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I.
Background

The 2000 Census found that the Hispanic population in the U.S. has grown 60 percent since 1990. Although more than 76.8 percent of Hispanics now reside in seven states: Arizona, California, Florida, Illinois, New Jersey, New York, and Texas; every state is experiencing and will continue to experience increased immigration levels (Hispanic and non-Hispanic).
 This means that every state will need to develop strategies that effectively provide Hispanic and immigrant parents and families with academic preparation and career planning information to help ensure that their children succeed in school and beyond.

In 2000, one out of three Hispanic American students did not complete high school.
 Additionally, many Hispanic American parents lack the knowledge or education to set high expectations for their children, and too many Americans set low expectations for Hispanic American students.

In 2003, The President’s Advisory Commission on Education Excellence for Hispanic Americans produced a report that focused on closing the achievement gap and setting higher expectations.
 The report concluded that just providing information to parents is not enough. Schools, community-based organizations and other groups have a responsibility to encourage parents to participate in programs and activities and to provide parents with information about their rights and options for English-language instruction under No Child Left Behind (NCLB).
 The report also called for a National Public Awareness Campaign to “set new and high expectations for the education of Hispanic American children.”
 

DTI Associates, Inc. – A Haverstick Company (DTI), through the work of the National Training Support Center (NTSC), has produced a set of materials that provide information about academic achievement and career development to state career resource network (CRN) directors, state guidance supervisors, counselors, teachers and parents. DTI has developed and published 16 downloadable brochures and three power point presentations in Spanish and English on various topics supporting educational and career achievement. These materials and other parent resources can be accessed at http://www.acrnetwork.org/parents.aspx. 

Through the preparation of this report, DTI hopes to assist the U.S. Department of Education, Office of Vocational and Adult (OVAE), in developing strategies to create and disseminate materials that will effectively reach Hispanic parents and families.  Parents need to be provided with appropriate information that will properly equip them with the knowledge to be able to support their children’s academic and career success.

II. 
Overview of Focus Group Summary

This report summarizes the key findings from two focus groups conducted in February 2005. The focus groups were conducted by DTI as part of the contractual requirements specified in the ACRN statement of work with OVAE.  

The purposes of the focus groups were to:

· Receive feedback on current NTSC English and Spanish parent materials and resources; and

· Provide OVAE with suggestions and feedback from the focus group participants on how to best develop and disseminate parent materials and resources that effectively target Hispanic parents.
III.
Methodology

The focus groups were conducted with two different sets of participants:

· Community organization representatives and school leaders who work with Hispanic parents; and 

· Hispanic parents with a child or children currently enrolled in the public education system. 

Participants were selected and their eligibility determined, according to specified criteria. The selection criteria were as follows:

For All Focus Group Participants

· Participants were selected from geographically diverse communities around the Washington D.C. metropolitan area; and 

· Participants had to be available to attend the focus group(s).

For Community Organization Representatives and School Leaders

· Participants will represent a diverse array of Hispanic community organizations and policy/research organizations.

For Hispanic Parents

· Participants must have a child or children currently enrolled in the public school system;   

· The participants’ child or children must be living at home, and parents should be involved with their schooling; 

· Participants should represent a diverse group of parents of children who are in elementary, middle school, and high school; and

· Participants must be able to read in Spanish at the 6th grade reading level (in order to review materials and provide feedback).

A professionally trained, bilingual moderator conducted both focus groups utilizing a standard protocol developed by DTI. Simultaneous interpretation was provided for translation purposes with the Spanish speaking parent focus group. The community organization and school leaders focus group was conducted in English.

All respondents were asked about their impression of the materials already developed by OVAE. Language and cultural barriers were probed for in-depth throughout these discussions. To obtain respondents’ feedback on the optimal method of delivering print material, print copies the 16 English and Spanish parent brochures and three English and Spanish power points were presented.

IV.
Key Findings

The key findings are organized into three sub-sections that highlight focus group participants’ feedback on current NTSC parent materials and resources. These sub-sections are: 1) tailoring messages to target Hispanic parents, 2) using targeted delivery methods, and 3) modifying the current materials. 

Tailoring Messages to Target Hispanic Parents

Participants strongly recommend using messages that will resonate with Hispanic parents and that consider cultural differences.

Messages should be centered on helping the family unit. Focus group participants emphasized the need to address Hispanic families as a whole and not just as individuals. One community participant shared, “something that I think is very common in the community is success of your family, your legacy, your background and culture, your traditions, everything that kind of comes in a package deal…so I think something that kind of takes into account the community aspects of the culture is probably going to be effective versus just looking at the individual.” 

Capitalizing on the American dream is a message that would speak to parents, since many Hispanic immigrants come to this country trying to obtain the American dream.  As one participant stated, “what brings people out of their countries to this country is a dream, and I think a feeling for that dream and reminding them of why, because reality is harsh when you first get here.  And I think if you feel that someone is helping you hold onto that, then that’s the support, if you’re being reminded of the why and if you’re being told, okay, you know, I’m going to help you with it.” 

Higher education is perceived as extremely important. Parents stated that a college education has become a necessary prerequisite to a good job and a middle-class lifestyle. One parent shared, “I have taught my children that if they wanted a better house, a better car then they have to study. Without studies they will not accomplish anything.” One participant stated that when Hispanic families come to the United States, “it’s for the children, for their children to have a better education. So the expectations of the parents are that their children are going to be better off than they are.”  

Messages should consider non-traditional living arrangements and family structures.  The “typical” 3.14 person American family is rarely part of the Hispanic working culture. Sometimes multiple families share small living spaces and many Hispanic families are blended or there is only one parent in the home.  Tailoring the content to this context is key. For example, one participant pointed out that suggesting to a parent that they locate a quiet space in the home for a child to do homework may not be a reality for a Hispanic blended family of ten living in a two bedroom apartment.

Hispanic parents and adults need to be educated and prepared for the American education system and workforce.  Navigating these systems can be a challenge if the intricacies are not explicitly explained. In order for a parent to help their child transition from elementary to middle school, they need to first understand the grade at which the transition occurs. The American school structure is different than other countries’ educational systems. As one parent participant stated, “In order to reach us [parents], we are talking about preparing the parents as well as the children.” A community participant shared the following, “We have many parents that can be wonderful teachers in everyday life, but they don’t know how to write or read themselves. So it is very difficult for them to help their children in math or reading and the kids suffer the consequences because they don’t have anybody at home helping them read.”

Using Targeted Delivery Methods

Overwhelmingly, participants indicated that academic achievement and career development information would be best delivered by:

	· Parents
	· Teachers

	· Counselors
	· Friends

	· Newspaper
	· Discussions

	· Magazines
	· Churches

	· Schools
	· Department of Education

	· Books
	· Libraries

	· Universities
	· Internet

	· Community Centers
	· School System Staff


Participants suggested that Hispanic parents would respond better to verbal communication. Utilizing television or radio segments for delivering education and career planning messages was recommended. Telemundo is a popular TV station among Hispanic families and radio segments could be aired on local Spanish speaking stations.  One community participant stated that the radio is, “a very under-used resource, that if you want to communicate to a large mass of Hispanic people, that you know, it wouldn’t be bad to have [a segment on a show by a community person about] what to do.” One parent participant said that when reading the brochures he would “…prefer to listen to it. I have long commutes and instead of listening to other things…Hispanic stations have lots of jokes and other things, but it is not focused on what we are looking for. That could be a good topic for the radio.”

Most Hispanic parents work atypical hours, therefore workshops, programming, etc., should take place “at appropriate times, taking into account Hispanic hours.” One recommendation was to use sound bites on education and career topics during television programming such as Hispanic soap operas, which are aired at irregular times.

Universally all participants agreed that a 1-800 number would be the best method for getting the educational and career planning information delivered to parents. Parents will look at the brochures and then want a 1-800 number to be able to speak to a live person for additional help. A phone line could be provided as a follow-up resource on the materials for obtaining more information on a given topic.

Community participants focused on the need for resources and trainings to be developed that use a hands-on, interactive approach. They suggested developing resources and training that successfully engage Hispanic students and parents into understanding what they can realistically do to promote their child’s academic achievement. Participants suggested that videos would be a useful tool to allow for interactive discussions with parents after viewing the video(s).

Most participants stated that they would learn about this information from or share this material with friends, church members, and community leaders. Participants suggested creating or using established community centers where parents could access all the information that they need on education, health, immigration, jobs, etc. in one place.  

Many parent participants suggested the need for small workshops on these educational and career development topics. This could include workshops led by Hispanic parents who were trained in delivering this information. The workshops could be held in churches for maximum participation. Participants also suggested that using students as presenters would allow Hispanic children and their parents to relate to each other regardless of generational differences. Additionally, using students as presenters would provide positive peer-to-peer learning experiences. As one parent participant stated, “peer pressure is always an issue so why not utilize it in a positive manner with positive influence at their level. The kids could mentor one another…have other students serve as role models and talk to other students about their experiences around careers. They [would] serve as an inspiration and make the students believe that any given career is reachable.”

Modifying the Current Materials

Participants’ made some specific suggestions on how to modify the current materials to more effectively target Hispanic parents. All participants agreed that it is most important to simplify the content.  While the content of the current brochures is good, the display of information is overwhelming. Most participants said, “if you give it to them [parents] in print, they won’t read it.”  To be of maximum interest to Spanish speaking parents the materials need more graphics and a lot less text. One parent commented that while the information was important and informative, the information is complex for most Hispanic parents because, “we all work and get home tired and deal with children’s homework, etc., and then at 11 p.m. we are dead tired. We have to take our time to read carefully and understand this and then start to study and analyze what we are going to do.” 

Most participants agreed that the vocabulary needs to be more basic and straight forward in order to be accessible to the majority of Hispanic parents. Utilizing simple materials with good pictures, slogans, a telephone line, and Spanish Web sites for more information would increase their effectiveness.  Developing slogans or headlines such as, “be a part of your child’s education in the home,” or “pay more attention to your children” or “make sure your child succeeds.” would immediately grab a parent’s attention. As one parent stated, “this is good, but if this brochure is shown to a mother who maybe hasn’t finished first or second grade, she might not understand the vocabulary used.” 

The materials remind parents that they need to be involved in the education of their children. As one parent stated, “just looking at the titles on each of the brochures, you immediately think, what am I going to do for my child who is in elementary school? I want to know. I have a child in school.”  Parent participants said they had received this type of information before from schools, “but [it is] not as clear as this.” 

Most community participants thought the topics were useful. They said they would conduct a workshop using the information in these brochures, and give the brochures to parents at the end of the session. The Power Point slides would be useful for conducting workshops but they were too long, and would need to be shortened if they were to use them for their own presentations. Participants liked that they could personalize and localize the brochures.  Community participants agreed that having a guide on how to use the brochures and slides would make it easier for them to present this information.

Participants were asked to specifically comment on the materials that have been developed for parents of children with special needs (Individualized Education Plan- IEP). Most participants felt that the current special needs section should be presented in a more user-friendly format that demonstrates the different programs and services for children with physical and mental disabilities and children who are English Language Learners.

V.
Key Recommendations

Based on the key findings, and to enhance and improve the delivery and dissemination of educational and career development information to Hispanic parents, the NTSC recommends the following strategies for OVAE, ACRN, and the NTSC:

· Emphasize family success, family literacy, and family involvement, not just individual success and achievement.

· Create visual or audio-focused materials and workshops for parents of immigrant children to explain the American educational system (i.e., different school ages, levels, exams, etc.). This should be done in the form of a flowchart, graphics, posters, etc. 

· Create quick sound bites or simple lists of strategies for Hispanic parents to use in short segments of time with their children to discuss educational and career development topics. Create a guide or materials on, “what I can do with my child in 5 minutes, 10 minutes, a day, or weekends.”

· Create a train-the-trainer guide for conducting workshops on parent involvement that corresponds with information in the current NTSC parent resources.

· Add clarifying language for Parents of Children with Special Needs materials that explains that this information is for children who have physical and mental disabilities. This will ensure that parents of children who are English Language Learners clearly understand that there are differences in services and needs between these two types of learners. 

· Use verbal communication as a dissemination technique for articulating messages regarding parent involvement, educational achievement and career planning. These techniques could include establishing a 1-800 line at the Departments of Education and/or Labor, creating videos, using the television or radio, and establishing peer-to-peer communication networks among friends, students, parents and church members.

· Utilize more graphics instead of text wherever possible, and when using text use simpler vocabulary.  

· Create a new resource for high school and post-high school topics that will help Hispanic parents understand the different timelines and events that occur in high school. For example, financial aid deadlines, course work planning, college application process, SAT/ACT testing, graduation testing, career planning, etc.

· Concentrate on increasing Hispanic parent involvement at the elementary school level. Parents tend to be more active in the early school years and by supporting early involvement they may remain more involved in later school years.

· Reference Web links on the Spanish materials that direct the reader to Spanish language Web sites. This will increase the usefulness of the materials, resources, and information available to Hispanic parents. 

VI. NEXT STEPS

The NTSC will propose a work plan to OVAE based on the report’s key recommendations.  The work plan will outline what products, tools, and training will be developed or modified to assist OVAE, ACRN, and the NTSC effectively reach Hispanic parents and families. 
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