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Welcome to Michigan’s High School Social Studies 

Content Standards and Expectations

Why Develop Content Standards and Expectations for High School?

In 2004, the Michigan Department of Education embraced the challenge to initiate a “high school redesign”  

project.  Since then, the national call to create more rigorous learning for high school students has become a major  

priority for state leaders across the country. The Cherry Commission Report highlighted several goals for Michigan 

including the development of high school content expectations that refl ect both a rigorous and a relevant curricular focus. 

Dovetailing with this call to “curricular action” is Michigan’s legislative change in high school assessment. The Michigan 

Merit Exam, based on rigorous high school learning standards, was implemented in 2007 and will be fully aligned with these 

expectations by 2010.

The Michigan Department of Education’s Offi ce of School Improvement led the development of high school content expectations.  

Content area work groups submitted content expectation drafts to a web-based state wide review. Following the web 

based review, a scholarly review by experts outside of Michigan was completed to identify the national stature of the 

document and recommended changes. The content standards and expectations presented in this document refl ect the 

ideas expressed in the extensive fi eld and national reviews, and comments made by the State Board of Education.

The Michigan Curriculum Framework’s Content Standards and Benchmarks for Social Studies represent the full scope of the 

social studies curriculum.  The High School Content Expectations (HSCE) establish what every student is expected to know 

by the end of high school. Social Studies High School Content Expectations are not a social studies curriculum nor are they 

intended to limit what is taught.  They are meant to be used as a guide for both curriculum development and assessment of 

learning, and the Michigan Merit exam.

An Overview

The content expectations contained in this document refl ect best practices and current research in the teaching and learning 

of social studies.  They build from the Michigan Social Studies Curriculum Framework Standards and Benchmarks (1996) 

and include The Michigan State Board of Education’s Policy on Learning Expectations for Michigan Students (2002). These 

standards and expectations represent a vision for a rigorous and relevant high school experience for all Michigan students 

over the next fi ve to ten years. Special attention has been paid to national research and support for the skills that prepare 

students for successful post-secondary educational engagement and future roles in the work place.

The standards and expectations are closely aligned with the following national standards and frameworks: National Standards for Civics 

and Government (1994); National Content Standards in Economics (1997); National Geography Standards: Geography for Life, (1994); National 

Standards for History Basic Education (1996); National Standards for United States History: Exploring the American Experience, (1993); 

National Standards for World History: Exploring Paths to the Present,( 1993); National Assessment Governing Board’s U.S. History, Civics, 

and Economics Frameworks for the 2006 NAEP Assessments, and Geography Framework for the 1994 and 2001 NAEP Assessments; 

and Expectations of Excellence: Curriculum Standards for Social Studies, (1994). Students whose work is guided by these standards 

and expectations will be prepared for responsible citizenship, post-secondary education, and the workplace. 
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National Standards in World History

National Civics Standards

National Economics Standards 

National Geography Standards 

National Council of Social Studies Curriculum Standards 

National Standards in U.S. History

College Readiness Recommendations

• ACT “College Readiness Standards”
• ACT “Reading Between the Lines”
• College Board “Standards for College Success”
• “Understanding University Success”

• National Assessment Governing Board – NAEP
• College Board – AP,  SAT 11
• International Baccalaureate – IB

National Assessment Frameworks 

Standards Review

• Fordham
• Independent Reviews
• Shanker Institute
• Review of Michigan Content

Exemplary State Standards 

• Alabama
• California
• Georgia
• Indiana
• Massachusetts
• Minnesota
• New York
• Virginia

• Michigan Curriculum Famework Standards and Benchmarks, 1996
• High School Content Expectations Document 6/06 Draft
• Outside Reviews

Extant Michigan Documents

Process for Creating Content Expectations 

Social Studies
Content 

Expectations

Academic
Work Groups

Draft
Content 

Expectations

Review 
and 

Revisions
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UNDERSTANDING THE ORGANIZATIONAL STRUCTURE
The High School Standards and Content Expectations for Social Studies are organized by Course/Credit title. In addition 
to defi ning specifi c disciplinary knowledge and skills for each course/credit, they include standards and expectations 
in two other important categories: General Social Science Knowledge and Processes and Skills for Social Studies. The 
Structure is shown below. The skills and content addressed in these standards and expectations will, in practice, be 
integrated into the social studies curriculum in powerful and engaging units of instruction. These expectations are meant 
to inform curriculum and assessment development.

Disciplinary Knowledge Disciplinary Knowledge Disciplinary Knowledge Disciplinary Knowledge

U.S. History 
and Geography

Civics EconomicsWorld History 
and Geography

High School Social Studies Organizational Chart

K1  General Knowledge

  Defi ning Characteristics

  Relationships and Patterns

  Perspectives and Diversity

  Current Events and Issues

  Integration and General 
Understanding

General Social Science Knowledge General Social Science Knowledge General Social Science Knowledge General Social Science Knowledge

Social Studies Processes and Skills Social Studies Processes and Skills Social Studies Processes and Skills Social Studies Processes and Skills

P1  Reading and Communication

P2  Inquiry, Research, and   
 Analysis

P3  Public Discourse and   
 Decision Making

P4  Citizen Involvement

W1 Historical and Geographical 
Knowledge and Perspective

W2 Historical and Geographical 
Analysis and Interpretation

W3 Global Analysis of World 
History Eras 5 - 9  
Foundations

  Era 5 - 1000 - 1500

  Era 6 - 15th - 18th Centuries

  Era 7 - 18th Century - 1914 

  Era 8 - 1900 - 1945

  Era 9 - 1945 - present

U1 Historical and Geographical 
Knowledge and Perspective

U2 Historical and Geographical 
Analysis and Interpretation

U3 Thematic Analysis of U.S. 
History Eras 6 - 9 
Foundations  

  Era 6 - 1870 - 1930 

  Era 7 - 1920 - 1945 

  Era 8 - 1945 -  1989

  Era 9 - 1980 - present

C1  Conceptual Foundations of  
 Civic and Political Life 

C2  Origins and Foundations  
 of U.S. 

C3 Functioning of U.S.   
 Government

C4  The United States in World  
 Affairs

C5  Idea of Citizenship in   
 the United States

C6  Citizenship in Action

E1 Business Choices

E2  Role of Government

E3  Economic Systems

E4 Trade

E5 Personal Finance

K1  General Knowledge

 Defi ning Characteristics

 Relationships and Patterns

 Perspectives and Diversity

 Current Events and Issues

 Integration and General   
 Understanding

K1  General Knowledge

  Defi ning Characteristics

  Relationships and Patterns

  Perspectives and Diversity

  Current Events and Issues

  Integration and General 
Understanding

K1  General Knowledge

  Defi ning Characteristics

  Relationships and Patterns

  Perspectives and Diversity

  Current Events and Issues

  Integration and General 
Understanding

P1  Reading and Communication

P2  Inquiry, Research, and   
 Analysis

P3  Public Discourse and   
 Decision Making

P4  Citizen Involvement

P1  Reading and Communication

P2  Inquiry, Research, and   
 Analysis

P3  Public Discourse and   
 Decision Making

P4  Citizen Involvement

P1  Reading and Communication

P2  Inquiry, Research, and   
 Analysis

P3  Public Discourse and   
 Decision Making

P4  Citizen Involvement
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CURRICULUM AND ASSESSMENT
This document is intended to support conversations at the school and district level that result in rigorous and relevant 
curriculum that will prepare students for college and the workplace.

As stakeholders (e.g., teachers, administrators, school board members, parents, community members, students, 
local legislative representatives) work with these standards, they should consider the following questions:

• How are these content standards and expectations refl ected in our curriculum and instruction already?
• Where may the curriculum and instruction be strengthened to more fully realize the intent of these standards  

and expectations?
• What opportunities do these standards and expectations present to develop new and strengthen existing  

curriculum, leading to instructional excellence?
• How may the standards and expectations be implemented as we take into account what we know about our 

students, school, and community?
• How may the effectiveness with which our students and schools are meeting the standards and content  

expectations be assessed?
• How may school-based assessments (e.g., student portfolios, school-based writing assessments, teacher or classroom 

research, district-level assessments) be used to make data-driven decisions about teaching and learning?

Through conversations about questions such as these, and building upon the multitude of existing strengths in our current 
high schools, voices of all stakeholders will participate in the important and continuing process of shaping instructional 
excellence in Michigan schools and preparing students for college and the workplace.

In 2002, the Michigan State Board of Education adopted the Policy on Learning Expectations. These Expectations and the 
High School Content Expectations are intended to work together to prepare Michigan’s students to face new challenges 
in an ever-changing world, and provide them with the knowledge and skills needed for future success and to be productive 
citizens. Students will be prepared to: 

• Gather Information • Think and Communicate Critically 
• Understand Information  • Learn and Consider Issues Collaboratively
• Analyze Issues  • Learn Independently
• Draw and Justify Conclusions   • Create Knowledge
• Organize and Communicate Information   • Act Ethically

SOCIAL STUDIES
Social Studies is the integrated study of the social sciences to prepare young people to become responsible citizens. Responsible 
citizens display social understanding and civic effi cacy. Social understanding includes knowledge of the human condition, how it 
has changed over time, the variations that occur in different physical environments and cultural settings, and the emerging trends 
that appear likely to shape the future in an interdependent world. Civic effi cacy is the readiness and willingness to assume 
responsibilities of citizenship and to make informed and reasoned decisions for the public good in a pluralistic, democratic society.

Michigan Social Studies

Curriculum Framework
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Active Learning
Democracy requires active citizens. Responsible democratic action requires students to participate in our democracy while 
learning in the classroom. Teachers must engage students in activities to simultaneously learn about civic participation while 
engaging in the real civic life of their communities, our state, and our nation. The social studies curriculum prepares students 
to participate in political activities, to serve their communities, and to regulate themselves responsibly.

The Responsible Citizen:
• Uses knowledge of the past to construct meaningful understanding of our diverse cultural heritage and inform  

his/her civic judgments (Historical Perspective)
• Uses knowledge of spatial patterns on earth to understand processes that shape both the natural environments and 

the diverse societies that inhabit them (Geographic Perspective)
• Uses knowledge of American government and politics to make decisions about governing his/her community  

(Civic Perspective)
• Uses knowledge of the production, distribution and consumption of goods and services to make personal, career and 

societal decisions about the use of scarce resources (Economic Perspective)
• Uses methods of social science investigation to answer questions about society (Inquiry)
• Constructs and expresses reasoned positions on public issues (Public Discourse and Decision Making)
• Acts constructively to further the public good (Citizen Involvement)

Educating Citizens Beyond Social Studies
“The current and future health of America’s 21st Century Economy depends directly on how broadly and deeply Americans 

reach a new level of literacy—21st Century Literacy—that includes strong academic skills, thinking, reasoning, teamwork skills, 

and profi ciency in using technology.” —21st Century Workforce Commission National Alliance of Business

In order to thrive in a digital economy, students will need digital-age profi ciencies. These profi ciencies include:
•  Basic, scientifi c, technological, fi nancial, economic, and civic literacy
• Visual and information literacy
• Cultural literacy and global awareness
• Adaptability, ability to manage complexity, and self-direction
• Curiosity, creativity, and risk-taking
• Higher order thinking and sound reasoning
• Teaming and collaboration
• Personal and social responsibility
• Interactive communication
• Prioritizing, planning, and managing for results
• Effective use of real-world tools

• High quality results with real-world application

The use of technology is critical for responsible citizenship. Citizens must know how to read and comprehend narratives 
from a variety of sources, understand and use data effectively, as well as know how to compile and present data so they 
are valid and reliable. The development of vocabulary, critical to understanding and communication, is an important 
component of the social studies curriculum. Finally writing, especially expository, informational and persuasive writing, is 
an empowering skill needed by all citizens. The ability to clearly communicate one’s ideas and reasoned viewpoints is the 
hallmark of a responsible citizen.

A companion document will address the correlation of social studies expectations with those of technology, reading, 
writing, mathematics, science, the arts, and the 21st Century Skills. Each of these subjects and literacies is necessary to 
reach the goal of the social studies curriculum — responsible citizenship.
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Successful Post-Secondary Engagement

Components of Social Studies Proficiency

Models for District
Alignment / Mapping

• District curriculum documents
• Documents from other districts/states
• Backmapping to standards and expectations

Other MI Documents/Programs
• State Standards – teaching and learning, 
 content (all areas), assessment
• Grade Level Content Expectations
• State Assessments
• Career/Technical Education
 Department of Labor and Economic Growth

State/National Landscape
• Expert perspective
• Education reform environment
• Research-based practices
• Work force requirements

State/Federal Expectations 

• No Child Left Behind (NCLB)
• National Governors’ Association (NGA)
• Michigan Law
• State Board of Education Policy

K-8 Educational Experience
Learning Processes
• Strategies & Skills
• Reasoning
• Analytical Thinking
• Constructing New Meaning
• Communication

Content Knowledge
• English Language Arts
• Mathematics
• Science
• Social Studies
• World Languages

Disciplinary 
Knowledge   

History, Geography, 
Civics, and Economics

• Defining characteristics
• Patterns
• Perspectives
• Relationships
• Judgments

Democratic Values

• Ideals of democracy
• Rights and responsibilities
• Self-governanace
• Respect for 
 individual worth
• Respect for human dignity

Citizen Participation

• Public discourse
• Active participation in 
 civic life
• Interacting, monitoring, 
 influencing
• Upholding rule of law
• Promoting democracy
• Service learning
• Transformational citizenship

Thinking Skills
• Reading - making meaning
• Communication
• Critical thinking
• Problem solving
• Analysis and interpretation
• Inquiry and research
• Evaluating, taking, and 
 defending positions
• Evaluating alternative views
• Innovation and creativity

Michigan High School
Social Studies

Content Standards
and Expectations

1. World History and 
 Geography
2. United States History and  
 Geography
3. Civics 
4. Economics

Leadership Skills

• Personal and social 
 responsibility
• Accountability
• Economic and civic literacy
• Media literacy
• Personal productivity
• Collaboration skills
• Ethics
• Global awareness

Preparing Students for Successful Post-Secondary Engagement
As educators use these standards and expectations to develop rigorous and relevant units of instruction, powerful and 

engaging learning activities, and challenging high school curricula, it is critical to keep in mind that content knowledge

alone will not provide adequate preparation for success in entry-level university courses or entry-level positions in

today’s workforce. 

Successful post-secondary engagement requires that students must be able to apply knowledge in new situations; to solve 

problems by generating new ideas; to make connections between what they read and hear in class, the world around them,  

and the future; and through their work, develop leadership qualities while still in high school.

Therefore, educators must model for and develop in students the knowledge, skills, and dispositions that will result in 

responsible citizenship and successful post-secondary engagement.



  Michigan High School Social Studies

WORLD HISTORY AND GEOGRAPHY

NOTE:  These DRAFT 5/07 v.7 documents are NOT OPEN FOR PUBLIC COMMENT.
Please DO NOT copy or distribute.
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WORLD HISTORY AND GEOGRAPHY

World history and world geography are the fastest growing sections of the social studies curriculum. A recent 
federal study showed that the percentage of American students taking world history or world geography 
has risen faster than any other class in the social studies. In 2005, over 77% of American seniors had taken 
world history in high school, a signifi cant increase from the 60% who had world history on their high school 
transcripts in 1990. During those fi fteen years, the number of high school students who had taken World 
Geography increased from 21% to 31%. Clearly, there is a growing recognition in our global age, that American 
students must understand more than the history and geography of the United States. The growth in Advanced 
Placement exams in geography and world history offers another dramatic indication of the impact of the world 
on the curriculum in the United States. College Board created an AP Human Geography course in 2001 and the 
number of exams has risen from 3,000 then to over 21,000 in 2006. Even more impressive has been the growth 
of AP World History that accommodated around 21,000 students with its fi rst world history exam in 2002; by 
2006, more than 83,000 had taken the AP World History exam.1

This growth in the study of world history and geography makes good educational sense in light of recent 
developments. There has been a steady concern regarding American high school students’ ignorance of 
international history and geography, and growing recognition that citizenship in our democracy demands 
global understanding. With its new high school requirement in world history and geography, Michigan joins the 
majority of states in increasing its emphasis on learning more about the world and its history. 

However, recent national studies also reveal great variation in the content and quality of those courses in world 
history. For example, an analysis of the world history standards in the fi fty states showed different patterns 
of content called world history. Some states have simply added a unit or two on China, Africa, or India to a 
course in European history. Other states defi ne world history as the study of one or two regions of the world. 
Still others take a global and comparative regional approach, trying to look at the “big” picture. College Board 
has taken the latter approach, developing its assessment around a global and comparative framework.2 Also, 
studies of world history and geography in schools found that most standards documents were quite vague, 
organized around themes with little substantive content, emphasizing European history while neglecting content 
on Latin America, Asia, the Middle East, and Africa.3 Calling a course or requirement “world history” or “world 
geography” does not ensure that students will engage in a quality study of the world’s history and geography.

These World History and Geography content expectations build upon the very best and most highly regarded 
standards, benchmarks, and courses to develop greater understanding of the development of world-wide events, 
processes, and interactions among the world’s people, cultures, societies, and environments. They highlight 
the continuity and changes, causes and consequences in international frameworks and relationships, as well as 
engaging in cross-temporal and cross-regional comparisons. Students, therefore, work at three interconnected 
scales of analysis: the global/cross-temporal, cross-regional comparative, and regional. Just as a photographer 
uses multiple lenses—close-up, wide-angle, and zoom—to tell pictorial stories, world history teachers and 
students need to observe the world’s history and geography through several different lenses to understand the 
whole most completely.  

This offers rewards and challenges. A disciplined study of World History and Geography is essential for citizens 
of the United States, who participate, whether they know it or not, on the world’s stage. World History and 
Geography help us to locate ourselves and our society in the world, among the societies and peoples of the 
world. It prepares us to take up the challenges of life in the 21st century by exploring the common and diverse 
strands that formed and continue to shape our present life. It enables us to understand the world that we 
encounter daily while developing the habits of mind essential for democratic citizenship. 

 1Sean Cavanagh, “World History and Geography Gain Traction in Class: Seeds of Internationally Themed Lessons Were 
Planted in the 1980s,” Education Week, March 21 2007, 10.
 2Robert B. Bain and Tamara L. Shreiner, “Issues and Options in Creating a National Assessment in World History,” The 
History Teacher 38, no. 2 (2005): 241-72.
 3Kathleen Kennedy Manzom, “Most States Earn Poor Grades for World-History Standards,” Education Week, June 14 
2006, 12; Walter Russell Mead, The State of State World History Standards (Washington, DC: Fordham Foundation, 2006)
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While knowledge of specifi c names, places, dates and facts is essential for world historical and geographical 
study, high quality teaching demands a great deal more than just the mastery of discrete collections of facts, 
even if international. Unfortunately, standards and content expectations with their focus on discrete lists of 
objectives, often obscure the thinking necessary to study world history and geography. 

The words “disciplined study” or more appropriately “disciplined inquiry” are used to capture the essential 
way that students must approach history and geography. Learning history and geography involves purposeful 
investigations within a community that has established goals, standards, criteria, and procedures for study.4 It 
entails learning how to read, write, and use history and geography to understand and participate in the world 
around us. This calls upon students to frame important historical and geographic problems and questions 
concerning cause and effect, continuity and change, place and time; to locate and analyze appropriate evidence 
and data; and to determine signifi cance in building reasoned and evidenced-based interpretations, arguments, or 
decisions. In short, historical and geographic inquiry provides Michigan students with the kind of reasoned and 
informed decision making that should characterize each citizen’s participation in our American democracy.

World history and geography also require that we learn to see large global patterns and to compare across time 
and space to uncover similarities and differences, continuities and changes invisible without comparative studies.  
Working on such different and vast scales requires World History and Geography students to:

 • Investigate global patterns and developments over time while connecting more local patterns to   
  the global patterns.

 • Employ different analytical schemes, including global, civilizational, and national to understand   
  developments from the global to the particular.

 • Compare within and among regions and societies, including various reactions to global processes.
 • Develop an understanding of the historical and geographic context of  human commonalities and   

  differences, particularly in considering claims of universal standards or of cultural diversity. 

Instructional standards in Word History and Geography as well has recent scholarship and research has focused 
on fi ve patterns:

 • The causes, consequences, and patterns of changes in human governance systems, changes over   
  time, and across geographic regions. 

 • The causes, consequences, and patterns of interactions among societies and regions, including trade,  
  war, diplomacy, and international institutions. 

 • The impact of demographic, technological, environmental, and economic changes on people, their   
  culture, and their environment.

 • Causes, consequences, and patterns of cultural, intellectual, religious and social changes across the   
  world, and among and within societies. 

 • The relationship between the environment and global and regional developments in population,   
  settlement, economy, and politics. 

National and state education standards have mirrored these foci while requiring students to use the methods, 
tools, and concepts of the disciplines of history and geography.

         4Linda S. Levstik and Kieth C. Barton, Doing History: Investigating with Children in Elementary and Middle Schools (Mahwah, 
NJ: Lawrence Erlbaum , 2000):13.
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Two frameworks were used for dividing the content expectations in keeping with the focus of world history and 
geography. First, world history has been divided into nine, overlapping chronological periods:

Era 1  The Beginnings of Human Society:  Beginnings to 4000 B.C.E./B.C.
Era 2  Early Civilizations and Cultures and the Emergence of Pastoral Peoples, 4000 to 1000  B.C.E./B.C.
Era 3  Classical Traditions, World Religions, and Major Empires, 1000 B.C.E./B.C. to 650 C.E./A.D.
Era 4  Growing Regional Instability and Expanding Regions of Exchange and Encounter, 300 to 1000 C.E./A.D.
Era 5  Intensifi ed Hemispheric Interactions, 1000 to 1500 C.E./A.D.
Era 6  The Emergence of the First Global Age, 15th to 18th Centuries
Era 7  An Age of Global Revolutions, 18th Century to 1914 
Era 8 Global Crisis and Achievement, 1900 to 1945
Era 9  The 20th Century Since 1945: Global Promises and Paradoxes 

Within each era, expectations are written in three scales: global/cross-temporal, cross-regional comparative, and 
regional, as depicted in the World History and Geography concept map that follows.

As Michigan students study World History and Geography, they will learn about the human experience over time 
and space. They will encounter powerful and sometimes confl icting ideas, learn compelling stories of people and 
events, investigate our diverse and common traditions, and work to understand the complex interactions among 
various political, economic, religious, technological, geographic, and intellectual forces that have infl uenced and 
continue to infl uence us. Studying World History and Geography connects people and events across time and 
space, illuminating the range and depth of human experience on grand and more local scales.

We should harbor no illusions about the challenges awaiting teachers and students engaged in such history 
instruction. Teaching the stories of the past while also teaching students how to read, critically analyze, and 
evaluate these stories is hard work. Historical and geographic literacy demands that students learn to evaluate 
arguments and decide which positions, given the evidence, are more or less plausible, better or worse. While 
learning about the facts, events and signifi cant developments in world history, historical and geographic study asks 
students to consider what they know, how they know it, and how confi dently or tentatively they are “entitled” to 
hold their views.       

Beyond recognizing the challenges for teachers and students, it is equally important to remember the pleasures 
that such historical study can provide both teachers and students. Through history and geography, teachers can 
fi ll the class with enduring human dramas and dilemmas, grand successes and equally grand tragedies, fascinating 
mysteries, and an amazing cast of historical characters involved in events that exemplify the best and worst of 
human experience. In what other fi eld of study can students experience such a range of possibilities and get to 
know so many people and places?  

We hope that this brief description reveals why the study of history and geography is so crucial and, therefore, 
worth our efforts. “History,” historian Peter Stearns has written, “should be studied because it is essential to 
individuals and to society, and because it harbors beauty.” As scholar of history education Peter Lee has observed, 
“The great value of history education rests in helping students engage in a rational investigation of the past; since 
we cannot escape the past we had better seek the best knowledge of it we can get.” A disciplined study of history 
and geography promotes exactly the type of reasoned thought our students deserve and democratic societies so 
desperately need. 
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World History and Geography Content Expectations 

Era 1 - Beginnings 
of Human Society  
Beginnings to 4000 B.C.

Era 8 - Global Crisis     

and Achievement

1900 to 1945

Era 9 - Global

Promises and 

Paradoxes 

The 20th Century 

Since 1945

Global and 
Cross-Temporal
Approach

Cross-Regional 
or Comparative 
Approach

Regional
Approach

Foundational Issues

➤Frames for World 
   History

Beginnings of Human
   Society

Era 3 - Classical 
Traditions,
World Religions, and 
Major Empires
1000 B.C. to 650 A.D.

Indian Civilization
Chinese Civilization
Mediterranean Civilizations
African Kingdoms
Southwest and Central 
    Asian Civilizations
Mesoamerican Civilizations
World Religions

Afro-Eurasian NetworksClassical Civilizations
   Comparisons
World Religions and 
   Geography

➤

Era 4 - Growing 
Regional Instability 
and Expanding 
Regions of Exchange 
and Encounter
300 to1000 A.D.

➤

Restructuring of Eastern
    European System
Restructuring of Western
    European System
Civilizations of the Americas

Crisis in Classical World
Spread of World Religions
Trade Networks and   
   Contacts

Growth of Islam and 
   Dar al Islam

Habits of Mind/Central Concepts
Significant Turning Points
Political Transformations
Growth and Development of World Religions
Regional Variations 

Inter-Regional Trade
Unification of Eurasia 
   under the Mongols
The Plague

Europe to 1500 A.D.
Africa to 1500 A.D.
China to 1500 A.D.
Russia to 1500 A.D.
Dar al Islam to 1500 A.D.
The Americas

Global Revolutions
World-Wide Migrations
   and Population Changes
Increasing Global 
   Interconnections
Cross-Temporal 
   Comparison
Historical Interpretation

Political Democratic 
   Revolutions
Growth of Nationalism
   and Nation-States
Industrialization

Europe
East Asia
Africa

Increasing Government        
   and Political Power
Comparative Power
Twentieth Century
   Genocide
Global Technology
Total War

World War I
Inter-War Period
World War II

Russian Revolution
Europe and the Rise of
   Fascism and Totalitarian
   States
Regional Impact of 
   Industrialism, 
   Imperialism,
   and War

Reconfiguration
Global Cold War
Demographic Changes
Universal Human Rights
   and Inequalities
Ethnic Cleansing
Post-Cold War Power
Trends in Global 
   Interdependence
Historical Interpretation

Decolonization and
   Independence
   Movements

Regional Struggles for
   Democracy
Middle East

Era 5 - Intensified 
Interactions
1000 to 1500 A.D.

➤

Era 7 -  Age of 

Global Revolutions

18th Century to 1914

➤

➤

➤

Era 2 - Early 
Civilizations
and Pastoral People
4000 B.C. to 1000 B.C.

Early River CivilizationsGeography and History of
   Early Civilizations

Compare Early Civilizations
   World Religions and                     
   Geography

➤

World Religions

Era 6 - First Global 

Age 15th to 18th 

Centuries

Emerging Global System
World Religions

Trans-Africa and Trans-
   Atlantic Slave Systems
European Exploration/ 
   Conquest and Columbian
   Exchange

Ottoman Empire
East Asia 
South Asia 
Russia through 18th 
Century

➤

World

History Themes

1 Historical and 
 Geographic Changes 
 and Continuities in 
 the World

2 People, Cultures, 
 and Ideas

3 Economic and 
 Technological Changes

4 Changing Role of 
 Global Powers in 
 the World

Geography Themes

1 Space and Place

2 Environment and 
 Society

3 Special Dynamics and 
 Connections

4 Global Issues and
 Events

Disciplinary 
Knowledge

W1 Historical and 
Geographical Knowledge
and Perspective

W2 Historical and 
Geographical Analysis 
and Interpretation

W3 Global Analysis of
World History Eras 5-9

B.C. = B.C.E./B.C.
A.D. = C.E./A.D.

Expectations from Eras 1-4 may be addressed in grades 6 and 7.
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GENERAL SOCIAL SCIENCE KNOWLEDGE, PROCESSES, AND SKILLS
 K1 General Knowledge 
 P1 Reading and Communication 
 P2 Inquiry, Research, and Analysis
 P3 Public Discourse and Decision Making
 P4 Citizen Involvement
WHG Era 1 – The Beginnings of Human Society:  Beginnings to 4000 B.C.E./B.C.
1.1  Frames for World History 
1.2 Beginnings of Human Society

WHG Era 2 – Early Civilizations and Cultures and the Emergence of Pastoral Peoples, 
4000-1000 B.C.E./B.C.
2.1 Geography and History of Early Civilizations
2.2 Compare Early Civilizations, World Religions, and Geography
2.3 Early River Civilizations

WHG Era 3 – Classical Traditions, World Religions, and Major Empires,   
1000 B.C.E./B.C. - 650 C.E./A.D.
3.1 Classical Civilizations Comparisons, World Religions, and Geography  
3.2 Afro-Eurasian Networks 
3.3 Indian Civilization, Chinese Civilization, Mediterranean Civilizations, African Kingdoms, Southwest and   
 Central Asian Civilizations, Mesoamerican Civilizations, and World Religions
WHG Era 4 – Growing Regional Instability and Expanding Regions of Exchange and 
Encounter, 300-1000 C.E./A.D. 
4.1 Crisis in the Classical World, Spread of World Religions, Trade Networks, and Contacts
4.2 Growth of Islam and Dar al Islam
4.3 Restructuring of Eastern European System, Restructuring of Western European System, and Civilizations
 of the Americas
Foundational issues in WHG - Eras 1 - 4
Expectations from Eras 1- 4 may be addresses in Grades 6 and 7.
WHG Era 5 – Intensifi ed Hemispheric Interactions, 1000-1500 C.E./A.D. 
5.1 World Religions
5.2 Inter-Regional Trade, Unifi cation of Eurasia under the Mongols, and The Plague 
5.3 Europe to 1500 AD/CE, Africa to 1500 AD/CE, China to 1500 AD/CE, Russia to 1500 CE/AD, Dar al   
 Islam to 1500 CE/AD, and The Americas 

WHG  Era 6 – The Emergence of the First Global Age, 15th to 18th Centuries 
6.1 Emerging Global System and World Religions
6.2 Trans-Africa and Trans-Atlantic Slave Systems, European Exploration/Conquest and Columbian Exchange 
6.3 Ottoman Empire, East Asia, South Asia, Russia through 18th Century 

WHG Era 7 – An Age of Global Revolutions, 18th Century-1914 
7.1 Global Revolutions, World-Wide Migrations and Population Changes, Increasing Global Interconnections,   
 Cross-Temporal Comparison, and Historical Interpretation 
7.2 Political Democratic Revolutions, Growth of Nationalism and Nation-States, and Industrialization
7.3 Europe, East Asia, and Africa

WHG Era 8 – Global Crisis and Achievement, 1900-1945 
8.1 Increasing Government and Political Power, Comparative Power, Twentieth Century Genocide, Global   
 Technology, and Total War 
8.2 World War I, Inter-War Period, and World War II 
8.3 Russian Revolution, Europe and the Rise of Fascism and Totalitarian States, Regional Impact of    
 Industrialism, Imperialism, and War 

WHG Era 9 – The 20th Century Since 1945: Global Promises and Paradoxes 
9.1 Reconfi guration, Global Cold War, Demographic Changes, Universal Human Rights and Inequalities,
 Ethnic Cleansing, Post-Cold War Power, and Trends in Global Interdependence
9.2 Decolonization and Independence Movements 
9.3 Regional Struggles for Democracy and Middle East

 World History and Geography (WHG) Content Statement Outline
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K1 General Knowledge – embedded in WHG standards and expectations
K1.1  Know the defi ning characteristics of the disciplines of history and geography.
K1.2  Know that each discipline is subject to criticisms and limitations; be aware of the primary criticisms of history and   
 geography.  
K1.3  Understand and analyze chronological and spatial relationships and patterns.
K1.4  Understand historical and spatial perspectives.         
K1.5  Understand the diversity of human beings and human cultures. 
K1.6  Analyze events and circumstances from diverse perspectives.
K1.7  Understand social problems, social structure, institutions, class, groups, and interaction.  
K1.8  Apply social studies concepts to better understand major current local, national, and world events, issues, and problems.
K1.9  Integrate concepts from at least two different social studies disciplines.
K1.10  Understand signifi cant concepts, generalizations, principles, and theories of history and geography as disciplines. 

Social Studies Procedures and Skills – embedded in WHG standards and expectations 
P1 Reading and Communication – read and communicate effectively. 
P1.1  Use close and critical reading strategies to read and analyze complex texts pertaining to social science; attend to   
 nuance, make connections to prior knowledge, draw inferences, and determine main idea and supporting details.
P1.2  Analyze point of view, context, and bias to interpret primary and secondary source documents. 
P1.3 Understand that diversity of interpretation arises from frame of reference. 
P1.4  Communicate clearly and coherently in writing, speaking, and visually expressing ideas pertaining to social science   
 topics, acknowledging audience and purpose. 
P1.5  Present a coherent thesis when making an argument, support with evidence, articulate and answer possible objections,  
 and present a concise, clear closing.
P2 Inquiry, Research, and Analysis – critically examine evidence, thoughtfully consider confl icting claims, and carefully   
weigh facts and hypotheses; engage in reasoned and informed decision making that should characterize each citizen’s   
participation in American democracy.

P2.1  Understand the scientifi c method of inquiry to investigate social scientifi c and historical problems.
P2.2  Read and interpret data in tables and graphs.
P2.3  Know how to fi nd and organize information from a variety of sources; analyze, interpret, support interpretations with  
 evidence, critically evaluate, and present the information orally and in writing; report investigation results effectively. 
P2.4  Use multiple perspectives and resources to identify and analyze issues appropriate to the social studies discipline being  
 studied.
P2.5  Use deductive and inductive problem-solving skills as appropriate to the problem being studied.
P3 Public Discourse and Decision Making
P3.1  Clearly state an issue as a question of public policy, trace the origins of an issue, analyze various perspectives, and   
 generate and evaluate possible alternative resolutions.
P3.2  Deeply examine policy issues in group discussions and debates to make reasoned and informed decisions.
P3.3  Write persuasive/argumentative essays expressing and justifying decisions on public policy issues. 
P4 Citizen Involvement – Responsible Personal Conduct
P4.1  Act out of respect for the rule of law and hold others accountable to the same standard.
P4.2  Plan and conduct activities intended to advance views on matters of public policy, report the results, and evaluate   
 effectiveness. 

Disciplinary Knowledge – embedded in WHG standards and expectations
W1 Historical and Geographical Knowledge and Perspective
W1.1  Know signifi cant periods and events in world history; social, religious, and political movements; and major    
 historical fi gures who infl uenced such movements.
W1.2  Identify and defi ne specifi c factual information, themes, movements, and general principles operating in world   
  history and geography to deduce meaning and comprehend patterns.
W2 Historical and Geographical Analysis and Interpretation
W2.1  Distinguish value judgments in historical and geographical information, weigh evidence, synthesize information,   
  apply knowledge, make judgments, formulate generalizations, and draw conclusions.
W3 Global Analysis of World History Eras 5 - 9
 

General Social Studies Knowledge, Processes, and Skills 
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WORLD HISTORY AND GEOGRAPHY

WHG ERA 1 – THE BEGINNINGS OF HUMAN SOCIETY:   
BEGINNINGS TO 4000 B.C.E./B.C.

1.1  Cross-temporal or Global Expectations 

Use the methods, tools, and concepts of history and geography to understand early human society.

 1.1.1  Chronological Frames for World History - Explain the ways and reasons that different 
people “periodize” the history of the world; explain differences in beginning and ending 
points,  and locating “breaks” or discontinuities in time/history; identify and discuss

 •  major turning points in geologic time
 •  different religious calendars
 •  different cultural/political periodization schemes

 •  the organizational scheme of these content expectations

 1.1.2 S   patial/Regional Frames for World History - Identify the differences between global, 
hemispheric, continental, sub-continental, and other spatial constructs, focusing on where 
different schemes begin and end and locating “breaks” or discontinuities in space.

 1.1.3 Big Geography - Describe the great climatic and environmental changes that shaped the 
earth and eventually permitted the growth of human life and the subsequent unfolding of 
human history.  Identify major geographic events including continental drift, the ice ages, 
and interglacial periods. 

 1.1.4  Population Movements -  Describe shifting demographic patterns (including the fi rst 
migrations out of Africa, the diffusion of peoples across Eurasia and to Australia, and 
the peopling of the Americas) and the environmental and social consequences of these 
population movements (including their infl uence on the Agricultural Revolution).

 1.1.5   Human/Environment Interactions - Identify the environmental challenges early humans 
faced by explaining the impact of geographic environment on hunter-gatherer and early 
agricultural societies including

 •  human modifi cations and innovations that gave rise to domestication of plants and animals and  
   intensive land use
 •  new forms of economic and social relationships, including agricultural surpluses, division of labor,  
   and changes in gender relationships

 1.1.6  Historical Interpretation - Make a reasoned and evidentiary-based argument evaluating the 
position that the Agricultural Revolution was the most dramatic and signifi cant change in 
all of human history, making all subsequent growth in culture possible. Identify regions of 
the world that experienced the Agricultural Revolution (such as the Fertile Crescent) and 
those places that did not (such as Australia). 

1.2  Inter-regional or Comparative Expectations
Analyze and explain the geographic, environmental, biological, and cultural processes that infl uenced the rise of the earliest 
human communities, the migration and spread of people throughout the world, and the causes and consequences of the growth 
of agriculture.

 1.2.1 Beginnings of Human Society -  Students will examine the lives of the hunting and 
gathering people of the ancient world during the earliest eras of human society.

 1.2.2 Trace the approximate chronology and territorial range of early human communities,  
and analyze the processes that led to their development.

 1.2.3 Analyze environmental conditions and compare how peoples of West Africa, Europe, 
Southeast Asia, Southwest Asia, East Asia, and the Americas domesticated food plants 
and animals and developed agricultural communities in response to local needs and 
environmental conditions. 
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WORLD HISTORY AND GEOGRAPHY (CONT.)

 1.2.4 Describe social, cultural, and economic characteristics of large agricultural settlements on 
the basis of evidence gathered by archaeologists. 

 1.2.5 Demonstrate an understanding of the methods and techniques archaeologists have used at 
sites (such as Çatal Huyük, Mehrgarh in Pakistan, Banpo in China, and Jericho) which have 
contributed to current knowledge of Paleolithic and Neolithic lifeways.

WHG ERA 2 – EARLY CIVILIZATIONS AND CULTURES AND THE 
EMERGENCE OF PASTORAL PEOPLES, 4000-1000 B.C.E./B.C.

2.1 Cross-temporal or Global Expectations

Analyze the major characteristics of civilizations and the causes and consequences (signifi cant accomplishments) of their 
development across various regions of the world.

 2.1.1 Geographic Context - Use historical and modern maps and geographic data to locate, 
describe, and analyze major river systems; discuss the ways these physical settings 
supported permanent settlements, development of early civilizations, or the migration of 
pastoral nomads.

 •   Tigris and Euphrates Rivers
 •  Yangtze River
 •  Huang He River
 •   Nile River
 •  Indus River
 •  Eurasian steppe lands

 2.1.2 Early Civilizations and Pastoral Nomads - Describe and differentiate defi ning 
characteristics of early civilizations and early pastoral nomads and analyze their 
relationships.

  •  Using multiple sources of evidence, analyze and explain basic “common” features of early   
   civilizations, including political or state structure, economic and social structure, and major   
   innovations (e.g., resource use, specialization and divisions of labor, gender roles, and oral   
   and written forms of communication). 
 •  Using multiple sources of evidence, analyze and explain basic “common” features of early   
   pastoral nomads, including the political or state structure, economic and social structure, and  
   major innovations (e.g., resource use, specialization and divisions of labor, gender roles, and   
   oral and written forms of communication).
 •  Analyze the political, military, and commercial relationships between early civilizations and   
   pastoral nomads (e.g., the Hyksos, the Aryans, and the Hebrews).
 •  Historical Interpretation - Discuss some of the issues and limitations of using “civilizations” as  
   an organizing principle in world history.  Explain why some historians argue that the emergence  
   of these civilizations was a decisive transformation in human history.

2.2 Inter-regional or Comparative Expectations

Compare the major characteristics of early civilizations and the causes and consequences (signifi cant accomplishments) of their 
development across various regions of the world.

 2.2.1 Early Civilizations - Compare and contrast the geographical, political, economic, social, 
religious, and cultural features of three early civilizations from different world regions 
(China, Indus River Valley, Mesopotamia and Egypt). 

 2.2.2 Cross-cultural Movements - Using maps, discuss the spread and exchange of ideas and 
technologies (e.g., metallurgy, the wheel, writing, plants and crops).
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WORLD HISTORY AND GEOGRAPHY (CONT.)

2.3 Regional Content Expectations

Explain similarities and differences among early river civilizations and between these civilizations and pastoral peoples.

 2.3.1 Early River Civilizations - Construct a timeline of main events on the origin and early 
development of at least three civilizations (China, Indus River Valley, Mesopotamia and 
Egypt).

WHG ERA 3 – CLASSICAL TRADITIONS, WORLD RELIGIONS, AND MAJOR 
EMPIRES, 1000 B.C.E/B.C. TO 650 C.E./A.D.

3.1 Cross-temporal or Global Expectations

Analyze the innovations and social, political, and economic changes that occurred through emergence of classical civilizations in 
the major regions of the world. 

 3.1.1  Classical Civilizations - Defi ne the concept of “classical civilization” and, using the classical 
civilizations of Persia, Greece, Rome, China, India, and Mesoamerica as examples, assess 
importance of ideas, institutions, art forms (including philosophy) and social structures 
(e.g., resource use, specialization, interdependence, divisions of labor, and gender roles) 
that emerged in the classical period.  

 3.1.2 Cross-temporal comparison - Explain why and how  classical civilizations differed in 
geographic size and complexity from early civilizations. 

 3.1.3 Empires - Using historic and modern maps, locate and describe the major empires of this 
era on a map; describe their geographical characteristics. 

 •  Compare and contrast the defi ning characteristics of state, civilization, and empire. 
 •  Compare two early empires’ (e.g., the Egyptian, Roman, Persian, Mauryan,     
   and Han Chinese Empires) use of military power, state bureaucracy, legal codes, belief systems,  
   communications (including writing and transportation), and trade networks in the developing  
   control and integration over large regions. 
 •  Analyze the role of geography in the development of early empires, referencing both   
   “useful” geographic features and those that could be seen as obstacles (including the distance  
   decay theory).

 3.1.4 World Religions and  Geography - Defi ne world religion and compare world religions to 
local religions.  Using historical and modern maps, analyze how world religions spread 
geographically.  

 •  Evaluate the signifi cance of where these religions met or overlapped in political, cultural, social,  
   and economic spheres.

 •  Assess the role world religions played in political structures within major empires during era.

3.2 Inter-regional or Comparative Expectations

Explain how various world religions and large-scale empires rose and grew in China, India, Africa, and the Mediterranean basin 
during this era and analyze the inter-regional and more local impacts of these religions and empires.  

 3.2.1  Afro-Eurasian Networks - Using historical and modern maps, locate the major land and 
maritime routes and geographical features of the Silk Roads. Analyze their impact on 
trade networks, merchant communities, state power, systems of production, migration, and 
the economic and political integration of large regions of Afro-Eurasia.
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3.3 Regional Content Expectations
Explain how various world religions and large-scale empires rose and grew in China, India, Africa, the Mediterranean basin, and 
Mesoamerica during this era.  

 3.3.1 Indian Civilization - Describe the development of Indian civilization, including
 •  the role of geography
 •  the rise and fall of the Mauryan Empire and the “Golden Age” of classical India
 •  the development and impact of Hinduism and Buddhism on India and subsequent diffusion of   
   Buddhism
 •  major achievements of Indian civilizations

 3.3.2 Chinese Civilization - Describe the development of Chinese civilization, including
 •  the role of geography
 •  the rise and fall of the Zhou, Qin, and Han dynasties
 •  the development and impact of the Mandate of Heaven, Confucianism, Daoism, and Legalism   
      on Chinese culture and the subsequent diffusion of these ideologies to Southeast Asia, Japan,   
   and Korea
 •  the major achievements of  Chinese civilizations

 3.3.3 Mediterranean Civilizations - Describe the development of Mediterranean civilizations, 
including 

 •  the role of geography
 •  the origins and structures of the Greek polis, the Roman Republic, and the Roman Empire
 •  the ideas and enduring impact of major philosophers, political, and military leaders
 •  the contributions and diffusion of Phoenician, Greek, and Roman cultures
 •  the impact of Greek and Roman religions
 •  the growth and diffusion of monotheistic religions including Judaism and Christianity

 3.3.4 African Kingdoms - Describe the development of ancient African civilizations, including  
 •  the the role of geography
 •  the rise and fall of Nubia/Kush and Aksum
 •  religious and cultural developments

 3.3.5 Southwest and Central Asian Civilizations - Describe the development of Southwest and 
Central Asian civilizations, including

 •  the role of geography
 •  the rise and fall of the Assyrian and Persian Empires
 •  religious and cultural developments

 3.3.6 Mesoamerican Civilizations - Describe the development of Mesoamerican civilizations, 
including

 •  the role of geography
 •  origins and structures of the Olmec and early Mayan civilizations
 •  religious and cultural developments

 3.3.7 World Religions - Using examples from documents and artifacts, compare and contrast the 
characteristics of major world religions. 

 •  Hinduism 
 •   Judaism
 •  Confucianism 
 •  Buddhism
 •   Christianity
 •  Islam

WORLD HISTORY AND GEOGRAPHY (CONT.)
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WORLD HISTORY AND GEOGRAPHY (CONT.)

WHG ERA 4 – GROWING REGIONAL INSTABILITY AND EXPANDING 
REGIONS OF EXCHANGE AND ENCOUNTER, 300-1000 C.E./A.D.

4.1 Cross-temporal or Global Expectations 

Explain the similarities and differences among the imperial crises and the consequences of the ultimate collapse of Han China, 
Western Rome, and Gupta empires.

 4.1.1 Crisis in the Classical World - Analyze and compare the causes and political, economic, 
social, religious, and geographic consequences of the collapse of Han China, Western 
Roman Empire, and Gupta empires. 

 4.1.2 Continuing Spread of World Religions - Compare how the world religions of Islam, Christianity, 
and Buddhism  interacted with and gained converts among culturally diverse peoples; compare 
how they responded to the challenges offered by contact with different faiths. 

 4.1.3 Trade Networks and Contacts - Analyze the major shifts in inter-regional trade in 
all directions, identifying changes to the Silk Roads and the growth in trans-Saharan 
and Indian Ocean trade.  Explain how specialization, interdependence, and economic 
development both within and between empires/civilizations shaped global trade. 

4.2  Inter-regional or Comparative Expectations

Analyze the causes and consequences of the rise and growth of Islamic civilization during this era. 

 4.2.1 Growth of Islam and Dar al Islam [An abode, country, territory, or land where Islamic 
sovereignty prevails] - Identify and explain the expansion of Islam and the creation of the 
Islamic Empire.  

 •  Use historical and modern maps to locate and describe the empire.
 •  Analyze Muslim success in founding and ruling an empire stretching from Western Europe to   
   South and Central Asia and describe the artistic, scientifi c, technological, and economic features  
   of Muslim society.  
 •  Describe the diverse religious traditions of Islam — Sunni, Sufi , Shi’a/Shi’ite.
 •  Discuss the role of Dar al-Islam as a cultural, political, and economic force in Afro-Eurasia.
 •  Defi ne and discuss the caliphate as both a religious and political instruction. 

4.3 Regional Content Expectations
Analyze how the peoples of Eastern and Western Europe modifi ed their economic, political, social, and religious institutions 
during this period and discuss the impacts of these changes.  Explain the rise and fall of the civilizations in Mesoamerica 
including analyzing the role of geography.

 4.3.1 Restructuring of the Eastern European System - Analyze the restructuring of Eastern 
European economic, social, religious and political institutions, including the growth of the 
Byzantine Empire and the infl uence of Orthodox Christianity.

 4.3.2  Restructuring of the Western European System - Analyze the restructuring of    
 Western European economic, social, religious, and political institutions, including    
• the rise of feudal and manorial systems

  •  the role of Roman Catholic Church (including the growth of papal power with its changing   
   relationships with secular rulers of Europe)

                     4.3.3    Civilizations of the Americas - Describe the rise and fall of Mayan Civilization in 
Mesoamerica, including 

 •  the role of geography
 •  religious and cultural developments
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WORLD HISTORY AND GEOGRAPHY (CONT.)

FOUNDATIONAL ISSUES IN WORLD HISTORY AND GEOGRAPHY
To set the stage for the study of World History that begins around the year 1000 C.E./A.D., students should be able to:

World Historical and Geographical “Habits of Mind” and Central Concepts: Explain and use key 
conceptual devices world historians/geographers use to organize the past including periodization schemes  
(e.g., major turning points, different cultural and religious calendars), and different spatial frames (e.g., global, 
interregional, and regional).

Signifi cant Turning Points in World History and Geography to 1000 C.E./A.D.: Describe signifi cant 
turning points in world history, including turning points in economic production (such as the Agricultural 
Revolution), technology, (such as metallurgy), changes in population patterns, and changes in interregional 
interactions (such as land and maritime trade routes, and cultural diffusions).

Political Transformations to 1000 C.E./A.D.: Explain the development, continuity, and changes in political 
structures from the beginnings of human history through 1000 by comparing basic features of pastoral (nomadic) 
societies, early civilizations, classical civilizations, empires, and kingdoms in various regions of the world. 

Growth and Development of World Religions to 1000 C.E./A.D.: Describe major cultural and social 
changes in and among regions of the world by identifying and describing major world religions and the geographic 
locations of world religions by the year 1000.

Regional Variations circa 1000 C.E./A.D..: Use geography and political, economic, religious and social systems 
to describe regional variations between Europe, Sub-Saharan Africa, Dar al Islam, India, China, and the Americas 
around the year 1000 C.E./A.D. 

WHG ERA 5  – INTENSIFIED HEMISPHERIC INTERACTIONS,    
1000-1500 C.E./A.D. 

5.1 Cross-temporal or Global Expectations 
Analyze important hemispheric interactions and temporal developments during an era of Chinese and Mongol power and 
religious expansion.

 5.1.1 World Religions - Using historical and modern maps and other documents, analyze 
the continuing spread of major world religions during this era and describe encounters 
between religious groups including 

   • Islam and Christianity (Roman Catholic and Orthodox) – increased trade and the    
  Crusades 

 •  Islam and Hinduism in South Asia

 •  continuing tensions between Catholic and Orthodox Christianity 

5.2 Inter-regional or Comparative Expectations
Analyze important hemispheric interactions and cross-regional developments, including the growth and consequences of an 
interregional system of communication, trade, and culture exchange during an era of Chinese and Mongol power and religious 
expansion.

 5.2.1 Inter-regional Trade - Use historical and modern maps to locate and explain the growing 
importance of inter-regional trading systems of this era including land-based routes across 
the Sahara, Eurasia and Europe, and water routes across Indian Ocean, Persian Gulf, Red 
and Mediterranean Seas, and compare to trade patterns in previous eras.

 5.2.2 Unifi cation of Eurasia under the Mongols - Using historical and modern maps, locate and 
describe the geographic patterns of Mongol conquest and expansion and describe the 
characteristics of the Pax Mongolica (particularly revival of long-distance trading networks 
between China and the Mediterranean world).
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  5.2.3 The Plague - Using historical and modern maps and other evidence, explain the causes and 
spread of the Bubonic Plague and analyze the demographic, economic, social, and political 
consequences of this pandemic in Eurasia and North Africa. 

5.3 Regional Expectations

Analyze important regional developments including the growth of states, towns, and trade. Describe signifi cant changes in culture 
in Sub-Saharan Africa through 1500 C.E./A.D.; the redefi nition of European society and culture through 1500; expansions 
of states and civilizations in the Americas; developments in Russian civilization; and internal and external challenges to and 
responses of Chinese dynasties.

 5.3.1 Europe to 1500 - Explain the workings of feudalism, manoralism, and the growth of 
centralized monarchies and city-states in Europe including

 •  the political impact of Christianity and the role of the church in European medieval society
 •  how agricultural innovation and increasing trade led to the growth of towns and cities
 •  the role of the Bubonic Plague, 100 Years War, and the Crusades in the early development of  
   centralized nation-states

 •  the cultural and social impact of the Renaissance  on Western and Northern Europe

                     5.3.2  Africa to 1500 - Describe the diverse characteristics of early African societies and the 
signifi cant changes in African society.

 •  Compare and contrast  at least two of the major states/civilizations of East, South, and West  
   Africa (Aksum, Swahili Coast, Zimbabwe, Ghana, Mali, Songhai) in terms of geography, and   
   economic, religious, political, and social structures.
 •  Use historical and modern maps to identify the Bantu migration patterns and describe their   
   contributions to agriculture, technology and language. 
 •  Analyze the African trading networks by examining trans-Saharan trade in gold and salt and   
   connect these to inter-regional patterns of trade.
 •  Analyze the development of an organized slave trade within and beyond Africa.
 •  Analyze the growing infl uence of Islam and Christianity on African culture and the blending of  
   traditional African beliefs with new ideas from Islam and Christianity.

 5.3.3 China to 1500 - Explain how China under the Song, Yuan, and Ming dynasties met the 
internal and external challenges caused by ethnic diversity, physical geography, population 
growth and Mongol invasion to achieve relative political stability, economic prosperity and 
technological innovation. 

 5.3.4 Russia to 1500 - Use historical and modern maps and other sources to describe the 
development in Russian civilization.

 •  Analyze the role of geography in Russia’s development, including its unique location relative to  
   Europe and Asia.
 •  Describe the infl uence of the Byzantine and Mongol empires on early Russian history and the  
   resultant cultural synthesis that occurred.
 •  Defi ne the political and cultural role of Orthodox Christianity in Russian life, including its impact  
   upon written language. 

 5.3.5 Dar al Islam to 1500 - Use historical and modern maps to explain the continuing expansion 
of the Islamic culture (as discussed in Era 4) and territory and subsequent  confl icts 
resulting from this expansion.

 5.3.6 The Americas - Describe the diverse characteristics of early American civilizations and 
societies in North, Central, and South America by comparing and contrasting the major 
aspects (government, religion, interactions with the environment, economy, and social life) 
of three American Indian civilizations and societies including Aztec, Inca, and Anasazi.

WORLD HISTORY AND GEOGRAPHY (CONT.)
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WHG ERA 6  –  THE EMERGENCE OF THE FIRST GLOBAL AGE,    
15TH  TO 18TH CENTURIES 

6.1 Cross-temporal or Global Expectations

Analyze the global impact and signifi cant developments caused by transoceanic travel and the linking of all the major areas of 
the world by the 18th century, including the emerging global system of trade and power, the development and impact of the 
Atlantic Trade system, and European exploration and conquest. 

 6.1.1 Emerging Global System - Using historical and modern maps and other data, compare   
and contrast the changing system of global trade and political power emerging during 
this era with that of the previous era (e.g., compare changes in global system of trade, 
migration, and political power of different land and maritime regions).

 6.1.2 World Religions - Using historical and modern maps, describe major territorial 
transformations of world religions from 700-1700. (Note: This expectation continues 
expectations from previous two eras).

6.2  Inter-regional or Comparative Expectations

Evaluate regional transformations in Asian, American, African and European societies in an era of European expansion.

 6.2.1 Trans-African and Trans-Atlantic Slave Systems - Analyze the emerging trans-Atlantic slave 
system and compare it to other systems of labor existing during this era.

 •  Use historical and modern maps and other data to analyze the causes and development of the  
   Atlantic trade system, including economic exchanges, the diffusion of Africans in the Americas  
   (including the Caribbean and South America), and the Middle Passage.
 •  Compare and contrast the trans-Atlantic slave system with the African slave system and another  
   system of labor existing during this era (e.g., serfdom, indentured servitude, corvee labor, wage  
   labor).

 6.2.2 European Exploration/Conquest and Colombian Exchange - Analyze the demographic, 
environmental, and political consequences of European oceanic travel and conquest and 
the Columbian Exchange in the late 15th and 16th centuries.  

 •  Describe the geographic routes used in the exchange of plants, animals, and pathogens among  
   the continents in the late 15th and the 16th centuries.
 •  Explain how forced and free migrations of peoples and the exchange of plants, animals, and   
   pathogens impacted the natural environments, political institutions, societies, and commerce of   
   European, Asian, African, and the American societies. 

6.3 Regional Content Expectations

Analyze the major causes and consequences of major changes in the Ottoman empire during this era.

   6.3.1 Ottoman Empire to 1800 -  Analyze the major political, religious, economic, and   
   cultural transformations in the Ottoman Empire. 

 •  Use historical and modern maps to describe the empire’s origins (Turkic migrations), geographic  
   expansion, and contraction.
 •  Analyze the impact of the Ottoman Empire on regions of Southwest Asia, North Africa, and   
   Eastern  Europe.
 •  Account for the rise and decline in strength of the Ottomans between the conquest of   
   Constantinople and the Siege of Vienna. 
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 6.3.2 East Asia - Analyze the major political, religious, economic, and cultural transformations in 
East Asia.

 •  China through the 18th century: Analyze the major reasons for the continuity of Chinese   
   society under the Ming and Qing dynasties and describe the role of kinship, Confucianism,  
   dynastic political order, civil service, and Chinese oceanic exploration.
 •  Japan through the 18th century: Analyze the changes in Japanese society by describing the role  
   of geography in the development of Japan, the policies of the Tokugawa Shogunate, and   
   the infl uence of China on Japanese society. 

 6.3.3 South Asia/India through the 18th century - Analyze the political, religious, cultural, and 
economic transformation in India and South Asia through foreign infl uence including the Mughal 
Empire and the beginnings of European contact. 

 6.3.4 Russia through 18th century - Analyze the major political, religious, economic, and 
cultural transformations in Russia including Russian imperial expansion and top-down 
westernization/modernization. 

 6.3.5 Europe through 18th century - Analyze the major political, religious, economic, and cultural 
transformations in Europe. 

 •  Exploration/Conquest: Explain the origins, growth, and consequences of European overseas   
   expansion, including the development and impact of maritime power in Asia and land control in  
   the Americas.  
 •  Political Transformation: Analyze transformations in Europe’s state structure, including the   
   rising military, bureaucratic, and nationalist power of European states (including absolutism).
 •  Cultural Transformation: Analyze how the Renaissance, Reformation, Scientifi c Revolution, and  
   the Enlightenment contributed to transformations in European society. 
 •  Economic Transformation: Analyze the transformation of the European economies including   
   mercantilism, capitalism, and wage labor.

 6.3.6 The Americas through 18th century - Analyze the social, cultural, economic, and political 
transformation in the Americas, including the near-elimination of great American Indian 
civilizations and peoples.

WHG ERA 7 –  AN AGE OF GLOBAL REVOLUTIONS, 18TH CENTURY-1914

7.1 Global or Cross-temporal Expectations

Evaluate the causes, characteristics, and consequences of revolutions in ideas, and political and economic structures, including 
democratic, nationalist, commercial, and industrial revolutions. Analyze the transformation of Eurasian societies in an era of 
increasing global trade and consolidations of power.

 7.1.1 Global Revolutions - Analyze the causes and global consequences of major political and 
industrial revolutions focusing on changes in relative political and military power, economic 
production, and commerce.

 7.1.2 World-wide Migrations and Population Changes - Analyze the causes and consequences 
of shifts in world population and major patterns of long-distance migrations of Europeans, 
Africans, and Asians during this era, including the impact of industrialism, imperialism, 
changing diets, and scientifi c advances on worldwide demographic trends.
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 7.1.3 Increasing Global Interconnections - Describe increasing global interconnections between 
societies, including the spread of ideas, innovations, and commodities.

 •  Political and Economic Ideas: Defi ne and describe the spread of  ideas, including   
   constitutionalism, communism and socialism, republicanism, nationalism, capitalism, human   
   rights, and secularization.   
 •  Innovations and Commodities: Describe the global spread of major innovations, technologies,  
   and commodities via new global networks.

 7.1.4 Cross-temporal Comparison - Analyze emerging economic systems (industrialism) and 
political systems (democracy) with economic and political systems of the previous era 
(absolutism and agriculture).

 7.1.5 Historical Interpretation - Describe Europe’s rise towards global power between 1500 and 
1900, and evaluate the merits of the argument that this rise was caused by factors internal 
to Europe (e.g., Renaissance, Reformation, demographic, economic, and social changes) or 
factors external to Europe (e.g., decline of Mughal and Ottoman empires and the  
self-isolation of China and Japan).

7.2 Inter-regionalism or Comparative Expectations

Analyze and compare the patterns for nationalism, state-building, and social reform in Europe and in other regions of the world.
Analyze and compare the global and regional causes and consequences of imperialism.

 7.2.1 Political Democratic Revolutions - Analyze the Age of Revolutions by comparing and 
contrasting the political, economic, and social causes and consequences of at least three 
political and/or nationalistic revolutions (American, French, Haitian, Latin American, or 
Chinese Revolutions)

 7.2.2 Growth of Nationalism and Nation-states - Compare and contrast the rise of the nation-
states in a western context (e.g., Germany, Italy) and non-western context (e.g., Meiji Japan).

 7.2.3 Industrialization - Analyze the origins, characteristics and consequences of industrialization 
across the world.  

 •  Compare and contrast the process and impact of industrialization in Russia, Japan, and one of  
   the following: Britain, Germany, United States, or France.
 •  Describe the social and economic impacts of industrialization, particularly its effect on women  
   and children, and the rise of organized labor movements.
 •  Describe the environmental impacts of industrialization and urbanization on various    
   people, places, and cultures.

 7.2.4 Imperialism - Analyze the political, economic, and social causes and consequences of 
imperialism. 

 •  Use historical and modern maps and other evidence to analyze and explain the causes and   
      global consequences of nineteenth-century imperialism, including the partition of Africa by   
   European imperialists, and impact of European and Japanese imperialism in India, Central Asia,  
   and East Asia. 
 •   Describe the connection between imperialism and racism, including the social construction   
   of race. 
 •   Describe imperialism in Africa and Asia by comparing British policies in South Africa, French   
   polices in Indochina, and Japanese policies in Asia.  
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7.3 Regional Content Expectations

Analyze the political, economic, and social transformations in Europe, Japan, China, and Africa.

 7.3.1 Europe - Analyze the economic, political, and social transformations in Europe.
 •  Analyze and explain Europe’s changing industrial and commercial relationship with South and   
   East Asia, Africa, the Caribbean and Pacifi c Islands. 
 •  Explain how democratic ideas and revolutionary confl icts infl uenced European society, noting  
   particularly their infl uence on religious institutions, social relations, education, marriage, family  
   life, and the legal and political position of women.
 •  Use historical and modern maps to describe how the wars of the French Revolutionary and   
   Napoleonic periods changed the geography of Europe.

 7.3.2 East Asia - Analyze the political, economic, and social transformations in East Asia.
 •  Japan: Explain key events in the modernization of Japan (Meiji Restoration) and the impact of the  
   Russo-Japanese War. 
 •  China: Describe key events in the decline and end of Qing China, including the Opium Wars and  
   the Taiping and Boxer Rebellions.

 7.3.3 Africa - Analyze the political, economic, and social transformations in Africa.   

WHG ERA 8 – GLOBAL CRISIS AND ACHIEVEMENT, 1900-1945

8.1 Global or Cross-temporal Expectations
Analyze the transformations in state power within and between societies, including rise the of Fascist and Totalitarian states, 
expanding imperialist movements, and struggles to challenge the consolidations of power, including revolutionary movements.  
Evaluate the changes in the global balances of military, political, economic, and technological power and infl uence in the fi rst half 
of the 20th century.

 8.1.1 Increasing Government and Political Power - Using examples, examine the expanding role 
of state power in managing economies, transportation systems, technologies, and other 
social environments, including the daily lives of their citizens.

 8.1.2 Comparative Power - Use historical and modern maps and other sources to analyze and 
explain the changes in global of the balance of military, political, and economic power 
between 1900 and 1945 (including the changing role of the United States). 

 8.1.3 Twentieth Century Genocide - Use various sources including works of journalists, journals, 
oral histories, fi lms, interviews, and writings of participants to analyze the causes and 
consequences of the genocides of Armenians, Romas (Gypsies), and Jews, and the mass 
exterminations of Ukrainians and Chinese. 

 8.1.4 Global Technology - Describe signifi cant technological innovations and scientifi c 
breakthroughs, and analyze how they both benefi ted and imperiled humanity. 

 8.1.5 Total War - Compare and contrast modern warfare and its resolution with warfare in the 
previous era; include analysis of the role of technology and civilians. 
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8.2 Inter-regional or Comparative Expectations

Assess the causes and consequences of the global and total wars during this era. Evaluate the growth and impact of innovations 
in science, technology, ideas, and ideologies. 

 8.2.1 World War I - Analyze the causes, course, and long-term consequences of World War I. 
 •  Analyze the causes of the war including nationalism, industrialization, disputes over territory,  
   systems of alliances, imperialism, and militarism. 
 •  Explain the major decisions made in the Versailles Treaty and analyze its spatial and political   
   consequences, including the mandate system, reparations, and national self-determination around  
   the globe.

 8.2.2 Inter-war Period - Identify the major political, economic, intellectual, and cultural 
transformations that shaped world societies between World War I and World War II.

 •  Examine the causes and consequences of the economic depression on different regions, nations,  
   and the globe.
 •  Describe and explain the rise of fascism in Europe and Asia.
 •  Compare and contrast the rise of nationalism in China, Turkey, and India.

 8.2.3 World War II - Analyze the causes, course, and global consequences of World War II.  
 •  Explain the causes of World War II, including aggression and confl ict appeasment that led to war  
   in Europe and Asia (e.g., Versailles Treaty provisions, Italian invasion of Ethiopia, Spanish Civil  
   War, rape of Nanjing, annexation of Austria & Sudetenland). 
 •  Explain the Nazi ideology, policies, and consequences of the Holocaust.
 •  Explain the military and diplomatic negotiations between the leaders of Great Britain, the Soviet  
   Union, and the United States and the spatial and political impact on the nations of Eastern   
   Europe and the world.
 •  Explain allied Post-World War II policies such as formation of the United Nations and the   
   Marshall Plan for Europe.
 •  Analyze the end of WW II as the dawn of the atomic age and the beginning of a bi-polar world.

 8.2.4 Revolutionary Movements - Compare two revolutionary movements of this era (Latin 
America, India, China,  the Arab World, and Africa) with at least one from the previous era. 

 8.2.5 Inter-regional Impact of Industrialism, Imperialism and War - Analyze the impact of World 
War II in Europe and in Japan, including devastation, effect on the population, and changes 
in government.

8.3 Regional Content Expectations

Explain regional continuity and change in Russia, Asia, the Americas, the Middle East, and Africa.

 8.3.1 Russian Revolution - Determine the causes and results of the Russian Revolution and the 
rise of Bolsheviks under Lenin to Stalin’s fi rst Five Year Plan, collectivization of agriculture, 
and military purges.

 8.3.2 Europe and Rise of Fascism and Totalitarian States - Compare the ideologies, policies, and 
governing methods of at least two 20th-century dictatorial regimes (Germany, Italy, Spain, 
and the Soviet Union) with those absolutist states in earlier eras. 

 8.3.3 Asia - Analyze the political, economic, and social transformations that occurred in this era, 
including

 •  Japanese imperialism
 •  Chinese nationalism and Civil War
 •  Indian independence struggle 
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 8.3.4 Americas - Analyze the political, economic and social transformations that occurred in this 
era, including

 •  Dollar Diplomacy/Economic Imperialism
 •  foreign military intervention and political revolutions
 •  nationalization of foreign investments

 8.3.5 Middle East - Analyze the political, economic, and social transformations that occurred in 
this era, including

 •  the rise of Arab nationalism
 •  the role of the Mandate system
 •  the discovery of petroleum resources

WHG ERA 9 –  THE 20TH CENTURY SINCE 1945:      
GLOBAL PROMISES AND PARADOXES 

9.1  Global or Cross-temporal Expectations

Analyze the reconfi gurations and restructuring of political and economic relationships in the Post-World War II era including the 
Cold War, and the relative changes in political, economic, and military power during this era.

Evaluate the impact of science and technology, global economic, and environmental issues on the interdependence among 
peoples  of the world. 

 9.1.1 Reconfi guration and Restructuring the Postwar World - Explain the changing confi guration 
of political boundaries in the world since 1945, including changes generated by the Cold 
War, the growth of nationalist sovereign states, and the fall of the Soviet Union. 

 9.1.2 Global Cold War - Analyze the political, military, technological, and intellectual causes, 
consequences, and major events of the Cold War.

 •  Explain why global power shifts took place and the Cold War broke out in the aftermath of   
   World War II.
 •  Trace major developments in the Cold War and develop an argument for why it ended and its  
   signifi cance as a 20th-century event.
 •  Describe the defi ning characteristics of the Cold War in Europe, Asia, Southwest Asia/Middle  
   East, and Latin America. 

 9.1.3 Demographic Changes - Compare causes, consequences, and major patterns of 
international migrations in the late 20th century with world population movements of 
the 19th century and the fi rst half of the 20th. Explain how population explosion and 
environmental change have altered conditions of life around the world.

 9.1.4 Universal Human Rights and Inequalities - Analyze the post-WWII spread of democracies 
and continuing economic/social inequalities. 

 •  Assess the degree to which both human rights and democratic practices have been advanced in  
   the world during the 20th century.
 •  Analyze causes of economic imbalances and social inequalities among the world’s peoples and  
   assess efforts made to close these gaps. 
 •  Ethnic Cleansing and Genocide: Compare the causes and consequences of late 20th century   
   genocides or mass exterminations to early 20th century examples (e.g., Rwandan, Cambodian,  
   Ukranian, and Armenian Holocaust).

 9.1.5 Post-Cold War Power - Analyze the causes and consequences of the world’s shift from 
bipolar to multipolar centers of economic, political, and military power.
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 9.1.6 Trends in Global Interdependence - Analyze impact of science and technology, global 
economic development, and global environmental and security issues on the continuing 
interdependence among people of the world; provide specifi c examples. 

 9.1.7 Historical Interpretation - Using specifi c examples, analyze the relationship between the 
globalizing trends in the economy, technology, and culture and the dynamic assertions of 
traditional culture, identity, and distinctiveness. 

9.2 Inter-regional or Comparative Expectations

Compare and contrast the independence and decolonization movements of this era.

 9.2.1 Decolonization and Independence Movements - Compare the independence movements and 
formation of new nations in India, Africa, the Middle East, Southeast Asia and explain how the 
relationships between former colonial peoples changed with the western colonizers.

9.3 Regional Content Expectations

Assess the regional struggles for and against democracy in South Africa, Latin America, Central and Eastern Europe, China,  
and Russia.

 9.3.1 Regional Political Struggles - Analyze the struggles for and against democracy in 
 •  South Africa
 •  Latin America 
 •  Central and Eastern Europe
 •  China

 •  Russia (former Soviet Union)  

 9.3.2 Middle East - Analyze the confl icts in the Middle East and explain the nature of the 
continuing confl ict. 


