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Standards for the Preparation of Teachers of
Anishinaabemowin Language and Culture (FN)
Development of the Proposal
The World Language Standards Development Committee for Anishinaabemowin
began meeting in 2005 with tribal leaders and teacher education faculty. The
establishment of the need for this teaching endorsement was clearly demonstrated
when in February of 2007, all teacher preparation institutions submitted world
language programs for review against new standards. Several institutions
submitted documentation for the approval of programs teaching Anishinaabemowin,
which is the language of the Potowatomi, Odawa, and Ojibwe. In Michigan, all 12
of the sovereign nations fall into this language group. Some teacher preparation
institutions currently have classes for Ojibwe which may be used as a part of the
Anishinaabemowin (FN) standards. In 2007, Michigan Department of Education
review teams were unable to complete the reviews without established proficiency
levels. Since that time, the standards development committee has worked to
define levels of proficiency for use in teaching and learning the language within the
K-12 structure. Members have worked collaboratively to address concerns
regarding the preparation of teachers in Anishinaabemowin (FN) that align with all
of the World Languages, Bilingual Education, and English as a Second Language
endorsement areas. These draft standards are the result of efforts by language and
curriculum experts at the University of Michigan and members of the Michigan
Anishinaabemowin Inc., a group comprised of tribal leaders and educators working
to protect and preserve Anishinaabemowin in Michigan.
The world language referent group reflects the interests of public and independent
teacher preparation institutions and K-12 teachers. The standards are designed to
align with the K-12 content standards in the Michigan Curriculum Framework, as
well as national standards from the American Council for the Teachers of Foreign
Languages, National Association for Bilingual Education, and Teachers of Second
Language Learners. Additionally, the standards are such that they support efficient
instruction that leads to the high level of proficiency required to develop the fluency
necessary for this language to be taught for world language credit.
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The proposal includes the following specifications:
• For Anishinaabemowin (FN) Language and Culture endorsements
1. Elementary or secondary major of at least 30 semester hours
2. Elementary or secondary minor of at least 20 semester hours
3. Additional endorsement of at least 20 semester hours or 30 hours
for K-12 endorsement
4. K-12 major (additional standards must be met for K-12 programs)
5. Prerequisite: To meet the standards, all required content
coursework must be beyond the first four semesters of language
instruction in commonly taught languages (inclusive of Categories I
and II of the Foreign Service Institute scale).

Approval of Programs
Teacher preparation institutions that wish to offer programs to prepare world
language education teachers of Anishinaabemowin Language and Culture (FN) are
required to submit an application for program approval that demonstrates
how the new standards are met throughout the proposed curriculum. Following
initial approval, the teacher preparation program will be reviewed through the
national accreditation process.

Proficiency Level
Upon completion of an approved teacher preparation program in Michigan for
Anishinaabemowin Language and Culture, a person recommended for the Michigan
Standard certificate must meet the following proficiency level for each standard.
The description of proficiency levels are:
A = Awareness: Possesses general knowledge of (exposure)
B = Basic: Ability to comprehend and apply (use)
C = Comprehensive: High level of understanding, application, and
reflecting (proficient)
These proficiency levels for each standard are indicated at the end of each standard
in parenthesis.

1.0 Language, Linguistics, Comparisons
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
1.1
At least an intermediate high level of speaking, listening, reading, and writing
proficiency in the Anishinaabemowin language using a variety of testing protocols,
including assessment of interpersonal, interpretive, and presentational
communication. (The proficiency levels are written as descriptors that align with
the European Framework for Languages and the American Council on the Teaching
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of Foreign Languages (ACTFL) standards. The descriptors will be available as a
support document for the field review.)
1.2
(C)

Knowledge of the linguistic elements of Anishinaabemowin and its varieties.

1.3
An understanding of the dynamic nature of language systems and
demonstrate competency in helping students acquire and use English and
Anishinaabemowin listening, speaking, reading, and writing for social and academic
purposes. (B)
1.4
Knowledge of the similarities and differences between English and
Anishinaabemowin. (B)

2.0 Cultures, Literatures, Cross-Disciplinary Concepts
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
2.1
Knowledge, understanding, and use of the major concepts, principles,
theories, and research related to the nature and role of culture in language
development and academic achievement that support student learning. (A)
2.2
Application of knowledge and understanding of how cultural groups and
students’ cultural identities affect language learning and school achievement. (A)
2.3
An understanding of the value and role of both oral and written narratives
and the ability to use them to interpret and reflect upon the perspectives of cultures
over time. (B)
2.4
An understanding of the connections among perspectives of cultures, their
practices and products, and be able to make comparisons. (B)
2.5
Ability to recognize distinctive cultural viewpoints of multiple content areas
available only through the Anishinaabemowin language. (A)

3.0 Language Acquisition Theories and Instructional
Practices
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
3.1

An understanding of language acquisition theories and research. (B)
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3.2
Ability to use language acquisition knowledge to create a supportive
classroom learning environment that includes Anishinaabemowin language input
and opportunities for negotiation of meaning and meaningful interaction. (B)
3.3
A variety of instructional practices that produce language outcomes through
an articulated program that addresses the needs of diverse language learners. (B)
3.4
Knowledge and use of a variety of strategies for instructional management
that facilitates language acquisition and student achievement for second language
learners. (B)

4.0 Integration of Standards Into Curriculum and
Instruction
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
4.1
An understanding of the standards and benchmarks of the Michigan
Curriculum Framework and Standards for Foreign Language Learning in curricular
planning. (B)
4.2
Ability to integrate the Standards for Foreign Language Learning and the
Michigan Curriculum Framework into language instruction. (B)
4.3
Ability to use standards and benchmarks to evaluate, select, design, and
adapt instructional resources by connecting curriculum to students’ experiences and
skills of home and community. (A)
4.4
Ability to serve as an effective model of English and the Anishinaabemowin
language for developing listening, speaking, reading, and writing skills. (C)
4.5
Understanding and utilization of strategies that promote student competence
in using critical thinking skills in conjunction with learning the Anishinaabemowin
language. (A)
4.6
Familiarity with and adaptive use of a wide range of standards-based
materials, resources, and technologies in effective world language and content
teaching. (B)
4.7
Skills in supporting world language students as they access the core
curriculum and learn language and academic content together. (B)
4.8
Knowledge of past and current second language teaching methodologies and
their applicability in developing instructional practices and resources to meet the
needs of individual learners. (B)
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5.0 Assessment of Languages and Cultures
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
5.1
Knowledge of the ongoing nature of assessment and multiple age- and levelappropriate ways to assess that provides purposeful outcome data. (B)
5.2
Reflective assessment practices including: analysis of assessment results,
adjustment of instruction based on assessment results, and use of outcome data to
determine the direction of instruction. (A)
5.3
Ability to interpret and communicate the results of student performances to
all stakeholders and provide an opportunity for discussion of the interpretations and
decisions based on the information. (B)
5.4
Knowledge of various assessment issues (e.g., cultural and linguistic bias,
political, social, and psychological factors). (A)
5.5
Knowledge of the value of assessment data for identification, placement, and
demonstration of language proficiency and academic achievement of world
language students. (B)

6.0 Professionalism
Teacher preparation institutions provide candidates opportunities to develop and
demonstrate:
6.1

Linguistic and cultural competence through reflective practices. (B)

6.2
Knowledge of the value of multilingualism to the overall success of all
students and understands the teacher’s role as an advocate for students,
colleagues, and members of the community in promoting multilingualism. (B)
6.3
Ability to identify, analyze, and reflect upon professional knowledge and
language proficiency, and seek resources for improvement. (C)
6.4
Knowledge of legislative impact on the teaching in programs for world
languages, limited-English proficient students, and bilingual education. (A)
6.5

Knowledge of the teacher’s role as a professional within a discipline. (A)

6.6
Knowledge of the history and current state of teaching world languages,
limited-English proficient students, and bilingual students as it affects public policy
and advocacy issues. (A)
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6.7
An ability to serve as a professional resource, an advocate for students, and
an ability to build partnerships with students’ families and communities. (A)

7.0 Institutional Resources, Coordination, and
Commitment
Teacher preparation institutions provide candidates program structures that
demonstrate a capacity for coordination of resources, and the commitment toward
a quality program.
7.1
The program provides an administrative and governance structure that
encourages collaboration across content and teacher preparation programs.
7.2
The program provides adequate resources, both human and material, to
insure the world language teacher preparation program is equivalent in stature to
other teacher preparation programs.
7.3
The program provides a methods course with specific age-appropriate
strategies of instruction for world language learners and collaboratively supports
structured field experiences.
7.4
The program provides an assessment system that regularly evaluates the
effectiveness of the program and its faculty and staff.
7.5
The program provides candidates with access to the appropriate testing
opportunities, options, and procedures to demonstrate language proficiency.
A K-12 endorsement program must provide candidates with the following
experiences:
•
•
•

Structured field experiences (inclusive of student teaching) in three areas:
elementary, middle, and high school.
Course work in growth and development for early childhood and adolescent
learners.
Preparation in instructional methods with specific strategies of instruction for
limited-English proficient students and collaboratively supports structured
field experiences appropriate to all levels of certification.
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