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Harper Woods High School

Harper Woods High School has identified the transformational model as the model that best
aligns with the school’s capacity to significantly improve student achievement following the
implementation of the components contained in this model.

As the information that follows in this application will clearly reflect, we believe the selection of
the transformational model to be highly appropriate. While we fully embrace our responsibility
for significant improvement in student achievement, the presence of several recent positive
indicators establishing the school’s capacity of growth serve as the fundamental basis for the
decision not to recommend the turn-around, closure or restart models. These positive indicators
include:

o asignificant increase in EACH content area other than math as measured by MME
proficiency during the Spring of 2010 assessment

o asignificant decline in the percentage of students scoring level 4 on this same
assessment in EACH content area measured.

o a low teacher absentecism rate as evidence of the commitment to student achievement
that is operational among the current staff.

We believe that these data reflects the capabilities and capacity of the staff to make the significant
instructional reforms necessary to end the long-standing trend that existed prior to the 2010 MME
of declining proficiency and an equally concerning trend of a high percentage of formerly
proficient students who have declined in their proficiency throughout their high school years. In
support of this belief, the application will reflect that the principles of teacher collaboration are
emerging, that meaningful and well planned increased learning opportunities will be provided to
students and that job embedded professional development will enable staff (both administrative
and instructional) to perform at a higher level.

It is fundamentally and operationally understood by all staff that despite these indicators, student
achievement remains unacceptably low. Our commitment is to utilize the transformation mode!
as the “fulerum? to be used to propel us to new heights of student achievement. We are
collectively committed to better meeting the learning needs of our students, whether they have
been enrolled with the district for the long term or the short term. Our commitment is to
graduate competent, proficient students with clear plans as to their post-secondary and career
goals.

A major structural change in the school includes dividing the students into three high performing
college prepatory divisions: School of Math/Science and Technology, School of International
Business, Marketing and Entrepreneurship, and the School of Fine, Performing and Liberal Arts.

The main areas of focus in the redesign plan include:

e Creation of Learning Teams

e Addition of instructional coaches and job embedded professional development
e  School Within a School

¢ Identification and remediation of skill set deficient students

o  Creation of a Learning Center

e Extended learning opportunities

e City Year or like program

L)



Harper Woods High School

Overall Goals/Monitoring/Verification:

380.1280¢(5): The school board or board of directors shall regularly submit
monitoring reports to the state school reform/redesign officer on the implementation
and results of the plan in the form and manner, and according fo a schedule, as
determined by the state school reform/redesign officer.

School Goals

Achievement 2009-2010 Goals for 2010-2011

Reading 45 Math 18 Reading 55 Math_ 30

In addition to the primary goal of increasing student achievement on the state assessment, please
provide your goals for school year 2010-2011. Include baseline data for each goal if it is not
already shown in the list below.

TEST | READING PROFICIENCY MATH PROFICIENCY
2006- | 2007-| 2008- 2009- 20006- 2007- | 2008- | 2009-
2007 2008 2009 2010 2007 2008 | 2009 | 2010
Grade | 65 58 63 79 59 61 59 49
§
MEAP
2010-2011 Goal Reading MEAP 85% 2010-2011 Goal Math MEAP 75%
Grade | 37 40 37 45 27 24 21 18
11
MME

2010-2011 Goal Reading MME 55% 2010-2011 Goal Math MME 30%

Monitoring/Verification

The state schoo! reform/redesign officer will request quarterly reports on the implementation and
1esults of the redesign plan and will request annual reports on the data elements to measure
progress toward goals. '

Please provide the following baseline data:

Number of minutes in school year 64.870
Student attendance rate 51.9%
Teacher attendance rate ~94%
Number and percentage of students completing:
advanced placement courses 21) 4.2%
coliege credit bearing courses {54) 10.8%
dual enrollment courses (60) 13.0%



Harper Woods High School
9 or 10 courses offered over the course of the year
International Baccalaureate courses N/A

Number and percentage of students enrolled
in postsecondary institution from previous

graduating class TBD
Number of disciplinary incidents 1300
Number of students involved in

disciplinary incidents 279
Number of truant students 112

Transformation Plan Componenis

As evidenced by the existing school data, Harper Woods High School (HWHS) is challenged to
provide instruction that meets the needs of all students. All subgroup performance falls far below
state expectations with the exception of last year’s performance of Caucasian students. They were
the only group to show improvement in both reading and math.

Percent of Sub-group meeting State Proficiency Standards

25 30.9 31.9 10 21.8 0.1
Social Economic Status
(SES)
Race/Ethnicity
African American 18 34.2 32.2 4 20.5 11.5
Cauncasian 79 474 75 62 213 33.3
Migrant
Gender
Male 41 333 41.2 24 22.9 19.1
Female 39 40.4 50 24 19.1 16
Aggregate Seores 40 36.8 44.9 24 21.1 17.8
State 62 59.9 65.2 46 49.3 50.3

While our aggregate scores for reading, as well as the performance of males and females
improved, a closer examination of MEAP scores to MME scores shows those students that were
previously proficient losing proficiency. Longitudinal study reveals that students proficient in
elementary and even middle start losing ground once in the secondary environment. There has
been a slight increase in MME proficiency of reading scores. Nevertheless, they remain
significantly below (gap>10%) state averages. MME Math scores have decreased in recent years.
Our math scores are significantly below the state average (gap >10%). In fact, our proficiency
levels in math are less than 50% of state averages. The origins of this can be traced to the middle
school, where in the fall of 2009 MEAP 78% of our 8" grade population declined or significantly
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declined in their proficiency. Math achievement in the district, particularly at the secondary
schools, is at crisis level.

Our school has reduced the number of students in the lowest quartile but still needs to move all
students toward proficiency and maintain proficiency in those that were previously proficient.
Data reflects that the achievement gap continuously grows as students who were previously
proficient as 8" graders continue to slip below proficiency despite improvements in the
percentage of students scoring at proficient levels and reductions in the percentage of students
scoring at level 4 as shown in the tables below.

Reading 37 45 +8%
Writing 20 26 +6%
Science 26 35 +9%
Social Studies 57 60 +3%
Math 21 18 -3%
Totals 161 184 +23%

2009 2010 Change
% at Level 4 % at Level 4
Reading 32 26 -6%
Writing 15 10 -5%
Math 68 64 -4%
Science 53 44 -0%
Social Studies 23 14 -9%
Totals 191 158 -33%

Despite great strides HWHS has made to increase proficiency and decrease those students scoring
at level 4 on the MME, there are gaps in achievement as compared to the state.

Variance
Reading 45 65 -20%
Writing 26 44 -18%
Math 18 50 -32%
Social Studies 60 79 -19%
Science 35 58 -23%
Totals 184 296 -112%

Variance

Harper Woods
Reading 26 12%
Writing 10 ] 2%
Math 64 33 31%
Science 44 27 17%
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Social Studies 14 7 7%

Totals 158 89 69%

In addition, in disaggregating the spring of 2009 MME assessment it was discovered that 50% of
our test taking population entered our high school at ninth grade or later. A study of how our
students scored on the ACT showed that the earlier a student entered our school district, the
higher they scored on their ACT as the following graph depicts. Beacon and Tyrone are
elementary schools that feed into HWHS, as does our middle school. This trend of a high
percentage of secondary students enrolling as students new to the district extended into the
2009/2010 & 2010/11 school years.

Achievement Scores Composite 2009 ACT

Scores

Beacon Tyrone Middle School High School
School In Which Student Enrolled

Students Based on Enrollment

Beacon Elementary 28 (27%)
Tyrone Elementary 14 (14%)
Harper Woods Middle School 13 (13%)
Harper Woods High School 48 (46%)

As further evidence of our achievement challenges and responsibilities, a look at the pretest data
from newly entering students demonstrates the complexity of this issue. The following table
portrays students entering HWHS tend to be below grade level. Using the BAST (basic skills
diagnostic assessment tool) through the Nova Net Credit Recovery system, new high school
students to the district were tested in English Language Arts and Mathematics to determine grade-
level equivalency. Students were tested in groups of no more than nine students at a time by a
certified teacher. A total of 99 students, almost 20% of our total enrollment, entered HWHS last
year and their pretest performance is reflected in the table that follows:
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Below | 38/45

41/45 41/45 35/45 41/45 39/45

Grade 84% 91% 91% 78% 91% 87%

Level

Ator 7/45 4/45 4/45 10/45 4/45 6/45

Above 16% 9% 9% 22% 9% 13%
5.8 4.9 4.7
2/28 26/28 26/28

Grade 64% 97% 93% 7% 093% 93%

Level

Ator 10/28 /28 2/28 26/28 2/28 2/28

Above 36% 3% 7% 93% T% 7%

Below | 23/24

T19/22

21/24 16/22 22/22 19/22

Grade 96% 87% 86% 73% 100% 86%
Level

Ator 1/24 3/24 3722 6/22 3722
Above 4% 13% 14% 27% 14%
Grade

Level

Ave. 5.8 6.1 5.8 7.3 5.7 3.6
Grade

Level

Equiv

Many of the entering students as well as current students are lacking the necessary skills to be
competitive at the secondary level. The language arts scores would suggest that we not only have
students who are struggling to perform at grade level, but in fact have a literacy problem. In
order to help combat this issue all new students will be assessed in reading and math. Those
students with identified curricular gaps will then have an individual action plan to close that gap.
This plan may include: the restructuring of courses, extended learning opportunities, computer
based software/programs and the advisory period.
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In addition, skill recovery will be a priority, utilizing “At-Risk™ funds to explore, purchase and
implement research proven programs to address our students’ critical needs for remediation.

Our district needs to develop more effective means to meet the needs of our high mobility
population and work to differentiate instruction and create a cooperative learning
environment in a manner that allows all students to show progress and thrive. In addition,
instruction in every classroom needs to provide an academically rigorous environment that
includes 21* century eritical thinking skills.

Our percentage of economically disadvantaged students has skyrocketed in recent years, from
38% in 2006-2007 to 66% for the 2009-2010 school year, which is consistent in the 2010-201]
school year. Our teachers, leaders, and district need to respond to multiple layers of variables that
combine to create the current dynamics in our school. While teachers have benefited from
professional development sessions from experts; including Ruby Payne on connecting with
students from families struggling with poverty, Larry Bell training on Academic Vocabulary,
Reading Apprenticeship to integrate reading and writing strategies across content areas, the
school system had little follow through to ensure the concepts became imbedded in instructional
practice and the school culture.

Traditional high school instructional models are not working. It is recognized that in order for
their to be significant changes in student achievement there need to be changes in the school
structure as well. One of these changes includes the school within the school restructuring.
Students will be divided into three high performing college preparatory divisions: School of
Math/Science and Technology, School of International Business, Marketing and
Entrepreneurship, and the School of Fine, Performing and Liberal Arts.

Administrators and teachers recognize the need to transfer culturally responsive practices to their
classrooms and seek a partner to provide job-embedded professional development that will
include modeling and monitoring of effective practices.

While our test scores confirm that HWHS has sufficient need, we recognize that we must get to
root causes to truly reform the overall services and structure of the school and teaching and
learning. To that end, we will participate in a deeper, more comprehensive diagnostic review that
will lead to a customized plan of action to direct deep and necessary whole school
transformation.

Based on a comprehensive diagnostic assessment, solutions are tailored to school’s needs and
closely monitored. Onsite coaches for teachers and leaders deliver targeted, job-embedded
professional development, deploying technology to support today’s learners and educators.
Aligned curriculum and an interim assessment system inform collaborative Learning Teams, as
teachers design and monitor instruction using a mastery learning model.

. Developing and increasing teacher and leader effectiveness
Required Actions: For each required action, please provide a narrative description including
your plan to identify baseline data and document improvement.

{(Use as much space as you need to provide a clear picture of your plan.)

A. Replace principal*
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A number of changes have been instituted by our district to respond to failing scores by that
demonstrate our commitment to significant schoel improvement. Leadership has been totally
overhauled:

*Todd R. Biederwolf was appointed superintendent in June of 2009.

*A new position, Director of Academic Accountability and Student Services was created
in August of 2010, in which Heather Blum was appointed.

*Thomas Parker was appointed Principal of Harper Woods High School in August of
2010.

*Peter Newman transitioned from being the former Principal of the high school to the
Secondary (grades 7-12) Assistant Principal and Athletic Director.

*A new position, Dean of Students, was created in September of 2010 and Maurice Bulls
was appointed to the position.

This was an intentional restructuring of the administrative team for the high schoo! and school
district. The Director of Academic Accountability and Student Services focuses on curriculum
and instructional supports for teachers, whereas the Dean of Students focuses on discipline and
culture of the secondary campus. This allows the secondary principal to be an instructional
leader.

The Superintendent of Harper Woods School District assembled a search committee, identified,
and hired Thomas Parker, our new principal, for the 2010-2011 school year. Prior to this process
the district stakeholders (superintendent, instructional staff and community members)
collaboratively established competencies for a “transformational” principal, who reports directly
to the superintendent. Additionally, the superintendent provided the principal an orientation
process which included written and clearly defined goals for the transformation process, and
outlined the existing problems that has caused Harper Woods High School’s chronically low
performance.

Leader aligns time use with school-wide goals.

Strong leadership is a necessary component to successful school turnaround programs (Berends et
al., i2001; Duke, 2004“). Without effective leadership, schools are less likely to address practices
that impact student achievement in a coherent and meaningful way (Marzano et al., 2005‘“). The
district will seek out professional development (PD) opportunities:

* Principal will use the NEA Keys 2.0 diagnostic tool to assess perceptions of the school
district by the: staff, community members, parents and students

* Leadership development seminars at the Macomb Intermediate School District or Wayne
RESA

* Administration will attend professional development opportunities with staff i.e., MACUL)
In order to be an integral member of the instructional process
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*  Principal coaches will mentor our principal and facilitate side-by-side classroom
walkthroughs. Documentation will be kept looking for evidence that effective instructional
practices are being implemented.

» Performance data will be regularly collected and monitored to determine ongoing
personalized professional development for the principal. The principal wiil be assessed twice
a year to capture baseline data and also document improvement.

B. Use rigorous, transparent evaluation systems for teachers and principal*
~Student academic achievement/growth data is included as a significant factor in
evaluation
-Multiple observation-based assessments of performance
-Designed and developed with teacher and principal involvement

The Superintendent has provided an overview to the staff on the requirements of a transformation
school. The Superintendent has met with the teacher union representatives and the Principal has
meet with teachers to seek support and commitment for the dramatic change necessary for
transformation. All stakeholders have indicated support and have begun the process of
identifying root causes and corrective action. HWHS look forward to the following changes
which will be prioritized based on the root cause analysis that is conducted during the diagnostic,
including the NEA Keys and confirmed in the Plan of Action. Possible points of action include:

s Dvaluate the trimester system

o Evaluation of the mission and vision statements

e Increased common collaborative planning

o  Weekly progress reports

o Employing teacher coaches in core content areas

e  School will build programs to assist students with skill set deficiencies to achieve grade
level content expectations

e Making decisions based on data

Additionally, the principal will meet one-on-one with each teacher to secure their commitment for
the transformation work. Each staff member will be asked to identify the ways in which they will
use their strengths to support the dramatic turnaround expected in our school.

Teachers will reflect on the following questions. Administrators will reflect on ways in which
they support teachers as they implement these strategies.

e What teaching strategies have you implemented in the past that has been successful to
student learning? How did you know they were successful?

10
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¢ Which strategies were not as effective for you? How did you know they weren’t
successful? Did you seek student feedback on the effectiveness of the learning strategies?
Did you seek parental feedback? Did you seek feedback from colleagues?

¢ In the past year, how did you contribute to the collaborative work that your team/ grade
level was responsible for?

The staff will commit to common planning for teaching, learning, and assessment of student
learning. For exampie, teachers will be asked to identify common expectations for student
learning that is evident in student work, reflecting students’ mastery of their own learning.
Teachers will be asked for their commitment to weekly professional development and embedding
new ideas into their daily practices.

Each staff member will reflect on their personal commitment to their growth as a professional
educator. Teachers will identify the time commitment to meet their professional potential.

The Superintendent has met with the Union President to define agreements that will provide
autonomy to this school in address the scope of work and commitment and expectations from the
faculty.

Measuring Effectiveness

We will employ technology tools to measure effectiveness of our principal and teachers, helping
them develop personalized professional development plans and then reevaluate to determine the
progress each has made in professional growth.

Principal Effectiveness

The principal will be assessed twice a year and the principal’s coach will assist the principal to
create a personalized professional development plan. Reapplying this assessment at year’s end
will provide evidence of growth as well as data to direct future professional development plans.

Teacher Effectiveness

Keys 2.0 assessment tool as well as observational data will be used to assess teacher
effectiveness. The Principal Coach will conduct classroom walkthroughs with the principals
modeling in order to drive improvements in instructional delivery and decision-making for all
educators. The following areas will be observed and assessed;

o Instructional Planning and Preparation
o Knowledge

o Process of Instruction

o Assessment

o Classroom Climate

o Classroom Management

11
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o Interperscnai Skills

o Professional Expectations

C. Reward school leaders, teachers, staff who have increased student* achievement/growth
and graduation rates and remove leaders and staff who have not increased student
achievement

Distributed Leadership

The following action steps will build an environment of distributed leadership at HWHS:

e The Instructional Leadership Team (ILT) will be formed to guide the work of job-alike
teams in year one that will transition to Learning Teams (LT) in year two.

s A School Leadership Team (SLT) or School Improvement Team (SIT) will be formed to
facilitate school based decision making and monitor school improvement efforts and
initiatives,

e Lead teachers will work in collaboration with administration to create and implement
smal] learning schools

Learning Teams (LT) implementation develops distributed leadership, improves the quality of
instruction and instructional leadership, and increases retention and morale:

s We will develop an effective Instructional Leadership Team (ILT), which includes
administrators and teacher leaders, so that practices and protocols will be embedded
within our work culture thereby distributing leadership.

e Each member of the ILT will also facilitate a teacher collaborative work group that will
transition to the full Learning Teams (L.T) model in Year 2. This connection between the
ILT and LT will enhance communication between administration and teachers in support
of the school improvement process.

During the summer it will be researched for the HWHS ILT to attend leadership training at a
local intermediate school district.

A recent report on teacher effectiveness by the Bill & Melinda Gates Foundation (2010™)
- revealed the following four areas crucial to the recruitment, placement, evaluation, retention, and
support of highly effective teachers:

e Shared leadership, vision, and commitment to action

¢  Culture of data-driven decision making

e Stakeholder engagement

e Policies that support, or at a minimum, do not restrict improvement efforts

12
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Teachers at HWHS need to participate in an environment of distributed leadership, regularly use
data to inform classroom practices, generate and sustain strong parental and community
engagement, and be supported by district policies and practices that enable higher performance to
emerge within the district as a direct outcome of individual professional development and
collaborative process designed to enable all teachers and students to succeed.

Staff supports and is strongly committed to a common set of expectations for shared ownership
and responsibility for the school improvement plan. All parties, administrative and instructional,
recognize that substantive change in our procedural and instructional practices are necessary in
order to achieve the desired and necessary outcomes.

Our intermediate school district, Wayne RESA, will make available o us in support of our
designation as a “Redesign school” a variety of resources to support our fransformation into a
high performing school. This designation will enable staff to participate in a number of
professional development opportunities designed to support a shared leadership model and the
leadership development of both administrations and lead teachers.

Current professional development offered includes areas such as Principal Leadership Coaches,
and array of offerings for Teachers and Administrators such as Using Assessment Data, Data
Driven Dialogue for Administrators and Teacher Leaders, Developing Common Assessments,
Creating Professional Learning Communities to Ensure Student Learning, Mastering the Marzano
9 for Effective Instruction, and Instructional Strategies & Technology, and Data 4 Student
Success. Our commitment is to coliaborative identify the most beneficial of Professional
Development opportunities such as these and build a professional development calendar that will
result in an infusion of the leadership structures and data driven decision making such learning
will enable to become highly functional within our school and district.

In addition, an extensive number of content specific professional supports and professional
development opportunities are also available and will be utilized, including content area coaches
in math, our highest priority need area, and other content areas as well. This approach to “job-
embedded” professional development will be a key component to the support offered to our
teachers as they work to revise their instructional approaches so as to better meet the learning
needs of our students and significantly raise student achievement.

Finally, specific professional development designed to enhance the ability of our teachers to
effective use the instructional technology available to them in their classrooms and on our campus
will be identified and provided to staff.

The evaluation of teachers will then include assessments of the extent to which the strategies
developed in these professional development opportunities are being regularly employed in the
classroom and the extent to which data reflects the positive impact such approaches are having on
student achievement. Experiential/anecdotal evidence will also be available by comparing the
outcomes of the NEA Keys survey in multiple instances over time. The newly developed
observation resources and forms adopted by the district specifically target these areas and known
“student-centered” instructional designs.

The facuity looks forward to their participation in these required professional development
programs as they wiil provide/enable:

I3
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»  Coaches for the principal and teachers to ensure that professional development
transforms appropriately to everyday practices at HWHS

¢ Job-embedded professional development that is personalized to support the individual
and content specific needs of the teachers and leaders

* A cohesive plan with clear targets for student learning and school improvement that are
widely shared

* A school-wide culture shift that is built on collaborative partnerships with students,
parents, other faculty members, administrators, and community members

¢ The effective use of technology that will allow students, teachers, and leaders to monitor
progress

e The effective use of instructional technology that will create a dynamic, student centered
learning environment that increases student engagement and student learning

e  Opportunities for collaboration for improving instruction and providing tools teachers
need to examine the effectiveness of their teaching and to personalize instruction

o The identification and implementation of school-wide management support systems to
ensure classroom environments provide the conditions in which teachers can teach and
students can learn

¢ Building a foundational language of instruction to create a school-wide vision of effective
learning routines and instructional practices consistently executed to accomplish grade
level student learning

»  Creating collaborative professional learning communities to improve classroom
instruction

* Implementing elements of effective instruction (including blended instruction) and high
yield instructional strategies

As an extension of the above, the district has initiated a “goal setting model” that is already being
employed among administrative staff. Multi-layered student achievement goals have been
established and shared with the Board of Education. These goals are specifically target to (1)
raise general proficiency percentages, (2) reduce the percentage of students who are identified on
a year-to-year comparative basis as declining in proficiency and (3) increase the percentage of
students who are scoring “Level 17 proficiency.

There is a letter of agreement between Harper Woods Public Schools and MEA-NEA Local [ in
regard to evaluations.

14
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As an extension of this evaluation procedure, high performing teachers to be rewarded for their
exceptional performance is a part of ongoing negotiations with the HWEA.

b.

Provide ongoing, high-quality, job-embedded Professional Development (PD) to ensure
that teachers are equipped to facilitate teaching and learning*

Professional Development must align with the needs of the overall implementation plan so that
we are not providing ‘drive-by’ professional development. The diagnostic process will clearly
identify the conditions, knowledge, and skills that must be necessary to optimize conditions for
teaching and learning in every classroom. Qur goal is to create a common language of instruction
on the Secondary Campus.

Targeted areas for professional development are determined by the Implementation Plan, and
typically include, but are not limited to, the following:

Unwrapping the Standards

Teachers examine and upgrade curriculum to build rigor and relevance into curriculum
guides. Lesson plans focus on targeted skills and content, supporting the standards-based
curriculum.

Instructional Skills Portfolio
Effective learning routines and instructional practices must be consistently executed to

maximize instruction.

Language of Instruction

Examining research-based practices, teachers collaboratively define common school
practices that must immediately be applied to foster maximum use of classroom time.
Time on task and the delivery of quality first instruction become common goals for every
classroom. Teachers learn to streamline classroom and student management issues to
provide efficient and effective classroom environments with structured routines allowing
more time for learning,.

Elements of Effective Instruction

Instructional strategies with high correlates to student learning and student engagement
are examined and classroom applications discussed. Blended instruction, utilizing online
and web-based opportunities for learning, are introduced and modeled. Classroom
applications are identified and implemented.

Instructional Planning

Lesson plans are designed to deliver rigorous and relevant curriculum using mastery
learning. Teachers collaborate to design effective instruction appropriate for the needs of
their students. This is a behavioral change as teachers learn to collaborate to develop
priorities for what their students need.

Data to Inform Instruction
Teachers learn to examine assessment data so they may personalize student learning
ensuring all students are experiencing continuous academic growth.

Differentiated Instruction

15



Harper Woods High School

Teachers repeatedly challenged to provide high quality instruction so that re-teaching
becomes unnecessary for most students. Tiered corrective instruction means that all
students master essential learning and continue learning at a pace that maximizes their
learning potential.

Analysis of Student Work
Teachers collaborate to analyze student work as they strive for all students to demonstrate
mastery of essential learning.

Vocabulary Development
Teachers are challenged to adapt powerful vocabulary development strategies to support
concept development appropriate for their content area.

Mastiery Learning
A mastery learning model is implemented for all content areas.

Content Knowledge and Pedagogical Strategies
Teachers build on their foundation of content knowledge and expand their repertoire of
instructional strategies to more effectively deliver a rigorous and relevant curriculum.

Blended Instruction

Personalized instruction for teachers is provided in a manner that supports and
models blended instruction. This may take the form of a web based tutorial, one-
on-one mentoring that includes modeling or team teaching, or online professional
development course.

Diagnostic Review

During the diagnostic review, we will assess current capabilities, programs, and school capacity.
We observe classrooms, collect surveys from students, parents, and staff about their perceptions
of the school, and hold focus groups for faculty, parents, students, and staff. The team also
collects data using our School Improvement Framework that analyzes the following key factors
associated with effective schools.

Elfectiveness of Tastruction and Learning

Through classroom observations, surveys, focus groups, and document reviews, the team
measures the extent to which the school accomplishes the following:

Offers a rigorous curriculum

Administers assessments that match standards
Promotes high expectations for all students
Provides differentiated instruction

Uses technology for learning

Collecting Data to Improve Schools

16
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During the diagnostic review, the team analyzes a variety of data to assess a school’s
strengths and weaknesses to provide customized recommendations for improvement,

From this extensive review, the team gains a better understanding of our unique strengths and
needs. This review leads to the development of a customized Plan of Action and the
collaborative design of our Implementation Plan. An important part of the Implementation Plan
is the Professional Development Plan.

Our redesign will provide research based job-embedded professional development (PD) for our
teachers that includes:

e Instructional Coaches will train, mentor and support HWHS teachers to transfer new
professional development information and strategies into classroom practice

*  Weekly, job-embedded staff development will focus on the areas of greatest need as
identified through the comprehensive diagnostic review.

e Any current and/or existing commitments to PD initiatives will be analyzed as to their
support of the transformation model and the identified needs of teachers,

¢ The Instructional Coach will assist the school in creating the professional development plan
and align coaching and mentoring in support of the plan.

e  The Instructional Coach will observe and model effective instructional practices in
classrooms aligned with Professional Development so that teachers will have the necessary
support to apply acquired skills and knowledge, ensuring the continuous improvement of our
instructional program throughout the school.

e The Instructional Coach will keep a Coaching Log to document and capture changes in
instructional practices. The observations and coaching log, along with student achievement
data will measure changes in instructional practices that result from professional
development.

* Teacher Compass (described earlier) will capture teacher performance data and inform
personalized professional development plans for teachers. This data, coupled with student
achievement data will serve as a powerful measure of teacher effectiveness.

During Year 1, our teachers will receive weekly professional development in either a traditional,
online, or a blended environment as defined and customized within the Implementation Plan. The
goal for the year is to transform the school faculty into small professional learning communities
that are equipped to continuously inquire and improve (Hord, 1997%).

During these weekly sessions of professional development, teachers respond to new information
in a manner that supports immediate application in the classroom. Regularly scheduled time is
allotted for teachers to work together with others from their grade level or content area to design
plans for applying what was learned to their classroom instruction.

These small learning communities will employ structured protoco! and agendas based on the
Learning Teams (LT) Model. A teacher-leader from the Instructional Leadership Team will

17
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facilitate the collaborative team. The focus of these teams is to analyze data and to improve
instructional practice.

Professional Development, Utilization of Data and Incentives

The Instructional coach will focus on research-based approaches to teacher development that
have proven to increase teacher effectiveness and student achievement. The professional
development process provides for collaboration, initiation, implementation, institutionalization,
and renewal to build instructional capacity.

The Instructional Coach provides targeted professional development, follow up, and on-the-job
application support to improve instruction,

¢ Modeling best practice instruction

e Facilitating and participating in teacher workshops, study groups, and grade
level/department meetings

¢ Providing staff development related to the translation and interpretation of assessments to
assist in the design of targeted instruction

e  Assisting teachers with the identification and implementation of student interventions

o Observing (non-evaluative) in classrooms to guide next steps in planning support for
teachers, in-services, acquisition of resources, design of learning centers, etc.

"The master schedule for 2011-12 will provide shared planning periods to provide protected
settings for ongoing professional development. Meetings for the ILT and LT will be established
and supported to permit collaboration and knowledge-driven decision making.

HWHS will provide support for our principal and teachers in the use of technology for learning.
The use of technology will assist teachers in becoming more effective in the delivery of
instruction, interventions and the differentiation of the curriculum.

E. Implement financial incentives, opportunities for career growth, and more flexible work
conditions*

Research on performance pay indicates that:
* Measures of performance must be aligned with what a teacher can reasonably be expected to
accomplish, and student-performance targets triggering teacher bonuses must be realistically

achievabie and announced in advance.

¢ Award-calcuiation procedures must be replicable and transparent, and of a financial
magnitude perceived by teachers as significant.

* Construction of pay-for-performance arrangements should not discourage teamwork among

teacher and others in a school, but must discourage free-riding, (Guthrie & Springer, 2006 in
Ingvarson, et al., 2007%)
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Development of an effective Performance Pay Program needs to determine what core criteria of
teacher performance best meet the school and district goals, and which mesh with the District’s
values and beliefs. Further, those criteria must be measurable and mutually agreeable if the
intended benefits of a Performance Pay program are to be realized.

Professional incentives

Professional incentives, including opportunity for career growth and flexible work conditions will
also be implemented. Certainly the greatest incentive to teachers is the opportunity to truly make
a difference in the lives and career paths of our students. Watching the “ah ha” moments as
students comprehend challenging content provides a personal reward that is hard to match with
financial reward. It is the compelling reason we became teachers in the first place.

Recent studies show that establishing and sustaining teacher learning teams in Title I schools can
significantly increase student achievement (Gallimore et al., 2009"). In addition, results from a
five-year study of Pearson’s collaborative LT model indicate that LT provides more focus in
grade-level and ILT meetings on student academics, systematic instructional improvement and
retention as teachers become empowered with preater instructional decision-making.

Research shows that LT schools have greater gains and function better in various ways,
including:

o Tighter links between teachers and administrators by focusing on academic goals

e Increased administrator participation in meetings focused on improving instruction

® More tightly coupled meetings that were less frequently cancelled or re-purposed

® Better teacher understanding and more positive expectations of assessment data

¢ Improvement in collecting, analyzing, and using data over time

e More focused attributions for student achievement on teachers’ planning and instruction,
rather than teacher and student traits, and other non-instructional explanations (McDougall,
Saunders, & Goldenberg, 2007"%),

Flexible Work Conditions

Extending our school day and adjusting our school calendar will provide opportunities for teacher
choice. Some teachers may benefit from a later start time while staying later in the day or
working on Saturday. Others may benefit from extended opportunities to teach, with additional
pay, during our intensive Academic Boot Camp that occurs before the school year begins. Still
others may enjoy the opportunity of leading students to delve deeper into a particular topic or
content that accelerates learning through enrichment topics that hold special meaning for them.

Opportunities for career growth: Our school will identify teacher leaders representing every
content/grade level to become facilitators of teacher work groups that will become Learning
Teams. These teacher-leaders will meet each month as the Instructional Leadership Team (ILT)
to analyze assessment results, monitor the progress of school improvement, debrief teacher
workgroup meetings, and plan for upcoming LT meetings.
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* In addition, one of these teacher-leaders will potentially be selected to be trained
as a Learning Teams Advisor, providing a unique leadership career path, which
may include the school within a school redesign.

F. Institute system for measuring changes in instructional practices resulting from PD

While individual student achievement growth data is the summative evaluation tool denoting
teacher effectiveness, we will employ multiple measures to identify changes in instructional
practice resulting from professional development. The embedded Instructional Coaches will
provide ongoing support and modeling to better ensure the knowledge and skills from ongoing
professional development are implemented in the classroom.

In addition, we will look at perception and attitudinal data as we seek to promote a positive
school culture that models and mentors high aspirations and expectations. Data from surveys will
be collected on an annual basis to measure shifts in the perceptions of students, parents, and staff
as they consider the culture and climate of HWHS.

II. Comprehensive instructional reform

Required Actions: For each required action, please provide a narrative description including
your plan to identify baseline data and document improvement.

A, Use data to identify and implement instructional program

The district will utilize the NEA Keys to Excellence for Your Schools 2.0 evaluative tool. Keys is
a research-based, data-driven program for continuous school improvement. Tt is a product of a
fifteen year collaborative effort involving educators, school district administrators, parents, and
business and community members.

e Continued implementation of the data warehousing system CLASS A to pace and map
out the curriculum

® Receive training in order to create standards based assessments through the data
warehousing system CLASS A

e Disaggrepate formative assessments to guide instruction and raise student achievement

Effectiveness of Instruction and Learning

KEYS 2.0 collects two sets of information. The first set involves school characteristics and is
provided by school administrators in response to a structured questionnaire prior to administration
of the survey. The second set of data comes from teachers, staff and parents who complete the
survey (there is a different version of the survey instrument for school personnel and for parents).
While the survey responses describe perceptions, many of these perceptions can be taken as solid
evidence of school conditions that influence teaching and learning.
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Quality of School Culture and Climate

KEYS also assess perception data regarding school culture and climate. This data can then be
used to set goals for continuous improvement.

Lffectiveness of Knowledge-Driven Decision Making

To make instructional decisions informed by data, teachers need access to longitudinal records of
achievement for their students; this is available through Data 4 Student Success. Data needs to be
used to inform teaching and differentiate learning for their students.

Collecting and Analyzing Data

Collecting Data to Improve Schools. During the diagnostic review, a team analyzes a
variety of data to assess a school’s strengths and weaknesses to provide customized
recommendations for improvement.

Diagnostic Report
Plan of Action

At this point, our key stakeholders “dive into the data™ as we identify root causes that have
hampered achievement in the past. We will identify well-respected and visionary teachers,
parents, and community members to participate in three days of collaborative discourse so that
together we can develop a customized Theory of Action that will lead to our Implementation
Plan.

The central focus of a systematic approach to initiative planning and implementation is the
Theory of Action. With a Theory of Action, educators find, understand, and communicate the
connections between school improvement strategies and what we know or suspect about how
students learn. The Theory of Action specifies action steps that the school improvement team
believes are required to bring about the outcomes of focus for our school. The Theory of Action is
unique and personalized for our school and helps to map out programs fo affect the intended
change.

Theory of Action

Developing a Theory of Action involves a number of steps that work iteratively. These steps
broadly include:

¢ Define the problems that exist between current conditions and preferred reality,
e Define the root causes.

© Identifying the strategies and actions steps to address and close the gaps so that the
schools goals are met.

e Develop and align the Implementation Plan by which the strategies are expected to
produce their intended outcomes
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Implementation Plan

Based on the developed Theory of Action, stakeholders work together to collaboratively create a
clear Implementation Plan to guide the hard work of school improvement, to verify everyone is
doing their part, and to demonstrate how and when it needs to be done.

Our Professional Development Plan is developed and driven by the problems identified within
KEYS with strategies/action steps identified to solve those problems. The professional
development becomes a strategy written into the Theory of Action and the Implementation Plan.

Evaluation Plan

Teachers and administrators will collaboratively work together to develop an Evaluation Plan that
encompasses all key elements of the Implementation Plan. The Evaluation Plan documents the
outcomes, how they will be measured, and a plan for monitoring the implementation itself.
Timelines, benchmarks, assessments, and outcomes are addressed as well as the data collection
and analysis plan and the plan for sharing results.

Based on the developed Theory of Action, stakeholders work together to collaboratively create a
clear Implementation Plan to guide the hard work of school improvement, to verify everyone is
doing their part, and to demonstrate how and when it needs to be done.

Our Professional Development Plan is developed and driven by the problems identified within
KEYS with strategies/action steps identified to solve those problems. The professional
development becomes a strategy written into the Theory of Action and the Implementation Plan.

Evaluation Plan

Teachers and administrators will collaboratively work together to develop an Evaluation Plan that
encompasses all key elements of the Implementation Plan. The Evaluation Plan documents the
outcomes, how they will be measured, and a plan for monitoring the implementation itself.
Timelines, benchmarks, assessments, and outcomes are addressed as well as the data collection
and analysis plan and the plan for sharing results.

At the end of the year the first year of effectiveness of implementation will be reviewed. The
findings help contribute to the development and implementation plan for the following year.

B. Continuous use of student data (formative, interim, summative) to inform and
differentiate instruction

Formative assessment data should be used on a consistent basis to drive instruction. We will
enhance our focus on disaggregating the data to make informed decisions. School improvement
requires that the cultural conditions be shifted towards teachers and principals becoming skilled
informed and collaborative data users.

Currently, students are tested via the Social Studies MEAP and EXPLORE in the 0% grade, the
PLAN in the 10" grade, and PSAT and MME in the 11" This “once a year” assessment model is
inadequate. It is well established the regular and consistent assessment of student learning will
enable teaching staff to better meet the needs of students, to better regulate the delivery of the
curriculum; and on in informed basis, to know which objectives the students have and have not
mastered. As we begin to utilize “regularly scheduied”, frequent assessments, we can begin to
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employ knowledge-driven decision making to design and deliver instruction that meets the
differentiated needs of our students.

Our data analysis informs us that students new to the district are less likely to be proficient. The
gaps need to be filled with those students that are “skill set” deficient. Students new to the
district need to be assessed in reading and math not only upon enrollment, but also on a
continuing basis. That data will then be used to develop a plan of action for each student if he/she
is behind grade level. Those students that are “skill set” deficient will receive curricular supports
through the restructuring of classes, an advisory period, and extended learning opportunities. We
will use computer based skill recovery programming to establish individual learning modules in a
differentiated instructional format that will enable students to receive targeted assistance designed
to enable rapid skill building and ultimately proficiency.

The district has begun to receive training on the state (Data 4 Student Success) and local (CLASS
A) data warehouse systems. HWHS teachers and Jeaders need to learn to effectively use these
systems to create formative assessments linked to MI state standards and then use the data
generated to determine whether students are learning. These systems offer “item banks” which
make readily available “standardized assessment-like” test items that can and will be consistently
utilized by teaching staff. Our goal and our intent will be to replicate the standardized testing
environment on a consistent basis so that staff, students, and parents can be assured our
curriculum is not only aligned but delivered with the appropriate complexity and rigor.

Teachers will benefit from formative assessments while students will benefit from timely
feedback to know that they have successfully mastered new learning, HWHS teachers will be
trained to employ tiered instruction and be supported with tools and technology to provide
differentiated learning.

We will utilize the assessment bank from Class A to develop “end of course” assessments to
serve as ongoing targets for summative assessment and regular measures of student performance
to supplement the limited number of state examinations at the high school level.

The content coach and our principal will closely monitor data to ensure all students are learning
and improvement initiatives are working,

Instructional Leadership Team

The primary responsibility of the Instructional Leadership Team will be to analyze data to inform
the staff. The data from ongoing assessments will be available to all teachers and the principal sa
that, through desegrepation of that data, specific learning needs can be identified, understood, and
supported through appropriate instruction. Teachers in Learning Teams will be able to use this
“real time” data to develop collaborative lesson plans and drive classroom instruction that meets
the needs of all students.

Classroom Instruction Data
Ongoing classroom observational data is collected for a number of indicators linked to our
Theory of Action, providing the teacher with feedback to monitor their continuous improvement

related to their instructional practice.

Continuous improvement reflects the ongoing use of data from a variety of sources that are used
to make *‘just in time”, midcourse, and “end of course” adjustmenis. We recognize our need for
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an implementation that is effective and reliable. We will implement the following initiatives to
meet our goal:

® Professional development for our teachers that is scientifically “research based” will
support mastery leamning, gradual release, tiered instruction, differentiated learning and
assessment for learning,

¢  Coaching will be provided to support the principal as instructional leader and the teacher
as reflective professional

¢ Informal and formal teacher observations will monitor whether, and how well, the PD is
being consistently applied in the classroom.

o  Materials that engage and support the diverse needs of students will be implemented and
monitored.

¢ Formative benchmark and “short cycle” assessments will be created and implemented.
The data will be analyzed in the core areas that are linked to Michigan state standards and
used to revise instructional practices.

e  Teachers will function in Learning Teams to analyze data from formative assessments
and collaboratively develop lessons that support differentiated instruction.

e  Students who fail to meet the standards on benchmark assessments will receive
supplemental instruction, including one-on-one teaching, re-teaching and re-modeling.

Because of these initiatives, we expect our students to show achievement gains on the benchmark
and formative assessments, as well as on the spring 2012 Michigan Merit Examination in that we
recognize the process of implementing these initiatives will need to be completed before
significant impact is observed on high stakes tests.

A Conduct reviews to ensure curriculum is implemented with fidelity and is impacting
student achievement

In a well-functioning school, curriculum, assessment, and instruction are closely aligned for
effective instruction. When even one of the components is out of alignment, instruction is less
than effective. Test scores have shown a dramatic increase in subjects where the curricula are
deeply aligned (English & Steffy, 2001). In addition, because of deep curriculum alignment,
teachers have more time to focus on lessons and to provide more meaningful content; therefore,
students are more actively engaged. In numerous schools across the nation, the attendance rate
has increased and the dropout rate has decreased with an increase in student performance and
achievement (Allen, 2002; Reeves, 2003).

The district will work to verify current alignment the school’s curriculum aligns with Michigan
Content Expectations and Common Core Standards to build an aligned, supportive pre-K—12
pipeline that verifies students are prepared to successfully transition to the next grade level and,
ultimately, to college and their careers. One of our current points of emphasis is developing
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curriculum timelines or pacing guides for each content area that are aligned to the MI Content
expectations and Common Core Standards

The effectiveness of the existing curriculum against the following set of research-based standards
will be analyzed:

Common instructional curriculum guides teaching, assessment, and learning and is
consistently implemented. Instructional cohesion aligns the system’s curriculum with the
state standards (content, cognitive type, context).

Curricular content standards are aligned with external assessments administered to the
students and linked to state standards, grade-level expectations, instructional levels, and
CoUrses,

Objectives are clear and precise, delineating content, language, context, and cognitive type.

Provide PD to implement strategies to support struggling learners and students with
disabilities

Targeted areas for professional development are determined by the Implementation Plan, and
typically include, but are not limited to, the following;

Unwrapping the Standards

Teachers examine and upgrade curriculum to build rigor and relevance into curriculum
guides. Lesson planning focuses on targeted skills and content, supporting the standards-
based curriculum.

Instructional Skills Portfolio
Effective learning routines and instructional practices must be consistently executed to
maximize instruction.

Language of Instruction

Examining research-based practices, teachers collaboratively define common school
practices that must immediately be applied to foster maximum use of classroom time.
Time on task and the delivery of quality first instruction become common goals for every
classroom. Teachers learn to streamline classroom and student management issues to
provide efficient and effective classroom environments with structured routines allowing
more time for learning. '

Elements of Effective Instruction

Instructional strategies with high correlates to student Jearning and student engagement
are examined and classroom applications discussed. Blended instruction, utilizing online
and web-based opportunities for learning, are introduced and modeled. Classroom
applications are identified and implemented.

Instructional Planning

Lesson plans are designed to deliver rigorous and relevant curriculum using mastery
learning. Teachers collaborate to design effective instruction appropriate for the needs of
their students. This is a behavioral change as teachers learn to collaborate to develop
priorities for what their students need.
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' Data to Inform Instruction
Teachers learn to examine assessment data so they may personalize student learning
ensuring all students are experiencing continuous academic growth.

. Differentiated Instruction
Teachers repeatedly receive the challenge to provide quality instruction so that re-
teaching becomes unnecessary for most students. Tiered corrective instruction means that
all students master essential learning and continue learning at a pace that maximizes their
learning potential.

. Analysis of Student Work
Teachers collaborate to analyze student work as they strive for all students to demonstrate

mastery of essential learning,

. Yocabulary Development
Teachers are challenged to adapt powerful vocabulary development strategies to support
concept development appropriate for their content area.

. Mastery Learning
A mastery learning model is implemented for all content areas.

° Content Knowledge and Pedagogical Strategies
Teachers build on their foundation of content knowledge and expand their repertoire of
instructional strategies to more effectively deliver a rigorous and relevant curriculum.

. Blended Instruction
Personalized instruction for teachers is provided in a manner that supports and models
blended instruction. This may take the form of a web based tutorial, one-on-one
mentoring that includes modeling or team teaching, or online professional development
Course.

Our teachers will be equipped to support struggling learners and students with disabilities by this
professional development and coaching,

D. Use and integrate technology-based interventions

Our mathematics scores are well below the state average. There continues to be a high failure
rate in Algebra despite our attempt to transition to a trimester systemn that lengthened instructional
classes to 71 minutes and allowed students to receive a full credit for the course if he/she passed
two of the three trimesters. It is evident that mathematics instruction and the master schedule
must be driven by student learning needs. However, we know that extended learning time must
engage students in order to be effective. Professional development will be provided to foster
student engagement that can be used in classes as well as during the extended day described later
in this document.

A few of the instructional tools include:

CLASS A- CLASS A System (Curriculum, Learning and Assessment for Student and School
Achievement), powered by Datawise, INC., is a cutting-edge technology tool that features two
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powerful capabilities for Wayne County Educators. The system will assist educators in
developing pupil assessments aligned with state and national curriculum standards. The system
also provides sophisticated performance analysis tools for educators to examine student learning
and improve instructional practice. As called for in Strand Five of the Michigan School
Improvement Framework, CLASS A is designed for one primary purpose; to actively organize
and connect data to increase student achievement.

Study Island- Study Island is a web-based instruction, practice, assessment and reporting
Program built from the MI state’s standards. The rigorous academic content is both fun
and engaging. The program is research based with proven results for all students. It is
easy to use in the lab, classroom, and library or at home.

Scantron Performance Series- Performance Series from Scantron is a computer-
adaptive test that lets you quickly pinpoint the proficiency level of your students across a
range of subjects that correspond with the specific standards of your state. This provides
for more accurate student placement and diagnosis of instructional needs, including
instructional adjustments and measurement of student gains across reporting periods.
Scranton’s assessment solution helps educators meet NCLB requirements and raise the
level of student achievement through a unique combination of standards-based district
wide assessment and computer-adaptive diagnostic testing that is content-neutral and a
highly flexible testing product.

It is suggested that in order to expand the 21st Century classroom initiative to apply to all
subject areas, we open the “College Summit” to include juniors as well as seniors and
focus on business and university partners to come alongside as we institute small learning
communities.

Staff seeks clarity on 2 number of issues including:

o How can we improve our usage of local assessments?

e How do we promote an academic culture on campus?

¢  What is the timeline for finalizing agreements?

e How do we assess and schedule new students so that we address their learning levels?
* How do we implement student government into the change process?

And bring unique ideas to the table including:
* Creating a computer repair/building course that would apply what it learns to support our
IT staff.

e Creating a Cyber school for anytime, anywhere learning for our students

E. (in high schools) Increase rigor (AP, IB, STEM, and others)

Currently, students may earn the right to dually enroll at Wayne County Community College
District during the typical school day to take advanced level courses. There is concern that the
quality and rigor of college level work is not expected or provided through these courses.
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This year we offered our first AP course, American History. We are looking at considering
offering math and English AP courses to enhance the dual enrollment courses. Future plans may
include an expanded Honors program for middle school students, ensuring future students are
prepared for the rigor of AP courses.

In order to build a comprehensive Advanced Placement program, we will create 2 plan that adds a
course or two each year, depending on enroliment. Our goal is to provide Advanced Placement
courses initially in American History, English Language and Composition, English Literature and
Composition, Statistics, and Biology and other courses that alight with our school within a school
model.

So that our students will be successful in these academically rigorous courses, we will provide
study skills and support through the Advisory periods, Freshman Seminar, and College Summit.

F. Improve student transition from middle to high school

The HWHS staff has determined that we must develop an environment that provides safety nets
for freshmen. Those safety nets include:

v Freshmen only teachers whose goals include getting to know their students and their needs
so that they feel more comfortable asking for help

Core academic classes where teachers work together to coordinate projects and homework.
V' Freshmen-only skill labs that reinforce basic skills

v' After-school freshinen-only programs that cover topics like time management, test-taking
skills and conflict resolution

v" Double-period classes in math and English where students get a “double dose” of one
subject

Freshman Seminar (FS) is a course offered during the first semester of ninth grade designed to
address and remedy issues students face in that transition from middle school to high school. This
course needs to be differentiated to meet the need of al] students; In-depth lessons use a variety of
both innovative and traditional teaching techniques including: long-range projects, cooperative
learning activities, and reflective journal writing. Students practice the note-taking, time
management, study, social and human relations skills they need every day in their academic and
elective subjects and in their real lives outside of school. They learn more about themselves and
their futures in the worlds of postsecondary education and careers as they prepare to choose a
career pathway and a program of study in the new school model.

Our goal is that every incoming freshman will succeed academically and socially. Our belief is
that these safety nets will result in a decreased dropout rate in the high schoo] with an increase in
student participation, thereby improving students’ academic success in 9" grade and fostering
continued success throughout their high school career.

G. (in high schools) Increase graduation rates through credit recovery and other strategies
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The current demand for credit recovery is large as many students are failing mandated classes.
We currently use Study Island and Nova Net, but these resources are limited and the demand far
exceeds our supply.

Armed with data from Zangle, an early warning system to identify at-risk students and/or
potential dropouts, we believe this intervention will increase our graduation rate and decrease
course failure. The PULSE data from the student information system can also be used to identify
students who need additional instructional supports to reach expected levels of academic
achievement.

In addition, the increase rigor and relevance of quality first instruction will reduce the number of
disengaged students which will result in an increase in students attending and passing classes. We
will be investigating a staggered end to each term, allowing students in danger of failing to
demonstrate proficiency in the skill areas in which they have struggled throughout the term.
Smaller class sizes will contribute to this success. For those students that have alreacly
demonstrated proficiency in the clear learning targets associated with each course, we would offer
high interest intercession courses, keeping them engaged, appealing to their interests, and serving
as an incentive for other students to aspire to in the subsequent trimester.

H. Establish early-warning systems to identify students at risk of failure or dropping out

Researchers know that a student’s decision to drop out of school does not come without warning
signs. Most students display a gradual decline that can begin two years or more before he or she
leaves school and never returns.

The people ultimately responsible for identifying and addressing potential dropouts are
counselors, but with the average counselor-to-student ratio in US schools at 479:1, counselors are
most likely to learn of a student in need while responding to an incident rather than in time to be
proactive.

A partnership has been formed between the school district and the Wayne County Prosecutors
office in order to early identify and remediate high rates of truancy and students at risk of
dropping out,

At-risk funds will be utilized to explore ways to remediate early identification of students at risk
of failure or dropping out. This may include, but is not limited to:

* The integration of a City Year (or like program) team within the high school. The City Year
youth service corps, unites 1,750 young people age 17-24 for a year of full-time community
service, leadership development, and civic engagement. These young leaders come from
diverse backgrounds and put their idealism to work by tutoring and mentoring school
children, reclaiming public spaces, and organizing after-school programs. City Year partners
with local schools to provide one-on-one or small group tutoring, assist teachers in
classrooms, organize student councils and service clubs, lead recreational activities and art
projects, and teach social issues curricula about community building, the environment,
poverty and violence.
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» Assessment of all new students in reading and math to identify curricular gaps and create
individual action plans to close those achievement gaps. This may be accomplished through:
the restructuring of classes, extended learning opportunities, and the advisory period.
Computer based modules will be used to build to individually build students skills and
proficiency.

* Assessment of all students on a regular basis in reading and math to identify curricular gaps
and create individual action plans to close those achievement gaps. This may be
accomplished through: the restructuring of classes. Extended learning opportunities, and the
advisory period.

The integration of a focus room in the high school: This program will help to engage the students
and raise student achievement through additional curricular supports and the formation or a
mentoring relationship with students.

The district will work to identify and extract the most relevant student data; PULSE gives the
district the information to make proactive and effective decisions so that students receive the
attention they need, when they need it.

II1. Increasing learning time and creating community-oriented schools

Required Actions: For each required action, please provide a narrative description including
your plan to identify baseline data and document improvement.
(Use as much space as you need to provide a clear picture of your plan.)

A. Establish schedules to provide increased learning time*
--using a longer school day, week, or year schedule to significantly increase the total
number of schoo! hours to include additional time for core academic subjects, other
subjects, enrichment activities, teacher collaboration or PD

Time and the scheol calendar play an important role in student learning outcomes and in creating
community-oriented schools. We will seek to provide opportunities that support the needs of all
learners, maximize the use of school facilities, and extend and enrich learning experiences
beyond the traditional school day, school calendar or school building. We will define and
optimize opportunities for increased learning time within the traditional school day by ensuring
bell-to-bell learning and increased student engagement.

We will maximize the use of technology supported instructional tools so that Jearning is not
limited by the school calendar or the walls of the school.

Additionally, extended learning opportunities for students beyond the regular school day will be
offered though a Learning Center model.

The Learning Center will provide students tutoring and access to technology for intervention,
enrichment, or an accelerated curriculum that will allow us to extend instruction. The Learning
Center will be open until 6:00 pm four days a week and is staffed by teachers/tutors to address
Tiered student needs. The Learning Center is expected to add approximately 500 hours to the
school day. The Learning Center will be a mandated requirement for students requiring intensive
intervention and an option for students showing proficiency meeting learning targets.
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HWHS is also considering the creation of an Academic Boot Camp. Historical data illustrates a
decline in the academic performance of our student body over time. To reduce course failure rate
and to better equip students for success in increasingly rigorous coursework, HWHS will offer a
three-week program before the start of school. A variety of courses, based on student needs, will
provide the knowledge and skills that are currently weaknesses in student performance. This
intensive program will offer students the opportunity to develop study habits that will lead to
academic success, increase attendance, and better prepare them to begin the new year of course
work - ready to succeed,

HWHS does not have common planning time settings for faculty. We will examine the calendar,
establish meeting and collaboration times, and then demonstrate the importance of these times by
consistently following the plan. Time will be provided for collaboration in the following ways:

* Create an “early release” day for teacher professional development
» Examine extended learning calendars and institute a new model for HWHS.

* Provide additional academic intervention to students before the school year begins in the
form of an Academic Boot Camp.

* Inthe event that a longer professional development session is required, PD time can be
banked and used to extend the one-hour time lmit.

¢ HWHS has four designated district professional development days that can be used in a
variety of ways to support the school improvement plan.

° Beginning year 2011-2012, we will revise the master schedule to provide time for
common planning for teachers by academic area and/or grade level while students are
involved in electives.

During the summer after Year 1, teachers will work to develop clear learning targets, to align the
curricutum, and to provide time for additional collaboration. During Year 1, a meeting protocol
will be established to structure collaborative teacher workgroup time. This will set the structure
to support the transformation of small learning communities to become fully functioning,
collaborative Learning Teams (LT) in year two. This well-researched, scalable model for teacher
collaboration engages educators in the systematic study of student instructional needs with a
continuous planning, implementation, and monitoring cycle.

Our school will identify teacher leaders representing every content/grade level to become
facilitators of teacher work groups that will become Learning Teams. These teacher-leaders will
meet each month as the Instructional Leadership Team (ILT) to analyze assessment results,
monitor the progress of school improvement, debrief teacher workgroup meetings, and plan for
upcoming LT meetings. The ILT will meet each month afier the school day. The ILT will
distribute leadership, empowering all teachers to demonstrate personal responsibility and
leadership for full- implementing effective classroom practice to increase student learning.
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Making Change in Familiar Settings LT focus on making familiar settings highly effective by
encouraging meaningful contributions to improved teaching and learning.

B. Provide ongoing mechanisms for family and community engagement
Parental Involvement

In the past, parental engagement at HWHS has been limited to Parents Club, Parents on Campus
and Dads Club. The primary purpose of these clubs is fund raising to support scholarships,
school clubs, and athletics. Parents choose HWHS because it is a safe school and we tried to
create a parent involvement network, but only a handful of parents participated.

We look forward to invelving parents more deeply in the school community since there is strong
research that parental involvement improves student achievement and positively affects student
behavior, values, and character (McNeal, 1999™). Research indicates that family involvement
positively affects outcomes for students (e.g., Catsambis, 2001*). We want the same kind of
outcomes that are supported by this research, including:

* Higher achievement: We are committed to higher achievement for all our students and to
partnering with parents and community members to create a shared vision and the expectation
that all students will achieve.

+  Better attendance: Our most current data available indicates an attendance rate of 91.9%.

While this is above the 90% requirement, an average of 8.9% of students had no opportunity
to learn, as they did not attend school. They missed out on learning on other occasions

32



Harper Woods High School

through expulsions, suspensions, or being tardy. Unfortunately, it is often the students most
at risk for school failure who are chronically truant. We want all students in school, on time,
and ready to learn. Parents will be held accountable to the school for their student’s
attendance and encouraged to partner with us to get their child to school every day. City Year
or a similar group will monitor attendance and assist the Dean of Students other attendance
related functions:

o Initiate contact with parents of chronically absent, tardy or truant students
o Develop an incentive program to promote positive attendance
o Work with staff to identify root causes of absences, tardies and truancies.

* More responsible preparation for class: We believe that parents want what is best for their
child and that if they create the support structure for homework, their child will benefit. We
will use learning contracts to better communicate academic and behavioral expectations to
parents,

¢ Improved behavior: Other studies note that when schools communicate effectively and
involve family and community members in activities, there is a decline in the need for student
disciplinary actions (Sheldon & Epstein, 2002").

With our K-12 Solutions team, we will examine our current systems of communication and
together we will upgrade and implement more effective methods for linking home and school.

To demonstrate our commitment to fostering parental involvement, we will identify a
Parent/Community Engagement Specialist, who will coordinate all activities related to parent
and community involvement,
The Parent/Community Engagement Specialist will be responsible for the following:

e  Support consistent and regular student attendance

& Monitor the home/school connection

e  Conduct home visits

e Seek community resources to support students/families

¢ Coordinate volunteer activities

e Coordinate and facilitate parent activities at the school

* Seek community involvement to support identified gaps

¢ Identify and support parenting and community education classes

Community Engagement
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We are committed to building a shared vision for school improvement with parents and
community members through an Advisory Committee that will be composed of key stakeholders
representing parents, community members, education organizations, teachers, administrators,
students, and staff members. By involving these stakeholders in oversight and decision-making,
we will foster buy-in and support from groups that typically have power in presenting or
removing barriers to effective school initiatives. We will seek to involve representatives from the
Harper Woods Community Coalition, the Wayne County Prosecutor’s Office, the Rotary Club,
Beaumont Hospital, and CARE.,

The primary purpose for the committee is to support our school improvement. Members must
have a clear understanding of the scope of the needs uncovered in the Diagnostic Phase, have a
clear prasp of the Implementation Plan, and become watchdogs of the Evaluation Plan. Each
member serves as an advocate, sharing information within his or her stakeholder groups. Equally
critical is their involvement in identifying potential barriers to the effective implementation of
initiatives and important decision-making regarding removal of those barriers.

School Within a School

We are also instituting a shift to a school within a schoo! model, in a modified form. Based on
our size limitations we cannot support significant separations within the staff, or the curriculum.
We will, however, utilize advisory, electives, and extended day opportunities to create the
delineations between these new schools. Each school will have a college prep curriculum but will
realize its differences in themed focus. Each school will seek business, community, and
university partners to make connections from the classroom to post graduation aspirations.
Advisory members and other community members will be ideal partners to bring this real-world
teaching into our classrooms.

Harper Woods High School will be divided into three high performing college preparatory
divisions,
School of Math/Science and Technology
School of International Business, Marketing and Entrepreneurship
School of Fine, Performing, and Liberal Arts.

Our focus has been on a Math/Science Academy, an International Business and Technology
Academy, and a Fine & Performing Arts Academy (perhaps, in time, supported by an
admissions-based magnet program at the high school level. The elementary program would begin
to build toward opportunities in this and via an elementary language program opportunity in the
International Business Academy, as well). Specific core content enrichment tied to these
academies, the identification and development of elective courses specifically in support of these
academies, specific college visitations and career pathway efforts tied to this, and college
selections aligned with these interests would need to be undertaken as part of the implementation
planning. Additionally, our proposal creates an advisory period, part of the transformational
model that would enhance these academic focuses and perhaps contain a looping format, meaning
students would stay with the same teacher, who has a background and/or interest in this area for
their entire four years to create a strong relationship over time.

Community partners could offer mini-sessions during advisory, provide internships and guest
speakers, as well as support their specific academy with materials and resources that are used in
that particular career path. Community Partners could meet with the collaborative teacher teams
to identify ways to infuse job specific skills and assignments into lesson plans. Field trips and job
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shadowing would help our students clarify their career paths and recognize a relevant purpose for
learning.

Our design would focus on the “Looping” characteristics of the advisory periods, allowing
students to bond with the same teacher for grades 9-12, specific core content enrichment tied to
these academies, the development of elective courses to support these academies, specific collepe
visitations that support the chosen career pathway, and internships to learn firsthand the benefits
of certain career paths.

Comumunity Fun

We also plan to hold a Picnic in the Park to increase community pride and increase partnerships
and success for our school improvement work. The focal point of the picnic this year will be to
share our transformation plan. In succeeding years, it will celebrate improvement and recognize
the accomplishments of students, teachers, and our community partners.

Optional Actions: For each selected optional action, please provide a narrative description
including your plan to identify baseline data and document improvement.
(Use as much space as you need to provide a clear picture of your plan.)

A Partnering with parents and community organizations to create safe school
environments that meet students’ needs

School reform initiatives have a greater chance of being enacted and sustained when the
community is actively engaged as an empowered change agent (Arriaza, 2004™). To make school
partnerships a reality we will:

»  Bring faculty, staff, parents, business, and community leaders together with
administrators to form an effective education partnership.

* Invite key community representatives to meet quarterly with representatives of our
faculty, staff, parents, and principal as the Advisory Committee. This committee will
participate in planning and problem solving. This leads to accountability, buy-in, rigorous
implementation, and the sustainability to deliver the expected outcomes.

Advisory Committee

The Advisory Committee will meet quarterly to oversee our transformation, problem solve issues
that impede implementation, and identify ways to remove barriers that serve as obstacles to
embed the needed changes identified in our Implementation Plan. This committee brings together
parents, faculty, students, administrators, and key community members to focus specifically on
supporting HWHS?® transformation. A primary concern of this committee will be the social-
emotional needs of our students.

We will invite members of CARE, a non-profit organization which provides social services and

family therapy, and the Harper Woods Community Coalition to benefit from their knowledge
base, experience, and resources. Representatives from the Family Center of Grosse Pointe, the
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city of Harper Woods, Beaumont Hospital, and the Wayne County Prosecutor’s Office will also
be invited to serve on this committee that will meet quarterly each school year.

K-12 Solutions will assist HWHS to create a school-wide positive school culture by establishing
a framework for a consistent approach to student discipline and management.

City Year Whole School, Whole Child

HWHS students need positive role models. We hope to partner with City Year Whole School,
Whole Child program. HWHS will investigate funding sources in an attempt to bring this
resource to our campus. City Year has a unique service delivery system that embeds a team of 8-
10 corps members full time in partner schools where they work to address the needs of at-risk
students. Through this program, City Year supports student success by placing a team of near-
peer role models in the school four days each week from before the first morning bell until after-
school programs end, where they provide one-on-one and small-group tutoring, whole class
support, mentoring, and educational enrichment during after school programs, or Learning
Center. Corps members work with the same students for the entire school year, forming sustained
positive relations.

Extensive research shows us that one of the most critical indicators of a child’s ability to succeed
in school and life is having a sustained relationship with a caring adult through whom they
experience support, care, and guidance. City Year corps members are able to uniquely serve in
this capacity as “naggers and nurturers” who are a constant, caring presence in the lives of
students day in and day out throughout the school year.

Prior to the start of the school year, corps members receive 4 weeks of intensive pre-service
orientation, including sessions led by our statf on classroom and behavior management, literacy
tutoring and other tutoring techniques. The corps members are supervised by a City Year
Program Manager (full-time professional staff member), who works in partnership with the
school administration to effectively support children as individuals and schools as institutions
through three interventions:

. Academic Support — providing academic support to students, in partnership with teachers
and school leadership, through one-on-one tutoring, small group tutoring and learning enrichment
activities;

. Positive School Climate — implementing programs designed to increase student
satisfaction and excitement about fearning; and

. After-school Programs — leading and developing meaningful activities for youth in after-
school time, which reinforce with students the skills that correlate with success and active
learning in schools.

In the absence of additional funding, we have explored a partnership with Wayne State
University’s College of Education. Via the Service Learning program, we will be able to have
pre-service student teachers work on our campus in a variety of academic capacities. The
students must complete 40 hours of Service Learning each semester. These students will be
charged with tutoring, mentoring, and student engagement projects.
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Advisory Program

The structure of traditional high schools typically sees the social-emotional issues as the job of
the guidance counselor (Powell, Farrar, & Cohen, 1985""), We recognize that HWHS has been a
teacher-centered, rather than a student-centered environment. We saw our job as providing
instruction with little thought to the social, psychological, and emotional issues affecting young
people.

As we transition to small learning academies, we will strive to create a school environment that
supports the healthy social, as well as academic, development of all students. Responsibility for
counseling students will be distributed across a “team” of teachers, administrators and counselors
working with the same cohort of students for their entire high school career.

An Advisory Period will be created and we will match students with teachers and administrators
for ongoing academic support, mentoring, and guidance for their entire high school career. Since
all HWHS educators will be have an advisory group, we will all have a small cadre of students
that we can follow and support throughout their high school experience.

Small schools report proportionally fewer disciplinary problems and incidences of violence
compared to large schools (Wasley et al., 2000). *¥ We believe HWHS students will be less
likely to “fall through the cracks™ and the development of a close-knit, nurturing community will
help each student connect with our school and feel a sense of belonging leading to high
aspirations and expectations for learning,

A curriculum will be developed to support the tenants of distributed counseling, provide social
supports, and assist the student to make wise decisions. Activities such as: discussions of
academic and social issues, academic goal-setting, college preparation and counseling, study
skills, and adolescent development issues and concerns. Advisors are often in frequent contact
with their advisee’s counselor, other teachers, and parents or guardians. The advisor also helps
the student choose courses, fulfili necessary requirements, and prepare for post-secondary
education.

Our goais for our advisory program include:
1) Developing interpersonal relationships among staff and students

As our principal stated, “Advisory is a place for a student to know a caring adult.” We will get to
know our students, building trust, and provide a setting where students feel accepted.

2} Providing academic support to students

Advisory teacher will be in contact with the student’s counselor, parents, and other teachers. The
advisory will provide academic support through personal attention as we monitor each student’s
academic progress.

3} Enriching the curriculum

Topics like conflict resolution, character education, current affairs, and responsible citizenship
will supplement the traditional academic course of study.

4) Providing college preparation
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The advisory will be a place that constantly reminds students why they are in school: to prepare
for successtul living and good citizenship in the future. Students can’t be reminded too early that
their performance in high school will either expand opportunities and choices for college, or limit
them.

5) Promoting a positive school culture

The advisory will be a safe haven where students will be accepted and supported. It will be a
place to celebrate achievement, both individual victories and school-wide improvements.

Support for Advisory

In order to successfully embed advisory into the culture of our school, it is important to introduce
the concept to parents and students and for the school leadership to implement support structures
such as:

o visible administrative support for advisory as a school wide priority
o faculty meeting time devoted to discussing advisory
» planning/preparation time for advisors
» training/professional development devoted to advisory
orientation for students to the advisory program

In order to have a successful advisory program at HWHS, we will expect our principal to
embrace the goals and faculty to implement the model with enthusiasm.

College Summit

For seniors and juniors, the advisory program will ensure that every student gets the individual
attention needed to navigate the college appliication process, completing a post-secondary plan
with the guidance and support of a teacher and the expertise of a counselor. College Summit
provides tools, training, and support for educators, improving the likelihood of postsecondary
success for students. There will also be an intense focus on preparation for the ACT/MME.

C. Improvement of school climate and discipline, for example, positive behavioral supports,
anti-bullying

For students, positive school culture is linked to a strong sense of school membership, which in
turn is linked to academic and behavioral outcomes such as fewer incidents of disciplinary
referrals and victimization (DeWit et al., 2003"; Christle, Jolivette, & Nelson, 2007*""). Evidence
suggests that the best intended efforts to turn around schools and enhance student learning and
achievement do not succeed if school culture is ignored. The following action steps will place an
emphasis on school culture:

» Gather data about student, teacher and parent aspirations for the students at HWHS using
surveys.
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» Identify gaps in perception that may exist among the groups and identify root causes of
any problems that surface.

¢ Collaboratively create solutions to the following issues:
o Aftendance
o Expulsions, suspensions and alternatives
o Truancies
o Academic failure and retention

We are committed to building a culture of high expectations for all at our school. One of the
fundamental topics includes as part of professional development is the development of a common
“Language of Instruction.” Examining research-based practices, they will work with our teachers
to collaboratively define common school practices that must immediately be applied to foster
maximum use of classroom time. Time on task and the delivery of quality instruction become
common goals for every classroom. Teachers will further streamline classroom and student
management issues to provide efficient and effective classroom environments with structured
routines allowing more time for learning. Administrators will further streamline their
instructional leadership capacity to direct the process of teaching and learning

In order to foster a positive environment for the students, the staff will investigate ways to
increase positive behavior supports, for example, Student of the Month/Week and rewards for
those meeting the high expectations. 1n order to eliminate bullying and student harassment, the
district will foster internal expertise and partnering with external providers to provide
presentations and raise awareness on these topics.

IV. Providing operational flexibility and sustained support

Required Actions: For each required action, please provide a narrative description including
your plan to identify baseline data and document improvement.
(Use as much space as you need to provide a clear picture of your plan.)

A. Give the school sufficient operational flexibility (staffing, calendars/time, budgeting) to
implement comprehensive approach*

HWHS is fortunate to be the only high school in a small district. All stakeholders are very aware
of the need to transform our school to improve student achievement. The superintendent has
spearheaded the effort by chairing the committee to select a transformational principal, providing
extensive orientation for the leadership team, and participating in the transformation through
collaborative planning. All stakeholders will ensure that divisions do not create hindrances to our
initiatives. All stakeholders will champion our efforts with the School Board and the community,
providing resources and authority to make changes that will lead to transformation.

The signed letter of Agreement between Harper Woods School district administratior. and MEA-
NEA Local 1-Harper Woods clearly indicates a commitment from all stakeholders in the
transformation process. It includes the establishment of clear approaches to measuring student
growth and providing teachers and administrators with relevant data on student growth. The
evaluation systems are to evaluate job performance, taking into account multiple rating categories
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with student growth as a significant factor, while insuring teacher’s ample opportunities to
improve, and providing coaching and instruction support.

B. Ensure the school receives ongoing intensive Technical Assistance from LEA, SEA, or
turnaround organization

For our School Improvement Grant, we have chosen to partner with Pearson K-12 Solutions
School Turnaround Education Partnership (STEP) for intensive assistance in transforming
HWHS. The STEP model is flexibie and customized to the unique needs of each school through
the systematic planning process. The K—12 Solutions STEP model is designed to build capacity
and distributed leadership within the school. Gradual release strategies are built into the model
from the start for a smooth transition to help internal staff sustain the school’s transformation. K-
12 Solutions team members will be on hand to support teachers and leaders to think “out of the
box™ as they address the specific needs of HWHS and its students.

In the absence of SIG funding, we will lean more heavily on an already substantial relationship
with our Intermediate School district. Wayne RESA will provide the following assistance to our
transformation process:;

Leadership Coaches

Instructional Coaches

Standards-Based Assessment Modules

Professional Development Opportunities for teachers
Professional Development Opportunities of administrators
Curricular Supports

Sustained and ongoing school transformation guidance

: Berends, M., Kirby, S.N., Naftel, S., & McKelvey, C. (2001). Implementation
and performance in new American schools: Three years into scale-up.
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Magazine, 84(1), 12-23.
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