations for improvement on select 
areas of concern. Conducted studies on a) district progress towards accomplishing its vision, b) 
effectiveness of special education services, c) effectiveness of Title I services, d) redesign of middle 
school programming.  

• Chaired International Baccalaureate High School Improvement Task Force for Wichita Public Schools. 
Resulted in more students of poverty and students of color accessing and participating in the 
program.  

 
1994‐1997:   Principal, Kelly Elementary, Wichita, KS  
 
1992‐1994:   Title I Specialist, District Director, Wichita, KS  

• Designed and facilitated implementation of an in‐class integrated curriculum and support for Title I 
students. Developed several different school‐wide models for Title I schools. Developed the Title 
department of the Wichita Public Schools into the primary developer and provider of professional 
development to teachers across the district. 

 
1987‐1992:   Title I Reading and Math Teachers, Wichita, KS 
 
1979‐1987:   First, third, and fourth grade teacher, Topeka, KS  
 
 
 
 
 
 
 
 
 
 
 



Lisa Ann Thomas 
Success for All Foundation 
200 W. Towsontown Blvd. 
Baltimore, MD 21204 
724‐777‐0329 
email: lthomas@successforall.org
 

Education: 
 
Principal License, Masters of Education Adminstration, Franciscan University of Steubenville, 2005 
M.S., Reading and Language Arts, Duquesne University, 1992 
B.S., Elementary Education, Indiana University of Pennsylvania, 1978 
 

Experience: 
 
2008‐2009  Reading Coach 
    Success for All Foundation, Baltimore, MD 
• Provided training and consultation at the school/district level to help school leaders develop 

program expertise, clearly define their achievement goals, understand the type of data generated by 
each SFA program, and analyze this data to track progress toward meeting school goals. 

• Worked closely with school personnel to align curriculum, instruction, and resources by using 
student achievement data to make adjustments within the structure of the curriculum to meet the 
needs of individual classes and students.  Fostered the belief that proper use of the tools provided 
by the SFA programs can and will help all children to learn. 

 
2002‐2008  Literacy Coach 
    Aliquippa School District, Aliquippa, PA 
 
1997‐2002  SFA Facilitator 
    Aliquippa School District, Aliquippa, PA 
• Worked in partnership with school and district leadership to monitor student achievement and 

coordinate support for schools by providing high level, goal focused implementation support to 
schools.  This support resulted in increased levels of student achievement as measured by state 
assessments, district assessments, program assessments, and achievement plan targets. 

• Directed research activities concerned with educational programs and services in the school system, 
and used the data to formulate and design procedures to determine if program objectives were 
being met.   

 
1992‐1997       Elementary Title 1 Coordinator 

Aliquippa School District, Aliquippa, PA 
• Trained and managed an assessment team on administering and scoring program and district 

assessments to ensure fidelity to the testing process, and evaluated data obtained from these 
assessments to measure the effectiveness of the curriculum and to interpret pupil, group, and 
school progress. 
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1988‐1992       Title 1 Teacher 
     Aliquippa School District, Aliquippa, PA 
• Developed a highly successful parent/community out‐reach program to increase awareness of the 

state assessment, and realized a significant increase in student participation during the testing 
window.  Developed a series of parent workshops centered on student literacy needs which directly 
resulted in an increase in the percentage of students completing reading homework. 

• Developed in‐service training programs regarding data analysis, differentiated instruction, program 
implementation, fluency, and appropriate literacy interventions for staff. These programs resulted in 
informed instructional changes and increases in the number of students reading at or above grade 
level.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Cathy S. Pascone 
Success for All Foundation 
200 W. Towsontown Blvd. 
Baltimore, MD  21204 
‐‐‐ 
828‐615‐7247 
e‐mail: cpascone@successforall.org 
 

Education: 
  
B.S.  Elementary Education, The Ohio State University, 1968 
Graduate Courses, The Ohio State University, 1969 ‐ 1973   
 

Experience: 
  
2005‐2009:  Midwest Area Manager, Success for All Foundation, Baltimore, MD  
 

• Supervised coaches on the Midwest Team of the Success for All Foundation through quality 
implementation, data analysis, coaching, systems analysis, and professional development for 
50+ schools using Success For All Reading program. 

 
2001‐2005:   Trainer, Success for All Foundation, Baltimore, MD 

• Partnered with schools to create achievement plans based on multiple data points to address 
areas of concern that were preventing schools from Making Adequate Yearly Progress. 

• Participated in training and implementation of 4Sight benchmarks across Indiana for 
approximately 100 districts. Collaborated with participating schools to interpret benchmark 
assessments and then develop coordinated plans to turn key information to faculty and address 
concerns.  

• Presented initial and module trainings addressing best practices in teaching reading. 
 
1996 ‐ 2001:   First and Second Grade Teacher, Wilkinsburg, PA 

• Mentored teachers through their first year of teaching addressing concerns with lesson plans, 
behavior management, instructional practices, and completing documentation for the state of 
Pennsylvania and Maryland. 

 
1990 ‐ 1996:   First and Second Grade Teacher, Baltimore City Schools, MD 

• Created and presented training sessions in both reading and mathematics for Baltimore City 
teachers the Maryland Science Center using the Tesseract Model. 

 
1973 ‐ 1990:  Supplemental Teacher, Reading Specialist, First Grade Teacher, Branchburg, NJ 

• Facilitated a team of teachers through professional development to implement multi‐age, 
looping practices in their classrooms. 



 
1968 ‐ 1973:   Third and Fourth Grade Teacher, Gahanna, OH   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Debra Shaw 
Success for All Foundation 
200 W. Towsontown Blvd. 
Baltimore, MD  21204 
425‐415‐7176 
e‐mail: dshaw@successforall.org 

 

Education 
 
Professional Clear Multiple Subject Teaching Credential 
Crosscultural, Language and Academic Development Emphasis, August 1996 
California State University, Los Angeles 
Grade Point Average: 4.0 
 
Bachelor of Arts Degree, Child Development, September 1995 
California State University, Los Angeles 
Departmental Honors and Summa Cum Laude 
Grade Point Average: 4.0 
 

Professional Experience 
 
2000‐2009  Success for All Foundation Coach, Math and Reading 
    Success for All Foundation, Baltimore, MD  
• As the lead coach for a Native American School District on the coast of Washington, provided 

content and pedagogy training and support to entire school, grades K‐12, as a part of a whole school 
reform movement.  The school moved from zero percent proficient in 1998, to becoming a 2009 
School of Distinction award winner for 7 years of exemplary improvement in their state test scores.  
State Department of Education conducted a thorough audit of the school and the community, the 
findings pointed to the strategies and structures of the SFAF programs and trainings to be a key 
factor in the District’s success. 

• Asked to create a program for a non‐SFAF program school to implement cooperative learning in 
math to improve the percent proficient and advanced.  The PTA at the school secured the funding 
for this venture. 

• Retained by School District in Native American area in Montana to create a consistent and replicable 
structure and strategies for teachers in Middle and High School to use across all curriculums.  
Created training and implementation process which has been used for several years to help move 
the school to reaching AYP by AMO. 

• Consistently provide a resource to SFAF in the area of math content and pedagogy.  Support 
personnel within the Foundation in building training and programs in math. 

• Trainer of coaches in the SFAF Math Programs.  Mentor Coach for coaches in math. 
 

 
1997‐2000:   Elementary Teacher and Mentor Teacher 
    Everett School District, Everett, WA  
• While in Everett School District, assisted school in implementing the SFAF reading and math 

programs.  Designated model classroom for both reading and math. 
 



1996‐1997:   Multi‐Age, Grades 1‐3, Elementary Teacher 
    Glendale Unified School District, Glendale, CA   
• During first year of teaching, conducted whole school trainings in reading assessments.  Supervised 

student teachers in multi‐age setting. Worked with afterschool gifted and talented program, 
tutoring program, and assisted with Annual Math Field Day.  Classroom was designated as a pre‐
service demonstration classroom for California State University Teaching Program. 

 
1980‐1993  Wells Fargo Bank, 
    Glendale, San Marino, Studio City, and Universal City, CA 
Teller, New Accounts Representative, District Sales and Marketing Specialist, Personal Loan Officer, 
Assistant Vice President and Manager 
• Created, conducted, and implemented trainings for the Sales and Marketing Department at Wells 

Fargo Bank. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Ruby E. Roberson 
Success for All Foundation 
16345 South Kenwood 
South Holland, Illinois 60473 
708 ‐333‐3890  
E‐mail: rroberson@successforall.org 
 
Education: 
 
Ed.D, Educational Administration, Loyola University of Chicago, 1999 
M Ed., Educational Administration, Governors State University, 1996        
M Ed, Early Childhood Education, Erickson Institute of Loyola University, 1975   
B. S., Child Development, Western Illinois University, 1972           
   
Experience: 
 
2009‐Present  Point Coach, Success for All Foundation, Baltimore, MD 
 
2006‐2008 Superintendent, Dolton/Riverdale School District 148, Riverdale, IL 
• Headed a ten school elementary district of 3200 students.  Supervised an administrative staff 

comprised of fourteen and a teaching faculty of four hundred.  Five of the schools were Success for 
All schools. 

• Worked collaboratively with the Board of Education to plan, process and implement a District 
Strategic Plan.  The charge of this activity has been and continues to be the meshing of the needs of 
the community, the parents, students and the District to set goals that will allow the District to 
educate the children and prepare them for the 21st Century. 

 
1998‐2006 Principal, Franklin Elementary, Dolton, IL 
• As a principal I chaired the District’s Language Arts committee.  As chair, I was accountable for the 

alignment of the District’s Language Arts Curriculum to the State of Illinois Learning Standards.  This 
Committee also set the standards and oversight for the “Think In Ink” writing achievement program 
for Jr. High students. 

 
1996‐1998 Principal, Dr. Ralph Bunche Elementary, Hazel Crest, IL 
• Selected by the Illinois Principal’s Association as a “Turn Around School” principal and asked to make 

a presentation. 
 
1995‐1996 Assistant Principal, Robert S. Abbott Elementary, Chicago, IL 
• Grant writing experiences have included the preparation of the proposal for $50,000 for each of 

three consecutive years for Comprehensive School Reform.  Additionally, I was a contributing writer 
for the Reading First grant for which the District was awarded over $700,000 from the State of 
Illinois to improve the reading skills of primary students in the District.  I was also responsible for 
bringing in $48,565 in one year for School Improvement funds for my school. 

 
 
 
 
1993‐1995 Reading Specialist, Robert S. Abbott Elementary, Chicago, IL 



• Provided strong, collaborative and consistent leadership to a building that was struggling with trust 
issues, a lack of leadership continuity and declining reading scores.  Collaboration with the faculty 
led to the adoption of the Success for All Comprehensive School Reform model.  After the 
commitment to the implementation of the program, reading scores rose significantly, removing the 
school from the Academic Watch list.   

 
1989‐1993  First, second, and third grade teacher, Chicago, IL 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Kathleen U. McLaughlin 

5860 Sand Beach Dr. 

Auburn, NY 13021 

315‐730‐7827 

E‐mail: kmclaughlin@successforall.org 

 

 

Education: 

  

Masters of Education, University of North Florida, Jacksonville, Florida, 1988 

Bachelor of Science, Slippery Rock University, Slippery Rock, Pennsylvania. 1983 

Professional Educator State of Florida, Department of Education Certificate, 

• Physical Education 
• Kindergarten through Grade Eight 
• Middle School Endorsement 
• Leadership and Administration, pending 

 

Experience: 

 

  2002‐2009  Consultant/Project Manager 

    Success for All Foundation, Baltimore, MD 

• Provide extensive professional development and coaching for implementation of reading 
curriculum, cooperative learning, best instructional practices and teacher planning methods. Eight 
years of implementation results showed significant improvement in student achievement and 
narrowing the achievement gap for ESOL students. 

 

• Coordinated high level training and implementation with schools throughout the United States on 
Comprehensive School Reform Program 

 

  1995‐2002   Dean of Students – Sebastian Middle School 



           St. Johns County School District, St. Augustine, FL 

• Supported and implemented district and school systemic protocol and tools for using data to inform 
decision making to improve student achievement. Trained and supervised leadership teams and 
teachers in large districts.   

• Provide support and continued professional development on data tools, behavior management and 
best instructional practices to improve student achievement.  

 

  1990‐1995     Teacher/Department Chairperson/Head Coach 

            St. Johns County School District, St. Augustine, FL 

• Designed, developed and deployed school wide classroom management programs and procedures 
that were adopted by school district. 

 

 1990‐2001  Professor, Undergraduate 

    University of North Florida, College of Education, Jacksonville, FL 

• Responsible for school wide student motivation, behavioral discipline, teacher training, and safe 
school initiatives adopted by other district schools.  
 

• Provided consultative and advisory support to school principal on behavior management, classroom 
management and school procedures.  

• Provided advisory role for peer mediation and distance learning for school and district. 
•  Served as guest speaker/presenter for “Model Discipline Program”.  
• Provided support as a communication liaison between students, parents, and district administration. 
 

 1995‐1996  Assistant Aquatic Director 

    University of North Florida, Jacksonville, FL 
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