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1.
Comprehensive Needs Assessment

Demographic Data

The Benton Harbor Area Schools (BHAS) district is located in the southwest corner of Michigan in Berrien County.  BHAS is one of fourteen (14) public K-12 school districts in the county, and consists of seven elementary schools, two middle schools and one high school.  Based on the Official February 2007 Headcount, the enrollment for grades K-12 is 3,961; the high school enrollment is 1,154.  This makes BHAS the largest school district in the county, although the senior high graduating class compares to schools of considerably smaller size (the class of 2010 consisted of 232 graduates).   

The median household income of $17,471 is much lower than both the state ($44,667) and national levels ($40,154) (US Census Bureau, 2007).   The average annual unemployment rate, reported as Niles-Benton Harbor area, for February 2007 was 7.7%, Berrien County 7.7%, and the State of Michigan 7.2% (MI Department of Labor and Economic Growth, February 2007 data report).  The highest levels of poverty are located in the City of Benton Harbor with an unemployment rate of 27.4%.   As you can see by Table I, below, educational attainment levels for Benton Harbor residents are substantially lower than those in Michigan and the US.

Table I Population Statistics  (Source: US Census Bureau, 2007)

	Category
	Benton Harbor
	Michigan
	United States

	Ethnicity:

· White

· Black or African American
	5.5%

92.4%
	80.2%

14.2%
	75.1%

12.3%

	Per Capita Income
	$8,965
	$22,168
	$21,587

	Educational Attainment

· Bachelor’s Degree

· Master’s/Professional/Doctorate
	2.1%

2.2%
	13.7%

8.1%
	15.5%

8.9%


Extreme poverty, low educational attainment levels and high unemployment have led to crime rates far above the national average.  According to the 2001 Federal Bureau of Investigation Crime Reports, Benton Harbor’s crime level was worse than the national average in five of the seven Crime Index categories: murder, forcible rape, aggravated assault, burglary and motor vehicle theft.
Student expulsions and suspensions account for far too many students being out of school at any given time.  Expulsions at the high school level have increased slightly from 12 in ’07-‘08 to 15 during the ‘08-‘09 school year (’09-’10 hearings in progress and data is not yet tabulated).  The majority of these expulsions were for assault or fighting.  The increase in female expulsions is an alarming trend (11 in ’06-’08 to 16 in ’08-’09).  Discipline referrals are down slightly with BHHS average of 231 per month (40% females; 60% males), which accounts for a substantial interruption to the learning process and illustrates the negative climate of the school.
Academic Performance Data

The driving factor for the re-design of Benton Harbor High School (BHHS) centers on the need to improve the level of academic performance, which consistently falls below state levels.  As you can see, BHHS qualifies for the School Improvement Grant.  The State of Michigan School Report Card for BHHS indicates, “D Alert” status in 2009, which places the high school in Phase 6 of AYP Sanctions.  One of the latest versions of the building report card, published by the Michigan Department of Education (2008-2009) provides additional information on the results of State assessments.

The table below reflects a three year trend in our MME data.  

Table II, Performance on Academic Assessments

Percentage of Students Exceeding and Meeting State Standards- MME

	SUBJECT
	2006-2007
	2007-2008
	2008-2009

	
	BHHS
	State
	BHHS
	State
	BHHS
	State

	Mathematics
	5%
	
	7%
	
	8%
	

	Reading
	25%
	61%
	26%
	64%
	18%
	60%

	Writing
	8%
	42%
	5%
	48%
	6%
	44%

	English Language Arts
	14%
	61%
	12%
	56%
	9%
	52%


BHHS students are performing well below their counterparts in the State in all subjects.  There is a significant gap between the district and the state.  There is no significant statistical gain over the past three years—in some cases there is an actual decrease in the percentage of students who are proficient.

	Year
	High School Graduation rate
	Graduation Rate

Economically Disadvantaged
	Graduation Rate      Ethnicity

(African American)

	2007
	68.4%
	32.69%
	69.53%

	2008
	76.95%
	78.43%
	76.47%

	2009
	81.89%
	81.61%
	82.08%

	
	
	
	


There is significant statistical value in the increase in the graduation rate over a 3 year trend.  Subgroups not represented in the chart above, are not significant to our overall data, as the number of students who fall within those categories are too few to account for statistical data.

Process Data

Cambridge Quality Review Report 

A summary of the Cambridge Quality Review Report reveals low student achievement. Elements in need of immediate corrective action include a lack of teacher and staff understanding of what high expectations look like in classrooms. Teachers’ need increased training in the use of data to drive instruction. Teachers need to increase the consistency with which they use good teaching practices.  The absence of research-based best practices in the majority of the classrooms proves to be a major concern.

The administrators need to hold teachers more accountable for their students’ progress. The review team suggests that administrators use regular walk-thorough and lesson observations, with prompt feedback. They also recommend regular meetings with teachers to discuss progress and achievement.

North Central Accreditation Quality Assurance Report

The Quality Assurance Review Team identified the following recommendations 
for improvement. The team focused its recommendations on those areas that, if addressed, will have the greatest impact on improving student performance and overall school effectiveness. The school will be held accountable for making progress on each of the recommendations noted in this section. Following this review, the school will be asked to submit a progress report on these recommendations. Those recommendations are as follows:

1. Increase focus on student academic performance.
2. Use the continuous improvement process with a profile and a current School Improvement Plan (SIP) to evaluate progress and determine impact of improvement efforts.
3. Involve all stakeholders in the process of continuous improvement.
4. Establish and implement a process to ensure consistency, accountability, and equity among the academies.
Perception Data

Both the Cambridge Review Team and the Quality Assurance Review Team learned from interviews with all stakeholders that there is great autonomy in each academy. The dean and staff determine their own vision and mission that is consistent with the district vision of quality, offer core academic and elective courses for their own students, create and distribute their own newsletters, and perform other activities such as honoring and disciplining students.

The absence of a single leader/principal no one person or representative council to oversee consistency and equity among the five academies creates a needed void within the high school.
Context: District Improvement 

District improvement in the Benton Harbor Area Schools has centered on three essential areas of extensive need: culture, curriculum, and instruction.  Focus on these critical areas is guided by a Logic Model (see attached BHHS Logic Model).  The district’s ultimate outcome as depicted in the Logic Model is “Quality Learning for Every Student Every Day.”  This is operationalized to mean that every student meets every grade level outcome.  An intermediate, or enabling, outcome is defined for each of the three critical areas of need.  As portrayed in the Logic Model, these must be accomplished in sequence in order to attain the ultimate outcome.  In order these are as follows.

Culture: 

Collaborative quality-focused learner-centered cultures throughout the district.

Curriculum:
Curriculum (content, assessment, instruction) for authentic academic 

achievement in all classes.

Instruction:
Instruction with responsive and evidence-based methods in every classroom.

In addition, we will increase our capacity to deliver our plan with fidelity through the implementation of a project director—who will be responsible for a overseeing the full implementation of the initiatives included in this plan.

Data Driven Outcomes for a Transforming High School
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To take advantage of previous district thinking, and to maximize capacity through the alignment of its transformation initiative with the LEA, high school planners began their work by considering how the vision of Quality Learning for Every Student Every Day might be operationalized at the high school level.  The SIG planners were significantly influenced by the work of the Education Trust, found in the document Gaining Traction, Gaining Ground.  This work, looking into the improvement experience of a dozen struggling high schools, focused the planners on the companion priorities of college readiness for every student, with “support, support, support” to assure that all reach the high bar.  The high school planners have agreed to operationalize the district vision with the a declarative statement, “Every student graduates, ready to be successful in college.”  This ultimate outcome embeds the graduation target of 100% in a statement of higher purpose – successful college attendance.  The planners have defined readiness for success in college.
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The baseline for the school’s SIG initiative is defined in the Michigan Merit Examination (MME) results for the class of 2011.  The following table illustrates MME results for recent classes.

MME Proficiency Overall for the BHAS Classes of 2008-2011

	
	Reading
	Writing
	Mathematics

	2008-2009
	17%
	6%
	7%

	2007-2008
	26%
	5%
	7%

	2006-2007
	25%
	8%
	5%


These data suggest the importance of the ultimate outcome that every student graduates, ready to be successful in college.  Benton Harbor High School is home to significant investments in improvement.  For example, it is in the midst of a federal Small Learning Communities grant, which has led to its organization into four academies.  It is a career pathways school, with Career and Technical Education (CTE) courses alongside the core course offerings of the three academies serving 10th through 12th graders, by virtue of the gap between present and envisioned performance.  Yet, in spite of these and other significant initiatives, its MME performance is in the single digits.  Learning from the Education Trust work, the Planners realize that the goals of reducing dropout rates, increasing graduation rates, and becoming proficient on the MME offer inadequate leverage on quality student performance.  Every student graduates, ready to be successful in college is an outcome that seeks to reach higher, to serve significant motivational purposes for students, staff, the community.

Given what district staff had learned about the critical areas of culture, curriculum, and instruction, the planners turned next to learn what high school data suggest about these areas.  Interpreting and applying the school’s process data, high school planners observe significant need in all three areas.

Culture

Cambridge Education studied Benton Harbor’s schools in depth from the standpoints of achievement, demographics, and process.  The Cambridge findings include affirmatives.  For example, the high school’s small learning community initiative, under which the school is comprised of four academies, is credited with improving student behavior.  The data also point to significant needs for further improvement in the area of culture.  The academy system tends to divide the staff into four sub-groups that are not effective in working as a whole – collaboration is far from the norm overall, even as it is a focus within some academies.  

Further, the data show a lack of focus on learning.  Essential protocols are not followed consistently by all staff.  Learning time is interrupted.  Classes are predominantly teacher-driven, so it is relatively rare that students are active collaborators in their own learning.  At the classroom level, significant numbers of students are disenfranchised.  Discipline tends to be punitive in nature, while a 2009-10 initiative to begin developing students as conflict mediators has been enthusiastically received.

Curriculum
According to the Cambridge review the overall curriculum displays significant weaknesses.  It does not consistently meet state standards.  It is not sufficiently defined and differentiated to motivate and challenge all students.  Daily lesson outcomes are seldom posted.  While bright spots exist in the curriculum – such as the range of course offerings, significant shortcomings co-exist with them.  There is little consensus about what constitutes quality; students, most importantly, are unclear about this.  Most significant among the bright spots is the curriculum development that comprises Learning Design (see Learning Design attachment).  Teachers who have begun participation reflect enthusiastically on its impact on their work, while Cambridge observers noted the potential that this district initiative holds to positively impact curriculum.

SIG planners realize the importance of this area of endeavor.  The definition of a college-ready student includes reference to the school’s course offerings as fully college preparatory.  

Instruction
The Cambridge data indicate that students do invest responsibly in a minority of classes where a variety of instructional methods engage them in individual, pair, and small group work as well as teacher-led whole-class work.  In most lessons, however, the pace is slow, there is a lack of urgency and academic rigor, and most student time is devoted to listening to teacher talk or to copying from the chalkboard.  Lessons are most frequently teacher-directed, with little or no differentiation of instruction.  Predictably, such work is too easy for some, and extending activities are the exception.  Students tend not to develop effective problem-solving or other higher order thinking skills because teachers rarely provide opportunities for independent or cooperative learning, or ask the sort of questions that call for such thinking.  The planners recognize the importance of this, as they define college-ready as focusing on “applying, analyzing, evaluating, and creating knowledge.”

Since the Cambridge study, the school has begun a staff-wide initiative to develop and apply cooperative learning strategies.  Half of the staff participated enthusiastically in a four-day Kagan Cooperative Learning institute.  Many are actively engaged in planning applications for the opening of the new school year.  Planning is underway for transferring this learning experience to a job-embedded format as teachers tackle the challenges of becoming cooperative learners with their students.

Given the concern generated by these process findings, a developing Logic Model for the high school SIG now displays an intermediate outcome for each of the three areas of need: culture, curriculum, and instruction.  These outcomes, or goals, are as follows.

Culture

Create collaborative quality-focused learner-centered cultures throughout the school.

Curriculum 

Develop curriculum – content, assessment, instruction – for authentic academic achievement to drive and organize all courses.

Instruction

Consistently deliver instruction with responsive and evidence-based methods in every classroom.

Each of these intermediate, or enabling, outcomes, guides a backward planning process in which indicators of success and sources of evidence, and capacities for development and implementation are defined.  This implementation and evidence gathering work, the day-to-day heart of the SIG initiative, is now illustrated in the High School Logic Model.

Approaches to Transforming the School
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Analyzing the BHHS achievement data, then its process data in the three domains of culture, curriculum, and instruction, the school’s SIG planners found significant improvement needs in all four areas.  With outcomes defined for each, the planners identified ongoing sources of evidence about performance in each domain.  These are portrayed in the Logic Model.  

Student Learning

Every Student graduates, ready to be successful in college.

Sources of Evidence and Approaches for Development and Implementation

In the achievement area, the backward planning focused on the tools and processes needed to systematically study, interpret, reflect on, and plan with student learning data.  In addition to the MME, the District uses the N.W.E.A. Measures of Academic Progress (MAP).  In recent years, this has been discontinued in ninth grade, leaving an assessment gap between the last MAP administration in eighth grade and the ACT Plan in tenth.  Under the School Improvement Grant, the high school will return to twice-yearly ninth grade MAP administration – one in the early fall, one in the late spring.

In addition, the developing implementation of Learning Design in the core subjects will receive significant attention across the full spectrum of course offerings.  This will be essential for the school’s course offerings to be fully college preparatory, as called for in the definition of college-ready graduates.  

In a survey of participating teachers in late spring of 2010, the District’s Office of Teaching and Learning found evident enthusiasm for Learning Design methods, together with repeated requests for additional time to develop and study the results of Learning Design’s Units of Study.  One high profile component of Learning Design is Summative Assessments of learning that conclude each unit, planned and administered in common by the teachers of a course.  These will serve as a new, classroom-centered, source of evidence of student learning in the backward planning toward the ultimate student learning outcome.  Once in place, this creates a balanced triangle of learning evidence, including state and national data, locally decided standardized data, and common classroom summative data.


As Learning Design progresses, high school teachers will begin to wonder about the meaning of present letter grades, given the standards-based nature of Learning Design Units of Study.  Standards-based learning grades will become essential.  It will be important for teachers to consider what a learning grade signifies, and what must aspect of student performance must be indicated in some other way.  This will cause teachers to revisit how they think about grading, and how to account for citizenship and work habits variables in a way that does not confound the meaning of letter grades that need to reflect learning towards standards.  Once developed, standards-based learning grades will provide significant evidence of student progress toward the Power Standards of the school’s courses.  In the meantime, grading in this way constitutes a capacity for development among the staff.

High leverage use of these data will call for significant development in the capacity of the high school staff to engage in systematic and helpful inquiry into the data to extract meaning and guide program, course, and instructional improvement.  Learning Design includes two forms of collaborative data analysis: Collaborative Data Inquiry (CDI) focuses on group data, while the related Collaborative Analysis of Student Learning (CASL) focuses on individual student learning data.  Under the School Improvement Grant, these two systematic approaches will develop into staff-wide use.  In the spring survey by the Office of Teaching and Learning, participating staff responded with enthusiasm to their early experience with the data protocols, and express hope for deeper engagement with them.

Finally, a system for warehousing a full range of school information will be in order, if high school staff are to monitor their improvement.  The RESA serving the District, Berrien, is sponsoring Data Director to serve such needs.  It remains for the high school to discover how best to take advantage of this important data resource.

Culture

Create collaborative quality-focused learner-centered cultures throughout the school.

Sources of Evidence

Sources of evidence of progress toward this outcome include two external sources and important internal ones.  As part of the SIG initiative, school and district leaders will seek to engage Cambridge Education as an external source of evaluation data, in continuity with the assessment that yielded the process data that the SIG planners have used.  Cambridge will be invited to propose annual follow-up studies.

The second external source is the Talent Development High School program of Johns Hopkins University.  The high school is three years into the process of implementing the “Johns Hopkins Model,” as it is referred to locally.  The approach includes an annual Climate and Instruction Survey that was administered at the high school in 2006, 2007, and 2008.  Given the rich experience with this survey of staff and students, the SIG planners propose to arrange for its return, beginning with the 2010-11 school year.  At present, it is unclear what factors may have contributed to the survey’s hiatus in 2009 and 2010.  The fidelity with which the Johns Hopkins adoption has been pursued is, in fact, a subject for intense inquiry.  This is a significant concern, as fidelity will be called for in no uncertain terms for the SIG initiative to yield its intended results.
The internal sources of evidence will develop through the observations of high school leaders, together with the related professional conversations that they initiate with staff.  The school leaders in the district are: (1) three years into an instructional supervision initiative that has centered on developing their capacities in just these areas: observing for quality, and engaging staff in reflective conversation and planning; (2) creating incentives for staff, including supporting staff, and students for the purpose of intrinsic and extrinsic motivational programs centered on attendance, retention, and academic achievement; (3) establishing specified events targeted at promoting higher learning through collaboration with local, state, and national colleges and universities.  The SIG initiative’s focus on developing collaboration as the operative norm across the school’s staff will call on the leaders to focus their observing and conferencing capacities on the school’s developing culture of: (a) collaborative, (b) quality-focused and (c) learner-centered work.  According to the current process data, each of these focus areas are lacking in the current operation of the high school.

Approaches for Development and Implementation

The school is presently invested in the Safe and Civil Schools approach, which will be sustained under the SIG.  In 2009-10, it initiated a Peer Mediation program in the building, by providing mediation training to a cadre of students and arranging for a staff sponsor of the initiative.  The training was received with enthusiasm by the student participants!  Under the SIG, the mediation approach will expand to include staff training, as well as basic training for all students.  Peer mediation has repeatedly shown affirmative effects on school cultures, while experience supports the importance of spreading mediation thinking throughout a school’s community – all of its students and its staff in particular.

Under the SIG, leaders will initiate two additional approaches that specifically focus on the development of culture.  The first seeks to apply an initiative that the district has begun with its leaders, that of learning the tools and lenses of adaptivity.  The Adaptive Schools approach focuses on two simultaneous objectives: organizational capacity for collaboration, and individual learning of the tools and strategies that build and sustain collaborative interactions.  During the 2009-10 school year, building and district-level leaders participated in the Foundation Institute for Adaptive Schools, responding with enthusiasm to the impact of its understandings and strategies on their interactions with staff.  The Adaptive Schools approach is in service of developing effective professional communities – ones that advance the learning of all students.  It rests on significant research about the power of professional communities to accomplish this end (Supovitz and Christman, 2003).

As part of the SIG initiative, the high school staff will take part in the Foundation Institute, with building leaders supporting application of the knowledge and skills through sustained embedding of Adaptive School ways in the regular operation of staff groups throughout the year.

While it is anticipated that Adaptive School ways will find application in classroom work with students as well as staff interactions, a second approach will be paired with it – one that focuses directly on developing and sustaining quality-focused and learner-centered relations with students and focus on authentic, quality-driven learning throughout a school.  Its relationship emphasis aligns well with the school’s ongoing Safe and Civil Schools work.  It’s learning emphasis aligns well with the Learning Design approach that is already on the ground in the school and is due for more intense focus under the SIG.  The Quality School approach rests on the work of Dr. William Glasser (Quality Schools, 2007; Every Student Can Learn, 2009).  Its applications extend from everyday classroom interactions and learning focus, to the approach that the staff take to supporting students who require extra-classroom interventions.  The approach calls for replacing punishment with restitution, and will require significant paradigm shifts for high school staff.  Training of a core team will take place in the summer of 2010, with year-long capacity-building for staff throughout the 2010-11 school year.

Curriculum

Develop content, assessment, and instruction for authentic academic achievement 

in all courses.

Sources of Evidence

Learning Design’s Units of Study are documented in unit maps.  The high school has developed a common electronic template for these, which are coming into consistent use as course teams develop capacities for planning, teaching, reflecting on, and mapping.  Evidence of progress toward this area’s outcome will be documented in the unit maps.  Further, Learning Design includes rubrics and protocols for scoring unit plans and maps for the quality of their content, their assessment tasks, and their planned instruction.  The Course Facilitators, curriculum coaches, and lead teachers presently identified for Michigan Merit courses, have experience scoring content.  Quality scoring will be a key activity for expanded attention, as Learning Design is applied across the building’s course offerings.

Observation and conferencing by school leaders will furnish additional evidence of progress in this area.  Observation of this sort includes both looking into classes, and engaging teachers in professional conversation about their Learning Design maps.  These activities will have to become routine to advance the SIG initiative.

Approaches for Development and Implementation

Learning Design comprises the core work in the curriculum area.  Under the SIG initiative, it must both deepen in the Michigan Merit courses, and expand into the rest of the school’s course offerings.  For the school to attain its ultimate outcome, it will be Learning Design’s unit maps that demonstrate college preparatory learning at Benton Harbor High School.

Strengthening Learning Design will require the commitment of regular, frequent time that has not been available to teachers, to-date.  Here, a companion approach will be essential – providing increased time in the regular school day for teachers to collaborate on embedding their learning in everyday teaching work.  Under the SIG, the district proposes to arrange for a daily Zero Hour for all high school teachers, to take place before students arrive in the morning.  While the present master schedule permits academy-based student teams to meet daily, there is no way for course teams – which cross academies – to meet.  It is anticipated that the course teams – where Learning Design takes place – will meet weekly in one of the Zero Hours.  Conversations with the teachers’ Association will begin forthwith on an off-schedule rate of compensation for Zero Hour.  SIG funds will provide for this compensation, as incentive for extending the work day.

An additional approach in the curriculum area under SIG auspices is implementation of the district’s Coaching Initiative.  Under this initiative, the district is seeking to capitalize on the research that demonstrates the effectiveness of coaching, data analysis, assessment design, and monitoring and evaluating student service programs, as an approach to supporting improvement of instruction by teachers and learning by students.  The district has developed the role of Learning Coach, with the formally stated purpose of “supporting the learning of all students and staff by developing and sustaining consistent:

· collaborative quality-focused and learner-centered cultures;

· results-driven application of Learning Design;

· responsive and evidence-based instructional practices; and 

· inquiry-driven decision-making.”

Learning Coaches, of which two have been hired specifically for the high school, will engage five priority functions:

1.
Mediator of Thinking

To develop and support self-directedness in relation to teaching and 

learning, specifically

self-monitoring, self-managing, self-assessing, and self-improving.

2.
Facilitator of Learning Communities


To support adult learning through collegial engagement in sustained 

collaborative inquiry.

3.
Data Coach

To ensure that student learning evidence drives instructional and 

organizational decisions 

at classroom, school, and district levels.

4.
Curriculum Specialist


To ensure implementation of the District’s curriculum through Learning 

Design.

5.
Instruction Specialist


To ensure consistent responsive evidence-based methods for the learning of 

all students.

This will be the school’s second coaching initiative.  Coaching is an expected component of the Johns Hopkins model that the district adopted for the high school several years ago.  As Johns Hopkins staff monitored the implementation of the approach, it became apparent that the intended coaching had never materialized.  It will be important that building leaders inquire into this history, learn from it, and take responsibility for implementing the Learning Coach role with fidelity.

Instruction

Consistently deliver instruction with responsive and evidence-based methods in 

every classroom.

Sources of Evidence

The key sources of evidence in the instruction area are the same as those in the culture area.  Please see above.

· Cambridge Education study

· Johns Hopkins University Climate and Instruction Survey

· Observation and Conferences by Building Leaders

Approaches for Development and Implementation

The approaches in this area include the Coaching Initiative (please see the curriculum area above), Kagan Cooperative Learning, and the Framework for Effective Teaching.

Cooperative learning, when implemented with fidelity, improves the learning of all students.  This has been exhaustively documented around the world for decades.  Kagan Cooperative Learning makes this high-powered approach readily available to teachers.  Two years ago, the district began a K-12 initiative to develop all teachers’ capacity for this approach.  Enthusiastic implementation at the middle school level, together with the high school’s start into Learning Design in the summer of 2009, convinced high school and district planners to launch the initiative with high school staff in June, 2010.  Approximately half of the school’s teaching staff, and the newly-hired Learning Coaches, participated energetically in a four day Kagan Cooperative Learning Institute in June.  This learning from this high caliber workshop experience must now transfer into sustained embedded collaborative learning among the teaching staff.

Cooperative learning will be a second regular, perhaps even weekly, focus for the new Zero Hour.  

The Framework for Effective Teaching was completed by the Superintendent’s office in July, 2010.  Adapted from work by the New Teacher Center at the University of California at Santa Cruz, it describes proficient teaching in six Areas of Performance.  Each Area includes a standard of proficiency, three to six Elements of Performance, and four-point rubrics for each of the total of 31 elements.  The Areas of Performance have been agreed by district and the Education Association, as required under the teachers’ collective bargaining agreement.  Under the District’s collective bargaining agreement with the local Education Association, the remainder of the Framework is administrative prerogative, about which the district must inform teachers.  Workshops for engaging teachers with the Framework’s content are planned for the first days of staff return for the 2010-11 school year.  

The content of the Framework has already served as the definition of quality teaching that the district leaders have been using to guide their instructional supervision initiative over the last three years, so continuing administrators – including the High School Principal – are already familiar with the contents.  As the district undertakes its obligation to engage its teachers in learning the Framework, it will be for the high school leaders to bring it to life there.

The Framework for Effective Teaching serve as the foundation of a new system for supervising and evaluating teacher performance, as called Section 380.1249 of Michigan’s Revised School Code.  Specific procedures for handling unsatisfactory performance were promulgated by the Superintendent last spring.  These will have to be included in new collective bargaining arrangements between the district and the teachers’ association.

The District’s present arrangements for evaluating teacher performance are out of compliance with the state’s Tenure Act and the Revised School Code (section 380.1249).  The new system for supervising and evaluating teacher performance must:

a. bring the District into compliance with the Tenure Act, 

b. maintain or improve on the recently-promulgated Terms and Procedures in Cases of Unsatisfactory Teacher Performance, 

c. provide for annual teacher evaluation,

d. include measures of student learning – such as Collaborative Data Inquiry (CDI) into NWEA-M.A.P. data and the results of the Summative Assessments in teachers’ Units of Study, and Collaborative Analysis of Student Learning to focus on effectiveness with struggling students, and

e. be developed through a collaborative planning process between District and Education Association leadership, and approved in collective bargaining.

This will have to be accomplished during a year when the overall collective bargaining agreement is up for renegotiation.

Parallel development will be necessary for supervision and evaluation of the performance of school administrators.  The District has yet to initiate this work.

Note:
Since the July SIG submission, a new Superintendent has assumed leadership of the 

District.  New District – Education Association relations will have to be established as a precursor to negotiations about the teacher evaluation system.  The same will be called for at the front end of developing an administrator evaluation system that complies with Section 380.1249.

Professional Learning
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The requirements of the Transformation Approach under SIG regulations call for “high quality job-embedded professional development.”  This is expected to be a signal feature of the SIG initiative at Benton Harbor High School.  The approaches described above, in the areas of student learning, culture, curriculum, and instruction, can weave together into the fabric of a high school that truly can graduate every one of its students ready for success in college – if they are implemented with fidelity and are the focus on sustained professional learning by all staff.  Every one of the approaches defined above will require ongoing learning and reflection.  

The district calendar for 2010-11 includes August time for teachers to engage with the Framework for Effective Teaching.  Two significant time features are included in the SIG initiative: Zero Hour (see Curriculum: Approaches… above), and a school day that is extended by 10 minutes.  The ten-minute longer day provides sufficient instructional time for students to permit three professional development days for the high school’s staff.  These will be committed to the Adaptive Schools Foundation Institute, and imperative for developing the sort of school culture that will support the other work necessary to reach Quality Learning for Every Student Every Day.  With these two scheduling features in place, the high school is equipped to provide the sort of job-embedded professional development that will be necessary, supported by intermittent workshop activities.  Both of these features will require agreement between the district and the Education Association.

Note:
Since the July SIG submission, a new Superintendent has assumed leadership of the 

District.  New District – Education Association relations will have to be established 

as a precursor to negotiations about shifts in the high school day – both Zero Hour 

and the 10 minute extension.

Quality Schools learning will begin as soon as possible, becoming a focus of ongoing attention during district professional development time, during Zero Hour, and during the team time in the building’s master schedule.

The systematic study of student learning data – in the form of Collaborative Data Inquiry (CDI) and Collaborative Analysis of Student Learning (CASL) – will develop through Learning Design.  Learning Design is scheduled for August training dates, and will be an ongoing focus during Zero Hour (see Curriculum: Approaches… above). Additionally, a Data Team will go to Denver, Colorado, for a four-day training at the Center for Performance. This team will acquire certification in Data-Driven Decision Making strategies for further explorations of the latest research-based strategies used to increase student achievement.  This training will take place in late October of 2010.

Learning Coaches participated in the Foundation Seminar of Cognitive Coaching in July.  The Advanced Seminar will need to be scheduled during the 2010-11 school year, as will other learning activities that will develop their coaching capacities. 

Peer mediation will require learning attention, both for the student body and for faculty.  Arrangements for this expansion of the mediation approach have yet to be developed.

Teacher Participation in Assessment Decisions






(SWP 8)
Strong commitment to this work is addressed above, in the Student Learning and Curriculum sections.  A significant feature of Learning Design, as addressed by teachers already involved, is that it creates collegial ownership among teachers of content, assessment, and instruction decisions which will also include quarterly external assessment and feedback of student work from a national scoring firm.  This has represented a shift in the district, one that will require sustained commitment and support.

Extending Learning Time for Students









(SWP 9)

As the SIG planners considered the vision of every student graduating, ready to be successful in college, they were significantly influenced by work of the Education Trust in this area.  Specifically, they were intrigued at such a high bar, and they focused on how important it would be to “support, support, and support” students to assure their success.  Mastery learning loops are an integral component of the Catalog of Lessons in Learning Design Units of Study.  These are enabled by systematic attention to a Unit’s Learning Targets and their respective formal formative assessments.  Teachers have yet to develop this aspect of Learning Design, as they are new at this work and their time to work together for this sort of within-Unit planning and reflection has been exceedingly limited.  Zero Hour will be used to advance Learning Design dramatically.  Combined with the student-centered team time that is built into the master schedule, routines and protocols for assuring timely re-teaching and other forms of support will be assured.

Plans are also in the making for extending the school day – earlier into Zero Hour for some-later for others, participating in virtual high school online courses, ACT prep sessions, and Saturday school.  The planners are considering how to best make the use of this extended time routine, required if you will.  The most common practice to-date has been to offer extended time on a voluntary basis.  This has proven inadequate and will no longer be the norm, when students require timely support to demonstrate proficiency on the outcomes of Units of Study.

Finally, initial planning is underway for an extensive review of present summer school arrangements.  School leaders and SIG planners are committed to increasing the leverage of this way of extending learning time.

Family and Community Engagement










(SWP 6)

Through the use of four student service coordinators, family and communities will engage in programs geared at connecting parent/guardians with school-related activities and services.  The Student Service Coordinators will be responsible for implementing quality school focus centers designed to eliminate punitive discipline and promote student conflict resolutions.

Partnerships include:


M Can-the mission of M-Can is to enable high school students to pursue post-secondary 

education.  It is the intent of the program to motivate students in the community and to 

assist them with the college admissions and financial aid process.  


Promise Zone-we have been identified as one of 10 communities across Michigan in hopes to 

expand opportunities for students to attend college. A Promise Zone authority board has 

been established to outline the intended educational promise, which at minimum, must include funding for each to obtain an Associates Degree.


Lake Michigan College for dual enrollment for early college enrollment


Whirlpool


Twin Cities Beauty College for on the job training


Cook Nuclear Plant for on the job training


Department of Health and Human Services

We will be implementing a parent advocate leader program to increase parental involvement and communication between home and school.

Coordination and Integration of Federal, State, Local Programs

and Resources

















(SWP 10)

See the LEA application located in MEGS.

Evaluation

Sources of Evidence, internal and external, are described throughout the above in Approaches to Transforming the School, as each of its sections is organized according to the High School Logic Model’s backward design.  

Further, it is the intention of the district to select and contract with an external evaluator for the SIG initiative, who is experienced at monitoring high school improvement.  This seems essential to understanding and remedying the school’s and district’s challenges related to developing, adopting, and implementing approaches and strategies with fidelity.

External Service Provider List:

Center for Excellence in Education at Central Michigan University

EdWorks, LLC
Michigan Coalition of Essential Schools

Michigan Principals Fellowship-Michigan State University

The Institute for Student Achievement

Annual SMART Goals toward Logic Model Outcomes

(Years One & Two )

Ultimate – Student Learning

Every student graduates, ready to be successful in college.

Participation of affected teachers necessary.  Significant improvement

In English and Mathematics necessary.  Possible measures include

ACT and PLAN, Unit Summative Assessments.  First year for 9th grade NWEA-M.A.P.  Develop a common writing prompt for fall and spring administration, using ACT writing rubric for scoring?

Culture

Create collaborative quality-focused learner-centered cultures 

throughout the school.

Use Cambridge process and JHU survey.  Consultation with these sources needed to determine suitable gains in one year’s time.

Curriculum 

Develop curriculum – content, assessment, instruction – for authentic academic achievement to drive and organize all courses.

Year 1: 
Learning Design Unit Maps for all course online for all Michigan Merit Courses, per the 

BHHS electronic unit template.

Teachers of Michigan Merit Courses consistently use the Unit Maps to guide instruction.

(Reflecting conversations with school administrators, specific protocol to be considered)

Year 2: 
Learning Design Unit Maps for all Health, Physical Education, Music, Art, and Career 

and Technical Education (CTE) courses online, per the BHHS electronic unit template.

Teachers of these courses consistently use the Unit Maps to guide instruction.

(Reflecting conversations with school administrators, specific protocol to be considered)

Instruction

Consistently deliver instruction with responsive and evidence-based methods in every classroom.

Year 1:
Teachers with 6/10 cooperative learning training consistently employ minimum of one 




Kagan structure in every teaching block.  (Observation by school administrators; 

documentation in Learning Design Unit Maps)

All other teachers employ minimum of one Kagan structure in every teaching block by 

fourth quarter of 2010-11.  (Observation by school administrators).

Year 2:
All teachers employ minimum of two Kagan structures in every teaching block. 




(Observation by school administrators; documentation in Learning Design Unit Maps)




Other to be determined as additional common strategies are selected and training 

provided.

Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.

LEA Application Part I

SIG GRANT--LEA Application

APPLICATION COVER SHEET

SCHOOL IMPROVEMENT GRANTS (SIG)

	Legal Name of Applicant:  

Benton Harbor Area Schools
	Applicant’s Mailing Address: 

823 Riverview Drive

Benton Harbor, MI    49022

	LEA Contact for the School Improvement Grant: 

Name: Rebecca Fudge
Position and Office: Director of Title I, Title I office
Contact’s Mailing Address:  823 Riverview Drive, Benton Harbor, MI   49022

Telephone: 269.605-1065
Fax: 269.605.1043

Email address: Rebecca.fudge@bhas.org

	LEA School Superintendent/Director (Printed Name):  Dr. Leonard Seawood
	Telephone:  269.605-1010

	Signature of the LEA School Superintendent/Director: 

X_______________________________   
	Date: 

08/11/2010

	LEA School LEA Board President (Printed Name):  Leroy Harvey
	Telephone: 269.277.5411

	Signature of the LEA Board President: 

X_______________________________   
	Date: 

08/11/2010

	The LEA, through its authorized representative, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the State receives through this application.




GRANT SUMMARY

	District Name: Benton Harbor Area Schools

ISD/RESA Name:  Berrien RESA

 
	
	District Code: 11010

ISD Code:11000

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 

 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.

XTransformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

 Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.

Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Benton Harbor High School

x

x

Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:

	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.

1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)

· We have one school in our district that qualifies for the SIG.  A variety of data were used in determining the needs of our high school.  Please see the attached narrative for details/school data profile.  The transformation model was selected after reviewing the attached data reviews.
· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.”  

· Please see the attached narrative for details as to how we will ensure full implementation of the school intervention model (transformation model).
· In addition, over the past two years our district has implemented an infrastructure that fully supports effective delivery of our Title I programs—including budget templates, schoolwide plan templates/requirements (derived from state rubrics), on-going data analysis, evaluation structures, etc.--all of which will assist us in the effective delivery of the proposed SIG.


2.  If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school.  N/A, we do not have any Tier I schools eligible for the SIG. 

If an LEA claims lack of sufficient capacity to serve each Tier I school, the LEA must submit written notification along with the School Improvement Grant application, that it cannot serve all Tier I schools.  The notification must be signed by the District Superintendent or Public School Academy Administrator and the President of the local school board.  Notifications must include both signatures to be considered.

The notification must include the following:

· A completed online Michigan District Comprehensive Needs Assessment  indicating that the district was able to attain only a “Getting Started” or “Partially Implemented” rating (link below) in at least 15 of the 19 areas with a description of efforts to improve.  

·  (http://www.advanced.org/mde/school_improvement_tasks/docs/edyes_report_template.doc 

· Evidence that the district lacks personnel with the skills and knowledge to work with struggling schools.  This includes a description of education levels and experience of all leadership positions as well as a listing of teachers who are teaching out of certification levels

· A completed rubric (Attachment V) scored by the Process Mentor team detailing specific areas of lack of capacity

3. For each Tier I and II school in this application, the LEA must describe actions 

    taken, or those that will be taken, to—

· Design and implement interventions consistent with the final requirements

· Select external providers from the state’s list of preferred providers; 

· Align other resources with the interventions;

· Modify its practices or policies, if necessary, to enable its schools to implement the interventions fully and effectively (Attachment VI is a rubric for possible policy and practice changes); 

See attached narrative for bullets 1-4

and

· Sustain the reforms after the funding period ends. 

We are building in sustainability components by reducing the number of personnel/FTEs included in the budget, focusing our attention on “front end” professional development and utilizing coaches to support job embedded, on-going professional development in an effort to fully train the staff, who will-then-have the skills necessary to carry the initiatives forward after the grant dollars end.
4. Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) Timeline: 

SIG Required Component

Timeline for Implementation

Replace Principal

June 2010

Develop and increase teacher and leader effectiveness

Job Embedded Professional Development initiated June 2010

Remove leaders and staff who have not increased student achievement

Pending collective bargaining.

Provide ongoing high-quality job-embedded professional development

Initiated June 2010

Use data to identify and implement instructional program

September 7, 2010

Implement financial incentives or career growth or flexible work conditions

Pending collective bargaining

Provide increased learning time

Pending collective bargaining (additional 10 min. daily); Extended day and year—September 2010

Provide ongoing mechanisms for family and community engagement

Parent Advocate Leader September/October 2010

Provide the school sufficient operational flexibility

Pending collective bargaining

External Service Provider

Selection in progress; Anticipated by September 7,2010

5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds. (Please see attached narrative)

6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)
7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)
8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools. Various stakeholders were included at various stages of the planning process.

· Describe how this process was conducted within the LEA. (please see attached narrative)



	


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—

· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)

Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 

CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.

ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.

CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date


SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

· X Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

· “Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

· Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.



Baseline Data Requirements

Please see attached SIG narrative

Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Transformation

	Number of minutes in the school year?
	74,340

	Student Data

	Dropout rate
	17.76%

	Student attendance rate
	83.2%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	--

	Advanced Placement
	72

	International Baccalaureate
	0

	Early college/college credit
	118 students

18% of student population

	Dual enrollment
	Same as above

	Number and percentage enrolled in college from most recent graduating class
	N/A

	Student Connection/School Climate

	Number of disciplinary incidents
	1,397

	Number of students involved in disciplinary incidents
	N/A

	Number of truant students
	N/A

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	N/A

	Teacher Attendance Rate
	


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

	School Name and code

Benton Harbor High School 00286
	District Name and Code 

Benton Harbor Area Schools  11010

	Model for change to be implemented: Transformation Model

	School Mailing Address:

870 Colfax, Benton Harbor, MI    49022
	

	Contact for the School Improvement Grant:  

Name:  Anita Harvey
Position: Principal

Contact’s Mailing Address:  870 Colfax, Benton Harbor, MI    49022
Telephone:  269.605-1215
Fax: 269.605.1213
Email address: anita.Harvey@bhas.org



	Principal (Printed Name):  Anita Harvey
	Telephone:  269.605-1215

	Signature of Principal: 

See attached signature page

X_______________________________   
	Date: 

08/16/2010

	The School, through its authorized representatives, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the District/School receives through this application.




SECTION I: NEED (see attached narrative for details)
The school must provide evidence of need by focusing on improvement status; reading and math achievement results, as measured by the MEAP, Mi-Access or the MME; poverty level; and the school’s ability to leverage the resources currently available to the district. Refer to the school’s Comprehensive Needs Assessment (CNA) School Data and Process Profile Summary report.

	1. Explain how subgroups within the school are performing and possible areas to target for improvement. (The following charts contain information available in the school Data Profile and Analysis).




	2. Identify the resources provided to the school (in particular, other state and federal funds) to support the implementation of the selected model.




School Resource Profile
The following table lists the major grant related resources the State of Michigan manages and that schools may have as a resource to support their school improvement goals.  As you develop your School Improvement Grant, consider how these resources (if available to your school) can be used to support allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:  www.mi.gov/schoolimprovement.
	xGeneral Funds

 FORMCHECKBOX 
Title I Part A

 FORMCHECKBOX 
Title I Schoolwide

 FORMCHECKBOX 
Title I Part C

 FORMCHECKBOX 
Title I Part D
	 FORMCHECKBOX 
Title I School 

    Improvement (ISI)

      
	xTitle II Part A

 FORMCHECKBOX 
Title II Part D

 FORMCHECKBOX 
USAC - Technology 


	 FORMCHECKBOX 
Title III



	 FORMCHECKBOX 
Title IV Part A

 FORMCHECKBOX 
Title V Parts A-C
	xSection 31 a  

 FORMCHECKBOX 
Section 32 e

 FORMCHECKBOX 
Section 41


	 FORMCHECKBOX 
 Head Start

 FORMCHECKBOX 
 Even Start

 FORMCHECKBOX 
 Early Reading First


	X Special Education



	Other:  Smaller Learning Communities

 A complete listing of all grants that are a part of NCLB is available at www.michigan.gov/schoolimprovement.


	SIG Required Component
	Coordination of resources

	Replace Principal
	General fund

	Develop and increase teacher and leader effectiveness
	SLC grant, SIG

	Remove leaders and staff who have not increased student achievement
	General fund, SIG

	Provide ongoing high-quality job-embedded professional development
	SLC grant, SIG, general fund

	Use data to identify and implement instructional program
	SIG, general fund, SLC grant

	Implement financial incentives or career growth or flexible work conditions
	SIG

	
	

	Provide increased learning time
	SIG, SLC

	Provide ongoing mechanisms for family and community engagement
	SIG

	Provide the school sufficient operational flexibility
	SIG

	External Service Provider
	SIG


SECTION II: COMMITMENT (Please see the attached narrative)
Evidence of a strong commitment should be demonstrated through the district’s ability and willingness to implement the selected turnaround model for rapid improvement in student achievement and proposed use of scientific and evidence based research, collaboration, and parental involvement. 

Using information gathered using the MDE Comprehensive Needs Assessment - CNA, provide the following information:

1. Describe the school staff’s support of the school improvement application and their support of the proposed efforts to effect change in the school. Due to the given timeline, much of our staff is off work for the summer.  Therefore, we have selected a focus group to act as a steering committee to represent input from the school’s staff.  The staff as a whole is in support of change efforts in the school.
2. Explain the school’s ability to support systemic change required by the model selected.  

Benton Harbor High School has struggled with a team-based leadership approach; this has been remedied by a shift to a principal-with-assistants structure.  This change will support developing capacity for systemic change.  The school has demonstrated the capacity to initiate and implement major reform, as illustrated in progress with Learning Design.  It is also evident from other experience, notably the implementation of the Johns Hopkins Model, that fidelity of adoption is a significant challenge.  The change in District leadership will represent an opportunity as well as a challenge, as a new superintendent balances continuity with shifts in emphasis.  Events associated with the District’s obligation to eliminate a multi-million dollar deficit will affect the high school: the ninth graders are being reintegrated into the building; a program for struggling high school learners is being eliminated; both administrative and teaching staff are being reduced.  With all of this said, the SIG initiative offers the school a powerful source of focus for reformation – one that is energizing and offering hope to staff who have thus far been involved with its planning.

3.  Describe the school’s academic in reading and mathematics for the past three years as determined by the state’s assessments (MEAP/ MME/Mi-Access).  Please see the attached narrative.
4. Describe the commitment of the school to using data and scientifically based research to guide tiered instruction for all students to learn. Please see the attached narrative.
5. Discuss how the school will provide time for collaboration and develop a schedule that promotes collaboration.  Please see the attached narrative.
6. Describe the school’s collaborative efforts, including the involvement of parents, the community, and outside experts.  Please see the attached narrative.
SECTION III: PROPOSED ACTIVITIES
1. Describe the proposed activities that address the required US Department of Education (USED) school intervention that the school will use as a focus for its School Improvement Grant. (see attached SIG application narrative)

2. Explain how the school will use data to inform instruction, guide decision-making, and design professional development related to the proposed activities. (Please see attached SIG narrative)
i. Discuss how the school will use data to develop and refine its improvement plan and goals based on sub groups in need.

ii. Describe how the school will collect, analyze and share data with internal and external stakeholders. Include how the school will ensure that all administrators and teachers are able to access and monitor each student’s progress and analyze the results.

iii. Describe how the school plans to adjust instruction based on progress monitoring and data results collected. Describe and name any local or national assessments used to measure student progress at each grade level.  

iv. Discuss how the school has a clearly defined procedure in place for writing a professional development plan that aligns to the National Staff Development Council (NSDC) Standards for Staff Development (http://www.nsdc.org/standards/index.cfm) that focuses on context standards, process standards and content standards.  If the school or LEA does not have a professional development plan in place, describe the process and timeline for completing a professional development plan.

3.  List the individuals and job titles of the central office and school personnel who will oversee the school receiving School Improvement Grant – Section 1003(g) funds. Include the percentage of time dedicated to oversight of the school.

Central Office:Sheletha Bobo, Assistant Superintendent of Business                and Finance

School:Anita Harvey, Principal, Benton Harbor High School

4. Explain specific school improvement technical assistance and evaluation responsibilities needed. Include personnel responsible for coordinating such services. Please see the attached narrative

Section IV:  Fiscal Information
Individual grant awards will range from not less than $50,000 to not more than $2,000,000 per school, with grants averaging around $500,000. 

The MDE has asked for a waiver of section 421(b) of GEPA to extend the period of availability of the SIG funds, that waiver automatically applies to every LEA in the State seeking SIG funds.  Accordingly, if an SEA is granted this waiver, an LEA must create a budget for the full period of availability of the funds, including the period granted by the waiver.

An SEA that requests a waiver of section 421(b) of GEPA to extend the period of availability of SIG funds may seek to make the funds available for up to two years beyond the regular period of availability.  For example, without a waiver, FY 2009 SIG funds will be available until September 30, 2011.  Through a waiver, those funds could be made available for up to two additional years – until September 30, 13.

USES OF FUNDS 

School Improvement Grant – Section 1003(g) funds must be used to supplement the level of funds that, in the absence of the Title I monies, would be made available from non-federal sources for the education of children participating in Title I programs. Therefore, funds cannot supplant non-federal funds or be used to replace existing services. 

Improvement funds must be tracked separately from the Title I Basic Grant and the Section 1003(a) School Improvement Grant. Local fiscal agents are to place improvement funds in a Title I account assigned for school improvement. (This funding number must not be the same number as is used for the Title I Basic Grant award or Section 1003(a) School Improvement Grant.)

Intensive monitoring of grant implementation and evaluation will be required.

Since these are school improvement funds, districts may not combine funds into one account, and the amount awarded to each school must be spent on implementing one of the four turnaround models at the school.  

The CFDA (Code of Federal Domestic Assistance) Number for this grant is #84.377A; 84.388A. 

For a listing of allowable uses of funds, go to the guidance document listed on the USED website.  http://www2.ed.gov/programs/sif/applicant.html
LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

		X

X

X

X

X

	X

X

X

X

x


	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			x


	• Schedule 

		x

	
	• Length 

		x

	
	• Financing 

		x

	
	• Instructors 

		x

	
	• Evaluation 

		x

	
	• Mentoring 

		x

	
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

			x


	• Approval of allocation 

			x


	• Change of allocation midyear 

			x


	Major contracts for goods and services

 • Approval process streamlined 

			x


	• Restrictions (e.g., amounts, vendors) 

			x


	• Legal clarifications 

			x


	• Process 

			x


	• Stipulations (e.g., targeted vs. unrestricted spending) 

			x


	• Timeline 

			x


	• Points of contact 

		x

	
	Auditing of school financial practices Process 

			x


	• Consequences 

			x



	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
College-ready students consistently demonstrate:


Academic excellence by applying, analyzing, evaluating, and creating knowledge in oral and written formats throughout the school’s fully college preparatory course offerings;


The cognitive, emotional, and social understanding and skills to be successful in college.








Specific & Student-driven


Measurable


Attainable


Results-based


Time-bound
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