
Individual Program Goals for various ELL program models

Transitional Bilingual Programs:  serve language minority students in      traditional homogenous classroom settings.  Instruction is in English.  Support in the native language may be provided. 

Goals of Transitional Bilingual Programs:

· Promote students mastery of academic material while they learn a second language

· Facilitate language minority students to transition to instruction in English only mainstream classrooms

· Aim for full proficiency in oral and written English

· Transitional programs aim to provide support for a minimum of 3 –5 years before mainstreaming

· Do not aim to maintain proficiency in the primary language

Sheltered English Instruction Programs:  serve language minority students in traditional classroom settings.  Instruction is in English.

Goals of Sheltered Instruction:

· Second language development is promoted through core subjects and content area teaching

· Modifications are made depending on language demands of the lessons

· Academic instruction is understandable to students with different proficiency levels

· Students develop knowledge in subject areas through the second language

English as a Second Language Programs: serve language minority students usually in a homogenous setting.  Students may be served outside of the regular classroom where they are taught for a portion of the day. Content based pull out ESL programs focus on instructional content area as the vehicle for teaching English.  The traditional pull out often only focuses on social uses of English.  

Effective Goals of English as a Second Language Programs:

· Standards that include social and academic English

· Program is based on curriculum that is developmentally appropriate for 2nd language acquisition

· Structured on students previous education and background knowledge

· Based on high expectations in all content areas 

Developmental Bilingual Programs:  serve language minority students-students who come to school in North America who are proficient in a language other than English.

Primary Goals of Developmental Bilingual Programs:
· Maintenance and full development of the students’ primary language

· Full proficiency in all aspects of English

· Grade-appropriate levels of achievement in all domains of academic study

· Integration into all-English language classrooms

· Positive identity with the culture of the primary language group and with United States culture

Two-Way Immersion Programs:  serve both language minority and majority students heterogeneously in the same classroom.  Instruction is in both minority and English depending on program design and language allocations.  

Goals of Two-Way immersion programs:
· Attainment of challenging, age-appropriate academic skills and knowledge

· Advanced levels of functional proficiency in English along with an additional language - or target language

· Understanding and appreciation of cross-cultural differences

Newcomer Programs: serve recent immigrants of all ages who have acquired little to no English language skills. Students may have had little or no opportunity to learn through formal schooling in their home country.

Goals of Newcomer Programs:

· To recognize and acknowledge the immigrant’s native culture and linguistic background

· Teachers use progressive methods and strategies that are culturally relevant to student’s prior experience

· An individual plan for instruction is developed 

· Language assessments are administered for appropriate placement  

· Support services are included – such as one to one, small group or peer tutoring

Glossary of terms for 
Bilingual Instructional Models


Additive Bilingualism:  The process by which individuals develop proficiency in a second language subsequent to or simultaneous with the development of proficiency in the primary language, without the loss of the primary language; where the first language and culture are not replaced or displaced.

Bilingualism:  The ability to understand and use two languages in particular contexts and for particular purposes.  Bilinguals can have the same levels of proficiency in both languages (advanced in both) or different levels of proficiency (advanced in one and beginning or intermediate in the other).  Bilinguals do not necessarily have the same level of proficiency in all aspects of both languages: speaking, listening, reading and writing.

Biculturalism:  Near native-like knowledge of two cultures; includes the ability to respond effectively to the different demands of the two cultures.

Developmental Bilingual Education: (also referred to as late-exit bilingual education) Programs that serve language minority students who come to school proficient in languages others than English and have no or limited proficiency in English.  The program is designed to develop and maintain full proficiency in the students’ home language while promoting full proficiency in all aspects of English. This is also sometimes referred to as late-exit bilingual education.

Early/late exit bilingual education:  (also referred to as transitional bilingual education) is a type of school program in the U.S. for language minority students who do not speak English or have limited proficiency in English when they start schooling.  The students’ primary language is used for some curriculum instruction for a limited number of years.  

2 –3 for early exit, 4 – 5 for late exit.  This approach aims to promote the students’ mastery of academic material while they are learning English as a second language. These programs are intended to facilitate language minority students’ transition to instruction in English only.  These programs aim for full proficiency in oral and written English, but do not aim to maintain or develop the students’ primary language.  

English Language Learners:  (sometimes referred to as “limited English proficient”, LEP, or language minority students) are students who begin their schooling in the U.S. (or other English-speaking countries) with no or limited proficiency in English, the usual medium of academic instruction.  These students must learn English as a second language for both academic and social purposes in order to benefit fully from instruction through English.

First (native/primary) language:  The language, which was learned and used first by students regardless of their later proficiency in that language.

Language Majority students:  In the U.S., refers to students who come from a home in which English is primarily spoken.

Language Minority students:  Individuals who come from a minority group and speak a minority language; non-native speakers of English.  These students, who come from homes in which a language other than English is primarily spoken, may or may not be proficient in English.

Language Proficiency:  The ability to use language accurately and appropriately in its oral and written forms in a variety of settings. Proficiency varies as a function of the context, purpose, and content of communication.

Primary language:  The language or languages that children acquire naturally, without instruction, during the preschool years from parents, siblings, and other in their social environment.  A child can have more than one primary language if he or she acquires more than one language during the period of primary language development.  Learning two languages at the same time is also sometimes referred to as simultaneous bilingual acquisition.

Second Language:  Refers to a language learned by an individual after another language has already been acquired. In contrast to foreign languages, second languages are languages that are used in the larger community and, thus, have some functional value outside school.

Second Language Learning:  The acquisition of language that is used by at least some members of the community in which the individual lives.  For example, French is a second language for native-English speaking students living in Quebec; but, it is a foreign language for students living in Ames, Iowa.

Sheltered Instruction: (also referred to as Sheltered English Instruction)  Sheltered instruction is an approach in which students develop knowledge in specific subject areas through the medium of their second language.  Teachers modify their use of English to teach core subjects (math, science) in order to ensure that the material is comprehensible to learners and that it promotes their second language development.  They adjust the language demands of the lesson in many ways, such as by modifying speech rate and tone, simplifying vocabulary and grammar, repeating key words, phrases, or concepts, using context clues and models extensively, relating instruction to students’ background knowledge and experience, and using certain methods familiar to language teachers (demonstrations, visuals, graphic organizers, or cooperative work) to make academic instruction understandable to students of different second language proficiency levels.

Two-way immersion: (also referred to as dual language immersion) A program which serves both language minority and language majority students in the same classrooms.  These programs use each group of students’ first language for academic instruction at certain points during the program.  They aim for bilingualism and biculturalism for both groups of students.  A combination of the Developmental Bilingual and Immersion program models.

Critical Topics to Address during Program Selection Discussion


Who?  
Recognizing that educating ELLs is everyone’s responsibility

· Who is the program for and why do we need it?

· Who will be teaching, administrating and evaluating the program?

· Who will be accountable for the program’s success and effective implementation?

How? 

Recognizing that equitable services and resources are needed for success

· How will the program be funded?

· Are there additional costs for this program?

· How do these costs compare to other programs in the district?

· How should the program be designed?

· How will highly qualified staff be selected? 

· What are the various phases of the program and who will hold us accountable for their implementation?  

What?  

Recognizing that the student population has diverse learning needs

· What are the needs of the English Language Learners? 

· What will students gain by being in this program?

· What are the short and long term objectives and goals for the program?

· How can the native and second language best be maintained?

· What are the basic and pedagogical principles of the program?
· What does having the program in the school mean for me?

· What opportunities does this program offer to members of the school community?

· What are the measurable linkages with home, school and community?

What do we need to make this happen? 

Recognizing that properly prepared teachers and staff is critical for success

· Do we need to bring in experts in the field to help insure the success of this program?

· What are our professional development needs? Including short and long term objective.

· Does the curricula and instructional framework of the school and/or district infuse the literacy development needs of ELLs in all domains?

· Are assessments authentic, culturally and academically sound, as well as reflective of progress in L1 and L2? 

USEFUL ORGANIZATIONS, RESOURCE CENTERS,

PROFESSIONAL PERIODICALS AND JOURNALS
Advocates for Language Learning P.O. Box 4962,        

Culver City, CA 90231; (310) 313-3333

American Council on the Teaching of Foreign

Languages, 6 Executive Plaza, Yonkers, MY 10701-6801;

(914) 963-8830; www.actfl.org
Association for Supervision and Curriculum

Development, 1703 North Beauregard Street, Alexandria,

VA 22311-1714; 1-800-933-ASCD; www.ascd.org
Center for Applied Linguistics, 4646 40th Street, N.W.,

Washington, D.C. 20016-1859; (202) 362-0700;

www.cal.org
Center for Research on Education, Diversity &

Excellence, University of California, College Eight, Room

201, 1156 High Street, Santa Cruz, CA 95064;

(831) 459-3500; www.crede.ucsc.edu or www.cal.org/crede
Council for Exceptional Children, 1920 Association 

Drive, Reston, VA 20191-1589, 1-888-CEC-SPED,

www.cec.sped.org also houses the ERIC Clearinghouse

On Disabilities and Gifted Education, 1-800-328-0272

ERIC Clearinghouse on Languages and Linguistics,

Center for Applied Linguistics; 4646 40th Street, N.W.,

Washington, D.C. 20016-1859; 1-800-276-9834;

http://www.cal.org/ericcll/
ERIC Clearinghouse on Science, Mathematics, and 

Environmental Education, The Ohio State University,

1929 Kenny Road, Columbus, OH 43210; 1-800-276-0462

http://www.ericse.org/
Social Studies Development Center,

 Indiana University, 2805 East 10th Street, 
Suite 120, Bloomington, IN 47408; 1-800-266-3815; 

http://www.indiana.edu/%7Essdc/ssdc.htm
ERIC Clearinghouse on Rural Education and Small

Schools, 1031 Quarrier Street, Charleston, WV 25325;

1-800-601-4868; www.ae;.org/~eric/eric.html
International Reading Association, 800 Barksdale

Road, P.O. Box 8139 Newark, DE 19714-8139;

(302) 731-1600; www.ira.org
National Association for Bilingual Education, 1220 L

Street, N.W., Suite 605, Washington; D.C. 20005-4018,

(202) 898-1829; www.nabe.org
National Association for the Education of Young 

Children, 1509 16th Street, N.W. Washington, D.C.

20036-1426; (202) 232-8777; www.naeyc.org
National Board for Professional Teaching Standards,

1730 Rhode Island Avenue, Suite 909, Washington, D.C.

20036; 1-800-22-TEACH; www.nbpts.org
National Clearinghouse for English Language Acquisition, The
George Washington University, Graduate School for Education and Human Development, 2121 K Street, N.W., Suite 260,

Washington, D.C. 20006; 1-800-321-6233; 

www.ncbe.gwu.edu
National Council of Teachers of English, 1111 West

Kenyon Road, Urbana, IL 61801; 1-800-369-6283;

www.ncte.org
National Education Association, 1201 16th Street,

N.W., Washington, D.C. 20036; (202) 833-4000;

www.nea.org
National Foreign Language Center, 
University of Maryland, 5201 Point Branch Parkway 

Patapsco Building, Suite 2132, College Park Maryland

20742-6715;  (301) 405-9828; www.nflc.org 

National k-12 Foreign Language Resource Center, 

Iowa State University, Ames, IA 50011; http://www.cal.org/k12nflrc/
National Network for Early Language Learning

(NNELL), c/o The Center for Applied Linguistics, 4646

40th Street, N.W., Washington D.C. 20016-1859;

(202) 429-9292; www.cal.org
Teachers of English to Speakers of Other 

Languages, 700 South Washington Street, Suite 200,

Alexandria, VA, 22314; (703) 836-0774; www.tesol.org
Critical Features to Consider in Program Design


Language Acquisition vs. Language Learning

The terms second language acquisition (SLA) and second language learning are often used interchangeably – though the difference may be arguable.  Both are concerned with the development of communicative competence and the transfer of competence in a first language to a second language.  (Gass & Selinker, 1992).  SLA is generally viewed as a multifaceted process that occurs spontaneously in communicative situations.  Second language learning is generally considered a conscious, knowledge-accumulating process that usually takes place through formal education (Bialystok & Hakuta, 1999). 

It is critical to purposely plan for both language acquisition and language learning to take place while in the process of designing programming.  Most of the work on SLA focuses on children, particularly those in bilingual and multilingual programs. The body of SLA research on adults focuses on populations in post-secondary educational settings.  There is little SLA research on adult language learners in non-academic settings and adult education programs.  Therefore, when designing effective instructional programs for English Language Learners of all ages, it is imperative to consider how they acquire a second language and the linguistic process rather than focusing primarily on how non-English speakers manipulate their immediate learning needs, learner persistence, program impact and staff development.

Research does indicate that experiences and age perceptions as well as age-of-arrival in the country have an effect on the acquisition of a second language. Therefore, it is important when designing programming and planning instruction not to treat all learners the same, regardless of their ages. In planning for effective second language acquisition, programs must include requirements in lesson planning to account for obligatory language for comprehensible input in addition to compatible language- which is not explicit and is easily acquired when teaching content through the second language. 

Tracking and assessing for incremental acquisition of a second language should also be included in the programming design.  Though educators and researchers are still puzzled about exactly how vocabulary is acquired, it is critical to assess words learned and forgotten over time as well as sentence structure and discourse patterns associated with different academic domains.  


Explaining BICS and CALP

By Judie Haynes

Classroom teachers need to understand the difference between social language and academic language acquisition. Here is a simple description of BICS and CALP as theorized by Jim Cummins.

Basic Interpersonal Communication Skills

Experts such as Jim Cummins differentiate between social and academic language acquisition. Basic Interpersonal Communication Skills (BICS) are language skills needed in social situations. It is the day-to-day language needed to interact socially with other people. English language learners (ELLs) employ BIC skills when they are on the playground, in the lunch room, on the school bus, at parties, playing sports and talking on the telephone. Social interactions are usually context embedded. They occur in a meaningful social context. They are not very demanding cognitively. The language required is not specialized. These language skills usually develop within six months to two years after arrival in the U.S.

Problems arise when teachers and administrators think that a child is proficient in a language when they demonstrate good social English. 

Cognitive Academic Language Proficiency

CALP refers to the form academic learning. This includes listening, speaking, reading, and writing about subject area content material. This level of language learning is essential for students to succeed in school. Students need time and support to become proficient in academic areas. This usually takes from five to seven years. Recent research (Thomas & Collier, 1995) has shown that if a child has no prior schooling or has no support in native language development, it may take seven to ten years for ELLs to catch up to their peers. 

Academic language acquisition isn't just the understanding of content area vocabulary. It includes skills such as comparing, classifying, synthesizing, evaluating, and inferring. Academic language tasks are context reduced. Information is read in a textbook or presented by the teacher. As a student gets older the context of academic tasks becomes more and more reduced.

The language also becomes more cognitively demanding. New ideas, concepts and language are presented to the students at the same time. 

Jim Cummins also advances the theory that there is a common underlying proficiency (CUP) between two languages. Skills, ideas and concepts students learn in their first language will be transferred to the second language. 

ELL PROGRAM OVERVIEW*






Programs for English Language Learners: Resource Materials for Planning and Self-Assessments, U.S. Department of Education, Office for Civil Rights, November 30, 1999. 

Step 1: Educational  Approach





The district must select a sound educational approach for providing English language development and meaningful program participation for its students.





Step 5:  Staffing and Resources





The district is obligated to provide the necessary resources to implement its educational approach.





Step 6:  Transition from ELL Services





The district is responsible for establishing criteria that determine when a student has sufficient English language proficiency to meaningfully participate in the educational program.











Step 2: Identification





The district is responsible for identifying all students potentially needing ELL services.





Step 7:  Monitoring





The district will ensure that students transitioned from the ELL program have an opportunity to meaningfully participate in the education program.





Step 3:  Assessment





The district is responsible for assessing each identified potential ELL student for English language proficiency.





Step 4:  Placement into ELL Program Services





The district is responsible for providing its ELL students with a program of services consistent with its chosen educational approach.








Step 8:  PROGRAM EVALUATION





The district will develop evaluation procedures to periodically evaluate  and revise, if necessary, its ELL program.





INSERT A for Step 1





INSERT A for Step 1 (Cont.) 





INSERT B for Step 1








INSERT B for Step 1 (Cont.) 





INSERT for Step 2





INSERT for Step 3





INSERT for Step 3 (Cont.) 





INSERT A for Step 4





INSERT A for Step 4 (Cont.) 





INSERT A for Step 4 (Cont.) 





INSERT B for Step 5
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