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GRANT SUMMARY

District Name: School District City of Flint District Code: 25010
ISD/RESA Name: Genesee Intermediate School District ISD Code: 25000

FY 2010
School Improvement Grant — Section 1003(g)
District Proposal Abstract

For each of the models listed below, indicate the number of Schools within the District/LEA intends to
implement one of the four models: attach the full listing using form below in Section A, Schools to be
Served, and the criteria for selection as attachments to this grant.

|:| Close/Consolidate Model: Closing the school and enrolling the students who attended the school in other,

higher-performing schools in the District.

Transformation Model: Develops teacher and leader effectiveness, implements comprehensive

instructional programs using student achievement data, provides extended learning time and creates
community-oriented schools.

|:| Turnaround Model: Replace principal and at least 50% of the staff, adopt new governance, and implement
a new or revised instructional model. This model should incorporate interventions that take into account
the recruitment, placement and development of staff to ensure they meet student needs; schedules that
increase time for both students and staff; and appropriate social-emotional and community-oriented
services/supports.

Restart Model: Close the school and restart it under the management of a charter school operator, a
charter management organization (CMO) or an educational management organization (EMO). A restart
school must admit, within the grades it serves, any former student who wishes to attend.




LEA APPLICATION REQUIREMENTS

A. SCHOOLS TO BE SERVED: An LEA must include the following information with respect to the

schools it will serve with a School Improvement Grant.

From the list of eligible schools, an LEA must identify each Tier I, Tier Il, and Tier 111 school the LEA commits
to serve and identify the model that the LEA will use in each Tier | and Tier Il school. Detailed descriptions of

the requirements for each intervention are in Attachment I1.
Note: Do not complete information about Tier 111 at this time.

SCHOOL NCESID# TIER TIER TIER INTERVENTION (TIER I AND I1 ONLY)

NVI= 1 1l L1l
Northern | 261452005141 X

Note: An LEA that has nine or more Tier | and Tier |l schools
may not implement the transformation model in more than 50

percent of those schools.




B. DESCRIPTIVE INFORMATION: An LEA must include the following information in its
application for a School Improvement Grant. LEA’s are encouraged to refer to their

Comprehensive Needs Assessment (CNA) and District Improvement Plan (DIP) to complete the
following:

Provide a narrative description following each of the numbered items below for each school
the LEA plans to serve with School Improvement Grant funds.

1. For each Tier I and Tier Il school that the LEA commits to serve, the LEA must:

o0 Describe the process the LEA has used to analyze the needs of each
school and how the intervention was selected for each school.

A Perspective of Flint Community Schools in Transition

Mission Statement: To develop a community of learners who are prepared to live, work and contribute to an ever-
changing society.

Both the basis and the need for dramatic school reform are driven by Flint School’s history as an innovator and
leader in statewide academic achievement. From its position as an urban powerhouse in educational innovation
and effectiveness in the 1960s and early 1970s, the District now faces the reality of a current student enrollment of
10,600 which is 78% less than its peak of 46,500 in 1968. The District currently operates 22 buildings with
approximately 2,000 total staff. It also finds itself stripped of its former abundant financial and organizational
capacities, while burdened by a severe economic downturn and excess physical capacity. Once an exporter of new
ideas (model of community education), instructional creativity (building one or more schools a year) and student
excellence, Flint Community Schools now is striving to reverse the designation of having persistently lowest
achieving schools (PLAs). Primary causation is summed up by:

e Massive intra-/inter-District and outward mobility of students (resulting in reduced operating revenue)
e Educationally-impacting suspension rates

e Absentee parents

Staggering poverty, teen parents and infant mortality issues

Discouraging graduation rates

Flight of automotive/support industries (and the associated tax base)

Economically devastating unemployment rate

e Dramatic increase in criminal activity in Genesee County

Further compounding the decline in the District’s ability to deliver quality educational programs were numerous
restraining and constraining events:

e Seven superintendents in the past 10 years (turnover)

e Three principals each at Northern and Northwestern High Schools in the past three years (turnover)

e Public and operationally-impacting discord among administration, Board, unions and parents (conflict)

e District-wide school building closures, especially reconfiguring four high schools to two traditional (Northern

— 1,005 enrollment and Northwestern — 894 enrollment) and one “application” (Southwestern Academy)
high schools (community apprehension)




Fortunately, the current superintendent (Mrs. Linda Thompson) is projecting insight, stability, administrative
competence and academic vision that encompass accountability, a fresh academic climate/culture, renewed faith in
the system and the effective use of data to improve student achievement. Deliberate, methodical success in
removing 18 identified elementary schools in 2003 from the PLA list has contributed to progress in the middle
schools; hopefully, this academic recipe complemented by both inspiration and aspiration will soon prove worthy in
improving teacher instruction and increased student achievement in the two high schools. Since receiving word on
September 2 that Flint Community Schools’ (FCS) Round 1 SIG grant was not funded, Mrs. Thompson has adopted
an aggressive approach with her entire staff to ensure that the Reform Plan is approved; subsequently, that FCS will
be successful in Round 2 of SIG funding.

Through upward of a dozen building and high level informational, input and quality assurance sessions (Flint Board
of Education, 7 senior level Cabinet administrators, building staff, leadership and union), the District has been
emboldened and re-energized with the Superintendent’s vow to “Raise the Rigor”. At an all-day design planning
session on October 22, 29 staff from both Tier Il FCS high schools took the pledge “to do whatever it takes” to help
get their schools removed from the PLA list. This “no holds barred”, inquiry-driven design session was attended by 5
senior administrators and facilitated by Mrs. Thompson to assure participants that everyone’s input was
encouraged. Staff attendees represented diverse staff positions within the high schools. At its 7 % hour conclusion,
over 313 viable recommendations for school improvement interventions and activities in support thereof were
proffered against 19 questions for which open-ended responses were sought.

In her concluding remarks, Mrs. Thompson stated, “We understand what the task is before us. Hopefully, we can
substantiate our need to garner federal funding through SIG Il or other external funding sources. Our commitment
will be no less, however, even if we must proceed on our own. Realistically, challenges are realized proportionate to
resources. While it may take a little longer, nonetheless we will achieve our outcomes for all of our kids. | want you
to implement change where no costs are involved — just your commitment to change the way we do business. |
want you to use your staff meetings to review your SIP and propose dynamic new ideas and initiate those changes
immediately.”

The four foci of the District’s school improvement plan are:

e Optimizing Professional Learning Communities
e Effective Use of Data/Analysis

e Maximizing Parent Involvement

e Expanding Learning Opportunities

In every instance, these elements will serve as the driving force to isolate needs, propose research-based solutions,
encourage cooperation of our community and serve as assessment mechanisms to gauge our successes for all
students in the District. District leadership, Superintendent Thompson and her Board of Education (refer to
appended Resolution and Board Minutes dated November 3, 2010 ) are in concurrence that these elements are at
the heart of our Transformation Model and what would ostensibly most contribute to dramatic teacher instruction
and academic achievement. Moreover, these four foci will be imbedded in every planned strategy and outcome
throughout this document.

This application directly also addresses the four specific criteria for selecting the Transformation Model as part of
the detailed school improvement plan. All Transformation elements and implementation efforts will undergo
continuous quality improvement measurements to ensure that concept becomes reality. “Quality checks” (status
updates) will transpire at every regularly scheduled building school improvement and staff meeting, as well as SIP
briefings at weekly Cabinet meetings, Flint Board of Education and teacher-parent conferences. Student




organizations, i.e., Council, Senate, will also become part of the information-sharing and reflection equation for
school improvement input. Media releases, newsletters and postings on FCS’s website will also carry the message of
SIP progress in “Raising the Rigor”.

Both Tier Il PLA Flint high schools undergoing school reform design are located within 3.4 miles of each other; while
certainly having some singular demographic differences, each displays more operational similarities in terms of
academic deficiencies and school improvement needs. The following school reform design represents a holistic
plan which that creates capacity-building for longer-term sustainability. Most of all, it is visionary in which there is
greater achievement for all students to perform and excel.

Making sound choices require planning for change and selecting/implementing a comprehensive approach to school
reform that addresses the needs and ultimate capacity of the high school. The choice of the Transformation Model
for both Flint Northern and Northwestern High Schools culminates from:

e (Critical analysis of state/local source academic and non-academic data, i.e., student achievement,
attendance and behavior

e Comparative 3-year MME data

e (Cabinet-level discussions among the Superintendent, Executive Directors of Secondary Education,
Curriculum and Instruction, Community Education & Relations, Human Resources and Business Affairs

e Constructive dialog among executive leadership (led by Mrs. Thompson) and United Teachers of Flint and
Congress of School Administrators leadership

In the spring of 2010, three Perception Surveys were conducted in the District: one for Staff (District-wide), one
each for NHS Students and Parents and one each for NWHS Students and Parents. The use of non-academic, data-
driven analysis to inform instruction upon which to select interventions, strategies and activities, will also directly
guide staff to target deficiencies and areas needing improvement, with appropriate solutions. [Summary of 3
Surveys is appended]

Originally based on i) critical review of data, ii) the timing of the SIG grant opportunity, iii) contractual obligations, iv)
contract negotiations, v) District calendar and the vi) recent retirement package offered by the State of Michigan, it
was determined that the Transformation Model aligned with the current direction of the District.

In January of 2010, the Principal was replaced at Northern High School in an effort to develop and increase both
leader and teacher effectiveness in comparison to prior dismal student performance. With guarded enthusiasm, it is
anticipated that this change in leadership will bring about and address a shared vision based on raising rigor and
collaborative relationships within the school building that will promote ownership, rigorous standards and improved
student performance. This move will also contribute to positive discourse among the Principal, District’s Executive
Directors, support personnel, parents and the broader FCS community.

Complementing identified challenges and gaps are data extrapolated from 2010 NHS Student, Parent and Staff
Surveys:

Data rubrics will be utilized reflecting the District’s capacity to assist the high school as it moves towards exemplary
status in every area: Comprehensive Needs Assessment, Management and Operations, Teaching and Learning,
Labor and Board Relations, School Consolidation and Human Resources.




o0 Describe how the LEA has the capacity to use school improvement
funds to provide adequate resources and related support to each Tier
I and Tier Il school identified in the LEA’s application in order to
implement, fully and effectively, the required activities of the school
intervention model it has selected.

Less than 10 years ago, FCS allocated educational and student support services with access to a total/general fund
budget in excess of $250 million dollars, with another $50 million in special external discretionary/competitive
grants supporting academic innovation/experimentation. Due to declining property tax revenues, declining
population base/outward mobility, a cataclysmic decline in the automotive/support industries tanking the area’s
employment potential -- exacerbated by a sour national economy -- those figures are now $118 million General
Fund and $45 million federal sources. However, during the decline of school resources in this decade, the District
has incrementally addressed school building closures, staff realighment/layoffs, reassessment/prioritization of
academic offerings and has learned to provide its constituency with a quality education with less revenue, envied by
most similarly-sized districts in the state.

The District currently manages state and federal dollars originating from:

e General Funds (State School Aid/Membership Allowance)

o Title I-A

e Titlel School-Wide

e TitlelI-C

e Title I-School Improvement
o Titlell-A

e Special Education

GEAR UP (Partnership with CMU)
21* Century

31A

Career Technical Education

To stretch school dollars, all levels of staff and the community have acquiesced to institute measures to conserve
waning revenues by developing a Facilities Plan that:

e Closed 17 elementary, 2 middle schools and 1 high school in the past 10 years
e Closed first high school ever

e Restructured departments and reorganized to increase efficiencies

o Reduced the number of staff by 10%

e Reduced payroll costs by over $9 million

For decades, FCS has served as fiduciary agent for national, state, Genesee County (Mott Middle College, Genesee
Early College) and District discretionary/competitive education, health safety grants. Should the District be awarded
a grant in Round 2 of SIG, its historical record of accomplishments most unequivocally qualifies it to implement SIP
internally, and a SIG grant with integrity.

Both FCS Tier 2 high schools currently utilize a Process Mentoring Team approach. This Team consists of a
Leadership Coach, who guides and advises the principal’s leadership team and a Process Mentoring Facilitator, who
assists classroom teachers to improve instruction as one aspect of school improvement. Every effort will be
employed over the duration of the 2010-11 SY and beyond to assure that PD becomes embedded into FCS’
collaborative school improvement process.

Bi-monthly collaboration (or weekly if deemed necessary) among the Office of Curriculum and Instruction Team in




concert with the instructional support departments of Pupil Personnel Services, Federal and State Programs,
Learning Support Services (Special Education), Extended Day Programs, Research, Testing and Evaluation and
Secondary Education all provide ongoing support to the high schools.

Review of Data and Process Analysis

The path for school reform in Flint began well before the current PLA list was generated. Since 2002, there has
existed a progressive course of executive/Board leadership followed by building implementation that has expedited
the focus toward high school reform to i) increase academics under the aegis of PLCs, ii) using data for evaluative
purposes, iii) providing multiple opportunities for students to learn and iv) involving parents in the teaching/learning
process.

In April of 2008, the Superintendent presented a System of Accountability to the Flint Board of Education (FBOE) for
adoption. This roadmap primarily addressed low student achievement and the District’s high rates of
suspension/low graduation rates by focusing on improved literacy instruction (pre-school through grade 9) and the
reconfiguration of secondary programs to more suitably meet the needs of students — both academically and
socially.

In June of 2009, a Three to Five Year Strategic Plan of Action was adopted by the FBOE that was designed to focus
efforts and resources on four priority areas:

e Student Achievement

e Stakeholder Satisfaction

e Community Collaboration

e Accountability and Transparency

Central to the District’s goal to improve academic performance for all students are the following five objectives:

e Ensure arigorous and consistent learning experience for all children

e Ensure that schools and children have all the tools necessary for success
e Provide the necessary supports for students at risk of falling behind

e C(Create a culture that supports development of the whole child

e Utilize service learning with an emphasis toward career development

The following strategies support the above objectives:

e Implementing/supporting district-wide implementation of the new curriculum

e Establishing high expectations for all teachers, administrators and support staff that is tied to the new
curriculum

e Providing teachers, administrators and support staff with the professional development they need to
meet the high expectations

e Increasing the number of teachers certified to teach Advanced Placement courses

Superintendent Thompson has pledged to her Board that the District’s Support and Accountability System (chart
below) will focus attention, time and resources on improving student achievement. Its three elements are to i)
strengthen instruction, ii) provide teachers and students with high quality/standards-based curriculum and
instructional materials K-12 and iii) engage/have high expectations for all students.
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As part of this broader plan, the District adopted the Six Essential Components of Highly Effective Learning
Communities:

e Valid and reliable assessment

e Science-based research, curriculum and instruction
e Organized and sustained PD

e Parent and community involvement

e Capable leadership

e Responsible financial management

Central Office and both Tier Il high school leadership/staff will review building data on a regular basis. The Executive
Director of Secondary Education will guide the building principal in an effort to create structures of support for
collaboration and collegiality each building. District, building, departmental chairs are trained to analyze individual
student’s achievement needs using ACT/PLAN and Explore, TestWiz and other formative assessments. Teachers are
receiving extensive professional development to comprehend/analyze data and execute appropriate instructional
methods in response to individual student deficiencies.

District Improvement Plan

Flint Community Schools has been on the leading edge of school reform for over three decades. Numerous
initiatives have been undertaken by former superintendents that collectively have yielded a credible base upon
which to now formulate a school reform design founded on Transformation. School staff and leadership are
accustomed to change, and are receptive to this model to dramatically change instruction and learning. Examples of
prior reform initiatives include:

Promote Graduation Requirements (mid-1980s)

Grade Level Content Expectations (late 1980s)

Smaller Learning Communities (1990s)

Reading 1** (mid-2000)

e Consistent Curriculum System of Accountability (Spring of 2008)
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School Improvement Team members acknowledge that to implement the Transformation Model, intensive
intervention will be rapid and bold. Building staff will be held accountable to the highest standards of performance.
To ensure compliance with planned initiatives, progress in meeting ambitious goals will be measured through
interim assessments to ensure consistent growth (and potentially, federal funding extensions in year’s 2 and 3 if FCS
is a grantee in Round 2 of SIG). Flint Community Schools ascribes to, and supports the following SIP leading
indicators:

e Increasing the number of minutes in each school year

e Increasing student participation rates on State assessments in ELA and mathematics (by subgroup)

e Decreasing dropout rate

e Increasing student attendance rate

e Increasing number/percentage of students completing advanced coursework, online Learning or dual
enrollment classes

e Decreasing discipline referrals

e Decreasing suspension rates

e Decreasing truancy rates

e Stabilizing or increasing teacher attendance rates

e Distributing teachers by performance level on Flint’s teacher evaluation system

The District will also support all buildings with additional assessment tools designed by FCS’ Office of Research and
Testing, plus the Data Support Team Specialists in ELA/Social Studies and Mathematics/Science. As an example of
ongoing assessments, the system currently has benchmarks for ot grade algebra and 10%" grade geometry; is
presently developing benchmarks for grades 10-12. The District continually reviews assessment data from a District,
building and State perspective to determine best how to use it in informing instruction.

Additionally, building staff and the Data Support Team will analyze District, building, student and teacher data to
make better decisions to inform instruction. Professional development will be paired with co-teaching of a core and
intervention teacher working as a team.

2. If the LEA is not applying to serve each Tier | school, explain why it lacks capacity to
serve each Tier | school.

Not Applicable

3. For each Tier I and Il school in this application, the LEA must describe actions
taken, or those that will be taken, to—

Intervention Design and Implementation:

The District approaches school improvement as a continuous process of teaching, authenticated by successful
academic performance. Flint Community Schools and Genesee Intermediate School District are partnering to
custom design and implement the Transformation Model. In addition to GISD’s Dr. JoAnn Pastor, High Priority
Schools Project Director and Process Mentor for FCS’ design model, the following Genesee ISD staff represent an
accessible reserve of potential contributors to best practices/interventions research, curriculum development, core
subject content standards, professional development opportunities, Rtl training/workshops, core subject content,
formative and summative assessments and data analysis:

e Dr. David Treder, Coordinator - Research, Evaluation & Assessment

Melissa Wing, Coordinator for K-12 Language Arts and Tier 1 Intervention
Mary Howell, Coordinator for Reading Recovery and Tiers 2 & 3 Intervention
Sara Rainwater, Coordinator for English as a Second Language

LUAnn Murray, Coordinator for Mathematics
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e Roy Sovis, Coordinator for Social Studies

Beginning with effective professional development, teachers and building leaders will receive the necessary tools to
increase their knowledge of best practices and strategies to enhance instruction/increase student achievement
under the guidance of process mentoring. To i) achieve ultimate objectives to abate scholastic failure/improve
academic achievement, ii) deter chronic attendance issues and iii) reduce discipline referrals requiring reactive
attention, all building staff must make a normal practice of analyzing data.

Northern High School serves students in grades 9-12 (fall enrollment of 1,005). During the 2009-10 SY, Michigan
Department of Education classified both high schools Phase 6 schools. And under the Transformation Model
selected for school reform, this declaration mandated restructuring of the school’s governance. In compliance with
this requirement, the District’s superintendent appointed a Turn-Around Specialist (Art Wright), who provided
skilled assistance to the Secondary Coach (Daryl Grace).

Data gathered from the Comprehensive School Audit Reports clearly indicate the need for change in current
teaching practices in the high school. The School Improvement Team concurs with the summary of the audit
findings, and is developing an action plan that rectifies deficiencies regarding:

e Progress in the alignment of the school’s curriculum with the State’s standards
e Differentiated instruction, work with high-order thinking, provision of real-world contexts for student
lessons, use of technology and attention to assessment

The following interventions are being discussed among instructional staff, building leadership, union representatives
and Central Office administrators; will complement those proffered by the District’s external model providers. Of
particular significance to increase one of FCS’ four school reform foci (increased learning opportunities) are:

» Offering a unique online classroom academic experience during the 2010-11 school year and again for the
summer of 2011 is central to implementation of SIP. It also directly supports USED’s mandate to substantially
increase learning time. In concert with Genesee ISD’s Department of Technology and Media Services, instructional
leadership staff and counselors will make available a comprehensive national venue of approved online classes in
core academic subjects specifically tailored to students’ needs. Genesee ISD’s GenNET (technology) system
(Genesee Network for Education Communications) is available at home, any library or in all elementary, middle and
high schools throughout Genesee County. Proximity to access in geographically diverse Flint sites would be most
conducive to all participants.

» G2G9 — a summer enrichment program for <>150 incoming most at-risk freshman (staff consists of certified
teacher for mathematics and English instruction), augmented by character, education, peer-mediation, gender-
specific & extra-curricular activities; certified teachers, group leader and college student staff; conducted at NHS
(open to all entering at-risk 9" graders)

» Other flexibility of scheduling/extended-hour opportunity: 0 or 7" hour/online learning will be utilized for
academic “catch up” of truant or suspended students; add a core subject/learning support teacher during 7" and 8"
hour; utilize 0 or 7™ hour for students requiring special help.

» 4% day week: % day PD for teachers & % day for student deficit classroom (add hours to other school days to
make up the difference)

» Dedicated Title | reading intervention classrooms

» Saturday/summertime PD
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Yet, other examples represent potential solutions to myriad of academic and non-academic topics, e.g., teaching
methods/learning styles, expanded learning/PD opportunities, attendance/discipline, school culture, seat
time/scheduling, alternative teaching/learning modes, expanded career investigation/exploration:

» In the summer of 2011, 100 students may be able to earn credit over a ten-week period by applying to
participate in a special academic experience. Six counselors will monitor and benchmark students’ work and
relationship with institutions of higher learning/service providers. During the current school year, dialogue is
occurring between GISD and Flint instructional/technology staff to ensure timely roll out of online courses next
semester/summer. [Currently in the investigatory stage]

» Algebra units of study have been designed to significantly help students increase their achievement. This school

year, additional teacher support in ELA and math will assist the school by modeling and co-teaching lessons for the
new units of study for 9" grade ELA and 10™ grade geometry to further support student achievement.

» Potential opportunity for at-risk 9" graders: framework and activities are being developed to address issues of
high school size, complexity/culture, as well as student-teacher concerns. [The District is emphasizing the
significance of the initiative by funding one position per high school with general fund monies]

» School social worker able to meet with students & parents to work out “challenges” and propose solutions

» Enlist the assistance of community agencies/organizations as safety nets for students in need (in place of/in
addition to parent or guardian support mechanism).

» In-house credit recovery is offered at Mott Adult High School in the evenings/during summer school & via online
using the EPIC Learning System.

P Teach, assess & re-teach

» Adjust school day to have 7" & 8™ hours to meet student learning styles
» 3-Tier Rtl Model

» Emphasize relationship-building

» Mail homework assignments, utilize Blackboard (allowing students to work at home to catch up on their credits),
Homework Hotline; mathematics and science books online

» Parent-Teacher Web for two-way communication to address issues of mutual concern, e.g., discipline,
academics, health, social

» Block scheduling, split scheduling (8-12, 1-5 and 4-7) and Saturday options

» Extended time for computer labs to be open after school and weekends for use by students, parents and
teachers

Other SIP design options being pursued for increasing learning time include:

e Summer Transition —a planned articulation program where incoming students visit with seniors regarding
school experiences, visit classrooms and speak with teachers.

e Freshman Academy — a 2011 summer experience (four day/3-hour sessions in a.m. & p.m. and fun
exercises on Friday)

e Intensive reading and mathematics program that uses no textbooks, but allows students to use the two
subjects in real life situations
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e Extended day (0, 7" & 8" hours), Saturday morning and summer 1:1 or group mentoring by individual
(highly qualified) teachers, department-based, or designated days for core tutoring by content area

e Structure school day to have more students in the building, time-extended (with incentives)

e Early morning/late class start, Saturday PD

e Field trips to the Great Lakes, Tall Ships, Sleeping Bear Dunes, COSI, Detroit Science Center, historical
sites

e College visits to experience academic and social interaction

e EDP exposure field trips to next generation work places, augmented by economic data guru reflecting
employment trends and job outlook

e After school clubs, e.g., foreign language, future nurses, poetry

District Cabinet level Executive Directors initially conducted classroom walkthroughs (CWTs) to implement one of
Marzano’s Nine Essential Strategies to enhance teaching methods and to improve the learning environment for all
students. Subsequently, Principal, Leadership Coaches and teachers joined this responsibility in phase two. For
building principals, CWT Professional Development serves to develop their leadership skills. The ease of using a
handheld device upon which to record Marzano identified goals and downloading data on a computer to be printed
serves as a tremendous classroom tool for teachers and administrators, and reinforces the use of data to effect
instruction. Genesee ISD holds the license for the walk-through software (iObservation) that is used by building staff
for high priority work.

A Title I-funded Behavioral Specialist and Counselor are in each high school building to address issues impacting the
learning process: attendance, behavior, social and affective needs.

Additional support for students struggling academically:

e Title | supports stipends for teachers to provide 1:1 tutoring along with after-hours transportation (SES)
e “Push-in” supplemental instructional programs
e After-school tutoring for extended day learning opportunities

Positive Behavioral Support (PBS) is utilized to defuse incidents/reduce suspension referrals, instill positive
motivation, create a positive building/learning environment, impart expectations (classroom, lunchroom;
restorative practices in the workplace, out in society).

Cabin Time (“advisor-advisee”) is a structured setting with working teams (teacher and counselor) which utilizes
positive behavioral support to engage students in addressing issues of social interaction, leadership, positive
relationships, changing the culture, making appropriate school day/lifetime defining decisions (stay in school, do the
right thing), request for “help”.

Sustained Silent Reading (SSR) constitutes a short, building-wide creative period of time (20 minutes) whereby
adults and students read a book of their liking.

Before quality learning can occur, District staff must be prepared to assume the role of parents and family. This
necessitates addressing the physical and emotional needs of many students, e.g., meals, clothes, shoes, social,
health, intervention with the courts. Staff training is ongoing and a prerequisite for a successful academic program.

Increased learning time will also enable teachers to partner with the community to provide enriched experiences
that prepare students to become productive citizens in our global society. The Principal’s expectation for theme-
based learning across the curriculum aligns student achievement data with students’ Educational Development
Plans. Students with aptitudes in science and math will be placed at one of several community health organizations,
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i.e., Hurley Medical Center (science). The North End Soup Kitchen (social studies) would be representative of a
service organization where students would acquire knowledge of organizations serving the community. Other
examples of increased learning time tied to academic content areas are:

e Flint River water project (Science)

e Genomics Project (Community-Based Genetics/DNA)

e Letters to Soldiers (English)

e Volunteers to Food Bank of Eastern Michigan (Social Studies)
e Habitat for Humanity volunteers (Math/measurement skills)
e Kettering University and University of Michigan-Flint

The phenomenon of fewer traditional homes headed by both or at least one biological parent predisposes the fact
that another parenting obligation transfers to the classroom...that of instilling interest, providing
exploration/opportunity and direction for a student’s post-secondary education, training or direct movement into a
very different/challenging workplace. And for the majority of classroom teachers, this facet of teaching is not
something in which they were trained or feel comfortable in doing. In fact, it is highly problematic and not one too
many instructors view as being in “their domain”. For the teacher, Advanced Placement and Dual Enroliment are
passive mechanisms to a greater goal...and are certainly not alternatives for the majority of their students.
Currently, the ACT PLAN & Explorer, Work Readiness (WorkKeys) and ACT/SAT prep are utilized in the high school to
address the day after graduation. However, through PD and the EDP sequence/process, FCS staff will be moved
from mere compliance to activism and engagement.

To execute discretionary and required interventions, instructional time, student/PD activities and tutoring, more
time will be negotiated (added to normal work day) for existing staff, rather than adding additional staff.

Expectations are that over-arching school reform design in the District will focus on PLCs, effective use of

data/analysis, parent involvement and expanded learning opportunities by supporting:

e Ongoing professional growth and development

e Constant growth in student achievement

e Improvement in the quality of teaching and learning

e Assurance of a safe/disciplined environment conducive to learning

e Active engagement of parents and community in the educational process.

Selection of External Providers:

Staying the course is the key to improving student achievement. Central Office administrators wholeheartedly
support the building school improvement plan and its alignment with the District’s and State’s plans. Flint’s data-
driven focus translates into personal accountability for all teachers and leaders. Staff rely heavily on PD to connect
content and pedagogy with individual teachers or groups of teachers.

Genesee ISD: Process Mentor services described in B.3.

Macomb ISD: Conduct Lenses on Learning mathematics and school leadership training using observation,
supervision and inquiry for high school administrators, mathematics/special education teachers and counselors
College Board: Conduct workshops to build successful AP programs, train/certify more high school AP teachers
in core content areas and train staff in data analysis

In their roles as external providers , these organizations will supply NHS with the necessary tools to focus on student
learning. The Process Mentor Team approach will engage all teachers and school leaders in a collaborative and
collegial forum where communication is deliberate and ongoing. Increased AP offerings are part of the District’s
strategic plan.
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Alignment of Other Resources:

Access to the expertise of FCS’ three External Providers will complement the internal capacity of the Department of
Curriculum and Instruction, which provides proficiency and opportunity to mutually develop formative assessments
with the Office of Research, Evaluation and Testing. The Data Support Team provides capacity to develop specific
assessments to focus on specific skills identified for assessment and to correct deficiencies/aberrations in test
instruments and measurements throughout the school year.

Accessing all funding sources to the fullest, plus anticipated subsequent grant support from SIG Il will enable the
School Improvement, Professional Development and Process Mentoring Teams to prioritize their plans to achieve
the greatest results for all students. Based on their recommendations, Central Office leadership will then affirm
concrete project objectives to improve teacher effectiveness and improve student performance.

Modification of Practices and Policies:

The District’s current policies, practices and contracts provide for provisions that allow for changes utilizing the
waiver (see appended addendum) process and monthly joint labor-management meetings with the United Teachers
of Flint and Congress of School Administrators. Contract language changes and flexible scheduling are determined
through shared decision-making among the principals involved. Following dialogue among Superintendent
Thompson, Human Resources and the two unions, addenda will be developed and approved to resolve needed
practices/language changes, [It is anticipated that once final consensus is reached by all parties, that some SIP
interventions will eventually require addenda or formal MOUs].

A pledge to support the reform effort has been proffered by union leadership. The District is also committed to
negotiated changes necessary to implement changes in practice.

Sustainability:

The financial, human services (instructional/staff) and materials budgets of Flint Community Schools are sufficient to
support Transformation Model interventions and activities delineated in this application. Existing expenditures do,
and any anticipated from a Round 2 SIG award will, adhere to OMB Circulars by being reasonable, allowable and
allocable.

Most importantly, District-wide staff buy-in to school reform in total is the best guarantee of success and
sustainability. Support of, and commitment to, the over-arching goal of professional learning communities is the
primary vehicle for change leading to increased student achievement sought by FCS.

If FCS were to receive funding under through Round 2 of SIG, full implementation would commence after
July 1, 2011 for the 2010-11 SY.

4. Include a timeline delineating the steps to be taken to implement the selected
intervention in each Tier | and Tier Il school identified in the LEA’s application.
(Attachment VII provides a sample rubric for principal selection if the LEA chooses an
intervention that requires replacement of the principal.)

[See next page]
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Northern High School
2010-11 & 2011-12 SIP Timelines

Period

Name of Activity

Responsible Person

Jan - Nov, 2010

SIP & SIG planning efforts by FCS Cabinet, Tier Il high
school staff/leadership, unions, community

Superintendent, Cabinet;
Principal, SI & PD Chairs

Oct. 22, 2010

Convened Building Teams and Executive Leadership for
final input to SIP application

Superintendent/ Exec. Staff

Nov. 16, 2010

SIP due

Superintendent

Nov. — Dec. 2010

Develop plans for monitoring progress, data collection &
review

Building/Executive &
building leadership staff

Dec. 18, 2010

SIP Approval/Disapproval

MDE

Dec. 2010 Notify media of SIP approval (purpose/impact/value) R. Campbell,
Communications
<>Jan. 1, 2011 Round 11 SIG released MDE

<> Feb. 15, 2011

Submit application for Round 2 SIG funding

Executive staff

Jan. 2011

Organize Data Support Team

Principal & Sl Chair

Jan. 2011 - Jun. 2012

Work cooperatively with external providers

FCS, Genesee ISD, Macomb
ISD & College Board

Communicate SIP to District staff, students, parents and
community

FCS leadership

Convene S| & PD Teams

Principal, SI & PD Chairs

Initiate interventions, strategies and activities to
implement Transformation Model

FCS leadership, Principal
and building staff

Commence PD sessions

Principal, SI & PD Chairs

Schedule/market parent academy workshops

Principal, SI & PD Chairs

Explore/solidify other options to increase learning time

FCS leadership, Principal &
SI Chair

Activate Data Support Team

Principal & SI Chair

Jan, May & Nov.
2011; May 2012

Convene stakeholders

FCS leadership, Principal, Sl
& PD Chairs

Mar. 2011

Initiate system to evaluate, reward and remove staff to
encourage and ensure quality teaching and leadership for
results

Executive staff (with
Principal and union input)

Jun. & Nov. 2011;
Jun. 2012

Report on status of SIP progress to Flint Board of
Education

Superintendent

Feb. 2011 - Jun. 2012

Conduct ongoing monitoring & feedback; make teaching
adjustments

Building leadership/staff;
Data Support Team, S| Chair

Mar. 2011 — Jun.
2012

Monitor SIP progress, evaluate staff re planned
goals/expectations, make appropriate modifications

Principal, Data Support
Team, SI Chair

18




High school staff has begun focusing on the National Staff Development Standards to drive and enrich the
professional learning community’s approach to context, process and content standards. Because decisions are
driven by real student data, considerable preparation, planning and insightful/critical thinking to organize for results
are required. Daily, weekly, monthly and year-long planning serves as the foundation for transformation; focusing
on transformation classroom practices provides the foundation for improved student achievement.

Initially, adults are being organized for results around Professional Learning Communities (PLCs) whose goals are
aligned with the Michigan Curriculum Framework and District SIPs. Both FCS Tier Il high schools are currently
refining their professional development plans to parallel building needs. In Year 1, it is the intent for the building to
organize PLC teams with a content area model in order to look at disaggregating student data to determine adult
learning priorities. Two additional days per month are being proposed to analyze student data after school.

Multiple sources of information will be gleaned from TestWiz, ACT and other formative assessment instruments.
Such scientifically-based research strategies as Marazano’s High Yield Strategies have been identified at across
content areas (academic vocabulary).

Preparation of the professional development calendar is critical to the transformation changes necessary to improve
student performance. Northern’s SIP has been designed to engage all staff in dialogue and discourse around best
practices, data-driven decision-making and professional development needs. This matrix will include three groups
of 25 staff members, meeting twice monthly from September to May. In the summer of 2011, teachers will engage
in continuous professional growth, while students will be provided myriad opportunities for increasing learning time
or making up missing credits.

5. Describe the annual goals for student achievement on the State’s assessments in
both reading/language arts and mathematics that it has established in order to
monitor Tier | and Tier Il schools that receive school improvement funds.

» Annual Goal for English/Reading: Proficiency as measured by the MME will increase by at least 10% for all
students and all subgroups; reduce level 4 proficiency scores by 10%

» Annual Goal for Mathematics: Proficiency as measured by the MME will increase by at least 10% for all students
and all subgroups; reduce level 4 proficiency scores by 10%

Flint’s data plan will address NCLB accountability issues by aggressively responding to the MME, benchmark
assessments, student final exams/grades and ACT plans through a comprehensive data plan embedded in the
District’s School Improvement Plan. A calendar with timelines, test schedules and clearly identified data usage, i.e.
professional learning community, department/staff meetings, will provide a roadmap for school improvement. The
data plan will help staff monitor and modify school improvement efforts to evaluate the affects and effectiveness of
the SIP.

6. For each Tier 11l school the LEA commits to serve, identify the services the school will
receive or the activities the school will implement. (No response needed at this time.)

Not Applicable
7. Describe the goals established (subject to approval by the SEA) in order to hold
accountable its Tier 111 schools that receive school improvement funds. (No response

needed at this time.)

Not Applicable
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8. As appropriate, the LEA must consult with relevant stakeholders (students, teachers,
parents, community leaders, business leaders, etc.) regarding the LEA’s application
and implementation of school improvement models in its Tier | and Tier Il schools.

o0 Describe how this process was conducted within the LEA.

As evidenced below, District and local building school improvement teams were comprised of staff, union
representation, building leadership, central office administrators, parents and community members. Collectively,
myriad ongoing informational sessions were conducted during 2010 to elicit input from both internal and external
stakeholders. Internally, building staff, students, parents and union representatives alike have been involved in the
school improvement discourse in (potentially) finally turning the corner on this issue. Externally, community
partners, i.e., Genesee ISD, colleges/universities (U of M-Flint, U of M — Ann Arbor, Charles Stewart Mott
Community College, Kettering University, Baker College and Michigan State University-College of Education), diverse
non-profit organizations, health care insurers/providers (Hurley Medical Center, HealthPlus, Blue Cross Blue Shield
and Mott Children’s Health Center), influential clergy associations, major foundations (Charles Stewart Mott, Ruth
Mott Foundation and Community Foundation of Greater Flint) and Genesee Regional Chamber of Commerce, have
been involved in shaping school structure to dramatically revamp the philosophy and delivery of academics in
grades 9-12. Periodic stakeholder forums will communicate progress in meeting project goals and objectives during
the course of implementation of the SIP as called for in the District’s Strategic Plan — Accountability/Transparency.

[refer to Section Il, 6.]

Upon approval of FCS’ school reform plan, and in anticipation of applying/receiving a SIG Il grant, communications
of ongoing activities/successes will be communicated over FCS’ website, in our Newsletters, to the school board and

the media.

C. BUDGET: An LEA must include a budget that indicates the amount of

school improvement funds the LEA will use each year in each Tier I, Tier I,
and Tier 111 school it commits to serve.

0 The LEA must provide a budget in MEGS at the building level that indicates the amount of
school improvement funds the LEA will use each year to—
o0 Implement the selected model in each Tier I and Tier Il school it commits to serve;
o0 Conduct LEA-level activities designed to support implementation of the selected
school intervention models in the LEA’s Tier | and Tier Il schools; and
0 Support school improvement activities, at the school or LEA level, for each Tier IlI
school identified in the LEA’s application. (No response needed at this time.)

Budget Narrative

In urban, metropolitan, suburban and rural areas alike, education and socio-economic problems are
overwhelming available local resources. In Flint, Michigan, myriad negative data and events is further
exacerbated by the complexity of proposed solutions. Competition for scarce and declining public
revenues is seriously impacting the ability of school districts to garner financial support necessary to
merely support itself, let alone innovate to better prepare students for the world’s challenges of
tomorrow. Even in seeking grant support, the degree to which a grantee can build partnerships is
dependent on the cost of doing business for participating partners.

For purposes of mandated school improvement Transformation, and subsequent submission for Round
2 SIG funding to be successful, the dire need of helping teachers and students close the achievement
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gap begins with making education a priority for all students. In the bleak landscape of urban education,
Central Office and building staff recognize that this document is as an opportunity to show evidence of
further commitments of improved academic performance for all students. With a majority of FCS’
students not meeting proficiency levels 1 and 2 and with a failure rate in excess of 80%, District revenue
sources will be maximized to implement the design of a comprehensive plan to help improve student
achievement and teacher effectiveness through a data-driven model. [also refer to Section 1.2.] District
expenditures will reflect sequential stages of the planned transformation process: design, diagnosis,
data analysis, implementation and evaluation. Continuous improvement is focused on eliminating the
achievement gap. As such, leadership at the District level is critical. With the reduction over the years
in staff, it is imperative to note that alignment for systemic change requires optimal performance from
leadership at every level. Creating alignment with building employees utilizing critical elements of a
data-driven system will be difficult — but is approaching reality. Leaders at all levels must engage school
staff to make dynamic design strategies work. The systems approach requires a team built upon lessons
learned and actual student data that drives decision-making for improved teacher effectiveness and
student performance.

Personnel needed for the delivery of the transformation design model are:

School Improvement Coordinator: Provides direction and supervision to building principals and
teachers to ensure that research-based instructional practices are implemented to meet data-driven
strategies to improve teacher effectiveness and student learning. Works closely with building data
teams and Executive Director of Secondary Schools.

Building Data Team: Comprised of School Improvement Coordinator,

ELA/Social Studies Data Specialist for SI, Mathematics/Science Data Specialist for Sl and a School Social
Worker for School Improvement. In years two and beyond, the department chairpersons will assist
their colleagues and students with data-driven decision-making that will improve teaching and learning.
Data team responsibilities focus on learners and learning. Staff will gather, assess, inform and design
strategies to create a data bank and formative assessment items for teacher usage. They also will
review student data, MME/MEAP district benchmarks and conduct formal/informal testing. Assistance
from the data team will help teachers and department chairpersons gather data and analyze it to design
and implement a systemic data-driven process. Additionally, the data team will assess

and design instructional strategies, work with students and parents and meet

with building staff.

This team will focus on every learner. Organizing “academic snapshots” of students, especially at
MME/MEAP levels, will reflect significant gains through

interventions chosen based primarily on reliable data. A child study approach will

focus on academic and non-academic data, which enables a parent or legal

guardian to be a team member.

Ambitious outcomes are predicated on all school staff making the commitment
to recharge, and change behaviors to dramatically improve teacher effectiveness for improved student
performance.

The financial, human services (instructional staff and building/central Office leadership) and materials
support budgets of Flint Community Schools are sufficient to support Transformation Model
interventions and activities are delineated in Section lll. of this application. Existing expenditures do,
and any anticipated funding from a Round 2 SIG award will, adhere to OMB Circulars by being
reasonable, allowable and allocable.

If FCS were to receive funding under through Round 2 SIG, full implementation would commence after
July 1, 2011 for the 2010-11 SY.
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Note: An LEA’s budget must cover the period of availability, including
any extension granted through a waiver, and be of sufficient size and scope
to implement the selected school intervention model in each Tier | and
Tier 11 school the LEA commits to serve.

An LEA’s budget for each year may not exceed the number of Tier I, Tier
I1, and Tier 111 schools it commits to serve multiplied by $2,000,000.

22




ASSURANCES AND CERTIFICATIONS
STATE PROGRAMS

e INSTRUCTIONS: Please review the assurances and certification statements that are listed below. Sign and return this
page with the completed application.

CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an
officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person
for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee
of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form —
LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included
in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that
all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION — LOWER TIER COVERED
TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed
for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective
lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly:
1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the
percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT
The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program,
including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no
person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from
participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of
Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C.

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of
America Equal Access Act, 20 U.S.C.

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS
The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records
and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance
Supplement for A-133.

ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award
conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award,
the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the
State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been
recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE Il OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT
SERVICES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title Il of the ADA covers programs,
activities, and services of public entities. Title Il requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from
participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In
accordance with Title Il ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed
solutions to correcting barriers identified in the review.

CERTIFICATION REGARDING TITLE Ill OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND
COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title 11l of the ADA covers public
accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing
facilities and readily achievable barrier removal. In accordance with Title Il provisions, the applicant has taken the necessary action to ensure that
individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the
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applicant. In addition, a Title Ill entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e.,
program accessibility standards) as set forth in Title Il of the ADA for the program
or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB)

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined
to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify
such expulsion requirements for student on a case-by-case basis. (The term “weapon” means a firearm as such term is defined in Section 92" of Title 18,
United States Code.)

The District has adopted, or is in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a
firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS
All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the
Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon
the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing School Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.

2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must
have prior approval from the Office of Education Innovation and Improvement unit of the Michigan Department of Education.

3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.

4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier | and Tier Il school that the LEA commits to serve consistent with the
final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and
measure progress on the leading indicators in section Il of the final requirements in order to monitor each Tier | and Tier |l school that it serves with school
improvement funds.

7.If the recipient implements a restart model in a Tier | or Tier Il school, it must include in its contract or agreement terms and provisions to hold the charter
operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section Il of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL Date

SIGNATURE OF LEA BOARD PRESIDENT Date
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4. ASSURANCES: An LEA must include the following assurances in its

application for a School Improvement Grant.

See the Assurances and Certifications section of the LEA Application for a complete
list of assurances. LEA leadership signatures, including superintendent or director
and board president, assure that the LEA will comply with all School Improvement
Grant final requirements.

5. WAIVERS: The MDE has requested all of the following waivers of

requirements applicable to the LEA’s School Improvement Grant. Please
indicate which of the waivers the LEA intends to implement.

The LEA must check each waiver that the LEA will implement. If the LEA does not
intend to implement the waiver with respect to each applicable school, the LEA must
indicate for which schools it will implement the waiver.

U Extending the period of availability of school improvement funds.

Note: If an SEA has requested and received a waiver
of the period of availability of school improvement
funds, that waiver automatically applies to all LEAs in
the State.

U “Starting over” in the school improvement timeline for Tier | and Tier Il Title I
participating schools implementing a turnaround or restart model.

U Implementing a school-wide program in a Tier | or Tier Il Title |
participating school that does not meet the 40 percent poverty eligibility
threshold.
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Baseline Data Requirements

Provide the most current data (below) for each school to be served with the School Improvement Grant.
These data elements will be collected annually for School Improvement Grant recipients.

Metric

School Data

Which intervention was selected (turnaround, restart, closure or Transformation
transformation)?

Number of minutes in the school year? 65,880

Student Data

Dropout rate 14%

Student attendance rate 89.6%

For high schools: Number and percentage of students completing
advanced coursework for each category below

Advanced Placement 2008-2009 — (6 English) 3
2009-2010 — (5 Calculus)
International Baccalaureate 0
Early college/college credit Mott Middle College-Mott CC 10
Genesee Early College (UM-Flint)
Dual enrollment 2008-2009 - 5 Seniors did not reach beyond
2009-2010-0
Number and percentage enrolled in college from most recent 75%

graduating class

Student Connection/School Climate

Number of disciplinary incidents 2874
Number of students involved in disciplinary incidents 792
Number of truant students 406

Teacher Data

Distribution of teachers by performance level on LEA’s teacher 24 teachers evaluated
evaluation system satisfactory performance
Teacher Attendance Rate 94%
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27



ATTACHMENT 111

SAMPLE SCHOOL APPLICATION
SCHOOL IMPROVEMENT GRANT - 1003(g)
FY 2010 - 2011

The LEA must provide evidence of a comprehensive needs assessment and
the thought process that it engaged in to formulate each school plan. The
following form serves as a guide in the thought process. Please submit this
form with the application.

School Name and code District Name and Code
Northern High School — 06199 School District City of Flint — 25010

Model for change to be implemented:

School Mailing Address:
G3284 Mackin Rd., Flint, Ml 48504

Contact for the School Improvement Grant:
Name: Janice Davis
Position: Principal

Contact’s Mailing Address: G3284 Mackin Road, Flint, Mi 48504
Telephone: (810) 760-1740
Fax: (810) 760-5009

Email address: jdavis@flintschools.org

Principal (Printed Name): Telephone:
(810) 760-1740
Janice Davis
Signature of Principal: Date:
X November 15, 2010

The School, through its authorized representatives, agrees to comply with all requirements applicable to the School
Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers
that the District/School receives through this application.
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SECTION 1: NEED

The school must provide evidence of need by focusing on improvement status;
reading and math achievement results, as measured by the MEAP, Mi-Access or the
MME; poverty level; and the school’'s ability to leverage the resources currently
available to the District. Refer to the school’s Comprehensive Needs Assessment
(CNA) School Data and Process Profile Summary report.

1. Explain how subgroups within the school are performing and possible areas to
target for improvement. (The following charts contain information available in the
school Data Profile and Analysis).

Northern High School’s gender subgroup scores declined significantly in reading, writing and math over the
three-year period from 2007-08 to 2009-10.

Thirty-six percent of males gained proficiency in Reading in 2007-08, but declined dramatically to a dismal
13% in 2009-10.
In 2007-08, 34% of females were proficient in Reading, while dropping sharply to 21% in 2009-2010.

Twenty-one percent of males gained proficiency in Mathematics in 2007-08, but declined substantially to
12% in 2008-09 (data unavailable for 2009-10)

In 2007-08, 10% of females were proficient in Mathematics, but increased marginally to 11% in 2008-09
(data unavailable for 2009-10)

Academic-Driven Data Analysis MME

Social

Year Reading Writing Total ELA Math Science Studies
2007-2008 | Males 36 11 23 21 29 50
Females 34 8 18 10 17 41

2008-2009 | Males 10 2 6 12 15 39
Females 35 14 21 11 15 46
2009-2010 | Males 13 2 5 12 34
Females 21 3 0 18 31

Note:

threshold.

There is no data for students with disabilities, because the subgroup falls under the <10% reporting

Only Black, Not of Hispanic Origin subgroup figures are represented in the data above, because all other
Races/Ethnicities fall below the <10% reporting threshold.
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Likewise, there is no data for Students with Disabilities, because they fall under the <10% reporting
threshold as well.

Non-academic data revealed a gradual increase from 78% to 80% in the Graduation Rate from 2007-08 to
2008-09, but then took a large drop back to 62% for 2009-10.

A significant positive trend is underway for the Dropout Rate, decreasing in each of the past 3 reporting
years from 21% to 16% to 14% in 2009-10.

Data for NHS indicated Mobility Rates of 2% entering (gains) and 14% leaving (losses) in 2008-09 for a Total
Mobility Rate of 16%; worsening with 3% gains and 20% losses in 2009-10 for a Total Mobility Rate of 23%.

[Data for 2007-08 unavailable]
Student Mobility Rates

MOBILITY RATE ENROLLMENT
YEAR Gains Losses Total Enrollment | Gains Losses | Total
2009-2010 3% 20% 23% 1277 41 257 298
2008-2009 2% 14% 16% 921 17 125 142

Graduation and Dropout Rates

GRADUATION
AND
DROPOUT RATE
YEAR Count | Graduation | Dropout

Rate Rate
2009-2010 231 62% 14%
2008-2009 178 80% 16%
2007-2008 189 78% 21%

Both African-American genders are targeted for improvement in Reading and Mathematics. Staff will
continue to closely monitor interventions that have promoted incremental reductions in the school’s

Dropout Rate. The high incidence of Mobility is a social and economic phenomenon.
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Sub Group Academic Data Analysis

Grade: 11 Percent of Sub-group meeting State Proficiency Standards
Reading Writing Total ELA
Group Yearl | Year2 | Year3 | Yearl | Year2 | Year3 | Yearl | Year2 | Year3
07-08 | 08-09 | 09-10 | 07-08 | 08-09 | 09-10 | 07-08 | 08-09 | 09-10
28 24 12 5 8 3 13 13 NA
Social Economic Status (SES)
Race/Ethnicity 34 24 15 9 8 2 19 15
Students with Disabilities <10 <10 <10 <10 <10 <10 <10 <10
Limited English Proficient (LEP) 0 0 0 0 0 0 0 0
Homeless NA | <10 <10 NA <10 <10 <10 <10
Neglected & Delinquent NA NA NA NA NA NA NA NA
Migrant 0 0 0 0 0 0 0 0
Gender
Male 36 10 13 24 2 2 23 6
Female 34 35 21 36 14 3 30 21
Aggregate Scores 35 25 17 9 9 2 20 19
State 60 43 52
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Sub Group Non-Academic Analysis

Year: 2009-2010

# # of # of # of Unduplicated
Group Students Absences Suspension Truancies # of Counts
=10 <10 In* Out Expulsions In* Out>
SES 285 218 | 67 68 | 146
Race/Ethnicity 1624 1211 | 413 | 382 | 700 406
Disabilities 226
LEP 8 8 0 5
Homeless 24 20 4 5 14
Migrant
Gender
Male 865 653 | 212 | 222 | 412
Female 759 558 | 201 | 160 | 288
Totals
Year: 2009-2010
Mobility
# of # of # of # promoted
Group Students Retentions Dropouts to next Entering Leaving
grade
2% 14%
SES 285 60 27 225
Race/Ethnicity 1624 294 - 1330
Disabilities
LEP 8 1 0 7
Homeless 24 I 17
Migrant I
Gender
Male 865 176 70 689
Female 759 118 52 641
Totals
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Enrollment and Graduation Data — All Students

Year: 2009-2010
# Students # Students in
# of enrolled in a course/grade Early HS # of # of # promoted
Grade | Students | Young 5’s acceleration graduation Retentions | Dropout to next
program grade
K
1
2
3
4
5
6
7
8
9 0 10
10 0 10
11 0 10
12 0 10 43 352 886

Number of Students enrolled in Extended Learning Opportunities

Year: 2009-2010

Number of | # Enrolled in | # Enrolled in # of # of Students in Number of
Students Advanced International Students in CTE/Vocational Students who have
in Building | Placement Baccalaureate Dual Classes approved/reviewed
by grade Classes Courses Enrollment EDP on file

6

7

8

9 3 0 0 451

10 3 0 0 277 319

11 3 0 0 277 202

12 3 0 0 277 160
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1. ldentify the resources provided to the school (in particular, other state and federal
funds) to support the implementation of the selected model.

The primary funding source for Northern High School is General Fund and Title II-A, and to a much lesser
degree, Title | and Section 31a. Limited support from GEAR UP and 21% Century augment revenue streams
enumerated in the School Resource Profile. The District obviously has a substantial enough budget to
support its proposed school reform model.

In the event Round 2 SIG funds are eventually awarded, they will not be used to supplant non-federal

funds/be used to replace existing services.

School Resource Profile

The following table lists the major grant related resources the State of
Michigan manages and that schools may have as a resource to support their
school improvement goals. As you develop your School Improvement Grant,
consider how these resources (if available to your school) can be used to support
allowable strategies/actions within the School Improvement Grant.

A full listing of all grants contained in No Child Left Behind (NCLB) is available at:
Wwww.mi.gov/schoolimprovement.

X General Funds XTitle 1 School XTitle 11 Part A [Title 111
Improvement [lTitle 11 Part D
asn
XTitle 1 Part A [ JUSAC -
Technology
XTitle 1

Schoolwide
XTitle 1 Part C

[]Title I Part D

LlTitle 1V Part A XSection 31 a [ | Head Start X Special
Education
LTitle V Parts A-C | [ ISection 32 e [ ] Even Start
[ ISection 41 [ ] Early Reading
First

Other: (Examples include: Smaller Learning Communities, Magnet Schools. A
complete listing of all grants that are a part of NCLB is available at
www.michigan.gov/schoolimprovement.
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SECTION 11: COMMITMENT

Evidence of strong commitment should be demonstrated through the District’s ability
and willingness to implement the selected turnaround model for rapid improvement in
student achievement and proposed use of scientific and evidence based research,
collaboration, and parental involvement.

Using information gathered using the MDE Comprehensive Needs Assessment - CNA,
provide the following information:

1. Describe the school staff’s support of the school improvement application and
their support of the proposed efforts to effect change in the school.

Please reference anecdotal information presented in B.1. and Section lll. for evidence of broad-based
school support for the Transformation Model, its interventions, activities and proposed outcomes.

Flint Community School’s SIP implementation plan inculcates the tenets of “Education’s 3Rs”:

e Rigor
e Relevance
e Relationship

As such, these three seemingly innocuous nouns often bantered about in educational forums are being
incorporated into all aspects of FCS’ school improvement design: at the planning level, throughout
professional development, during classroom instruction and community experiences through partner
involvement.

Under inspiring and proactive new leadership in the 2010-11 SY, Principal Janice Davis has declared that the
school improvement intervention model should additionally adopt the “3 Rs” as its credo; that “they” will
be seated in the front row of every classroom! Teachers themselves will be assessed how well they have
transitioned instructional practices from “just covering” academic lessons to more emphatically assisting
students in probing subject content deeply (Rigor). All students will be exposed to challenging, high quality
learning experiences; provided the necessary tools/supports that ensure academic success for a lifetime.
Higher levels of instruction and assessment (Goal 1: Teacher Effectiveness) equate to higher Student
Achievement (Goal 2). Teacher training in how to use inquiry/how to probe using substantive
conversations will also benefit the construction of knowledge. Students will be well prepared to
matriculate grade 12 able to problem solve, make inferences, understand relationships and think/reason.
Having high expectations and holding students to lofty standards of performance most certainly increases
Rigor.

Some examples to increase rigor undergoing examination and adoption might include training teachers to:

e Develop high caliber lessons/units
e Ask open-ended questions
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e Use differentiated instruction

e Provide relevant, useful feedback

Work collaboratively across disciplines on academic skills

Be more knowledgeable in content areas and skill development

Utilize inquiry/project-based learning

Teach at a higher level of Bloom’s Taxonomy

e Share lesson plans across departments to ensure the level of rigor is consistent/agreeable

e Analyze high school content expectations not being addressed or those repeatedly failed

e Adjust teaching styles to meet needs of students; include students in planning process

e Inclusion: support teachers walking around working with their students using their modified
lessons, while the classroom teacher is instructing/supporting students

e Work with building/District leadership to develop a zero tolerance attendance policy to avoid
necessity for repeated re-teaching

e Develop classroom mechanisms to ensure “integrity of time” (for quality instruction)

e Consistent Curriculum K-10 Project - Currently there is a K-9 ELA and K-10 math district-wide
curriculum which addresses consistent teaching and learning as well as mobility issues facing the
school district. Benchmarks and common end-of-semester assessments have also been developed
(algebra, with the common curriculum) during the 2010-11 SY. High school teachers are presently
writing curriculum and assessments for grades 10-12 ELA and grades 11-12 mathematics classes.
Covering HSCEs, the units of study include rigor, relevance, and relationship as part of the structure
of the lessons.

It must also be demonstrated to students how, what they are learning, is applicable in the real world
(purpose of work). To really connect with students, instructional methods must equate to their
understanding of reality. The purpose of work must be communicated effectively, e.g., why is
understanding the value of “pi” worth something to the student or where will | ever use Algebra?
(Relevance).

Building caring connections with parents/guardians, teachers and others in one’s community environment
contribute to learning and growth. Maslow’s Hierarchy of Needs proffers that a basic need after
physiological and safety is caring and belonging. Students seek peer/adult support, not someone to shame
or embarrass them. Students seek fairness and structure. They want the trust of teachers; students need
to build productive Relationships with teachers and among themselves.

Relationship-building takes many forms:

e Small group instruction for low-performing students

e Academic discourse/substantive conversation

e Group projects/cooperative learning

e “Roaming” staff person in classrooms to assist teachers with discipline issues

e Building a positive, results-oriented relationship with co-teachers

e Instituting an academic, social and behavioral student assessment that facilitates intra- and inter-
district mobility

e Inviting parents/guardians to the classroom; make home visits for discipline and academic reasons;
find something about which to complement both student and parent

e Building rapport/working relationship with counselors
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e Evening informational events for parents

This SIP is predicated to introducing, supporting and succeeding in institutionalizing the 3Rs.

Broad stakeholder consensus rallies around one unifying theme: What is incorporated into professional
development must translate into quality, state-of-the-art instructional lessons and delivery in the
classroom. Results, then, ultimately find their way into practice in the workplace. To this end, Genesee ISD
will be serving throughout the term of Transformation as chief external partner. Providing expertise for
GISD as Process Mentor is highly credentialed Dr. JoAnn Pastor. Dr. Rosalyn Whitehead is serving as
Leadership Coordinator.

Teaching is a critical complex task, while leadership is an art. The high school has experienced a series of
challenging leadership changes, numerous teacher retirements and countless transfers. Hence, the
Principal’s competence in leading the Transformation Model requires an even stronger desire to achieve
outstanding results and placing in motion the task-oriented actions required to achieve success. The SIP
team believes that school improvement is a total staff project...that change cannot be accomplished alone,
but instead is dependent upon the work of the group.

Early on, the School Improvement Team was convened by the Executive Director of Secondary Education to
discuss the school improvement reform in the context of SIG as a grant opportunity to effect substantive
and qualitative change. In May of this year, the Superintendent and Executive Director of Secondary
Education were invited to a staff meeting to clarify the vision, goals and expectations of the Board of
Education and executive leadership as these elements relate to personal accountability. Everyone shares in
improving student achievement as reflected in District expectations for personal accountability that
require:

Improving the quality of teaching and learning

Continuous growth of student achievement

Ensuring a warm, safe and disciplined environment for learning

Active engagement of parents and community in the educational process

e Leadership at all levels

e Accept gravity of situation and commit to viable solutions, whatever they may be

At this joint session, the SIP team revealed the disappointing achievement results based on compelling data
that affirmed “Most of our students have failed to meet proficiency levels for the past 3 years. Prepare for
school reform Transformation.”

Planning for results requires thinking about a deliberate change process. Engaging the entire staff
empowers ownership in raising rigor to improve teacher effectiveness and student achievement. School
Improvement Team analysis supports the need for an in-depth look at best practices for teachers and
learners. In order to accomplish major reforms, all staff needs to articulate the philosophical beliefs and
values of the school and entire District. This reflective thinking requires a new beginning, focusing on
efficacy, student performance and teacher effectiveness.

The newly hired principal has assumed the mantel for school reform by leading, guiding and facilitating the

almost revolutionary process of redesign that questions the traditional and rationalizes the new. Her
change processes are inclusive of the following stages:
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I. Entry (Building relationships with staff to define mutual expectations regarding delivery of the
school improvement plan and future stages in the process. Seeking multiple partners to help children
improve achievement)

II. Diagnosis (Analysis stage that requires inquisitive thought)

lll. Planning (Goals, objectives and strategies for implementation)

IV. Action (Through ongoing implementation of solutions/strategies)

V. Evaluation (An ongoing gathering of qualitative/quantitative data and archival data)

VI. Institutionalization (Building capacity to sustain the process/inclusive of ongoing collegiality and
collaboration)

Planning for results builds commitment and ownership for them.

2. Explain the school’s ability to support systemic change required by the model
selected.

High school staff is poised and ready to accept the Transformation Model as an intervention process. To
reiterate, the four foci of the District’s school improvement plan are i) Optimizing Professional Learning
Communities; ii) Effective use of data/analysis; iii) Maximizing parent involvement; iv) Expanding learning
opportunities. Systemic change implies the alignment between and among internal and external systems in
order to focus on learners and learning. Research supports that when the focus is on learning rather than
teaching, children improve academic performance and teacher effectiveness, i.e., Marzano, Putnam, Lanier.
Inclusion of the Data Support Team will significantly assist teachers, department chairs and building support
staff to focus on improving achievement. Para-professionals team teach in classrooms to support
instruction. These support positions serve to promote the well being of students and their academic/social
needs.

The Data Support Team will help teachers and department chairpersons gather data and analyze it to
design and implement a systemic data-driven process. This team will assess and design instructional
strategies, work with students and parents and meet with building staff. Content Area Data Specialists, a
Social Worker and the School Improvement Coordinator will spearhead the data-driven system necessary
to guide faculty, administrators and staff to modify methods, effect change and achieve credible results
using academic and behavioral (attendance, discipline referral) data period. [Please refer to the Data
Support Team chart which follows]

For high school mathematics, the District provides data analysis through TestWiz for MME/ACT and algebra
benchmark test results. Algebra benchmark tests are administered three times yearly to assist schools in
monitoring student progress on learning the high school content expectations. Teachers receive
professional development on data analysis and how best to use the data to make instructional decisions to
improve student achievement. Next year, TestWiz will also be used for geometry benchmarks.

District staff is provided an opportunity to evaluate all PD sessions. In turn, this information, along with
student achievement data is analyzed to improve District curriculum services provided to the high schools.
In one instance, a teacher suggestion that “teachers prefer sessions to be facilitated by peers whenever
possible” was acted upon and met with enthusiasm by peers. In response to continuous improvement, the
mathematics department chairs are involved in the planning of professional development, while the
delivery of sessions is often facilitated by exemplary, respected mathematics teachers.
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Building and Central Office staff gather data from benchmark tests, ACT/PLAN and Explorer, ELPA and MME
— upon which PD is delivered based on interpretation of the results. The District also critiques item analysis

to determine deficiencies/weaknesses in the program. Test scores are used to reflect whether a student

has achieved well enough to leave targeted programs, e.g., English Language Learner (ELL).

Other non-academic data is collected on suspensions, retentions, attendance and student achievement

leading to proactive programs conceived to abate and address root causes.

Data Support Team

Composition Responsibilities

Ultimate Outcomes

e School Improvement Coordinator e Develop physical space in high
school into “war room”
environment; furnish
appropriately to meet needs of
task and group

Convene Team Daily

e Design formative assessment tools

to yield benchmark data

e ELA/Social Studies Data Specialist for
School Improvement

e Mathematics/Science Data Specialist for (currently using only MME/ACT
School Improvement Explore & Plan to be instituted in
2010-11 SY)

e Design valid and reliable
benchmarks that are aligned with

e Social Worker for School Improvement Michigan Curriculum Content

Standards

e Behavioral Specialist e Test, gather, scan and organize
data

e Counselors e Involve FCS’ Research, Testing and

Evaluation director/staff and
content coordinators

e Conduct continuous progress
monitoring (daily, weekly,
monthly, by semester

e Meet with teacher to analyze
data

e Provide immediate feedback to
teachers, students and parents by
designing strategies to best meet
the needs of all students

e To assess and evaluate Sl teacher
effectiveness and student
academic achievement

e Report progress monthly to staff
and superintendent

e Address attendance & behavior
referrals

Improve
achievement
outcomes for
students in each
grade level
Assess students in
each core content
area quarterly
Increase
proficiency in
achieving core
curriculum
benchmark tests
Increase student’s
daily attendance
in each grade
Decrease the
number of
suspensions
Decrease the
number of
students retained
in any core
content area by
grade
Increase
graduation rates
Increase student
participation in
extra-curricular
activities and
college bound
programs
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3. Describe the school’s academic in reading and mathematics for the past three
years as determined by the state’s assessments (MEAP/ MME/Mi-Access).

Data reflects evidence of aggregate scores decreasing in all subjects. This fact reveals a serious downward

trend line and is further exacerbated by the dismal scores in all but one content area (Reading).

The chart clearly indicates that the majority of students failed to meet proficiency levels in all content areas

assessed.

Data for the Students with Disabilities subgroup did not meet the 10% threshold.

Reading Writing Total ELA

Yearl Year2 Year3 Yearl Year2 Year3 Yearl Year2 Year3
Group/Grade

07-08 08-09 09-10 07-08 08-09 09-10 07-08 08-09 09-10
Northern 35 25 17 9 9 2 20 19 NA

Math

Group/Grade Yearl Year2 Year3

07-08 08-09 09-10
Northern 14 11 3

4. Describe the commitment of the school to using data and scientifically based
research to guide tiered instruction for all students to learn.

High school staff intends to follow District expectations to utilize a data-driven system to inform teachers
about instruction. Continued perseverance by all staff will reflect positively on scientifically-based research,
i.e., Robert Marzano’s HYS. His book studies — Classroom Instruction That Works, What Works in Schools,
and School Leadership that Works -- should provide the genesis for dialogue and discourse to translate
research into action. Subsequently, teachers will be able to focus on benchmark assessments and adjust
teaching practices to improve teaching and learning.

TestWiz, an integral tool to help manage data, will enable teachers to further develop their skills to create
tests, scan and collect data at the building level. Accessibility to student data in the classroom will more
likely empower teachers to access data daily. As part of this systemic change, District technology support
will ensure suitable access to computers, the Internet and myriad of other technology-based learning
devices for staff and students. Teachers have expressed an eagerness to use online pod-casts for
professional development. Currently, a team of teachers work with Mi Champions, utilizing technology in
the classroom to share information with staff as a method of making appropriate decisions about student
learning.
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District staff also uses data and research in applying solutions to identified needs, i.e., a number of students
with poor reading skills. In 2010-11 SY, the District began assigning exiting g™ graders scoring a level 4 on
their MEAP test to Read 180 as one of their elective classes. This supplemental computer-based reading
program improves student comprehension skills.

Interventions selected and prescribed strategies implemented to address targeted needs will all be
research-based and approved by the primary External Provider.

5. Discuss how the school will provide time for collaboration and develop a schedule
that promotes collaboration.

Breaking Ranks Il: “Strategies for Leading High School Reform” and the State of Michigan’s “Cherry Report”
indicate the need to reclaim schools with effective principal leadership and teachers. Active and
continuous engagement will create professional learning communities around the discussion of improving
student performance. The need for significant change in student performance is tied to student
engagement and a more personalized academic/intellectual program. Culture, instruction and structure
are three highly interconnected components that constitute the crux of the District’s change processes.

Laying a foundation for improving every student’s performance in the school requires professional
development that provides basic strategies for staff to improve student academic achievement. Strategies
that will be deployed are:

e Creating a culture of collaborative leadership, professional learning
communities and the strategic use of data

e Establishing the essential learning a student is required to master in order to be graduated; adjust
the curriculum and teaching strategies to realize that goal

e Increasing the quantity and improving the quality of interactions between students, teachers and
other school staff

e Ensuring teachers use a variety of instructional strategies and assessments to accommodate
individual learning styles

e Implementing flexible scheduling that allows for effective teaching, learning and collaborative
lesson planning

Building leadership is proposing to extend time for collaboration in a variety of venues: before school, after
school, contractual professional development, staff meetings, Blackboard, podcasts and on-line
communication systems. Professional development will be needed to support school improvement
transformation model initiatives through the development of professional learning communities. In year 1,
scheduling options will vary, usually occurring after school. In years 2 and 3, options will include late starts.
Both options recognize the District’s waiver process. The intent of this schedule will promote collaboration,
such as a late start one day per week to allow for additional collaboration, thus creating a culture of
learning. This schedule is in the discussion stages between the principal and school improvement team.
The SI Team has discussed the need for changing roles and responsibilities. Current discussion includes the
department chairperson’s ability to collaborate with teachers more than once monthly in regard to making
informed decisions about student performance -- rather than mundane agenda items.
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Specific strategies addressing student/faculty relations could include:

e Consider a student advisory model where each teacher works with a small number of advisees who
meet briefly each day to discuss individual/collective concerns. The advisory teacher is the “go-to”
person who advocates for the student.

e  Maintain student council/listen to student voice. Students should voice what they consider
problems and the adults should act on that issue of greatest importance.

e Provide more academic choice for students in the classroom, e.g., different assessments, different
assignments based on interests

e Consider planning after school social/earning gatherings for teachers and students

e Seek assistance from teachers to increase after school clubs

e Encourage teachers and students to work on service projects together, e.g., homeless shelter,
nursing home, food bank)

e Conduct an awards program for the most improved student, group, classroom — but to recognize
the student who has worked very hard to improve socially or academically

e Introduce contests, teachers and students nominate best attendance, most improved

e |dentify students most in need of some assistance, develop a contract with him/her, plan with the
student to satisfactorily complete it and then follow up with the assistance of counselors, social
workers and teachers

e Establish school-wide rules, procedures and routines; enlist the help of some unlikely candidates to
plan this component.

e Paramount to establishing productive relationships without compromising student-teacher roles,
provide training to teachers on how to improve relationships without being buddies

6. Describe the school’s collaborative efforts, including the involvement of parents, the
community, and outside experts.

Currently, positive collaborative efforts/partnership agreements exist with parents, partnerships with Baker
College, Mott Community College, University of Michigan-Flint and Ann Arbor, Michigan State University,
Kettering University, Eastern Michigan University, Central Michigan University, Mott Children’s Health
Center, Department of Human Services, Genesee ISD, City of Flint Police, Catholic Charities, Word of Life
Christian Church, Young Life, Mentors Committed to Excellence, Food Bank of Eastern Michigan, Genesee
County Mental Health/Health Department/Prosecutor’s Office/Probate Court, NWHS Health Center, Family
Resource Centers and Project 26.

Other potential human resources to be involved in this project include Metro Housing Partnership, Office of
the Mayor, Flint urban League, C.S. Mott Foundation, The Flint Journal, FCS Liaison Officers, UTF Executive
Committee, FCS Board of Education, Student Body Leadership, Minority Caucus, SEIU, Title | Parents
Committee, FCS Student Councils, various Pan-Hellenic Organizations, Flint Cultural Center Leadership,

Flint Chapter NAACP and the Concerned Pastors of Flint. [refer to B.8.]

The community abounds with organizational resources to blend in-school and out-of-school experiences for
students. Focus on learners and learning is a responsibility of the entire community as well. Additional
statewide and Midwest regional partners will be sought especially at colleges, universities and technical
schools to work in conjunction with faculty and students to provide the widest array of post-secondary
planning experiences possible for high school students.
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School improvement discussions will continue to focus on communication with parents/guardians and the
community regarding the unacceptable status of too many inappropriate low achievers, inappropriate
behavior, disengaged and unmotivated students, and the urgency to focus on and utilize available
resources for every child. In too many instances, these conversations are non-existent (or not early enough
during academic planning years) with young people concerning future plans and proper preparation
thereof. Consequently, school personnel are required to step up and fill this void, too.

Newsletters and e-mail alerts have begun to communicate the systemic changes required, planned and
occurring in the high school. In August, parents of ot graders were required to attend school opening
orientations. Unfortunately, too many times parents are contacted for negative behavior as indicated by
high suspension data.

Since March of 2009, the State of Michigan identified the Genesee Intermediate School District to assist
Districts in collaborative efforts, using Sl funds. Genesee ISD has also provided support services to help the
principal and teachers improve student achievement. These services have included process monitoring,
leadership coaches, data analysis and on-going support.
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SECTION 111: PROPOSED ACTIVITIES

1. Describe the proposed activities that address the required US Department of
Education (USED) school intervention that the school will use as a focus for
its School Improvement Grant.

To achieve the SIP’s two project goals of i) significantly improving teacher effectiveness and ii) dramatically
increasing student performance, efforts will concentrate on utilizing a data-driven system to focus on the
four basic criteria of the Transformation Model by:

e Developing teacher and leader effectiveness (Professional Learning Communities)

e Implementing comprehensive instructional programs using student data (Effective Use of Data)
e Providing expanded learning time (Expanding Learning Opportunities)

e Creating community-oriented schools (Maximizing Parent Involvement)

District staff realizes that if current negative trend lines of the following outcomes do not abate, their
affects will continue to adversely impact both academic and non-academic student data in the District for
ensuing years, unless overt actions are taken to address:

e Improved student retention to reduce students dropping out

e Improved student achievement to increase credit accumulation

e Increased expanded learning opportunities

e Enhanced successful preparation for post-secondary educational pursuits

e Improved classroom effectiveness as measured by 3 perception surveys

e Increased parent/guardian participation in school priorities, academic learning and activities
e Improved health status of secondary school students

e Increased participation in, and support for building school improvement planning efforts

District leadership, staff and a sampling of external partners are in concurrence that delineating absolute
objectives in support of project goals -- serving as the means to accomplish outcomes — have now been
clarified and enumerated following the joint day-long, inquiry-based session on October 22 (as described
on page 7 of this document). In attendance and fully participating were teachers, union representatives
from the United Teachers Federation and Congress of School Administrators, building principals from
Northern and Northwestern High Schools and Central Office executive leadership, led by Superintendent
Thompson. Considering the complexity of Flint’s school improvement issues and associated
implementation challenges, the width and breadth of objectives have to this point been constrained in
direct proportion to the amount of perceived or actual financial support available. Superintendent
Thompson has affirmed that the District, i.e., she, “will do whatever it takes to implement dynamic
research-based, teacher-driven new ideas to reflect true Transformation. And best yet in numerous
instances, instituting change or reform measures will cost absolutely nothing other than reaching building
consensus on actually implementing staff ingenuity.”

A sampling of the 313 staff recommendations for addressing school reform in a dynamic sense are
proffered in response to 19 thought-provoking questions to inspire insightful thinking. A complete
summary of questions and responses are appended. The following topics provide a glimpse into the
qualitative and quantitative nature of the October 22 discussion with 19 NHS and 10 NWHS staff
representing diverse staff positions within the two high schools:
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e Infrastructure (building and classroom)

e Impacting Factors on Classroom Performance

Tutoring

Mobility

Parent/Guardian Issues

Extended Day Instruction

e Addressing Truancy and Suspensions

e Negative Influences on Teaching and Learning

e School Culture

e Teaching to Increase Rigor

e Data Uses

e Technology

e Health and Human Services Support

e Making Dramatic Teaching-Learning Change happen

e Result-Oriented Interventions

Unique Activities in Support of Transformation Model
Post-Secondary Experiences to Meet Paradigm Shift in the Workplace
Staff Responsibilities Outside of School

Exceptional School Improvement Initiatives External to the District

Several responses reflected potentially highly productive instructional methods and opportunities to
integrate electronic media devices, e.g., cellphone science and history apps, which were obviously student-
driven. In this regard, consensus was that teachers and administrators need to stop fighting technology
that turns kids on and start using it to their advantage as learning tools. Other electronic suggestions
included updated textbooks on Kindles and better integrated technology using CPS units with Promethean
Boards as vehicles to enhance instruction for students to become more competitive citizens in a challenging
global environment.

To save a potentially lost day of instruction, one solution to address multiple classroom/lesson plan
distractions requiring changes is to encourage modification of a lesson plan on the spot. Or, modify the
delivery of instruction to meet contemporary learning styles by engaging students in the teaching process
itself.

To build on inclusion, an opportunity exists for all students to assist in developing much needed
relationships. Building staff could promote a “Wall of Fame” concept on which academic and professional
achievements share parity by complementing athletic recognition/awards to reflect pride.

One innocuous and fairly low cost solution to chronic tardiness (with an athletic twist) contributing to
classroom disruption would be to install “countdown” LED clocks in the halls.

Extended day opportunities for students in need of mentoring might be more palatable by developing
incentives, both affordable and parallel to their priority systems, e.g., tickets to athletic games, prom tickets
et al.

Yet, other suggestions were reactions and proposed solutions to everyday circumstances that restrained or
constrained their ability to perform at a maximum level.
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The following interventions are being discussed among instructional staff, building leadership, union
representatives and Central Office administrators; will complement those proffered by the District’s
external model providers. Of particular significance to increase one of FCS’ four school reform foci
(increased learning opportunities) are:

» Offering a unique online classroom academic experience during the 2010-11 school year and again for
the summer of 2011 is central to implementation of SIP. It also directly supports USED’s mandate to
substantially increase learning time. In concert with Genesee ISD’s Department of Technology and Media
Services, instructional leadership staff and counselors will make available a comprehensive national venue
of approved online classes in core academic subjects specifically tailored to students’ needs. Genesee ISD’s
GenNET (technology) system (Genesee Network for Education Communications) is available at home, any
library or in all elementary, middle and high schools throughout Genesee County. Proximity to access in
geographically diverse Flint sites would be most conducive to all participants.

» G2G9 — a summer enrichment program for <>150 incoming at-risk freshman (staff consists of certified
teacher for mathematics and English instruction), augmented by character, education, peer-mediation,
gender-specific & extra-curricular activities; certified teachers, group leader and college student staff;
conducted at NHS (open to all entering at-risk ot graders)

» Other flexibility of scheduling/extended-hour opportunity: 0 or 7" hour/online learning will be utilized
for academic “catch up” of truant or suspended students; add a core subject/learning support teacher
during 7™ and 8" hour; utilize 0 or 6™ hour for students requiring special help.

» 4% day week: % day PD for teachers & % day for student deficit classroom (add hours to other school
days to make up the difference)

» Dedicated Title | reading intervention classrooms
» Saturday/summertime PD

Yet, other examples represent potential solutions to myriad of academic and non-academic topics, e.g.,
teaching methods/learning styles, expanded learning/PD opportunities, attendance/discipline, school
culture, seat time/scheduling, alternative teaching/learning modes, expanded career
investigation/exploration:

» In the summer of 2011, 100 students may be able to earn credit over a ten-week period by applying to
participate in a special academic experience. Six counselors will monitor and benchmark students’ work
and relationship with institutions of higher learning/service providers. During the current school year,
dialogue is occurring between GISD and Flint instructional/technology staff to ensure timely roll out of
online courses next semester/summer. [Currently in the investigatory stage]

P Algebra units of study have been designed to significantly help students increase their achievement. This
school year, additional teacher support in ELA and math will assist the school by modeling and co-teaching
lessons for the new units of study for ot grade ELA and 10" grade geometry to further support student
achievement.

» Potential opportunity for at-risk 9" graders: framework and activities are being developed to address
issues of high school size, complexity/culture, as well as student-teacher concerns. [The District is
emphasizing the significance of the initiative by funding one position per high school with general fund
monies]
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» School social worker able to meet with students & parents to work out “challenges” and propose
solutions

» In-house credit recovery is offered at Mott Adult High School in the evenings/during summer school &
via online using the EPIC Learning System.

» Adjust school day to have 7" & 8" hours to meet student learning styles
» Emphasize relationship-building

» Mail homework assignments, utilize Blackboard (allowing students to work on their to catch up on
credits), Homework Hotline; mathematics and science books online

» Parent-Teacher Web for two-way communication to address issues of mutual concern, e.g., discipline,
academics, health, social

» Block scheduling, split scheduling (8-12, 1-5 and 4-7) and Saturday options

» Extended time for computer labs to be open after school and weekends for use by students, parents and
teachers

Other SIP design options being pursued for increasing learning time include:

e Summer Transition — a planned articulation program where incoming students visit with seniors
regarding school experiences, visit classrooms and speak with teachers.

e Freshman Academy —a 2011 summer experience (four day/3-hour sessions in a.m. & p.m. and fun
exercises on Friday)

e Intensive reading and mathematics program that uses no textbooks, but allows students to use the
two subjects in real life situations

e Extended day (O, 7" & 8™ hours), Saturday morning and summer 1:1 or group mentoring by
individual (highly qualified) teachers, department-based, or designated days for core tutoring by
content area

e Structure school day to have more students in the building, time-extended (with incentives)

e Early morning/late class start, Saturday PD

e Field trips to the Great Lakes, Tall Ships, Sleeping Bear Dunes, COSI, Detroit Science Center,
historical sites,

e College visits to view academic and social interaction issues

e EDP exposure field trips to next generation work places, augmented by economic data guru
reflecting employment trends and job outlook

e After school clubs, e.g., foreign language, future nurses, poetry

District Cabinet level Executive Directors initially conducted classroom walkthroughs (CWTs) to implement
one of Marzano’s Nine Essential Strategies to enhance teaching methods and to improve the learning
environment for all students. Subsequently, Principal, Leadership Coaches and teachers assumed this
responsibility in phase two. For building principals, CWT Professional Development serves to develop their
leadership skills. The ease of using a handheld device upon which to record Marzano identified goals and
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downloading data on a computer to be printed serves as a tremendous classroom tool for teachers and
administrators. Genesee ISD holds the license for the walk-through software (iObservation) that is used by
building staff for high priority work.

Additional support for students struggling academically:

e Title | supports stipends for teacher to provide 1:1 tutoring along with after hours transportation

e Title I-funded Behavioral Specialist and Counselor are in each high school building to address issues
impacting the learning process: attendance, behavior and instructional comprehension.

e  “Push-in” supplemental instructional programs

e After-school tutoring for extended day learning opportunities

e NHS offers intervention support in ELA and math

Positive Behavioral Support (SBR) is utilized to defuse incidents/reduce suspensions, instill positive
motivation, create a positive building/learning environment, impart expectations (classroom, lunchroom; in
the workplace, out in society).

Cabin Time (“advisor-advisee”) is a structured setting with working teams (teacher and counselor) which
utilizes positive behavioral support to engage students in addressing issues of social interaction, leadership,
positive relationships, changing the culture, making appropriate school day/lifetime defining decisions (stay
in school, do the right thing), request for “help”.

Sustained Silent Reading (SSR) constitutes a short, building-wide creative period of time (20 minutes)
whereby adults and students read a book of their liking.

Increased learning time will also enable teachers to partner with the community to provide enriched
experiences that prepare students to become productive citizens in our global society. Principal
expectations for theme-based learning across the curriculum aligns student achievement data with
students’ Educational Development Plans. Students with aptitudes in science and mathematics will be
placed at one of several community health organizations, i.e., Hurley Medical Center, McLaren Regional
Medical Center and Genesys Regional Medical Center (science). The North End Soup Kitchen (social
studies) is representative of a service organization where students would acquire knowledge of
organizations serving the community. Other examples of increased learning time tied to academic content
areas are:

e Flint River water project (Science)

e Genomics Project (Community-Based Genetics/DNA)

e Letters to Soldiers (English)

e Volunteers to Food Bank of Eastern Michigan (Social Studies)
e Habitat for Humanity volunteers (Math/measurement skills)

Before learning can occur, the FCS staff is required far too many times to assume the role of parents and
family. This necessitates addressing the physical and emotional needs of many students, e.g., meals,
clothes, shoes, social, health, intervention with the courts. Staff training is ongoing and a prerequisite to
lay the groundwork for a successful academic program. Access to urban community assets/partners is vital
to the mission of educating students.
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The phenomenon of fewer traditional homes headed by both or at least one biological parent predisposes
the fact that another parenting obligation transfers to the classroom...that of instilling interest, providing
exploration/opportunity and direction for a student’s post-secondary education, training or direct
movement into a very different and challenging workplace. And for the majority of classroom teachers, this
facet of teaching is not something in which they were trained or feel comfortable in doing. In fact, it is
highly problematic and not one too many instructors view as being in “their domain”. For the teacher,
Advanced Placement and Dual Enrollment are passive mechanisms to a greater goal...and are certainly not
alternatives for the majority of students. Currently, the ACT Plan & Explorer, Work Readiness (WorkKeys)
and ACT/SAT prep are utilized in the high school to address the day after graduation. However, through PD
and the EDP sequence/process, FCS staff will be motivated and moved from mere compliance to activism
and engagement.

As reported on the Number of Students Enrolled in Extended Learning Opportunities for 2009-10, the 9-12
grade data reveals that the clear majority of students are so engaged. This success occurred as the direct
result of a concerted effort by staff to expose all students in career exploration, preparation and pursuit of
viable post-secondary options, including rewarding employment upon graduation. To execute
discretionary/required interventions, instructional time, student/PD activities and tutoring, more time will
be negotiated (added to normal work day) for existing staff, rather than adding additional staff.

Expectations that are over-arching elements of the District’s school reform design will support:

e Ongoing professional growth and development

e Constant growth in student achievement

e Improvement in the quality of teaching and learning

e Assurance of a safe/disciplined environment conducive to learning

e Active engagement of parents and community in the educational process.

2. Explain how the school will use data to inform instruction, guide decision-
making, and design professional development related to the proposed
activities.

i. Discuss how the school will use data to develop and refine its
improvement plan and goals based on subgroups in need.

Dialogue and design is about all students. Subgroup analysis constitutes rationale for determining
deficiencies or poor performance, upon which targets are based or funding is generated. Analysis of almost
exponential amounts of data, e.g., content, benchmark, attendance, MME/Mi-Access, ACT, emphatically
reinforces the need for high school staff to implement a dramatic correction to traditional instruction and
embrace the new school reform design. The new mantra around high school is:

e Collect data

e Analyze data

Plan, using data to inform
Implement instructional strategies
Assess progress

Begin the process all over
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The SIP team concurs that it is essential for the entire staff to their reexamine beliefs, values, mission and
vision in order to achieve transformation for all students. Academic rigor in the classroom, relationships
with students/amongst teachers and relevancy are collective, challenging factors in the total school reform
effort. Data consistently reinforces the need to raise rigor school-wide and continue focusing on reading
and mathematics as the bases for improving overall student performance.

Under Genesee ISD’s umbrella of services as FCS’ external provider, building and Cabinet-level
administrators will utilize the Comprehensive Needs Assessment to affirm the most appropriate
intervention system. Ongoing data analysis, trial strategies and activities will guide professional
development.

The focus for year one is continuation of job-embedded professional development in the areas of
leadership, culture and instruction. The underlying notion for designing decision-making in the classroom is
to have all teachers involved in the frequent assessment of student data using formative instruments. To
inform instruction, staff will adhere to the Transformation Model as a continuous improvement model.

School improvement alignment with the District’s Title | and Title Il funding provides a portion of
professional development monies. If successful in the Round 2 SIG competition, teacher effectiveness and
improved student achievement would be considerably enhanced with the infusion of grant support.

Annually, a comprehensive “menu” of activities are embedded with professional development in the
following areas:

Culture:

e Examination of the school through efficacy, beliefs, values, traditions and norms (based on staff,
student and parent perception surveys)

e Analysis of mobility patterns, student data retentions, suspensions, expulsions,
graduation and dropout rates

e Plan for positive behavior support based on school data restorative practices

e Assessment of school climate

e Communicate with students to learn about the whole child

e Educate and embrace parents in the reform effort

Leadership:

e Examines scientifically-based research on successful instructional models, i.e., Marzano)
e Maintains leadership coach to work with principal

e Encourage staff to utilize data-driven analysis to improve student achievement

e Guides school reform implementation.

e Develop and encourage best practices in teaching and learning.

Instruction:
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e Maintain instructional focus on Marzano’s High Yield Strategies

e Provide instructional tools, e.g., Read 180, EPIC Learning System and ACT assessments to assist
students in improve performance

e Gather data, analyze data and use it to inform instruction

e |Institute the “how, what, where and when” calendar action plan and road map for Years 1, 2, 3 and
beyond -- driven by assessment data

e Identify interventions and plan for all subgroups to improve achievement

Continue classroom walkthroughs

Explore and act upon flexible options to significantly enhance learning

Continue analysis of student work

Disaggregate student data to determine deficient areas in need of intervention (for students) and

the need to change ineffective teaching practices.

The Professional Learning Community (PLC) concept allows for all instructional staff to create a sense of
efficacy, build relationships and enhance academic rigor as they focus on learners and learning. The PLC
provides for the richness of sustainability of a school committed to its youth.

In least restrictive environments and ELL, professional development needs to adapt its teaching methods to
accommodate different learning styles of their students. At staff and Data Support Team meetings,
teachers will necessarily have to add to their instructional (strategies) repertoire by sharing it and other
ideas to improve teaching district-wide. Both general and special education teachers will learn to review
and reflect on lessons to provide quality feedback to their students. Special education para-professionals
team teach along-side of classroom teachers.

The school will organize for results around the use of data to inform instruction, guide decision-making and
design professional development units.

Considering the analysis of subgroup data, District personnel realize the extreme sense of urgency in
incorporating new interventions, lesson plans and activities to aggressively address subgroup deficits. The
recently-appointed Principal at Northern has had weekly dialog with the Executive Director of Secondary
Education. In concert with our external model providers, the principal is working with department chairs,
the building school improvement chair and school improvement team to implement change and monitor its
progress. Principal Davis is a passionate supporter of the Transformation Model and its ambitious design.

Based on subgroup needs, additional means to support data in developing and refining the SIP are:

e Lessons will be differentiated

e Teachers will provide timely specific feedback for improvement

e Teachers will identify in-class peer tutors and employ small group strategies to problem solve.

e Students will receive extended-day tutoring

e Students will receive services of academic support staff

e Counselors will meet with students, review their academic progress and make recommendations
for improvement (parents are invited to this meeting)

e Administrators will support teachers and facilitate their needs in identifying at-risk students
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Describe how the school will collect, analyze and share data with internal and
external stakeholders. Include how the school will ensure that all
administrators and teachers are able to access and monitor each student’s
progress and analyze the results.

The District will collect data through TestWiz, formative assessments, teacher assessments, non-academic
analysis, annual student/parent/staff surveys, ACT/PLAN & Explore, Work Readiness (WorkKeys) and a
diagnostic look at the beginning of the school year. An End of Course Grades survey is in process and will
be functional later this SY; an End of Course Exams is in development and will be operational during the
2011-12 SY.

External communication mechanisms to share data include the FCS website, Newsletters, print and live
media; internal vehicles include weekly Cabinet meetings, building staff and school improvement/PD team
meetings. The Parent-Teacher Web is an active two-way communicator as are phone call updates from
numerous teachers, which augment traditional progress reports and report cards. Data from the Staff and
Parent Surveys reflects a significant disconnect between teachers’ perception of parents (which is high) and
parents’ perception of teachers (which is low). Such a divergent opinion reflects a problem in
communications, which is one area that will be targeted and scrutinized closely in 2011.

Final consultation with UTF regarding Principal and Teacher evaluation instruments are currently in final
negotiations. [Copies of the two instruments are appended]

Describe how the school plans to adjust instruction based on progress
monitoring and data results collected. Describe and name any local or
national assessments used to measure student progress at each grade level.

Data collection and analysis will serve as the foundation for the Data Specialist Team’s work. The Team will
also prioritize students not performing well via continuous progress monitoring using formative
assessment. The District’s Data Specialist will monitor assessments/provide feedback to teachers, students
and administrators, leading to the design and development of robust strategies to best meet the needs of
all students.

The MME is the primary assessment tool used by FCS to screen students and monitor progress. Other than
teacher tests, the MME/ACT, ACT PLAN/ Explore will be given this year to gth_1t graders as benchmark
assessments to determine student needs, monitor academic improvements and as a predictor of future
progress and success. Teachers are instrumental in monitoring student progress via formative assessments.
The Data Support Team will work with FCS’ Director of Research, Testing and Evaluation to design valid and
reliable benchmark assessments aligned with Michigan Content Standards. Administered in the classroom,
C252 (Coordinated Comprehensive Student Survey) is an after-school initiative that gages at-risk behavior,
feelings of safety/security and reflects on peer-adult relationships (grades 4-12)
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Some specific actions which building staff can take are:

e Examination of student beliefs to understand youthful visions of the future

e Observation by administrators of teaching to improve methods and delivery

e New forms of classroom observation, feedback and walk-throughs

e Developing PD in key areas, i.e., academic vocabulary, differentiated instruction, professional
learning communities

e Frequent monitoring of processes upon which to make prompt changes

e Guidance for teachers by department heads to ensure review of subject area data, adjustments
identifying standards, skills and content needing to be taught

e Meeting as departments to discuss and monitor student progress and next steps

e Developing classroom plans to minimize failure

iv. Discuss how the school has a clearly defined procedure in place for writing a
professional development plan that aligns to the National Staff Development
Council (NSDC) Standards for Staff Development
(http://www.nsdc.org/standards/index.cfm) that focuses on context
standards, process standards and content standards. If the school or LEA
does not have a professional development plan in place, describe the process
and timeline for completing a professional development plan.

Please refer to the appended Professional Development Schedule.

As delineated throughout this document, the high school SIP Leadership Team in conjunction with building
leadership has developed an agile Professional Development Plan that is resilient and adaptable to
changing conditions and mandates. The Plan is predicated on established facts and practices that
corroborate FCS goals which were developed and agreed upon by building leadership teams.

The integral components of this plan are driven solely by student data. Adhering to the National Standards
for Staff Development, a professional development matrix for each content area will allow the schools to
determine student deficits. This template will guide professional development through context, process
and content standards that will drive the learning of all students.

Templates created by District staff and GISD’s Process Mentoring Facilitator are in use to guide Principal
Davis and the School Improvement Team concentrate on 2010-2011, and focus ahead to the revised
Timeline for 2011-12.

3. List the individuals and job titles of the central office and school personnel
who will oversee the school receiving School Improvement Grant — Section
1003(g) funds. Include the percentage of time dedicated to oversight of the
school.

The Transformation Model of school reform in Flint will proceed under the vision and direct

tutelage of Superintendent Linda Thompson and Executive Director of Secondary Education,
Cheryl Tate.
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Central Office Personnel

Mrs. Linda Thompson, Superintendent — 0.1 FTE

Mrs. Cheryl Tate, Executive Director — Secondary Education, 1.0 FTE

Mr. Eugene Rutledge, Executive Director — Curriculum & Instruction, 0.2 FTE
Dr. Len Bianchi, Director — Research, Testing & Evaluation, 0.2 FTE

Vacant (new position), School Improvement Coordinator, 1.0 FTE

Building Level Personnel

Janice Dauvis, Principal, 1.0 FTE

Monica Sebastian-Kadie, School Improvement Chair, 0.4 FTE

Naomi Gray, Behavioral Specialist, 0.4 FTE

Pamela Miller, Parent Facilitator, 0.4 FTE

Cynthia Bell, Professional Development Chair, 0.4 FTE

Vacant (new position), ELA/Social Studies Data Specialist for SI, 1.0 FTE
Vacant (new position), Mathematics/Science Data Specialist, 1.0 FTE
Vacant (new position) Social Worker for Sl, 1.0 FTE

Please refer to Job Descriptions (see appended documents).

4. Explain specific school improvement technical assistance and evaluation
responsibilities needed. Include personnel responsible for coordinating such
services.

As FCS has undergone an extended period of downsizing, it has become crucial to build an administrative
infrastructure to support a student data-driven model for systemic change. Technical assistance for school
improvement will be the responsibility of i) Executive Director of Research, Testing and Evaluation, ii)
Executive Director of Secondary Education, iii) School Improvement Chair, iv) Executive Director of
Curriculum and Instruction and v) Principal of Northern High School. Genesee ISD coordinators will provide
additional technical assistance to ensure that a sufficient and reliable system for school reform is
maintained.
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The Superintendent and her Cabinet will address whatever issues arise during school improvement
implementation. The Executive Directors of Curriculum and Instruction/ Secondary Education will provide
assistance to building personnel in the areas of PD planning, monitoring, modification and reporting.

Needs at the building level include the Data Support Team staff: School Improvement Coordinator,
ELA/Social Studies, Mathematics/Science and Social Worker. The requested assistance needed is defined in
item 9. Budget.

Genesee ISD project personnel will assume responsibility for addressing the propriety and success of
interventions, provide ongoing technical assistance in its roll out and make available the Process Mentor to
ensure that Flint’s SIP is properly executed.
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ATTACHMENT VI

Policies and Practices Change Analysis to Implement the S1G Final
Requirements

Depending on the intervention model selected by the LEA, some policy and practice
changes may need to be implemented. Please indicate below which are already in
place, which are under consideration, and which are not needed.

Northern
Polices/ Practices In Place Under Not
Consideration Needed
o Leadership councils X
Composition
e Principal X
Authority/responsibility
e Duties — teacher X
e Duties - principal X
e Tenure X
o Flexibility regarding X
professional
development activities
X
e Flexibility regarding our
school schedule (day
and year)
e Waivers from District X
policies to try new
approaches
e Flexibility regarding
staffing decisions X
¢ Flexibility on school X
funding
Job-Embedded
Professional Development
Topic requirements (e.g.,
every teacher must have 2 X
paid days on child
development every 5 years)
Content
* Schedule X
* Length X
* Financing X
= Instructors X
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« Evaluation X

= Mentoring X

Budgeting

School funding allocations to
major spending categories

= School staff input on X
allocation

= Approval of allocation X

= Change of allocation
midyear X

Major contracts for goods and
services

= Approval process X
streamlined

« Restrictions (e.g., amounts,

vendors) X
= Legal clarifications X
= Process X
= Stipulations (e.g., targeted

VS. unrestricted spending) X
* Timeline X
= Points of contact X
Auditing of school financial

practices Process X
« Consequences X

*Modified from Making Good Choices — A Guide for Schools and Districts, NCREL, c2002, 1998

See additional attached file (required

signatures and supporting appendices)
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Required
Signature Documents




SIG GRANT-LEA Application
APPLICATION COVER SHEET

SCHOOL IMPROVEMENT GRANTS (SIG)

Legal Name of Applicant: Applicant’s Mailing Address:

School District City of Flint 923 E. Kearsley Street
Northern High School
Flint, M1 48503

LEA Contact for the School Improvement Grant
Name: Linda C. Thompson
Position and Office: Superintendent .
9ﬁice of the Superintendent
Contact’s Mailing Address: 923 E. Kearsley Street — Flint, M| 48503
Telephone: {810) 760-1249
Fax: {810) 760-7450

Email address: Ithompson@flintschools.org

LEA School Superintendent/Director (Printed Name): Telephone:
Linda C. Thompson {810) 760-1249
Signature of the LEA School Superintendent/Director: Date:

X 5,4% 5[ A (/’z U&ngﬂww

November 15, 2010

LEA School LEA Board President (Printed Name): Telephone:
Harold Woodson (810) 760-7491
Signature of the LEA Board President: Date:

X //Ava&(? 21/62’&1»/\

November 15, 2010

The LEA, through its authorized representative, agrees to comply with all requirements applicable to the School

Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers that

the State receives through this application.




ATTACHMENT III
SAMPLE SCHOOL APPLICATION
SCHOOL IMPROVEMENT GRANT — 1003(g)

FY 2010-2011

The LEA must provide evidence of a comprehensive needs assessment and
the thought process that it engaged in to formulate each school plan. The
following form serves as a guide in the thought process. Please submit this
form with the application.

School Name and code ' District Name and Code
Northern High School — 06199 School District City of Flint — 25010

Model for change to be implemented:

School Mailing Address:
G3284 Mackin Rd., Flint, Ml 48504

Contact for the School Improvement Grant:
Name: Janice Davis
Position: Principal

Contact’s Mailing Address: G3284 Mackin Road, Flint, Mi 48504
Telephone: {810) 760-1740

Fax: (810)760-5009

Email address: jdavis@flintschools.org

Principal (Printed Name): Telephone:
e (810) 760-1740
Janice Davis /-)
Sig of Principal: ' Date:
) <
A November 15, 2010

(N
Th Sczz)ol, through its authorized representatives, agrees to comply with all requirements applicable to the School
Improvement Grants program, including the assurances contained herein and the conditions that apply to any waivers
thatthe District/School receives through this application.
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ASSURANCES AND CERTIFICATIONS
STATE PROGRAMS

o INSTRUCTIONS: Please review the assurances and certification statements that are listed below. Sign and return this
page with the completed application.

CERTIFICATION REGARDING LOBBYING FOR GRANTS AND COOPERATIVE AGREEMENTS

No federal, appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person for influencing or attempting to influence an
officer or employee of a federal agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making of any federal grant, the entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any federal grant or cooperative agreement. If any funds other than federal appropriated funds have been paid or will be paid to any person
for influencing or attempting to influence an officer or employee of any agency, a Member Of Congress, an officer or employee of Congress, or an employee
of a Member of Congress in connection with this federal grant or cooperative agreement, the undersigned shall complete and submit Standard Form —
LL*Disclosure Form to Report Lobbying*, in accordance with its instructions. The undersigned shall require that the language of this certification be included
in the awards documents for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and subcontracts) and that
all subrecipients shall certify and disclose accordingly.

CERTIFICATION REGARDING DEBARMENT, SUSPENSION, INELIGIBILITY, AND VOLUNTARY EXCLUSION - LOWER TIER COVERED
TRANSACTIONS

The prospective lower tier participant certifies, by submission of this proposal, that neither it nor its principals are presently debarred, suspended, proposed
for debarment, declared ineligible, or voluntarily excluded from participating in this transaction by any Federal department or agency. Where the prospective
lower tier participant is unable to certify to any of the statements in this certification, such prospective participant shall attach an explanation to this proposal.

ASSURANCE WITH SECTION 511 OF THE U.S. DEPARTMENT OF EDUCATION APROPRIATION ACT OF 1990

When issuing statements, press releases, requests for proposals, solicitations, and other documents describing this project, the recipient shall state clearly:
1) the dollar amount of federal funds for the project, 2) the percentage of the total cost of the project that will be financed with federal funds, and 3) the
percentage and dollar amount of the total cost of the project that will be financed by nongovernmental sources.

ASSURANCE CONCERNING MATERIALS DEVELOPED WITH FUNDS AWARDED UNDER THIS GRANT
The grantee assures that the following statement will be included on any publication or project materials developed with funds awarded under this program,
including reports, films, brochures, and flyers: “These materials were developed under a grant awarded by the Michigan Department of Education.”

CERTIFICATION REGARDING NONDISCRIMINATION UNDER FEDERALLY AND STATE ASSISTED PROGRAMS

The applicant hereby agrees that it will comply with all federal and Michigan laws and regulations prohibiting discrimination and, in accordance therewith, no
person, on the basis of race, color, religion, national origin or ancestry, age, sex, marital status or handicap, shall be discriminated against, excluded from
participation in, denied the benefits of, or otherwise be subjected to discrimination in any program or

activity for which it is responsible or for which it receives financial assistance from the U.S. Department of Education or the Michigan Department of
Education.

CERTIFICATION REGARDING BOY SCOUTS OF AMERICA EQUAL ACCESS ACT, 20 U.S.C.

7905, 34 CFR PART 108.

A State or subgrantee that is a covered entity as.defined in Sec. 108.3 of this title shall comply with the nondiscrimination requirements of the Boy Scouts of
America Equal Access Act, 20 U.S.C.

7905, 34 CFR part 108.

PARTICIPATION OF NONPUBLIC SCHOOLS
The applicant assures that private nonprofit schools have been invited to participate in planning and implementing the activities of this application.

ASSURANCE REGARDING ACCESS TO RECORDS AND FINANCIAL STATEMENTS

The applicant hereby assures that it will provide the pass-through entity, i.e., the Michigan Department of Education, and auditors with access to the records
and financial statements as necessary for the pass-through entity to comply with Section 400 (d) (4) of the U.S. Department of Education Compliance
Supplement for A-133.

ASSURANCE REGARDING COMPLIANCE WITH GRANT PROGRAM REQUIREMENTS

The grantee agrees to comply with all applicable requirements of all State statutes, Federal laws, executive orders, regulations, policies and award .
conditions governing this program. The grantee understands and agrees that if it materially fails to comply with the terms and conditions of the grant award,
the Michigan Department of Education may withhold funds otherwise due to the grantee from this grant program, any other federal grant programs or the
State School Aid Act of 1979 as amended, until the grantee comes into compliance or the matter has been adjudicated and the amount disallowed has been
recaptured (forfeited). The Department may withhold up to 100% of any payment based on a monitoring finding, audit finding or pending final report.

CERTIFICATION REGARDING TITLE Il OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, STATE AND LOCAL GOVERNMENT
SERVICES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title Il of the ADA covers programs,
activities, and services of public entities. Title Il requires that, “No qualified individual with a disability shall, by reason of such disability be excluded from
participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by such entity.” In
accordance with Title Il ADA provisions, the applicant has conducted a review of its employment and program/service delivery processes and has developed
solutions to correcting barriers identified in the review.

CERTIFICATION REGARDING TITLE Il OF THE AMERICANS WITH DISABILITIES ACT (A.D.A.), P.L. 101-336, PUBLIC ACCOMMODATIONS AND
COMMERCIAL FACILITIES

The Americans with Disabilities Act (ADA) provides comprehensive civil rights protections for individuals with disabilities. Title Ill of the ADA covers public
accommodations (private entities that affect commerce, such as museums, libraries, private schools and day care centers) and only addresses existing
facilities and readily achievable barrier removal. In accordance with Title HlI provisions, the applicant has taken the necessary action to ensure that
individuals with a disability are provided full and equal access to the goods, services, facilities, privileges, advantages, or accommodations offered by the
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applicant. In addition, a Title Ill entity, upon receiving a grant from the Michigan Department of Education, is required to meet the higher standards (i.e.,
program accessibility standards) as set forth in Title lil of the ADA for the program
or service for which they receive a grant.

CERTIFICATION REGARDING GUN-FREE SCHOOLS - Federal Programs (Section 4141, Part A, Title IV, NCLB)

The applicant assures that it has in effect a policy requiring the expulsion from school for a period of not less than one year of any student who is determined
to have brought a weapon to school under the jurisdiction of the agency except such policy may allow the chief administering officer of the agency to modify
such expulsion requirements for student on a case-by-case basis. (The term “weapon” means a firearm as such term is defined in Section 92" of Title 18,
United States Code.)

The District has adopted, oris in the process of adopting, a policy requiring referral to the criminal or juvenile justice system of any student who brings a
firearm or weapon to a school served by the agency.

AUDIT REQUIREMENTS
All grant recipients who spend $500,000 or more in federal funds from one or more sources are required to have an audit performed in compliance with the
Single Audit Act (effective July 1, 2003).

Further, the applicant hereby assures that it will direct its auditors to provide the Michigan Department of Education access to their audit work papers to upon
the request of the Michigan Department of Education.

IN ADDITION:
This project/program will not supplant nor duplicate an existing Schoof Improvement Plan.

SPECIFIC PROGRAM ASSURANCES

The following provisions are understood by the recipients of the grants should it be awarded:

1. Grant award is approved and is not assignable to a third party without specific approval.

2. Funds shall be expended in conformity with the budget. Line item changes and other deviations from the budget as attached to this grant agreement must
have prior approval from the Office of Education Innovation and Improvement unit of the Michigan Department of Education.

3. The Michigan Department of Education is not liable for any costs incurred by the grantee prior to the issuance of the grant award.

4. Payments made under the provision of this grant are subject to audit by the grantor.

5. This grant is to be used to implement fully and effectively an intervention in each Tier | and Tier Il school that the LEA commits to serve consistent with the
final requirements.

6. The recipient must establish annual goals for student achievement on the State’s assessments in both reading/language arts and mathematics and
measure progress on the leading indicators in section 1l of the final requirements in order to monitor each Tier | and Tier Il school that it serves with school
improvement funds.

7.If the recipient implements a restart model in a Tier | or Tier Il school, it must include in its contract or agreement terms and provisions to hold the charter
operator, charter management organization, or education management organization accountable for complying with the final requirements.

8. The recipient must report to the SEA the school-level data required under section Ill of the final requirements.

SIGNATURE OF SUPERINTENDENT OR AUTHORIZED OFFICIAL Date

t/;//ﬂr/m 2. Wm/wm ‘ | /L= 1510

SIGZATURE OF LEA BOARD PRESIDENT Date

: Wt /L0
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268
FOR ACTION

Flint Board of Education
Regular Meeting, November 3, 2010
Volume 127

NORTHWESTERN HIGH SCHOOL AND NORTHERN HIGH SCHOOL -
SCHOOL IMPROVEMENT REFORM AUTHORIZATION

Recognizing the need for academic change and continuous improvement for
students, teachers and principals’ leadership growth and development, the Flint
Board of Education authorizes the implementation of the School Improvement
Transformation Model for Northern High School and Northwestern High School.
The federal and state legislative mandates encompass required interventions and
strategies in the following areas:

1. Develop and increases school leader/teacher effectiveness;

2. Implement comprehensive instructional reform strategies using student
achievement data;

3. Utilizes rigorous, transparent and equitable evaluation systems for
teachers and principals;

4. Provide extended learning time and creates community-oriented
schools;

5. Provides ongoing, high quality job-embedded professional
development for staff.

Identified on the State’s persistently lowest performing list of schools, Northern
High School and Northwestern High School are required to submit reform design
applications that satisfy the Race to the Top, School Improvement Reform
legislation. The schools have created a framework for continuous improvement.
Their road map inculcates the basic tenants of rigor, relevance, relationships
through the Superintendent’s pillars of: effective use of data, accountability,
climate and culture. These applications are developed and being submitted in
response to the national and state reform efforts.

On the basis of the preceding information:
Therefore Be It Resolved, That
The Flint Board of Education

a. Authorizes the implementation of the Transformation Model required
activities set forth by the State of Michigan legislative mandates.

b. Supports the accountability model for teachers and principals professional
development and continuous improvement of teaching and learning

c. Endorses the intensive interventions, activitities, strategies and academic
outcomes necessary for improved student achievement.

Reviewed and submitted by: Dr. Gail Ganakas Dated: October 29, 2010
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Northern High School

Parent Survey
Spring 2010

_ Summary Questions

Overall Equipment & Facilities

Overall Transportation

Overall Communications/Involvement

Overall Classroom Instruction

Overall Principals

Overall C/T

Overall Additional Information

Overall School Board

Other Data:
14% Did not Complete High School
4% Four Years of College
0% Graduate Degree
8% Volunteer at School
Total Number of Respondents: 30
76% Black/African American
24% Whites

Student Survey
Spring 201(_)
o o Rati
o ~ Summary Il A-B(Excellent) ;
Overall Other Students Well Behaved 15% 85%
Overall School Rules Fair 23% 77%
Overall Parents/Guardians Visit School 13% 87%
Overall School Climate 8% 54%
Overall Transportation 50% 17%
Overall Administrators 21% . 41%
Overall Teachers 35% 32%
Overall Guidance Counselors 36% 43%
Overall Technology 38% 25%
Other Data
39% Absent 10+ days this SY
5% Absent 0 days this SY

33% Tardies 11+ this SY
73% Tardies 4+ this SY

8% Tardies 0 this SY

4% Suspensions 11+ this SY
59% Suspensions 0 this SY
97% Language Spoken Most Often at Home (English)

Total Number of Respondents: 572

80% Black/African American
12% Multi-Racial

4% White

2% Hispanic



Flint Northern & Northwestern High Schools {Combined

Staff Survey
Spring 2010
5 ummary Questions . A= nt) . E (\Unacce

Overall School Climate 48% 23%
Overall Equipment & Facilities 33% 33%
Overall Parental Support 12% 61%
Overall Support Staff 54% 12%
Overall Curriculum & Instruction 34% 25%
Overall Access & Usage of Technology 44% 26%

Total Number of Respondents: 525
78% Female
69% White
24% Black/African American
4% Multi-Racial
43% 10-18 Years of District Teaching Experience
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ARTICLE 32

Shared-decision Making and Waivers

It is agreed that this article will be reviewed by the JLM upon resolution of the pending
LUPD arbitration.

1.

Shared decision-making shall be defined as a decision reached by a Site-
Based Committee, chaired by the learning improvement chair, on a topic
within the district guidelines such that each member of the committee can
say that:

A. He or she had a fair opportunity to express views which were heard
and understood, and

B. Regardless whether the decision is one he or she prefers, it is one
that he or she can live with.

Under shared decision-making, identified portions of the Master Teacher
Contract may be waived by a committee consisting of the Superintendent,
the Executive Director of Human Resources/Labor Relations, and the
President of the United Teachers of Flint, or their designees. Waiver
requests must be submitted to the district and to the UTF on the form
provided and must be signed by the building principal, the L.l. chair, the
P.D. Chair and the head UTF building representative. It is agreed that
this paragraph will be reviewed by the JLM upon resolution of the pending
LI/PD. arbitration. '

it is agreed that each waiver shall be for one year, specific to the Site-
Base school requesting the waiver and will not be precedent setting in that
regard. Participation on a Site-Based Management/Shared Decision-
Making Committee shall not be a part of a teacher's evaluation or
otherwise be used to discipline a teacher.

The UTF contract may not be waived without the express approval of the
UTF president or their designee. . _
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FLINT COMMUNITY SCHOOLS
WAIVER FORM SIGNATURE SHEET

School Year

Submitted by:

Signatures: Date Signed:

Principal:

L.I. Chairperson

P.D. Chairperson

Building
Representative

Date Received by Waiver Committee:

Review Date:

Committee Comments:

Waiver Committee
Signatures: Approved

Denied

Please forward copies to:
Executive Director, Human Resources/Legal Affairs
Executive Director, Elementary Education
Executive Director, Secondary Education
UTF-President
Building Principal

Human Resources Rev. 06/17/08/MH




FLINT COMMUNITY SCHOOLS
WAIVER FORM QUESTIONNAIRE

Please give a brief statement as to the purpose for the request to change your calendar.

How does the new calendar benefit the children?
A. Academically

B. Social/Emotional Development
C. Other (Explain)

What resources and information have you researched related to extended year calendars, year-round, etc.?

Using the new calendar, what might be a barrier or disadvantage to children?

A.
B.
C. Other (Explain)

What school or district level accommodations need to be made or changed to reduce or eliminate the barrier(s) or
disadvantage(s)? Explain.

How does the new calendar benefit the parents?

A.
B.
C. Other (Explain)

Using the new calendar, what barriers or disadvantages might emerge for parents?

A.
B.
C. Other (Explain)

What school to district level accommodations need to be addressed to reduce or eliminate the potential problem? Explain,

A.
B.
C. Other (Explain)



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

How does the new calendar benefit the staff?

A.
B.
C. Other (Explain)

Using the new calendar, what are the disadvantages for the staff?

A.
B.
C. Other (Explain)

Is the new calendar cost neutral? (Take into account: secretarial, IMC Clerks, Teacher Aides, Salary, Retirement, FICA, etc.)
What are the known budget implications?

Will the new calendar incur additional costs and in what areas or for what employee group?

How will the new calendar impact transportation, i.¢., special education, magnet programs?

How will the new calendar impact food service, custodial services, etc.?

How will the new calendar impact the hot breakfast or lunch programs?

Attach a current calendar with number of days and hours, showing total amount of instruction time per day.
Attach a proposal for the new calendar with days, hours, etc.

Do you have a plan to accommodate students during the times school is not in session? Taking into consideration lunch and
transportation. Explain.

You and your staff will carry out a new operational plan if the alternative calendar is approved. How does your plan address:

A Students who are consistently tardy.
B. Students whose parents fail to pick them up on half days or non-school days.
C. Students who arrive at school long before their normal reporting time.

Human Resources Rev. 04/03/09/DH



FLINT COMMUNITY SCHOOLS
Scheduled Hours of Instruction
2010-2011

Grades 9-12
School: O September Count
District Code: 25-010 or
State Building Code: Grades: O February Count
Reminders Instructional Time Iln Mins{ In Minutes
s, Period Start End Class Passing Time
L g:fiscigg,\;gl;TTgEﬂm Time Time Time | Between periods| TOTAL
EXCLUDED.
2. Maximum time Homeroom
allowed for homeroom
and passing is 15
minutes. 1*
3. Passing time between
periods can be gnd
counted.
4. Only ONE passing d
time for lunch period 3
may be counted. R
5. Passing time FROM Lunch \ \
last period MUST BE &
EXCLUDED, 4&
gth
Scheduled Hours Scheduled Total Minutes
Days (#) Times | Each Day Equals | Total
Divide by 60
Full Days X =
Total Hours I:[:___:I
Partial Days X =
(half davys) 1 certify the information
~ submitted is true and accurate to
Partial Days X = the best of my knowledge. All
(half days) courses for which enrollment is
R orted are t: t b
Partial Days X = :ﬁtiﬁcat:iete:::ﬁtrs.yA copy of
(other) each teacher’s certificate is on
N N N N file at the H R
Prof. Dev. \ \\\\x\ &\% ('l)lfﬁce o: th:'.l ‘;:}:‘oolesl;’:;gct of
| Hours \\ \\\ \\\ & the City of Flint.

Total Days Total Hours
Scheduled || Scheduled @

Principal

Date
HR/LA 6/10 dmh



FLINT COMMUNITY SCHOOLS
Scheduled Hours of Instruction
2010-2011

Middle Schools - Grades 7-8

School: O September Count
District Code: 25-010 or
State Building Code: Grades: O February Count

: Instructional Time [In Mins{ In Minutes
Reminders . ! "
e Period Start End Class Passing Time
. O fi . . N
! g::;;ggl\}ll[rjngTTBE frst Time Time Time | Between periods] TOTAL
EXCLUDED.
2. Maximum time Homeroom
allowed for homeroom
and passing is 15
minutes. 1
3. Passing time between
periods can be ond
counted.
4, Only ONE passing 3w
time for lunch period
may be counted.
5. Passing time FROM Lunch
last period MUST BE
EXCLUDED. 4t
Sﬂl
. ] B
Scheduled Hours Scheduled Total Minutes
Days (#) Times | Each Day Equals | Total
Divide by 60
Full Days X =
Total Hours | z
Partial Days X =
(half days) I certify the information
- submitted is true and accurate to
Partial Days X = the best of my knowledge. All
(half days) courses for which enrollment is
. reported are taught by
Partial Days X = certificated teachers, A copy of
(other) each teacher’s certificate is on
N N N N file at the Human Resource
\ \\\ \ \\\ Office of the School District of
N AMIN N the City of Flint,
Total Days Total Hours
Scheduled II Scheduled [_:I
Principal
Date

HR/LA 6/10 dmh



FLINT COMMUNITY SCHOOLS
Scheduled Hours of Instruction

2010-2011
Elementary Schools
School: O September Count
District Code: 25-010 or
State Building Code: Grades: O February Count
. Instructional Time | In Mins.
Remmders Period | Start End Class
1. Passing time TO first Time Time Time TOTAL
period MUST BE
EXCLUDED. AM.
2. Only ONE passing Lunch 5
time for lunch period
may be counted. P.M.
3. Lunch periods and any .
recess attached to the Total Minutes
lunch period MUST be
. EXCLUDED-FROM Divide by 60
. Passing time Total Hours
last period MUST BE
EXCLUDED. Half Day Schedule
I certify the information submitted is Instructional Time In
true and accurate to the best of my Mins.
knowledge. All courses for which Start End Class
enrollment is reported are taught by Time Time . TOTAL
certificated teachers. A copy of each Time
teacher’s certificate is on file at the
Human Resource Office of the School
District of the City of Flint
Total Minutes
Principal
Divide by 60
Total Hours
Date
Hours
Scheduled Scheduled
Days (#) |Times| EachDay { Equals | TOTAL
Full Days X =
Partial Days X =
(half days)
Partial Days X =
(other)
Prof, Dev. \ § § % N
Total Days :Il Total Hours
Scheduled | Scheduled
HR/LA 06/10 dmh
R L
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School Reform Planning
Northern High School
Rapid Response Round

10/22/10

How would your “ideal” classroom vary from your present one?

More technology-from desk to writing to internet-up-to-date resources
Smaller class size-approx. 30 max

Graphing calculators

Climate control, sound issues,

Computer labs on every floor

Laptops for all students that would contain textbook information

Small group instruction for low-performing students

More CPS units for Prom. Boards

Person in the classroom to assist the teacher with discipline issues ~Group leader
Students present and on time

Self-motivated

Block scheduling

What most positively impacts your ability to teach students?

Continue to teach without being interrupted-group leaders present

Group leaders

Inclusion/support teachers walking around working with their students with their modified
lessons while the classroom teacher is instructing and supporting students

Attendance policy-students present everyday-too much time reteaching

Teachers allow LSS teachers to modify lessons and co-teach as well

Build a relationship with the co-teachers

Less lecturing

Saturday school

Block scheduling

Necessary materials needed to implement the lesson (manipulatives and textbooks)
Supplies

Positive relationships-strong community in the classroom

Consistency in all aspects-students and staff have a responsibility —if someone is not carrying
their weight-talk to them in a positive manner

Would you tutor one or more students on a weekly basis for the entire school year?
Tutoring done everyday
Department-rotate days to tutor

Conversations with each other targeting specific students not just a number on a sheet of paper

and make a plan-team approach across departments
Professional Learning Communities

Dept Chairs additional hour

Tutor students-take back to staff meeting



School Reform Planning
Northern High School
Rapid Response Round

10/22/10

What strategies do you employ to address the issues of intra-and inter-district mobility?
Communication between the teachers regarding students prior and after-Folder on where the
students are Math-units of students '

Reach out to other

Mastery skills-what needs to be addressed

Assessment-academic, social, behavior, so that sending teacher and receiving teacher has the
same info.

How often do you meet with/call parents or guardians? To discuss discipline or academic
issues?

Adequate student information

Meet with parent when referred

Use class roster to identify which calls to make and e-mail. Attendance issues is the number 1
call and then behavior

Students given opportunity to give teacher the phone number and not given they get a referral
Call ali parents whether good or bad and leave number

Home visits twice a week

Invite parents to classroom

Who is the best person to contact-to provide the best support for the family

Phone calls to parents on a monthly basis to inquire about the child and give information

(a) Mandated school reform requires that school staff commit to dramatically improve
teaching methods to increase student achievement. How much time outside the current
school day/week would you be willing to invest in attaining your goals?

(b) How would you structure your day/week to accommodate this new paradigm?

4.5 days a week, .5 was PD for teachers

Math flyer-who is tutoring , ELA made themselves available for students, Science-staff stays late

Late start

Saturday PD

7™ , 8™ Hour- and motivating students to stay, make it accommodating for all subject areas

across the board including LSS students

Structure the day to have more students in the building-time extended

Meet the needs of our population-look at the research

Add a learning support teacher during the 7" and 8" hour

Before school PD and have the students start later

Transportation included in restructuring
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School Reform Planning
Northern High School
Rapid Response Round

10/22/10

What special academic interventions do you utilize to “catch up” truant and suspended
students?

In-house credit recovery online

Math and science books online

In-school suspension

Call parents to give students’ work

Homework Hotline

Counselors’ request homework for student pick-up
Parent web

Link to classroom work utilizing Blackboard

Mail homework assignments

What is the primary deterrent (negative influence) to students’ learning over which school
staff has control?
Texting and cell phones
Classroom management
Students interested in what is happening in the classroom
Teachers engaging students

What improvements in school culture would contribute to fewer failures and behavior
referrals?
More after school activities-not co-curricular- more of what students are interested in-to build
better relationships with teachers- TEACHERS PRESENT
Enforcing policies to deter loitering
More hands-on learning in the classroom to keep students interested
Clubs like poetry, foreign language
Positive incentives
Display of student work using project based instruction
Display of school pride
Modeling PBS for students
Smaller class size
Building relationships with counseling staff so that students can get what they need

. How would you teach differently to significant increase rigor into your classroom instruction?

Start using Blackboard

Look at the design of the current design of the lesson plan-Universal Design-Higher level
learning

Differentiated Instruction

Bloom’s Taxonomy



School Reform Planning
Northern High School
Rapid Response Round

10/22/10

Depts sharing plans so that the level of rigor is agreeable across the board

Student moral-student buy-in

Look at High School Content Expectations that we are not addressing or that students have
repeatedly failed

Use test-item analysis

Student directed learning-lessons designed so that students take ownership of it-letting the
student be responsible for the learning

Inquiry-5 Es —

Students know the expectations-using rubrics

Change teaching methods by including students in the planning

Using EDP to empower students

Relationship between students and teachers-teachers adjusting and changing teaching styles to
meet the needs of students

Teachers cannot sit behind a desk-they need to be mobile and facilitate

Go out and find students and find out why they are not in school

Students need compliments and need communication-being aware of what and how we say
things

Activities to allow students to share life experiences in the lessons-gear lessons so that students
draw on their experiences

Draw on students’ strengths

Cannot pre-judge students
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APPENDIX H-1

Teacher Evaluation
Date
Teacher Subject
School Time: From
To

Examples of Strengths in Anecdotal Form:
Areas Needing Improvement in Anecdotal Form:
Professional Assistance Given:
Plan of Action

a. Recommendations for Improving Performance and Length of Time for Achieving Results:

b. Consequences If No Improvement:
RECOMMENDATION:

Continue Tenure Contract
EVALUATION: (Check one)

Satisfactory

Needs Improvement

Unsatisfactory

1st Copy -- Human Resources/Labor Relations; 2nd Copy -- Evaluator;
3rd Copy -- Employee '




I have read the above evaluation.

I'understand that my signature does not constitute a concurrence or approval and that I may grieve the
evaluation if I believe it to be untrue or to have been accomplished by a method or procedure not in
accordance with the Master Teacher Contract. I understand, also, that I may have a representative of my
professional organization present at this evaluation conference session with my supervisor or principal.

Remarks by Teacher:
(Date) (Teacher)
(Date) (Evaluator)

This is a professional report and must be kept in approved confidence.

(This form is to be processed and a copy given to the teacher at the conference session.)



APPENDIX |

Teacher Evaluation

Basic Guidelines for the Evaluation of Teachers

Article 22 of. the Master Teacher Contract on Teacher Evaluation provides that
each teacher will be evaluated periodically in order that the teacher be aware of
his/her strengths and weaknesses.

The Evaluator

The responsibility for the administration of the evaluation program for teachers
lies with the Executive Director of Human Resources/Labor Relations who
implements the processes through the appropriate administrator. Under the
direction of these administrators, teachers are evaluated by the following
personnel:

1.

The principal, assistant principal, or equivalent administrator will evaluate
all teachers in the bargaining unit (either full- or half-time) assigned to a
particular school. The name of the primary evaluator shall be made
known to the teacher prior to the evaluation.

The appropriate administrator for all itinerant staff evaluates all itinerant
teachers (either full- or part-time) not assigned permanently to any specific
school or building.

The appropriate consultant, coordinator, or director may also assist the
primary evaluator where his/ther specialized talents are beneficial in the
evaluation process. The name of the consultant, coordinator, or director
assisting in the evaluation shall be made known to the teacher prior to the
evaluation.

Teachers assigned to two (2) buildings will be evaluated by each principal.
Conflicts between these evaluations will be resolved by the Office of
Human Resources/Labor Relations.

The above administrators are referred to as the "evaluator" throughout the evaluation
procedure.

Guidelines
These guidelines are proposed in recognition of the concept of professional growth.

Two forms will be utilized by the evaluator:
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1. Teacher Performance Report, and

2. Teacher Evaluation. The Evaluation of teacher shall consist of three
levels: Satisfactory, Needs Improvement, or Unsatisfactory.

Both of these forms will be prepared in triplicate on sensitized paper. One copy
of each of the completed forms shall be placed in the teacher's file in the Office of
Human Resources/Labor Relations, one copy shall be given to the teacher, and
one copy is retained by the evaluator. In order that each teacher may be aware
of histher strengths and weaknesses, each Teacher Performance Report and
Teacher Evaluation shall be followed by an evaluator/teacher conference within a
seven (7) work day period. The seven (7) work day period for a Teacher
Performance Report conference requirement will be tolled in the event of an
iliness of the teacher or other circumstance which prevents the teacher's
attendance at the conference. Teacher Performance Reports may not be carried
over from school year to school year. Teachers needing improvement shall be
given an opportunity to utilize professional help so that they may attempt to
rectify difficulties; the teacher may request a Teacher Performance Report by
another qualified observer. Each form will include a statement of the
improvements desired, a recommendation of how to attain the desired
improvements, a statement providing a reasonable period of time in which to
attain the desired improvements, and what consequences may occur if the
desired improvements are not achieved.

The Teacher Evaluation will be discussed point by point with the teacher when
he/she receives it. The teacher shall be requested to sign the Evaluation. Any
teacher disagreeing with his/her Evaluation may indicate his/her objections in
writing in the space provided.

Each Evaluation shall contain a rating of each teacher (tenure and non-tenure)
together with the evaluator's recommendation. (Recommendations for tenure
teachers should be: Continue Tenure Contract, or Retain at Present Salary as
per Article 22(B) of the Master Teacher Contract, or Terminate.
Recommendations for non-tenure teachers should be: Renew Contract or Give
Tenure Contract or Do Not Renew Contract for the Following Year.)

Non-tenure

Each non-tenure teacher shall receive his/her evaluation on or before April 1.
The Teacher Evaluation is to be filed no later than the first school day following
April 1%, The non-tenure teacher’s individual development plan must be cross-
referenced in the evaluation.

For probationary teachers not assessed by the TAP program, at least three (3)
Teacher Performance Reports shall be completed for each non-tenure teacher
between the opening of school and April 1%, except for those hired after
Thanksgiving. No more than one (1) observation shall be made in any one day,
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nor shall any further observations be made until a post observation conference
has been held with the teacher. A minimum of two (2) Teacher Performance
Reports should be completed for each non-tenure teacher hired after
Thanksgiving by the following March 15th.

Tenure

A teacher rated satisfactory may be evaluated annually but must be evaluated at
least once every two years. The Evaluation of tenure teachers who are

considered satisfactory should be filed prior to June 1% of the school year and

shall be accompanied by all Teacher Performance Reports. Tenure teachers

whose work is considered unsatisfactory will be evaluated each semester, with

the first evaluation being filed no later than the first school day following February

15th, followed by a subsequent evaluation filed no later than May 1st. The first

evaluation must be accompanied by four (4) Teacher Performance Reports while

the second evaluation must be accompamed by three (3) Teacher Performance

reports.

Any tenure teacher who had been retained at his/her previous salary must be
evaluated each semester of the following year. The first evaluation of such a
teacher, along with the Teacher Performance Reports, must be filed no later than
the first school day following February 15th, followed by a subsequent evaluation
filed no later than April 1st.

Adult Education Teachers

Each probationary adult education teacher teaching half time or more will be
evaluated annually in order that the teacher be aware of his/her strengths and
weaknesses. Non-probationary adult education teachers teaching half-time or
more will be evaluated every other year. Adult Education teacher evaluations are
to be fn{ed in the Office of Human Resources by the first day of school following
April 1%

These guidelines are proposed in recognmon of the concept of professional
growth.

Two forms will be utilized by the evaluator:

1. Teacher Performance Report (Appendix H-2); and

2. Adult Education Teacher Evaluation Form (Appendix H-3).
Both of these forms will be prepared in triplicate on sensitized paper. One
copy of each of the completed forms shall be placed in the teacher's file in

the Office of Human Resources/Labor Relations, one copy shall be given’
to the teacher, and one copy is retained by the evaluator.
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In order that each teacher may be aware of his/her strengths and weaknesses,
each Teacher Performance Report and Teacher Evaluation shall be followed by
an evaluator/teacher conference within a twenty-one (21) work day period.
Teachers receiving a satisfactory or needs improvement evaluation may receive
the Teacher Performance Report and Teacher Evaluation concurrently at a
single evaluator/teacher conference.

Teachers needing improvement shall be given an opportunity to utilize
professional help so that they may attempt to rectify difficulties; the teacher may
request a Teacher Performance Report by another qualified observer.

Each form will include a statement of the improvements desired, a
recommendation of how to attain the desired improvements, a statement
providing a reasonable period of time in which to attain the desired
improvements, and what consequences may occur if the desired improvements
are not achieved.

The Teacher Evaluation will be discussed point by point with the teacher when
he/she receives it. The teacher shall be requested to sign the evaluation. Any
teacher disagreeing with his/her evaluation may indicate his/her objections in
writing in the space provided. Evaluations are to be filed in the Office of Human
Resources/Labor Relations on the first school day following April 1,

Each evaluation shall contain a rating of the teacher.

There shall be at least three (3) performance reports and one evaluation before
April 1% for teachers observed as having performance problems. No more than
one (1) observation shall be made in any one day, nor shall any further
observations be made until a post observation conference has been held with the
teacher. The performance report and evaluation conferences with teachers
having performance problems shall not be held concurrently. '

Adult education teachers teaching less than half time may be terminated for
unsatisfactory performance upon the recommendation of the principal of the Mott
Adult High School. Such recommendations shall be in writing and detail the
reasons for the unsatisfactory performance. The reasons provided in the written
recommendation shall not be arbitrary or capricious.

Sections A through F of Appendix | do not apply to adult education teachers.

(See Article 22, Paragraph | for the Teacher Assessment Pilot language)
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APPENDIX A -

PERFORMANCE EVALUATION AND IMPROVEMENT PROCESS

During the 2000-01 labor contract negotiations, the parties mutually agreed that there was a need
to review the Pilot Performance Evaluation Program jointly developed by the parties pursuant to
their Memorandum of Understanding of October 14, 1998. The parties acknowledged the
importance of employee job performance and professional development in the effort to
continuously improve the effectiveness of the Flint Community School District. In addition, the
parties recognized the need for a fair and effective process for evaluating and improving
employee job performance and professional development. Accordingly, the parties hereby agree
to revise the previous evaluation performance procedures by incorporating herein the following
jointly developed procedures for the Performance Evaluation and Improvement Process, which
shall be monitored by the Joint Labor/Management Committee on an annual basis or as otherwise

needed:

L PURPOSE

The purpose of the Flint Community School District’s Performance Evaluation and
Improvement Process (“PEIP”) is to annually evaluate and improve each employee’s job
performance and professional development. It is designed to:

Al

B.

Link employee performance standards and individual goals with the objectives of the
School District; and

Ensure mutual understanding and communication between employee and supervisor
regarding job responsibilities, performance standards, goal achievement, and
professional development; and

Identify each employee’s strengths and weaknesses, accomplishments and
contributions, career goals and objectives, and training and developmental needs;
and ‘

Require a written Performance Improvement Plan (“PIP”) for each employee whose
job performance and contributions fall below established standards; and

Include an appeal and review procedurc for employees who are recommended for
demotion or termination of employment for failing to meet the requirements of a
PIP. :

IL ADMINISTRATIVE RESPONSIBILITY

The Executive Director of Human Resources/Labor Relations shall be administratively
responsible for the implementation, coordination, and monitoring of the PEIP, including
the development of appropriate training and other in-service programs for employees and
supervisors, as may be required. In this respect, the parties recognize that
employee/supervisor training is crucial to the successful implementation, as well as the
on-going effectiveness of the PEIP. Therefore, the parties agree that each employee and
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supervisor shall be required to attend an appropriately developed performance evaluation
and improvement-training program prior to the implementation of the PEIP or any
substantial revision thereof. Employees and supervisors who are hired or appointed
subsequent to such implementation or revision of the PEIP shall also be required to attend
an appropriate performance evaluation and improvement-training program. '

PERFORMANCE PLANNING AND REVIEWS

A.

Performance Planning Conferences

Between July 1* and October 15" of each school year, each employee shall be
required to participate in a performance planning conference with his or her
supervisor. The purpose of such conferences shall be to:

(1) - Review the performance standards and performance elements applicable to
the employee’s job assignment; and

(2) Identify fourteen (14) performance elements for evaluation and
documentation purposes; and

(3) Set the employee’s goals for the school year; and

(4)  Identify and describe any special support or assistance, including training
and other developmental requirements, the employee will need to achieve
his or her school year goals and other performance expectations.

Performance Planning Agreements

At the conclusion of the performance planning conference, the supervisor and
employee shall complete and sign a Performance Planning Agreement (Form A) to
acknowledge and document their mutual understanding regarding the employee’s
job responsibilities, current school year goals and other performance related
expectations.

To help clarify employee performance expectations, the parties have jointly

identified and grouped the various job duties and responsibilities applicable to

bargaining unit positions into seven (7) broad performance standards, along with
the specific performance elements included within each standard. The parties
recognize and agree that all of these duties and responsibilities are important to the
effectiveness and success of the School District, and, therefore, that each employee
is responsible for each performance standard and job element applicable to his or
her job assignment.

However, due to the broad range of duties and responsibilities applicable to
bargaining unit positions, the parties recognize and agree that the objectives of the
PEIP can best be achieved by focusing and placing primary emphasis on particular
performance elements for evaluation purposes. Therefore, without relieving
employees of their performance responsibility for all of the various performance
elements applicable to their job assignment, the supervisor and employee shall
mutually identify
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fourteen (14) performance elements upon which the employee will be evaluated
and provide appropriate documentation during the school year.

The supervisor and employee shall also establish professional development plans
as well as mutually agreeable employee performance goals for the school year.
Such goals shall be measurable and related to the performance elements identified
for evaluation purposes.

Quarterly performance reviews shall be utilized as needed to review and document
any performance progress identified during the school year, including the
employee’s neglect or failure to adequately perform any of his or her performance
elements that were not identified for evaluation and documentation purposes.

The parties shall clearly specify 3-5 mutually established goals for the current year.
Goals should be measurable and related to the performance elements identified in
Part 1. Goals should be established in the areas of professional goals, personal
goals and one goal on AYP/MEAP targets. The progress toward the goals will be
reviewed quarterly.

The parties agree that the effectiveness of the School District depends upon
employees and supervisors working cooperatively together to achieve common
objectives. Therefore, every effort should be made to reach such mutual
understandings, including the involvement of other persons, such as the Executive
Director of Human Resources/Labor Relations and the President of Congress, or
their designated representatives, who may be helpful when an employee and
supervisor experience difficulties in this respect.

Performance Planning Reviews

Each employee shall be evaluated, based upon his or her job performance and goal
achievements, at least once before the end of each school year or the last workday
of an employee’s employment contract, whichever first occurs. A 3-tier evaluation
scale has been established for employee developmental purposes (below standard,
meets standard, and exceeds standard). However, the parties agree that an
evaluation of “exceeds standard” shall not be used to identify employees for layoff
or recall.

The Performance Evaluation Review Form for School Administrators (Form B)
shall be used to document the results of the PEIP. The Form is to be completed
and signed by the evaluator and reviewed and signed by at least the next level of
management prior to the performance evaluation interview with the employee.
The original copy of the completed form shall be provided to the Human
Resources Department and a copy shall also be provided to the employee and
supervisor.

Such performance evaluation interviews shall be planned in advance and held in
private. Also, employees shall be given ample opportunity during the interview to
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IV.

raise questions and provide comments regarding their performance evaluation and
other job related matters.

PERFORMANCE IMPROVEMENT PLANS

The parties recognize that occasionally the performance of a relatively small number of
employees may fall below satisfactory levels. When such employees are identified, the
parties agree that the primary objective should be to help raise the employee’s
performance to a satisfactory level.

In this respect, the parties also recognize the importance of communicating promptly and
clearly with employees the nature of such performance deficiencies and the corrective
action required for improvement, including reasonable timetables to achieve the desired
improvement and the consequences if such improvement does not occur. Therefore,
immediately upon the determination that an employee’s job performance is below
established standards, based upon the completion of Performance Planning Review (Form
B), a written Performance Improvement Plan (“PIP”) shall be developed, by February 1%
or by the end of the school year, to help raise the employee’s job performance to a
satisfactory level. Performance Improvement Plan (Form C) shall be used for this purpose.

While on a PIP, an employee shall be given every reasonable opportunity to improve his
or her job performance, which shall include at least three (3) progress reviews, not less
than thirty (30) days apart, to review and discuss his or her performance improvement
progress.

If an employee’s job performance improves sufficiently, the employee shall be retained in
his or her current position and re-evaluated accordingly. However, if the employee’s job
performance does not improve sufficiently, a written recommendation for final resolution
shall be submitted to the Executive Director of Human Resources/Labor Relations. Such
recommendation shall include one of the following alternatives, in priority order:

A. Based upon seniority, demotion to a currently open or occupied position, unless a
decision has been made not to fill the position because of financial reasons. This
position would be at the highest level previously held and satisfactorily performed

by the employee.

B. If the employee cannot be demoted to such lower level position, as herein
provided, a recommendation shall be made not to renew the employee’s
employment contract.

The President of Congress and the employee shall also be forwarded written notice of
such recommendation for demotion or termination of employment. Such written notice
shall include a statement specifying the reasons for the recommendation.
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- PIP APPEAL AND REVIEW PROCEDURE

An employee shall have the opportunity to appeal and discuss the reasons for which he or
she has been recommended for demotion or termination of employment. To receive such
opportunity, the employee must submit a written request to the Executive Director of
Human Resources/Labor Relations for an appeal review meeting within ten calendar (10)
days of his or her receipt of written notice of the recommendation. The-appeal review
meeting shall be scheduled within thirty (30) calendar days of the Executive Director of
Human Resources/Labor Relations’ receipt of the employee’s request. In addition to the
employee and the employee’s immediate supervisor, the appeal review meeting shall
include the employee’s next highest-level supervisor and/or department head, the
Executive Director of Human Resources/Labor Relations and the President and/or
Executive Director of Congress, or their designees.

After such meeting, if a decision is made by the Executive Director of Human
Resources/Labor Relations to demote the employee to a lower level position or not to
renew an employee’s employment contract, the employee shall be provided written notice
of such decision. Thereafter, the employec may exercise his or her rights under applicable
provisions of the Master Contract and/or Michigan School Code.
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2010-2011
@ 0 8 | Professional Development
Schedule




Flint Northern High School

Professional Development Schedule — 2010-2011

Date Session Topic Facilitator Description
Data Analysis and Classroom Barb Neal Teachscape technology tool to
August 27, the use of CWT Walkthroughs inform instruction and
2010 classroom observations
Professional Developing Dr. Whitehead | Rigor/Relevance/Relationships
Learning Professional Staying the Course with
August 30, Communities Learning Collaboration. Collegiality &
2010 Communities Communications: Raise the
Rigor
Book Study Strategies that | Assistant Using High Yield Strategies
September 1% | and Data Analysis Work, Principals
and 3" weeks Marzano Data Team
(High Yield Dept. Chairs
Strategies)
Content Areas Data Team Dept. Chairs Using vocabulary to promote
September ELA and Math Dept. Chairs OCI/ELA reading comprehension skills
Academic Curriculum Coordinator and building basic math skills
Vocabulary/Lenses | Coach Macomb ISD
for Learning Curriculum
and
Instruction
coordinators
Book Study Strategies that | Assistant Using High Yield Strategies
October 1% Data Analysis Work, Principals
and 3™ weeks Marzano Dept. Chairs
(HYS)
Content Areas Dept. Chairs Dept. Chairs Using vocabulary to promote
October ELA and Math District OocCl reading comprehension skill s
Academic Curriculum Curriculum and building basic math skills
Vocabulary & Coach coordinator
Lenses for Learning | Coordinators Macomb ISD
Professional Implementing | Dr. Rosalind Encouraging staff to work
November Learning PLC Whitehead collaboratively to support
Communities(PLC) | Focus on Sub Data Team students in the academic
Groups data environment
November School Workshop Dr. J. Pastor School Improvement
Improvement
Book Study Strategies that | Assistant Using High Yield Strategies
November 15" | Data Analysis Work, Principals
and 3" weeks Marzano Dept. Chairs
(HYS)
Content Area Writer’s ELA Dept. Strategies to improve writing
December ELA and Math Workshop Chair skills for high school students

UM-Flint




Date Session Topic Facilitator Description
Content Area PD Writer's ELA Dept. Strategies to improve writing
January Workshop Chair and staff | skills in high school students
Book Study Skillful Principals, Building teaching skills for
January 1% Data Analysis Teacher Dept. Chairs, classroom instruction
and 3™ weeks Saphier, Data Team
Haley-Speca,
Gower
Data Analysis for Positive Principal, APs, | Implementing PBS to decrease
Behavior Behavior Behavior suspensions
January (1* semester) Support Specialists
Professional Building Dr. Whitehead | Encouraging staff to work
February Learning Relationships collaboratively to support
Communities with students student s in the academic
within the PLC environment
Book Study Skillful Principals, Building teaching skills for
February 1% Data Analysis Teacher, Dept. Chairs, classroom instruction
and 3™ weeks Saphier, Data Team
Haley-Speca,
Gower
Professional Sustaining Dr. Whitehead | Encouraging staff to work
Learning PLCs collaboratively to support
March Communities student s in the academic
environment
March 1" and | Book Study Skillful Principals, Building teaching skills for
3" weeks Data Analysis Teacher, Dept. Chairs, classroom instruction with
Saphier, Data Team data
Haley-Speca,
Gower
Technology Blackboard Office of Use of technology to promote
April Integration Training Curriculum learning and professional
and collaboration
Instruction
Technology Blackboard Office of Using technology to promote
Integration Training Curriculum learning and professional
May continued and collaboration
Instruction
and Dept.
Chairs
Data Analysis/PBS Positive Principals, Implementing PBS to decrease
May Planning for 2011- Behavior Data Team, suspensions
2012 Support Learning
Support
Services
Data Analysis using | Classroom Barbara Neal Teachscape program for
June CWT Walkthroughs classroom observations
SIP (2010-11)
Professional PLC Planning Dr. Whitehead | Rigor/Relevance/Relationships
June Learning for 2011-2012 Collaborate & Celebrate

Communities

Student Successes/Outcomes
environment




Permissible/Required
Activities Forms
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Chenyl €. Tate
2015 Crestlinech Lane
Flint, MJ 48507
810-341-5823
ctate@flintschools.org

Education
e Masters Degree: Educational Leadership
e Fastern Michigan University, August 2001

e Bachelor of Science Degree- Major Criminal Justice
o Western Michigan University, April 1983

e Michigan Provisional Certificate (K-6; all subjects)
Eastern Michigan University, June 1987

Special Education Endorsement (K-12) Emotionally Impaired
Eastern Michigan University, June 1987

Administrative Experiences

Executive Director of Secondary Education

Flint Community Schools

August 2007 — Present

To plan, direct, facilitate and provide leadership in working with the Superintendent and
the Executive Director of Curriculum and Instruction in developing and maintaining the
best possible educational programs and services for each student in the Flint Community
Schools; supervises and evaluates middle school, high school, and alternative school
administrators; provides oversight in the development and implementation of the school
improvement plan, professional development and all academic support programs;
collaborates with building administrators to assure the maintenance of positive school,
family, and community relationships and with administrative team members to develop
plans/programs that result in increased student achievement across the district; keeps
abreast of information relative to school accreditation, standards, state and local
assessments; prepares reports analyzing achievement data as part of the ongoing
assessment of program effectiveness and accountability; interprets Board Policy and
administrative rules; and monitors compliance with all district contracts as well as state
and federal regulations.




Principal

Northwestern Commencement Academy, Flint, MI

Northwestern- Edison

August 2004 — August 2007

Set standards for student achievement; provide leadership, direction, and support for the
implementation of the school’s instructional and program plans; support and monitor
school improvement and professional development plans to continuously improve
instruction; develop and manage various budgets (Division 1A, Title 1 and Title 2A);
supervise all building staff and operations involving the management of the school,
including school funds, district funds, payroll, purchases, inventories, office operations,
and athletics; work with building leadership team to address school needs; ensures a safe
and orderly environment; collaborates with counselors and department chairs to develop
master schedule; completes various district and state reports; works with Human
Resources to select staff as needed; communicates the vision that supports the district
and school’s goals to achieve a common understanding within the school community.

Assistant Principal

Northwestern- Edison High School, Flint, MI

November 2002 — August 2004

Assisted the principal in setting standards for student achievement; assisted in the
supervision and evaluation of classroom teachers, tutors, para professionals, clerical staff,
instructional programs, special projects and extra-curriculum activities; provided
leadership, direction, and support for the implementation of the school instruction plans;
supported and monitored professional development plans of lead teachers, house teams,
and curriculum coordinators; prepared required reports, made budgetary
recommendations to the Principal; oversee compliance in administration of State,
District, and Edison assessments; assisted in screening and selecting of building staff;
dealt with discipline issues including entering student disciple data into Mac School.

Administrative Intern

Northwestern-Edison High School, Flint Community Schools

February — June 2001

Shadowed building administrators; assisted student account manager in recruiting
students; responsible for recruiting teachers for vacant teaching positions and establishing
teacher interview teams; served as acting administrator when needed; and served on
Commencement Committee.

Teaching Experience
Special Edison Support Staff (Inclusion Teacher)
Northwestern —Edison High School, Flint Community Schools (2000 - 2002)
Provided academic support to special education students and staff in an inclusive setting;
taught Wilson Reading to 7t .10% grade students; and Student Government Advisor



6™ Grade Teacher/Lead Teacher

Garfield-Edison, Flint Community Schools (1997 — 2000)

Taught Success for All Reading; 6™ grade — Language Arts, Writing, and Social Studies
classes

Title 1 Reading Teacher (Inclusive Setting)

Stewart Elementary School, Flint Community Schools (1995 — 1997)

Provided academic support to teachers and identified Title 1 Reading students; served on
building leadership team and Student Council Advisor

6™ Grade Teacher
Stewart Elementary School, Flint Community Schools (1993 — 1995)
Taught all subjects in self contained classroom

Special Education Teacher- Emotionally Impaired Students
Northwestern High School, Flint Community Schools (1989 — 1993)

Taught Language Arts and Social Studies class to special education students; Student
Government Advisor

5™ and 6™ Grade Teacher
Coolidge Elementary School, Flint Community Schools (1987 -1989)
Taught Language Arts classes

Related Experiences

Teacher Recruitment Coordinator

Northwestern and Garfield- Edison and New York Edison (1999 - 2002)

Worked with National Office to recruit and establish interview teams to hire teachers for
various teaching positions within Edison Schools.

National Learning Environment Trainer,
New York Edison (1997 — 2000)

Conducted training for a variety of Edison Schools staffs across the country to create and
maintain a positive learning environment; provided useful tools for teaching; managing
and planning as a team to implement the Learning Environment standards and objectives.




Success for All Reading Coordinator

Garfield-Edison (1998 — 2000)

Coordinated school-wide implementation of the Success for All Reading Program;
conducted staff and parent workshops on the components of SFA reading and served on
the School Leadership/Improvement Team.

Lead Teacher, Elementary Academy (4™ — 6™ Grade)

Garfield-Edison (1997 — 1998)

Responsible for mentoring and managing house teaching team; facilitated professional
development for team members; worked with building Principal to hire team teachers;
and worked with curriculum coordinators to provide support to house team teachers;
served on School Leadership/Improvement Team

Leadership Academy Participant,
Flint Community Schools (1997 -1998)

Participated in a variety of professional development sessions to enhance leadership skills

System Design Team, Flint Community Schools (1994 — 1997)
Outcome Based Education

Facilitated the identification of faculty and staff to collaborate with families and
community members to develop prototype schools and district offices

McKinley Learning Zone, Flint Community Schools (1994 — 1997)
Served on Zone Facilitation Team, Leadership Council; Learning Improvement
Team/Chairperson; Professional Development Team/Chairperson

Service Learning Steering Committee/National Presenter
Stewart Elementary School, Flint Community Schools (1994 — 1997)

Student Assistance Program (SAP) Training/Crisis Intervention Team
Garfield-Edison (1997 — 2000); Stewart School (1995 — 1997); Northwestern High
School (1992 — 1993)

Affiliations

Congress, Flint School Administrators

Association for Supervision and Curriculum Development
National Association of Black School Educators

Flint Community Schools - Coca Cola Advisory Council
Alpha Kappa Alpha Sorority Incorporated

Jack and Jill of America, Incorporated

Member of Grace Emmanuel Baptist Church

References Available Upon Request



P.0. Box 7661

Flint, Michigan 48507

$10-577-5682

E ugeﬂe Rutledge e-mail: eruledge@hintschools.org

Experience (Current)
Executive Director, Curriculum & Instruction

*  Supervises and evaluates directors of Tite 1, Early Childhood, Special Education,
Curriculum, Pupil Personnel. Research and Testing and Professional Development
Responsible for budget of approximaiely 70 miltion dollars

Responsible for development of curriculum Pre-K- Adudt

Responsible for district-wide professional development

Responsible for District Improvement Plan

Responsible for Communicating AYP targets, analysis of student scores on MEAP
Responsible for regular reports to the Flint Roard of Education regarding academic
achievement

LK B B ™

Education 1980-2002  Seminars and workshops for professional growth and
development

1975-1980  Post graduate work — 30 hoars

Oakland University — Rochester, Michi gan
1972-1975  Master of Arts — Reading Instrustion

Michigan State University — East Laasing, Michigan
1963-1967  Bachelor of Acts — Elementary Education

Michigan State University - East Lansing, Michigan

Experience (Pasf)

Demonstrated leadership ability in curricutum, instruction and professional
development.

= Coordinated and facilitated the development of clarified standards for English
Language Ans, Mathematics, Science, and Social Studies K — 12.

Flanned agendas and facilitated district Standards Board meetings (1998 — present).
Served as lead Steward for Learning Standards Assessment and Certification {(L-
SAC) functions district-wide. :

Planned content and agendas for L-SAC meetings.

Conducted L-SAC meetings in Deputy Buperintendent’s absence.

Represented the district at countywide curriculumn meetings,

Represented the district at statewide meetings (Middle Cities, Michigan Reading
Association, Early Literacy Commitree, Secondary Content Literacy Committeg),

L



» Conducted district-wide professional development regarding reading and literacy
instruction K — 12,

= Co-facilitated and planned apgendas for Implemeniation Support teachers, 2001 -
2003,

& Facilitated and assisted development of summer school curriculum, including
administering the budget for ordering of materialsésupplies.

* Represented the district in countywide Literacy Symposivm — March 2002.

» Served as point person for literacy on Flint Implementation Connection Team
(FIC/LAP}.
Facilitated and conducted district-wide pilois of textbooks and materials.
Prepared and administered budget necessary to implement instruction K-12 (English
Language Arts, Mathematics, Science, Social Studies).

Demonstrated ability in providing effective leadership to teachers and principals.

e Facilitated development of content leaders K-12 in ¢ach building.

¢ Facilitated meetings with High School Department Chairs.

e Fulfilied requests from building teachers and principals for professional development
{for exarnple: school improvement, MEAP, HST workshops).



JANICE M. DAVIS
6208 LANCASTER DR FLINT MI 48532
(810) 230-1708+ Email: jdavis@flintschools.org

FLINT COMMUNITY SCHOOLS 1998-current
Beginning as a teacher in January of 1998, working in a number of positions on the ladder to current position as principal

— PROFESSIONAL EXPERIENCE —

Principal, Secondary 2006-present
Administration experience includes supervision of high schools of 1000+ population, as well as 400-400
students alternative settings. As leader of a Flint high school includes instructional supervision for students and
staff, athletic supervision for MHSAA member schools, ensuring implementation of Michigan Merit
Curriculum, monitoring data and ensuring its role in administering instruction. Providing staff (teachers and
support) with tools necessary to improve students achievement.

CORE COMPETENCIES

Instructional Leader
Swis Facilitator (PBS)

District Assessment Committee Member
Student Code of Conduct Revision Committee
Crisis Management

Fiscal Management

Principal, Success Academy - Northern 2006-2007
Lead the newly formed ninth grade academies with the goal of reducing dropout reates in Flint Community Schools.
Organized students into two teams, provided support classes in addition to core classes. Also, provided specialized counseling
services to students in need. Worked in the “school within a school concept”.

Selected Achievements:

o  Cultivated and fostered relationships with students and families.

o  Reduced retention rate for ninth grade in the 2006-2007 school year.

e  Monitored and evaluated staff to improve the quality of instruction at the Success Academy

Assistant Principal — Northern High School 2004-2006
Assistant Principal for Counseling, overseeing the master schedule implemention, student credits and counseling services.
Responsible for Honors program, December and May, senior graduatlon clearance. Parent/teacher conferences, Educational
Development Plan for all students, and testing coordinator (MME, 9m grade MEAP, NWEA).

Assistant Principal for Curriculum, provided teachers with the latest curriculum through the district office as well as the state

of Michigan Department of Education. Following guidelines to ensure staff was highly qualified through No Child Left
Behind.

Title I Facilitator - Lowell/Johnson AAA 2001-2004
Appointed by the principal for coordination of Title 1 and 31A funds to be used at the alternative middle school in Flint
Community Schools. Responsibilities included overseeing ordering and disbursement of teaching supplies, authorizing field
trips for student incentives, requesting funds for parent workshops, all by working with the Office of State and Federal
Programs to ensure compliance with policies and procedures with regards to Title I and 31A budgets.
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Selected Achievements:

Provided instructional support for teachers in the classroom, ensuring adequate supplies for classroom
Ensured compliance with federal, state laws with respect to at-risk funds.

Responsible for the implementation of reading recovery program at the middle school.
Implementation of Behavior Management program to reduce suspensions in the building

Teacher- Lowell AAA

Taught eighth grade U. S. History and seventh grade Geography to middle school students in the alternative school. Students
benefited from smaller class sizes, individual based instruction as well as a variety of support programs. As teacher in the
program, worked with support staff to ensure the school met academic as well as social needs of the students. Worked with

parents to improve student attendance, behavior in the alternative setting.

— EDUCATION —

Master of Liberal Studies in American Culture
University of Michigan, Flint, Michigan
April 2007

Master of Public Administration in Educational Administration
Univerity of Michigan, Flint, MI
August 2003

Bachelor of Arts
History
University of Michigan, Flint, Michigan
December 1987

Bachelor of Arts
Secondary Education
University of Michigan, Flint, MI
December 1997

Candidate for Educational Specialist
University of Michigan, Flint, MI
August 2010-present




Rosalyn J. Mitchell Whitehead

R.J. Whitehead Professional Services
' 2168 E. Outer Drive
Detroit, MI 48234-1706
Telephone: (313) 893-7567
Cell Phone: (313) 330-6266
Rozjwhitehead @aol.com

RESUME
OBJECTIVE:
Career professional educator who seeks to build capacity in organizations by positively
impacting the thinking and behavior of others.
EDUCATION:
2006 Doctor of Education-Educational Administration & Policy Studies
Wayne State University, Detroit, Michigan
1974 Masters of Education, Wayne State University,
Detroit, Michigan
Major: Elementary Education
1970 Bachelor of Science, Wayne State University.
Detroit, Michigan
Major: Elementary Education
ADMINISTRATIVE
WORK HISTORY:
2007-2009 - Leadership Coach, Tucker Elem. Beecher Schools
2009-2010 Leadership Coach, Northern H.S. Flint Schools
2006-2008 Adjunct Instructor-Concordia University

Master of Educational Leadership Program
2004-Present Independent Consultant-R.J. Whitehead Professional Services

2000-2005 Site Manager, Modern Red Schoolhouse Institute



TEACHING
WORK HISTORY:

2000
1999- 2000
1995-2000
1998 — 1999
1997 - 1998
1995 - 1997
1990 — 1995
1989 — 1990
1987 —- 1989
1983 — 1987
1982 — 1983
1976 — 1982
1974 - 1976
1970 - 1974

1968 - 1970

Retired from Detroit Public Schools

Director, Department of Staff and Leadership Development
Director of the following programs:

= New Teacher Support

* Families and Communities

= Paraprofessionals

» Substitute Teachers

» C(lerical/Technical

* Technology Support

CEU Coordinator
Responsible for coordinating school district CEUs and
maintaining records. Developed marketing strategies and planned
professional development opportunities.

Acting Director, Professional Development Academy,
Detroit Public Schools

Program Supervisor- in- Charge, Professional Development
Academy, Detroit Public Schools

Program Supervisor, Professional Development,
Detroit Public Schools

Principal, Joy Middle School, Detroit Public Schools
Principal, Bell Elementary School, Detroit Public Schools
Assistant Principal, Columbus Middle School, Detroit Public Schools

Reading Specialist, Burroughs Middle Schools,
Detroit Public Schools

Reading Specialist, Martin L. King, Jr. Senior High School,
Detroit Public Schools

Reading/Math Specialist, Chrysler Elementary School,
Detroit Public Schools

Teacher, Pre-School, Stark Elementary School, Detroit Public Schools

Teacher, Grades 2, 4, & 5, Joyce Elementary School,
Detroit Public Schools

Substitute Teacher, Detroit Public Schools



OTHER WORK
HISTORY:

AFFILIATIONS:

1967 — 1968

2005-Present

2005- Present

2004 — Present
1999 — Present

1998 — 1999
1997 — 1999
1996-Present
1996 — 1998
1995 — 1998
1995 — Present
1989 — 1996
1990 — 1998
1991 - 1996
1990 — 1996
1988 — 1996
SPECIAL
ACCOMPLISHMENTS:
2005
2002-2004

1998

Title I Paraprofessional

Odyssey Health Care Volunteer (Hospice)
National Alliance of School Educators

Spiritual Directors International

Metropolitan Detroit Alliance of Black School Educators
Schools of the 21* Century Technical Consortium
National Association of Secondary Principals

Association of School Administrators

New Teacher Induction Planning Team, State of Michigan
Association for Supervision and Curriculum Development
National Staff Development Council

Omni Arts Board

National Association of Elementary School Principals
National Association of Middle School Principals
Professional Women’s Ne;[work

Phi Delta Kappan

Presenter, National Alliance of Black School Educators

Presenter: National Modern Red Schoolhouse Conference

Mentor for National School Conference Institute, Phoenix, Arizona



1997
1997 - 1999
1995
1995 - 1999
1991
JOB RELATED
SPECIAL COMMITTEES:
1998
1997
1997
1997
1997
1996
1995

WORKSHOPS DESIGNED
AND PRESENTED:

2000-Present

Design and implemented New Principals’ Leadership Academy

District Coordinator for State Board Continuing Education
Units (SB-CEUs), Detroit Public Schools

Implemented first New Teacher/Mentoring Program for
Detroit Public Schools

District Trainer — Seven Habits of Highly Effective People

Selected to attend Harvard University Summer Principals’
Academy

Site Based Management Steering Committee

New Detroit/Detroit Public Schools Implementation
Work Team, Co-Chair, Management/Development

Exit Skills Planning Committee

State Planning Committee — New Teacher Induction Conference
Bilingual Restructuring Planning Committee

Hispanic Heritage Planning Committee

Professional Development Leadership Council

Seven Habits

Coaching for Principals

Interpersonal Communications for School Staffs
Peer Coaching

Differentiating Instruction

Leadership Development



1996 - 1999
OTHER
RESPONSIBILITIES:
1998 - 1999
1998
REFERENCES:

Various modules in aligning and writing curriculum

Best Practices

* New Teacher Support, Substitute Teacher Support
= Site Based Management
* The Principals’ Many Hats

» The Ethics of Excellence: The Local School’s Responsibility to
» New Teachers

® The 1997 American American Child Placed In Crisis Conference ~
» Session: New Teacher Induction/Mentoring

» Introduction of K-2 Exit Skills
= Michigan Charter Schools

= AreaF ~ Impact of Professional Development on School
=  Improvement

= AreaE Assistant Principals ~ How to Market Your Skills/
= Talents

Facilitator — Elementary Schools Conflict Resolution Committees

Project Coordinator — Planned workshops with outside
Consultants for districts’ site-based management facilitator.

Available upon request.



RESUME
Jo Ann Pastor, Ed.D.
1451 Beach Rd. #305
Englewood FL 34223
941-441-7126
joden@ejourney.com

Educational Background
» 1991 —Ed.D in Educational Leadership with a specialty in K-12 Administration from

Western Michigan University

> 1981 -MA in Linguistics with a specialty in English as a Second Language from Oakland
University

> 1970 -BA with a major in French and a minor in Mathematics from the University of
Detroit

Certifications

State of Michigan Central Office Administrator

Michigan Secondary Continuing Teachers Certificate — French, Math
Curriculum Management Auditor — Curriculum Management Systems Inc.
Data Mentor Licensed Trainer — Ed Results Inc.

50 Ways to Close the Achievement Gap Licensed Trainer — Curriculum
Management Systems Inc.

AN N NN

Professional Experience

2007 to date Genesee Intermediate School District High Priority Schools Project
Director and Process Mentor under Title I Regional Assistance Grant

2002 to date: Independent educational consultant

2005-2008 Walden University, College of Education: part-time faculty Curriculum,
Instruction, and Assessment Masters in Education program

1999-2002: Associate Superintendent, Education and Learning for Genesee
Intermediate School District, Flint MI

1994-1999: Director of Instruction, K-Adult for Bendle Public Schools, Burton MI

1992-1994: Director of Community Education for Bendle Public Schools, Burton MI

1980-1992: Various positions in adult education including classroom teacher,
coordinator, and director positions in Vicksburg, Romeo, and Highland
Park MI

Recent Professional Responsibilities

2007 to date: High Priority Schools Project Director and Process Mentor

o Complete project development, management, and evaluation
Grant budget development, management, and reporting
Hiring, supervising, and evaluating leadership coaches assigned to principals
Designing and delivering professional development as required by individual high
priority schools including Academic Vocabulary and School Improvement processes

O 0O



Collaborating with outside providers for professional learning and on site consulting in
Classroom Walk Throughs, High Yield Strategies, and Instructional Design and Decision
Making

Conducting required Process Mentor visits to identified High Priority schools

Collecting, analyzing, and providing data and supporting resources to High Priority
schools

Interfacing with local district central office and state administrators to coordinate services
to High Priority schools

Results to date: all currently identified schools made AYP in reading and math in 2009-
10; all prior schools made AYP for two consecutive years and returned to Phase 0.

2002 to date: Independent Consultant

o

o

o;

Developed and delivered workshops for Phi Delta Kappa and Ed Results Inc. on using
data to increase student achievement.

Conducted curriculum management audits in 13 school districts in 10 states for Phi Delta
Kappa and the Texas Association of School Administrators.

Facilitated annual updates to long term planning for Genesee Intermediate School District
including status and revision of goals and objectives in electronic format and writing an
annual report for publication to constituents.

Advised local school districts on use of assessments and data to increase student
achievement, the school improvement planning process, and leadership strategies.

1999-2002: Associate Superintendent, Education and Learning, Genesee Intermediate School

District :

@)

Supervised eight programs/departments: Curriculum and Instruction, Technology and
Media Services, Grants and Development, Career Technical Education, Ligon Outdoor
Center, Health and Nutrition Services, Genesee Area Mathematics/Science/and
Technology Center, and Mott Middle College.

Developed and managed budgets in excess of 12 million dollars.

Coordinated curriculum and instruction support services for 21 school districts and 9
charter schools.

Developed and disseminated student assessments in reading, writing, mathematics,
science, and social studies aligned to state standards and tests for grades 2-12.
Developed and implemented a five-year ISD Teaching/Learning/Service Plan.
Assisted low performing schools in identifying problems using data and in developing
plans to address problem areas.

References

Dr. Tom Svitkovich, Superintendent

Genesee Intermediate School District

2413 West Maple Ave.

Flint MI 48507

810-591-4402 Others available upon request
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FLINT COMMUNITY SCHOOLS
AN EQUAL OPPORTUNITY EMPLOYER

Posting Dates:

TITLE: English Language Arts/Social Studies Data Specialist, School Improvement

An online application, which can be accessed from our website (www.flintschools.org), is
required for all positions. In addition, for all administrative, professional, technical and
executive secretarial level positions, applicants must also submit a signed letter of application,
up-to-date resume’, copy of transcripts, and three signed professional letters of recommendation.
All letters cannot be older than 18 months. These documents must be scanned and uploaded
through the online application process.

Current employees should follow bidding or transfer procedures as set forth within their master
contracts, if applicable.

SPECIAL NOTICE:

Your application is not complete until all documents are signed and submitted. Incomplete
applications will not be considered for employment.

QUALIFICATIONS:

Education: ~ Master’s Degree, Michigan teaching certificate.
Experience: Five years of successful teaching experience or appropriate professional experience.

Skills: Ability to provide teaching demonstrations to teachers, students, parents
Knowledge and understanding of Michigan Curriculum Framework, Content
Standards and Benchmarks
Formative and summative data collection and analysis
Ability to plan and coordinate service, schedules and resources to support and
strengthen the capacity of teacher, administrator effectiveness and improved student achievement

Residence within a 60-mile radius of the borders of the District is required; residence within the
City of Flint preferred.
Other Requirements:

Newly hired employees must satisfactorily pass: 1) physical examination by a medical

doctor; 2) police clearance; 3) reference check, including digital fingerprinting; and 4)
5-panel drug test. Must comply with Student Safety Initiative Legislation, as amended.



To perform this job successfully an individual must be able to perform each essential function
satisfactorily. The essential functions listed are representative of the knowledge, skill and /or ability
required. Reasonable accommodations may be made to enable individuals with disabilities to perform
the essential functions.

REPORTS TO: Building Principal.

TITLE: English Language Arts/Social Studies Data Specialist, School Improvement

TERMS OF EMPLOYMENT: Master Teacher Contract Salary Schedule, (Contingent on
availability of School Improvement grant funds.)

JOB GOAL: To provide technical assistance to the classroom teachers, administrators and parents
to ensure research-based English Language Arts instructional practices are implemented to meet the
data — driven needs of improving student achievement and enhancing teacher effectiveness

ESSENTIAL FUNCTIONS:

Supports efforts of building’s school improvement team.

Works cooperatively with principals, teachers, at the high school to provide technical assistance
regarding teaching strategies, best practices and the use of assessment data to inform instruction for all
students.

Collaborates with the Department Chairpersons, teachers, Research, Testing and Evaluation, and
Curriculum and Instruction Content Coordinators to research and develop instructional strategies

Provide instruction to teachers, administrators and staff on how to use data to inform instruction.
Lead professional development learning communities in analysis of language arts, social studies
English and writing data — MME, ACT, Explore, Plan,

Provides assistance to principals, teachers, paraprofessionals, parents in the interpretation of student
assessment data.

Provides demonstrations of research-based English Language Arts, Social Studies instructional
strategies that incorporate Michigan’s English Language Arts, Social Studies Content Standards and
Grade Level Content Expectations/High School Content expectations.

Responsible for data gathering, analysis, records and assessment and benchmark reports.

Provides assistance to teachers,and parents on how to monitor their student’s academic performance.

Provide support and TestWiz training in an effort to help teachers analyze individual student and
classroom and department data.



Supports school building staff charged with the implementation of improved student achievement and
federal, state outcomes for student growth.

Assist the data team in preparation of data — unit tests, attendance, suspensions for all sup-groups and
recommend interventions for improved teacher effectiveness and student achievement.

Works closely with the office of Research, Testing and Evaluation.
Assist with School Improvement program evaluation

Provide leadership for building capacity around accountability for student data to inform and improve
student achievement for each and every child.

Gathers student data to design assessment instruments for buildings school wide benchmark
assessments.

Coordinates and facilitates data-driven professional development for building teachers, administrators,
staff and parents.

Aligns data systems with the district improvement plans and school improvement plans

Assists the principal in creating a climate and culture conducive to improving collegiality,
collaboration and communication amongst departments and students.

Plans appropriate professional development for staff in conjunction with the Core Subject Areas
Specialists.

Provides feedback and support at the building level through classroom visitations, workshops, and
daily interaction.

Provides literacy support across the content areas of English, math, social studies and science.
The information contained in this job description is not an exhaustive list of the duties performed for

this position. Other duties within the classification and the physical demands of the job may be
assigned.

PHYSICAL DEMANDS FOR POSITION:

Sedentary Work (See U.S. Department of Labor Guidelines)

EVALUATION:

Performance of this position will be evaluated annually in accordance with provisions of the
Master Teacher Contract between the Board of Education of the City of Flint, Michigan and the
United Teachers of Flint, Inc.

08/2010



Statement of Assurance of Compliance with Federal Laws
It is the policy of the Flint Community Schools not to discriminate on the basis of color, national origin, age,
gender, height, weight, disability, religion, or marital status in any of its programs, activities, or employment.
Inquiries should be addressed to the:

Executive Director of Human Resources/Legal Affairs ¢ 923 E. Kearsley St.
Flint, Michigan 48503-1974 * (810) 760-1124.

Translation services are available upon request, please call 760-6770
760 - 6770 g 4B Ao | g o sla Ml qulall cuat 5 48 gia da 3 ciland
Ponemos a sus 6rdenes el servicio de traduccién. Las personas
interesadas, favor de llamarnos al 760-6770

RETERE, IEREDR, 358 760-6770.



FLINT COMMUNITY SCHOOLS
AN EQUAL OPPORTUNITY EMPLOYER

Posting Dates:

TITLE: Math/Science Data Specialist for School Improvement, Northern High School (1.0) and
Northwestern High School (1.0)

An online application, which can be accessed from our website (www.flintschools.org), is
required for all positions. In addition, for all administrative, professional, technical and
executive secretarial level positions, applicants must also submit a signed letter of application,
up-to-date resume', copy of transcripts, and three signed professional letters of recommendation.
All letters cannot be older than 18 months. These documents must be scanned and uploaded
through the online application process.

Current employees should follow bidding or transfer procedures as set forth within their master
contracts, if applicable.

SPECIAL NOTICE:

Your application is not complete until all documents are signed and submitted. Incomplete
applications will not be considered for employment.

QUALIFICATIONS:

Education:  Master’s Degree, Michigan teaching certificate.
Experience: Five years of successful teaching experience or appropriate professional experience.

Skills: Ability to provide teaching demonstrations to teachers, students, parents
Knowledge and understanding of Michigan Curriculum Framework, Content
Standards and Benchmarks
Formative and summative data analysis
Ability to plan and coordinate service, schedules and resources to support and
strengthen the capacity of teacher, administrator effectiveness and improved student
achievement

Residence within a 60-mile radius of the borders of the District is required; residence within the
City of Flint preferred.
Other Requirements:

Newly hired employees must satisfactorily pass: 1) physical examination by a medical

doctor; 2) police clearance; 3) reference check, including digital fingerprinting; and 4)
5-panel drug test. Must comply with Student Safety Initiative Legislation, as amended.



To perform this job successfully an individual must be able to perform each essential function
satisfactorily. The essential functions listed are representative of the knowledge, skill and /or ability
required. Reasonable accommodations may be made to enable individuals with disabilities to perform
‘the essential functions.

REPORTS TO: Building Principal.

TERMS OF EMPLOYMENT: Master Teacher Contract Salary Schedule, (Contingent on
availability of School Improvement grant funds.)

JOB GOAL: To provide technical assistance to the classroom teachers, administrators and parents
to ensure research-based Math and Science instructional practices are implemented to meet the data —
driven needs of improving student achievement and enhancing teacher effectiveness. Designs
strategies to improve teaching and learning.

ESSENTIAL FUNCTIONS:

Supports efforts of building’s School Improvement Team.

Works cooperatively with principals, teachers, at the high school to provide technical assistance
regarding teaching strategies, best practices and the use of assessment data to inform instruction for all
students.

Collaborates with the Department Chairpersons, teachers, Research, Testing and Evaluation, and
Curriculum and Instruction departments to design, develop and implement effective instructional
strategies

Provide instruction to teachers, administrators, counselors and staff on how to use data to inform
instruction.

Assist in professional development learning communities in analysis of mathematics, science — MME,
ACT, Explore, Plan,

Provides assistance to principals, teachers, paraprofessionals, and parents in the interpretation of
student assessment data.

Provides demonstrations of research-based Math/Science instructional strategies that incorporate
Michigan’s Math and Science Content Standards, Grade Level Content Expectations/High School
Content expectations.

Responsible for data collection, analysis, records and generating formative assessments and benchmark
reports.

Provides assistance and feedback to teachers, students, parents on monitoring student’s academic
performance.



Provide support and TEST WIZ training in an effort to help teachers analyze individual student and
classroom and department data.

Supports school building staff charged with the implementation of improved student achievement and
federal, state outcomes for student growth.

Trains professional learning communities to analyze assessment data and create instructional
strategies.

Assist the data team in preparation of data — unit tests, attendance, suspensions for all sup-groups and
recommend interventions for improved teacher effectiveness and student achievement.

Works closely with the office of Research, Testing and Evaluation, Office of Curriculum and
Instruction

Assist with School Improvement program evaluation

Assist building leadership in building capacity around accountability for student data to inform and
improve student achievement for each and every child.

Gathers student data to design assessment instruments for buildings school wide benchmark
assessments in collaboration with Research and Testing division.

Assist in aligning data systems with the district improvement plans and school improvement plans
Plans appropriate professional development for staff in conjunction with the Core Subject Areas

In an effort to improve proficiency in all content areas.

Provides support at the building level through classroom visitations, workshops, and daily interaction.
Provides Math/science support across the content areas of math and science.

The information contained in this job description is not an exhaustive list of the duties performed for
this position. Other duties within the classification and the physical demands of the job may be

assigned.

PHYSICAL DEMANDS FOR POSITION:

Sedentary Work (See U.S. Department of Labor Guidelines)

EVALUATION:

Performance of this position will be evaluated annually in accordance with provisions of the
MasterTeacher Contract between the Board of Education of the City of Flint, Michigan and the United
Teachers of Flint, Inc.

Job Desc.8/2010



Statement of Assurance of Compliance with Federal Laws
It is the policy of the Flint Community Schools not to discriminate on the basis of color, national origin, age,
gender, height, weight, disability, religion, or marital status in any of its programs, activities, or employment.
Inquiries should be addressed to the:

Executive Director of Human Resources/Legal Affairs ® 923 E. Kearsley St.
Flint, Michigan 48503-1974 e (810) 760-1124.

Translation services are available upon request, please call 760-6770
760 - 6770 i\l a8 o | shats of pla i cuthll ciad § 8 gle daa 5 Ciladd
Ponemos a sus 6rdenes el servicio de traduccién. Las personas
interesadas, favor de llamarnos al 760-6770
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FLINT COMMUNITY SCHOOL
AN EQUAL OPPORTUNITY EMPLOYER

Posting Dates:

TITLE: School Improvement Coordinator, Northern High School (0.5 F.T.E.) and Northwestern
High School (0.5 F.T.E.)

An online application, which can be accessed from our website (www.flintschools.org), is required for all
positions. In addition, for all administrative, professional, technical and executive secretarial level positions,
applicants must submit a signed letter of application, up-to-date resume', copy of transcripts, and three signed
professional letters of recommendation. These documents must be scanned and uploaded through the online
application process. The letters cannot be older than 18 months.

Current employees should follow bidding or transfer procedures as set forth within their master contracts, if
applicable.

This position is made possible by the State of Michigan School Improvement Grant for the
coordination of school improvement initiatives at two lower 5% high schools. The School
Improvement Coordinator works with Superintendent’s Cabinet, Building Principals, School Improvement
teams, teachers, state, federal and local programs to provide direct support services to Northwestern High
School and Northern High School. The school improvement coordinator collaborates with the district’s
administration, buildings administration, teachers, support staff and invested community entities in the
planning, development, implementation, monitoring and evaluation of the school improvement initiative.
The Coordinator’s leadership will result in the inclusion, realization and sustainment of the operational
vision of the school improvement academic achievement goals..

QUALIFICATIONS:

Education: Master’s Degree or evidence of equivalent professional experience and/or development; and Michigan
Teacher Certification and/or Educational Leadership, Educational Administration. Documentation of 6
semester hours or 18 CEU’s within the past five years according to the Michigan Department of
Education requirements.

Experience:  Minimum of ten years of teaching/administrative/supervisory experience with a minimum of five years in
urban education, State wide school improvement efforts, building administration and educational
leadership. Knowledge of the operational vision of the Flint Community Schools, high school reform
initiatives.

Other Requirements:

Newly hired employees must satisfactorily pass: 1) physical examination by a medical doctor; 2) police
clearance; 3) reference check, including digital fingerprinting; and 4) 5-panel drug test. Must comply
with Student Safety Initiative Legislation, as amended.

To perform this job successfully an individual must be able to perform each essential function satisfactorily. The

essential functions listed are representative of the knowledge, skill and /or ability required. Reasonable accommodations

may be made to enable individuals with disabilities to perform the essential functions.

Residence within a 60-mile radius of the borders of the District is required; residence within the City of Flint

preferred.

REPORTS TO:  Executive Director, Secondary Education



TITLE: School Improvement Coordinator

TERMS OF EMPLOYMENT: Grade 8; Administrative Salary Schedule; 235 Days; 40 Hours/Week;
Beginning Salary $1951/week. (This is a Grant funded program.)

JOB GOAL: To provide direction and supervision to building principals and teachers to ensure that
research-based instructional practices are implemented to meet data-driven strategies to improve
teacher effectiveness and student learning.

ESSENTIAL FUNCTIONS:

Supports efforts of School Improvement Team.

Works collaboratively with building principals, data and process mentoring teams, school improvement and
professional development chairpersons, district curriculum and instruction, learning support services in
developing strategies to assist high priority schools to improve teacher effectiveness and student achievement.

Negotiate the building level external provider contracts as required by the State of Michigan School Improvement
legislation.

Assists high priority schools with their school improvement plan to incorporate scientific based research
strategies to address the academic needs of high school students..

Examine, assess and monitor school improvement grant budgets to ensure budget requirements.
Monitor for continous improvement high yield professional development initiatives..

Assists in the further preparation of grant applications for School Improvement funds and other program funding
opportunities at the local, state and/or federal levels.

Provide leadership and direction in the improvement of the total educational program through the involvement of
state, federal and locally funded programs as learner support services in achieving district standards and goals.

Assists in monitoring of school-wide programs, targeted assistance programs, neglected and delinquent
institutions, non-public schools and schools identified for intensive school improvement.

Provides assistance in making recommendations for detailing the budget requirements to effectively implement
state, federal and locally funded programs to the chief of academics central.

Helps in the dissemination of program information and public relations relating to state, federal and local
programs in the Flint School District.

Assists in providing liaison with the executive budget director, chief of academics central and the director of
state, federal and local programs for collaboration of the state, federal and local programs support efforts.

Assists program director in completing, filing, collecting and storing reports and approval letters for auditors.
Supervises the office in the absence of the director.

Responsible for signing special requisitions, printing requisitions, check requests and travel requests in the
absence of the director.



TITLE: School Improvement Coordinator

ESSENTIAL FUNCTIONS continued:

Handles inquiries and other communication from the general public.

The information contained in this job description is not an exhaustive list of the duties performed for
this position. Additional duties and responsibilities may be assigned.

PHYSICAL DEMANDS FOR POSITION:

Sedentary Work. (See U.S. Department of Labor Guidelines)

EVALUATION:

Performance of this position will be evaluated annually in accordance with provisions of the Master Contract of
- the Congress of Flint School Administrators.

JobDesc:08/2010

STATEMENT OF ASSURANCE OF
COMPLIANCE WITH FEDERAL LAWS
It is the policy of the Flint Community Schools not to discriminate on the basis of race, color, national origin, age, gender, height, weight, disability,
religion or marital status in any of its programs, activities or employment. Inquiries should be addressed to: Executive Director of Human
Resources/Legal Affairs, 923 E. Kearsley Street, Flint, MI 48503-1900 — (810) 760-1124. Interpreter services will be available upon request to the
Bilingual Office at 760-6770. ’



FLINT COMMUNITY SCHOOLS
AN EQUAL OPPORTUNITY EMPLOYER

Posting Dates:

TITLE: School Social Worker for School Improvement, Northern (1.0 F.T.E.) and Northwestern
(1.0 F.T.E.) High Schools

An online application, which can be accessed from our website (www.flintschools.org), is required for
all positions. In addition, for all administrative, professional, technical and executive secretarial level
positions, applicants must submit a signed letter of application, up-to-date resume', copy of transcripts,
and three signed professional letters of recommendation. These documents must be scanned and
uploaded through the online application process. The letters cannot be older than 18 months.

Current employees should follow bidding or transfer procedures as set forth within their master
contracts, if applicable.

SPECIAL NOTICE:

Your application is not complete until all documents are signed and submitted. Incomplete applications
will not be considered for employment.

QUALIFICATIONS:

Education:

Experience:

Skills:

Master’s Degree in Social Work (M.S.W.) and the additional classes needed to obtain
School Social Work Approval from an accredited university and the Michigan Department
of Education. It is required that the school social worker obtains Certified Social Worker
(CSW) status within two years of hire.

Previous school work experience in a public school setting or related agency preferred.
A school social worker shall possess applicable knowledge of:

Individual, family, group and community dynamics, as well as academic, mental health and
behavioral knowledge and understanding of children and families mental, social, emotional,
physical competencies.

Skill in providing appropriate direct or indirect treatment services to individuals, groups,
families and the school community.

Ability to refer children and families to appropriate community resources.

Provide to the educational planning and placement team comprehensive diagnostic
evaluations of children suspected of being emotionally impaired and autism spectrum
disordered. Collaborate with the educational planning and placement team in the
determination of eligibility of persons for programs and services including disabilities
where social work evaluation is required.



TITLE: School Social Worker for School Improvement

Ability to establish effective working relationships ,in a multi-discipline setting, with
parents, students, building principals and school staff.

How factors such as family, culture, socio-economic status and physical and mental health
can affect student’s performance.

Other Requirements:
Newly hired employees must satisfactorily pass: 1) physical examination by a medical doctor;
2) police clearance; 3) reference check, including digital fingerprinting; and 4) 5-panel drug
test. Must comply with Student Safety Initiative Legislation, as amended.

To perform this job successfully an individual must be able to perform each essential function satisfactorily.

The essential functions listed are representative of the knowledge, skill and /or ability required. Reasonable

accommodations may be made to enable individuals with disabilities to perform the essential functions.

REPORTS TO: Building Principal

TERMS OF EMPLOYMENT: Teacher Basic Salary Schedule

JOB GOAL: To contribute to the data team’s efforts to identify, assess, evaluate and provide social work
services that will enhance the academic growth and development of child.

ESSENTIAL FUNCTIONS:

Supports efforts of building’s school improvement team.

Assists parents and families to participate fully in the schools and child’s continuous improvement
plans for improved student achievement.

Provides casework and/or group work to eligible children and families in order to address academic
and behavioral improvements

Participant in child’s learning community with multi-disciplinary data team.

Assists the data team, teachers, building principal, parents and other caring adults, in student
assessment meetings and parent conferences.

Participates in all support staff meetings and monthly professional development to enhance their
knowledge and plan assessment related professional development for teachers, administrators and
parents.

Maintains a written log of student assessment data and other required documentation.

Develops and implements plans to enhance students school successes, improved student achievement,
behaviors and promotes post secondary opportunities.



TITLE: School Social Worker for School Improvement

ESSENTIAL FUNCTIONS CONTINUED:

Collaborates with community agencies and organizations

Prepares reports and analyzes student data based on weekly assessments

Seeks community resources to meet students’ needs.

Coordinates family services that enhance student learning.

Prepares social or developmental history of child with recommendations for academic improvements
Provides individual and/or group counseling services to students identified for improvement.

Works with family challenges that impact and affect their children’s adjustment in school.

Mobilizes school and community resources to optimize students’ potential and learning opportunities
their educational program.

Designs and implements behavior management plans, consult with data team, classroom teachers and
provide case management for students and families based on team assessment.

The information contained in this job description is not an exhaustive list of the duties performed for this
position. Other duties within the classification and the physical demands of the job may be assigned.

PHYSICAL DEMANDS FOR POSITION:

Light Work (See U.S. Department of Labor Guidelines)

EVALUATION:

Performance of this position will be evaluated annually in accordance with provisions of the Master
Teacher Contract between the Board of Education of the City of Flint, Michigan and the United
Teachers of Flint, Inc.

Job Desc.8/2010

Statement of Assurance of Compliance with Federal Laws
It is the policy of the Flint Community Schools not to discriminate on the basis of color, national origin, age,
gender, height, weight, disability, religion, or marital status in any of its programs, activities, or employment.
Inquiries should be addressed to the:

Executive Director of Human Resources/Legal Affairs ® 923 E. Kearsley St.
Flint, Michigan 48503-1974 e (810) 760-1124.

Translation services are available upon request, please call 760-6770
760 - 6770 gl ad) to | shats Of sl sl jculhalh oot B 1 gha daa 5 ciladd
Ponemos a sus 6rdenes el servicio de traduccién. Las personas



Evidence of District
® 0 & | Professional Development
Activities - 2009-2010




2009/2010 PD Activity

Secondary Math Institute 7th & 8th Gr. August 31, 2009 35
Secondary Math Institute 9th Gr. Algebra August 31, 2009 27
K-6 Summer ELA Institute August 31, 2009 404
K-6 Summer ELA Institute September 1, 2009 414
K-6 Summer ELA Institute September '2, 2009 363
Secondary Summer Math Institute September 1, 2009 20
Summer Math 4lnstitute-Geometry September 2,. 2009 5
Intervention Teachers PD - ELA September 14, 2009 50
intervention Teachers PD - Math September 14, 2009 . 32
lntervention Teachers PD - ELA September 15, 2009 51
Intervention Teachers PD - Math September 15, 2009 30
intervention Teachers PD - ELA October 26, 2009 18
Intervention Teachers PD - Math October 26, 2009 31
Intervention Teachers PD - Math October 27, 2009 29
Math Lab Teachers/Math Coaches PD November 10, 2009 24
Intervention Teachers PD - Math November 23, 2009 35
Intervention Teachers PD - ELA November 23, 2009 28

Page 1




2009/2010 PD Activity

Intervention Teachers PD - Math November 24, 2009 28
Intervention Teachers PD - ELA November 24, 2009 18
Intervention Teachers PD - Math December 7, 2009 36
Intervention Teachers PD - ELA December 7, 2009 20
Intervention Teachers PD - Math December 8, 2009 32
Intervention Teachers PD - ELA December 8, 2009 36
Math Lab Teachers/Math Coaches PD December 14, 2009 26
Math Lab Teachers/Math Coaches PD December 15, 2009 . 20
ELA Intervention Teachers/Coaches PD January 11, 2010 23
ELA Intervention Teachers/Coaches PD January 12, 2010 19
Math Institute - 4th Grade January 12, 2010 32
Math Institute - 5th Grade January 13, 2010 29
Math Institute - 6th Grade January 14, 2010 29
Math Institute - 2nd Grade January 19, 2010 31
Math Institute - 1st Grade January 20, 2010 29
Math Institute - Kindergarten January 21, 2010 31
Math Lab Teachers/Math Coaches PD February 8, 2010 21




2009/2010 PD Activity

ELA Institute - 6th Grade February 8, 2010 24
Math Lab Teachers/Math Coaches PD February 9, 2010 18
ELA Institute - Kindergarten February 16, 2010 41
ELA Institute - 1st Grade February 17, 2010 38
ELA Institute - 2nd Grade February 18, 2010 30
ELA Institute - 4th Grade February 23, 2010 32
Intervention Teachers PD - Math February 23, 2010 34
ELA Institute - 5th Grade February 24, 2010 29
Middle School Math Institute March 1, 2010 30
High School Math Institute March 2, 2010 24
ELA Intervention Teachers/Coaches PD March 8, 2010 19
Math Lab Teachers PD March 9, 2010 12
Math Intervention/Coaches PD March 22, 2010 31
Math Intervention/Coaches PD March 23, 2010 26
ELA Intervention Teachers/Coaches PD .March 29, 2010 23
ELA Intervention Teachers/Coaches PD March 30, 2010 23
ELA Institute - 3rd grade March 31, 2010 25




2009/2010 PD Activity

Math Lab Teachers PD April 12, 2010 19
ELA Intervention Teachers/Coaches PD April 12, 2010 19
Math Lab Teachers PD April 13, 2010 14
ELA Intervention Teachers/Coaches PD April 13, 2010 33
Math Institute for LSS Teachers April 14, 2010 29
Fountas and Pinnell PD April 20, 2010 16
Process Mentoring PD April 22, 2010 23
Math Institute April 26, 2010 19
Math Institute April 27, 2010 16
Fountas and Pinnell PD April 27, 2010 15
Secondary Assessment Science PD April 28, 2010 6

Life Science | PD April 29, 2010 11
Fountas and Pinnell PD May 4, 2010 9

Life Science Il PD May 6, 2010 12
K-2 Math Academy li May 11, 2010 14
3-6 Math Academy |l May 11, 2010 24
K-2 Math Academy | May 13, 2010 19
3-6 Math Academy | May 13, 2010 9

Process Mentoring PD May 13, 2010 23
Math Intervention PD May 17, 2010 20




2009/2010 PD Activity

5th gr. Social Studies PD May 18, 2010 5

Math Intervention PD May 18, 2010 17
K-2 Math Academy |l May 18, 2010 17
3-6 Math Academy |l May 18, 2010 25
Life Science Academy Il May 20, 2010 7

K-2 Math Academy |, Session 2 May 20, 2010 12
3-6 Math Academy |, Session 2 May 20, 2010 )

K-2 Math Academy |l May 25, 2010 13
3-6 Math Academy |l May 25, 2010 : 24
K-2 Math Academy |, Session 3 May 28, 2010 30

3-6 Math Academy |, Session 3 May 28, 2010 7




Letters of

Commitment




Northern Community High School
G-3284 Mackin Road

Flint, MI 48504

(810) 760-1740 Fax: (810) 760-5009
Janice Davis, Principal

SIG Selection Committee,

After learning of our status as a Persistently Low Achieving (PLA) school, Northern High
School staff began to discuss building wide changes needed to ensure a positive change in
teaching and learning in our building. We certainly are aware of the many challenges we
face, however, collectively we will implement the strategies and programs within the
Transformational Model which best fits our school and community. Our staff has been
provided with components of the Transformational Model and we have had several whole
school, School Improvement Team and focus group sessions made up of teachers,
administrators, counselors, Parent Facilitator, Behavior Specialist and union representation to
gather input and brainstorm strategies from a variety of groups.

We will focus our efforts on four major themes, optimizing professional communities,
effective use of data, maximizing parent involvement and expanding learning opportunities.

Our School Improvement Team represents a staff that is committed and is genuinely
concerned with students and their achievement. We also believe that partnermg with our
parents will lead to a successful school and community.

The additional (SIG) resources are necessary to strengthen our current prograins and will
afford our building the opportunity to implement new programs and best practices at
Northern High School.

Principal Q:LU/MQX/

Learning Imprgvdment Chair

02
Professional Development Chair (’,U\j:ﬁmu /.52,(,(,.

Optional
Math Department Chair
English Department Chair  (\ 7

Science Department Chair ’7 ’l ' 5
Aeee

Social Studies Department Chair
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November 15, 2010
To Whor It May Concern,

With the release of the list of Persistently Lowest Achieving (PLA) 3chools, we recognize the
need for academic change and continuous improverment for students, teacher and
principals, The implementation of the School Improvement Transformation Model for
Northern High School and Notthwestern High School has been established. The federal and
state legislative mandates encompass required interventions and strategies in the following
areas: ‘

L. Develop and increases school leader/teacher effactiveness;

2. Irplement comprehensive instructional reform strategies using
student achlevement data; '

3. Utilize rigorous, transparent and equitable evaluation systems for
teacher and principals;

4. Provide extended learning time and create commtshity-oriented
schools;

5. Pravide ongoing, high quality job-embedded professional

- development for staff.

Identified on the State's persistently lowest performing list of schools, Northern High School
and Northwestern High School are required to submit reform design applicetions that
satisfy the Race To The Top, School Improvement Reform legislation. The schools have
created a framework for continuous improvement. Their road map inculcates the basic

. tenants of rigor, relevance, relationships through the Superintendent's pillars of: effective
use of data, accountability, climate and culture,

This letter serves to support the reform efforts of Northern High School and Northwestern

High School. We will continue to weork collectively and collaboratively to improve the
conditions of learning for students, teachers and principals,

Rclha %
Michele Stinson, President

andra Grier 0
United Teachers of Flint, Inc, UpiServ Director
MEA/NEA

Sincarely,

Td MdEZ:P@.@IBZ aT "MoN S9G2-ACZ-018: "ON Xgd ANITA-E3W T WOXS



MEMORANDUM OF UNDERSTANDING
- BETWEEN :
THE UNITED TEACHERS OF F LINT, INC.
. AND
THE SCHOOL DISTRICT OF THE CITY OF FLINT

November 10, 2010

In accordance with the understandings reached between the representatives of the Flint Community
Schools and the United Teachers of Flint, Inc., the parties agree to the following:

Evaluation System, the Flint Community Schools will implement for the 2010-2011 school year an
addendum to the current teacher evaluation instrument to measure student growth. This addendum wil]
constitute a “significant factor” of the overall evaluation as required by law.

It is agreed that the representatives of the Flint Community Schools and the United Teachers of F lint,
Inc. will work together during the 2010-2011 school year to revise the teacher evaluation instrument for

use effective the 2011-2012 school year.

Dated: November [| 2010 Dated: November [l 2010

ﬁ ”]M/M Wp/\aﬂi ),M
Karen Denise Pugh, JD (/ Micheld Stinson '
Executive Director President

Human Resources/Legal Affairs United Teachers of F lint, Inc.

Flint Community Schools MEA/NEA

Dated: November _'l, 2010 |

Y-
Jo Folsz(n [

MEA UniServ Director

Dated: November l , 2010

\
Ceandaa (i
mGrier 0

EA UniServ Director




STUDENT GROWTH TEACHER EVALUATION ADDENDUM

This addendum constitutes a significant portion of the evaluation. Pursuant to Michigan Compiled Law Revised
School Code 1249 (MCL 380.1249) Performance Evaluation System, student growth constitutes a “significant
factor” of the overall evaluation. Student growth may be measured by, but not limited to, student performance on
national (ACT, PLAN, Explore), state (MME, MEAP) and local (DRA, DIBELS, STAR, common grade level
and/or course) assessments. This category will also take into consideration the building’s progress toward meeting
school improvement goals and the teacher’s participation as an active, contributing member of District and building
school improvement, curriculum and professional learning community teams and his/her implementation of District
initiatives and school improvement goal strategies in their classroom.

RATING SYSTEM
(1) Unsatisfactory
(2) Needs improvement
(3) Satisfactory

(4) (NA)

Specific Indicators:

a.  Teacher supports and implements district and building initiatives in the classroom.
b.  Teacher actively participates in the school improvement planning process.

€. Teacher implements strategies developed by school improvement teams.

d.  School shows adequate progress toward meeting school improvemen_t goals as defined by the
school improvement plan.

e.  Teacher actively participates as a member of professional learning communities as established by
each building.

f. Teacher actively participates in the District’s curriculum implementation process.

Teacher effectively uses formative and summative assessments to drive instruction and to assess
student knowledge and understanding of content.

h.  School demonstrates adequate (year for a year) growth on standardized assessments [MEAP/MME,
(Explore, PLAN, ACT)].

i School demonstrates adequate growth on local assessments (DIBELS, DRA, STAR, Common
Grade Level/Course Assessments).

GENERAL COMMENTS:




Student Growth Teacher Evaluation Addendum
Page Two

I have read the above evaluation.

I understand that my signature does not constitute a concurrence or approval and that I may grieve the
evaluation if I believe it to be untrue or to have been accomplished by a method or procedure not in
accordance with the Master Teacher Contract. I understand, also, that I may have a representative of my
professional organization present at this evaluation conference session with my supervisor or principal.

Remarks by Teacher:
Dated:
Teacher
Dated:;
Evaluator

This is a professional report and must be kept in approved confidence.

(This form is to be processed and a copy given to the teacher at the conference session.)

One copy each to Human Resources/Legal Affairs, Evaluator, and Employee
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