Where do we begin?

Identify an ELL in your class/school.  Review his/her class schedule.  Discuss in small group the successes and challenges the student faces in these classes.

1. What English skills does the student need to do the work in this class?

2. How many years of school did the student attend using their native language? 

3. What subjects did the student study in school?

4. Does the student have grade-level literacy in their native language? 

5. Do you have any documentation (transcripts, report cards) that indicate levels of achievement from previous school(s)?

6. What do you know about the schooling in that country?

7. Has the student had any interruptions in schooling?

8. What are the influences of the student’s home culture and native language literacy?

Discuss in small groups the successes and challenges facing the teacher trying to support this student. Record key issues.

Placement:  Making decisions about placing the ELL in content classes.         

Inserts 1.B & 1.C

1. What do you know about the level of English language proficiency? 

As you consider the placement of ELLs, review the English language proficiency of each student.

(Inserts B and C for Step 1)

2. Thinking about the content of your curriculum.  

· What kinds of English skills are expected to be successful in the class?

· What prior educational background is essential? 

· Will comprehension and meaningful participation be 

possible?

· How will the student be assessed?

Using Insert C for Step 1, note classes where ELL participation can be expected, participation is possible with support, and participation is unlike.



Name   





Date


English Language Proficiency Level Checklist

	Level 1A
	Level 1B
	Level 2
	Level 3
	Level 4

	( Interrupted schooling

(1 year +/-)

( Interrupted schooling (2 yrs +)

( Pre- or semi-literate in native language

( Academic performance significantly below grade level

( Needs more time to adjust to school & cultural environment

( Cannot participate meaningfully in testing

( Arrived less than 30 days ago

( Doesn’t know English alphabet


	( No understanding of English

( Limited understanding of English

( Rarely uses English for communication

( Responds nonverbally to simple commands, statements and questions

( Beginning to imitate verbalization of others using single words or simple phrases

( Starting to construct meaning from non-print features of text (pictures, illustrations, maps, tables)

( Starting to construct meaning from words, but construction is incomplete

( Able to generate simple written text, but with many non-conventional features (invented spelling, grammatical inaccuracies)

( English reflects features from native language
	( Can comprehend short conversations on simple topics, relying on familiar structures and utterances

( Sustains conversation by using repetition, gestures, and other non-verbal cues

( Reads and understands basic narrative text and authentic materials

( Uses contextual and visual cues to derive meaning from texts that contain unfamiliar words, expressions, and structures

( Comprehends passages written in basic sentence patterns but guesses at meaning of more complex materials

( Begins to make informed guesses about meaning from context

( Begins to identify main idea and supporting details in written passages

( Can produce simple writing using basic vocabulary and common language structures


	( Understands standard speech in most settings with some repetition and rewording

( Understands main ideas and relevant details of extended discussions or presentations

( Draws on a wide range of language forms, vocabulary, idioms, and structures

( Comprehends nuances but depends on repetition or rephrasing

( Oral communication is adequate in most settings

( Can comprehend the content of many texts independently, but requires support with academic content areas

( Able to read many literature selections for pleasure

( Separates main ideas from supporting ideas

( Uses context of a passage and prior knowledge to increase comprehension

( Writes multi-paragraph compositions, personal & business letters, and creative passages

( Shows good control of grammar structures, but with some errors

( Expresses complex ideas  with wide range of vocabulary, idioms, and  grammar  structures 
	( Language skills are adequate for most day-to-day communication needs, although occasional structural and lexical errors occur

( May have difficulty using and understanding idioms, figures of speech, and words with multiple meanings

( Communicates in English in unfamiliar settings, but has occasional difficulty with complex structures and abstract academic concepts

( Reads a wide range of texts with considerable fluency and can locate specific facts within the texts; however, students cannot understand text in which concepts are presented in a de-conceptualized manner with complex structures and abstract academic concepts

( Reads independently, but may have occasional comprehension problems

( Produces written text independently for personal and academic purposes

( Structures, vocabulary, and overall organization approximates the writing of native speakers of English

( Errors persist in one or more of the English language domains (listening, speaking, reading, and writing)
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What kinds of English skills are expected?

What prior educational background is essential?





    = participation can be expected
Will comprehension and meaningful participation be possible?



How will the student be assessed?








Read and discuss “Language Learning and Content Instruction”, Teaching Content to English Language Learners. Jodi Reiss.  Longman: White Plains, NY. , pp. 8-17.

What are BICS and CALP?

Teachers often observe ELLs using conversational English with classmates and school personnel and make the assumption that they have comparable proficiency in academic English.  Developing academic proficiency in English (vocabulary, reading comprehension, writing, testing taking skills, critical thinking skills) is a demanding, complicated, and time-consuming process.

Discussion question:

Think about the difference between conversational English (BICS) and academic English (CALP). Give examples of this distinction using your experience teaching ELLs.  How will the distinction between BICS and CALPS be helpful as you reflect on teaching ELLs?  Discuss specific examples.

“By acting through the ‘benevolent conspiracy’…that is, attempting to provide a comfortable environment without checking or facilitating the development of academic content knowledge, teachers effectively block access to the acquisition of academic content knowledge…Thus, a question for teachers is how to provide a balance of affective support and cognitive challenge…

…When schools equate success with level of comfort rather than with the meeting of students’ affective and cognitive learning needs, those schools foreclose students’ opportunities for learning…

…Engaging the whole school community in this conversation and critically examining notions of success could lead to a better understanding of the learning needs of English language learners in the classroom and appropriate instructional strategies to address them.”

“Whose Definition of success? Identifying Factors That Affect English Language Learners’ Access to Academic Success and Resources”

Judy Sharkey and Carolyn Layser    TESOL Quarterly Summer 200

What’s the possibility of success for English Language Learners in content area classes??








English Language


Proficiency Level





1A  1B  2  3  4


(Choose one)
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