Step 6: Identify Components of Genre Study and Literary Analysis

(

Narrative Text

Characteristics

Literary elements defined in detail and modeled in the
context of the literature

Literary analysis:

- Literal (What does the text say?)

- Figurative (How does it say it?)

- Interpretation (What does it mean?)

- Allusion/Wisdom (Why does it matter?)
Literary devices

Literary forms: allegory, satire, parody

Historical/Cultural Considerations

Literary movements and periods (American and British)
Knowledge of American minority literature
Knowledge of world literature

Context in which literary works were produced

Significance of work today and when written

Critical Perspectives

Potential for bias

Critical perspectives within and across text
Critical stance and response

Literary judgment

-

Critical Literacy Dimensions

* Disrupting a common situation or understanding
* Examining multiple viewpoints

* Focusing on sociopolitical issues

» Taking action and promoting social justice

A. Luke and P. Freebody

~

(

Informational Text

Organizational Patterns

Compare/contrast
Cause/effect
Problem/solution
Fact/opinion

Theory/evidence

Features
* Information in sidebars (tables, graphs, statistical evidence) related to text

* Outline of thesis and supporting details using titles, headings, subheadings, and sidebars

* Selected format (e.g., brochures, blogs) to influence the message

Media Features

Camera and lighting
Color and special effects

Music

STEP 6: IDENTIFY GENRE STUDY AND LITERARY ANALYSIS
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Step 4: Brainstorm Essential Questions that could be a part of this unit
» Essential questions are provocative questions that engage students’ interest and lead them to important ideas.

 Essential questions require extraordinary thinking on the part of teachers and students alike and “serve as doorways”
into focused discussions, inquiry, and research. (Wiggins and McTighe)

» Essential questions tie the big ideas, themes, and dispositions together. (See Step 9)

Essential Questions Criteria for Essential Questions
* Guide curriculum development * Clearly written using well-chosen words
* Serve as a catalyst for thought-provoking discussions of * Broad and over-arching

big ideas and themes ¢ Distinct and substantial, but realistic for students

* Send a clear message about the value of critical text analysis « Reflect essence of unit learning; without suggesting
* Provide a discipline for generative thinking a sequence

* Define culminating activities that lead to the dispositions

Examples:
* What is a relationship?

* How do relationships endure over time?

( Vocabulary Strategies )

* Define in context unfamiliar words, specialized vocabulary, figurative language, and technical terms
* ldentify how common phrases (e.g., oxymoron, hyperbole) change meaning

* Recognize and use roots, affixes, and word origins

* Restate definition or example in own words

* Create a graphic representation of terms

* Compare/classify terms

( Response to Reading, Listening, and Viewing Activities )

* Cross-text comparison writing or speaking

* Critical response journals

¢ Quotation notebooks

» Critique of speech, presentation, or performance

* Note taking/study guide

STEP 7: IDENTIFY READING, LISTENING, VIEWING, STRATEGIES, AND ACTIVITIES



1X31L ONDINIT ANV ‘STIW3IHL ‘Sv3al 919 AJILN3AAI *€ B T SdALS

7007 sseg-Aassof 1Jaeyydary uog\

31 199 0] MO puD ‘SIaMDI I AYAA ‘S| 3] IDYAA -1312DIDYY) [DNII3)[31U]

*A31]Iq€ JNO 1D3JIp PUE ‘91BAIIDE ‘D1BAOW

suonisodsi *Ayjiqe a1sinbau ay3 yum pajdnod aq 1snw
suonisodsip ‘[|IM pUE aJiSSp UBY) 2.10]] 'INO paLLied
A|p1314 8q 03 suonoe paqluosald ueyy Jayied Juswioldap
PZ1eNIX33U02 J13Y3 Ul D13BIDUASOIP] pPUB dIWBUAp dJe
Aay] ‘sJdolaeyaq diy1>ads 3j3uls Isnf 10U ‘suoIABY3q JO SIS
3ulydJe 4oA0 aJe suonisodsi(] ‘PIIBAIIDE A|[Bdl3RWOINE
8uiaq 01 pasoddo se ||Im pue |0.J3Uu0d S3UO Japun e

1B JOIABY3q jo suua1ied padinboe [aue] suonisodsig

suop!sods!qj

[9A3] 30BJISQE U JB 3X33 .OYDUE Y3 O3 P3IJBUUOD IX3|

1X3) JOYdUE dY3 Ul SDWaY3 J0 seapl 31q aYl Saysl||aquia 1o SpPuaIxa eyl 1xa) Sundoddng .

W10} J9YIOUE Ul 1X32 JOYdUB Y3 Jo eapl 3Iq JO SWaYl Y3 SJOLIIW IBYI WNIPSW IO 94ud3 JUSISyIq

aAnoadsaad ausuayp A|e101 & wouy eapl 31q 9y 3ul99s Ul SI|NSaJ JBY) 1X3) JuedaUdsiq .

‘uonisodsip payizuapl 8yl 031 pes| pue $JIIS1I9IdBIBYD 9SBYI JO DJOW JO dUO 33}434 p|noys 3xa3 Supjui (1) IXaL Supjui

‘3unjuiyl ;syuapnjs anok  ysnd, |[im

”I

A3y 's1x3] SupjuI] 40} seapl 33eda3uas ‘saway | pue spapj Sig ay3y 3uisn :¢ do3s

s1onpoud paysiuly Joy

s|jopow se sJejdwaxa asn
Sunm onusyINy . 1P ! n
pJepuels

duluaes) pausisse 9yl 01 3SIASY

9JeJISUOWp 03 SUBLIAA

3X93U0d ul Jewweds OSIARY o

uJes| 03 Sunid
| O3 SURIIAA 514gnJ 3uliods

puUe 3sI]>29Yd 3ulsn 9SIASY
suonsanb yim 3pa usdg .
ssadoud 3unlam ayl azinn

$9110331D7) SunLIp

3ulaods-3re43 pue ‘onAJeue
2135110y :sjod030.4d

Suisn Sunlum azdeuy . ssac0.d Suntimp

S313IAIDY pue sa133je.)§

)

SWEa) MJOAA
uonelnay

aJ1eay] s.Japeay
saydoads paJedauy
UOISSNISIp |duUky

S3[2412 24NJeUd3IT
SM3IAIDIU|

suopejussaud [ew.do
uoneziewelq

sdnoug uoissnasi(g
uonedpnJed 99331WWOD
Suipead Jeaoyd

sqn|2 soog

Supjpadg

a3ed gopA

K1031s 03pIA

Aessa ojoyd
uopejuasaad eipaw-n|niy
Kio3s [e381q

o9

pIpaWy

1X91 PaIB|aJ-)JOAA
SINRRETTEN|
SAISBNSJad
[euos.ad

sisAJeue AJeda1r]
Kao1sodx3
aAndiinsaq
aAnesedwo)
uonediidde a3sjj0D
aAneUBWNSIY

sApss3y

Supfer 210N .
34odad 2auadn|nyy .

JIoWR|y

191197 .

[eudno[

IX90JU|

aulpwl] opINo .
Arewwng . Jaziueduo oiydedsy .
yo9sads . 921148 SMAU 2umedq .
sougny . BWERI( o
MBIADY Areiq .
2WNSaY anbny .

aJn1eJall| 01 asuodsay . UoIIdUOU dAREIID
aJnydoug .
Aydeudoig .
Aydeu8oiqoiny .

(4N) uons>yuon

(4olew) 1u0dau youeasay .
AJewwins/ja1aq YydJeasay
»oogeailou uoneiond .

[esodoud
Ansod wejs/Aa100d . uoIIdl dAIERID)
SAIB.IIBU [BUOSIDY BWERIQ
19|ydwey . A1ood .
auipnQ «  (IN) uondsi4j1x3a] SANDILIDN

uoIIEIIUNWIWIOY) JO SAPO Subdjeadsg pue SUIIAA

)

S913JIAINDY pue ‘sa1333ea3g Suissaudxg ‘Supjeads ‘Suniipa Ajyuapi :g dass



Step 2: ldentify the Big Ideas using the anchor text and grade level dispositions

Wiggins and McTighe define enduring understandings as “the ideas, principles and insights that weave facts into meaningful
patterns.” These are the “big ideas that give meaning and importance to fact” that “can transfer into other topics, fields and

adult life.” (Wiggins and McTighe, Understanding by Design)

Examples

e Integrity

* Discovering Truth

* Power of the Individual

-

Big Idea(s) and Theme

“What'’s in greatest demand today isn’t analysis but
synthesis—seeing the big picture and, crossing boundaries,
being able to combine disparate pieces into an arresting

new whole.”
Pink, Daniel H., A Whole New Mind: Moving from
the Information Age to the Conceptual Age. 2005

N

~

/

Identify the Theme

The statement that the text seems to be making about the subject (Murfin and Ray, The Bedford Glossary of Critical and

Literary Terms)

Examples

* Relationships serve different purposes.
* Find the truth through knowledge.

* Decisions have long-term effects.

Research and Inquiry Process Activities

* Use research to solve problems, provide criteria, and generate new knowledge
* Engage in ethical, credible, and reliable research

* Develop a research plan and carry it out

* Generate topics, seeking information from multiple perspectives and sources

* Analyze information for relevance, quality, and reliability

* Connect the information to present a coherent structure and argument

* Select modes of presentation

* Recognize the contribution to collective knowledge

Speaking, Listening, Viewing Strategies

* Lead and participate in discussions [

A . . Grammar Instruction to:
* Apply presentation skills and protocols

« Plan based on audience and purpose * enrich writing: add detail, style, voice

* Share, acknowledge, and build on one another’s ideas * create organizational coherence and flow

» Consolidate and refine thinking * make writing conventional

* Evaluate the quality and relevance of the message Constance Weaver. Professor Emerita

* Use feedback to improve effectiveness Western Michigan University

¢ Advocate for ideas \_

* Listen with empathy

* Use techniques and media to enhance and enrich the message

Step 9: Plan for On-Going Literacy Development

Writing
* Writing portfolio

Student Goal Setting and Self Evaluation Strategies
* Assume ownership of academic literacy progress

¢ Use criteria and standards
to analyze work

* Monitor growth using literacy indicators
* Evaluate tendency toward dispositions
* Respond to constructive feedback

* Set new literacy goals

- writing to learn
- writing to demonstrate learning
- authentic writing

Grammar, Usage, and Convntions
e Examine form and function
Daily Language Fluency-Unit Components

Reading
* HSTW/ACT recommendations
* Reading portfolio
- texts studied in class
- book club texts
- independent reading
* Reading strategies
* Vocabulary development

* Model using mentor texts
* Use conventions to convey complex thoughts
* Develop style and voice

Differentiated Skill Instruction
* Plan focused skill lessons

* Practice until mastery

* Apply in context

STEP 8:IDENTIFY WRITING, SPEAKING, EXPRESSING STRATEGIES AND ACTIVITIES

STEP 9:PLAN FOR ON-GOING LITERACY DEVELOPMENT
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Curriculum Unit Design

One of the ultimate goals of teaching is for students to acquire transferable knowledge. To accomplish this, learning needs
to result in a deep understanding of content and mastery level of skills. As educational designers, teachers must use
both the art and the science of teaching. In planning coherent, rigorous instructional units of study, it is best to begin
with the end in mind. (Michigan Merit Curriculum Course Credit Requirements)

Step 10: Analysis of Rigor in Unit of Study

Checklist

As educational designers, teachers must use both the art and science of teaching. Coherent, rigorous instructional units of
study should include the various components recommended in ACT’s “On Course for Success,” by High Schools That Work,
and in the Michigan Merit Curriculum Course/Credit Requirement booklets. Use this chart to record the components
incorporated in each unit. This same information is available as a companion document on the MDE web page.

Unit:

Grade Level:

Unit Framework
Disposition
[] Big Ideas
[ ] Themes

[] Focus & Essential
Questions

[] Supporting Quotations

Literary Genre Focus

[ ] Anchor Text

[ Linking Text(s)
Narrative, Informational,
and Media

(] Literary Movement/
Period

[ ] American/British/World

[] Texts meet characteristics
of complex text as defined

by ACT

Genre Study/Literary
Analysis

Narrative Text

[] Genre Study/Characteristics
[ Literary Elements

[] Literary Devices

[] Literary Forms

[] Historical/Cultural
Considerations

Informational Text

[J Genre Study/
Characteristics

[] Expository Elements
[] Organizational Patterns
[] Features

[] Historical/Cultural
Considerations

[] Critical Perspectives

Media Features

Reading, Listening/Viewing

Strategies and Activities

[] Comprehension Strategies

[[] Comprehension Activities

[ Critical Reading, Listening,
and Viewing Strategies
(Literary Analysis)

[] Vocabulary Strategies

[] Response Activities

Writing, Speaking,

and Expressing Modes

of Communication

[] Narrative Text/Fiction

[] Literary Nonfiction

[] Informational Expository

[] Media

[] Speaking Activities

Writing, Speaking, and

Expressing Strategies and

Activities

[] Writing Process Strategies

[] Writing Activities

[] Writing to Activate Prior
Knowledge

[] Writing to Learn

[] Writing to Demonstrate
Learning

[] Authentic Writing

[] Speaking, Listening,
Viewing Strategies

[] Speaking, Listening,
Viewing Strategies

[] Expressing Activities

On-Going Literacy
Development

[ Student Goal Setting

[] Self-Evaluation Strategies

[] Respond to Feedback to
Improve Performance

Daily Language Fluency

] HSTW/ACT
Recommendations

[l Vocabulary Development

[] Differentiated Instruction

Reading Portfolio

[ Texts Studied in Class

[] Book Club Texts

[] Independent Reading

Writing Portfolio

] Writing to Learn

[l Writing to Demonstrate
Learning

(] Authentic Writing

Grammar Instruction

[] For Enrichment,
Coherence, and
Convention

STEP 10: ANALYSIS OF RIGOR IN UNIT STUDY

Length of Unit:

ACT College
Readiness Standards
English

Analyze text for

[] Topic Development in Terms
of Purpose and Focus

[] Organization, Unity, and
Coherence

] Word Choice in Terms of
Style, Tone, Clarity, and
Economy

[] Sentence Structure and
Formation

[] Conventions of Usage

[] Conventions of Punctuation
Reading

Analyze text for

] Main ldeas and Author’s
Approach

[] Supporting Details

] Sequential, Comparative,
and Cause-Effect
Relationships

[] Meanings of Words

[l Generalizations and
Conclusions

Writing

Write text that

Expresses Judgments
Focuses on the Topic
Develops a Position
Organizes ldeas

Uses Language Effectively

- conventions (grammar,
usage, mechanics)
- vocabulary (precise, varied)

- sentence structure
variety (vary pace,
support meaning)

oogoo
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Find Information on the Web

Michigan.gov/highschool (with link to HSCE site)
www.michigan.gov/highschool

Michigan.gov/hsce
www.michigan.gov/hsce

Michigan.gov/ioeaa (MME/ACT Information)
www.michigan.gov/oeaa

ACT.org (POLICY MAKERS) On Course for Success
www.act.org/path/policy/pdf/success-report.pdf

ACT.org (POLICY MAKERS) Reading Between The Lines
www.act.org/path/policy/reports/reading.html

ACT.org (POLICY MAKERS) College Readiness Standards
www.act.org/standard

ACT.org (EDUCATORS) The ACT Writing Test
www.act.org/aap/writing

Understanding University Success
www.s4s.org/cepr/uus.php

Resources from High Schools That Work
www.sreb.org

Resources from the College Board (Standards for College Success)
www.collegeboard.com/about/association/academic/academic.html

Contact Information

Office of School Improvement, Director: Dr. Yvonne Caamal Canul
canuly@michigan.gov

Office of School Improvement, Assistant Director: Betty Underwood
underwoodb@michigan.gov

Office of School Improvement, Supervisor: Deborah Clemmons
clemmonsd@michigan.gov

Content Expectations: Susan Codere Kelly
coderes@michigan.gov

ELA HS Content Expectations: Dr. Elaine Weber
eweber@misd.net

Content Expectations: Gale Sharpe

sharpeg@michigan.gov \
MICHIGAN/\S
Departmentof @ m—
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