Special Note

The purpose of the SIG application is to have a clear and understandable picture of the implementation plan that the LEA intends to put into place and accomplish. In order to do this, an LEA may find it necessary to add more narrative to their plan to clearly articulate the ideas represented in the application. Please feel free to add such narrative.

LEA Application Part I

SIG GRANT--LEA Application
APPLICATION COVER SHEET

SCHOOL IMPROVEMENT GRANTS (SIG)
	Legal Name of Applicant:  
Willow Run Community Schools
	Applicant’s Mailing Address: 
235 Spencer Lane

Ypsilanti, MI 48198

	LEA Contact for the School Improvement Grant  

Name:       Penny Morgan
Position and Office:      Academic Services Facilitator
Contact’s Mailing Address:      (same)
Telephone:      (734) 961-6320
Fax:                 (734) 481-8227
Email address:      morganpenny@wrcs.k12.mi.us

	LEA School Superintendent/Director (Printed Name): 
Laura Lisiscki
	Telephone: 
(734)961-6315

	Signature of the LEA School Superintendent/Director: 

X_______________________________   
	Date: 

	LEA School LEA Board President (Printed Name): 
Sheri Washington
	Telephone: 
(734) 481-0047

	Signature of the LEA Board President: 

X_______________________________   
	Date: 

	The LEA, through its authorized representative, agrees to comply with all requirements applicable to the School Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that the State receives through this application.




GRANT SUMMARY

	         Di District Name: Willow Run
ISD/RESA Name:  Washtenaw
 
	
	District Code:   81115
ISD Code:          81000

	FY 2010

School Improvement Grant – Section 1003(g)

District Proposal Abstract

	For each of the models listed below, indicate the number of Schools within the District/LEA intends to implement one of the four models:  attach the full listing using form below in Section A , Schools to be Served, and the criteria for selection as attachments to this grant. 
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 Close/Consolidate Model:  Closing the school and enrolling the students who attended the school in other, higher-performing schools in the district.
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Transformation Model:  Develops teacher and leader effectiveness, implements comprehensive instructional programs using student achievement data, provides extended learning time and creates community-oriented schools. 

X    Turnaround Model:  Replace principal and at least 50% of the staff, adopt new governance, and implement a new or revised instructional model.  This model should incorporate interventions that take into account the recruitment, placement and development of staff to ensure they meet student needs; schedules that increase time for both students and staff; and appropriate social-emotional and community-oriented services/supports.
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Restart Model:  Close the school and restart it under the management of a charter school operator, a charter management organization (CMO) or an educational management organization (EMO).  A restart school must admit, within the grades it serves, any former student who wishes to attend.




LEA Application Requirements

	A. SCHOOLS TO BE SERVED:  An LEA must include the following information with respect to the schools it will serve with a School Improvement Grant.

	From the list of eligible schools, an LEA must identify each Tier I, Tier II, and Tier III school the LEA commits to serve and identify the model that the LEA will use in each Tier I and Tier II school.  Detailed descriptions of the requirements for each intervention are in Attachment II.

Note:  Do not complete information about Tier III at this time.

SCHOOL 

NAME

NCES ID #

TIER 

I

TIER II

TIER III

INTERVENTION  (TIER I AND II ONLY)

turnaround

restart

closure

transformation

Willow Run High School
04550
X
X
Note:  An LEA that has nine or more Tier I and Tier II schools may not implement the transformation model in more than 50 percent of those schools.




	B. DESCRIPTIVE INFORMATION:  An LEA must include the following information in its application for a School Improvement Grant.  LEA’s are encouraged to refer to their Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the following:


	Provide a narrative description following each of the numbered items below for each school the LEA plans to serve with School Improvement Grant funds.
1.  For each Tier I and Tier II school that the LEA commits to serve, the LEA must:

· Describe the process the LEA has used to analyze the needs of each school and how the intervention was selected for each school.  (Detailed descriptions of the requirements for each intervention are in Attachment II.)  The LEA must analyze the needs of each Tier I, II or III school using complete and consistent data.  (Attachment III provides a possible model for that analysis.) (Note:  Do not complete analysis for Tier III at this time.)

Planning Process

The process used to determine the intervention strategies was a preferred futuring process.  A core planning team was formed with representation from the high school, central office, the school board, parents and the ISD.  This core team worked first on a “good enough” vision for teaching and learning.  Then a careful analysis of the current reality was conducted, including collection and analysis of critical data.   Considering the vision and the current reality, the core planning team identified 5 key strategies for turning around the school.

Between June 14 and July 12 the core planning group met five times for 3-4 hours at each session.  Between sessions additional meetings were held with potential partners including Washtenaw Community College and Ford Fund.  Also, substantial time between meetings was spent collecting, organizing and analyzing data.  Lastly, once the key strategies were identified, additional smaller teams met to articulate how those ideas might be implemented during the first three years of the redesign efforts.

The general plan was agreed to on July 12.  At that point ad hoc focused planning teams were formed to generate detailed plans for the 2010-11 school year.  Those teams included: instructional PD planning, site visit planning, cyber academy planning, partnership meetings and community planning, and communications.  The membership of these teams was expanded to include anyone who was needed to accomplish the work.  Many more teachers and community members are involved in committee membership.
Good Enough Vision

The team visited a local high school that had recently implemented a magnet schools design and talked to teacher leaders and the principal about the school design process.  This provided some useful ideas on how the process of envisioning a new school might look.  Using several protocols for visioning, the group identified on a “good enough” vision that emphasized the teaching and learning environment and a few organizational non-negotiables.

The good enough vision is: Engaging, personalized project or problem-based learning environment that is skills/standards-based and non-time centric.  High levels of trust and collaboration with high expectations for adults, students and community.  A learning –centered approach and success for ALL students, in a safe, positive and professional environment.

The organizational non-negotiables are:

· We must have a STEMM focus (Science, Technology, Engineering, Mathematics and Medicine)
· We must be BOLD

· We must be a comprehensive school

· We will be a “turnaround” school for the SIG grant

Current Reality

Student Achievement

Student performance on the MME has remained low compared to state and county averages.  In 2010 36% of the students were proficient on the MME in reading, 22% in writing, 23% in ELA, 23% in mathematics, 23% in science, and 44% in social studies.  The trend for the reading, writing, and math was slightly improved over last year.  However, even with the slight increasing trend, not one student in Willow Run HS scored a level 1 in Mathematics, Reading, or Writing in 2010.  
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Looking at more closely at the MME data we see a few startling trends.  First, in mathematics, most students are not only NOT proficient, most of those who are not proficient are in the bottom level 4.  And, 78% of African American students fall into this level 4 category in mathematics compared to 44 % of their Caucasian peers.  This points to the fact that these students are significantly behind in their mathematical learning.
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In Reading we see similar subgroup trends as we do in mathematics only they are a little less pronounced.  Male and female students perform nearly as well as each other, but there are racial gaps in performance with 53% of Caucasian students and 25% of African American students being proficient.   
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ACT scores also show a difference between racial subgroups in the 2009 test (2010 data was not available when we did this analysis).  African American students score several points lower than African American students in every category.
ACT Score Subgroup Comparison, Willow Run High School, Spring 2009

Student Demographics and Enrollment Numbers

The student demographics of Willow Run Schools and Willow Run High School have been shifting over the last 5 years as the total number of students in the school has dropped dramatically.  In 2004-05 there were 734 students at Willow Run High School.  In 2008-09 there were 554 students.  This dropped to 414 at the end of the current school year.  

Enrollment Information - Student Enrollment Trends by Grade: Willow Run High School
Grade
08 / '09
07 / '08
06 / '07
05 / '06
04 / '05
 
#
#
#
#
#
9
140
106
202
125
261
10
149
173
183
147
193
11
125
189
108
209
155
12
140
190
114
201
125
Total
554
658
607
682
734
The school is roughly 60% African American and 40% White.
Student Demographics – Subgroup

08 /'09

Number

Percent

American Indian

3

0.5%

Asian

0

African American

320

57.8%

Hispanic

10

1.8%

White

216

39.0%

Native Hawaiian

0

Multiracial

5

0.9%

Total

554

100%

Looking at the non-resident data tool from CEPI, we see that 425 high school students who resided in Willow Run in the fall of 2009 chose other public school districts or PSAs.   The number of students making other choices has nearly doubled over the last five years.  For example, 52 ninth graders in 2005 chose to go elsewhere, and in 2009 that number was 125 students.  Of the students making other choices in 2009, 31 students have selected to attend the Washtenaw Technical Middle College, a public school academy located on the Washtenaw Community College campus.  
Number of students by grade who live in Willow Run but choose to attend other public schools

Grade

Fall 2005

Fall 2006

Fall 2007

Fall 2008

Fall 2009

Willow Run Community Schools

K

81

88

91

70

114

 

01

72

84

89

104

93

 

02

71

74

82

88

126

 

03

68

75

88

91

113

 

04

81

64

71

86

105

 

05

61

70

79

101

112

 

06

71

80

80

88

113

 

07

57

75

85

87

107

 

08

77

61

71

90

102

 

09

52

65

72

98

125

 

10

75

48

72

91

113

 

11

60

68

50

86

102

 

12

59

67

60

55

85

Total

885

919

990

1135

1410

Graduation Rate

Graduation rates continue to be a challenge for Willow Run HS.  Overall there is a 49% graduation rate using the 4-year cohort.  The subgroup with the lowest graduation rate is the economically disadvantaged group.  Only 44% of this group graduate in 4 years.

Willow Run High School 4-year Cohort Graduation Rate (2009) 


Looking at the students who recently completed 9th, 10th and 11th grade (in the spring of 2010), we see that over the three grades, 45% of the students are not on track to graduate.  This amounts to 144 students who will need support in earning credits beyond the typical school day and year.

Grade

Number of students

On Track

Not on track

% not on track

10

105

64

41

39%

11

109

56

52

48%

12

108

57

51

47%

Total

322

177

144

45%

Student and Teacher Attendance

Student attendance was another area that was analyzed.  During the 2009-10 school year 40,378 class periods were missed by the 414 students in the school.  This averages to 97 class periods missed by each student or 16 days per student.  First hour clearly had the most absences with 8,096.

Absences during 2009-10 school year from 
Powerschool Student Management System

Total number of students

 

1st hour

2nd hour

3rd hour

4th hour

5th hour

6th hour

Total

414

8096

6312

6261

6714

6529

6466

40378

Interestingly, teacher attendance patterns are not all that different than student attendance patterns in terms of overall absences.  There were 32 teaching staff in 2009-10 and there were 740 days of absences.  This works out to an average of 23 days per staff member.  Some of these absences were due to conferences, school business and other professional reasons.  There were 375.5 sick days taken.  Only two teachers missed less than 10 days from the classroom.  25 teachers missed between 10 and 30 days.  And 5 teachers were out for 31 or more days.
Student Perception Data
Each year graduating seniors at Willow Run HS are given a survey to gather their perceptions of their high school experience.  In this survey we found that 31% of African American students felt that they frequently had teachers who demanded their best efforts compared to 69% of the Caucasian students.  Most students felt that teachers and fellow student cared about them frequently or some of the time.  Only 7% of the African American students and 3% of the Caucasian students felt that they almost never had teachers who knew them well and cared about them as a person.
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College and Future Plans

For over 10 years, the students at Willow Run High School have filled out a student perception survey during the spring of their senior year. On the most recent survey 87% of the students identified that they plan to attend a 2 or 4 year college or University.  Looking at the counseling records in June of 2010 we saw that 65% of the students graduating in 2010 had transcripts requested from a college or university. The college that most students from Willow Run attend is Washtenaw Community College.  
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On the most recent Senior Exit Survey we also asked students the fields of study that they were most interested in pursuing.  Willow Run students identified the Arts (31%), Health care (25%), Science, Math or Engineering (17%), Business and economics (17%) as the fields they were most likely to pursue.    When disaggregating the same data by race, we see slightly different responses.  Overall, health and STEM fields remain in the top five fields of study for both groups of students.
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Willow Run Community Schools

Subgroup Academic Data Analysis

Grade:  11

Percent of Subgroup meeting State Procifiency Standards

Reading

Writing

Total ELA

Group

Year 1

Year 2

Year 3

Year 1

Year 2

Year 3

Year 1

Year 2 

Year 3

2008

2009

2010

2008

2009

2010

2008

2009

2010

Social Economic Status (SES) (Economically Disadvantaged)

27%

22%

32%

9%

9%

17%

16%

15%

20%

Race/Ethnicity (Black, Not of Hispanic Origin)

20%

23%

25%

5%

8%

12%

11%

17%

12%

Race/Ethnicity (White)

62%

50%

53%

32%

31%

44%

54%

36%

47%

Students with Disabilities

13%

12%

4%

9%

0%

5%

9%

0%

0%

Limited English Proficient (LEP) English Language Learners (ELL)

<

<

<

<

<

<

<

<

<

Homeless

<

<

<

Neglected & Delinquent

Migrant

Gender

Male

34%

35%

33%

9%

18%

16%

21%

25%

22%

Female

43%

31%

39%

24%

19%

29%

38%

26%

25%

Aggregate Scores (of District)

38%

33%

36%

16%

18%

22%

29%

25%

23%

State

62%

60%

65%

41%

43%

44%

52%

52%

50%

No Data Available

< = less than 10

Key Strategies Selected to Turnaround Willow Run High School
Strategies for moving from the current reality to implementation of the good enough vision were developed through a series of brainstorming and consensus-building protocols.  Five key strategies emerged: Time – a year-round school with 26/7 access; Tools – one-to-one computing for project-based learning plus necessary technology for STEMM Academies; Learning and Teaching – project-based learning environment based on skills and proficiencies; Culture – a collaborative, safe, positive culture of high expectations for students, adults and community partners, and Community – high levels of community involvement through workgroups, projects, mentorships, internships and off-site courses and projects.
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Additional components of process:

Willow Run HS is part of a group of underperforming high schools in Washtenaw County.  The superintendents from these districts, along with ISD leadership, met to coordinate their school redesign efforts so that there is a high quality continuum of options within the east side of Washtenaw County.  Rather than compete with one another, they met to find ways to collaborate and build programs that offer uniquely different foci.  This group of superintendents met twice during the planning process and have plans to meet regularly throughout the coming year.

The eastern side of Washtenaw County also has a business and civic group—Eastern Leaders—that is focused on key economic issues.  This group has made education a core focus of their work.  A meeting of the Eastern Leaders group along with school leaders occurred early in the planning process to see if community support existed for the emerging redesign concepts.

Lastly, three exploratory meetings occurred with potential key partners.  Washtenaw Community College and Ford Fund—PAS program leaders met with the core planning team to discuss and plan their partnership in the development of the STEMM academies and the overall school redesign.  

· Describe how the LEA has the capacity to use school improvement funds to provide adequate resources and related support to each Tier I and Tier II school identified in the LEA’s application in order to implement, fully and effectively, the required activities of the school intervention model it has selected. (Data and process analysis to assist the LEA with this application may be found in the Sample Application (Attachment III) for each school and in the District Improvement Plan (Attachment IV).  In the Rubric for Local Capacity, (Attachment V) local challenges are indicated by the categories “getting started” or “partially implemented.” ) 

Willow Run Community Schools has the capacity to use school improvement funds to provide adequate resources and related support to each Willow Run High School.   Final analysis and allocation of this support is not completed at this time.  Completion of the 2010-11 LEA PC and Consolidated Grant is being coordinated with this application to assure maximum coordination of resources.
2.  If the LEA is not applying to serve each Tier I school, explain why it lacks capacity to serve each Tier I school. 
Willow Run High School is the only Tier 1 school in Willow Run Community School District. Willow Run Community Schools is applying to serve Willow Run High School, thus this subsection is not applicable.
3. For each Tier I and II school in this application, the LEA must describe actions 
    taken, or those that will be taken, to—
· Design and implement interventions consistent with the final requirements
 This plan is to develop an engaging, personalized, project-based learning environment that is skill/standards driven and non-time centric. The core of this plan is built on the fundamental understanding that for this entire school and its community to make a critical shift, high levels of trust and collaboration with high expectations for students, adults, and community partners are non-negotiable. 

Through a process of collaboration described earlier, the planning committee members acknowledged their “current reality” and set in motion a bold plan encompassing five key elements. The staff and community of WRCS have not let the outcome of the SIG determine their fate. The complex work to change “who they are” and “what we they do” began a year ago. Through their very public challenges and struggle with raising student achievement, they have come to know and understand, “….education is inevitably an achievement of people, not policy.”—HBO Documentary, Hard Times at Douglas High (2008).

How do these elements address the final requirements of the grant? The following preliminary description of these key elements highlights how they are address and are consistent with the final requirements of the SIG.
Element #1- Time

The new model will be non-time centric. There are different ways in which this will be achieved. Students will have access to the building from early in the morning, to late in the evening. The building will be staffed with high quality educators during these timeframes to provide students with meaningful, project-based, skill acquisition. In addition, they will seek a waiver from the state to provide either an extended school year for all students or plan for a year around school. As part of the planning year, site visits will be made to diverse year-around school models by members of the planning committees to make a recommendation for implementation. Non-time centric also refers to students who will be enrolled in the WAY Cyber School program. These students will have unprecedented access to highly qualified teachers, committed to ensuring their academic, social and emotional growth 24/7/365 (24 hours a day, seven days a week, 365 days per year).
The final way in which non-time centric will be actualized in this grant is to allow students to individually excel through the program at their own rate and speed of learning. Students will no longer progress through the lock-stepped freshman, sophomore, and etc. years of schooling; instead, they will explore and acquire skills when they are socially, emotionally, developmentally and academically prepared. In some cases, students will excel through their secondary schooling in 3 years, for others it may take 4 ½ or 5 years to complete. Addresses final requirements # 7, 8 and 9
Element #2- Learning and Teaching

What should be the business of schools? Schools should exist to provide students with a learner-centered, personalized, high quality education that meets their individual learning needs and interests. Traditional iconic high schools are not organized to provide this sort of teaching and embrace this sort of learning. The WRHS redesign model will shatter this paradigm. 

Teachers will begin this journey by being introduced to and professionally developed in an agreed upon, researched based model of project-based learning. Students will be engaged in interdisciplinary projects that will involve members of the community and multiple resources. The environment of learning will be based on collaboration, clear sets of skills and proficiencies for students to master, multi-layered rubrics that assess for academic and social readiness, with other measures of formative and summative assessments embedded into the learning plan for each student. Teachers will serve on professional growth teams and serve as facilitators and mentors for students. 

21st Century Skills will be a foundation of teaching and learning. Ensuring college readiness by equipping students with the “soft skills”, academic skills and opportunity for post-secondary experiences prior to completing secondary course options is the underpinning of the redesign efforts. Every WRHS student will graduate with a high school transcript and college transcript—each student will complete one post-secondary course prior to graduation. Job readiness is also an important part of the redesign model, employable awareness, knowledge and skills in areas of STEMM (Science, Technology, Engineering, Mathematics and Medicine) will be developed through the creation of a STEMM magnet broken into several strands or academies. Addresses final requirements # 3, 4, 6, 7, 8 and 9
Element #3-Community

High levels of community involvement will be necessary throughout every phase of the SIG and will be essential for the plan of sustainability. Community engagement will be planned through workgroups, projects, mentorships, internships, off-site courses at post-secondary institutions and representation of community partners in potential governance structures. Complex communication plans and community recruitment will also be paramount. Tiers of community engagement will be developed to encompass groups that are engaged with the redesign model at the level of awareness and communication, level of partnership and resource, level of advisory or level of governance and oversight. 
It takes three strong elements to support a sustainable, staple high school turnaround designed to assure student achievement in high school, graduation from high school and successful transition to college or career.  The first is an excellent overall school academic instructional program.  This proposal outlines in detail the changes that Willow Run High School will make to dramatically improve the high school instructional program.  The second is intense additional academic support services for students who need extra support or time to achieve content mastery.  This proposal sets out extended school day and school year programming planned for implementation as a component of the high school turnaround effort.  And third, equally as vital as the previous two, are wrap around social-emotional and community-based services and supports to assist students to be prepared to take full advantage of the rigorous academic program and additional instructional opportunities available to them.

Many of the students who attend Willow Run High School live in the most economically depressed area of Washtenaw County.  The Willow Run/Ypsilanti area unemployment rate has climbed from 6% in 2006 to 13.6% in 2010.  Poverty, homelessness, reduced access to health and mental health services, and neighborhood crime are all facts of life for Willow Run High School students.

Due to the socio-economic demographics of the Willow Run area, many social service agencies and providers are running programs for youth in the district, some are even located within the high school.  However, these programs are an uncoordinated patchwork of opportunities and services, and rely upon the student to discover the resource and make use of the program.  The students do the best they can to find appropriate services.  They are not always successful.

The Willow Run Superintendent met earlier this spring with the service agencies operating in the district, bringing the group of providers together to discuss a more comprehensive and coordinated service model for delivery of much needed support services to the students of Willow Run Community Schools.  

The goal of this evolving collaborative task force is to document the services currently available, identify service gaps, and develop goals and intentional outcomes for the services.  Once the map of services and outcome goals are established, a concerted effort to connect students to services early and directly can begin through the efforts of the teachers, social workers, coaches and paraprofessionals employed by the district.  A part-time social work position, designed to provide direct services to students in the afterschool and summer programming, will also provide coordination for this collaborative group of service providers and work to enhance both student awareness of available services and participation in those services.

Notable among the programs active in the district are the 21st Century Community Learning Center program and GEAR UP, two federally funded programs operated by Eastern Michigan University, and RAHS, the Regional Health Alliance Clinic operated by the Corner Health Center at Willow Run High School.   Emerging partnerships with the Washtenaw Departments of Public and Mental Health will also support the development of a coordinated system of support which Willow Run High School can access both during and after the typical school day.  It is anticipated that by the end of the first SIG funded year, there will be a coordinated calendar of ongoing collaborative meetings of the service agencies, establishment of a coordinated data system allowing for accessing service delivery across agencies, a student measurement system that tracks academic success against participation in social-emotional service opportunities, and a system for quickly providing multiple service supports and interventions to students – both a quick referral system for service and a one-stop access point for students, preferably located within the high school.

Addresses final requirements # 5 and 9
Element #4-Culture

Rick DuFour (2002) speaks of the Passion and Persistence needed to engage everyone in the professional learning community and sustain this complex work overtime. That passion and persistence will not exist unless the redesign of WRHS explicitly addresses the importance of building a culture of optimism, collaboration, safety, and high expectations for everyone. A key element of this plan will be to utilize student data to “teach” teachers how to build critical learning relationships with students and collaborate with their colleagues for the purpose of having meaningful and safe conversations about student progress and student learning. 

Another facet of the culture which will be vastly different for WRHS is simply, failure is not an option…. Teachers are being held directly responsible for ensuring that failure is no longer acceptable and rewarded for their efforts. Proposals to this end include a reconfiguring of teacher’s workday, changes to how teachers are recognized and compensated for raising and sustaining student achievement through incremental merit pay, stipends for extensive professional development, stipends for teachers who go above and beyond to ensure failure is not an option (serve as tutors, mentors, etc.), bonuses over time for recruiting and maintaining highly effective teachers to join the WRHS team are all on the table.
Restructuring governance is another foundation of the turnaround model. A new high school principal was assigned to WRHS in July of 2009. As part of the SIG redesign model, stakeholders will work collaboratively with executive members of the SIG planning team (i.e., WRCS superintendent, board representation, WRHS staff and consultants from WISD) on various governance options will include high quality leadership, turnaround specialist and implementation specialist for the CTE (Career and Technical Education) and STEMM programs.

 

Hiring, assigning and retaining highly effective teachers is an additional focus of the turnaround model. The superintendent and current high school principal are evaluating teacher effectiveness, certification and contractual obligations to eliminate 50% of the teaching staff prior to September 7, 2010.

Teacher Incentives
In an effort to recruit, place and retain the professional teaching staff necessary to meet the needs of the students at Willow Run High School, the district plans to institute financial incentives in two areas – teacher effectiveness and teacher attendance.  These financial incentives are necessary.  Willow Run Community Schools’ deficit elimination plan called for a reduction in teacher salaries, across the district, of approximately ___% (4%).  This district-wide salary reduction has been approved by the Willow Run MEA bargaining unit and will go into effect as school opens for the 2010-11 school year.

Many highly qualified Willow Run teachers, including some who met the local criteria for remaining at the turn around high school, have sought employment in nearby school districts, with higher salaries.  One teacher/leader, a member of the turnaround planning team, has left the district for employment in a neighboring district.

Attendance

The existing contract for Willow Run teachers has an attendance incentive clause.  If a teacher has perfect attendance for the entire school years. The teacher receives a year-end bonus of $100 in the final paycheck for the school year.
Under this proposal that incentive would remain active, and be augmented by a clause awarding $250 to each teacher who took four days or fewer off during the school year. (This would include approved time off for medical/dental and other absences.)   This would be paid in addition to the existing attendance incentive. Thus, a teacher with perfect attendance would receive a year end payment of $350.

Additionally, any teacher who attends all of the professional development opportunities presented by the district, and documents that attendance by signing in and out of the program, will receive $150 in the final paycheck of the school year.
Teachers who work the entire 2010-11 school year, return for the 2011-12 school year, and work in September 2011, will receive a $1000 bonus in October 2011. This will be continued in the following years to help assure that qualified teachers are retained by the district. 
Performance

Performance incentives for teachers, as individuals and as team members, are also proposed in this turnaround plan.  By providing performance incentives for teachers on both the individual and team level, it is hoped that professional best practice will be implemented both individually and collectively as a collaborative team.  This will help to assure that ALL students will learn from teachers who are motivated to be at the top of their professional practice.

Individual - Any Willow Run High School teacher whose students, on average, document more than a one year gain in their academic achievement, will receive $500.  If the average student achievement gain is two years or better, that incentive will be increased by an additional $500 for a total of $1000.
Team - Any teacher who is a member of an interdisciplinary team that supports a defined group of students who make, on average, more than a year’s academic growth in reading comprehension as demonstrated by their DRP or LSI scores, will receive a $500 performance incentive award.  All teachers providing instruction to incoming freshmen will be assigned to an interdisciplinary team.

In addition, any discipline team of high school teachers (English, Math, Social Studies, or Science) whose students document a growth of more than a year’s academic achievement as demonstrated by their MME scores, will receive $500.  Thus if science scores for the school make more than a one year’s gain, all science teachers will qualify for this incentive.

Union Approval - The collective bargaining agreement between Willow Run Community Schools and the MEA local will need to be amended to include the new incentives.  Formal ratification of these proposed incentives has not taken place at the time of submission of this proposal.   Union leadership has been present throughout the planning process. Addresses final requirements #1,2, 3, 6, 7 and 9
Element #5- Tools 

The tools and resources needed in a non-time centric, project-based learning environment, that’s entrenched in a culture and community propelled with high quality teaching, learning, collaboration and communication are quite different than in the traditional educational setting. One to one computing, small and complex technologies, hands-on equipment and learning stations/pods opposed to walls and desks are just some of the necessary tools and resources needed. Addresses final requirements # 7, 8 and 9
Integration of the Five Elements
How does the Willow Run High School turnaround model fit holistically into the needs of the entire school system? Willow Run Community Schools is simultaneously going through district transformation. The turnaround work of the high school is embedded in a larger framework of organizational change. The superintendent of Willow Run will use the work of the Davenport model to create the tone and discourse of high expectations necessary to shift to high levels of student learning in the district.

The high school design of the “Good Enough Vision” interventions described here within (Time, Tools, Learning and Teaching, Culture and Community) fit into a context of purposeful, systemic change through research-based practices of reformation and restructuring. Two nationally renowned education consultants, Larry Lezotte, Effective Schools and Doug Reeves,  Leadership and Learning Center will serve as the foundation of the work at Willow Run High School.

Larry Lezotte and his research around the Seven Correlates of Effective schools will provide a laser light view of “Learning for All” and what it takes for an organization to shape its culture by redefining its premises and beliefs about student learning.  As a component of the SIG, Willow Run staff will work with Larry Lezotte several times throughout the year to reshape belief systems and shift the culture’s thinking. Lezotte uses qualitative and quantitative data of case studies to facilitate meaningful discussions and professional learning communities that propel those in the organization to redesign their role and how they communicate about teaching and learning. 

How do you actualize a shift in cultural beliefs that impacts teacher practice and student learning? Doug Reeves and his colleagues will work with Willow Run High School and bring the research behind 90-90-90 schools to provide practical and specific tools that contribute to the systemic change needed to reach the “bold” goals of “Learning for All”. The Leadership and Learning Center will create a partnership that is committed to creating a standards-based school to improve student achievement. The interactive process of working with Dr. Reeves and his facilitators will equip Willow Run staff to be able to:

· “weed the garden” and remove the impediments to success. 

· focus everything your school does on the improvement of achievement and equity. 

· identify the first things you must do to improve academic achievement. 

· implement the 90-90-90 research pioneered by The Leadership and Learning Center, formerly the Center for Performance Assessment. 

· implement an effective writing program in every subject at every grade level. 

· change faculty meetings into productive student-centered learning experiences. 

· change professional development days to focus on student achievement. 

· improve the quality and fairness of teacher collaboration. 

· care for the emotional and psychological needs of students and faculty during a turnaround. 

· celebrate success during your first sixty days of the turnaround. 

· develop a teacher accountability system. 

· develop reading and writing campaigns. 

· develop a teacher/student recognition program. 

· coach teachers for improved student achievement.

Through working with Larry Lezotte and Doug Reeves the Willow Run staff will explicitly change the day to day behaviors leading to high levels of student access by highly effective educators. In addition to working with these national consultants throughout the year, the professional development plan includes one staff meeting per month designated to focus on the “transformation” of the school community. Very specific staff outcomes have been identified and teacher incentives have been developed to ensure staff participation.

The underpinning of these transformational models will be the instructional practices of project-based learning powered by New Tech, reading apprenticeship and study math learning (mathematic instructional delivery model mirrored after reading apprenticeship). The goal with each of these methodologies will focus on the “how” content is delivered. 

· Select external providers from the state’s list of preferred providers;

WRHS will select external providers from the state provider list that are aligned with the core and embody the spirit of the redesign model. Only organizations and agencies with a proven track record with successful research-based transformation projects, that have a vested interest in the success of the WR community and who have the capacity and commitment to maintain high quality services will be sought. 

· Align other resources with the interventions;
Willow Run Community Schools will align the Title funds and other existing grant and programmatic resources allocated to the Willow Run High School behind the successful implementation of the key elements of this turnaround model. This will be evident from review of the final SIG application and the coordinated Consolidated Grant submitted by the district.  Neither of these applications is complete at this time.

Additionally, the resources of Washtenaw Intermediate School District utilized in support of academic programming and operations at Willow Run High School will be aligned with the implementation of this plan.  To that end meetings have begun with the regional CTE and Tech Prep Director in order to align the emerging STEMM Academies with the regional career and technical center model in operation in Eastern Washtenaw County.  WISD will work with Willow Run schools to assure that resources around Reading Apprenticeship, Math, and other core curriculum support is sustained throughout implementation of this turnaround of the school.

· Modify its practices and policies, if necessary, to enable its schools to implement the interventions fully and effectively 

Modification of practices and policies will be necessary to enable Willow Run High School to implement the interventions fully and effectively.  The process of those modifications has not been finalized by the Willow Run board and union at the time of the preparation of this draft document.  The discussions and negotiations are ongoing and will be finalized before the final application on August 16. The union leader has been a member of the planning committee and very involved in the process.
· Sustain the reforms after the funding period ends

Human capital sustainability: 

Commitment.   WRCS has existing partnerships with WISD, such as the expansion of Secondary Option to include Early College Alliance @ EMU and International Baccalaureate (IB), WCC, EMU and Uof M. These partners as well as newly formed partnerships (with Ford PAS organization for example) are committed to the success of WRHS. Beyond serving as a potential external provider, WISD has and will continue to serve as consultants and provide multiple support services to WRHS. The post-secondary institutions are committed to providing professional growth, consultation, dual enrollment programming, etc. with WRHS and WRCS. 
The entire Willow Run Community Schools community has been involved in discussions and planning reflected in this school improvement grant proposal.  Planning for several elements of the turnaround effort – notably the Freshman Academy – began early in the 2009-10 school year, with implementation slated for September 2010.  Preliminary plans for the high school turn around were presented to the Willow Run Board of Education at their regular meetings. Community members were present at each meeting and the board received input from those present.  Three meetings of the Board of Education finance committee addressed issues related to the budget presented in this proposal, correlation between this proposal and the district deficit elimination plan, and sustainability of implemented programming past the grant award period.

Presentations were also made to the Eastern Leaders Group, a partnership between Eastern Michigan University and civic and private sector leaders who are collaborating to meet the immediate and long-term economic and quality of life needs of Eastern Washtenaw County. A priority of this group is supporting high academic achievement at the high school level and successful transition to college environments – assuring college and career success.   Additionally, a joint meeting of Willow Run Community Schools, Eastern Michigan University and the University of Michigan was held on May 19, 2010.  This group also discussed coordination of intervention and research work conducted in the district.


Representatives of the Willow Run High School Turnaround Planning Team have also met for partnership discussions related to the implementation of the STEM strands with the Eastern Leadership Group, Washtenaw Community College, Ford (Motor) PAS   program and the Southeast Michigan Community College collaborative.  The Turnaround Planning Team is made up of teachers, district administrators, WR union representative, WISD consultant/facilitators, community members, as well as the High Priority Leadership Coach who has worked in the district for the past two years.  Additional stakeholders include: America Reads (coordinated by the Ginsberg Center of the University of Michigan), 21st Century Community Learning Centers (Eastern Michigan University), Cross Town Theatre and B. Side (EMU), Developing an Integrated Assessment System (UM), Elementary Undergraduate Teacher Education (UM), Leadership Club (UM) GEAR UP (EMU, regional Alliance for Healthy Schools (RAHS) (UM), Upward Bound (EMU), Young People’s Project and Algebra Project (UM), and Community Mental and Public Health.
Capacity. As described in their External Provider Application, Washtenaw Intermediate School District has a proven track record of initiating and sustaining programs and practices with and within WRCS and across the broader community. The ISD has and will continue to provide both human and financial capital to the redesign and revitalization of the WRHS and the community it serves.

Internally, WRHS will develop an extensive cyclical professional development model and plan of communication that will serve as a way to support teacher or leadership transitions. 

Financial sustainability: In addition to partner financial resources and ensure financial sustainability, WRHS will redirect in-kind funding, redirect Title I funding (Title I and II) and repurpose foundation allowance cost-savings. This cost-savings will occur through students self-selecting either the Cyber School or WCC dual enrollment option. These programs cost less than the current foundation allowance to educate students and the surplus funding will be redirected back to the LEA and can be channeled to support other areas of the redesign plan. 
Careful attention, during the planning phases of this proposal, has been paid to issues related to sustainability of the operational elements of this turnaround model.  The planning committee, in consultation with local stakeholder groups, selected strategies and implementation models designed to produce a new high school that would be able to sustain the innovations and student achievement success with the level of state aid and federal title funding that will be available to the district after the end of this SIG funding cycle.

The most important sustainability strategy adopted has been to place a large part of the financial and increased teacher time resources behind sustained, job-embedded professional development that will both increase individual and collective teacher professional practice and serve to support system process reforms. Additional consultant and instructional staff positions have been added during the grant period in order to rapidly build skills within the teaching corps, and to support deep integration of the new instructional and system approaches into the intellectual and cultural infrastructure of the school.  

The development of the STEM strands and transfer of the CTE programming for health professions to Willow Run High School are good examples of this form of sustainability.  Grant-funded staff will be available for the three years of SIG funding to build, implement, evaluate and adjust the start-up and establishment of the STEM strands and oversee the establishment of excellent CTE programs within Willow Run High School.  Grant funds will support professional development for the teachers within those strands and student achievement baselines and success data will be established.  Once the SIG grant ends, maintenance of these programs can be accomplished with fewer administrative staff hours, certification of CTE programs (which will allow federal funding to be used to support the ongoing operation of the programs), and the support of local businesses who have partnered with the district through the implementation period.

The turnaround strategies selected by the community, and presented in this proposal, are also specifically designed to bring students back to the district.  As noted in the introductory information to this proposal, nearly half of the high school aged students who reside within the district’s geographic boundaries attend high school outside the district.  With excellent, exciting academic programs staffed by high qualified and motivated teachers, these students will return to the Willow Run Community School District and the high school, providing an increase in the amount of state aid available to the district to support these excellent emerging programs.  It is anticipated that at the end of the three year SIG funding that the number of students in Willow Run High School will rise from 450 students to 700-800 students for fall of 2013-14.

4.  Include a timeline delineating the steps to be taken to implement the selected intervention in each Tier I and Tier II school identified in the LEA’s application. (Attachment VII provides a sample rubric for principal selection if the LEA chooses an intervention that requires replacement of the principal.) 
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Willow Run HS Redesign

Phase 1 – Readiness

2010-11 school year

Year-round school 

Goals: collectively develop specific year-round schedule that has the support of community—students, families, businesses, and staff—by December 2010

· Develop year-round schedule options and select best fit for WRHS

· Work with community groups to make sure schedule fits family needs, community needs, business needs

· Provide high levels of communication about model, why we are doing it, expected outcomes, benefits, challenges

· File appropriate paperwork with state for year-round status

Project-based learning 

Goals: 1) introduce and experiment with project-based learning, 2) set expectation that all staff uses PbL for lessons as much as possible and that the projects are interdisciplinary, 3) determine specific project-based assessment, tracking, technology tools and resources, 4) Engage local businesses, community leaders, parents and students in the potential of project-based learning through co-design of projects and use of community people and resources

· ALL teachers attend PBL training in August 2010

· Schedules are arranged so that teacher teams have common planning and use time to develop and evaluate PbL lessons

· Attend New Tech High sessions for utilizing New Tech model in 2011 school year

· Form team for New Tech High visitation and training sessions

· Visit 2-3 schools using project-based learning (including 90/90/90 schools, IBCC schools, New Tech schools)

· Identify core leader for project-based learning work and NTH work

· Initiate an online 24/7/365, technology-rich, project-based learning environment for 60-100 students who are off-track and likely to not graduate (W-A-Y School model) who CHOOSE to be in this learning environment.  (Seat waiver already in place, need year-round waiver to be approved by June 2011)

Community

Goals: 1) develop formal partnership structures that support the development, implementation and sustainability of new high school learning environments and 2) establish high levels of community support, engagement, excitement, confidence and hope for the high school

· Form regional leadership commission to coordinate school design across the region and multiple school districts (ultimately we are ONE larger community)

· Establish a Willow Run Community Partnership Group by working with Ford PAS team for the purpose of having the community plan and design the high school STEMM academy partnership components.  (ie specific areas of focus, internships, mentorships, schools outside the walls of the high school building, use of community resources—people, facilities, land, etc, linking courses and projects to specific community needs.)

School Culture 
of high expectations through positive, collaborative and professional focus 

Goals: 1) Develop collaboration skills for teacher-to-teacher work that are focused on student outcomes and making sure failure is NOT an option, 2) Develop, purchase, implement tools and resources that track student progress on a daily, weekly, monthly basis and monitor continually, 3) Adjust lessons, projects, and use of time to meet student needs based on measured student progress.

· 2-5 days of training on effective collaboration with a focus on student outcomes (DeFour and Doug Reeves models or Critical Friends model)  

· All common planning time uses the rubrics, protocols and practices that are learned in training

· Implement benchmark assessments (quarterly standardized testing) to track student growth over course of year using NWEA (7th-10th grade) (will indicate learning growth curves—are students learning at a rate above other schools?  Which students with which teachers are learning at high rates?  Who is not on high learning curves?  Will also indicate teacher effectiveness)

· Implement common assessments for subject area (will indicate readiness to earn high school MMC credits) 

· Implement Plan, Explore tests (will indicate readiness for ACT test and college success)

· Implement Compass Test for students completing equivalent of 9th and 10th grade MMC requirements (will indicate readiness for dual enrollment options)

· Writing assessment with rubric subject area specific – reinstate previous writing assessment

· Track all assessments through DataDirector data system to look for patterns of success and challenge at student, teacher, program, school levels.   

· Establish leadership/organizational routines of using data to target support to teachers as well as provide indicators for program and teacher success and failure 

· Use time at staff meetings and during teacher planning to focus on student work

Tools

Goals: 1) identify needed technologies for effective project-based learning environments, 2) develop prioritized list of necessary technologies, 3) partner with businesses and universities to borrow, purchase, use specialized tools, 4) identify and write grants for purchase of specialized tools, 5) purchase computers as needed for project-based learning environments

· Purchase 1:1 computing for fully project-based classrooms (approximately 30% of student body impacted in first year, all in 10, 11 or 12th grades) 

· identify specific tools needed for initial STEMM focus areas

· Identify grants and submit proposals that can be used to support the purchase of tools for learning environments

· Form partnerships with businesses around specific STEMM academy projects, courses, focus areas with purpose of supporting student learning of specific work-force needed skills.

Measureable outcomes for readiness phase:

· Improve graduation rate by from 45% to 60% (graduate 30 of our “off-track” students)

· Improve MME scores in reading and math by 20% (using different instructional methods for 40 currently unsuccessful students so they have the opportunity to access MMC curriculum prior to taking the MME)

· At least 20% of instructional time is project-based

· Every teacher did at least three interdisciplinary projects with colleagues

· Five businesses are partnering around projects, the STEMM academies or as part of the school partnership group

· The number of students enrolled in the school (or its partner programs—RCTC, WAY, ECA) has increased.

Willow Run HS Redesign

Phase 2 – Implementation

2011-12 and 2012-13 school years

Year-round school 

Goals: implement year-round schedule

· Adjust schedule for year-round and evening schooling

Project-based learning 

Goals: 1) experiment with and expand use of project-based learning by all staff, 2) utilize rubrics and proficiencies for measuring student skills and learning for ALL students, 3) utilize technology effectively in the learning environment, 4) utilize projects that are authentic and require partnership with local businesses and community groups.

· Begin New Tech High School model

· ALL teachers attend PBL/New Tech training during summer and on specified days 

· Schedules are arranged so that teacher teams have common planning and use time to develop and evaluate PbL lessons

· Maintain online 24/7/365, technology-rich, project-based learning environment for 60-100 students who are off-track and likely to not graduate (W-A-Y School model) who CHOOSE to be in this learning environment, but move to an off-site location within the community (a community center, storefront, unused school building)

Community

Goals: 1) develop formal partnership structures that support the development, implementation and sustainability of new high school learning environments and 2) establish high levels of community support, engagement, excitement, confidence and hope for the high school

· Participate in regional leadership commission to coordinate school design across the region and multiple school districts (ultimately we are ONE larger community)

· Sustain a Willow Run Community Partnership Group by working with Ford PAS team for the purpose of having the community support and evaluate the implementation of the high school STEMM academy partnership components. 

School Culture 
of high expectations through positive, collaborative and professional focus 

Goals: 1) Continue to develop collaboration skills for teacher-to-teacher work that are focused on student outcomes and making sure failure is NOT an option, 2) Utilize and evaluate tools and resources that track student progress on a daily, weekly, monthly basis and monitor continually, 3) Adjust lessons, projects, and use of time to meet student needs based on measured student progress.

· 2-5 days of training on effective collaboration with a focus on student outcomes (DeFour and Doug Reeves models or Critical Friends model)  

· All common planning time uses the rubrics, protocols and practices that are learned in training

· Utilize benchmark assessments (quarterly standardized testing) to track student growth over course of year using NWEA (7th-10th grade) (will indicate learning growth curves—are students learning at a rate above other schools?  Which students with which teachers are learning at high rates?  Who is not on high learning curves?  Will also indicate teacher effectiveness)

· Utilize and analyze common assessments for subject area (will indicate readiness to earn high school MMC credits) 

· Utilize and analyze Plan, Explore tests (will indicate readiness for ACT test and college success)

· Utilize and analyze Compass Test for students completing equivalent of 9th and 10th grade MMC requirements (will indicate readiness for dual enrollment options)

· Utilize and analyze writing assessment 

· Track all assessments through DataDirector data system to look for patterns of success and challenge at student, teacher, program, school levels.   

· Utilize and evaluate leadership/organizational routines of using data to target support to teachers as well as provide indicators for program and teacher success and failure 

Tools

Goals: 1) identify needed technologies for effective project-based learning environments, 2) develop prioritized list of necessary technologies, 3) partner with businesses and universities to borrow, purchase, use specialized tools, 4) identify and write grants for purchase of specialized tools, 5) purchase computers as needed for project-based learning environments

· Purchase 1:1 computing for fully project-based classrooms (approximately 60% of student body impacted in second year, and 100% by third year) 

· Purchase specific tools needed for initial STEMM focus areas

· Continue to identify grants and submit proposals that can be used to support the purchase of tools for learning environments

· Sustain and expand partnerships with businesses around specific STEMM academy projects, courses, focus areas with purpose of supporting student learning of specific work-force needed skills.

Measureable outcomes for implementation phase:

· Improve graduation rate by from 60% to 85% 

· Improve MME scores in reading and math by 20% each year (60% passing in second year, 80% in third year)

· At least 40% of instructional time is project-based

5.  Describe the annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics that it has established in order to monitor Tier I and Tier II schools that receive school improvement funds.
Measurable outcomes for readiness phase (2010-11):

· Improve graduation rate by from 45% to 60% (graduate 30 of our “off-track” students)

· Improve MME scores in reading and math by 20% (using different instructional methods for 40 currently unsuccessful students so they have the opportunity to access MMC curriculum prior to taking the MME)

· At least 20% of instructional time is project-based

· Every teacher did at least three interdisciplinary projects with colleagues

· Five businesses are partnering around projects, the STEMM academies or as part of the school partnership group

· The number of students enrolled in the school (or its partner programs—RCTC, WAY, ECA) has increased.
Measurable outcomes for implementation phase (2011-12 and 2012-13):

· Improve graduation rate by from 60% to 85% 

· Improve MME scores in reading and math by 20% each year (60% passing in second year, 80% in third year)

· At least 40% of instructional time is project-based
Willow Run High School

Turnaround Plan Outcome Summary

Student Outcomes

Measure
Baseline
2009-10
Year 1
2010
Year 2
2011
Year 3
2012
Year 4
2013
Comments
MME Reading proficiency
36%
45%
60%
73%
80%
Reach county average by end of grant, but continue to improve scores after grant ends
MME Math proficiency
23%
30%
40%
63%
70%
Reach county average by end of grant, but continue to improve scores after grant ends
ACT composite
16
17
18
19
20
This score is impacted by having more students master curriculum at higher levels (especially Algebra II & advanced English)
4-year Graduation rate
45%
60%
65%
75%
83%
Reach county average by end of grant, but continue to improve after that.  
Student Enrollment
450
500
550
600
700
Reach to previous enrollment numbers, continue to grow after grant ends
Staff Outcomes

Measure
Baseline
2009-10
Year 1
2010
Year 2
2011
Year 3
2012
Year 4
2013
Comments
Amount of time using project-based instruction
Very little
5%
10%
25%
50%
Will increase as training occurs and STEMM Acadmies are started in Year 2 & 3
Number of business partnerships for STEMM, CTE, or school turnaround efforts
0
5 
10
15
20
Number of interdisciplinary projects that each teacher collaborated on 
<2 for most
3
8
15
20+
Will improve as STEMM academies start, CTE programs are started and project-based learning training occurs 
Reduce average number of days teachers are out of their classrooms for any reason
23
10
10
8
5
Need to have more teacher contact time with students on average
Average classroom performance meets or exceeds national norms
Using NWEA, SRI and SMI assessments
NA
Specific growth TBD 
Specific growth TBD
Specific growth TBD
Specific growth TBD
Using nationally normed tests, average growth of students from beginning to end of year is measured and tracked.
6.  For each Tier III school the LEA commits to serve, identify the services the school will receive or the activities the school will implement.  (No response needed at this time.)

7.  Describe the goals established (subject to approval by the SEA) in order to hold accountable its Tier III schools that receive school improvement funds.  (No response needed at this time.)

8.   As appropriate, the LEA must consult with relevant stakeholders (students, teachers, parents, community leaders, business leaders, etc.) regarding the LEA’s application and implementation of school improvement models in its Tier I and Tier II schools.

· Describe how this process was conducted within the LEA.
Willow Run HS is part of a group of underperforming high schools in Washtenaw County.  The superintendents from these districts met to coordinate their school redesign efforts so that there is a high quality continuum of options within the east side of Washtenaw County.  Rather than compete with one another, they met to find ways to collaborate and build programs that offer uniquely different foci.  This group of superintendents met twice during the planning process and have plans to meet regularly throughout the coming year.

The eastern side of Washtenaw County also has a business and civic group—Eastern Leaders—that is focused on key economic issues.  This group has made education a core focus of their work.  A meeting of the Eastern Leaders group along with school leaders occurred early in the planning process to see if community support existed for the emerging redesign concepts.

Lastly, three partnership meetings occurred with potential key partners.  Washtenaw Community College and Ford Fund—PAS program leaders met with the core planning team to discuss and plan their partnership in the development of the STEMM academies and the overall school redesign.  



	


	C.  BUDGET:  An LEA must include a budget that indicates the amount of school improvement funds the LEA will use each year in each Tier I, Tier II, and Tier III school it commits to serve.

	· The LEA must provide a budget in MEGS at the building level that indicates the amount of school improvement funds the LEA will use each year to—
· Implement the selected model in each Tier I and Tier II school it commits to serve;

· Conduct LEA-level activities designed to support implementation of the selected school intervention models in the LEA’s Tier I and Tier II schools; and

· Support school improvement activities, at the school or LEA level, for each Tier III school identified in the LEA’s application.  (No response needed at this time.)
Note:  An LEA’s budget must cover the period of availability, including any extension granted through a waiver, and be of sufficient size and scope to implement the selected school intervention model in each Tier I and Tier II school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier II, and Tier III schools it commits to serve multiplied by $2,000,000.




ASSURANCES AND CERTIFICATIONS

STATE PROGRAMS

· INSTRUCTIONS: Please review the assurances and certification statements that are listed below.  Sign and return this page with the completed application. 
CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form – LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION – LOWER TIER COVERED TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly: 1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT

The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program, including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C. 

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of America Equal Access Act, 20 U.S.C. 

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS

The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance Supplement for A-133.
ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award, the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE II OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT SERVICES 

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title II of the ADA covers programs, activities, and services of public entities. Title II requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In accordance with Title II ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed solutions to correcting barriers identified in the review.
CERTIFICATION REGARDING TITLE III OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title III of the ADA covers public accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing facilities and readily achievable barrier removal. In accordance with Title III provisions, the applicant has taken the necessary action to ensure that individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the applicant. In addition, a Title III entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e., program accessibility standards) as set forth in Title III of the ADA for the program

or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB) 

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify such expulsion requirements for student on a case-by-case basis. (The term "weapon" means a firearm as such term is defined in Section 92` of Title 18, United States Code.) 

The district has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS

All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.
2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must have prior approval from the  Office of Education Innovation and Improvement unit of the Michigan Department of Education.
3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.
4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier I and Tier II school that the LEA commits to serve consistent with the final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each Tier I and Tier II school that it serves with school improvement funds. 

7.If the recipient implements a restart model in a Tier I or Tier II school, it must include in its contract or agreement terms and provisions to hold the charter operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section III of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL






Date

SIGNATURE OF LEA BOARD PRESIDENT









Date

	4. ASSURANCES:  An LEA must include the following assurances in its application for a School Improvement Grant. 

	See the Assurances and Certifications section of the LEA Application for a complete list of assurances.  LEA leadership signatures, including superintendent or director and board president, assure that the LEA will comply with all School Improvement Grant final requirements.  




	5. WAIVERS:  The MDE has requested all of the following waivers of requirements applicable to the LEA’s School Improvement Grant.  Please indicate which of the waivers the LEA intends to implement.

	The LEA must check each waiver that the LEA will implement.  If the LEA does not intend to implement the waiver with respect to each applicable school, the LEA must indicate for which schools it will implement the waiver. 

X Extending the period of availability of school improvement funds.

Note:  If an SEA has requested and received a waiver of the period of availability of school improvement funds, that waiver automatically applies to all LEAs in the State.

X Starting over” in the school improvement timeline for Tier I and Tier II Title I participating schools implementing a turnaround or restart model.

X Implementing a schoolwide program in a Tier I or Tier II Title I participating school that does not meet the 40 percent poverty eligibility threshold.


	


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	

	Student Data

	Dropout rate
	

	Student attendance rate
	

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	

	Number and percentage enrolled in college from most recent graduating class
	

	Student Connection/School Climate

	Number of disciplinary incidents
	

	Number of students involved in disciplinary incidents
	

	Number of truant students
	

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	

	Teacher Attendance Rate
	


LEA Application Part II

ATTACHMENT III

SAMPLE SCHOOL APPLICATION

SCHOOL IMPROVEMENT GRANT – 1003(g)

FY 2010 – 2011
The LEA must provide evidence of a comprehensive needs assessment and the thought process that it engaged in to formulate each school plan.  The following form serves as a guide in the thought process.  Please submit this form with the application.

Willow Run Community Schools has conducted a comprehensive needs assessment.  The data and process used in this assessment is included in the process section of this application narrative beginning on page 6.
Details of the turnaround plan are included in the previous narrative section.
	School Name and code

Willow Run High School  04550
	District Name and Code 

Willow Run Community Schools 81115

	Model for change to be implemented: Turnaround

	School Mailing Address:

235 Spencer Lane, Ypsilanti, MI 48198
	


Baseline Data Requirements
Provide the most current data (below) for each school to be served with the School Improvement Grant.  These data elements will be collected annually for School Improvement Grant recipients.

	Metric
	

	School Data

	Which intervention was selected (turnaround, restart, closure or transformation)?
	Turnaround

	Number of minutes in the school year?
	62,580

	Student Data

	Dropout rate
	25%

	Student attendance rate
	83%

	For high schools: Number and percentage of students completing advanced coursework for each category below
	

	Advanced Placement
	20 students

	International Baccalaureate
	0

	Early college/college credit
	0

	Dual enrollment
	2 students

	Number and percentage enrolled in college from most recent graduating class
	80%

	Student Connection/School Climate

	Number of disciplinary incidents
	1637 written incidents

	Number of students involved in disciplinary incidents
	244

	Number of truant students
	? less than 20

	Teacher Data

	Distribution of teachers by performance level on LEA’s teacher evaluation system
	

	Teacher Attendance Rate
	87%


LEA Application Part III

ATTACHMENT VI

Policies and Practices Change Analysis to Implement the SIG Final Requirements

Depending on the intervention model selected by the LEA, some policy and practice changes may need to be implemented.  Please indicate below which are already in place, which are under consideration, and which are not needed. 

	Polices/ Practices 

	In Place
	Under Consideration 
	Not Needed


	· Leadership councils Composition

· Principal Authority/responsibility

· Duties – teacher 

· Duties - principal

· Tenure

· Flexibility regarding

professional development activities

· Flexibility regarding our school schedule (day and year)

· Waivers from district policies to try new approaches

· Flexibility regarding staffing decisions

· Flexibility on school funding

		X
X

X

X

X

X

X

X

X

X

	
	Job-Embedded 

Professional Development 
			
	Topic requirements (e.g., every teacher must have 2 paid days on child development every 5 years)  Content 

			
	• Schedule 

		x
	
	• Length 

		x
	
	• Financing 

		x
	
	• Instructors 

		x
	
	• Evaluation 

		x
	
	• Mentoring 

		x
	
	Budgeting 
			
	School funding allocations to major spending categories

 • School staff input on allocation

		x
	
	• Approval of allocation 

		x
	
	• Change of allocation midyear 

		x
	
	Major contracts for goods and services

 • Approval process streamlined 

			
	• Restrictions (e.g., amounts, vendors) 

			
	• Legal clarifications 

			
	• Process 

			
	• Stipulations (e.g., targeted vs. unrestricted spending) 

			
	• Timeline 

			
	• Points of contact 

			
	Auditing of school financial practices Process 

			
	• Consequences 

			

	


*Modified from Making Good Choices – A Guide for Schools and Districts, NCREL, c2002, 1998
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Appendix A – Job Descriptions

Turnaround Specialist
      The Willow Run School district in Eastern Washtenaw County seeks applications for the position of Turnaround Specialist.  The person in this newly created position will be responsible for planning, implementation, and evaluation of all aspects of the high school redesign efforts.

Qualifications:

· A valid Michigan Teaching Certificate preferred

· A valid Michigan Administrator Certificate

· Five years experience as school or district administrator

· Excellent “people” skills including supervision, mentoring, and evaluation

· Excellent communication skills including writing and group presentations

· Familiarity with turnaround models and leadership 

Duties:

· Provide turnaround leadership to improve student, staff, and organizational performance of Willow Run High School

· Oversee and fully implement turnaround plan in Willow Run High School

· Supervise grant-funded turnaround activities and designated staff including CTE Director and STEMM Academy Developer

· Initiate, coordinate and maintain relationships with post-secondary and community partners to ensure success of WRHS turnaround efforts

· Facilitate a community partner-based advisory board for Willow Run HS turnaround efforts

· Prepare, coordinate and monitor budgets for Willow Run HS turnaround efforts 

· Develop community resources to support the new and ongoing high school programs

· Monitor and evaluate progress of all aspects of turnaround plan

Appendix A – Job Descriptions

Director, Career and Technical Education

      The Willow Run School district in Eastern Washtenaw County seeks applications for the position of Director, Career and Technical Education programs.  The person in this newly created position will be responsible for planning, implementation, and evaluation of all aspects of CTE programming in the district, plus work with neighboring districts to provide appropriate services.  

Qualifications:

· A valid Michigan Teaching Certificate with a current Vocational Endorsement

· Five years experience teaching in a CTE program

· Administrative experience at the secondary level

· Excellent “people” skills including supervision, mentoring, and evaluation

· Excellent communication skills including writing and group presentations

· Familiarity with Michigan’s CTE system including the TRAC program, Perkins grant, post secondary options, and workforce preparation. 

Duties:

 Fully implement new CTE programming in Willow Run High School

· Supervise teachers to ensure adherence to all state and federal regulations

· Build academic rigor and delivery of core academic standards through CTE

· Build a relationship with post-secondary partners to ensure CTE students maximize dual-enrollment, articulation, or direct credit opportunities

· Earn and maintain state approval for all CTE programs

· Maximize “added cost”, Perkins, Tech Prep, and other grant funding for program  

Operation

Recruit students to programs to maintain optimal enrollment levels

· Prepare and monitor budgets for CTE programs

· Hire and evaluate teachers, para-professionals, and support personnel

· Develop community resources to support the programs

· Integrate core academics with CTE technical curricula and concurrently work with core academic teachers to infuse the context provided by CTE

· Engage local business and industry in the advisory committee process, work-based learning opportunities, and professional development.

· Be a fully participating member of the Willow Run High School administrative team

· Oversee all aspects of an innovative and relevant CTE program within a comprehensive high school 

Appendix A – Job Descriptions

Appendix A – Job Descriptions

Program Developer: 

Science, Technology, Engineering, Medicine, and Mathematics (STEMM)

Programs
     The Willow Run Public Schools seeks a well-organized and high energy individual to fill the position of Program Developer; STEMM programs.  The person holding this newly created position will be responsible for establishing science, technology, engineering, medicine, and math related educational programs within Willow Run High School.  

The ideal candidate will have:

· A valid Michigan teaching certificate in Math or a science discipline

· Three years experience teaching at the secondary or post secondary level 

· and three years of progressively responsible employment in a high-tech science,  

· engineering, or technology-based  industry.  

· Demonstrable team-building, presentation, and writing skills

· The ability to lead people of diverse backgrounds to reach common goals

· Experience in developing school-business partnerships

· Knowledge of workforce development and local workforce needs

· Demonstrated ability to write, implement, monitor, and evaluate grants

Duties include

· Establishing Willow Run High School as a “magnet” for grade 9 – 12 students interested in careers in STEMM related fields.

· Insuring that all aspects of the Michigan Merit Curriculum are delivered in the context of STEMM careers

· Developing employer-school partnerships to ensure relevance of the high school  

curriculum as well as work force development

· Serving in the role of the “face” of education within the employer community

· Developing, monitoring, and evaluating work-based learning opportunities for all  

students

Appendix B – External Evaluator Resume

Barbara A. Bleyaert
Office: 734-487-7120, ext. 2591 


                           Mobile: 734-330-5644

bbleyaer@emich.edu
                          




 Home:   734-995-5247
Education

Ed.D., Educational Leadership, Eastern Michigan University, Ypsilanti, April 2005

Cognate Emphasis:  Organizational Design and Development, College of        Business

Dissertation:  “A Follow-up Study of Washtenaw County High School Graduates One and Five Years After Graduation:  Dreams Realized or Deferred?”
Ed.S., Educational Leadership, Eastern Michigan University, Ypsilanti, 1992

Course and Field Research: Secondary Principalship

Internship: Public School Superintendency

M.A., English, Michigan State University, East Lansing, 1978

B. A.  with distinction, English Education, The University of Michigan, 1971                                                            

Professional Teaching & Doctoral Advising Experience
Assistant Professor, Educational Leadership & Administration

Educational Leadership & Counseling Department, Eastern Michigan University,

Ypsilanti, MI, August 2008 – Present 


Masters Level Courses taught: EDLD 620 The Principalship; EDLD 513 


Community Education and Community Relations; EDLD 515 Instructional


Leadership


Course Development: Hybrid Format for EDLD 513, 515, 620

Assistant Professor, Educational Administration and Supervision,

Department of Educational Foundations & Leadership, The University of Toledo

Toledo, OH, August 2005 – July 2008
Masters Level Courses developed and taught: Instructional Leadership, The Administrative Experience (The Principalship), Community and Schools

Doctoral Level Courses developed and taught: Micropolitics of School Communities, Politics and Policy Analysis, Developing Learning Organizations in Educational Settings
Doctoral Advising as Dissertation Chair:


Judy C. Alhamisi, (successful defended Fall 2008) “Comparison of


Alternative and Traditional Teacher Preparation Programs for First-year


Special Education Teachers in Northwest Ohio” 


Kristine Siesel Fauver, (Successfully defended Winter 2008) “Perspectives 


and Practices of Ohio School Leaders Using School-wide Positive 


Behavior Supports”


Amy L. Klinger, (Successfully defended Winter 2008) “An Analysis of 


Factors that Increase the Priority and Effectiveness of Crisis Response in a 


School District”


Michelle M. Jenkins-Shield (Successfully defended Winter 2008) “An 


Examination of Environmental Variables through Student and Employee


Lenses”


Nancy Swanson (Successfully defended Winter 2008) “Knowledge and 


Beliefs of School District Superintendents and Food Service Managers in 


Michigan Toward Childhood Obesity and the Wellness Policy”

Instructor, Sienna Heights University, Adrian, MI, 2005

Courses Taught:  The Adult Learner

Adjunct English Instructor, Jackson Community College, Jackson, MI, 1978 – 1979

Courses taught: Composition 101 and 102
Teacher of English, Speech, Drama, Grass Lake High School, Grass Lake, MI, 1973 – 1989; Medina High School, Medina, N.Y., 1971—1973.
Professional Publications
Bleyaert, B. (April 2010). Research brief: District-run Charter High Schools. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert, B. (February 2010). Research brief: ACT Scores as a Predictor of College Success. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert, B. (June 2009). Research brief: The effects of retention on drop-out rate and graduation rate. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert, B. (March 2009). Research brief: Algebra for all. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert, B. (February 2009). Research brief: Virtual high schools. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert, B. (January 2009). Research brief: High Schools That Work. Union Pacific Foundation, The Principal’s Partnership. http://www. Principalspartnership.com.

Bleyaert. B., (September, 2005). The power of ‘presumed futures,’ feature article in The Principals’ Partnership, Union Pacific Foundation, http://www.principalspartnership. com/ feature805.html.

Developer and Editor, Washtenaw Conference on Teaching and Learning Guide and Resource Book, Washtenaw Intermediate School District, Ann Arbor, MI, 2002.

Developer and Editor, Washtenaw Conference on Teaching and Learning Tool Kit,  Washtenaw Intermediate School District, Ann Arbor, MI, 2003.

Developer and Editor, A Toolkit for Coaching in CES Schools, Michigan Coalition of Essential Schools, Jackson, MI 1999.

Developer and Editor, Collaborating for Students’ Success, Michigan Coalition of Essential Schools, Jackson, MI 1997.

Author, Michigan’s Essential Schools Center Provides Link to Foxfire and Socratic Seminar, MASB Journal, Spring, 1996.

Author, One Faculty’s Quest for the Thoughtful Curriculum, MASCD Focus, Michigan Association for Supervision and Curriculum Development, vol. 16:2, 1994.

Professional Presentations
Revathy Kumar, Ph.D. & Barbara Bleyaert: “It’s All in Your Head: Pre-service Teachers and the Confounding of Ethnic Minority and Low Socioeconomic Status,” EARLI Annual Conference (International), Budapest, Hungary, August 27 – 31, 2007 (blind review).

“Presuming Their Futures: Curricular Tracking and Outcomes Beyond Graduation.” AERA Annual Meeting, Chicago, IL, April 2007 (blind review).

“Curricular Tracking and Outcomes Beyond Graduation.” UCEA Annual Convention, San Antonio, TX, November 2006 (blind review). 

“Classroom Management?  Think Classroom Leadership.”  Eastern Michigan University Conference for Secondary Pre-Service Teachers, Ypsilanti, MI, 2005.

“Current Threats to K – 12 Public Education.”  Michigan Professional Educators Task Force, Southfield, MI, 2004.

“Where Do They Go When They Leave Us: A Report on 2002 and 1998 Graduate Follow-Up Study.” The University of Michigan Annual Testing Conference, Ann Arbor, MI,  2004.

“Advocating for Principles and Practices that Matter For Students.” Keynote Address, Michigan Coalition of Essential Schools Annual Spring Forum, Lansing, MI,  2004.

“Doing the Right Thing:  Remembering Students as We Respond to State Testing Mandates.”  MASA Annual Conference, Detroit, MI,  2003. 

"Continuous Improvement Through a Focus on Student Learning." National Staff Development Council Annual Conference, Dallas, TX, 1999 (blind review).
"What Works in School Reform?"  Panelist: Council of Michigan Foundations Annual Conference, Grand Rapids, MI, 1999.

"Documenting the Impact of Critical Friends Groups." Coalition of Essential Schools National Fall Forum, Atlanta, GA, 1999.

"An Implementation Plan for Collaborative Study Groups." Coalition of Essential Schools National Fall Forum, Kansas City, MO, 1998.

"Teacher Study Groups Focused on Improved Student Learning." MSSI/NCREL Professional Development Institute, Saginaw, MI, 1997.

"Stories from Critical Friends Groups," Keynote Address:  Annenberg Institute for School Reform, Brown University, National School Reform Faculty Colloquium, Providence, RI, 1997.

"From Small Group Enthusiasm to Whole School Change," Michigan Association of School Boards, Dearborn, MI, 1996.

"Seeds of Change:  Building a New Generation of Schools," Panelist for state-wide electronic town hall meeting:  Michigan Association of School Boards, Public Television Broadcast, 1995.

"A CES Approach to Curriculum Reform." NCREL Forum:  Re-thinking Curriculum K - 16, Lansing, MI, 1994.
Grants

Easter Michigan University, Provost’s Research Award for New Faculty: Development and Pilot Test of an “Organizational Design Equity Audit” for Use in Michigan High Schools. Awarded November, 2008. Research in progress.
Co-Director/Investigator: Extending the Ohio Integrated Service Model (OISM): In Partnership with the University of Toledo; (2007) Ohio Department of Education, $30,000 (Funded).

Co-Director/Investigator:  Ohio Integrated Service Model (OISM):A Collaborative Self-Study at the University of Toledo; (2006) Ohio Department of Education, $30,000 (Funded).

Writer & P.D., Goals 2000 Cycle II, Science Curriculum Alignment, Michigan Department of Education, awarded to Washtenaw Intermediate School District, 2001, $171,137.

Writer & P.D.,  Comprehensive School Reform (CSR), Coalition of Essential School Reform Model design, Michigan Department of Education, 1998 and 1999, $50,000 - $95,000 per school.

Writer, P. D.,  Goals 2000, School Improvement, Michigan Department of Education, awarded to Michigan Coalition of Essential Schools, 1998, $156,000.

Writer, P. D.,  W. K. Kellogg Foundation, “Developing Coaches and Critical Friends Groups Within Michigan Schools,” 1997, $428,000.

Writer, P. D.,  Michigan Department of Education, Technical Assistance grant for Underachieving Schools, 1996, $190,000.
Writer, P. D.,  Jackson Community Foundation, Michigan Coalition of Essential Schools Regional Center Start-up grant, $85,000, 1995.

Writer, P. D., Hurst Foundation, 2 Consecutive Grants to fund Foxfire initiative and on-going support in Michigan schools, 1994 – 1996, $160,000.

Writer, P. D.,  Betty and Peter Hurst Fund, Jackson Community Foundation, 3 Consecutive Grants to fund Socratic Seminar professional development for Michigan Teachers, 1993 – 1995, $30,000.

Field Research Experience and Reports

Program Evaluation: Post-graduate Employer Satisfaction Telephone Focus Group Interviews and report for NCATE accreditation. Eastern Michigan University Department of Leadership & Counseling (2009). 

Program Evaluation: EDAS Doctoral Pilot Program, The University of Toledo, Department of Educational Leadership. Survey development, administration, and analysis (2007).

Program Evaluation: Urban Leadership Development Program (ULDP), The University of Toledo, Department of Educational Leadership, in partnership with Toledo Public Schools. Survey development, administration, and analysis (2006).

Project Designer, Facilitator, and Author,  A Collaborative Investigation and Field-Based Research Project for Ann Arbor Public Schools:  A Study of the Impact of Elementary Grade Configuration for Bryant and Pattengill Elementary Schools.  Report to District Administrators and Board of Education, 2001.
Collaborator with Karen E. Tice, Ph.D., Principal Author, Formative Evaluation Research Associates:  Michigan CES Critical Friends Coaches Project Research. Report to the W. K. Kellogg Foundation, 1999.

Investigator and Author, Teaching Outside the Box: A Study of Michigan Teachers Attempting Foxfire Practice. Report to the Hurst Foundation, and Michigan Coalition of Essential Schools Board of Directors, 1997.

Investigator and Author, The Effects of Adopting a Code of Speech for Adults in a Junior-Senior High School. Field–based Research Project, Ed.S. Degree, 1991.

Professional Service and Consultation

Eastern Michigan University (EMU) Extended Programs & Educational Outreach (formerly Continuing Education) Advisory Council, 2009 – 2010.

EMU Martin Luther King Day Committee, 2008 – Present.

EMU College of Education, College Council, 2008 – Present.

Participant, Inauguration of EMU President Susan W. Martin, November 2008).

EMU Graduation marshall (alternate), Winter 2009.

Preparer: NCATE report for Masters and Specialist, EMU Educational Leadership programs, 2008 – 2009.

UT Judith Herb College of Education, Student Affairs Committee, 2005 – Present.

Toledo Public Schools, Urban Leadership Development Program, Board Member August 2005 – Present.

UT Judith Herb College of Education, Department of Educational Foundations and Leadership, Chair Search Committee, September 2007 – Present.
Facilitator: “Conference on Community Will and Education,” Judith Herb College of Education, The University of Toledo, October 29 – 30, 2007.

UT Judith Herb College of Education, Department of Educational Leadership, HED New Faculty Search Committee, 2006 – 2007.
Invited Discussant: SRERA Distinguished Paper Awards. AERA Annual Meeting, Chicago, IL, April 2007.

Proposal Reviewer: Tracking and De-Tracking SIG, AERA Annual Meeting, Chicago, IL, April 2007.

Proposal Reviewer: Teaching in Educational Administration SIG, AERA Annual Meeting, Chicago, IL, April 2007.

Ohio Department of Education, Ohio Educator Standards Board, Participant in Focused Feedback on the Ohio Standards for the Teaching Profession, July 2006.

UT Judith Herb College of Education, Associate Dean Search Committee, 2006.

Washtenaw Area Council for Children (Prevention of Child Abuse and Neglect), Board Member, 2004 – 2005.

Washtenaw Human Services Collaborative Council, Committee for Youth and Family Services, Board Member, 2002 – 2005.

Washtenaw Project Great Start Leadership Commission (Early Childhood/School Readiness), Member and Facilitator, 2003 – 2005.

Ann Arbor Public Schools, New High School Strategic Planning and Design Team,  Consultant, 2004 – 2005.

NCREL invitational forum: “Going to Scale with Scientifically Based Instructional Strategies,” State of Michigan Representative, Chicago, Ill., May 2003. 

Michigan Department of Education, NCLB Research and Evaluation, and Teacher Quality  State Committees Representative, 2003.

Coalition of Essential Schools, National Board of Directors and Executive Committee, 1995 – 2000.

Annenberg Institute for School Reform, Brown University, National School Reform Faculty, Providence, RI, 1996 – 2000.

W.K. Kellogg Foundation, Middle Start Initiative, Consultant and Partner, 1996 – 2000.

Eastern Michigan University, College of Education Program and Policy Board, 1997 - 1998. 

Professional Development and Growth

EMU T2R: Teaching, Technology, Research Workshops. Faculty Development Center, August 2008.

EMU College of Education, Conference for the Assessment of Students and Programs, October 2008. 

EMU College of Education, Winter Assessment Conference, January 2009.

EMU SNAP 9 Training, Part I: Survey Development. Faculty Development Center, March 2009.

EMU SNAP 9 Training, Part II: Survey Administration & Analysis. Faculty Development Center, April 2009.

Michigan Department of Education, Technical Assistance Workshop: “Aligned Systems for Leadership Development” (NCATE accreditation and Michigan Voluntary Administration Cerfication), April 2009.
Awards and Honors

AERA Division C New Faculty Mentoring Program, 2006 (one of 15 new professors from across the nation accepted into the program.)

Eastern Michigan University, Celebration of Excellence, Outstanding Doctoral Student, Department of Leadership and Counseling, March 2006.

Michigan Association of School Board, Education Excellence Award: The Conference on Teaching and Learning (professional development design), 2004.

Research Interests

The relationship between organizational and programmatic systems, structures, and policies and desired organizational outcomes; in particular, the ways in which such structures, policies, and practices may advance or impede organizational goals and equitable outcomes for students

The effect of academic and social organization of schools on achievement differences and other outcomes for students and graduates; in particular, the relationship between curricular tracking and post-secondary outcomes, and educators’ perceptions of students’ race and class and the futures they presume for them
The efficacy of Educational Administration and Supervision programs on learning outcomes for practicing and prospective school administrators, in particular, how knowledge, skills, and dispositions as articulated in professional standards can be used to advance social justice within school organizations
Professional Affiliations

American Educational Research Association

American Association of University Women

American Association of University Professors

Association for Supervision and Curriculum Development
Michigan Association of Professors of Educational Administration
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