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Introduction
 
The Transformation Model addresses four specific areas: 1) developing teacher and school leader effectiveness, which includes replacing

the principal who led the school prior to commencement of the transformational model; 2) implementing comprehensive instructional reform

strategies; 3) extending learning and teacher planning time and creating community-oriented schools; and 4) providing operating flexibility

and sustained support.
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PART A: REFORM TEAM PERSONNEL

 

 

 
Please list the individuals involved in the development of this reform/redesign plan.  Use a separate line to list each individual, and

include name, title or role, and email contact information. 
 
Cha Rhonda Edgerson, Principal Timbuktu Academy --edgersonc@gmail.com

Brenda A. Parker, Superintendent Timbuktu Academy --brendaparker@mac.com

Warrington S. Parker, President, Magnum Management Co. --wsparkerjrinc1@mac.com

Anthony Lee, Third Grade Teacher  --anthony.lee29@yahoo.com¨

Karla Washington, Family Service Worker   --zenia.cw@gmail.com¨

Lakeyshia Ford, Faculty Member¨-- lakeyshiaford@gmail.com

Anne Hatthaway, Para-Professional¨ -- ahathaway@timbuktuacademy.com

Irving Knott, Parent -irv.knott@gmail.com
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PART B: TEACHING AND LEARNING PRIORITIES

 

 

 
State 2-3 big ideas for your reform/redesign plan that are intended to change teaching and learning in your school.  At least one of

these should be instructional in nature.  (These should come from the data dialogue that initiates your planning efforts.) 
 
Timbuktu will implement three "big ideas" in the reform/redesign plan that are intended to change teaching and learning in 2012-2016; 1)

Implementing a Data-Driven Instructional Learning Cycle, for improved instruction and enhanced student learning by mastering the Common

Core State Standards, 2) Building a school-wide consistent Student Classroom Behavior and Teaching Culture, a foundation for successful

instruction and student learning, 3) Implementing an Embedded Teacher Professional Development System, to introduce, support and

sustain the implementation of the reform/redesign plan.

I. Implement a Data-Driven Instructional Learning Cycle

In August 2012, Timbuktu teachers received Professional Development training to implement a Data-Driven Instructional Learning Cycle,

including several days on how to analyze student data (workshop agenda attached). The system described by Santoyo. In Driven By Data,

and in Leveraged Leadership, were tailored to Timbuktu. The Professional Teaching and Learning Cycle developed by the Southwest

Educational Development Laboratory (SEDL) was also an influence.

The purpose of the Data-Driven Instructional and Learning Cycle is to directly impact Timbuktu's classroom instruction and student learning.

It is a vehicle for teacher collaboration and sharing, to improve alignment of curriculum and instruction, and to use assessments to determine

student's mastery of the Common Core State Standards.

The Cycle consists of six components: Collaboration, Assessment, Analysis, Action, Culture and Observations of teachers with feedback and

coaching.

Timbuktu teachers received training in eight steps in the cycle:

Collaboration: Training in strategies to collaborate on improving instructional planning by planning their yearly curriculum starting with the end

of school year in mind. Faculty collaborated on identifying and understanding the State Standards, and standards students missed on the

past MEAP tests

 

Assessment: How to develop rigorous formative and summative pre and post assessments and the importance of interim assessments

Analysis of Pre-test: Administer pre-test and conduct an analyses using the results to prepare lesson plans and teaching strategies to teach

the Standard(s) at the class and individual students level

Action: Implement instructional strategies

Analysis of Post Assessment: After teaching the planned lessons, administer the post assessment; analyze the results to improve instruction

Administer Interim Assessments: Every 4-6 weeks, administer interim assessments, analyze use the results to improve instruction.

Observations: Timbuktu's principal, observes each teacher at least twice a week, giving feedback and coaching weekly

Classroom Culture: Build a consistent school-wide student classroom culture for successful instruction and student learning. A cultural audit

will be administered twice yearly

II. Classroom Behavior and Culture System

The successful implementation of Timbuktu's Instructional and Learning Cycle requires a supportive classroom culture.

Timbuktu will train teachers in February 2013 in a two-day workshop to build a supportive classroom behavior and culture system based on

five principles developed by Doug Lemov, author, Teach Like A Champion, with a team from Uncommon Schools. They have also developed

a Train-the-Trainer workshop on this subject for school leaders

The workshop is designed to support Timbuktu teachers in creating a structured learning environment and in creating an engaging classroom

culture. The techniques will address how to effectively teach classroom routines to students, how to give clear directions to students, how to

get 100% of students to follow the teachers directions and participate in lessons, how to incorporate joy into the teacher's instruction, and
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how to use praise and positive framing to support strong relationships with Timbuktu students.

Two Timbuktu administrators on the Priority Transformation Team attended the November Train-The-Trainers workshop in New York.

Timbuktu's principal will attend the workshop in December and will assist in training

Timbuktu teachers to implement the system

III. Implement a Highly Effective Embedded Professional Development System

Timbuktu will implement an Embedded Professional Development System. The system is guided by several researched based approaches

and tailored to Timbuktu. Killion and Roy's Backmapping Model for Planning Results-Based Professional Learning, Killion, J. & Roy, P.

(2009). Becoming a Learning School. Oxford, OH: NSDC. and Learning Forward. (2011). Standards for Professional Learning. Oxford, OH:

Author, and the work of Parry Graham and William M. Ferriter Building a Professional Learning Community at Work: A Guide to the First

Year. Solution Tree (Nov 2009)

It is absolutely critical to have highly trained effective teachers at Timbuktu. Effective teachers are directly related to high student academic

performance. The embedded PD training for teachers will be implemented to introduce and sustain the new programs in the Academy's

reform/redesign plan. There will be regular PD's on continuous improvement of the Data-Driven Instructional and Learning Cycle, teacher

training on data analysis to the individual student level, with skills to develop rigorous assessments, effective lesson plans and teaching

strategies. There will be re-enforcement training for teachers on implementing the new student classroom behavior and culture system and

PD's based on the principal's teacher observations, and committees assigned to assist with identifying development needs.

The Academy will assure that the PD information is embedded in the classrooms, with the principal conducting twice weekly teacher

classroom observations, reviewing student work, test results and teacher evaluations.

 
 
 
State what data were used to identify these ideas. 
 
The three key "big ideas" for Timbuktu's reform/redesign plan are based on the following supporting data and rational. Timbuktu did not have

a Data-Driven Instructional and Learning Cycle in place before August 2012.

 

Support for this Big Idea: There was some staff training conducted in 2010/2011 on how to analyze student data to inform instruction.

Timbuktu saw some student growth, but not nearly enough.  The attached MEAP tables demonstrate a slight increase in proficiency levels as

a result of a focus on teacher training in student data analysis that took place in 2010-11. Although the staff training took place, the

implementation was not fully applied. This was recognized through review of lesson plans that were not driven by data, teacher observations,

lack of data dialogue meetings, and the absence of strategies that would improve instruction. This information helped the school leadership

realized that most teachers needed additional training and in how to effectively analyze the MEAP and Scantron test results to inform

instruction.

 

In addition, the slight increase in MEAP over the years makes the case that when teachers received some training, they seem to apply part of

it to good effect. In third grade, reading increased in proficiency from 12% to 23%; fourth grade: 39% to 49%; fifth grade: 20% to 34%; sixth

grade: 22% to 26%; seventh and eighth grade showed no growth.  In math although the gains were slight, it also demonstrates that proper

training around the use of data and following through will bring better results.

 

Also, effective use of student data is further demonstrated from the disaggregated analysis of scores by teachers and grade level for second

grade on the NWEA and Scranton which points out that Timbuktu students are not being well prepared in Kindergarten and first grade in

order to handle the rigors of second grade. On the Scantron 2011 fall data, 2nd grade failed to meet their target gains by 82% in reading and

84% in math. As a result of this analysis, Timbuktu will focus its attention on providing curriculum and training for Kindergarten, first and

second grade teachers, in the math and reading area and provide the teachers with reading and math coaches to ensure effective
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transference.

Based on research and best practices, Timbuktu understands that implementing data driven instruction and decision-making systems will

improve instruction and student achievement.

 

In the past three years, there has not been a consistent Classroom Behavioral Culture at Timbuktu which is necessary for building conditions

for improved instruction and student learning. The successful implementation of the Instructional and Learning Cycle, the effective

implementation of the curriculum and effective instruction requires a consistent supportive classroom behavioral culture.

Support for this "big idea" is based on information/data collected from the disciple and suspensions record during the 2010-2011 (See

attachment). Also there were principal observations of classrooms in which no consistent behavioral expectations were apparent and teacher

complaints about students' behavioral issues in class were interfering with student learning. The lack of consistency between grade levels

was making the understanding and internalizing of expectations difficult for students learning. There has been an inordinate amount of time

spent on classroom behavioral concerns rather than on bell-to-bell teaching and learning. Therefore, after much research Timbuktu will

conduct PD training of teachers in 2013 to build a supporting classroom behavior and culture system implementing the five Principles of

Classroom Culture, developed by Doug Lemov, author, Teach Like A Champion and an Uncommon Schools team.

The Job Embedded Professional Development "big idea" is supported by principal classroom observations, teacher evaluations, reviewing

student work and conducting coaching sessions with teachers. Over the past several years, teams of teachers have attended, professional

development training workshops on subjects such as, ZooPhonics, Reading and Writing as a Process, Singapore Math, Reading Workshop,

Whole Brain Teaching, Calendar Math, Pattern-Based Writing teaching resulting in an initial excitement and interest, but frustration

eventually overcame teachers and implementation of the program was not done with fidelity.

 

Regardless of the PDs teachers have attended, we find that the information is not fully utilized unless they have support in applying in their

classroom. There is a lack of support in application to teachers specific classroom construct.

 

Beginning in 2013 and continuing through 2016, the Academy will use data and committees as part of an ongoing cycle of instructional

improvement as a determinate of teacher PD needs. In the past, Timbuktu did not have a systemic way of observing teachers in the

classroom as a way of determining PD needs, nor did the Academy have a PD committee, a curriculum committee nor was the School

Improvement Committee focused on teacher PD.¨The Academy will use detailed analysis of the school administrator's observations using the

Danielson's model and Go-Observe to assist in identifying PD needs along with establishing the PD Curriculum Committee and having the

School Improvement Committee involved in PD suggestions. The Go Observe system enables school administrators to conduct their

classroom Observations and Walkthroughs in a totally mobile and paperless environment on an iPad based upon the Danielson Framework.

The results from these observations, as well as the results garnered from the Teachscape camera "Lucy" a teacher observation and

evaluation tool provided by MAPSA will help to identify PD needs to strengthen teaching practices. ¨

There will be Professional Development training for staff on classroom culture and behavior and the embedded system will be in place to see

that there is consistency across Timbuktu.
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PART C: DEVELOP/INCREASE SCHOOL LEADERSHIP AND TEACHER EFFECTIVENESS

 

 

 
Describe how the building principal was replaced or how the existing principal meets the 2 year rule. Please include the leader's

name and discuss how the leader meets the criteria for a turnaround principal.  
 
Timbuktu's Board of Directors appointed Cha-Rhonda Edgerson Principal of Timbuktu Academy K-8 in the 2011-2012 school year, for a

period of 2011-2016. Cha-Rhonda meets the criteria for a turnaround leader for a variety of reasons. Cha-Rhonda earned her Bachelor's

Degree from Wayne State University in Elementary Education. She continued her education at the University of Detroit Mercy where she

obtained her Masters Degree in Educational Leadership and also her Administrators Certificate. While receiving her formal training at the

Universities, Cha-Rhonda acquired knowledge through her courses in school improvement systems, as well as experience in summative,

formative and interim assessments and student data analysis. These courses gave her a strong foundation in a data-driven school

redesign/transform process.

Cha-Rhonda was a classroom room teacher at the elementary and middle school level for ten years prior to becoming an Assistant Principal.

She served in that position for six years until she was appointed Principal of the elementary school in 2011- 2012 of the elementary school.

Cha-Rhonda was an effective classroom teacher before taking on various administrator roles - director of curriculum and assistant principal.

She is an instructional leader that has great credibility with teachers. She has the great ability to guide, direct and influence people. Another

important factor that adds to her effectiveness is that she grew up on the east side of Detroit, knows the community and is held in high regard

by the parents and community. Further, she understands the need to transform Timbuktu and has been a part of outlining the actions

required to transform the school. She has been a supportive and contributing participant in all strategic meetings with the Board,

Superintendent and Management Company.

Timbuktu Academy of Science and Technology (TAST) looks for someone to be the principal who: ¨- Is an instructional leader with a vision

for the school, has the capacity to impact and influence the teachers for whom he/she is leading. The willingness to share effective practices

and stays current with researched based curriculum and pedagogy. Is a highly effective communicator, with a passion to lead and inspire

those for whom he/she is in charge and understands the business side of the school. ¨- The willingness to work tirelessly for the benefit of all

children and staff and is a collaborator. Has a belief that schools exist for the sole purpose of educating children and giving them an

opportunity to have equity in their education. Someone that has the belief that all children have greatness, can achieve, and that closing the

achievement gap is a reality. -Someone who thoroughly understands the community in which he/she serves. ¨(See attachments of her

credentials and the Principal's job descriptions.)

 

--Responsible persons: Superintendent; Management Company

 
 
 
Detail the collaborative (teacher and principal) process used to create a teacher and leadership evaluation plan and explain how

the evaluation includes student growth as a significant factor.  
 
Timbuktu's teacher and principal evaluation process is guided by the Academy's participation as a member of the TEAMS project, a federal

research project administered by MAPSA (Michigan Association of Public School Academies). Through this collaboration with the TEAMS

project, Timbuktu is provided with teacher and principal evaluative tools, Charlotte Danielson's Framework, Teachscape camera and the

"Vanderbilt Assessment of Leadership in Education "VAL-ED" for the principal that includes student growth as a significant factor. (See

Attached)
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Timbuktu completed research on the Charlotte Danielson evaluation model in November 2012 and there was collaborative effort by teachers,

principal and the TEAMS projects in selecting it as Timbuktu's evaluation model for 2012-2016. Timbuktu faculty received training on the

Danielson model as well as given her book to read. This evaluation tool includes rubrics related to Danielson's four domains of teaching.

These four domains will be used by Timbuktu. There will also be an end of year evaluation summary spreadsheet of rubric scores for

professional development purposes based upon the principal conducting a minimum of one 30-45 minute informal classroom observation, a

minimum of one 30-45 formal classroom observation, and a number of short observations throughout the year. Student growth indicators are

a significant component as measured by multiple assessments results of students: the formative and summative test results  including

assessments results from  Scantron, MEAP and Study Island.  The two main teacher observations will include the teacher's self-assessment

rubrics. The principal will compile observation rubrics and the final observation rubric at the end of the year. These rubrics will be developed

in the spring of 2013.

 

For 2012-2016, Timbuktu's principal evaluation will utilize the "Vanderbilt Assessment of Leadership in Education, VAL-ED, an instrument for

assessing principal instructional leadership. This tool and process was collaboratively selected by the principal, superintendent, CEO of the

management company, and TEAMS project. In addition, Timbuktu will comply with The Revised School Code (Excerpt) Act 451 of 1976,

380.1249 Performance evaluation system for teachers and school administrators. See Attached

 

The principal of Timbuktu will have a formal evaluation twice a year by the superintendent, CEO of the management company and board

chair.   The key evaluation tool includes rubrics related to VAL-ED's six core components of effective leadership, including student growth

goals.  VAL-ED provides an aggregate profile, of data based on feedback from multiple perspectives, Timbuktu teachers, administrators and

improvement team. The principal evaluation includes longitudinal data on student academic growth.

In addition, an end of year evaluation summary, spreadsheet of rubric scores for professional development purposes for the principal based

upon the superintendent conducting a minimum of one 30-45 informal observation, of the principal, a minimum of one 30-45 formal

observation and a number of short observations throughout the year. The two main observations will include the principal's self-assessment

rubrics, and the superintendent will compile observation rubrics and the final observation rubric. These rubrics will be developed in the spring

of 2013. (See Attached Timeline Calendar)

 

For the 2012-2016 school year, the evaluative steps for teachers Timbuktu will adhere to :

 

1. self-assessment, identification of priorities

2. goal-stetting conference and conversations with administrator, leading to Professional Development Plan

3. the Data-Driven Instructional Learning cycle - weekly formal classroom evaluations and post-conferences, collecting of artifacts, data to

provide evidence that teachers are meeting and exceeding the standards. Observations: minimum of 45 minutes or entire period; pre-

conference first and post conference within 5 days.

4. the Mid-Year Review, February.  If areas in which proficiency has yet to be demonstrated they are identified during the mid-year review.

5: continued visit, documentation and artifacts gathered to support proficiency or lack of proficiency. For those which proficiency has yet to be

demonstrated: A Monitored Growth Plan, frequent meetings to determine progress, assistance and support. Teachers and administrator

continue to gather documentation, artifacts and visit classrooms to support proficiency or lack of proficiency in the standards. (If mid-year

review goes well, a summary evaluation/end-of-year review in the month of April/May); however, visits and weekly Timbuktu Academy of

Science and Technology will continue.

6: summary evaluation/end-of-year review end of evaluation cycle. If not 'proficient' or higher on standards, placed on a "Monitored" growth

plan following year. If a second consecutive year rating = 'developing' (i.e. not proficient) one or more of same standards ="Directed" growth

plan, with serious possible outcomes. April/May¨

Back to Step 1. Reflection and self-awareness are critical to effective teaching and learning.
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For the 2012-2016 school year, the evaluative steps for the principal Timbuktu will adhere to are:

 

1. In August the Principal will reflect on self-assessment, identification of priorities .

2. Goal-setting conference between the Superintendent, CEO management company, board chair, principal to reach agreement on goals,

review the process

3. An evidence collection period for principal, evaluator to gather information; Superintendent to observe practice

4.  A mid-year Superintendent review to provide ongoing, timely feedback

5. An end-of-year summative review to assemble all summary information, conference to review and discuss

6. Summative performance rating to complete the review signed by principal and evaluator

7. Development of growth plan and/or implementation of consequences

 

--Responsible: Superintendent, CEO, Teacher, Principal 
 
 
Specify how the school will identify and reward school leaders, teachers, and other staff members who have increased student

achievement. Additionally, describe how the school will remove leaders and staff members who have been given multiple

opportunities to improve professional practice and have not increased student achievement outcomes.  
 
Timbuktu's teacher and principal rewards and incentives are predicated on our being a member of the TEAMS project grant administered by

MAPSA, 2011-2016. While Timbuktu is engaged in the TEAMS project no additional incentives are encouraged for teachers or the principal.

The TEAMS project provides monetary gains by our participation in the Project through the "Teacher Incentive Fund Grant. The goal is to see

if school leaders and teachers will increase their effectiveness through financial incentives. Therefore Timbuktu certified teachers have the

opportunity to earn up to 15% of their base salary based on the following criteria and formula. (See attached TEAMS stipulations for

providing rewards and incentives document.)

 

Each teacher's performance will be measured according to the criteria/ formula that consistently and effectively demonstrates results in each

subject area, grade and building across the schools. The following pillars will be used to evaluate Timbuktu's teachers' performance:

--Achievement growth (current students) =40%

--Achievement growth (prior year students) =15%

--School-wide performance =15%

--Third-party observation of teacher effectiveness=30%   (See attachment)

 

The leadership also has the opportunity to receive up to 15% of her base salary based on the following criteria/formula:

 

--School-wide student achievement performance growth =50%

--Teacher student growth performance=16.7%

--Third-party observations of school leader effectiveness=13.3%

--Val-ED Assessment -360 degree review of school leader effectiveness= 20%  (See attachment)

 

Timbuktu teachers who have been given multiple opportunities to improve professional practice and have not increased student achievement

outcomes and have been given professional development support and scaffolding and still fail to met the standards of the school and/or their

students do not reflect mastery of material they may be put on probation. The probation of the teacher will include strict additional

professional development plan predicated on the needs of the teacher obtained through Timbuktu's Data-Driven Instructional Cycle.

However, depending on the history of the teacher, if deemed necessary, and more beneficial for the students learning, their one year at-will
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contract will not be renewed. The school will avail the teacher placed on the "Monitored" growth plan with mentor teachers, modeling

provided by veteran teachers, technical support with Power school, coaching, etc. The evaluation is based on perception, data, process data

and student achievement data.

 

Each teacher, leader and staff member at Timbuktu is on an at-will yearly contract and can be removed at anytime a person is not performing

adequately enhancing students academically. The first step depending on the teacher is probation and a plan of action to improve with

coaching and weekly meetings with the principal. In terms of staff, the principal makes a recommendation to the Superintendent and CEO of

the Management Company and in regards to the principal removal the Superintendent recommends to the CEO in consultation with the

Board.

 

--Responsible persons: Superintendent, Management Company, Principal

 
 
 
Describe plans and timelines for ongoing, high quality, job embedded professional learning (subject specific pedagogy,

differentiated instruction or a deeper understanding of the community served). Show how professional learning is aligned and

designed to ensure that staff can facilitate effective teaching and learning and have the capacity to successfully implement the

school reform strategies.  
 
At Timbuktu, our Professional Development (PD) plan for 2012-2016, is a collaborative effort between teachers, administrators, Management

Company, stakeholders who are part of the PD committee. We have input through teacher surveys and achievement data from local,

national, and state assessments. Results from implementing Timbuktu's Data-Driven Instructional Learning Cycle, principal teacher

classroom observations. Beginning 2012-2016 we will add a parent component to the committee. Research clearly shows that family

involvement improves academic outcomes for our students.

Our Professional Development is aligned to the School Improvement Plan. Timbuktu plans and timelines are for ongoing, high quality, job

embedded professional learning, and shows how professional learning are aligned and designed to ensure effective teaching and learning

and effective classroom culture, the effective implementation of the reform/redesign plan, the Instructional Learning Cycle, developing a

student and faculty culture, and assessing to make sure the Academy fosters a continuously embedded teacher professional development

system.

Timbuktu's implementation plan of an ongoing, high quality; job embedded professional learning system is influenced by the work of Killion

and Roy's Backmapping Model for Planning Results-Based Professional Learning, Killion, J. & Roy, P. (2009). Becoming a Learning School.

Oxford, OH: NSDC. and Learning Forward. (2011). Standards for Professional Learning. Oxford, OH: Author.¨The Professional Development

Committee (PDC) is charged with the careful monitoring of PD planned activities that are implemented to meet the Instructional Learning

Cycle goals for improving teaching and student achievement. Moving forward we will be meeting on a monthly bases. (See attachments)

In the defining Timbuktu's PD committee the group will utilize the Backmapping model outlined by Killion and Roy. The Backmapping model

is a tool staff developers can use to plan results-based professional development. The process is driven by the end result Timbuktu wants.

There are five phases: ¨

Phase 1: Determine student-learning needs by analyzing data¨

Phase 2: ¨Determine educator's knowledge, skills, attitudes and behaviors based on student learning needs

Phase 3: ¨Conduct analysis of available professional development interventions¨

Phase 4: ¨Select and implement a professional development intervention including an evaluation¨

Phase 5: ¨Provide ongoing support, coaching and feedback.

The Backmapping model holds that for teacher learning to truly matter, "it needs to take place in a more active and coherent intellectual

environment, one in which ideas can be exchanged and an explicit connection to the bigger picture of school improvement is made.
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Professional teaching and learning must be embedded in the operational and organizational structures where teachers can practice what

they are learning."

The Professional Development Committee, with the principal and Superintendent of Timbuktu will put the plans together, (1) Utilizing the

guidelines of the set procedures and guidelines so that the committee can function efficiently. (2) Articulating professional development

strategies such as action research, study groups, teacher collaborative that focus on looking at student work; (3) Focusing on use of data to

drive decisions regarding PD opportunities; (4) Routinely reviewing multiple sources of data from professional development activities and

documenting the link to student achievement. (5) Communicating implementation results to stakeholders and the public.

At Timbuktu, in the 2012-2016 school year, we will align our assessment data to the curriculum, with the professional development resulting

from the results and continuous ongoing professional development, and monitoring of new initiative until the new program is working

masterfully, and resulting in greater student achievement.

Timbuktu Academy's Professional Development Committee will be tasked to select professional development topics that reflect the needs of

the school and support the three "big ideas" in Timbuktu's redesign plan: ¨

 

-Job-embedded, supported by coaching, modeling, observation, and feedback based professional learning communities and learning teams.

-Data driven using formative and summative data as and research based and linked to analysis of teaching and student learning

-Focused on specific curriculum content and pedagogy needed to teach the academic content effectively. ¨

-Have the capacity to be implemented with fidelity to the design of the professional learning cycle, and can be continuously monitored for

implementation and feedback. ¨

-Inclusive of stakeholder input for making decisions about program improvement. ¨

-Include input from the Principal gathered from information during his/her classroom observations, scrutiny of student work, review of faculty

lesson plans, reflective videos of the faculty work in the classroom, and discussions and feedback sessions with staff. (See PD Calendar)

 

-- Responsible persons: Superintendent, Management Company, Principal

 
 
 
Detail how the school will implement strategies, such as increased opportunities for promotion and career growth, and/or flexible

working conditions, designed to recruit and retain staff to meet the needs of students in a transformational school.  
 
For the 2012-2016 school year Timbuktu has specific paid leadership opportunities provided by the TEAMS project. Several of the leadership

opportunities are paid positions ($4000 per year) that are available to the teachers for example: serving as mentor teachers who continue to

teach in the classroom, Professional Learning Community leaders, and coordinating assessment test. ("Teach one - teach all."). For all of

these opportunities teachers will receive training and coaching strategies, protocol and best practices.

Timbuktu staff through the TEAMS (MAPSA) project has an opportunity to work in the program called train-the trainer model to build the

capacity required to train every teacher at Timbuktu. Timbuktu was asked to identify three teachers to serve as mentor teachers and one

teacher to serve as the Professional Learning Community (PLC) leader. ¨In terms of attracting and retaining staff at Timbuktu, the school

makes the job postings attractive by marketing the school's flexible scheduling, competitive wages and pay incentives that are offered to

staff. TIMBUKTU ACADEMY uses three major avenues to recruit teachers and staff, MAPSA, Wayne RESA and Michigan Talent Bank and

Teach for America. There are also funds that are part of the grant that have been allocated to recruiting teachers in certain shortage areas.

For the 2013-2016 school year Timbuktu will also implement a program whereby retired teachers who are experts in their field and want to

work part-time will be hired. The benefit will be that part-time teachers will help to facilitate rapid turn around. They will used decrease

classroom size, promote smaller groups in the classroom, new teacher will received a level of expertise to complement their work, a hole will

be filled while the less experienced teachers are learning. In addition, it will provide flexible hours for younger teachers with families. More

important this arrangement will result in higher achievement by students. Timbuktu's leadership believes that the value of such a program
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cannot be underestimated in boosting student success.

 

Responsible persons:  Management, Principal
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PART D: COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES

 

 

 
Specify how the school will use data to identify and implement an instructional program that is research-based and aligned from

one grade to the next, as well as with state standards. 
 
Timbuktu will use data to identify and implement instructional programs that are researched-based and aligned from grade to grade to the

next, as well as with state standards.

 

During the 2011-12 school year at one of the collaborative assessment data dialogue meetings, with teachers, principal, school improvement

team, reviewing the 2010-11 MEAP reading scores it was determined that many students were reading years below grade level and that

perhaps the curriculum and instruction were not effectively meeting the needs of Timbuktu's students.

 

The schools collaborative dialogue team devised a plan to change the reading program for the 2011-2012 school year in grades 3-8 by

implementing several researched based instructional programs to improve areas of weakness, and a plan to provide small group instruction

to ensure students' diverse needs were being met. Journey's Houghton, Mifflin, School Publisher reading program was adopted for K-6 and

Phonics First, Study Island and Zoophonics  for K-3rd. Making Meaning, a read aloud program which uses a scripted approach to teach

comprehension skills and utilizes "think-alouds" to encourage discourse and a deeper understanding of the story elements was adopted for

grades 7-8.th

 

As a result of these changes in program, the scores on the 2012 MEAP in third grade reading increased in proficiency from 12% to 23%;

fourth grade 39% to 49%; fifth grade 20% to 34%; sixth grade 22%to 26%. Although seventh and eighth grade showed no growth, it was

agreed that those grades needed to be further analyzed for efficacy and to determine whether there is a need to switch to something else

and/or provide imbedded teacher coaching. It was also surmised that students at those grade levels needed motivation to read more. To

foster a love for independent reading the Accelerated Reading program was implemented in 2012 to ensure students have access to ample

supply of books which match their interest and reading level.  Based on research, this program has helped to motivate students to read while

tracking their reading comprehension.

 

In addition, it was also determined through collaborative data dialogue that the disaggregated scores by grade level illustrated; second grade

on the 2010-2011 NWEA and the base line scores of the 2012 fall Scranton indicated Timbuktu students in kindergarten and first grade are

not being well prepared to handle the rigors of second grade. On the Scantron 2012 fall data 2nd grade failed to meet their target gains by

82% in reading and 84% in math. (see attachment, Ed Performance) As a result Timbuktu must focus its attention on providing curriculum

and training for kindergarten, first and second grade teachers, in the math and reading area and provide the teachers with reading and math

coaches to ensure effective transference.  The School Improvement Committee, principal and teachers concur that the instructional material

is adequate, but the effective transference may be the issue. Staff training will continue until the programs mentioned above are firmly

embedded into the culture of the school. 

 

Other examples of how Timbuktu utilizes data to identify and implement an instructional program based on research are the 2010 MEAP

scores. They show only 3% of the 4th graders proficient in writing and only 7% of  7th graders were proficient.  As a result Timbuktu instituted

the Pattern Based writing program. The 2011-2012 MEAP scores show writing increased to 20% in 2011 and decreased 0% in 2012 in 4th

grade. Seventh grade shows a steady increase from 6% in 2010, 11% in 2011 and 33% 2012. Also, Timbuktu incorporated a new reading

program in 2011 to address the low MEAP reading scores in all of the grade levels. The 2012 scores with the exception of 4th grade

increased. The MEAP scores may indicate that the 4th grade instructor was not using the reading or writing program with efficacy, therefore
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embedded professional development may be necessary. (See MEAP Scores attached)

 

To continue to improve a data use for evidenced-based instructional programs a data coach started in January 2013. She will assist teachers

in developing student assessments, which are aligned with state and national curriculum standards. Will inform teachers on the use the data

to improve student performance to drive student data qualifiers, focus on curriculum, curriculum audit, alignment, scope and sequence units

of study, standards unwrapping, curricular review process, alignment of intervention and enrichment materials, focus on instruction,

instructional coaching in support of best practices, support for systematic focused results-based vertical and horizontal. Timbuktu has created

a data wall to track individual classes progress. The data wall will help teachers monitor student progress and ensure that students who need

additional intervention receive the support they need. A calendar has been developed for meeting times and types of meetings based on the

recommendations of the National Staff Development Council (See attached.) The School improvement team is charged with having data

dialogue conversations that include setting goals in areas identified for improvement, examining best practices to be used school-wide, and

identifying bench-marks to measure growth in student achievement.

 

Given Timbuktu's intentional effort in implementing purposeful data driven instructional cycles, resources and programs currently in place will

undergo a review process. It will commence the end of the 2012-13 school year and continue. It will include grade level teachers, school

administration, school improvement plan committee, and parents. (See attached steps)

 

In the recursive monitoring and improvement process, decisions will be made collaboratively. Data will be used to support the integration of

new initiatives that are evidenced-based.

 

Responsible persons Grade level teachers, school administration, school improvement committee, and parents

 
 
 
Describe how the school promotes the continuous use of individual student data (such as formative, interim and summative) to

inform and differentiate instruction to meet individual student needs.  
 
Timbuktu Academy's plan for the rapid turn-around for the 2012-2016 year is to promote the continuous use of individual student data to

inform and differentiate instruction to meet individual students needs by implementing the Instructional Learning Cycle influenced by the work

of Paul Santoyo in Driven by Data, and Leveraged Leadership and the Southwest Educational Development Laboratory (SEDL), Professional

Teaching and Learning Cycle. The Instructional Learning Cycle provides the foundation for instruction excellence.

In August 2012, during the Academy's retreat, the Timbuktu teachers were trained in the following eight-step cycle. ¨Collaboration: Training in

strategies to collaborate on improving instructional planning by planning their yearly curriculum starting with the end of school year in mind.

Faculty collaborated on identifying and understanding the State Standards, and standards students missed on the past MEAP tests

Assessment: How to develop rigorous formative and summative pre and post assessments and the importance of interim assessments

Analysis of Pre-test: Administer pre-test and conduct an analyses using the results to prepare lesson plans and teaching strategies to teach

the Standard(s) at the class and individual students level

Action: Implement instructional strategies

Analysis of Post Assessment: After teaching the planned lessons, administer the post assessment; analyze the results to improve instruction

Administer Interim Assessments: Every 4-6 weeks, administer interim assessments, analyze use the results to improve instruction

Observations: Timbuktu's principal, observes each teacher at least twice a week, giving feedback and coaching weekly

Classroom Culture: Build a consistent school-wide student classroom culture for successful instruction and student learning. A cultural audit

will be administered twice yearly

Workshops on how to aggregate the assessment data using Orange Grove which warehouses Timbuktu data was also conducted during the
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August week. Orange Grove is a web-based tool built for school performance management; it helps schools identify learning needs,

implement interventions, monitor progress, determine effectiveness, and highlights areas for potential course corrections that can help

schools achieve desired performance goals. Each week the students are dismissed early given the faculty 2 hours to work collaboratively to

work on breaking down the data in order to address individual students. (See the forms required to determine individual students needs and

grouping of students.)

During the 2012-2016 school years Timbuktu has also retained the services of Red Cedar Solutions. Orange Grove is an offshoot of Red

Cedar. Red Cedar's strength as a company is in its rich understanding of data and the ability to turn data into useful information. Through

Orange Grove they collect the data, analyzed, and present to users in ways that will assist thorough utilization of the student assessment

data. Maria E. (Kenis) Wallev and, the Educational Specialist from the Read Cedar Solutions Group to inform teacher on how to use the data

to improve student performance to drive student data qualifiers. ¨1. Focus on Curriculum¨--Curriculum Audit, Alignment, scope and sequence

units of study, standards unwrapping, curricular review process, alignment of intervention and enrichment materials, focus on instruction,

instructional coaching in support of best practices, support for systematic, focused, results-based vertical and horizontal.

PLCs¨--Support for scaffolding and differentiating instruction, instructional planning, focus on assessment, formative, summative and

diagnostic assessment use to determine instructional strategies and make instructional decisions, assessments aligned with standards and

curriculum, data to drive school improvement initiatives, comprehensive performance management system (recursive school improvement

process), assessment data used to systematically guide and support individual student needs --Focus on Culture and Leadership¨--Establish

common language for shared leadership and teacher leadership focused on student achievement

Further, Timbuktu has been working with JoAnn Hurd Andrees, the assigned Intervention Specialist to ensure their understanding of how to

look at the data and gear it to individual student data. Timbuktu is also working with Garnet Green, from RESA who serves as the schools

School Improvement facilitator.     (See Types of data conversation and PD calendar"for timeline)

Responsible person: Principal, School Improvement Team
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PART E: INCREASED LEARNING TIME AND COMMUNITY ENGAGEMENT

 

 

 
Explain how the school will establish schedules and strategies that provide for increased time for all students to learn core

academic content by expanding the school day, week or year (specify the amount of time added). Include enrichment activities for

students and increased collaboration time for teachers.  
 
This year, Timbuktu has increased the school day by 30 minutes. Dismissal is now at 4:00 instead of 3:30.

For the 2012-2016 school years, Timbuktu has set aside every Friday from 2:00 - 4:30 for the Professional Development time. The students

are dismissed early on Fridays. There are also days set aside for meeting with the Principal for reviews and feedback during their planning

period. ¨All addition instructional time has been focused on strategies and initiatives and goals on the aligned to the Common Core State

Standards in all subject area.

Timbuktu regular school day is nearly two hours longer than the traditional public school day, allowing many students extended reading

classes and an extended math class with tutoring available during and after school, block schedule for the middle school which allows for

longer class time. ¨(See attached schedules)

--Responsible person: Principal, Superintendent, and Management

 
 
 
Describe strategies for continuous engagement of families and community. Detail how the school will provide for the ongoing

family and community engagement.  
 
Timbuktu formed a parent involvement committee in the spring 2012. Committee members are parents, board members, the CEO of the

management company, teachers and the principal of Timbuktu. The purpose is to research and collaborate on strategies to increase parent

involvement so that they better understand how to assist with enhancing their child(ren) academic success.

The committee has had one meeting reviewing and evaluating the current strategies, the planned strategies and successful models being

used in other schools. The committee invited a speaker from Family and Community Services to share successful models. The committee

will remain in existence 2012-2016 meeting every other Board meeting, working collaboratively to increase parental involvement in Timbuktu.

They will also develop a parent survey and conduct parent interviews in order to ascertain how to better involve parents and to determine the

effectiveness of the strategies implemented.

Timbuktu leadership has realized through experience and research that parental and community engagement has long been identified as

having a clear and positive relationship on the success of children's academic performance.

Academic Focus-Parent Involvement Strategies Implemented 2011-2012 Focusing on Academics to be Continued 2013-2016

-A parent portal is open on Power School so that parents have access to their student's school information and are encouraged to use the

portal to stay in touch with their child's progress. Teachers are required to make weekly calls to keep the parents involved and engaged. -

Reading Night: The program, is focused on family literacy and bringing families together to participate in literacy-building activities. ¨-Yearly

career fair. In the spring TAST invites men and women representing varied careers in the community to participate in the annual fair.

It provides the students with opportunities to see if they are interested in working a particular career.

Timbuktu Current Traditional Social Outreach Activities for Parents including, but are not limited to the following activities (part of the school

culture): ¨Karamu Celebration and -Umoja Karamu Celebration -A thanksgiving and a winter holiday feast open to the entire school

community

-Yearly talent show where parents are also invited to perform. ¨-Open Houses - School is open to the community twice a year with food

served. -Quarterly Parent Teacher Conferences. Parents pick up students report cards
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-Recognition of Very Involved Parents (VIPs) at an annual Family Involvement Breakfast.

-Annual Family Pot Luck picnic with food, basketball, baseball, football and table games. This event is held jointly with two other African

Centered education schools at Belle Isle in June

-Parents Are Teachers To (PATT). The parent organization conducts monthly meetings at the school and regularly sponsors fund raising

events

-Monthly Family Nights Family Nights with food, student entertain, presentations about curriculum, and materials and information that are of

critical importance to parents, such as information about health fairs or special programs that can help both students and families

- New Student Orientation. The school host two mandatory orientations for parents to ensure they understand school policy and culture and

the academic expectations. At that time, the parents are asked to sign a compact agreeing to the terms of the school's expectations

-Awards Brunch. Students are recognized for their scholarly achievement and their adherence to the Umoja Principles (character traits).

Outreach Strategies to Increase Parent Involvement 2013-2016

-Timbuktu has a family liaison person on staff with a plan to add a voluntary parent working with her to increase her effectiveness in outreach

to include more community member involvement in workshops. The family liaison staff member currently deals with providing social services

for the school community and the plan moving forward is to add workshops.

The purpose of the added outreach strategy is to provide celebratory activities and workshops to bring the community together. This strategy

adheres to the school's philosophy of an African Centered school bringing the entire community together to educate the children. "It takes a

village." It also builds improved relationships between parents and teachers. This leads to increased parent involvement with homework, in

reading to their children, and in leading activities such as Family Math and Parent Groups. As teachers work with parents, they develop new

respect for the resources that parents can bring to education, and parents gain greater appreciation for the work teachers do.

Timbuktu's additional practices/strategies, adding to current practices of increasing parent and community involvement, have been influenced

by the following websites: ¨-National PTO Network www.ptotoday.com/parent involvement/; ¨-National Campaign for Public School

Improvement, Project Appleseed www.projectappleseed.org  -Education World

http://www.educationworld.com/a_admin/admin/admin294.shtml.

 

Timbuktu will continue to monitor participation and effectiveness of the strategies used to involve parents by working with the parent

involvement committee, continuing to employ parent sign in sheets, as well as conducting parent surveys at the end of the school year. (See

Calendar of Parent Events)
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PART F: PROVIDING OPERATIONAL FLEXIBILITY AND SUSTAINED SUPPORT

 

 

 
Describe how the district will provide the school with operational flexibility (staffing, calendars, time, budgeting) to implement a

comprehensive approach to substantially increase student achievement and increase graduation rate.  
 
For the 2012-1016 school year, Timbuktu's Superintendent has given the Principal autonomy to determine within the framework/parameters

of the Michigan guidelines, the flexibility to an effective job as outlined in her job description to lead the school to bring about improved

student learning and greater achievement. The Principal also works collaboratively with the finance officer in in determining budget

allocations.

The Academy's school budget supports the staffing of Flex Teachers (Para Professionals) to assist the certified teachers to work with

students in small groups. The budget also provides the opportunity to hire tutors to support students in math and reading. The class schedule

is flexible enough to allow for ability grouping of students in math and reading.

Further as a PSA, TAST has operational flexibility - the school has it own governing board with control over budget, schedule and staffing.

The school has no union contract. ¨

-- Responsible persons: Superintendent, Management, and Principal

 
 
 
Describe how the district will ensure that the school receives ongoing, intensive Technical Assistance and related support from

the district lSD, Michigan Department of Education, or other designated external partners or organizations.  
 
During the 2012-2016 school year, Timbuktu will ensure that the school receives on-going, intensive technical assistance and related support

by working closely with Garnet Green, our assigned school improvement facilitator (ISD Wayne RESA) and JoAnn Hurd Andrees, Michigan

State University, the assigned Intervention Specialist. They will guide the school's leadership team through the multi-tiered phases of the

Priority Model. They will be invited to the School Improvement team meetings, when needed plan and conduct teacher professional

development programs, attend faculty meetings, open to observe classrooms, provide feedback to the school leader and the Superintendent.

The Transformative University through Wayne RESA also offers workshops and programs.

 

In addition, Timbuktu is in the second year as a part of the MAPSA T.E.A.M.S. project, a research project that's part of the federal Teacher

Incentive Fund, designed to provide intensive professional development and other resources to improve student achievement while

enhancing the skills of teachers and school leaders. As a result of TAST participating in this project, the school receives support and

resources that impacts the school effectiveness. Working with James Henderson, the Quality School Facilitator for T.E.A.M.S the school

receives Val-Ed Leadership training, access to video captures working to support the Danielson Framework, Vanderbilt educational

leadership assessment tool, training in understanding and looking at data and how to customize individual learning plans, etc. T.E.A.M.S

works with Timbuktu to support and sustain its efforts to ensure the successful implementation of the Transformational Plan. We anticipate

this support will continue through the 2015 year at which time the Timbuktu will continue with the same support for the school using the

training and expertise we have gathered throughout our working relationship with TEAMS.

Further the school will receive support from the Golden package data survey through Michigan State University.

--Responsible persons: Superintendent, Management, Principal, and Teachers.
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Attachment #1 -- Attachment to Timbuktu Academy of Science and Technology 
Reform Plan  

 
 

 
Principal Job Description 

 
Timbuktu Academy of Science and Technology 

Principal 
 

Timbuktu Academy is an outstanding urban charter public schools that closes the 
achievement gap and prepare low-income students to graduate from college. At 
Timbuktu, whether you are an administrator, custodian or teacher, our number one 
priority is that every child who walks through our doors is greeted with a smile, a 
hug, or touch, and provided with an enjoyable learning experience. We work hard 
toward our goals of improved student achievement, accountability for all, parent and 
community involvement, and safe learning and work environments. We know all 
students have what it takes to go to college. We believe all students have greatness 
within and special, unique talents. We are committed to developing and supporting 
each student’s intellectual curiosity and support their success in the classroom and in 
their communities. We know also know that without great teachers and leaders, 
nothing else matters and that there is no limit to learning 
 
About Timbuktu Academy 
Timbuktu is located on the east side of Detroit. Timbuktu Academy of Science and 
Technology was created to extend African-Centered learning experiences. The school 
was formed in 1995 by Malkia Brantuo and Bernard Parker when charter school 
legislation was passed.  
 
The name of Timbuktu was chosen because Timbuktu is a city in Mali, West Africa, in 
which the University of Sankore stood as an ancient seat of advanced learning. 
 
In its inaugural year (1997-98), Timbuktu serviced Timbuktu’s serviced grades K-3. 
Each following year one grade was added until reaching 8th grade. Timbuktu 
Academy initially enrolled sixty-seven (67) students, with fifty-eight (58) being 
certified for attendance by Wayne RESA, the Intermediate School District which 
Timbuktu Academy belongs. The school currently serves 350 students K-8. 
 
Behind our efforts at Timbuktu Academy are a powerful vision and a clear mission. 
Together they define our common aim and purpose. All staff is expected to conduct 
themselves and their work in a manner consistent with the mission toward 
realization of the vision. 
 
Vision, Mission and Beliefs 
To build and maintain a model African-centered institution founded on integrity that 
holistically nurtures the development of critical thinkers who use science and 
technology to improve the quality of life for families and communities around the 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
10800 E. Canfield . Detroit, Michigan 48214 
Ph: 313.823.6000  --  Fax: 313.823.9748 
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world. 
 
Mission Statement 
To involve the students, families, teachers and community in designing a holistic 
approach to learning that provides students with a firm academic, applied scientific 
and moral educational experience via a rigorous African-centered curriculum. Social, 
emotional, cultural, and physical activities will be an integral part of the learning 
experience. Teaching and learning will have integrity, be constructive, be applied, 
and have a strong emphasis on core competencies, and critical thinking toward the 
enhancement of the total child. 
 
Beliefs Statement 
We believe: 
That schools have the responsibility to create environments where every child can 
learn at his and her level of ability; that all children have the right to a high quality 
education; that all children are capable of learning; that dedication, practice, and 
commitment will ensure educational and personal development; that schools should 
educate and prepare children for social as well as academic achievements; that 
schools should provide an enriched and challenging curriculum aligned with the 
State's Core Curriculum, infusing African and African-American History and Culture 
through research. 
 
Job Description 
The Principal at Timbuktu is charged with the administration of the school according 
to the mission, philosophy, and policies set forth by the Board of Directors.  The 
principal will strategically implement the school’s mission through effective 
leadership and management of all stakeholders, including faculty, staff, student, 
parents, and the community. The Principal has full authority and supervises and 
oversees the daily operations of the school. The principal is responsible for leading 
and developing a dynamic faculty who will prepare the students to succeed to and 
through college. The principal also represents the school officially in the community. 
 
Many specific and general administrative functions may be identified as tasks and 
obligations to be executed by the Principal.  These specific functions and duties 
include, without limitation, the following: 
 
General Duties and Responsibilities 
 
♦ Provide leadership which fosters a positive teaching and learning environment 

and encourages faculty, staff and students to perform to their highest abilities. 
♦ Serve as an instructional leadership, by providing support and expertise to the 

staff daily 
♦ Work to dramatically improve student achievement by leading the educational 

program. 
♦ Administers the School in accordance with procedures, policies, budgets, 

directives and principles established by the Board of Directors and Management 
Company and seeks clarification when in doubt about the existence or 
interpretation of such guidelines. 

♦ Plans and manages, in collaboration with the Business Manager, the School’s 
finances and material resources as efficiently and effectively as possible. 

♦ Represents the School professionally, responsibly and effectively to the parents, 
existing and prospective students, and the community at large. 
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Students 
♦ Creates, in collaboration with the assistant principal/faculty/staff, a positive 

atmosphere of learning in which students of all levels, needs, and cultural and 
ethnic backgrounds feel physically and emotionally safe.  

♦ Ensures that students with special needs be referred to the Educational Therapist 
and that a special program and/or referral be determined according to each need.  

♦ Works with student organizations in carrying out their activities. 
 
♦ Disciplines students as needed which may result in suspension and/or expulsion 

from school. 
♦ Ensures that all student records and files are managed and updated and secured. 
♦ Ensures the monitoring of attendance records and patterns and addresses 

attendance problems. 
♦ Assists in ensuring safety on school field trips and monitoring the permission slip 

process. 
♦ Ensure effective exam preparation to ensure student success 
♦ Work with appropriate staff to ensure the smooth administration and 

effectiveness of the after school enrichment programs 

Faculty/Staff 
♦ Recruits and retains competent and effective teachers 
♦ Plans and implements an orientation for new staff members 
♦ Conducts and/or provides for in-service training during faculty meetings and/or 

retreats throughout the school year. 
♦ Plans and coordinates three two-day faculty/staff retreats during the school year 

(fall, spring and summer) and one two-week retreat before school opens and one 
one-week at the end of the school year. 

♦ Conducts monthly faculty meetings. 
♦ Supervises and evaluates the teaching performance and professional 

development of the faculty and provides growth enhancement opportunities to 
ensure continuing instructional excellence.  In addition, explores and encourages, 
where appropriate, implementation of effective, innovative educational strategies. 

♦ Twice a year prepares a written evaluation of the teaching performance of each 
contract teacher. 

♦ Lead faculty to ensure that all staff are providing  well-managed and rigorous 
daily lessons, reasonable and effective daily homework, and regular and 
productive afterschool tutoring 

♦ Foster commitment among faculty and staff to the development and fulfillment of 
the school’s mission and objectives 

♦ Hold teachers accountable for meeting high standards for student academic and 
behavioral performance 

♦ Work with staff on all curricular, instructional, assessment, and professional 
development issues and activities to ensure data drives classroom instruction. 

♦ Work with staff to foster consistency among staff in enforcing the Student and 
Family Handbook and other school-wide discipline policies 

♦ Facilitate positive faculty dynamics 
♦ Work with Special Education Coordinator to ensure accommodations, IEP 

modifications, and counseling needs are met 
♦  Promote a culture of continuously improving teaching practice through 

professional development, collaboration, modeling, and  collaborative planning 
amongst the faculty and staff  

♦  Coach, develop and grow leaders from within the organization, giving 
opportunities to staff to develop new skills, develop their own  leadership and 



 4 

improve their craft  
♦  Use data to inform practice and drive decision-making and instruction at the 

school  
♦ Provides guidance and assistance to teachers who may be confronted with 

parental demands, complaints or interferences. 
♦ Schedules time early in the school year and at the end of the school year to meet 

with each teacher to discuss and evaluate yearly goals. 
♦ Schedules recess and after school faculty/staff duties. 
♦ Plans class schedules and determining teaching assignments. 
♦ Assists the Business Manager with the management of the office operations and 

the evaluation of the staff’s effectiveness. 
♦ Represents staff opinions and concerns to the Board of Directors and 

Management Company. 
♦ Informs faculty/staff, as required by the Board of Directors and Management 

Company, of information, decisions, plans or developments. 
♦ Organizes and implements the substitute teacher policies and procedures.   
♦ Ensures that the policies in the Personnel Handbook are adhered to and carried 

out. 
♦ Visits classrooms to observe and evaluate teaching staff.  Inspects and monitors 

teacher syllabus and semester curriculum plans, as necessary. 
♦ Serve as point person for all students and families 

Curriculum 
♦ Oversees the review and development of the curriculum and selection of 

textbooks and instructional materials based on data analysis. 
♦ Continuously evaluates the effectiveness of the curriculum in terms of 

challenging, stimulating, and motivating each student to reach his/her potential. 
♦ Oversee curriculum development and assessment 
♦ Implement effective internal and external assessment systems and use data to 

inform decisions 
♦ Ensure strong consistency within the school program and curricular alignment 

with state and other rigorous standards 
♦ Select and share effective curricular and instructional practices from and with 

other schools 
♦ Ensures that the curriculum goals are being met in all subjects at each grade 

level. 
♦ Assists in the planning and coordination of field trips. 
♦ Assists in planning and implementing effective assembly programs and site 

activities. 
♦ Oversees the organization, implementation and processing standardized tests 
♦ Assists in developing progress reports. 
♦ Assists in reading and editing progress reports and parent communications. 
♦ Stays current with recent developments in educational methods and other areas 

of educational development.  Attends conventions, conferences, and educational 
meetings, as they seem advisable. 

Finances 
♦ Works with Business Manager on preparation of the annual budget. 
♦ Plans, carries out, and completes school programs within scheduled budgets, 

making recommendations as necessary. 
♦ Assists Business Manager in determining with teachers and staff what equipment 

and supplies are vital for school operation and include same in budget. 
♦ Supervises all purchases of necessary services and supplies. 
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♦ Reviews and approves invoices and bills. 

Administration 
♦ Is attentive to the general welfare of the Timbuktu Academy, its faculty/staff and 

student body, and is prepared to perform any service for the immediate benefit 
of the school. 

♦ Maintains the health, safety, and welfare requirements in accordance with legal 
guidelines. 

♦ Works with business manager to prepare and implement the budget and the 
school’s adherence to it. 

 
♦ Assists with the annual revision of Personnel Handbook, Parent/Student 

Handbook, and School Community Directory.  
♦ Plans and posts the yearly school calendar and distributes copies to in accordance 

with state law, Board of Director the faculty/staff, the Parent group and the 
parent community. 

♦ Assists the Board of Directors and Management Company in public relations 
activities, preparation of brochures, and preparation of newspaper releases. 

♦ Schedules and monitors fire and earthquake drills.  
♦ Ensures the compliance as required from State, City and County agencies, and 

the Department of Social Welfare.  
♦ Sets up rules and regulations as they become necessary and keeps faculty/staff 

informed. 
♦ In collaboration with the Management Company, determines faculty/staff 

salaries. 
♦ Keeps the school community well informed of school activities, rules and 

regulations. 
♦ Ensures that all letters and correspondence from the school office are proof read 

and approved. 
♦ Ensures inventory records of supplies, books and equipment are maintained. 
♦ In collaboration with the Business Manager, monitors and maintains adequate 

safety and security conditions and procedures. 
♦ Recommends major site repairs, modifications and improvements. 
♦ In collaboration with the Management Company, manages and evaluates 

custodial and security services. 

Parent Group 
♦ Attends Parent Group meetings and activities when possible 
♦ Approves all notices and correspondence sent home by Parent Group 
♦ Coordinates activities of the Parent Group to insure consistency with school 

policies and philosophy. 
♦ Meets weekly with Parent Group chair. 

Other Duties 
♦ Performs such other duties as may be assigned by the Board of Directors or 

Management Company. 

Qualifications: 
♦ Our ideal candidate would possess a Bachelor’s Degree (required), Master’s 

Degree (preferred) with a teaching credential, and certification (preferred). 
♦ A minimum of 3-5 years of leadership and in developing instructional expertise in 

a low income school with demonstrated exemplary results. 
♦ Capacity to define a vision, build teams, be an instructional leader, and achieve 

results despite tremendous obstacles 
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♦ Passionate belief that all students can achieve at the highest levels, regardless of 
demography, Solid ability to use data in the decision making process. 

♦ Care deeply about the growth and well being of the students in his/her charge, 
♦ Ability to create, monitor, and maintain systems that enhance organizational 

efficiency. 
♦ Strong analytical and problem-solving skills 
♦ Strong organizational skills; extremely careful attention to detail and follow-

through. 
♦ Strong communication and negotiating skills. 
♦ Strong interpersonal skills, with the ability to develop productive working 

relationships with stakeholders. 
♦ Ability to thrive in a fast-paced, entrepreneurial environment; flexible, able to 

work autonomously as well as take direction as needed 
♦ Possess excellent interpersonal, verbal, and written communication skills.  
♦ High energy, a sense of humor, self-motivation, personal integrity, creativity. 
 
Compensation 
Timbuktu Academy offers a competitive compensation package and comprehensive 
health benefits.  
 
To Apply  
Please contact the school at 313.823.6000 or send your resume to 10800 E. 
Canfield, Detroit, Michigan 48214 
 
As an equal opportunity employer, we hire without consideration to race, religion, 
creed, color, national origin, age, gender, sexual orientation, marital status, veteran 
status or disability. 
 



        Timbuktu Academy of Science and Technology 
 

 ANNOUNCEMENT OF JOB OPENING 
 20011-2012 SCHOOL YEAR 

 

          
PRINCIPAL POSITION K-8 SCHOOL 

 
 

Full Time Position 
 

Timbuktu Academy of Science and Technology (TAST) is a coeducational, charter public school of 325 students in kindergarten 
through eighth grade. Located on the east side of Detroit, the school is committed to an African Centered Education that focuses 
on a critical element of African Centered Education -- the school as community. The school’s mission is “To involve the students, 
families, instructors and community in designing a holistic approach to learning that provides students with a firm academic, 
applied scientific and moral educational experience via a rigorous African-centered curriculum.  Social, cultural, and physical 
activities will be an integral part of the learning experience. Teaching and learning will have integrity, be constructive, be applied, 
and have a strong emphasis on core competencies, and critical thinking toward the enhancement of the total child.” TAST is a 
loving, learning community that promotes self-confidence, self-esteem, self-efficacy, self-discipline, and self-love. 
 
QUALIFICATIONS: 
♦ Our ideal candidate would possess a Bachelor’s Degree (required), Master’s Degree (preferred) with a teaching credential, 

and certification (preferred). 
♦ A minimum of 3-5 years of leadership and in developing instructional expertise in a low income school with demonstrated 

exemplary results. 
♦ Capacity to define a vision, build teams, be an instructional leader, and achieve results despite tremendous obstacles 
♦ Passionate belief that all students can achieve at the highest levels, regardless of demography, Solid ability to use data in 

the decision making process. 
♦ Care deeply about the growth and well being of the students in his/her charge, 
♦ Ability to create, monitor, and maintain systems that enhance organizational efficiency. 
♦ Strong analytical and problem-solving skills 
♦ Strong organizational skills; extremely careful attention to detail and follow-through. 
♦ Strong communication and negotiating skills. 
♦ Strong interpersonal skills, with the ability to develop productive working relationships with stakeholders. 
♦ Ability to thrive in a fast-paced, entrepreneurial environment; flexible, able to work autonomously as well as take direction as 

needed 
♦ Possess excellent interpersonal, verbal, and written communication skills.  
♦ High energy, a sense of humor, self-motivation, personal integrity, creativity. 
 
GENERAL DUTIES AND RESPONSIBILITIES: 
♦ Provide leadership which fosters a positive teaching and learning environment and encourages faculty, staff and students to 

perform to their highest abilities. 
♦ Serve as an instructional leadership, by providing support and expertise to the staff daily 
♦ Work to dramatically improve student achievement by leading the educational program. 
♦ Administers the School in accordance with procedures, policies, budgets, directives and principles established by the Board 

of Directors and Management Company and seeks clarification when in doubt about the existence or interpretation of such 
guidelines. 

♦ Plans and manages, in collaboration with the Business Manager, the School’s finances and material resources as efficiently 
and effectively as possible.. 

♦ Represents the School professionally, responsibly and effectively to the parents, existing and prospective students, and the 
community at large. 

 
SALARY: 
Salary is competitive and is commensurate with experience. 
 
HOW TO APPLY: 
Mail, fax, or e-mail a letter of interest and a resume as soon as possible. 
 
Timbuktu Academy of Science and Technology 
10800 E. Canfield 
Detroit, MI   48214 
www.timbuktuacademy.org 



 
 
Date Evaluation – Key Dates 
August 27 – 
September 7 

 
Goal; Self-reflection meetings due  in office  

 
September 10-14 

 
Meetings with Administrator/faculty 

 
September17-
Febuary 4 

 
Begin Classroom visits/observation and weekly meetings, 
instructional learning cycle – using data, coaching, mentoring, etc. 

 
September 15-
October 15 

 
Round 1 Teachscape Observations Window 

 
February 4-11 

 
Mid-Year Review 

 
February 12 – April 
19 

Classroom visits/observation and weekly meetings, instructional 
learning cycle – using data, coaching, mentoring, etc. 

March 15-April 14  
Round 2 Teachscape Observation Window 

 
April 22 – May 10 

 
Summary evaluation/end-of-year review end of evaluation cycle 

August 26 – 
September 6, 2013 

 
Begin Step 1 again -- Reflection and self-awareness are critical to 
effective teaching and learning. 

 
See appointments for your meetings on the PD Calendar.  
 
 

MEAP/Scantron Performance Series Testing Windows 
2012-2013 

 
 

September 4-
October 5 

 
Fall Performance Series Testing Window (Scantron) 

 
October 9 - 17 

 
MEAP Testing Window 

 
September 4-
October 5 

 
Fall Performance Series Testing Window (Scantron) 

 
January 2 - 
February 8, 2013 

 
Winter Performance Series Testing Window (Scantron) 

 
April 22-May 31, 
2013 

 
Spring Performance Series Testing Window (Scantron) 

 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
2012-2013 Faculty Evaluation Calendar 
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MEAP/Scantron Performance Series Testing Windows 
2012-2013 

 
 

September 4-
October 5 

 
 
Fall Performance Series Testing Window (Scantron) 

 
October 9 - 17 

 
MEAP Testing Window 

 
September 4-
October 5 

 
 
Fall Performance Series Testing Window (Scantron) 

 
January 2 - 
February 8, 2013 

 
 
Winter Performance Series Testing Window (Scantron) 

 
April 22-May 31, 
2013 

 
 
Spring Performance Series Testing Window (Scantron) 

 

Date Evaluation – Key Dates 
August 27 – 
September 7 

 
Goal; Self-reflection meetings due to Superintendent 

September 10-14 Meetings with Superintendent to discuss procedure and goals 
September17-
Febuary 4 

An evidence collection period for the principal and the evaluator to 
gather information and for the superintendent and CEO to observe 
practice 

October 15 – 
November 1 

Round 1 Teachscape Observations Window 

November 1 – 
Noveber 15 

Round 1 ValEd Assessment Window 

February 4-11 Mid-Year Review with Superintendent, CEO of Management 
Company, Board Chair 

February 12 – April 
19 

An evidence collection period for the principal and the evaluator to 
gather information and for the superintendent and CEO to observe 
practice 

March 14-April 14 Round 2 Teachscape Observation  
May 15 Round 2 ValEd Assessment Window 
June 10 An end-of-year summative review to assemble all summary 

information and conference  to review and discuss 
June 15 Summative performance rating to complete the review and to be 

signed by both the  principal and evaluator 

June 20 – Development of a growth plan and/or implementation of 
consequences 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
2012-2013 Principal Evaluation Calendar 
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Following is Timbuktu’s teachers evaluation document. Timbuktu's teacher and 
principal evaluation process is guided by the Academy's participation as a member of 
the TEAMS project, a federal research project administered by MAPSA (Michigan 
Association of Public School Academies) which involves Detroit-area charter schools. 
The Danielson Teacher Evaluation is a collaborative model between teacher and 
principal that is used to create a teacher and leadership evaluation plan. Throughout 
this school year the PLC meetings conducted has been emphasizing the Framework 
to help teachers understand the Framework on which they and the school will be 
evaluated by T.E.A.M.S.   
 
Timbuktu is using this evaluation as a foundation to build a shared language and 
common understanding about what that means throughout the school. Timbuktu 
conducted research which was completed in November 2012 on the Charlotte 
Danielson evaluation model and there was a collaborative effort by teachers, 
principals and the TEAMS projects in selecting the evaluation model. This evaluation 
tool includes rubrics related to Danielson’s four domains of teaching, end of year 
evaluation summary, spreadsheet of rubric scores for professional development 
purposes based upon a minimum of one 30-35 informal observation, a minimum of 
one 30-40 formal evaluation formal observation, and a number of short observation 
throughout the year.  The two main observations will include the teacher’s self-
assessment rubrics, leader complied observation rubrics and the final observation 
rubric.   
 
The Danielson framework for teaching identifies those aspects of a teacher's 
responsibilities that have been documented through empirical studies and theoretical 
research as promoting improved Scholar learning. Although they are not the only 
possible description of practice, these responsibilities seek to define what teachers 
should know and be able to do in the exercise of their profession. In this framework, 
the complex activity of teaching is divided into 22 components clustered into the 
following 4 domains of teaching responsibility:  
 

o Domain 1: Planning and Preparation  
o Domain 2: The Classroom Environment  
o Domain 3: Instruction  
o Domain 4: Professional Responsibilities    

 
The framework for teaching includes four levels of performance—Unsatisfactory, 
Basic, Proficient, and Distinguished—that serve to more fully describe the 
components and elements of each domain.   
 
Domain 1: Planning and Preparation. The components in Domain 1 outline how a 
teacher organizes the content and plans the instructional delivery. 

a. Demonstrating Knowledge of Content and Pedagogy: This component is 
defined as knowing and understanding the subject being taught, how 
students master the content, and knowledge of sound instructional practices. 
This includes having a rich understanding of the essential concepts of the 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
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discipline, the prerequisite relationships that exist among the concepts, the 
structure of the discipline, how students engage the subject, and methods of 
inquiry within the subject.  

Elements of this component include: 

1. Knowledge of content and the structure of the discipline  
2. Knowledge of the prerequisite relationships  

3. Knowledge of content-related pedagogy 
 

b. Demonstrating Knowledge of Students: This component includes knowing 
characteristics of the students being taught (such as age group characteristics) as 
well as developing specific understanding of the actual students (such as 
individual preferences, interests, cultures, and learning styles).  

The elements of this component include:  

1. Knowledge of the child and adolescent development  
2. Knowledge of the learning process  
3. Knowledge of students’ skills, knowledge, and language proficiency  
4. Knowledge of students’ interests and cultural heritage  
5. Knowledge of students’ special needs  

 
c. Setting Instructional Outcomes: This component entails teachers setting clear, 

relevant, rigorous, suitable, and assessable learning goals for the classroom 
period.  

Elements of this component include:  

1. Value, sequence, and alignment  
2. Clarity  
3. Balance  
4. Suitability for diverse learners  
 

d. Demonstrating Knowledge of Resources and Technology: This component 
examines the teacher’s knowledge of and ability to use resources and technology, 
both from within and outside of the district, to support student learning.  

The elements of this component include:  

1. Resources and technology for classroom use  
2. Resources and technology to extend content knowledge and pedagogy  
3. Resources and technology for students  
 

e. Designing Coherent Instruction: This component helps analyze a teacher’s ability 
to design learning experiences in a way that demonstrates the teacher’s skill at 
coordinating knowledge of content, students, and resources. Accomplished 
teacher’s design learning experiences that are coherent, sequenced, and 
structured, and that are aligned with instructional outcomes.  

The elements of this component include:  

1. Learning activities  
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2. Instructional materials and resources  
3. Instructional groups  
4. Lesson and unit structure  
 

f. Designing Student Assessments: This component analyzes the process of 
determining if students have mastered the instructional outcome. Student 
assessments should be aligned with instructional outcomes, with clear criteria 
and standards that show evidence of students’ contributions to their development.  

Elements of this component include:  

1. Congruence with instructional outcomes  
2. Criteria and standards  
3. Design of formative assessments  
4. Use for planning  
 

Domain 2: The Classroom Environment. The components in Domain 2 address 
the learning environment. This includes the interactions in the classroom, the 
classroom culture, the teacher’s use of physical space, and established routines and 
procedures. 

a. Creating an Environment of Respect and Rapport: This component involves 
creating a safe environment in which students are comfortable exploring new 
ideas. Students should feel honored, valued, and respected. Interactions between 
teacher and student, and among students, should be characterized by respect 
and sensitivity to students’ cultures and levels of development.  

Elements of this component include:  

1. Teacher interaction with students  
2. Student interactions with other students  

 
b. Establishing a Culture for Learning: This component entails the teacher creating a 

positive and  supportive culture for learning in the classroom. The classroom 
environment should be characterized by a sense of importance of the subject, as 
well as high standards for performance.  

Elements of this component include:  

1. Importance of the content  
2. Expectations for learning and achievement  
3. Student pride in work  

 
c. Managing Classroom Procedures: This component focuses on the functioning of 

the classroom. Success in this component entails establishing and implementing 
routines that enable the seamless operation of classroom routines and 

procedures, handling of supplies, and performance of instructional as well as non-
instructional tasks.  

Elements of this component include:  

1. Management of instructional groups  
2. Management of transitions  
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3. Management of materials and supplies  

4. Performance of non-instructional duties  
5. Supervision of volunteers and paraprofessionals  

 
d. Managing Student Behavior: This component involves establishing and upholding 

standards of conduct that support the learning environment. Strong performers 
in this component strategically reinforce positive classroom behavior, respond 
appropriately to disruptive behaviors, and facilitate positive student involvement 
in setting and maintaining classroom standards and norms.  

 
Elements of this component include:  

 
1. Expectations  
2. Monitoring of student behavior  
3. Response to student misbehavior  
 

e. Organizing Physical Space: This component involves using the physical space to 
support the learning process. The classroom must be safe, and the physical 
environment must enable the performance and growth of all students.  

 
Examples of elements within this component include:  

 
1. Safety and accessibility  
2. Arrangement of furniture and use of physical resources  

 
Domain 3: Instruction. The components of Domain 3 embody the core of teaching 
– the engagement of students in activities that promote and foster learning. Domain 
3 components include: communicating clearly and accurately, using questioning and 
discussion techniques, engaging students in learning, providing feedback to students, 
and demonstrating flexibility and responsiveness. 

a. Communicating with Students: This component entails the clarity and 
effectiveness with which the teacher communicates with students. The teacher 
should have a strong, dynamic presence in the classroom, and effectively develop 
students’ understanding of the learning objectives.  

 
Elements of this component include:  

1. Expectations for learning  
2. Directions and procedures  
3. Explanations of content  
4. Use of oral and written language  

 
b. Using Questioning and Discussion Techniques: This component involves a 

teacher’s ability to question and lead discussions between and among students so 
as to elicit thoughtful responses. The questions should reflect high expectations 
and should be culturally and developmentally appropriate. The teacher should 
employ questioning and discussion techniques to gain an accurate pulse of the 
class’s understanding. Additionally, these techniques help the teacher probe for 

high-level understanding of the subject while engaging students in the learning 
process.  

 
Elements of this component include:  
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1. Quality of questions  
2. Discussion techniques  
3. Student participation  

 
c. Engaging Students in Learning: This component deals with the implementation of 

what has been planned in Domain 1. This component involves activities, 
assignments, materials, and groupings of students that are appropriate for the 
instructional outcomes and students’ cultures and levels of understanding. The 
heart of this component is that teachers engage students in relevant work that 
supports instructional outcomes.  

 
Elements of this component include:  

 
1. Activities and assignments  
2. Grouping of students  
3. Use of instructional materials, resources and technology (as available)  
4. Structure and pacing  

 
d. Using Assessment in Instruction: This component entails regularly assessing and 

monitoring the progress of learning. In demonstrating this component, teachers 

guide students through self- assessment; monitor student learning, and provide 
clear and quality feedback to students.  

 
Elements of this component include:  

1. Assessment criteria  
2. Monitoring of student learning  
3. Feedback to students  

 

e. Student self-assessment and monitoring of progress e. Demonstrating Flexibility 
and Responsiveness: This component reflects teachers’ ability to understand and 
act on the need to modify planned teaching in response to cues from or the 
needs of their students. 

 
 Elements of this component include: 

1. Lesson adjustment  
2. Response to students  
3. Persistence  

 
Domain 4: Professional Responsibilities. The components of Domain 4 represent 
the wide range of a teacher’s responsibilities outside the classroom. These include 
reflecting on teaching, maintaining accurate records, communicating with 
stakeholders, contributing to the school and district, growing and developing 
professionally, and showing professionalism. 

a. Reflecting on Teaching: This component involves a teacher’s ability to provide 
thoughtful and accurate reflections of the lesson and its quality. The teacher may 
offer possible suggestions for improvement. 

 
Elements of this component include:  
1. Accuracy 
2. Use in future teaching 
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b. Maintaining Accurate Records: This component deals with the teacher’s ability to 

accurately  and efficiently maintain instructional and non-instructional records.  
 
Elements of this component include:  
1. Student completion of assignments  
2. Student progress in learning  

3. Non-instructional records  
 

c. Communicating With Stakeholders: This component involves the teacher’s success 
in communicating with and engaging stakeholders in the instructional program.  

 
Elements of this component include:  

 
1. Information about the instructional program  
2. Information about individual students  
3. Engagement of stakeholders in the instructional program  
 

d. Participating in a Professional Community: This component involves the teacher’s 
participation in his or her professional community, as well as in school and district 
events and projects. It also involves the teacher’s success in maintaining positive 
and productive relationships with colleagues.  

 
Elements of this component include:  
1. Relationships with colleagues  
2. Involvement in a culture of professional inquiry  
3. Service to the school  
4. Participation in school and district projects  

 
e. Growing and Developing Professionally: This component deals with the teacher’s 

success in identifying and pursuing professional development opportunities, as 
well as teachers’ effectiveness in sharing expertise with others.  

 
Elements of this component include:  
1. Enhancement of content knowledge and pedagogical skill  
2. Receptivity to feedback from colleagues  
3. Service to the profession  
 

f. Showing Professionalism: This component involves a teacher’s success in 
displaying a high level of ethics and professionalism in dealings with students, 
colleagues, and the community.  

 
Elements of this component include: 
1. Integrity and ethical conduct  
2. Service to students  
3. Advocacy  

4. Logical thinking and practical decision-making  
5. Attendance  
6. Punctuality  
7. Compliance with school and district regulations  
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Given Timbuktu’s intentional effort in implementing purposeful data driven 
instructional cycles, resources and programs currently in place will undergo a review 
process.  This review process will commence the end of the 2012-13 school year and 
continue each year.  It will include grade level teachers, school administration, 
school improvement plan committee, and parents.  
 

1. Identification of student needs as evidenced by data by (classroom 
teachers/principal) (See example of discussion questions below.) 

2. Cross-referencing needs against purpose or research/evidence base of each 
resource or program by classroom teachers/principal, school improvement 
committee, parents. What works Clearing House or like- See attachment 

3. Selection of appropriate resource or program based on student needs by 
(classroom teachers in collaboration principal, school improvement plan 
committee, parents) 

4. Collaboration and PD on implementation of program or resource with efficacy 
by (principal/teachers/para-pro) 

5. Regular monitoring of implementation by (classroom teacher/principal) 
6. Pre and post testing of students to determine skill mastery by (classroom 

teacher/principal) 
7. Back to step 1 

Example of inquiries: 
 
Study Island and Accelerated Reading are instructional programs at Timbuktu.  
Issues to consider are:  

• What are the expectations for usage?  
• What kind of data are you seeing from this to prove it is working or not?  
• If students are not showing growth, is it because teachers are not following 

your guidelines with efficacy, or because the program is not working for your 
students ?  

 
Similar with Making Meaning or Pattern Based writing:  

• What are expectations for deployment of these programs and how are they 
being monitored?  

• Is this via lesson plans?  
• Will you have quarterly writing meetings where artifacts from these programs 

are shared and progress discussed?  
 

• Before you determine if something isn’t working, make sure everyone is doing 
what he or she are supposed to and it is intended to fix the issue you 
identified.  

 

Attachment for #6 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
 

         



 
 
 
 
 
 

Steps in Collection of Data for Data Dialogue Meetings 
 
 

1. Staff will use a Grade Level Standard Map Template to identify 
during which quarter or month standards have been/will be 
taught.  
 

2. Data will be used to identify which standards already taught 
have been mastered, and which remain to be both mastered and 
taught. 

 
3. Map for remainder of year will be adjusted to address gaps 

based on Standards of Greatest Need- and ensure curriculum 
expectations are met.  

 
4. Preliminary working map will serve as a template for 2013-14 

map in which teachers will make revisions based on data, 
coordinate integrated unit plans and integrate supplemental 
programs implemented as a response to data findings. 

 
5. Integrated unit plans will be pre and post tested to inform 

instruction and monitor fidelity and viability of program, and 
instruction and learning. 

 
6. Plans will be reviewed by curriculum committees to ensure 

articulation across the grades and coordination within grade 
levels.  

 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
 

         

Attachment for #6 
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Resources and Links to Evaluate or Find Interventions 

What Works Clearinghouse: A central source of scientific evidence for what works in 
education. (Institute of Education Sciences) http://ies.ed.gov/ncee/wwc/  

IES Practice guides provide practical recommendations for educators to help them address 
the everyday challenges they face in their classrooms and schools. Developed by a panel of 
nationally recognized experts, practice guides consist of actionable recommendations, 
strategies for overcoming potential roadblocks, and an indication of the strength of evidence 
supporting each recommendation. IES practice guides are subjected to rigorous external 
peer review. http://ies.ed.gov/ncee/wwc/publications/practiceguides/#hed_pg  

Doing What Works is a website sponsored by the U.S. Department of Education. DWW is 
dedicated to helping educators identify and make use of effective teaching strategies. Much 
of the DWW content is based on IES' What Works Clearinghouse. In addition, some DWW 
content is based on other information and materials from IES. http://dww.ed.gov/index.cfm  

The Office of Special Education Programs National Technical Assistance Center on Positive 
Behavior and Intervention Supports: Established to address the behavioral and discipline 
systems needed for successful learning and social development of students. The Center 
provides capacity-building information and technical support about behavioral systems to 
assist states and districts in the design of effective schools. http://www.pbis.org/  

National Institute for Literacy: Explore the evidence-based research on reading instruction 
using this database. http://www.nifl.gov/cgi-bin/pfr/search.cgi  

The Promising Practices Network website: Highlights programs and practices that credible 
research indicates are effective in improving outcomes for children, youth, and families.  

The Results for Kids: Resources (RKR) library provides an annotated bibliography of 
research and evaluation related to models, curricula, practices, policy, research, tools, and 
resources that can improve outcomes for all struggling learners, as generated by 
researchers in general education, special education, and related disciplines. A novel feature 
of the RKR Library is that each citation is briefly described and the links to related articles 
and reviews are provided so the reader has easy access to a broad range of literature. To 
access the RKR Library, go to: http://www.ideapartnership.org/rkr.cfm  

Social Programs that Work: Offers a series of papers developed by the Coalition for 
Evidence-Based Policy on social programs that are backed by rigorous evidence of 
effectiveness. http://www.excelgov.org/displaycontent.asp?keyword=prppcSocial  

The Best Evidence Encyclopedia: A free web site created by the Johns Hopkins University 
School of Education's Center for Data-Driven Reform in Education (CDDRE) under funding 
from the Institute of Education Sciences, U.S. Department of Education. It is intended to 
give educators and researchers fair and useful information about the strength of the 
evidence supporting a variety of programs available for students in grades K-12. 
http://www.bestevidence.org/?ad=6 
Sign up for email updates and newsletters: http://www.bestevidence.org/subscribe.cfm  

Better: Evidence-based Education tells you what works in teaching. Experts in the field write 
about the state of the evidence on a particular theme, such as reading or math. The focus is 
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on practical, evidence-based advice for decision makers in education. Published three times 
a year, Better has a unique international perspective, with editions of the magazine for both 
the U.S. and the U.K. Articles are written by the leading educational researchers and policy 
makers in the U.S., U.K., and Canada. 
http://betterevidence.files.wordpress.com/2009/06/94006_saf_final.pdf  

The Center on Instruction supports the regional Comprehensive Centers as they serve state 
education leaders in the work of helping schools and districts meet the goals of No Child Left 
Behind-to close the achievement gap and improve teaching and learning for all students. To 
that end, we offer information on NCLB and best practices in reading, math, science, Special 
Education, and English Language Learning instruction; syntheses of recent scientific 
research on instruction; and opportunities for professional development. 
www.centeroninstruction.org  

The Center on Innovation & Improvement supports regional centers in their work with 
states to provide districts, schools, and families with the opportunity, information, and skills 
to make wise decisions on behalf of students. The Center on Innovation & Improvement is 
administered by the Academic Development Institute in collaboration with its partners, 
Temple University Center for Research in Human Development and Education and Little 
Planet Learning. http://www.centerii.org/ Center on Innovation and Improvement Brochure 
(PDF)  

National Center on Response to Intervention (RTI): The American Institutes for Research 
and researchers from Vanderbilt University and the University of Kansas -- through funding 
from the U.S. Department of Education's Office of Special Education Programs (OSEP) -- 
have established the National Center on response to intervention. The Center's mission is to 
provide technical assistance to states and districts and building the capacity of states to 
assist districts in implementing proven models for RTI/Early Intervention Services. 
http://www.rti4success.org/  

Intervention Central is committed to the goal of making quality Response-to-Intervention 
resources available to educators at no cost--especially in these times of tight school 
budgets. Visit to check out newly posted academic and behavioral intervention strategies, 
download publications on effective teaching practices, and use tools that streamline 
classroom assessment and intervention. http://www.interventioncentral.org/  

The Center for Comprehensive School Reform and Improvement is funded through the U.S. 
Department of Education's Office of Elementary and Secondary Education and operated by 
Learning Point Associates, a nonprofit education research and consulting organization. The 
purpose of The Center is to assist schools and school districts contemplating or engaged in 
school reform and improvement. We provide them with reliable information about research-
based strategies and assistance in using that information to make positive changes. The 
Center's mission is to help schools organize, plan, implement, and sustain improvement. 
http://www.centerforcsri.org/  
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Field 4A: School Disciplinary Problems (Student Bullying)
Field 4B: School Disciplinary Problems (Truancy) 90
Field 5: Physical Assaults 67
Field 7: Illegal Possession 0
Field 8: Trespassers or Intruders 0
Field 9: Vandalism 2
Field 10: Cost of Property Damage 65
Field 12: Criminal Sexual Conduct 0
Field 13: Hostage 0
Field 15: Weapons on School Property 0
Field 16: Homicide 0
Field 17: Drive-by Shooting 0
Field 18: Bomb Threat 0
Field 19: Explosion 0
Field 20: Arson 0
Field 21: Robbery or Extorting 0
Field 22: Unauthorized Removal of Student 0
Field 23: Threat/Attempt of Suicide 0
Field 24: Suicide 0
Field 25: Larceny (Theft) 0
Field 26: Illegal Drug Use or Overdose 0
Field 27: Minor in Possession of Alcoholic Liquor 0
Field 34: Tuition and Fees 0
Field 35: 11th Grade Eligible 0
Field 36: 11th Grade Participants 0
Field 37: 12th Grade Eligible 0
Field 38: 12th Grade Participants 0
Field 39: Postsecondary Courses Paid 0
Field 40: Postsecondary Courses-Postsecondary Credit 0
Field 41: Postsecondary Courses-High School Credit 0
Field 42: Courses Not Completed 0
Field 44: Students Who are Victims of Violent Criminal Offenses 0
Field 45: Instructional Computers with High-Speed (broadband) Internet Access 85
Field 46: Instructional Computers with Dial-Up (narrowband) Internet Access 0
Field 48: Other Instructional Devices with High Speed Internet Access 40
Field 49: Other Instructional Devices with Narrowband/Dial-up Internet Access 0

School/Facility Submission Summary
Timbuktu Academy of Science and Technology (82933) EOY 2012



 
Suspensions/ Detentions      October 2010 
 
Infraction Suspension Detention 
Bullying 5  
Chronic Tardiness   
Damage to School Property   
Disrespect to Teacher and Staff member 9  
Disruptive Behavior 18  
Unacceptable Language 2  
Fighting 19  
Oral Tobacco/Smoking   
Possession of a Weapon   
Refusal to follow directions or instructions 1  
Skipping Class or Unauthorized area 3  
Other 1  
Total 58 114 
 
Suspensions/ Detentions      November 2010 
 
Infraction Suspension Detention 
Bullying 8  
Chronic Tardiness   
Damage to School Property 1  
Disrespect to Teacher and Staff member 21  
Disruptive Behavior 6  
Unacceptable Language 2  
Fighting 14  
Oral Tobacco/Smoking   
Possession of a Weapon   
Refusal to follow directions or instructions   
Skipping Class or Unauthorized area 3  
Other 2  
Total 57 159 
 
Suspensions/ Detentions      December 2010 
 
Infraction Suspension Detention 
Bullying 2  
Chronic Tardiness   
Damage to School Property 2  

Attachment for Big Idea 

TIMBUKTU HIGH SCHOOL ACADEMY OF SCIENCE AND TECHNOLOGY 
 

         



Disrespect to Teacher and Staff member 13  
Disruptive Behavior 1  
Unacceptable Language   
Fighting 17  
Oral Tobacco/Smoking   
Possession of a Weapon   
Refusal to follow directions or instructions   
Skipping Class or Unauthorized area   
Other   
Total 35 54 
 
Suspensions/ Detentions      January 2011 
 
Infraction Suspension Detention 
Bullying 3  
Chronic Tardiness   
Damage to School Property   
Disrespect to Teacher and Staff member 3  
Disruptive Behavior 6  
Unacceptable Language 1  
Fighting 9  
Oral Tobacco/Smoking 3  
Possession of a Weapon   
Refusal to follow directions or instructions 1  
Skipping Class or Unauthorized area 4  
Other 3  
Total 33 77 
 
Suspensions/ Detentions      February 2011 
 
Infraction Suspension Detention 
Bullying 1  
Chronic Tardiness   
Damage to School Property   
Disrespect to Teacher and Staff member 5  
Disruptive Behavior 3  
Unacceptable Language 2  
Fighting 14  
Oral Tobacco/Smoking   
Possession of a Weapon   
Refusal to follow directions or instructions   
Skipping Class or Unauthorized area 2  
Other 5  



Total 32 31 
 
Suspensions/ Detentions      March 2011 
 
Infraction Suspension Detention 
Bullying 1  
Chronic Tardiness   
Damage to School Property   
Disrespect to Teacher and Staff member 5  
Disruptive Behavior 6  
Unacceptable Language 1  
Fighting 29  
Oral Tobacco/Smoking   
Possession of a Weapon   
Refusal to follow directions or instructions 2  
Skipping Class or Unauthorized area 1  
Other 1  
Total 46 44 
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