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The revised standards for the Preparation of Early Childhood Education Teachers were 
presented at the State Board of Education (SBE) meeting on August 12, 2008. 
 
The standards presented (Attachment A) reflect the feedback received from selected 
groups/organizations, all Michigan teacher preparation institutions, and a random 
sample of intermediate and local school districts (Attachment B) for review and 
comment in March and April of 2005.  The document was sent to the Special Education 
Advisory Committee and parents for comment during August of 2008.  The responses 
were all positive.  Additionally, a letter of support was received from members of the 
early childhood education community (Attachment C) indicating that there have been 
numerous presentations about the proposed Early Childhood Education Preparation 
Standards provided by the Michigan Department of Education to Michigan Early 
Childhood Association members and parents.  The new standards were also reviewed 
by the SBE-appointed Professional Standards Commission for Teachers and are 
recommended for adoption by the SBE. 
 
It is recommended that the State Board of Education approve the Standards for the 
Preparation of Early Childhood Education Teachers, as discussed in the 
Superintendent’s memorandum dated August 25, 2008. 
 

STATE BOARD OF EDUCATION 
 

KATHLEEN N. STRAUS – PRESIDENT  •  JOHN C. AUSTIN – VICE PRESIDENT 
CAROLYN L. CURTIN – SECRETARY •  MARIANNE YARED MCGUIRE – TREASURER       

NANCY DANHOF – NASBE DELEGATE  •  ELIZABETH W. BAUER  
REGINALD M. TURNER • CASANDRA E. ULBRICH 

 
608 WEST ALLEGAN STREET  •  P.O. BOX 30008  •  LANSING, MICHIGAN 48909 

www.michigan.gov/mde  •  (517) 373-3324 

 



Attachment A 
 

 

Standards for the  
Preparation of Teachers of 

 
 
 
 

Early Childhood Education 
(ZA) 

 
 

 

 

 
Adopted by the Michigan State Board of Education 

<date> 
 

 2



 3

 
STANDARDS FOR THE PREPARATION OF TEACHERS OF 

EARLY CHILDHOOD EDUCATION (ZA) 
 

PREFACE 
 
Development of the Proposal 
 
Due to national and state attention to the needs of high quality programs and 
instructional opportunities for young children and changes in standards over the 
last two years, a referent group reflecting the interests of public and independent 
teacher preparation institutions and K-12 teachers worked on the revision of 
Michigan’s standards for the preparation of teachers of early childhood education.  
The committee began its work by reviewing the K-12 content standards in the 
Michigan Curriculum Framework, Early Childhood Quality Program Standards and 
adapting national standards from the National Association for the Education of 
Young Children.  The need for teachers prepared to address the learning of children 
with developmental delays during the early years prompted the committee to 
incorporate standards that address the Administrative Rules for Special Education 
regarding the preparation of teachers. 
 
To provide information and gather feedback on the proposal, a copy was forwarded 
to selected groups/organizations, all Michigan teacher preparation institutions, and 
a random sample of intermediate and local school districts for review and comment.  
As presented in this document, the standards reflect the feedback received. 
 
State Board of Education adoption of these standards typically leads to the revision 
of the certification test for teachers prepared to teach this content area.  Test 
development for revised Michigan Test for Teacher Certification (MTTC) in Early 
Childhood Education (ZA) will be scheduled according to the recommendation of the 
Standing Technical Advisory Council. 
 
Approval of Programs 
 
Teacher preparation institutions that wish to continue to offer programs to prepare 
early childhood education teachers are required to submit an application for 
program approval that demonstrates how the new standards are met throughout 
the proposed curriculum.  Candidates in current Early Childhood Education (ZA) 
programs will have up to two years to complete the old program.  The programs 
must be re-approved to show compliance with the new Early Childhood Education 
(ZA) standards.  Following initial approval, the specialty content program will be 
reviewed for outcomes through the national accreditation process. 
 



Proposed Standards for the Preparation of Teachers  
of Early Childhood Education (ZA)  

 
Content Guidelines/Standards Matrix 

 
College/University                                                                                                  
 
Program/Subject Area     Early Childhood Education                       Code   ZA       
 
Source of Guidelines/Standards  Michigan State Board of Education, September 2008 
 
Members of the Early Childhood Education Standards Committee recommend the following new requirements for the Early 
Childhood Education endorsement: 
 

• The Early Childhood Education major or minor may be utilized to complete an elementary certification program 
through option 2 of the elementary certificate standards. 

• Completion of an Early Childhood Education major must include a minimum of 30 semester credit hours. 
• Completion of an Early Childhood Education minor must be at least 20 semester credit hours. 
• In order to keep a focus on highly qualified elementary teachers, the following core content specialty areas must be 

evident in the program (Reading, Language Arts, Mathematics, Integrated Science, World Languages, Social Studies, 
and Fine Arts). 

• The Early Childhood Education endorsement may be added to a secondary certificate only in combination with a 
special education endorsement to allow for employment in an early childhood developmentally delayed placement. 

•  To add an Early Childhood Education endorsement to an existing elementary certificate, the program must be at least 
26 semester credit hours with 14 of those semester credit hours addressing learning related to birth through age 8 
children. 

 
DIRECTIONS:  List required courses on matrix and provide additional narrative to explain how standards are met.  If 
electives are included, they should be clearly indicated.  Adjust size of cells as needed. 
 
PROFICIENCY LEVEL RATINGS 
 
A – AWARENESS:   Possesses general knowledge of (exposure) 
 
B – BASIC UNDERSTANDING:   Ability to comprehend and apply (use) 
 
C – COMPREHENSIVE UNDERSTANDING:   A high level of understanding, application, and reflecting (proficient) 
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NO# 
 

Guideline/Standard 
Level of 

Proficiency 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

1.0 Promoting Child Development and Learning 
 
Candidates use their understanding of young children’s 
typical and atypical developing characteristics and needs, 
and of multiple interacting influences on children’s 
development and learning, to create environments that 
are healthy, respectful, responsive, supportive, and 
challenging for all children and in alignment with the 
State Board of Education’s Universal Education Vision and 
Principles. 

The preparation program provides candidates with 
a variety of opportunities to demonstrate: 

  
 

1.1 Knowledge and understanding of young children’s 
characteristics and needs, including multiple interrelated 
areas of child development and learning (including physical, 
cognitive, social, emotional, language, aesthetic domains, 
play), learning processes, and motivation to learn; 
 

C 

 

1.2 Knowledge and understanding of the multiple influences on 
development and learning, (i.e., cultural and linguistic 
context, economic conditions of families, health status and 
disabilities, learning styles, peer and adult relationships; 
children’s individual developmental and gender variations, 
and learning styles, opportunities to play and learn; family 
and community characteristics; the influence and impact of 
technology and the media); 
 

C 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

1.3 Use of developmental knowledge to create healthy, 
respectful, supportive, and challenging learning 
environments through such areas as curriculum, 
interactions, teaching practices, technology, and learning 
materials; 
 

C 

 

1.4 Knowledge and skills to promote young children’s 
physical and psychological health, safety, and sense of 
security including specifics about child abuse and 
neglect; 
 

C 

 

 1.5 Knowledge and skills to promote learning environments 
that demonstrate respect for each child as a feeling, 
thinking, self-regulating individual and also affirm each 
child’s culture, home language, individual abilities or 
disabilities, family context, and community; 
 

C 

 1.6 Knowledge and skills to create a learning environment 
that supports young children’s ability to learn and to 
make meaning from his/her experiences through play, 
spontaneous activity, and guided investigations; and 
 

C 

1.7 Application of their knowledge of theory and research to 
construct learning environments that provide achievable 
and challenging experiences for all children, including 
children with special abilities and children with disabilities 
or developmental delays. 
 

C 

 

 6



 
NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

2.0 Building Family and Community Relationships 
 
Candidates know about, understand and value the 
importance and complex characteristics of children’s 
families and communities as reflected in State Board of 
Education (SBE) Universal Education Vision and 
Principals.  They use this understanding to create 
respectful, reciprocal relationships that support and 
empower families, and to involve all families in their 
children’s development and learning. 
 
The preparation program provides candidates with 
a variety of opportunities to demonstrate: 

  

2.1 Knowledge about and understanding of family and 
community characteristics and the critical role both play 
in children’s development; 
 

C 

 

2.2 A variety of communication strategies that support and 
empower families and communities through respectful, 
reciprocal relationships; 
 

C 

 

2.3 Strategies that involve families in children’s 
developmental learning; 
 

C 
 

2.4 An understanding of the processes in initiating and 
developing an Individualized Family Services Plan (IFSP); 
 

C 
 

2.5 An understanding of the processes in initiating and 
developing an Individualized Education Program (IEP), 
state and federal policy, procedures, and laws; 
 

B 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

2.6 Strategies for clarifying and communicating sensitive 
issues with appropriate parties including but not limited 
to child abuse, neglect, hygiene, and nutrition; 
 

B 

 

2.7 Knowledge and understanding of community assets and 
resources including collaborative community services.  
The ability to actively assist families in seeking those 
resources; 
 

B 

 

2.8 Knowledge of signs of emotional distress, child abuse and 
neglect in young children, and follows appropriate 
procedures to report suspected abuse and neglect to 
authorities; and 
 

C 

 

2.9 Knowledge of the teacher’s role in transitioning, including 
the creation of a required transition plan for children with 
disabilities. 
 

C 

 

3.0 Observing, Documenting, and Assessing to Support 
Young Children and Families 
 
Candidates know about and understand the goals, 
benefits, use and misuse of assessment.  They know 
about and use systematic observations, documentation, 
and other effective assessment strategies in a 
responsible way, in partnership with families and other 
professionals, to positively influence children’s 
development and learning. 
 
The preparation program provides candidates with 
a variety of opportunities to demonstrate: 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

3.1 Knowledge and use of assessment including an 
understanding of the goals, benefits, and uses a 
systematic approach for connecting assessment to 
planning, implementing, and evaluating effective 
curriculum; 
 

C 

 
 

3.2 Knowledge about and use of ongoing systematic 
observation, documentation, screening tools and play 
based assessment, and other appropriate formative and 
summative assessment tools, and approaches embedded 
in assessment related activities in curriculum and daily 
routines; 
 

C 

 
 

3.3 Use of skills in conducting systematic observations, 
interpreting those observations, and reflecting on their 
significance in combination with other data for 
instructional decision-making; 
 

B 

 
 

3.4 Knowledge about and use of responsible assessment 
practices including administering assessment tools, 
adapting assessment tools for specific disabilities and 
needs (i.e. sensory motor disabilities, generation of 
reports, communication of results, and data driven 
decision making for alignment and adjustment of 
instruction and curriculum); 
 

B 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

3.5 Knowledge about positive assessment partnerships with 
families and other professionals.  Candidates articulate 
the value, appropriate use, and potential misuse of 
screening and referral practices.  They are able to 
demonstrate appropriate use of assessment and other 
supporting documentation for student instruction; 
 

B 

 
 

3.6 Knowledge and skills for integrating technology, inclusive 
of adaptive and assistive devices for children with 
disabilities, into assessment and instructional practices; 
and 
 

B 

 

3.7 Knowledge of the teacher’s role as a participant and an 
advocate during the development and use of an IFSP and 
IEP. 
 

B 

 

4.0 Teaching and Learning 
 
Candidates integrate their understanding of and 
relationships with children and families; their 
understanding of developmentally effective approaches 
to teaching and learning; and their knowledge of 
academic disciplines to design, implement, and evaluate 
experiences that promote positive behavioral supports 
and technologies which promote appropriate 
development and learning for all children. 
 
The preparation program provides candidates with 
a variety of opportunities to demonstrate: 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

4.1 Use of individual and group guidance and problem 
solving techniques to develop positive and supportive 
relationships with children; to encourage and teach 
positive social skills and interaction among children; to 
promote positive strategies of conflict resolution; and to 
develop personal self-control, self-motivation, and self-
esteem; 
 

C 

 
 

4.2 An ability to model and affirm anti-bias perspectives 
regarding development and learning; 
 

C 
 
 

4.3 Knowledge about the research and theory regarding early 
care and learning environments for all children (birth 
through age 8) that create optimal conditions which 
foster exploration and learning; 
 

C 

 

4.4 Essential dispositions and skills to develop positive, 
respectful relationships with children whose cultures and 
languages may differ from their own, as well as with 
children who may have developmental delays, 
disabilities, or other learning challenges; 
 

C 

 

4.5 Use of developmentally effective approaches which foster 
language and communication development embedded in 
every aspect of the learning environment and curriculum, 
thereby promoting appropriate literacy and cognitive 
development as foundations for continued educational 
success; 
 

C 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

4.6 Knowledge and understanding of the central concepts, 
inquiry tools, and structures of each content area, (i.e., 
literacy, science, mathematics, social studies, the arts, 
world languages, technology, physical education and 
health); 
 

C 

 

4.7 Implementation of the central concepts of core content 
areas in a developmentally appropriate manner drawing 
from a continuum of teaching strategies and multiple 
disciplines; 
 

C 

 

4.8 Ability to formulate and use action plans based on IFSP 
and IEP; 
 

C 
 

4.9 Understanding and skill in setting up and adapting all 
aspects of the indoor and outdoor environment to 
promote learning and development across all content-
areas for all children.  Understanding and skills must 
include adaptive and assistive devises for children with 
disabilities; 
 

C 

 

4.10 Utilization of incidental teaching opportunities by 
identifying and taking advantage of informal experiences 
to build children’s language, concept development related 
to core content-areas, and skills (i.e., diapering, meals, 
clean-up times, indoor and outdoor play, dressing, other 
routines, and transitions); 
 

C 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

4.11 Knowledge and skills to build meaningful learning 
environments and curriculum by focusing on children’s 
characteristics, needs and interests; linking children’s 
language, culture, and community to early childhood 
learning; use of social interactions during routines and 
play experiences; incorporating technology and 
integrative approaches to content knowledge; 
 

C 

 

4.12 Understanding and developmentally appropriate use of 
content knowledge in early education environments 
which include community building and classroom 
management with intentional experiences to foster social 
competence, child initiated experiences, and plan 
interactions moving toward child’s self-regulation and 
respect of peers, and pro social skills; 
 

C 

 

4.13 Knowledge of Michigan’s curriculum standards and 
age/grade level expectations and the appropriate 
implementation of those standards in the early childhood 
classroom, using and appropriately modifying a variety of 
instructional methods, and materials; and 
 

C 

 

4.14 Knowledge of disabilities, including, etiology, 
characteristics, and classification of common disabilities 
in young children and implications for development and 
learning in the early years. 
 

C 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

5.0 Becoming A Professional 
 
Candidates identify and conduct themselves as members 
of the early childhood profession.  They know and use 
ethical guidelines and other professional standards 
related to practices in early childhood education.  They 
are continuous, collaborative learners who demonstrate 
knowledgeable, reflective, and critical perspectives on 
their work, making informed decisions that integrate 
knowledge from a variety of sources.  They are informed 
advocates for sound educational practices and policies. 
 
The preparation program provides candidates with 
a variety of opportunities to demonstrate: 

  

5.1 An awareness of the value of life long professional 
development, participation in collaborative communities, 
and reflective informed practice; 
 

B 

 

5.2 Knowledge and application of legal and ethical guidelines 
and professional standards related to children and 
families; 
 

B 

 

5.3 Knowledge and utilization of integrated cross content and 
interdisciplinary personnel and resources for children who 
exhibit typical and atypical development and challenging 
behaviors; 
 

B 

 

5.4 An understanding of early childhood education as a 
professional field, and identification and involvement of 
oneself with professional organizations; 
 

B 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

5.5 Knowledge and utilization of information about early 
childhood and other professional groups, resources, and 
literature, and recognizing the benefits of cross-
disciplinary collaboration; 
 

B 

 

5.6 Knowledge of public policy issues, processes, and impact 
on the education of young children; 
 

B 
 

5.7 Knowledge and skills for informed advocacy for children, 
families, and early childhood education profession; 
 

B 
 

5.8 Self-reflective practices integrating knowledgeable, 
reflective, and critical perspectives on early education; 
 

B 
 

5.9 Knowledge and skills to participate as a team member to 
identify dynamics of team roles, interaction, 
communication, team building, problem solving, and 
conflict resolution; and 
 

B 

 

5.10 Understanding and the application of various models of 
consultation in diverse settings. 
 

B 
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NO# 

 
Guideline/Standard 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

Level of 
Proficiency 

6.0 *Field Experiences 
 
The preparation program provides candidates with a 
variety of opportunities to participate in early and 
ongoing structured and supervised field experiences in 
inclusive infant toddler (birth to 2 years), preschool, and 
early elementary programs.  Inclusive programs may 
include but are not limited to, children with differing 
socioeconomic status, disabilities or developmental 
delays, English language learners, limited language 
learners, and children with special abilities.  
 
Additional endorsement candidates must provide 
documentation regarding the completion of supervised 
and structured field experiences as determined by the 
teacher preparation institution. 
 
The preparation program provides candidates with 
a variety of opportunities to participate in: 

  

6.1 A substantial number of hours of early field experience, 
before student teaching for initial certification candidates.  
Field experiences include observation and participation in 
programs serving children at infant/toddler, preschool, 
and early and upper elementary levels in connection with 
coursework; 
 

* 

 

6.2 Student teaching experiences which occur in at least two 
of the three areas (i.e. infant/toddler, preschool and 
early elementary through grade 3) under the direction of 
a qualified cooperating teacher; 
 

* 
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NO# 

 
Guideline/Standard 

Level of 
Proficiency 

 
Narrative Explaining how 
Required Courses and/or 

Experiences Fulfill the 
Guidelines for Endorsement 

6.3 Experiences that include involvement, partnering, and 
communicating with families including participation in 
parent/guardian conferences; 
 

* 

 

6.4 Experiences where students must demonstrate 
knowledge and understanding of positive working 
partnerships with other adults in the educational setting; 
and 
 

* 

 

6.5 Field experiences where students develop the knowledge, 
understanding, and competence in planning for and 
guiding the work with other adults in the classroom 
setting, i.e. paraprofessionals and classroom volunteers. 
 

* 

 

 
* These standards do not have levels of proficiency.  Institutions either meet, or do not meet, these standards. 
 
 



Glossary 
 
Adaptive  or 
Assistive Devices 

Any device that is designed, made, or adapted to assist a 
person to perform a particular task.  For example, canes, 
crutches, walkers, wheel chairs, hearing aids, glasses, 
microphones, are assistive devices. 
 

Developmental 
Delays 

The term “Developmental Delay” addresses both the delays in 
the areas specified in the federal regulations and atypical 
development based upon professional judgment and information 
provided through multiple measures of assessment.  An ongoing 
process of observing a child's current competencies (including 
knowledge, skills, dispositions, and attitudes) informs the 
professional judgment and is used to help the child develop 
further in the context of family, care giving, and learning 
environments (referenced in the National Early Childhood 
Technical Assistance Center Notes Issue 21 July 2006). 
 

Developmentally 
Appropriate 

Instruction and learning opportunities that align with the 
developmental stage of the learner. 
 

Endorsement An endorsement is the authorization, based on the completion 
of a standards-based program of study and successful 
completion of appropriate assessment, which is attached to a 
teaching certificate that allows a teacher to be the teacher of 
record for a specialty content area. 
 

Etiology The cause of a disorder or disease as determined by medical 
diagnosis. 
 

IEP Individualized Education Program 
 

IFSP Individualized Family Services Plan 
 

Integrative 
Approaches 

Instructional approaches that make knowledge, learning and 
their resulting opportunities available to everyone, regardless of 
ability, learning style, race, ethnicity, religion, gender, or social 
class. 
 

ISD Intermediate School District 
 

MTTC Michigan Test for Teacher Certification 
 

Positive Behavior 
Support  

A positive behavior support system is a data-based effort that 
concentrates on adjusting the system that supports the student.  
Such a system is implemented by collaborative, school-based 
teams using person-centered planning.  School-wide 
expectations for behavior are clearly stated, widely promoted, 
and frequently referenced (SBE, September 12, 2006). 
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PSCT Professional Standards Commission for Teachers 
 

SBE State Board of Education 
 

Self regulation Utilization of a set of skills by which individuals manage their 
own choices and actions often internally and private, rather 
than being publicly regulated by other people. 
 

Social 
Competence 

Possessing the knowledge and skills which allows a person to 
appropriately interact with others in large and small groups. 
 

Transitions Movement across time, space and activities. Transitions may 
create inconsistencies and disruptions in continuity of 
experience which can interfere with feelings of security and 
learning. 
 

Universal 
Education Vision 
and Principles 

The principles of Universal Education reflect the beliefs that 
each person deserves and needs a positive, concerned, 
accepting educational community that values diversity and 
provides a comprehensive system of individual supports from 
birth to adulthood (SBE, September 12, 2006). 
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Attachment B  
 

Referent Committee 
 
Name Institution/Organization 
Alice Whiren Michigan State University 
Bonita Miller Spring Arbor University 
Darlene Schoolmaster Dearborn Public Schools 
Deb Sumner Grand Valley State University 
Elizabeth Sulzby University of Michigan 
Helen Hagens Central Michigan University 
Jacqueline Wood Michigan Department of Education 
Jean Mayfield Wayne County Community College 
Joanne Winkelman Michigan Department of Education 
Judy Levine Michigan Department of Education 
Kara Gregory Michigan Association Education of Young Children 
Karen Brantley Wayne County Community College 
Karen Menke Paciorek Eastern Michigan University 
Kathy Connor Hillsdale College 
Keith Myers Michigan Association Education of Young Children 
Laurie Nickson Michigan Association Education of Young Children 
Lindy Buch Michigan Department of Education 
Mary Donegan University of Michigan-Dearborn 
Nkechy Ezeh Aquinas College 
Regena Nelson Western Michigan University 
Sally Edgerton Saginaw Valley State University 
Shannan McNair Oakland University 
Sonja Drews Hillsdale College 
Yvonne Van Eye Calvin College 

 
Review and Comment requested from: 

Name Institution/Organization 
Dan Sternhagen Adams Township School District 
Jacqueline Brown All Saints Catholic School 
Ramelle Alexander Ann Arbor Hills Child Dev. Ctr. 
James Bird  Avondale School District 
Robert Kjolhede Beal City Public Schools 
David Micinski Benzie County Central Schools 
David Green Bible Truth Christian Academy 
William Mayes Bloomfield Township S/D #7F 
Alan Kantola Brimley Area Schools 
Mark Miller Byron Area Schools 
William Haverkamp Calvin Christian Middle School 
Robert Norton Cedar Creek Christian School 
Shelley Stockwell Charyl Stockwell Academy 
George Kelly Christian Leadership Academy 
Terry Boguth Coloma Community Schools 
Lisa Kennedy Corcoran House 
Duane Krogman Cowden Lake Bible Academy 
Rose Kelly Daycroft Montessori School 
Kenneth Burnley Detroit City School District 
Frank Nardelli Dove Academy of Detroit 
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Name Institution/Organization 
Dan Henry Eastern Washtenaw Multicultural Academy 
William Hinz Emanuel Redeemer Lutheran School 
Bruce Nelson Fairview Area School District 
Daniel Rathbun First Baptist Academy 
Diane Hofman Francis Reh PSA 
Lisa Bianchi Gateway Middle/High School 
Doug Collier Go Like The Wind School 
Zel Seidenberg Grand Blanc Academy 
Billiette Walter Great Lakes Academy 
Rhonda Provoast Hale Area Schools 
Victor Mayo Hazel Park City School District 
Kenneth Calvert Hillsdale Academy 
William Sitas Holy Ghost Lutheran School 
Daniel Diedrich Horizons Community High School 
Charles Taylor Immaculate Conception Elem. School 
James Hubbard Inter City Baptist School 
Marie Siporin Japhet School 
Gregory Webster Kaleva Norman Dickson School District 
DiAnne Pellerin L'Anse Creuse Public Schools 
Sandra Feeley Myrand Lakeview Public Schools (Macomb) 
Peggy Thompson Lenawee Christian School 
Lillia Dodson Louisiana Homes School 
Robert Olsen Manistee Area Schools 
Joyce Phillips Marshall Public Schools 
Charles Frisbie Mendon Community School District 
Mark Eitrem Mid-Michigan Leadership Academy 
Colleen Christensen Montessori Children's House 
Thomas Parker Mt. Olivet Christian School 
James Graham Napoleon Community Schools 
Douglas Law Niles Community School District 
Kenneth Storey Northville Christian School 
Donald Bultman Oakdale Christian School 
Louis Gregory Ontonagon Area Schools 
Carl Uberti Our Lady of the Lakes School 
Mike Wittucki Pansophia Academy 
Ronald Simon Pewamo-Westphalia Community Schools 
Jessie Kilgore Plymouth Educational Center 
Jacqueline Markus Providence Christian School 
Larry Cameron Richfield Christian Academy 
Sally VanHemert Rose Park Christian School 
C J Hoptensperger Salem Lutheran School 
Daniel Long Shoreline Academy of Business & Trades 
David Peden Southgate Community School District 
MaryAnn Palacios St. Ann Catholic School 
D Therese Korson St. Charles Catholic School 
Robert Bridges St. Francis Catholic High School 
Sue Grzegorczyk St. John Catholic School 
Warren Scheiwe St. Johns Lutheran Amelith School 
Mary Teresita St. Joseph's School 
Beth Dusseau St. Mary Catholic Central High School 
Suzanne Cowdrey St. Mary School 
William Besler St. Michael Lutheran School 
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Name Institution/Organization 
Carl Hall St. Paul Lutheran School 
Marcy Arnson St. Philip Middle School 
Jane Gee St. Therese Catholic School 
Karen Hutt Stoneridge Christian School 
Donald Vernon Tekonsha Community Schools 
James Pavelka Traverse City Area Public Schools 
Kenneth Hass Trinity Lutheran School 
Nancy Morgan Universal Academy 
Donald Myers Vestaburg Community Schools 
Lori Wood Warren Woods Christian School 
Stanley Spetoskey West Catholic High School 
Patrick Rowley Whitefish Township Schools 
Georgia Hubbard Woodward Academy 
Scott Behrens Adrian College 
Deborah Roose Albion College 
Mark Seals Alma College 
Jim Jeffery Andrews University 
Michael Williams Aquinas College 
Susan S. Hasseler Calvin College 
Karen Adams Central Michigan University 
Dennis Genig Concordia University 
Maxine Margesson Cornerstone University 
Alane Starko Eastern Michigan University 
Michelle Johnston Ferris State University 
Elaine Collins Grand Valley State University 
Robert Hanna Hillsdale College 
Leslie Wessman Hope College 
Karen Selby Kalamazoo College 
David Myton Lake Superior State University 
Robert Kimball Madonna University 
Esther Coleman Marygrove College 
Carole Ames Michigan State University 
Brad Baltensperger Michigan Technological University 
Debra Thatcher Northern Michigan University 
Mary Otto Oakland University 
Diane Joslin-Gould Olivet College 
Steve Barbus Saginaw Valley State University 
Delinda Crane Siena Heights University 
David Hamilton Spring Arbor University 
Charles Marske University of Detroit Mercy 
John Poster University of Michigan-Dearborn 
Rose Casement University of Michigan-Flint 
Paula Wood Wayne State University 
Gary Wegenke Western Michigan University 
Keith Myers Michigan Association for the Education of Young Children 
Olga Moir Michigan Association for Supervision and Curriculum Dev. 
Larry Campbell Michigan Association of Administrators of Special Education 
Glen  Walstra Michigan Association of Nonpublic Schools 
Jerry Robbins Michigan Association of Colleges of Teacher Education 
Susan McParland Michigan Association for Children with Emotional Disorders 
Beth Grzelak Directors and Representatives of Teacher Education Programs 
Kathleen Barker Michigan Council for Exceptional Children 
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Name Institution/Organization 
Charles Anderson Michigan Education Association 
David Hecker Michigan Federation of Teachers and School Related Personnel 
Dan Quisenberry Michigan Association of Public School Academies 
Joanne Welihan Michigan Elementary and Middle School Principals Association 
Robert Brenner Allegan ISD 
Mary Vratanina Cheb-Otsego-Presque Isle ESD 
James Feil Eastern Upper Peninsula ISD 
Douglas Dodge Clare-Gladwin RESD 
Lawrence Lloyd Clinton County RESA 
Dennis Stanek Delta-Schoolcraft ISD 
Johanna Ostwald Dickinson-Iron ISD 
Albert Widner Eaton ISD 
Thomas Svitkovich Genesee ISD 
Graydon Blank Gogebic-Ontonagon ISD 
Michael Kenney Traverse Bay Area ISD 
Thomas Lanway Alpena-Montmorency-Alcona ESD 
Michael Matlosz Gratiot-Isabella RESD 
Robert Henthorne Hillsdale ISD 
Dennis Harbour Copper Country ISD 
William Mayes Huron ISD 
Jann Jencka Ingham ISD 
George Hubbard Ionia ISD 
Thomas Caldwell Iosco RESA 
John Graves Jackson ISD 
W. Craig Misner Kalamazoo RESA 
Michael Weiler Kent ISD 
James Hund Barry ISD 
Joseph Keena Lapeer ISD 
Stephen Krusich Lenawee ISD 
Sally Vaughn Livingston ESA 
Michael DeVault Macomb ISD 
Charlene Myers Manistee ISD 
June Schaefer Marquette-Alger RESA 
Jeanne Oakes Mason-Lake ISD 
Terrence Conklin Mecosta-Osceola ISD 
Lawrence Godwin Menominee ISD 
Clark Volz Midland County ESA 
Michael Dewey Bay-Arenac ISD 
Donald Spencer Monroe ISD 
George Stamas Montcalm Area ISD 
Michael Bozym Muskegon Area ISD 
Robert DeVries Newaygo County RESA 
Vickie Markavitch Oakland Schools 
Thomas Pelon Oceana Intermediate School District 
Karen McPhee Ottawa Area ISD 
Robert Jones C.O.O.R. ISD 
Richard Lane Saginaw ISD 
Dan DeGrow St. Clair County RESA 
Jeffrey Siegel Berrien ISD 
Jay Newman St. Joseph County ISD 
Tony Parker Sanilac ISD 
John Hagel Shiawassee Regional ESD 
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Name Institution/Organization 
Carol Socha Tuscola ISD 
Jeffrey Mills Van Buren ISD 
William Miller Washtenaw ISD 
Marlene Davis Wayne RESA 
Lynn Bollman Wexford-Missaukee ISD 
Robert Redmond Branch ISD 
Chris Wigent Calhoun ISD 
John Ostrowski Lewis Cass ISD 
Mark Eckhardt Charlevoix-Emmet ISD 
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     August 12, 2008 

Attachment C 

 
Kathleen Straus, President 
Michigan State Board of Education 
608 West Allegan St.     P.O. Box 30008 
Lansing, MI  48909 
 
Dear President Straus and Members of the State Board of Education: 
 
We attended the August 12, 2008 State Board of Education Meeting and were very pleased to have the State 
Board consider approval of the Standards for the Preparation of Early Childhood Teachers.  These standards have 
been thoroughly discussed and supported by the Early Childhood community and we look forward to their 
adoption at the next State Board of Education meeting.  
 
These standards bring the preparation of teachers of young children consistent with the national standards set by 
the National Association for the Education of Young Children. (NAEYC)  They are complimentary to the new 
elementary standards for the preparation of teachers, kindergarten – fifth grade all subjects.  Given that teachers 
who choose early childhood must meet both the early childhood and elementary standards, they will certainly be 
highly qualified for educating young children with and without disabilities. 
 
The standards are the result of the hard work by many individuals over a great number of years.  Numerous 
discussions took place with facilitation by representatives from the Michigan Department of Education at a 
number of venues, such as Michigan Association of Early Childhood Teacher Educators, Michigan Association 
for the Education of Young Children, Michigan Council for Exceptional Children and Michigan Early Childhood 
Education Consortium.  Personally, we facilitated several discussions of the standards at early childhood meetings 
with school district administrators, teacher educators, classroom teachers, university students and parents.   The 
general consensus was overwhelming support for the new standards.  Given the length of study in the 
development of these standards we feel confident that college and university teacher education programs are 
ready for full implementation of the standards.   
 
The adoption of these standards will better prepare teachers to provide a high quality learning environment for all 
children.  We are encouraged by the support shown by the State Board of Education members and we look 
forward to the approval of the standards at the next meeting.    
 
Sincerely, 
 
 
 
Mary Trepanier-Street,Ed.D.    Karen Menke Paciorek,Ph.D. 
Associate Dean School of Education   Professor 
University of Michigan-Dearborn   Eastern Michigan University  
 
Department of Teacher Education 313 Porter   Ypsilanti, MI  48197 734.487.3260 
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