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Introduction 
Michigan is embarking on a new approach to Continuous Improvement (CI) through MICIP, the Michigan Integrated Continuous 
Improvement Process. MICIP is a pathway for districts to improve student outcomes by assessing the whole child needs to 
develop plans and coordinate funds. MICIP represents a Mindset, a Process, and a Platform.   
 

                     
 
 
The Mindset refers to four elements:  

• a district-driven process with on-going small improvement cycles in the context of the larger cycle.  
• the needs of the Whole Child addressed and supported by the Whole School and the Whole Community.  
• systems to support the implementation of the entire plan. 
• equity in opportunities, environments, and supports. 

Each of these elements impacts which perspectives are represented on the continuous improvement team and the range of data 
explored. 
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The Process is activated by the five components of the Continuous Improvement Cycle: 
• Assess Needs 
• Plan 
• Implement 
• Monitor/Adjust 
• Evaluate 

In the previous cycle – Gather, Study, Plan, and Do – a significant time was spent collecting data, with the result that there 
frequently was insufficient time to thoroughly analyze it.  The plan was often primarily a way to access funding, and, after being 
written, was frequently put on the shelf, and districts went on “doing school” the way they always had.  In the new cycle, gather 
and study are combined into Assess Needs since much of the data is already provided, and districts can spend more time 
analyzing it and surfacing challenges or opportunities for growth.  Based on this analysis, the district can write a high-quality 
Plan that provides multiple cycles of Implement, Monitor, and Adjust and identifies appropriate funding as well as 
communication targets and protocols.  Following these cycles, the district will then Evaluate based on data and decide how to 
move forward.  It is important to note that the cycle is contextualized with the district vision (Who you choose to be), mission 
(What you choose to do), and beliefs (On what basis you choose to act). It focuses on the Whole Child, with the support of the 
Whole School and Whole Community. 
 
The Platform is meant to do two things: facilitate the conversation around the elements of continuous improvement and provide 
a place to record the thinking resulting from such a conversation that will lead to a continuous improvement plan and supporting 
plans.  
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MICIP is Focused on the District Level 
 
While it is primarily the role of the school to implement continuous learning cycles at the instructional level, it is primarily the 
role of the district to support that instruction at the systems level, whether that be with systems that have a more direct impact 
on student learning such as curriculum/instruction/assessment, data, student support, or technology, or those that support 
education more generally, including leadership, communication, human resources, finance, transportation, or food service. It is 
also ultimately the responsibility of the district to ensure that the plan is funded.  
 
School leaders and personnel should be members of the district's continuous improvement team, and the needs and assets of 
the schools inform the district's continuous improvement plan. The team should begin by looking at district-wide data and then 
look at what that same data looks like at the school level. The district team develops the plan and identifies which schools will 
implement each of the goals, strategies, and activities through a “tagging” process in the platform. School plans then become 
subsets of the district plan, and each school can identify its plan based on the tagging process. The entire continuous 
improvement process – identifying needs, developing plans, implementing, monitoring, and evaluating - is then a collaboration 
between the district and the school. While MICIP is coordinated at the district level by the district continuous improvement team, 
it is also appropriate for schools to have teams to monitor the plan’s implementation and impact.  
 
 
The Continuous 
Improvement Team is 
formed, comprised of 
district, school, and 
community personnel.  

 
 
The CI Team engages in 
the Assess Needs process, 
first considering district-
wide data and then looking 
at the same data from the 
schools. 

 
 
The CI Team develops the 
district CI Plan with goals, 
strategies, and activities, 
and assigns these to 
schools based on needs, 
assets, and readiness. 

 
 
The schools identify their 
individual plans based on 
the assignment, and the 
district and schools 
collaboratively implement, 
monitor, adjust and 
evaluate the plan.  
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The MICIP Process Guide 
 

This MICIP Process Guide was developed by the Michigan Continuous Systems Improvement (MI-CSI) Team to primarily support 
districts on the pathway described above.  At the same time, we believe it will also be helpful to the intermediate school district 
(ISD) and Michigan Department of Education (MDE) personnel as they support districts. It is our hope that the guide will serve 
both as a means of creating the Mindset for continuous improvement as well as a manual to support leaders in facilitating 
continuous improvement teams through the Process in the Platform.  
 
As the team developed the Process Guide, it kept several key considerations in mind: 

1. It must work for districts of all sizes, including multiple-building and single-building districts. 
2. It must work for districts with all levels of external support, including those with high levels of support as well as those 

with limited support. 
3. It must work for plans that are already working well, as well as those that may require adjustment. 

 
Each component of this Guide follows the same structure, beginning with a rationale for that component being part of the 
process followed by a core vocabulary list and some key considerations for a conversation prior to engaging with that 
component. It is then followed by screenshots from the platform and suggestions for resources, process steps, and directions. 

Readiness Considerations 
 

While the improvement process is continuous, prior to the first time one engages with the MICIP platform, there are several 
questions to consider: 

• Based on the perspectives needed, who should be on the team (see below)? What kind of professional learning will team 
members need to prepare them to be effective team members? 

• Can the team access all the data it needs, including through the Data Hub or the local data warehouse? Is there a data 
liaison to help ensure that data and technology systems are configured and to confirm data integration and quality at 
regular intervals? 

• Do team members have the correct permissions in the MICIP platform? 
 
For other considerations, please consult the MICIP Readiness Checklist. 

https://www.michigan.gov/documents/mde/MICIP_Readiness_Checklist_680173_7.pdf
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Forming A Continuous Improvement Team 
“The power of a team lies in its capacity to perform at levels and deliver results greater than the sum of its parts.” (The Leaders 
Institute). Team-based leadership is critical to a high-quality continuous improvement process. Building an effective team that 
works at different levels and achieves results takes time and planning. Building an effective team also requires having the right 
people who have the right knowledge and skills. 
 
The district might reflect on the following questions regarding the continuous improvement team:  To what extent does 
continuous improvement leadership and processes include and support the voices of all stakeholders? Does the team represent 
key stakeholders' perspectives, including the following? 

● at least one key leader with the ability and authority to make executive-level decisions 
● central office personnel 
● building leadership  
● instructional staff, including those from various grade levels/content areas and both general and special education 
● non-instructional staff 
● various student subgroup populations 
● various systems (curriculum/instruction/assessment, data, technology, finance, student support, human resources, 

transportation, facilities management, food service, etc.), 
● educational and health components of the Whole Child (physical, social, and emotional health, nutrition, etc.), 
● board member(s) 
● parent, community, and, where appropriate, student representatives 

 
Resource 

• MICIP Team Roster Template 
 
It is important to note that having various perspectives represented does not necessarily mean having a different individual for 
each perspective. Particularly in smaller districts, individuals can represent more than one perspective. It may also not be 
practical to have all perspectives represented at every meeting; in that case, it is important to bring in the various 
perspectives at particularly relevant times. Having appropriate levels of access to the MICIP platform allows all team 
members to stay up to date with the ongoing continuous improvement work.  
 
It is also important that members of the team have the necessary knowledge and skills as well as a commitment to continuous 
improvement. Ensuring that these expectations are established and communicated will significantly increase the chances that the 
continuous improvement process will be successful.   
 
 

https://www.michigan.gov/documents/mde/MICIP_Team_Roster_Template_693906_7.docx
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Team members will need to understand the following: 

● The expectations and shared responsibilities of being a team member, including attending and actively participating in 
meetings, providing input based on the perspective(s) they represent, following through on assigned tasks, and 
communicating information as requested. 

● The district vision, mission, and beliefs and how they impact the work of continuous improvement. 
● The continuous improvement mindset, process, and platform, including the technical, financial, and legal requirements. 
● Change processes and how they impact the continuous improvement process. 
● Multiple sources and types of data and how data is used for decision-making. 
● How decisions will be made and how those decisions will be communicated to both internal and external audiences. 

Using a Facilitator 
To facilitate means to “make easier.” A facilitator is one who conducts a meeting in which the purpose may be 
dialogue, shared decision-making, planning, or problem-solving. The facilitator directs the procedures to be used in 
the meeting, choreographs the energy within the group, and maintains a focus on meeting standards. The facilitator 
should rarely be the person in the group with the greatest role or knowledge authority. (Lipton and Wellman, 2019) 

While using a facilitator for the continuous improvement process is not required, there may be times when doing so is 
advantageous. There may be individuals on staff who could fill this role; there may also be value in bringing in someone from 
outside the district. A skilled facilitator brings: 

• An ability to engage all participants in the discussion and surface a wide variety of thinking, insights, and perspectives that 
might otherwise not be shared. 

• Knowledge of a wide variety of facilitation processes and tools. 
• Skill at asking difficult questions and challenging assumptions to surface the issues and help get to the root cause of 

challenges that need to be addressed. 
• A neutral mindset with no preconceived notions as to the “right” or “wrong” answers or direction. 
• An ability to gather the most salient points and produce meaningful summaries to create an action plan for moving 

forward. 
• The opportunity for all team members to participate equally. 

 
You may be able to obtain such support from your regional intermediate school district (ISD) or educational service agency 
(ESA), or you could contract with a professional facilitator. If an outside facilitator is not used, it may be beneficial for an internal 
facilitator to have experienced professional learning in facilitation techniques such as that offered through Adaptive Schools or 
similar training. 
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MICIP Introductory Vocabulary 
 

Term Definition 
Beliefs The organizational principles that guide decision-making and inform behavior. 

Equity 

When educational policies, practices, interactions, & resources are representative of, 
constructed by, and responsive to all people so that everyone has access to, meaningfully 
participates in, and has positive outcomes from high-quality learning experiences, regardless of 
individual characteristics and group memberships. (Great Lakes Equity Center) 

Michigan Data Hub A collaborative statewide effort to assist districts in managing and using data. 

MIMTSS Data System A free-access web-based data system designed for LEAs, ISDs, and MDE to gather and analyze 
data that is critical for the continuous improvement of MTSS in Michigan. 

MISchoolData Michigan's official data portal for managing educational data. 
Mission What an organization will do to realize its vision. 

Systems A series of interdependent and aligned processes and people working together toward a 
common goal to bring desired results.  

Vision The future to which the organization aspires. 

Whole Child The “whole child” is a unique learner comprised of interacting dimensions, including 
the cognitive, physical, behavioral, and social-emotional. 

 
General Resources 

• Practical Use of Implementation Science to Meet Your Community’s Goals - How to successfully implement your 
continuous improvement process. 

• MICIP Web Site 
• MICIP Process in the Platform Presentations 

o Assess Needs 
o Plan 
o Implement, Monitor/Adjust, Evaluate 

• MICIP Platform Guide 
 

https://nirn.fpg.unc.edu/resources/practical-use-implementation-science-meet-your-community-school%E2%80%99s-goals
http://www.michigan.gov/mde-micip
https://www.youtube.com/watch?v=tyAcY6_wtNc&t=2s
https://www.youtube.com/watch?v=8lITJH-FB5I&t=7s
https://www.youtube.com/watch?v=-NA_TceZots&feature=youtu.be
https://www.michigan.gov/documents/mde/MICIP_Platform_Guide_713203_7.pdf
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Assess Needs - Discover 
Overview – Assess Needs 
Engaging in an assess needs process helps a district gain a picture of its achievements and challenges and identify the factors 
that are critical to its success. This includes looking at data from a number of sources – including academic, non-academic, and 
systems – as well as a variety of types of data - achievement, demographic, perception, and process – to identify the “what,” or 
the gap between the current state and the desired future state. It involves looking first at district-wide data in the area of inquiry 
and then looking at what that same data looks like at the school level. Engaging in root cause analysis asks participants to look 
at a variety of possible causes to get to the primary contributing factor(s); it helps determine “why” the district is where it is. 
Putting these processes together allows the district to identify challenges or opportunities for growth as well as assets that can 
be leveraged to address those opportunities. Understanding what is working well and what needs to be changed is crucial to 
effectively identify goals and strategies that, if implemented with fidelity, can help the district reach its goals and achieve 
success. 

Key Vocabulary – Assess Needs 
Term Definition 

Area of Inquiry Pre-populated or manually assembled data sets that help identify assets or areas of need 
Asset A strength that can be leveraged to address a need or opportunity for growth 
Causal Theory A “hunch” about a possible causal factor 

Challenge Statement The statement resulting from the Assess Needs process describing the need or opportunity that 
the continuous improvement plan will address 

Data - Academic Data describing student performance on the Michigan curriculum standards 

Data - Non-Academic 
Data that identifies district performance in the areas of nutrition, physical activity, social and 
emotional health, mental and behavioral health, physical environment, family engagement, and 
community engagement. 

Data - Systems 
Data describing district performance in the areas of curriculum, instruction, assessment, human 
relations, finance, leadership, communication, professional learning, student support, 
technology, transportation, food service, and facilities maintenance 

Data Object A single data report 
Data Set A group of data objects used to conduct data analysis 
Data Set Template A pre-built data set 

Data Story A data set, the initial data analysis summary, the initial initiative inventory, and the gap 
statement 

Data Story Summary A summary statement based on the initial analysis of a data set, the initial initiative inventory, 
and the gap statement 
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Term Definition 
Framework A way of organizing and labeling systems 
Gap Statement The difference between the current reality and the desired state 
Initial Data Analysis 
Summary A brief narrative created through data analysis that describes a data set 

Initial Initiative Inventory A review of past and current initiatives to produce a clear picture of existing actions and 
resources 

Initiative Actions designed to address a goal 
Need The gap between the current state and the desired state 
Opportunity for Growth The gap between the current state and the desired state 
Root Cause The primary factor that contributes to a challenge or opportunity for growth; the "why" 

Root Cause Analysis A systematic process for identifying factors that contribute to a challenge or opportunity for 
growth 

Type of Data - 
Achievement Data that measure student learning 

Type of data - 
Demographic Data that describes the context of the district 

Type of data - Perception Data that describe stakeholders' attitudes and beliefs about the district 
Type of Data – Process Data that describe how a district accomplishes its goals 

Considerations – Assess Needs 
Assessing needs is a process that is iterative rather than linear. You will find yourself engaging in the assessing needs process 
on a regular basis throughout the continuous improvement cycle. Keeping questions such as these in mind might be helpful 
during this process. 

● What is your story as a district? What are your points of pride? What are your points of pain? What data might help tell 
that story?  

● What is the profile of students who attend your district/school(s)? How are you maximizing students’ strengths and 
providing what your students need? 

● What do you expect students to know and be able to do by the time they leave school? By the end of each year? 
● Will the knowledge and skills students acquire within your district prepare them for success when they leave? 
● Why are you getting the results you get?  
● What would your district's educational processes look like if they were achieving their purpose, goals, and expectations for 

student learning? How close are they to that vision? 
● What data do you currently have available to you – academic, non-academic, or systems? To what extent will it help 

measure equity or the lack of equity in systems, outcomes, and resources or opportunities, environments, and supports? 
What else do you need? How will you get it? 
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● What protocol does the district use to make meaning of the data? 
● Which voices need to be part of this conversation, both internally and from the broader community? 

 
Resources – Assess Needs 

• MDE MTSS Practice Profile 5.0 – Essential Component: Continuous Data-Based Decision Making  
• MDE MTSS Practice Profile 5.0 – Essential Component: Comprehensive Screening and Assessment System  
• MI-CSI Presentation - MICIP: Assess Needs Process 
• Data Inventory Form 

Identify Areas of Inquiry 
Resources – Identify Areas of Inquiry 

● ASCD Whole Child 
● MDE District and School Improvement Frameworks  
● Cognia Framework  
● MTSS Framework, District Capacity Assessment  
● Whole Child Framework 
● HIL Project Framework 
● Blueprint 

Process – Identify Areas of Inquiry 

● Guiding Questions 
o What are the focus areas of your current continuous improvement plan? Why did you choose those areas? 
o How will you identify successes and challenges in meeting the needs of the Whole Child? 
o What framework(s) and aligned tools are you using to organize and measure the effectiveness of your systems? 

E.g., MDE District and School Improvement Frameworks, Cognia Framework, Blueprint, Whole Child Framework, 
MTSS Framework, HIL Project Framework, Teacher Evaluation Frameworks 

o What are the strengths of your district that contribute to areas of success?  
o What are the two or three most critical areas of inquiry or areas you need to explore? Why? 

  

https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.youtube.com/watch?v=X4taBInr598&feature=youtu.be
https://www.michigan.gov/documents/mde/MICIP_Bernhardt_Four_Data_709198_7.docx
https://www.michigan.gov/documents/mde/MICIP_Bernhardt_Four_Data_709198_7.docx
http://www.ascd.org/whole-child.aspx
https://www.michigan.gov/mde/0,4615,7-140-81376_38959---,00.html
https://www.cognia.org/services/accreditation-certification/
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
http://www.ascd.org/whole-child.aspx
https://hilwmu.org/wp-content/uploads/2018/07/HIL-Conceptual-Framework-Final.4_7.16.18.pdf
https://blueprinttoolsandresources.com/
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Discover Whole Child Data 
Resources – Discover Whole Child Data 

• Healthy School Action Tools is a set of tools to help assess a district’s current status in meeting the Whole Child's 
needs.  

• The Michigan Profile for Healthy Youth provides student results on health risk behaviors, including substance use, 
violence, physical activity, nutrition, sexual behavior, and emotional health in grades 7, 9, and 11.  

• The Michigan Youth Risk Behavior Survey (YRBS) is part of a nationwide surveying effort led by the Centers for 
Disease Control and Prevention (CDC) to monitor students' health risks and behaviors in six categories most likely to 
result in adverse outcomes. These categories include unintentional injury and violence, tobacco use, alcohol and other 
drug use, sexual behaviors that contribute to unintended pregnancy or disease, dietary behaviors, and physical inactivity.  

• MiMTSS Data System – MTSS Data Set Reports (for those who are part of the MTSS Data System)’ 
• Logic Model Resources: 
 Education Logic Model Application to assist in creating Logic Models 

Process – Discover Whole Child Data  

● Guiding Questions – Discover Whole Child Data  
o What protocols and/or processes will you use to explore your area of inquiry? Effective protocols and/or processes 

should do the following: 
 Engage participants with sorting, prioritizing, and reframing questions to help them clearly define a 

challenge statement 
 Allow participants to safely share thinking and questions with each other 
 Help participants make connections between current and previous areas of inquiry 
 Encourage discussion about possible ways to learn more 
 Prompt participants to make predictions about possible outcomes or answers 

o Do your data sets include measures of multiple types of data (Achievement, Demographic, Process, 
Perception) within the three focus areas (Academic, Non-academic, and Systems)? What might you consider 
adding? 

https://www.mihealthtools.org/hsat/
https://www.michigan.gov/mde/0,4615,7-140-74638_74639_29233_44681---,00.html
https://www.michigan.gov/mde/0,4615,7-140-74638_74639_29233_41316---,00.html
https://mimtssdata.org/MIData/Account/Login
https://ies.ed.gov/ncee/edlabs/regions/pacific/elm.asp
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● Directions – Discover Whole Child Data 

 

   
 
 

1. Select Data: 
a) Depending on the area of inquiry selected, choose from a variety of pre-built data set templates or prebuilt 

data sets. Data templates are organized into three categories aligning to different broad areas of focus 
(Academic, Non-Academic, Systems). Each broad area of focus is broken down into sub-areas.  Each data set 
template will present a different set of data objects, or single data reports, related to the area of inquiry.  
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b) What additional data might add important information to your data story? Adding additional local data objects 

will create a new data set template based on the original template without altering the original template, 
E.g., NWEA. You will also be able to delete data objects from the data set that you do not have or do not 
want to consider. 

 
c) You can also create a custom data set from scratch. Think about these questions:  

i. What data sets might build your story? 
ii. Do your data sets include measures of multiple types of data (Achievement, Demographic, 

Perception, and Process) within the three focus areas (Academic, Non-academic, and Systems)? 
What might you consider adding? 

iii. Have you considered custom data such as Local Assessment Data, Surveys, interview/focus group 
data, Program Inventory, Curriculum Maps, Artifacts (Policy documents, Press Releases, Meeting 
Minutes, Logic Models)?  
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2. Create a Custom Data Set 

a) Click on “Create Custom Data Set.” Give it a name and choose what primary focus the story is related to. 
b) Click on “Create Custom Data Set.”  
c) Click on “Add Data.” 
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d) Choose the source of your data – MISchoolData, Michigan DataHub, or Upload My Own Data. When you have 
identified the data object, upload the PDF. Give it a recognizable name, provide a brief summary, and identify 
the origin. Be sure not to include Personally Identifiable Information. 
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Write A Data Story 
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Resources – Write a Data Story 
● Initiative Inventory (NIRN) and Initiative Inventory Learning Module (NIRN)  
● MiMTSS TA Center Resource – District Initiative Inventory, Example MTSS Gap Statements 
● Wellman and Lipton Data Dialogue 
● Adaptive Schools Livebinder 
● Article by Victoria Bernhardt – Multiple Measures – Four Types of Data 
● Video – Four Types of Data 
● Book by Victoria Bernhardt – Measuring What We Do In Schools 

 
Process – Write a Data Story 

● Guiding Questions – Write a Data Story 
o As you consider thinking about your district data story, think in terms of both assets or strengths that can be 

leveraged to address a need and needs/challenges. Consider asking: “When have we performed at our best in the 
past? What made this possible? How can we build upon these strengths to address opportunities?  

o Have you considered scaling your current practices that are getting positive results, e.g., adding more grades or 
more buildings or moving to the next stage of implementation? 

● Directions – Write a Data Story 
1. Record your responses to the four prompts presented. Be sure your responses are supported and informed by 

specific data objects from your data set. 
a) Use your district data protocol to analyze your data, looking for patterns and trends. For the Initial Data 

Analysis Summary, give a brief summary of the story the data creates. Consider the impact(s) of the 
combined data. 

b) In the Initial Initiative Inventory Analysis section, identify what your district is currently doing to address 
this area of challenge and how well the initiatives are working. Click on “View Consideration Questions” for 
guidance in this section; write your summary in the pop-up box or in the main platform and save your 
response.  

c) Summarize your Gap Statement in the space provided. What is the difference between your current reality 
and your desired state? 

d) Complete the District Data Story Summary by using the three previous sections (Initial Data Analysis 
Summary, the Initial Initiative Inventory, and the Gap Statement) to summarize how they combine for your 
district. This creates the rationale for your district’s improvement plans. Use the “View Consideration 
Questions” for guidance; write your summary in the pop-up box or in the main platform and save your 
response. How might you use your assets to address the future you hope to see? 

e) When you have completed the story, give it a name that relates to the story you are trying to tell. 

https://nirn.fpg.unc.edu/resources/initiative-inventory
https://modules.fpg.unc.edu/sisep/inventory/index.html
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://www.michigan.gov/documents/mde/DataDialogueBooklet_438847_7.pdf
https://www.livebinders.com/play/play?id=1626114
https://nces.ed.gov/pubs2007/curriculum/pdf/multiple_measures.pdf
https://youtu.be/77UPUxB2b7o
http://www.ascd.org/ASCD/pdf/siteASCD/publications/books/Measuring-What-We-Do-In-Schools-sample-chapters.pdf
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Analyze Root Cause 
 
Root cause analysis is the process of identifying factors that contribute to a challenge or opportunity for growth. There is no 
right or wrong answer regarding which tool is the “right” tool to use to analyze the root cause; it depends on what you are 
trying to do. Both the 5 Whys and Fishbone are built into MICIP; you can also add your own tool. Frequently, the Fishbone and 
the 5 Whys are used together.  

• Starting with the initial data summary statement, the Fishbone is often used to brainstorm and organize a variety of 
potential contributing causes into categories/sub-categories.  

• The team then determines which category(ies) they want to investigate deeper, and the 5 Whys is used to conduct the 
investigation and drill down to the root cause in one or more of the categories.  

• The group then decides which of the root causes to address in the challenge statement.  
• The tools can also be used in reverse, with the 5 Whys being used to drill down to a root cause and the Fishbone being 

used to identify various causes-and-effects for that root cause.  
Research recommends starting with the Fishbone and then moving to the 5 Whys. 
 
Resources – Analyze Root Cause 

• Five Whys Resource - NIRN 
• Fishbone Template  
• Five Whys Video 
• Fishbone Video 
• Fishbone Video 
• MiMTSS TA Center Resource – MTSS Framework Root Cause Analysis Tool 
• MI-CSI Presentation – MICIP: Assess Needs Process 
• Exploring Causal Theories 
• Maryland Root Cause Analysis Guide 

 Process – Analyze Root Cause  

● Guiding Questions – Analyze Root Cause 
o Why might you be getting the successes or gaps you are experiencing? 
o How might your district’s systems be contributing to the successes or opportunities you are seeing? 
o How will your root cause analysis stay focused on the factors within your control or influence? How will it avoid 

blaming students, parents, and families and focus on what adults can do to support students? 
o What other factors might there be that are indirectly related to your area of inquiry? 
o What data do you have to support your causal theories?  If you are struggling with identifying possible causes, 

consider the Exploring Causal Theories document in the resources. 

https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/imce/documents/RCA%20Resources_11.7.18_0.pdf
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/imce/documents/RCA%20Resources_11.7.18_0.pdf
https://www.michigan.gov/documents/mde/Fishbone_Form_709239_7.pdf
https://www.michigan.gov/documents/mde/Fishbone_Form_709239_7.pdf
https://www.youtube.com/watch?v=rGSn5F985GQ
https://www.youtube.com/watch?v=rGSn5F985GQ
https://www.bing.com/videos/search?q=Fishbone+diagram+videos&docid=608046160792716951&mid=7DB34FD516F9E6849CEC7DB34FD516F9E6849CEC&view=detail&FORM=VIRE
https://www.youtube.com/watch?v=mLvizyDFLQ4
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://www.youtube.com/watch?v=X4taBInr598&feature=youtu.be
https://www.youtube.com/watch?v=X4taBInr598&feature=youtu.be
https://www.michigan.gov/documents/mde/MICIP_Exploring_Causal_Theories_CT_Defined_709202_7.pdf
https://www.michigan.gov/documents/mde/MICIP_Exploring_Causal_Theories_CT_Defined_709202_7.pdf
https://www.marylandresourcehub.com/root-cause-analysis
https://www.marylandresourcehub.com/root-cause-analysis
https://www.michigan.gov/documents/mde/MICIP_Exploring_Causal_Theories_CT_Defined_709202_7.pdf
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Directions - NOTE: You will only be able to record your thinking in the platform from one tool. Should you use more 
than one tool, you will need to record the thinking from additional tools outside of the platform. 

 
Three options for Root Cause Analysis 

OPTION 1: 5 Whys 
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Process – Analyze Root Cause – Five Whys 

• Guiding Questions – Analyze Root Cause – Five Whys 
o Are other team members needed to bring additional expertise to the table for this conversation? Can team members 

make a commitment to be honest and accurate in their responses?  
o What group protocols might you use to ensure all voices are heard? 
o Have you considered data from across the four types (Achievement, Demographic, Perception, and 

System/Process)? Have you considered academic, non-academic, and systems data?  
o As you engage in the process, what additional data might help your analysis? 
o Have you addressed both assets and challenges as part of your process? 

● Directions – Analyze Root Cause – Five Whys 
1. Beginning with your Data Summary Statement, ask WHY and record a summary of the group’s response in the box. 
2. Click “Add Why” to continue recording your analysis. Repeat as many times as necessary to get to systems-level 

causation – it may be more or less than 5. 
a) Consider any additional data that would help your analysis. If pertinent, also consider adding it to your Data 

Story using the tab below the 5 Whys Protocol. 
b) Ask yourself whether the root cause on which you decide is something that is within your control to address. 

If not, consider repeating the process until you arrive at a root cause over which you do have control. 
c) Depending on the time allotted, this process may take more than one sitting to enable analysis at a deep 

level. 
3. Click on “Define the Challenge Statement.” 

 
• You can change to another root cause tool by clicking on “Change Tool.” 

 
OPTION 2: FISHBONE – If used following the 5 Whys, the fishbone can be used to look at the various causes and effects of 
your root cause. If used first, it can be used to brainstorm all possible causes and effects, with a priority group of causes then 
taken through the 5 Whys. It can also be used by itself. Consider the same Guiding Questions as with the 5 Whys. 
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• Directions – Analyze Root Cause – Fishbone 
1. Select the FISHBONE Analysis. Use the template linked in the Resources or on a large piece of paper or whiteboard 

draw the fish head, spine, and tail.  
2. Write the Data Story Summary Statement in the head of the fish. Brainstorm all possible big idea contributing 

factors and draw those as bones connected to the spine. Add contributing factors to each of the big ideas as smaller 
bones attached to the larger bones. After you have discussed all contributing causes, identify the factor you think is 
the primary factor, and write it in the tail. If needed, use the Five Whys to identify the root cause of that factor. This 
will be carried through to your challenge or opportunity for growth statement.  If you are having difficulty with 
possible sources for the cause, consider using the Exploring Causal Theories document in the Resources.  

3. Summarize the findings of your group analysis in the narrative box below the fish diagram. 
4. Upload documentation (scanned documents, photos, pdf, etc.) from your discussion. 
5. Add any additional data considered in your analysis to your data story. 
6. Click on “Define the Challenge Statement.” 

 
• You can change to another root cause tool by clicking on “Change Tool.” 

https://www.michigan.gov/documents/mde/MICIP_Exploring_Causal_Theories_CT_Defined_709202_7.pdf
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OPTION 3: ADD YOUR OWN - You can also use any other root cause tool of the district’s choice and upload the results at this 
screen. Consider the same guiding questions as with the 5 Whys and Fishbone.   
 

    

Process – Analyze Root Cause – Add Your Own 

● Directions 
1. Select “Add Your Own.” 
2. Provide a summary of your team’s root cause analysis. 
3. Add documentation of your group analysis (scanned documents, photos, pdf, etc.). 
4. Add any additional data your team considered in your analysis. 
5. Click on “Define the Challenge Statement.” 
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Create a Challenge Statement 
 

 
 
Resources – Create a Challenge Statement  

• MIMTSS TA Center Resource – Example MTSS Challenge Statements and Goals 
 
Process – Create a Challenge Statement 

● Directions – Create a Challenge Statement 
1. Define the results of your Root Cause Analysis in one sentence. This challenge statement describes the need, 

challenge, or opportunity for growth that the continuous improvement plan will address. 
a) You might consider using an “If…, then…” statement such as, “If early on we establish a shared equitable 

mindset and a coordinated systemic process to guide students toward any higher-level learning opportunity, 
then student enrollment in Advanced Placement, CTE, or Dual-enrollment courses will increase, and post-
secondary programs will reflect the district demographic make-up.” The hypothesis is the first, or “if,” part 
of a conditional statement. The conclusion is the second, or “then,” part of a conditional statement. The 
conclusion is the result of a hypothesis. If <hypothesis>, then <conclusion or result of hypothesis>.  

b) If your analysis led you to several root causes, your statement could be a complex sentence identifying 
several challenges, but you can only write one goal for a challenge statement.  You might consider writing a 
broad goal that will address multiple challenges. 

2. Save and close or move on to “Define Goal.” 

https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
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Plan 

Define A Measurable Goal 
Overview – Define a Measurable Goal 
Goals provide a sense of direction and motivation and a clear focus for improvement. They create a target for those 
implementing a plan. Focusing improvement efforts by setting goals increases the likelihood that improvement will take place. 
Achieving goals helps an organization reach its vision. Identifying interim and end targets help a district know exactly where it 
hopes to go and measure whether it is on track to get there. While an important function of the plan is to support funding of a 
district’s strategies and activities, it is also important to remember that not everything on which a district is working 
needs to be part of a continuous improvement plan. It is critical for a district to understand what its priorities are and to be 
realistic about how many goals it can implement, monitor, and evaluate.  

Key Vocabulary - Plan 
Term Definition 

End Target Measure A value that defines the ultimate level of achievement of a measurable goal 

Impact Measures The data describing the degree to which a measurable goal is being achieved 

Interim Target Measure  A value that measures progress toward a measurable goal 

Measurable Goal  A SMART* Goal (target) that addresses a specific challenge or opportunity for growth 
*Specific, Measurable, Attainable, Relevant, Time-bound 

Metric Measures of qualitative or quantitative assessment commonly used for assessing, 
comparing, and tracking performance 

Plan A written reflection on the data and actions needed to reach one or more goals for 
performance improvement. 

Portfolio A collection of district continuous improvement plans  
Qualitative Data Information that is expressed using words 
Quantitative Data Information that is expressed using numbers 

Stages of Implementation The progression of implementation of a plan, including exploration, installation, initial 
implementation, and full implementation 

 
Considerations – Define A Measurable Goal 

● As you think about past practice, which goals were achieved?  
o What is your evidence?  
o What might explain why they were achieved? 
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● As you think about past practice, which goals were not successful?  
o What is your evidence?  
o What might explain why these goals were not achieved? 

● As you think about subgroups, what did you notice about the performance of each subgroup in relationship to the 
performance of all students or to the performance of all other students not represented in that subgroup? 

● As you think about goals, what assets or strengths do you have that you can leverage to address them? 
● As you think about past goals, what systems were needed to support them? To what extent was the success of the goal 

impacted by the presence or lack of systems?  What systems might need to be built or strengthened to ensure the success 
of your goals going forward? 

● As you think about past goals, how did the level of resources you were able to devote to them impact their success? 
● Given the conditions in your district, how many goals are realistic? How might a goal be specific yet broadly enough 

defined to incorporate opportunities for multiple actions? 
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Resources – Define A Measurable Goal 
● MI-CSI Presentation: The MICIP Planning Process: Goals, Strategies, and Activities  
● Setting SMART Goals  
● How to Create SMART Goals in Education 
● SMART Goals: A How to Guide 
● What Are Implementation Stages - NIRN 
● MIMTSS TA Center Resource – Example MTSS Goals, End Targets, and Interim Targets 

 
Process – Define A Measurable Goal 
● Guiding Questions – Defining A Measurable Goal 

○ How will the measurable goal address the need or opportunity defined in your challenge statement?  
○ What end targets are rigorous and attainable? 
○ What will you use to measure your end target? One or more than one measure?  
○ What interim targets will you need to know whether you are making the right amount of progress to meet your end 

target?  
○ How often will you review progress toward those targets? 

 
● Directions – Define A Measurable Goal 

1. Define Goal - Identify the components of the Goal, ensuring that it is SMART (Specific, Measurable, Attainable, 
Relevant, Time-bound). E.g. 

■ Across all elementary buildings in the district, increase the district average reading comprehension scores at 
each Grade 3-5 by at least ___% as measured by M-STEP and NWEA by Spring, 20___. 

■ Across the middle schools in the district, decrease student absenteeism at each Grades 6-8 from ___% to 
___% as measured by attendance reports by June, 20___. 

■ Across the high schools in the district, increase the percentage of students feeling safe at school in Grades 9-
12 from ___% to ___% as measured by the annual student survey. 

■ Note: The measurement component of a SMART goal should align with the data considered as part 
of the Assess Needs process. The pop-up screens used to set end and interim targets can help with this 
process. A SMART Goal can have more than one measure. 

 
2. Name Goal - What keyword/phrase would help staff/stakeholders better identify/understand this goal? What 

language can you use to be as specific as possible regarding the outcome you want to achieve? E.g., Increase 
Reading Comprehension vs. Reading; Decrease Student Absenteeism; Implement an MTSS approach vs. MTSS 

https://www.youtube.com/watch?v=GCygcXZgv2w&feature=youtu.be
https://www.youtube.com/watch?v=GCygcXZgv2w&feature=youtu.be
https://www.youtube.com/watch?v=PCRSVRD2EAk
https://www.youtube.com/watch?v=PCRSVRD2EAk
https://www.youtube.com/watch?v=aOnN1iVGMO4
https://www.youtube.com/watch?v=aOnN1iVGMO4
https://www.ucop.edu/local-human-resources/_files/performance-appraisal/How%20to%20write%20SMART%20Goals%20v2.pdf
https://www.ucop.edu/local-human-resources/_files/performance-appraisal/How%20to%20write%20SMART%20Goals%20v2.pdf
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
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Define Impact Measures 

6 
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Resources - Define Impact Measure 
● Quantitative and Qualitative Techniques for Assessing Student Learning 
● Video – Qualitative and Quantitative Measures 
● Video – Qualitative and Quantitative Measures 

 
Process – Define End Target Measure 

• Guiding Questions – Define End Target Measure 
○ What metric (increase/decrease in adult and/or student performance/behaviors/feelings/attitudes) would best 

indicate overall growth or improvement?  
 quantitative data - information that is expressed using numbers; observations expressed as a number, 

percentage, ratio; surveys with closed-ended questions, etc.  
 qualitative data   information that is expressed using words; concepts, thoughts, experiences/opinions, 

descriptions, observations, interviews, or surveys with open-ended questions. Note: Even though qualitative 
data is expressed in ideas and words, the improvement target will be expressed numerically, e.g., increasing 
or decreasing the number or percentage of people who report certain thoughts or ideas gathered through 
open-ended questions. “The percentage of student comments referring to examples of highly engaging 
lessons will increase from 30% to 50% as reported in student surveys at the end of the 20— school year.” 

 Note: Your end target measure should align with the target in your SMART goal. 
○ How might your goal’s current stage of implementation impact the due dates? (e.g., exploration, installation, 

initial implementation, full implementation) 
 
● Directions – Define End Target Measure 

1. Click on “End Target Add Measure.” 
2. Choose Quantitative or Qualitative Data.  Notice that the options for data are the data objects from which your data 

story was originally written.  
3. You can choose multiple end targets using multiple data objects - including those representing both quantitative and 

qualitative data -, but you will need to write a separate target measure for each data object. You are not required to 
write an end target for every data object. Note: If you wish to add a data object as an end target that was not part 
of your original data set, you must also go back and add it to your data set before using it as an end target.  

4. Choose the desired change aligned to your Goal. The Due Date should be carried forward from your Goal page. 
5. Click on “Add Measure.” 

  Examples of Data Points by Area of Inquiry (these are samples, not an exhaustive list) 
 Academic Data Examples: State Achievement Test Scores; Other Standardized Test Score; District Achievement 

Test Scores; Grades  

https://www.lifescied.org/doi/abs/10.1187/cbe.02-03-0007
https://www.lifescied.org/doi/abs/10.1187/cbe.02-03-0007
https://www.bing.com/videos/search?q=Qualitative+and+Quantitative+Measures&&view=detail&mid=0148C2279083B9A3A2500148C2279083B9A3A250&&FORM=VDRVRV
https://www.bing.com/videos/search?q=Qualitative+and+Quantitative+Measures&&view=detail&mid=0148C2279083B9A3A2500148C2279083B9A3A250&&FORM=VDRVRV
https://www.bing.com/videos/search?q=Qualitative+and+Quantitative+Measures&&view=detail&mid=E6FD439D12CB2EF8029FE6FD439D12CB2EF8029F&&FORM=VDRVRV
https://www.bing.com/videos/search?q=Qualitative+and+Quantitative+Measures&&view=detail&mid=E6FD439D12CB2EF8029FE6FD439D12CB2EF8029F&&FORM=VDRVRV
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 Non-Academic Data Examples: Attendance (MISchoolData) and SWIS Behavior Referrals (Data Hub); MiPhy 
Data; HSAT; Perception Surveys and Inventories; Mobility  

 System Data Examples: District Systems Review (DSR); COGNIA Systems Quality Factors (SQF); MTSS District 
Capacity Assessment (DCA); Drivers Best Practice Assessment (DBPA); Blueprint  

 
Process – Define Interim Target Measures 

• Guiding Questions – Define Interim Target Measures 
○ Which interim target measures align with the end targets? What is reasonable but necessary progress needed to 

reach the end targets?  
○ How often will you measure the interim targets as part of the monitoring process? 

• Directions – Define Interim Target Measures 
1. Click on “Interim Target Add Measure.” 
2. Choose Quantitative or Qualitative Data. 
3. Choose an Interim Target that indicates progress toward your End Target. Your Interim Target can be data that is 

identical to your End Target (e.g., NWEA to NWEA), directly aligned to your End Target (e.g., NWEA aligned to 
MSTEP), or indirectly aligned to your End Target indicating the progress that is necessary for the accomplishment of 
your Goal (e.g., Social-Emotional learning (SEL) competency measures to literacy).  

4. Identify the desired change until the first monitoring due date. Remember that for new strategies, there may be an 
initial implementation dip that causes student performance to decrease before it increases. 

5. Identify the first monitoring due date. You can identify additional monitoring due dates for the same measure by 
repeating the process above. 

6. You can choose multiple interim targets using multiple data objects - including those representing both quantitative 
and qualitative data - but you will need to write a separate interim target measure for each data object. You are not 
required to use all the data objects. Note: If you wish to add a data object that was not part of your original data 
set, you must also go back and add it to your data set before using it as an interim target.  

7. Click on “Add Measure.” 
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Process - Define Interim Target Measure for a Task 
 

 
 
In contrast to an activity that supports a strategy, a task is typically a one-time action that might be needed to accomplish a 
goal. Tasks should be thought of as a milestone or benchmark without which the goal cannot be met. For example, 
implementation of a career program might require building a specialized facility or acquiring specialized equipment. If this is not 
already in the district budget, it might require passing a bond issue. Passing the bond issue could be considered a task. If a 
district is implementing new instructional programs that require expert leadership, it might require hiring a curriculum director. 
Hiring the director could be considered a task. Tasks are frequently part of the district strategic plan. Identifying a task is 
optional if nothing in that category is needed. 
 

• Guiding Questions – Define Interim Target Measure for a Task 
o Does accomplishing this goal require a task? 
o Is there a dependent order if there is more than one task? 
 

• Directions – Define Interim Target Measure for a Task 
1. If yes, click on “Task” 

a) Identify the task, the due date, and the owner.  
b) Click on “Add Measure.”  

2. If no, proceed to “Add Strategies.” 
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Plan 

Create A Strategy Implementation Plan 

Overview – Create a Strategy Implementation Plan 
Adding strategies is the roadmap to achieving measurable goals. Strategies include the specific actions that adults will take, 
including what they will do, who will take them, by when they will be taken, and what fidelity of implementation looks like. 
Strategies must be selected from MIStrategy Bank. The Bank contains many pre-populated strategies, and districts may also 
enter their own. This section also contains a tool to help districts identify whether they have the capacity to implement a strategy 
with fidelity as well as what their level of readiness for such implementation might be. Determining this level will help identify 
potential activities as well as a timeline for implementation. The selection of strategies and activities needs to directly align with 
the Assess Needs process; the more tightly they align, the more likely the strategies will meet the needs of the district.  In 
addition, users will determine how strategies will be monitored and evaluated, how they will be funded, and how they will be 
communicated. 

Key Vocabulary – Create a Strategy Implementation Plan 
 

Term Definition 

ESSA Every Student Succeeds Act, the current reauthorization of the Elementary and Secondary 
Education Act (ESEA), the nation's national education law 

Fidelity of Implementation The degree to which a strategy is implemented as intended according to research or evidence 

Funds - Blending 
Financial support is combined under a single set of reporting and other requirements, and 
resources contributed from each individual funding stream lose their original award-specific 
identity 

Funds - Braiding A way for districts to use multiple federal, state, and local funding sources to support various 
parts of an initiative while maintaining their specific identity and purpose 

Hexagon Tool 

A planning tool used to guide the selection and implementation of strategies using the elements 
of need, fit, capacity, evidence, usability, and support. It helps users understand how a new or 
existing practice fits into existing work and context and helps measure the level of readiness for 
implementation 

Hexagon Tool - Capacity The strength of the district's qualified workforce, financial supports, technology supports, and 
administrative supports needed to implement and sustain the strategy with fidelity 

Hexagon Tool - Evidence The strength of the strategy’s evidence in achieving intended outcomes when implemented well 
through research and/or evaluation work 
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Term Definition 

Hexagon Tool - Fit The extent to which the strategy aligns with the district's current priorities, existing initiatives, 
and values 

Hexagon Tool - Need The extent to which the strategy has demonstrated meeting the identified need of the target 
population through research and/or evaluation with a comparable population 

Hexagon Tool - Supports 

The strength of the supports available from an expert to support implementation, including 
resources for building the competency of staff (staff selection, training, coaching, fidelity) and 
organizational practice (data system and use support, policies and procedures, stakeholder and 
partner engagement) 

Hexagon Tool - Usability 
The extent to which the strategy’s principles, values, and core components are measurable and 
observable. It also helps determine if the strategy has a validated fidelity assessment and 
identified modifiable components to support its use with new settings or populations 

Impact Measure The data describing the degree to which a measurable goal is achieved as the result of 
implementing a strategy 

Implementation Guide A document that defines critical components necessary to implement a strategy with fidelity 

Implementation Measure The data describing the degree to which a strategy is implemented as intended 

Scale 

The degree or extent to which a strategy is being used. Scale could include the level of spread 
such as the number of teachers using the strategy, students accessing the strategy, number of 
schools, etc. Scale could also include stage of implementation (e.g., Exploration, Installation 
(Getting Ready), Initial Implementation (Getting Started), Full Implementation (Getting Better) 

Stages of Implementation The progression of implementation of a plan, including exploration, installation, initial 
implementation, and full implementation 

Stages of Implementation 
- Exploration  

To examine the degree to which a particular program or innovation meets the district’s needs 
and whether implementation is feasible  

Stages of Implementation 
- Full Implementation  

To skillfully put the strategy into place and achieve intended outcomes. Full implementation 
could also mean moving from implementation on a limited scale to full scale 

Stages of Implementation 
- Initial Implementation  

To first put the strategy into place and identify solutions to barriers for implementation; initial 
implementation could also involve implementation on a limited scale 

Stages of Implementation 
- Installation 

To ensure that resources for implementation are in place and to develop practitioner 
competency 

Strategy Actions taken by adults to address a goal 
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Considerations – Create a Strategy Implementation Plan 
• To what extent were past strategies successful? What is your evidence? What does it say? 
• What could be learned from past experiences with strategies that might help with strategy selection and 

implementation?  
• What process is in place to identify new strategies? Are the right people on the team to help choose the strategy(ies) 

based on the data? Once a strategy has been chosen, are the right team members in the room to help define the 
activities and supports related to that strategy? 

• What systems may already be in place to support strategy implementation? To what extent are they effective? What is 
the evidence? Based on the data, what systems might need to be enhanced or built?  

• What systemic barriers might need to be addressed to achieve equity? What strategies will ensure equity in 
implementing a culturally responsive, tiered approach to instruction with sufficient and equitable resources and 
supports to ensure high-quality learning experiences for all students?  

• What data will you use to monitor and evaluate strategies put in place to ensure equity in systems and in outcomes? 
• What monitoring systems are in place? To what extent are they effective? What is the evidence? How might the 

monitoring system be made more effective? 
• What evaluation systems are in place? To what extent are they effective? What is the evidence? How might the 

evaluation system be made more effective? 

Resources – Create a Strategy Implementation Plan 
• MiStrategyBank    
• Presentation: MiStrategyBank – coming soon 
• Video – ESSA Tiers of Evidence 
• MDE MTSS Practice Profile 5.0 – Essential Component: Selection and Implementation of 

Instruction, Interventions and Supports 
• NIRN – What Are Implementation Stages 
• NIRN Implementation Stages Planning Tool 
• NIRN Hexagon Tool 
• NIRN Resource – Who Should Participate in the Hexagon Tool Discussion 
• MDE MTSS Practice Profile 5.0 – Essential Component: Tiered Delivery System  
• MiMTSS TA Center Resource – District Initiative and Innovation Review Process, District Initiative 

and Innovation Alignment Process 

https://www.gomaisa.org/projects/mistrategybank/
https://www.gomaisa.org/projects/mistrategybank/
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/essa-evidence-tiers-video.aspx
https://ies.ed.gov/ncee/edlabs/regions/midwest/blogs/essa-evidence-tiers-video.aspx
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool.pdf
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool.pdf
https://nirn.fpg.unc.edu/resources/lesson-1-hexagon-tool
https://nirn.fpg.unc.edu/resources/lesson-1-hexagon-tool
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/imce/documents/Stakeholder%20Engagement%20Guide_10.12.18_0.pdf
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/imce/documents/Stakeholder%20Engagement%20Guide_10.12.18_0.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
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Starting With The End In Mind 

As you work through the strategy selection process, your final result will look like this:  
 

 



 

38 
 

 

This is the landing page for Creating A Strategy Implementation Plan. Notice that the Challenge Statement and the 
Measurable Goal have been carried forward. 

Process - Create a Strategy Implementation Plan 

• Guiding Questions - Create a Strategy Implementation Plan 
o Is the goal you are considering a new goal or an existing goal? If an existing goal, do the results 

suggest using the same strategy(ies) or trying something different? If using the same strategies, 
might they need to be enhanced? If so, how? 

• Directions - Create a Strategy Implementation Plan 
1. If this is a new goal or if you are selecting new strategies for an existing goal, click on “Add Strategy.” 
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Select a Strategy 
 

               
 
Process – Add a Strategy from the Strategy Bank for Consideration 
Since MiStrategyBank was designed for a broader application than just MICIP, it is important to note the difference between 
the MICIP strategy definition (actions taken by adults to address a goal) and the MiStrategyBank definition (An intentional effort 
that a student, teacher, school, or district is operationalizing to improve scale, capacity, fidelity, and/or outcomes, by 
implementing: a practice, a process, a program, a resource, a system, an activity, an initiative, an instructional strategy). The 
MICIP strategy definition is intended to apply to the district level plan and is intended to address a variety of challenges, 
including those in academic, non-academic and systems arenas.  The team should focus on selecting a strategy that is tightly 
aligned to the outcome of the Assess Needs process completed previously. When the team enters the MiStrategyBank, the bank 
will use various filters to narrow the search for properly selecting a desired strategy. Caution: Search results may return 
multiple strategies that may or may not align with your needs; use a critical lens! It is also possible that you will not find a 
matching strategy in the bank; your ISD or district designee can help add a strategy approved by the district.   
 

• Guiding Questions – Add a Strategy from the Strategy Bank for Consideration 
1. If your data leads you to select a new strategy, answer these questions: 

a) Given your goal, who needs to be at the table to help select the strategy? 
b) How does your team define “strategy”? Given the challenge and goal you are trying to address, what kind 

of strategy are looking for? 

https://www.gomaisa.org/projects/mistrategybank/
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c) As you look for an evidence-based strategy, how will you consider your own context? How might it 
compare to the context of the strategies in the Bank? 

d) How will you consider the ESSA Tiers of Evidence in your decision? 
• Tier 1 - Strong Evidence - experimental study, meets What Works Clearinghouse Standards without 

reservations; statistically positive effect, at least 350 students, at least two educational sites. 
• Tier 2 - Moderate Evidence - quasi-experimental study, meets What Works Clearinghouse Standards 

with or without reservations, statistically positive effect, at least 350 students, at least two educational 
sites. 

• Tier 3 - Promising Evidence - correlational study, meets What Works Clearinghouse Standards with or 
without reservations, statistically positive and favorable effect. 

• Tier 4 - Demonstrates a Rationale - logic model informed by research or evaluation, effort to study the 
effects producing promising evidence is underway or will happen as part of the intervention, relevant 
research or evaluation suggests that improvement is likely. 

 
• Directions – Add a Strategy from the Strategy Bank for Consideration 

1. When you click on “Add Strategy” you will come to the screen above where you will be able to search for 
specific strategies or to browse strategies in the areas of academic, non-academic, or systems. 

a) The system provides filtering features that allows you to narrow your search based on your criteria, 
including by gender, ESSA level, curator, content area and grade level.  

b) If you are unable to find a strategy that meets your needs, your ISD or district designee can 
help add a strategy approved by the district for district use.  The Bank also allows you to 
compare strategies side-by-side. Viewing a strategy within MICIP does not require 
a MiStrategyBank log-in; using the comparison tool in the StrategyBank does require a user 
to log directly into MiStrategyBank. 
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2. Once you have selected a strategy for potential implementation, MICIP will prompt you to analyze the strategy 
using the Hexagon Tool.  

a) The Hexagon Tool helps answer two critical questions about a Strategy: Is it the right thing to do (need, 
evidence, fit)? Can we do it the right way (capacity, usability, supports)? 
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Process 
• Directions – Using the Hexagon Tool 

1. To complete the Hexagon Tool, identify where your district is in each of the six categories: evidence, fit, 
need, supports, usability, capacity.  

a) To better understand each category, hover over each piece of the hexagon to see questions that 
help define that category.  

2. Identify the district on a scale from 1 (poor) to 5 (great). You can choose your response on the pop-up 
document or on the main hexagon document. See the NIRN Hexagon Tool for the meaning of each 
level of the scale (1-5) in each category. 

 
3. Once you have completed your ratings, consider the following: Where are your scores high? Where are your 

scores low? Do the low scores indicate the need to abandon the strategy, or are you able to address the deficits 
and move forward? If you cannot address the deficits, what other strategy might you consider? If you decide you 
can implement the strategy, click on “Include in Strategy Implementation Plan.” You can also later decide to 
remove it from your plan. 

4. Your goal may require one strategy or multiple strategies. You may have the same goal for your entire district 
but different strategies for different buildings, grade levels, or departments. If you need to consider a different 
strategy or need to add strategies to the same goal, return to the Strategy Bank and repeat the process above. 
Once you have selected all strategies, click on “Define Strategy Implementation.” 

https://nirn.fpg.unc.edu/resources/lesson-1-hexagon-tool
https://nirn.fpg.unc.edu/resources/lesson-1-hexagon-tool
https://nirn.fpg.unc.edu/resources/lesson-1-hexagon-tool
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Identify Strategy Details 
 

 
 

Process – Identify Strategy Details 
• Guiding Questions – Identify Strategy Details 

o How will you first implement the strategy on a manageable level? How will you scale it to a larger audience? How 
might it change due to expansion? 

o When will it start? When will it be completed? How might your due dates be impacted by the stage of 
implementation the goal is in, e.g., installation, initial implementation, full implementation? What Are 
Implementation Stages - NIRN 

o Which buildings/grade levels/departments will be implementing the strategy? Strategies can be assigned district-
wide or to individual schools or to programs within schools by clicking the appropriate box(es). A strategy assigned 
district-wide will also be assigned to all schools in that district. The assignment of a strategy to a building will 
become part of that building’s continuous improvement plan and will also be assigned to the district. 

o Who is ultimately responsible for ensuring that the strategy is implemented? 
 

• Directions – Identify Strategy Details 
1. Identify the strategy details by filling in the appropriate information. 

https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
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If you have chosen other strategies, you will see a summary of the strategies you have already identified.  If you want 
to add another strategy, click on the “Add Strategy” button, and repeat the process above. 
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Identify Activities 
 

      
  

 
 

 
Resources – Identify Activities 

• What Are Implementation Stages - NIRN 
• Implementation Stages Planning Tool  
• MDE MTSS Practice Profile 5.0  
• Activity Planning Tool 
• Directions for Activity Planning Tool 
• Strategy Implementation Guide Template 
• Directions for Creating a Strategy Implementation Guide  

https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/module-4/topic-1-implementation-stages-overview/what-are-stages
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool%20v8%20NIRN.pdf
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool%20v8%20NIRN.pdf
https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool%20v8%20NIRN.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/Activity_Planning_Tool_713318_7.docx
https://www.michigan.gov/documents/mde/Activity_Planning_Tool_Directions_713322_7.pdf
https://www.michigan.gov/mde/0,4615,7-140-81376_92325---,00.html
https://www.michigan.gov/mde/0,4615,7-140-81376_92325---,00.html
https://www.michigan.gov/documents/mde/directions_to_create_a_strategy_implementation_guide_708170_7.pdf
https://www.michigan.gov/documents/mde/directions_to_create_a_strategy_implementation_guide_708170_7.pdf
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Process – Identify Activities 
• Guiding Questions – Identifying Activities 

o What did your analysis from the Hexagon Tool tell you regarding activities, or actions to implement the 
strategy?  Based on your ratings, what components might you need to address first? 
 What activities do you need to put in place for installation, or getting ready to implement, e.g., 

creating shared purpose and ownership, identifying and implementing needed structural and 
functional changes (policies, schedules, space, time), identifying first implementers, initial 
professional learning for those implementing and for leadership, purchasing materials, assigning 
staff, etc.? 

 What activities do you need to put in place to implement, including initial implementation and full 
implementation? e.g., on-going coaching, improving technology, parent involvement, community 
engagement, etc.? If it has been initially implemented, how will you bring new implementers on 
board? If it is ready to be scaled up, what supports must you put in place? 

o If this is an instructional strategy, what will you do for Tier 1 instruction? Tier 2? Tier 3?  
 Tier 1 instruction is defined as having universal supports, or those instructional practices that help 

all students in a school. Tier 1 instruction includes both whole group and differentiated small group 
instruction. Once universal supports are in place, staff can use assessment data to determine which 
students need additional Tier 2 and Tier 3 supports that vary by intensity and duration.  

 Tier 2 support is an additional block of time targeted to small group instruction outside of the Tier 1 
block.  

 Tier 3 support involves even more intensive instruction, including one-on-one. It is critical that all 
students receiving Tier 2 and Tier 3 support continue to also receive Tier 1 support. 

o How will you build the implementation guide to identify critical features and measure what fidelity of 
implementation looks and sounds like? 

o What activities will you put in place to monitor implementation and impact? What implementation 
and impact measures/data will you collect? How often will you monitor? Who will monitor? What tools 
will you use to monitor? When will meetings take place to discuss implementation and impact data? 

o What systems do you need to build or strengthen to implement this strategy? 
 

• Directions – Identify Activities 
1. Click on the “Add Activity” box to add an activity(ies). 
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2. Identify the activity. For each activity, identify the owner who is ultimately responsible for 
implementation and the start date/due date. Based on the date identified, this individual will receive an 
emailed notification when activities are coming due.  

3. Save the Activity. 

Fund the Strategy 

 
 
Resources – Fund the Strategy 

• MDE Presentation – MICIP: Funding the Continuous Improvement Plan  
• MDE Field Services Web Site – see Generally Allowable Use of Funds document under Tools and 

Resources 
 
 
 

https://www.michigan.gov/mde/0,4615,7-140-81376_92325-508107--,00.html
https://www.michigan.gov/mde/0,4615,7-140-81376_92325-508107--,00.html
https://www.michigan.gov/mde/0,4615,7-140-81376_51051---,00.html
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Process – Fund the Strategy 
• Guiding Questions – Fund the Strategy 

o What is the total cost of strategy implementation? Think not only in terms of the budget for a single year but 
also over the life of the implementation of that strategy. 

o What funds can be used to support the strategy? How might you blend and braid funds? 
o What community resources may be leveraged to increase opportunities for meeting the needs of students and 

families? 
• Directions – Fund the Strategy 

1. Once all activities have been identified, specify the total cost of implementation over the life of the strategy as 
well as the available funding sources. This identification is for planning purposes only; the amount and sources will 
not migrate into NexSYS. However, it is in Nexsys that the actual amounts for a given year and from each source 
will be specified. 
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Communicate the Strategy 

 
Resources – Communicate the Strategy 

• NIRN Module on Communication Protocols 
• MIMTSS TA Center Resource – District Communication Plan and Barrier Removal Process 

 
Process – Communicate the Strategy 

• Guiding Questions – Communicating the Strategy 
o How will you communicate your plan, both initially and as you adjust it? How often? 
o To whom must your plan be communicated, both initially and as you adjust it? Which parts of it? 

 
• Directions – Communicate the Strategy 

1. Check the boxes to identify the methods and audience. 
  

https://hml.fpg.unc.edu/Player/66723606
https://hml.fpg.unc.edu/Player/66723606
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
https://mimtsstac.org/mtss-structures/mtss-supports-to-micip
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Add the Plan to the Portfolio 
 

 
 

 
Process – Add the Plan to the Portfolio 

• Directions – Add the Plan to the Portfolio 
1. Each goal with its related strategy(ies) and activity(ies) is called a plan. Once a plan has been completed, it can be 

added to the MICIP portfolio by clicking “Add to MICIP Portfolio”.  The Portfolio is the collection of all the district 
goals/plans. A goal can be active (being regularly and actively monitored), maintenance (being funded but not 
actively monitored), or archived for historical purposes (having been completed or abandoned). 

2. To see the completed Strategy Implementation Plan in detail, click the (+) button in front of the name of the plan. 
The boxes show the status of the activities and target measures in the plan based on due dates, either approaching, 
on target or overdue.  The portfolio history shows who has been working on plans in MICIP. 
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Implement, Monitor, Evaluate 
Overview – Implement, Monitor, Evaluate 
“It’s important to have a sound idea, but it’s only good if it is soundly implemented.” (Author Unknown) “One of the greatest 
mistakes is to judge by intentions rather than results.” (Milton Friedman) Implementing, monitoring/adjusting, and evaluating 
the Plan is what gives life to a plan and enables a district to achieve its goals as well as to realize its vision and accomplish its 
mission; therefore, it is critical that there is a high level of collaboration between the district and its schools on all these 
processes. The opening section of this Process Guide stated, “While it is primarily the role of the school to implement continuous 
learning cycles at the instructional level, it is primarily the role of the district to support that instruction at the systems level, 
whether that be with systems that have a more direct impact on student learning such as curriculum/instruction/assessment, 
data, student support, or technology, or those that support education more generally, including leadership, communication, 
human resources, finance, transportation, or food service.” It is essential that implementation and impact data be collected at 
both the district and school levels – on the instructional level and the systems level - and that data be brought back to the entire 
continuous improvement team for collective analysis and possible adjustment of implementation or of the plan itself, and finally 
for evaluation. It is also important that the team regularly step back and reflect on not only the success of the plan but of the 
entire continuous improvement process as well. 

Key Vocabulary – Implement, Monitor, Evaluate 
Term Definition 

Adjust To make changes based on data 
Evaluate To identify the level to which the actual results align with the intended results 
Goal - Active A goal currently receiving a primary focus in the continuous improvement plan 
Goal - Archived A goal that has been addressed in the past but is no longer a focus. 
Goal - Maintenance An ongoing goal that receives funding and requires monitoring but is not the primary focus of a 

plan. 
Implement To put a plan into effect 
Monitor To review the implementation and impact of actions 

 
Resources – Implement, Monitor, Evaluate 

• Strategy Implementation Guide Template  
• Directions for Creating a Strategy Implementation Guide  
• Monitoring for Strategy Implementation Form 
• Monitor for Activity Implementation 
• NIRN Implementation Drivers Module 

https://www.michigan.gov/mde/0,4615,7-140-81376_92325---,00.html
https://www.michigan.gov/mde/0,4615,7-140-81376_92325---,00.html
https://www.michigan.gov/documents/mde/directions_to_create_a_strategy_implementation_guide_708170_7.pdf
https://www.michigan.gov/documents/mde/directions_to_create_a_strategy_implementation_guide_708170_7.pdf
https://www.michigan.gov/documents/mde/Monitoring_Strategy_Implementation_709206_7.docx
https://www.michigan.gov/documents/mde/Monitoring_Strategy_Implementation_709206_7.docx
https://www.michigan.gov/documents/mde/Monitoring_Activity_Implementation_709204_7.docx
https://www.michigan.gov/documents/mde/Monitoring_Activity_Implementation_709204_7.docx
https://nirn.fpg.unc.edu/module-2


 

52 
 

Implement, Monitor and Adjust Strategies 
 
Considerations: There are several factors that must be considered when implementing, monitoring, and adjusting. 

• Implementation is an iterative process. Even though the MICIP cycle appears to be somewhat linear – moving from assess 
needs to plan, implement, monitor, and evaluate – a key element of the MICIP mindset is that the overall process is 
comprised of many smaller versions of this same cycle, including multiple cycles of implement, monitor, and adjust. 

 
• A key to high-quality implementation is whether the key “drivers” are in place. Implementation drivers fall into three 

categories:  
o Competency drivers help to develop, improve, and sustain the ability to implement an “intervention” or strategy to 

benefit students. Competency drivers include the selection of the right strategy, initial training, on-going 
coaching, and performance assessment, also known as monitoring.  

o Organization drivers create and sustain organizational environments and systems for effective educational services 
and include a data system that supports decisions, the administration that facilitates and supports 
implementation, and strong systems.  

o Neither of these two drivers could operate successfully without the third driver, that of Leadership, including both 
technical leadership (leadership for the technical aspects of the implementation) and adaptive leadership 
(leadership for the relational aspects of implementation).  
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• Monitoring of fidelity should be guided by the critical components of a strategy implementation guide.  Such a guide 
identifies what the critical components of strategy implementation are as well as what it looks and sounds like to put them 
into practice. Guides are written in the adult voice while keeping student behaviors in mind. If such a guide does not 
already exist as part of strategy design, one of the first tasks during installation should be the development of such a 
guide as well as the development of a fidelity monitoring tool aligned to the guide. This guide and tool will be helpful for 
self-monitoring, monitoring as part of a professional learning community, or monitoring across the entire plan by the 
building improvement team. Such monitoring supports making adjustments during the implementation process rather than 
waiting until the evaluation process to find out that the strategy did not achieve the desired impact.  

 
• Both implementation fidelity and impact monitoring data should be collected at both the district and the building level and 

brought back to the district team for its consideration, including decisions on whether adjustments are needed either 
throughout the entire district or by building. If adjustments are needed, what kind are they? (e.g., differentiated 
professional learning, resource allocation, other forms of support, etc.) 
  

• Monitoring data should also inform questions about movement between implementation stages. For example, what does 
the data say about when to move from installation to initial implementation? From initial implementation to full 
implementation? Back to a previous stage? Should the entire district move at one time, or do timeframes vary by building? 
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• It is also critical that a district monitor the effectiveness of its systems as part of implementation. Implementation is 
frequently impacted by the presence or lack of strong systems to support it. This necessitates returning to the systems 
framework and aligned tools being used by the district and asking questions such as “Are the necessary system’s 
components in place? How might the status of the systems be impacting implementation and impact? What kind of 
adjustments need to be made to either install or strengthen them?” 
 

 

Process – Monitor and Adjust Strategies 
• Guiding Questions – Monitor and Adjust Strategies 

o To what extent are monitoring activities being completed by the due dates? 
o Review the six components of the hexagon tool for this strategy, particularly those aligned to the MICIP 

evaluation tool (See below). In the areas where the ratings were low, are they moving in a positive 
direction? In the areas where the ratings were higher, are they staying at a high level? 
 Capacity 

o To what extent are we supporting the implementation of the goal with sufficient human, 
financial, technology, material, and time resources? 
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 Fidelity 
o To what extent are we implementing the strategies as intended? To what extent are we 

implementing the entire plan as written? What does the implementation data say?  
 Scale/Reach 

o To what extent are we reaching the target population, e.g., the number of schools, teachers, 
grade levels, students, etc.?  

o To what extent are we implementing the intended stage of implementation (exploration, 
installation, initial implementation, full implementation)? 

 Impact 
o To what extent are we reaching our interim targets? What does the interim target data say? 

o What adjustments might need to be made? 
o What will you communicate regarding the results of the monitoring process? To whom? 
o What will you communicate regarding adjustments to the plan? To whom? 

 
• Directions – Monitor and Adjust Strategies 

1. Adjust the plan based on your answers to the questions above. 
2. Communicate monitoring data and adjustments to the plan to stakeholders as is appropriate.  
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Evaluate the Goal 

  
 

  



 

57 
 

Process – Evaluate the Goal 
• Guiding Questions – Evaluate the Goal 

o When you reach the End Target date for your Active Goal(s), it is time to evaluate based on the target measures 
and the measures of implementation fidelity. Click on the green box with the arrow at the end of the end target 
measure. You will see two displays of the same data object – the beginning data and the end data. These displays 
help you determine whether you have met your goal. If your original data object was a PDF, you would have to 
upload the current, comparable data. In this example, because the end goal has not yet been met, the original data 
appears twice. 

 

   
 

o The evaluation tool aligns with four of the categories of the Hexagon Tool. Based on the target measures and the 
measures of implementation fidelity, consider the following: 
 Capacity 

o To what extent did we support the implementation of the goal with sufficient human, financial, 
technology, material, and time resources? 

 Fidelity 
o To what extent did we implement the strategies as intended? To what extent did we implement 

the entire plan as written? What does the implementation data say?  
 Scale/Reach 

o To what extent did we reach the target population, e.g., the number of schools, teachers, grade 
levels, students, etc.?  
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o To what extent did we implement the intended stage of implementation (exploration, 
installation, initial implementation, full implementation)? 

 Impact 
o To what extent did we reach our end targets? What does the end target data say? 

o Based on the data, should the goal be revised, e.g., revising the targets, adjusting strategies, and/or 
activities, etc.?  

o Based on the data, should the goal be maintained, with the continued allocation of resources and 
monitoring? 

o Based on the data, should the goal be discontinued and archived? 
 

• Directions – Evaluate the Goal 
1. Click on the box(es) in front of your Target Measure(s). Then click on “Define Impact Tool” in the blue bar at 

the bottom. 
2. Answer the questions for consideration.  
3. Answer the question, “Has the Goal been met?” 
4. Answer the question, “How would the district like to proceed with this goal?” 

a) If yes, choose “Move Goal to Maintenance” or “Move Goal to Archive.” 
b) If no, choose “Revise Goal” or “Abandon and Archive.”  
c) For all choices, a statement of explanation must be provided once you make your selection. 

5. If the goal will be revised, return to the appropriate location in the MICIP platform. 
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Continuous Improvement Summary 
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Appendix 

MICIP Sample Plans 
These plans are not exemplars but are meant to demonstrate a variety of samples. Just as plans might vary from district to 
district, these plans also vary.  MICIP is focused at the district level, with plans being assigned to buildings through a tagging 
process; therefore, each plan has been designed as a part of the district portfolio but tagged to an elementary, middle school, or 
high school based on data. 

MICIP District Continuous Improvement Plan Tagged to the Elementary School 
 

Identify Areas of Inquiry 
 

Literacy 

Discover Whole Child Data 
 
 

Available Data Sets: 
● IRIP (Individual Reading Improvement Plan) 
● KRA (Kindergarten Readiness Assessment) 
● SRSS (Student Risk Screening Scale) 
● NWEA-(IRIP) 
● Attendance/Truancy 
● M-Step 
● U of M SEL Survey 
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Initial Data Analysis Summary This example is meant to show the data that supports our conclusion. MICIP does 
not require that the data be entered into the platform, only the summary. 
 
Overall scores are trending down across multiple years of MStep and NWEA (growth), 
other data sources (KRA, IRIP, Acadience) indicate areas of challenge in foundational skills 
(phonemic awareness, phonological awareness, and decoding), including social and early 
literacy skills (comprehension & vocabulary). Our data indicate low family and student 
engagement at the K-1 level as indicated by attendance rates and SEL survey data. 
 
 

● M-STEP grade 3 proficiency - 40% all students - SWD 17%, EL students 23%, AA 
students 34% 

● M-STEP grade 4proficiency - 48% all students - SWD 12%, EL students 25%, AA 
students 36% 

● M-STEP grade 5 proficiency - 52% all students - SWD 19%, EL students 35%, AA 
students 41% 

● Phonemic awareness, phonological awareness, & decoding are the most common 
deficiencies in grades k-2 

● Comprehension and vocabulary are common deficiencies in grades 2-3 
● KRA data shows that more students are at Emerging (47%) than at the Approaching 

(33%) and Demonstrating (21%) 
● NWEA assessment was given in grades 3-5. Acadience assessment was given grades 

K-2. 
● NWEA trends show that there is a declining number of students meeting their 

growth goal in grades 3-5. 
● On-track attendance is at 88% at the upper elementary (2-5) level, and 63% at the 

lower elementary (k-1) level. 
● SEL survey data 54% of students feel a strong connection to their school and 

teacher, 72% felt challenged by their current course work, 67% of students felt safe 
in their school setting. 

 

Initial Initiative Inventory 
Analysis 

 

This example is meant to show the details of our current initiative. MICIP does 
not require that all the details be entered into the platform, only the summary. 
 

● Technology programs/devices: Raz Kids, Ipads/tablets, Chromebooks 
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● Professional learning: Early Literacy Essentials Modules, PLC/Data Analysis, Literacy 
Coaching  

● MTSS program: MTSS Practice Profile Overview 
● Reading intervention program: Differentiated Instruction using Book Worms (Sharon 

Walpole) 
● Parent outreach: Family Nights, Conferences, Communication (newsletters) 
● Student cultural experiences: Speaker/Author Visits, Field Trips,  
● Accelerated Reader: elementary  
● Leader in Me: all students 

 

Create a Gap Statement  This example is meant to show the details of our gap. MICIP does not require 
that all the details be entered into the platform, only the summary. 
 
Our district continues with a downward trend in literacy achievement as measured by the 
M-Step and growth as measured by NWEA. Analysis of subgroup data within our district 
(Student with Disabilities (SWD), EL & African American (AA) students) demonstrates a 
significant gap between all students’ proficiency and the 3 identified subgroups. The 2025 
district goal for M-Step proficiency is 100% for Grades 3-5 as required by RBG3. 
 

● M-STEP grade 3 proficiency - 40% all students - SWD 17%, EL students 23%, AA 
students 34% 

● M-STEP grade 4proficiency - 48% all students - SWD 12%, EL students 25%, AA 
students 36% 

● M-STEP grade 5 proficiency - 52% all students - SWD 19%, EL students 35%, AA 
students 41% 

 
In K-2, the greatest deficiency among assessment data was in foundational skills 
(Phonemic awareness, phonological awareness, & decoding).  

● Phonemic awareness, phonological awareness, & decoding are the most common 
deficiencies in grades k-2 

● Comprehension and vocabulary are common deficiencies in grades 2-3 
● KRA data shows that more students are at Emerging (47%) than at the Approaching 

(33%) and Demonstrating (21%) 
● NWEA assessment was given in grades 3-5. Acadience assessment was given grades 

K-2. 
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● NWEA trends show that there is a declining number of students meeting their 
growth goal in grades 3-5. 

 
In district analysis of SEL and attendance data we find: 

● Students K-5 are not meeting daily attendance rates with attendance in the lower 
grades (K-1) significantly lower at 63% and 88% missing the district goal of 95% by 
32% and 7% percentage points, respectively.   

● 27% of students report not feeling safe in their school and 54% do not have a 
strong connection to school in general.  

Write a Data Story Summary 
 

All students are underperforming district expectations in literacy. Students in grades K-1 
are performing lowest overall and there are significant gaps for students with disabilities, 
English language learners, and African American students.  
 

Analyze Root Cause  
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Why are all students underperforming district expectations in literacy? 
 

Students lack skills to master proficiency or achievement 
 
Why do students lack the skills to master literacy? 
 
 Some students lack exposure to consistent literacy instruction 
 
Why do some students lack exposure to consistent literacy instruction?  
 
 Many students have poor attendance rates 
 
Why is there poor attendance? 
 
 There is a lack of connection between student’s families and school. 
  
Why is there a lack of connections between students' families and school? 
 

Literacy instruction is not providing equitable opportunities for students and families 
to engage in literacy instruction and activities. 

 

Create a Challenge Statement  
 

Literacy instruction is not providing equitable improvement outcomes toward literacy goals. 

Create a Measurable Goal  Increase overall reading achievement (in identified subgroups - EL students, SWD, African 
Americans) by strengthening foundational skills and improving attendance in grades K-2 as 
measured by state and local assessments and daily attendance rates. 
Goal Due Date: June 2025 
 

Define End and Interim Target 
Measures 
  
 

End Target Measure 1:  
The on-track, daily average attendance will increase to 95% at all grade levels, especially 
at K-1, by 2025. 
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Interim Target Measure 1  
K-1 will increase on track attendance by 10% per year; 2-5 will increase on track 
attendance by 2% per year (K-1: 66%-72%-80%-88%-97%; 2-5: 88%-90%-92%-94%-
96%) 
 
End Target Measure 2:  
Identified subgroups will increase proficiency in foundational skills to meet annual growth 
targets in reading, resulting in a decrease in the number of students at the ‘strategic’ 
reading level. 
Data set to track - Sub-group data in Acadience assessment, NWEA growth targets & skill 
assessments for subgroups in grades K-2. 
Increase or decrease - Increase in subgroups moving from strategic to benchmark to 
100% by June, 2025. 
 
Interim Target Measure 2 
Increase in subgroups moving from strategic to benchmark to 85% by June, 2023. 
 
 
End Target Measure 3:  
Increase in mastery to 100% as measured by MLPP by June, 2025 resulting in a decrease 
in the number of Spring IRIPs. 
 
Interim Target Measure 3  
Increase in the mastery of foundational skills to 80% by June, 2023 as shown by MLPP, 
resulting in a decrease of IRIPs in spring. 

Select Strategies and Identify 
Strategy Details  
 
Identify Activities. 
 
Select Strategy Funding Options 
 
Plan for Strategy Communication 
 

Strategy 1 – Implement Professional Learning on Essential Literacy Practices  
Description from MiStrategyBank: Training provided by ISD Literacy Coaches in Essential 
Practices  
Hex tool 
Need:5 
Fit:4 
Resources:4 
Evidence:4 
Readiness:3 
Capacity: 3 
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Owner: Curriculum Director 
Start Date: Oct 1, 2021 
Completion Date: June 30, 2023 
Buildings that will implement the Strategy (this informs building improvement plans): 
Washington Elementary  
 
Activity - Professional Learning: Reading Strategies for all K-5 Teachers 

1. Owner: Curriculum Director 
2. Start Date: Oct 1, 2021 
3. Due Date: June 2022 

 
Activity - Literacy Coaching in implementing Essential Literacy Practices for Identified Staff 
based on need. 

1. Owner: Curriculum Director 
2. Start Date: Oct 2021 
3. Due Date: June 2022 

 
Activity - Literacy Coaching in implementing Essential Literacy Practices for all teachers. 

1. Owner: Curriculum Director: 
2. Start Date: Oct 2022 
3. Due Date: June 2025 

 
 
Strategy Funding Options (blend and braid funds as necessary) 

1. Federal: T1, T2, T4 
2. State: Early Lit Grant, 31A 
3. Local/Other- General Funds 

 
Strategy Communication 

1. Newsletters: District, Building, Classroom 
2. Website- Curriculum Director 
3. Social media - Reading Coaches 
4. Stakeholder groups - Administration, Staff, Families, 
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Strategy 2- Implement a family engagement framework for Student and Family 
Engagement: MiFamily Framework for Elementary Buildings.  

Description (imported from MiStrategyBank) Utilize MiFamily: Michigan’s Family 
Engagement Framework. This guide provides programs and schools with research and best 
practices to further improve and develop family engagement.  

Hex tool 
Need:5 
Fit:5 
Resources:5 
Evidence:5 
Readiness:4 
Capacity: 4 
 
Owner: Superintendent  
Start Date: Jan 2022 
Completion Date: June 2025 
Buildings that will implement the Strategy (this informs building improvement plan): 
Washington Elementary 
 
Activity: Attendance Works: Strive for less than 5 

1. Owner: Principal 
2. Start Date: Sept 1, 2021 
3. Due Date: June 2022 

 
Activity: Attendance Reporting Process & Procedural Review 

1. Activity Owner: Principal 
2. Start Date: Sept 1, 2021 
3. Due Date: Dec 1, 2021 

 
Strategy Funding Options  
Federal: Title 1 

1. State: Early Literacy Grant, 31A 
2. Local/Other- General Funds 

https://www.michigan.gov/documents/mde/MIFamily_Family_Engagement_Framework_683447_7.pdf
https://www.michigan.gov/documents/mde/MIFamily_Family_Engagement_Framework_683447_7.pdf
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Strategy Communication 

1. Newsletters: District, Building, Classroom 
2. Website- Curriculum Director 
3. Social media- Reading Coaches 

 
● Family Nights, Coffee w/Principal, Math Nights - Building Administration 
● Stakeholder groups - Admin, Staff, Families, 

 
Strategy 3- Implement a Multi-Tiered Instructional Model 
Description (imported from MiStrategyBank) A Multi-Tiered System of Supports (MTSS) is 
a comprehensive framework comprising a collection of research-based strategies designed 
to meet the individual needs and assets of the whole child. MTSS intentionally 
interconnects the education, health, and human service systems in support of successful 
learners, schools, centers, and community outcomes. The five essential components of 
MTSS are inter-related and complementary. The MTSS framework provides schools and 
districts with an efficient way to organize resources to support educators in the 
implementation of effective practices with fidelity so that all learners succeed. 
 
Hex tool 
Need:5 
Fit:5 
Resources:3 
Evidence:5 
Readiness:3 
Capacity: 3 (realignment of personnel resources needed) 
 
Owner: Curriculum Director 
Start Date: January 2022 
Completion Date for the Strategy June 2025 
Buildings that will implement the Strategy: (this informs building improvement plan): 
Washington Elementary 
 
Activity: Professional Learning: Differentiated Instruction 

1. Owner: Instructional Coach 
2. Start Date: September 2021 
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3. Due Date: June 2023 
 

Activity: Professional Learning: Culturally Responsive Teaching 
1. Owner: Instructional Coach  
2. Start Date: September 2021 
3. Due Date: June 2023 

 
Activity: Implement Professional Learning Communities 

1. Owner: Principal 
2. Start Date:  
3. Due Date 

 
Activity: Instructional Coaching Program 

1. Owner: Curriculum Director 
2. Start Date: September 2021 
3. Due Date: June 2025 

 
Activity: MTSS Practice Profile training 

1. Owner: Curriculum Director 
2. Start Date October 2021 
3. Due Date June 2022 

 
Strategy Funding Options 

1. Federal: Title 1, Title 2, Title 4,  
2. State: 31a, Early Literacy Grant 
3. Local/Other: General Funds 

 
Strategy Communication 

1. Staff meetings 
2. Professional learning  
3. Board presentations 
4. Stakeholder groups – Staff, Families, Board 
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MICIP District Continuous Improvement Plan Tagged to the Middle School 
 

Identify Areas of Inquiry 
 
 

Student Self Control was the identified area of focus aligned to the MDE SEL 
Competencies. This area of focus will allow us as a school system to ensure that 
students are put into the best possible position for learning by implementing common 
expectations across the learning environments at the middle school level. 

Discover Whole Child Data 
 
 

Potential Data Objects for a Data Set 
Office Discipline Referrals (ODR), Perception (student and parent survey), Attendance, 
ACES, Academic Data, MIPHY, Climate Data, SELWeb Assessment, and SSIS Behavior 
Scales. 
 
The data that was selected for use in this Data Discussion was Office Discipline Referral 
(ODR) data. Within the ODR, multiple data pieces were selected, including occurrence, 
time, grade level, etc. 
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Initial Data Analysis Summary Student behavior referrals are prevalent in a much higher frequency in the classroom 
and at the middle school when compared to other locations and other grades. Referrals 
are primarily for defiance/insubordination, physical aggression, and general disruption. 

Initial Initiative Inventory 
Analysis 

Initiatives in place are Capturing Kids Hearts, PBIS, and an Early Warning System 
(attendance, behavior, grades). 

Create a Gap Statement We are currently experiencing over 200 Office Discipline Referrals per year in Grades 6 
– 8; our goal is to have less than 100 referrals per year. 

Write a Data Story Summary  Student behavior referrals are prevalent in a much higher frequency in the classroom 
than outside the classroom and at the middle school compared to other grades. The 
staff has been trained in the MDE SEL Competencies and a number of interventions, 
including Capturing Kids Hearts, PBIS, and an Early Warning Intervention Monitoring 
Systems (EWIMS). Despite these interventions, students are still being referred at a 
rate double than what we expect, thereby missing significant amounts of instructional 
time and causing achievement to suffer. 
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Analyze Root Cause  Why are classroom office discipline referrals at such a high level in the middle school 
despite having interventions as part of the middle school program? Students are not 
using the necessary self-regulating/de-escalating skills. 
 
Why? 
Students have not been consistently taught or held accountable for the necessary age-
appropriate SEL competencies. 
 
Why? 
We have had a high turnover of staff at the middle school level, new staff has not been 
provided with professional learning in the intervention models, and we have not 
monitored the implementation of the interventions. 
 
Why? 
Over the past three years, we have adopted several new programs – including 
disciplinary literacy - that have required significant professional learning. 
 
We would go back to add data to our story showing the percentage of current staff who 
are trained in the SEL competencies and also track data showing referrals according to 
levels of staff training. 

Create a Challenge Statement 
 

If we ensure that all staff are trained in teaching the SEL competencies and are held 
accountable for teaching them, then students will have the necessary self-regulation 
skills to handle stressful classroom situations, resulting in fewer office discipline 
referrals and students remaining in the classroom for instruction. 

Define a Measurable Goal  Classroom office discipline referrals will be reduced by 50% by the end of 2023 as a 
result of 100% of staff having been trained in and having implemented the MDE SEL 
competencies. 

Define End and Interim Target 
Measures 

End Target Measure 1 
100% of instructional Staff are trained in the MDE SEL Competencies and appropriate 
assessments by 12.31.21 as tracked by sign-in sheets or online certificates of 
completion. 
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Interim Target Measure 1 
50% of instructional staff are trained by 10.31.21 as evidenced by sign-in sheets or 
certificates of completion, with 100% of instructional staff trained by 12.31.21. 
 
End Target Measure 2 
Teacher teams plan the implementation of the SEL competency lessons, including 
content and calendar, by 6.30.22 as measured by grade level meeting notes and 
implementation calendar. 
 
Interim Target Measure 2 
SEL classroom lessons implementation calendar will be 75% complete by 3.31.22. 
 
End Implementation Target Measure 3 
100% of instructional staff will implement the SEL competency curriculum in grades 6 
– 8 with 100% fidelity by 5.15.23 as evidenced by self, PLC, and administrative 
monitoring aligned to the strategy implementation guide. 
 
Interim Implementation Target Measure 3 
70% of instructional staff will implement the SEL competency curriculum in grades 6 – 
8 with 100% fidelity by 12.31.22 as evidenced by self, PLC, and administrative 
monitoring aligned to the strategy implementation guide. 
 
End Impact Target Measure 
Classroom Office Discipline Referrals will decrease by 50% by 6.1.23. 
 
Interim Impact of Target Measure 
Classroom Office Discipline Referrals will decrease by 25% by 12.31.22. 

Seelct Strategies and Identify 
Strategy Details 
 
Identify Activities 
 
Select Strategy Funding Options 
 
Plan for Strategy Communication 

Implement the MDE SEL Model Competencies across the middle school grades. 
Description: SEL competencies help complete the academic process for all youth, 
infants to school-aged, through graduation. In combination with the Michigan Health 
Education Standards, SEL competencies help support a well-rounded education that 
teaches to the whole child. When caregivers and schools focus on the development of 
the whole child, utilizing SEL competencies to guide instruction and interactions with 
children and students, academic achievement improves, as well as the skills needed for 
college and career readiness. Furthermore, a focus on SEL helps create an environment 
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that enables teachers to teach and students to learn, which research shows are 
necessary for school and life success. 
Owner: MS Assistant Principal 
Start Date: 9.1.2020 
Due Date: 5.30.2021 
Select Buildings: Middle Schools 
 
Hex Tool Analysis: 

● Need: 5 
● Fit: 5 
● Resources: 3, due to financial constraints and teacher PD hours, training will be 

spread over multiple months and cycles 
● Evidence: 5 
● Readiness: 4 
● Capacity: 4 

 
Activity 1 - The district/school provides professional learning for staff on evidence-
based approaches to promote SEL, including social-emotional learning objectives, 
skills, strategies, and learning conditions. 

1. Owner - Assistant Principal 
2. Start Date - 8.15.2021 
3. Due Date - 12.31.2021 

 
Activity 2 - Teacher teams develop the SEL Competencies Common Calendar 

1. Owner: Assistant Principal 
2. Start Date: 1.5.2022 
3. Due Date: 5.30.2022 

 
Activity 3 - Classroom implementation and monitoring of the SEL Competencies 

1. Owner: Assistant Principal 
2. Start Date: 9.1.2022 - 11.15.22; 1.15.23, 3.15.23, 5.15.23 
3. Due Date: 6.1.2023 

 
Activity 4 - Monitor office discipline referral rates 

1. Owner: Assistant Principal 
2. Start Date: 9.1.2022 - 11.15.22; 1.15.23, 3.15.23, 5.15.23 
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3. Due Date: 6.1.2023 
 
Funding 
● Total Amount: $25,000 
● Sources: Title 1A, Title 2A, 31A, General Fund 

 
Strategy Communication 
● Communication methods/media - Opening day and ongoing memos (parent/staff 

communication). 
● Stakeholder groups who will be communicated with. All staff and key community 

stakeholders. 
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MICIP District Continuous Improvement Plan Tagged to the High School 
 

Identify Areas of Inquiry 
 

The district was identified for disproportionality. The focus is on equity in the current 
system. 

Discover Whole Child Data 
 
 

Potential Data Objects for a Data Set 
Participation data in advanced level classes 
Achievement rates throughout K-12 in core academics 
Intervention provision - demographic data 
When/what is provided in Tier 2 
Perception Data and available Beliefs data - (teachers, admin, students) 
Attendance 
Engagement data  
After-school program availability, attendance, content (representative of the entire 
community), success rates 
Process data - structures and policies to support our goal (or structures and policies that 
are barriers to access) 
State of our restorative practices 
Post-graduation enrollment data 
 

Initial Data Analysis Summary This example is meant to show the data that supports our conclusion. MICIP does 
not require that the data be entered into the platform, just the summary. 
 
Although our demographics demonstrate that we have 50% White students, 40% Black 
students, 5% Hispanic students, and 5% Asian students, the make-up of our advanced-
level, CTE, Dual-enrollment classes is 94% White students, 4% Asian students, 1% Black 
students, and 1% Hispanic students. 87% are non-ED 
 
Staff and student perception data shows a disconnect regarding students’ ability to access 
courses. 90% of White Students, 5% Black, 2% Hispanic, and 98% Asian - (93% non-ED) 
responded that they believed that they would be able to participate in and successfully 
complete Advanced/CTE/Dual-enrollment courses. Staff believed that only 35% of students 
had the ability to successfully complete Advanced/CTE/Dual-enrollment courses. 50% of 
Economically Disadvantaged students indicate a lack of belonging and adult support to be 
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successful academically. 48% of students expressed a need to have an adult mentor. (data 
limited) 
 
Economically disadvantaged Middle School students demonstrated 30% proficiency in math 
compared to non-economically disadvantaged students. These students were not permitted 
to engage in the rigorous academic classes needed to master the skills for 7th-grade 
Algebra I 
 
Tier II data is limited, showing that students typically are placed directly into a Tier III 
intervention, and no data is available identifying Tier I supports. Tier III students are 
disproportionally Economic Disadvantaged and/or Black/Brown Students (K-12) (17% are 
non-ED) 
 
95% of all students participate in elementary-based afterschool activities, whereas in 
middle school, only 25% of students participate in afterschool activities. Of the 25%, 73% 
are white, 22% are Black,4% are Hispanic, and 1% are Asian. (82% are non-ED). 
 
The results of a curriculum audit found that the district lacked an articulated and aligned 
curriculum district-wide that embedded instructional learning cycles over the last six (6) 
years. 
Staff belief statements have not been reviewed since 2014, and staff turnover is at 75% 
every other year. 
 
Achievement in core academic issues 
  
Policy review indicated a strict adherence to a 3.0 or higher in required coursework prior to 
eligibility for application to advance placement. 
 
4 Year Graduation Rate 
Percent of students graduating in 4 years: Asian >95%, White 94%, Hispanic 92%, African 
American 87%, Economically Disadvantaged 87% 
 
Enrollment in college/training 
Percent of students enrolling in college 82% white, 84% Asian, 62% Hispanic, 63% African 
American. 69% of ED; 83% non-ED 
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Percent of students needing college remedial coursework 
Ex: 40% of students enrolling required remedial coursework; 40% of economically 
disadvantaged students; 18% of non-ED; 40% of Black students; 30% for Hispanic; 8% 
for white; Asian 1% 
 
In summary, our data shows that students of color have disproportionally fewer higher-
level educational opportunities. 

Initial Initiative Inventory 
Analysis 

This example is meant to show the details of our current initiative. MICIP does 
not require that all the details be entered into the platform, just the summary. 
 
Mentoring Program 

• The program was thought to exist, but actual data indicated that mentors were no 
longer consistently assigned to students. 

• Fidelity of implementation monitoring for the mentoring program was discontinued 
two years ago. 

• Money allocated for the mentoring program for professional learning was cut from 
the budget. 

 
MTSS  

• Programming is articulated, but its existence is not demonstrated in the data, 
particularly around Tier 2 

• Secondary buildings indicated that exit criteria and scheduling protocols were 
conflicting with each other, resulting in students remaining in interventions 
indefinitely 

• Lack of identified success criteria resulted in the inability to determine the fidelity of 
implementation for a variety of interventions 

• Elementary scheduling did not incorporate support time for students - teachers 
stated that they did not know how to embed Tier II supports into the day. 

• Teams established for routine data analysis are no longer meeting 
• Students who did not demonstrate math proficiency in 5th grade were placed in 

remedial math courses instead of Pre-Algebra, which prevented them from ever 
being on an advanced placement trajectory. 

• High School staff indicate that Tier 2 interventions are challenging to incorporate in 
their limited class time with 40 students/class. 

 



 

82 
 

 
Restorative Practices  

• Elementary schools are fully instituting restorative practices with daily circles and 
return to class/building restoration protocols. 

• Middle School and High School have stated that they have not adopted practices 
seeing them as a conflict with their discipline policies. 

• Teacher perception data indicates a need for additional professional learning and a 
support structure during application.  

 
Social Worker (elementary) and additional Counselor (middle/high school) 
access was added to create a sense of belonging for students in 2018. 

• Middle and high school students indicate that they are not aware that dual 
enrollment and advanced placement program options exist. 

• Elementary students indicate they can make an appointment to meet with a social 
worker as needed.  

• The social worker at the elementary meets with 6 at-risk students/6weeks intervals 
 

Create a Gap Statement While we would like our enrollment in Advanced/CTE/Dual-enrollment courses to minimally 
reflect the same demographic proportion as our student body (currently 50% White 
students, 40% Black students, 5% Hispanic students, and 5% Asian students and 63% of 
are ED); current student enrollment in Advanced/CTE/Dual-enrollment courses is 94% 
White students 4% Asian students, 1% Black students, and 1% Hispanic students. 13% 
are ED. 
 

Write a Data Story Summary 
 

Demographics demonstrated that we have 50% White students, 40% Black students, 5% 
Hispanic students, and 5% Asian students, and 63% of the total students are ED. Student 
perception data demonstrated a lack of belief in ED students’ ability to successfully 
complete courses (93%). Five out of seven Economically Disadvantaged students reflected 
that they were not aware of existing program opportunities or how to access those 
opportunities. They felt they do not receive support services to help them better 
understand program options that promote a dual enrollment or advanced placement 
opportunity. Non-Economically Disadvantaged students stated they felt the orientation and 
follow-up program served this purpose. 
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While there are several district supports intended to meet the needs of our at-risk 
population, these supports are not implemented with fidelity, monitored, or systematized. 
Because services are not coordinated, it is difficult to meet the needs of learners; lack of 
impact data results in the inability to determine whether to continue or abandon each 
initiative. Staff perception data shows a disconnect regarding both the structural and 
cognitive ability of some students to access courses. Reduced student engagement in 
after-school activities correlates directly with the lack of participation in advanced 
coursework. 
 
Our data indicated that student access to Advanced/CTE/Dual-enrollment programs was 
disproportionately represented. While we would like our enrollment in Advanced/CTE/Dual-
enrollment courses to reflect the same demographic proportion as our student body 
(currently 50% White students, 40% Black students, 5% Hispanic students, and 5% Asian 
students and 63% of are ED) Current student enrollment in Advanced/CTE/Dual-
enrollment courses is 94% White students 4% Asian students, 1% Black students, and 1% 
Hispanic students. 13% are ED. 
 
 

Analyze Root Cause Five Whys?  
Why are students unable to select an Advanced Learning Pathway of their choice?  
Students lack the foundational skills to participate in rigorous core content. 
 
Why? Why do our students lack the foundational skills necessary to participate in rigorous 
core content included in all learning pathways? Students who are academically behind or 
behaviorally unwilling are placed in intervention classes beginning in 6th grade, which does 
not expose them to the core curriculum. 
 
Why? Why are students who are academically behind or behaviorally unwilling placed in 
intervention classes beginning in 6th grade, which does not expose them to the core 
curriculum? Our system does not include the critical components to deliver core instruction 
and remediation (Tier II and III) to enhance the opportunity for student engagement in all 
learning pathways. 
 
Why? Why doesn’t our system include the critical components to deliver core instruction 
and remediation (Tier II and III) to enhance the opportunity for student engagement in all 
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learning pathways? We have not engaged in the mindset activities and systems thinking 
necessary to fully understand the connections between core instruction combined with the 
provision of intervention.  
 
Why? Why have we not engaged in the mindset activities and systems thinking necessary 
to fully understand the connections between core instruction combined with the provision 
of intervention? We have not established a Multi-Tiered System of Support K-12 so that 
high school students can engage in an advanced learning pathway of their choice. 
 
Root Cause:  
We have not established a Multi-Tiered System of Support K-12 so that high school 
students can engage in an advanced learning pathway of their choice. 
 

Create a Challenge Statement If we establish a shared equitable mindset and a coordinated systemic process to address 
gaps and support students early on to guide them toward any higher-level learning 
opportunity, then student enrollment in Advanced Placement, CTE, or Dual-enrollment 
courses will increase, and post-secondary programs will reflect the district demographic 
make-up. 
 

Create a Measurable Goal  Ensure equitable learning opportunities and pathway access (Advanced/CTE/Dual 
enrollment, etc.) for students through post-graduation (career and college readiness) as 
measured by course participation, course success rate, post-graduation enrollment, and 
the rate of college remedial courses. This is a five-year plan ending in 2026. 

Define End and Interim Target 
Measures 
  
 

 
End Target Measures 
End Target Measure 1 – High School Focus 

• Data set to track Demographic Mix of Advanced/CTE/and Dual Enrollment Classes 
• Increase or decrease in value Increase in the demographic representation of ethnic 

and ED groups 
• Percentage Mirrors value for the demographic mix of the LEA as a whole 
• Due date 7/1/2026 

End Target Measure 2 – High School Focus 
• Data set to track: Post-graduate enrollment 
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• Increase or decrease - Increase in demographic representation of ethnic and ED 
groups 

• Percentage Mirrors value for the demographic mix of the LEA as a whole 
• Due date 7/1/2026 

End Target Measure 3 – District Focus 
• Data set to track Successful completion of Advanced/CTE/and Dual Enrollment 

Classes 
• Increase or decrease in value Increase in the demographic representation of ethnic 

and ED groups 
• Percentage Mirrors value for the demographic mix of the LEA as a whole 
• Due date 7/1/2026 

End Target Measure 4 – System Focus – Equity Framework 
• Data set to track: Perception survey: staff, parents, students, and community 
• Increase or decrease: Increase stakeholders’ perception of equitable access to all 

learning opportunities 
Due date: 7/1/2026 
 
Interim Target Measures 
Interim Target Measure 1 - Describe Task Completion - Identify and track pathway 
targets  

• Data set to track - enrollment, course proficiency, achievement data, “success” 
• Increase or decrease Increase in the demographic representation of ethnic and ED 

groups 
• Percentage Increase in the demographic representation of ethnic and ED groups 
• Due date- 30 days 

Interim Target Measure 2 - Describe Task Completion - Develop an early warning system 
that includes engagement measures and behavior incidents in advanced courses 

• Data set to track - Attendance and behavior incidents in related coursework 
• Increase or decrease - Increase in the demographic representation of ethnic and ED 

groups 
• Percentage - Increase in the demographic representation of ethnic and ED groups 
• Due date - 30 days 

Interim Target Measure 3 - Describe Measure Completion - Staff Equity Training and 
Perception data survey 

• Data set to track - Belief that students can succeed in advanced coursework  
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• Increase or decrease- Increase in belief regarding student ability to complete 
advanced coursework 

• Percentage belief regarding ethnic and ED groups increase to 100% 
• Due date: measured every six months 

Interim Target Measure 4 - Describe Measure Completion - Staff Equity Training  
• Data set to track - Belief that students can succeed in advanced coursework  
• Increase or decrease- Increase in belief regarding student ability to complete 

advanced coursework 
• Percentage belief regarding ethnic and ED groups increase to 100% 
• Due date: 9/1-2/1 

Explore Strategies to support the 
Goal 

District Strategy 
Identify a District-wide Equity Team to explore the readiness of all 3 learning levels around 
a district culture and mindset that all students should have the skills necessary to engage 
in any high school learning pathway of their choice. (based on a 2nd look at the Initial 
Initiative Inventory, we may start here) 
 
High School Strategy  
Implement personalized career academies within an MTSS framework to ensure college 
and career readiness, which will include mentoring and other supports to increase access 
to CTE, AP, and dual enrollment. (based on a 2nd look at the Initial Initiative Inventory, 
the high school may not start here) 
 

Select Strategies to support the 
Goal. 
 

Select Strategy(s) 
Strategy 1: Implement District-wide MTSS 

1. Hexagon tool (1-5) 
1. Need: 5 - Data indicates a significant need for an organized MTSS 

approach based on piecemeal results of current interventions and the 
number of students still struggling 

2. Fit: 3 - Missing cross-district collaborative structures to support a 
unified MTSS 

3. Resources: 3 - Lacking training, coaching, and material resources to 
fully support a high- fidelity implementation of MTSS 

4. Evidence: 4 - Body of evidence around MTSS provides strong support 
for its efficacy in districts with demographics like ours 
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5. Readiness: 2 - A significant number of structures are missing, which 
would be required to support and implement MTSS. Multiple staff at all 
levels require training to understand what MTSS is and how to integrate 
it effectively into existing systems. With the current needs of the 
district, including responding to the pandemic and setting up hybrid 
and virtual learning systems, we lack the ability to also implement 
other large-scale system changes 

6. Capacity: 1 - All staff needed to implement this strategy are already 
overwhelmed with other work. The district budget is currently stretched 
thin and would not support bringing on additional staff to coordinate or 
facilitate effective implementation of this strategy. District data 
systems are not yet in place to enable the tracking required to 
coordinate the delivery of an MTSS. 

 
Summary - It was determined that due to limited resources, a lack of readiness, and 
limited capacity district-wide, implementation of a district-wide MTSS would not be a 
strategy to pursue at this time. At this time, the district will focus on a better 
understanding of the current reality for district-wide equity. 
 
On a smaller scale, a strategy like MTSS at the High School would allow us to potentially 
build capacity and readiness to pursue district-wide MTSS sometime in the future. 
 
Strategy 2: High School 

Implement personalized career academies within an MTSS framework to ensure 
college and career readiness, which will include mentoring and other supports to 
increase access to CTE, AP, and dual enrollment 

1. Hexagon tool (1-5) 
1. Need: 5 - The high school lacks any sort of organized support structure 

for students, yet the data shows many students are struggling to meet 
achievement benchmarks and, as a result, cannot access high-level 
learning opportunities. 

2. Fit: 5 - The high school already values access to high-level coursework 
and CTE programs. Increasing access to those programs aligns well 
with other efforts to improve career and college counseling activities 
and support transitions to college or work post-high school for all 
students.  
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3. Resources: 4 - Guidance counselors are already in place and trained. 
Local initiatives to support expanded CTE offerings have allowed 
additional space for increased enrollment in such programs. Sufficient 
staff are already trained to offer AP type classes with enrollment in 
most upper-level classes currently being well below capacity. Some 
additional staffing will be needed to help provide remedial support to 
assist students with knowledge gaps that inhibit progress through 
coursework that is part of their individualized career pathways. 
Additional partnerships with local employers will also need to be 
established to support the provision of work experiences for students to 
align with their in-school experiences. 

4. Evidence: 3 - The evidence supports the efficacy of this strategy in 
districts like ours, although the number of studies is limited. The impact 
is also limited to some outcomes, such as progressing in school; 
however, there is a positive outcome for both staying in school and 
completing school. 

5. Readiness: 3 - There is strong interest in this strategy, and many of the 
supports are already in place for this strategy. Partnerships with 
employers need to be developed, and the master schedule needs to be 
re-worked to ensure students have access to the classes they need. 
Additionally, coaching will be required to help staff implement more 
tiered instruction approaches within the classroom rather than using 
challenging content to filter out students from higher-level course 
offerings. 

6. Capacity: 4 - The capacity within the district is strong. Teachers within 
the High School have responded well to past initiatives and have strong 
buy-in for this strategy, which is likely to lead to the rapid assimilation 
of new skills. The district has financial resources via general funds, 
special millages, and multiple grants as well as community gifts to 
support this strategy due to significant buy-in at all levels.  

 
Summary: Based on this analysis, we will move forward with implementing this strategy. 
 

Select Strategies and Identify 
Strategy Details  

District Strategy Description: Equity is one of the Mindset shifts in MICIP. As a district, we 
want to explore the definition, structures, and policy of equity as they relate to educational 
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Identify Activities 
 

systems in our district. Using the Equity Lens, we want to create supports for all 3 learning 
levels: elementary, middle school, and high school. 
 

• Identify an ‘owner’ to lead the implementation of the Strategy - Nate Beelen 
• Define a Start Date for the Strategy: 9/1/2020 
• Define a Completion Date for the Strategy; 6/15/2025 
• Select the buildings that will implement the Strategy (this informs building 

improvement plans); Michigan High School 
 
Create Strategy Implementation Activities 
 
Here are some district example activities which would be part of a more comprehensive 
list of activities: 
 
District Exploration (Readiness) Activity One 

• Identify a District-wide Equity Team to explore the readiness of all 3 learning levels 
around a district culture and mindset that all students should have the skills 
necessary to engage in any high school learning pathway of their choice. 

 
District Exploration (Readiness) Activity Two 

• Create district-wide equity belief statements and vision 
     
District Installation Activity Three 

• Provide Implementation Drivers professional learning to the District-wide Equity 
team to prepare, and support at the building level.  

 
District Initial Implementation Activity Four 

• The district-wide equity team will identify data points to collect throughout the year 
to help better understand if the vision and belief statements are evident (Level-of-
Use or Perception) in building level work. 

 
District Initial Implementation Activity Five 

• The district-wide equity team will identify a monitoring mechanism to use during full 
implementation. 

District Full Implementation Activity Six 
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• The district will implement equity structures, supports, and policies to enable all 
students to engage in the learning pathway of their choice at the elementary, 
middle, and high school levels. 

 
High School Strategy Description: Career Academies are schools within schools, or small 
learning communities, that link students with peers, teachers, and community partners to 
foster academic success, mental and emotional health, and labor market success in a 
more personalized and supportive learning environment. Originally created to help inner-
city students stay in school and obtain meaningful occupational experience, academies 
enable youth to belong to a smaller educational community and connect what they learn in 
school with their career aspirations and goals. Career Academies aim to improve labor 
market prospects of youth beyond high school without compromising high school academic 
goals and preparation for postsecondary education. Academies develop partnerships with 
local employers to build connections between school and work and to provide students 
with a range of career development and work-based learning opportunities 
 

Activity Stage Owner Start End 

Utilize the equity vision with staff 
to better understand the 
alignment between students’ 
skills/interests and their ability 
to participate in existing 
educational pathways or the 
need for additional Career 
Pathways 

Exploration High School 
Principal 

Fall 
2020 

Winter 
2020 

Review student EDP’s to better 
understand student aspirations 
and interest as they relate to 
current and future Career 
Pathways 

Exploration Guidance 
Counselor 

Fall 
2020 

Winter 
2020 

Connect with local community 
business partners to identify 

Exploration High School 
Principal 

Fall 
2020 

Spring 
2021 
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possible career exploration 
experiences for students 

Identify two school leaders to 
participate in the District-wide 
Equity team 

Installation High School 
Principal 

Fall 
2020 

Fall 
2020 

The building administrator will be 
ready to exercise adaptive 
leadership skills to resolve 
barriers as supports for the new 
Equity lens of work are being 
developed  

Installation High School 
Principal 

Fall 
2020 

Fall 
2020 

Develop a master schedule with 
a lens of equity that allows 
students to explore career 
pathways based on interest 
without tracking students based 
on current ability 

Installation Guidance 
Counselor 
and High 
School 
Principal 

Spring 
2021 

Fall 
2021 

Train staff on multi-tiered 
instructional strategies to utilize 
within the classroom to 
remediate prior instructional 
gaps  

Installation Instructional 
Coaches 

Spring 
2021 

Spring 
2022 

HS staff will begin to collect data 
to better understand which 
students have access and are 
utilizing academic supports to 
engage in any career academy of 
choice as needed in the first 30 
days of school 

Initial 
Implementation 

Guidance 
Counselor 

Spring 
2021 

Fall 
2021 
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HS team members will share 
data analysis data set and 
findings with the district-wide 
team 

Initial 
Implementation 

High School 
Principal 

  

Hire instructional coaches Initial 
Implementation 

High School 
Principal 

  

Schedule students based on 
EDPs into career academies that 
align with their identified areas 
of interest 

Full 
Implementation 

Guidance 
Counselor 

  

Monitor student participation 
data within the various Career 
Academies to ensure equitable 
participation 

Full 
Implementation 

Guidance 
Counselor 

  

 

Select Strategy Funding Options • Federal - Perkins Grant Funds (CTE Programming), Title I, Part A Funds 
(Remediation/support programs and materials, Family Engagement Efforts), Title II, 
Part A Funds, (Instructional Coaches, Professional Development), Title IV, Part A 
Funds (Guidance Counsellors, Support for Dual Enrollment Excess costs, AP Test 
fees) 

 
• State - Section 31a (Remediation/support programs, Instructional Coaches, 

Guidance Programs) 
 

• Local/Other - General Funds (Core instruction Teachers, Guidance Programs, Dual 
Enrollment Costs, AP Program Costs, Administration, Coordination, Monitoring, and 
Evaluation), Local CTE Millage (CTE Programming), Local gifts and grants 
(Career/Work Experiences, Career Mentors) 
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Plan for Strategy Communication Strategy Communication 
● Identify communication methods/media: Leverage existing communication 

mechanisms  
 
● Identify Stakeholder groups who will be communicated with: 

o Staff will be communicated through meeting structures 
o Parents will receive communication through districts structures 
o Students will receive communication from their teachers.  

 
Adapted from format by: Jenelle Williams, Oakland Schools 
 
To share comments, questions, or resources, please contact Ben Boerkoel at boerkoelb@michigan.gov.  
  

mailto:boerkoelb@michigan.gov
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Requirements for programs requesting federal funds, the statue requiring it, and where it 
is met in the MICIP process 

• Comprehensive Needs Assessment 
o Sections 1112(b)(1), 1112(b)(4), 2102(b)(2)(C), 2102(b)(2)(D), 4106(d), and 4106(e)(2) 
o MICIP – Initial Data Analysis Summary, Initial Initiative Inventory Analysis, Create a Gap Statement, Create a Data 

Story Summary  
• High Quality Instruction and Supports for All Students 

o Sections 1112(b)(1)(A), 1112(b)(1)(D), 1112(b)(13), 1112(c)(7), and 4106(e)(1)(B)-(D) 
o MICIP – Select a Strategy/Strategies and Identify Strategy Details, Identify Activities  

• Identification and Monitoring of High Need Students 
o Sections 1112(b)(6), 1112(b)(9), 1112(b)(1)(B), 1112(c)(1), and 1306(a)(1)(B)(i) 
o MICIP – Discover Whole Child Data  

• Services to High Need Students 
o Sections 1112(b)(1)(C), 1112(b)(5)-(6), 1112(b)(11), 1306(a)(1)(C), 1423(1)-(2) and 3116(b)(1)-(2) 
o MICIP – Select a Strategy, Identify Strategy Details 

• Coordination, Integration, and Transitions 
o Section 1112(a)(1)(B), 1112(b)(8), 1112(b)(10), 1112(b)(12), 1112(c)(4)-(5), 1306(a)(1)(A), 1306(a)(1)(F)-(G), 

1423(3)-(6), 1423(9)-(13) and 3116(b)(4)(D) 
o MICIP – Identify Activities 

• Instruction by Effective, Qualified, and Licensed Staff 
o Sections 1112(b)(2), 1112(c)(6), 1112(e)(1), and 3116(c); MCL 380.1231 
o MICIP – Data Story, Define a Measurable Goal, Identify Strategy Details, Identify Activities  

• High Quality and Ongoing Professional Learning 
o Sections 2102(b)(2)(A)-(B), 2102(b)(2)(F), and 8101(42); MCL 380.1527 and MCL 380.1526 
o MICIP – Identify Strategy Details, Identify Activities 

• Strategies to Increase Parental and Family Engagement 
o Sections 1112(b)(7), 1112(e), 1116(b)-(f), 1423(8) and 3116(b)(3)-(4) 
o MICIP – Data Story, Define a Measurable Goal, Identify Strategy Details, Identify Activities  

• Additional Descriptions and Assurances 
o Sections 1112(b)(3), 1112(b)(4), 1112(b)(13), 1112(c)(2), 2102(b)(2)(E), 1423(7), and 4106(e)(1)(A) 
o MICIP – Data Story, Define a Measurable Goal, Identify Strategy Details, Identify Activities  

• Program Development, Review and Revision 
o Sections 1112(a)(1)(A), 1112(a)(5), 1306(a)(1)(B)(ii), 1306(a)(1)(D), 1306(a)(2)(B), 2102(b)(2)(D), 

3116(b)(4)(C), and 8538; MCL 380.1277 (2)(c) and (1) 
o MICIP – Monitor and Adjust Plans 

http://legislature.mi.gov/doc.aspx?mcl-380-1231
http://legislature.mi.gov/doc.aspx?mcl-380-1527
http://legislature.mi.gov/doc.aspx?mcl-380-1526
http://legislature.mi.gov/doc.aspx?mcl-380-1277
http://legislature.mi.gov/doc.aspx?mcl-380-1277
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Requirements for the State of Michigan Revised School Code Act 451 
of 1976, Section 380.1277, and where they can be met in MICIP  

• Mission statement 
o MICIP – Setting the Stage 

• Goals based on student academic objectives for all students; curriculum alignment corresponding to those goals; 
strategies to accomplish the goals 

o MICIP – Define a Measurable Goal, Select Strategy/Strategies and Identify Strategy Details, Identify Activities 
• Evaluation processes 

o MICIP - Monitor and Adjust Plans, Evaluate Goals 
• Staff development 

o MICIP – Identify Activities 
• Development and utilization of community resources and volunteers; the role of adult and community education, libraries 

and community colleges in the learning community 
o MICIP – Identify Activities, Fund the Strategy 

• Development of alternative measures of assessment that will provide authentic assessment of pupils' achievements, skills, 
and competencies. 

o MICIP – Define End and Target Measures, Identify Activities 
• Methods for effective use of technology as a way of improving learning and delivery of services and for integration of 

evolving technology in the curriculum. 
o MICIP – Identify Activities 

• Ways to make available in as many fields as practicable opportunities for structured on-the-job learning, such as 
apprenticeships and internships that involve active, direct, and hands-on learning, combined with classroom instruction 
that enhances a pupil's employability, including, but not limited to, instruction relating to problem solving, personal 
management, organizational and negotiation skills, and teamwork. 

o MICIP – Identify Activities 
•  A requirement that each school operated by the school district provide to pupils a variety of age-appropriate career 

informational resources in grades K to 12 and an opportunity to do each of the following: During grade levels that the 
board of the school district considers appropriate, complete 1 or more experiences in a field of a pupil's interests or 
aptitude and participate in a follow-up process that provides the pupil with sufficient reflection of those experiences.  
During grades K to 12, discuss career interests, options, and preparations with a school counselor or as considered 
appropriate by the board of the school district, another knowledgeable adult. 

o MICIP – Identify Activities 
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• Programs that will provide pupils in grades 6 to 12 work-based learning activities that ensure those pupils make 
connections with workers or experts in a variety of fields.  Programs or instruction that ensure every pupil in grade 12 
knows how to develop and use a resume, letter of reference, school record, and talent portfolio. 

o MICIP – Identify Activities 

Updates to the MICIP Process Guide 
January 21, 2021 
 
Page 10 
MICIP Process in the Platform Presentations 

• Assess Needs 
• Plan 
• Implement, Monitor/Adjust, Evaluate 

MICIP Platform Guide 
 
Page 45 
Activity Planning Tool 
Directions for Activity Planning Tool 
 

https://www.youtube.com/watch?v=tyAcY6_wtNc&t=2s
https://www.youtube.com/watch?v=tyAcY6_wtNc&t=2s
https://www.youtube.com/watch?v=8lITJH-FB5I&t=7s
https://www.youtube.com/watch?v=8lITJH-FB5I&t=7s
https://www.youtube.com/watch?v=-NA_TceZots&feature=youtu.be
https://www.youtube.com/watch?v=-NA_TceZots&feature=youtu.be
https://www.michigan.gov/documents/mde/MICIP_Platform_Guide_713203_7.pdf
https://www.michigan.gov/documents/mde/Activity_Planning_Tool_713318_7.docx
https://www.michigan.gov/documents/mde/Activity_Planning_Tool_Directions_713322_7.pdf
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