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Introduction
 

 
Single building districts do not have the same central office structure as districts that support elementary and secondary

schools.  Priority and Focus Schools that are single building districts are required to complete the ERS Strategic School

Diagnostic Tool as an alternative to the ERS ResourceCheck.  This School Diagnostic School asks the school leadership to

self-assess against Resource Principles that characterize high performing schools.  The results of this diagnostic gives

leadership focus areas for resource allocation.
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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis. 
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
The Nah Tah Wahsh Public School Academy is on the Hannahville Potawatomi Indian Reservation with 174 students in kindergarten through

grade 12.  It is located in a rural area of the Upper Peninsula of Michigan in Menominee County and is chartered by Northern Michigan

University The community has about 700 residents.

Hannahville Indian School was established in 1976 to address the special academic needs of Potawatomi students while teaching them

about their history and culture. It began as a K-8 single classroom and moved into a double-wide trailer after several years.

Today, Nah Tah Wahsh (Soaring Eagle) PSA is a charter school that serves students in K-12. The school originally had a cafeteria, library,

and a gym, an elementary wing, a high school wing, and an industrial arts wing. Two additional wings were later added to enable the

community to house all educational programs in one building, including adult education, preschool and a child care facility.

The child care/ Early Head Start/ Head Start center and FACE (Family and Child Education) Program have been valuable assets to the

community, encouraging more participation in adult education and college programs by young parents. The child care center also provides

much needed child care for employees of the community.

Our youth center was opened in 2005. It is attached to our cafeteria and houses a classroom, a recreation room, and a dance studio.

Students also have access to the gymnasium and weight room. The youth center is open after school and summers and offers many different

types of supervised activities.

In addition to the children of community members, the State of Michigan Charter Public School Academy status, which began in 1995, is

drawing non-Native Americans who are dissatisfied with local public schools and/or have not had success in other settings.

 Seventy-five percent of the students are American Indian, with most from the Hannahville community.  Additional American Indian students

come from a tribal housing project in Escanaba and the surrounding area.  Non-native students from the surrounding area served by other

public schools also attend, but there is high rate of mobility.  Eighty three percent of the students qualify for free and reduced lunch.

 There is a stable, supportive administration and instructional staff, although no instructional staff live in the community.  The school also

supports other programs such as Title I, a Gifted and Talented Program, school library, and technology; and the tribe supports Potawatomi

language and culture classes for all students.  Most staff have been employed at the school for over 15 years. Although there is generally

little staff turnover, we did lose three high-performing staff in the fall of 2010, due to early retirement options in the neighboring communities.

Our reading coach, guidance counselor, and third grade teacher, all who had been here for over 10 years, obtained positions in their home

communities. As a result, a new reading coach started mid-year in 2010, and the high school English teacher moved into the Guidance

Position. The resulting staff changes created a disruption of services and some challenges.

 There is a public school two miles down the road that many Hannahville Community residents attend or have attended. It is not unusual for

students to transfer back and forth between the schools.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
Vision Statement

Through the promotion of lifelong learning, our community will be composed of individuals who are

respectful of themselves, their families and of others; are secure in their culture; have the ability to set life-long

goals and achieve personal satisfaction and productivity; and proudly fulfill their roles within their family,

community, state, nation, and world.

 

Mission Statement

The educational mission of Nah Tah Wahsh Public School Academy is to promote lifelong learning which

encourages the physical, mental, emotional, and spiritual development of each individual, family member, and

the community as a whole.

 

Beliefs Statement

The Board of Education believes that the purpose of education is to facilitate the development of the potential

of each student. In a free society, every individual has both the right and responsibility to make choices and

decisions for himself/herself and for society. A prerequisite for every member of such a society in meeting

those responsibilities is competence in the use of the rational thought processes needed to make intelligent,

ethical choices and decisions. If our society, as orginally conceived, is to survive and function effectively, its

young people need to be prepared to exercise their rights and their responsibilities in ways that benefit them

and the society. Likewise, if individuals are to be able to achieve their life goals in a free society, they need to

be competent to choose among the myriad alternatives that are and continue to be available to them. The

enculturation process in our society focuses on preparing the young to meet certain expectations and to avail

themselves of opportunities to attain personal goals within that society. The School's program should reflect

the formal aspect of the enculturation process, and therefore, needs to focus on both the areas of societal

expectations and personal opportunity available in our society.

Today there is ample evidence that many students are not learning how to make effective, rational, responsible,

or ethical choices or decisions in regard to how they treat their minds and bodies, how they plan their futures,

how they cope with frustrations, or how they solve personal, social, and economic problems. The Board and

staff believe that the thought and action process involved in taking intelligent, ethical action can be learned just

as any other set of procdeures can be learned, provided students are given consistent, appropriate opportunities

to see the procedures modeled, learn what the procedures are, practice using the procedures and correct

ineffective use of them, and apply the procedures to a variety of relevant situations. The School is committed

to ensuring adequate provision for such opportunities and to the applications of these processes to achieving

the other educational goals associated with the School's mission. 
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
  Achievements

The Nah Tah Wahsh PSA made Adequate Yearly Progress for several years in a row, up until 2010.  Other achievements at the school have

included the building of  a house (provided to a community family) by the students of the building trades class; up-grade of technology,

including Smart Boards in K-8 classrooms; and a FOCUS grant from the Bureau of Indian Education, providing a reading coach and math

coach.

NTW students have participated in the National Native American Science Fair in the past, with NTW students taking first and second places.

This fall, (2012), 3 high school seniors and their Science Teacher attended the American Indian Science and Engineering Society (AISES)

Conference in Alaska, with one student attending on a full scholarship.

The FACE program was the first of 46 sites across the country to achieve NAEYC (National Association of the Education of Young Children)

accreditation in 2006, with a 5-year re-accreditation status achieved in 2011.

Students who have regularly attended FACE begin kindergarten at higher levels than those with no preschool experience. Parental

involvement is also higher in the K-12 system if the parents have been involved with FACE.

Over the last 4 years, the library has been major focus of improvement, with more services being offered to students and families. One of the

School Improvement goals in 2011-12 was to provide daily library time to preschool classes in an attempt to increase kindergarten readiness

as measured by the kindergarten screening. There was an increase in scores over the previous year, and this area remains a goal.

 

Areas of Improvement

 Many of the students come to the school, whether starting kindergarten or as a transfer, performing at a low level in the core areas of

reading (readiness), mathematics (readiness), writing, science, and social studies.  An area for improvement is to bring these students, and

all students, to a proficient level in each subject area.

 Attendance, tardiness, and mobility are also concerns which are being addressed by the school.
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
. 
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Single Building District Resource Allocation Self-
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Introduction
 
This school assessment tool is based on resource strategies and principles from “The Strategic School: Making the Most of People, Time,

and Money” by Karen Hawley Miles and Stephen Frank (2008). The purpose of this tool is to help you do a healthy school check-up: thinking

about your current structure, where are and aren't you strategic? Are there any areas that are high priority for updating?
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Investing In Teaching Quality

 

Hiring and organizing staff to fit school needs in terms of expertise, philosophy, and schedule.  Integrating significant resources for well-

designed teacher professional development that provides expert support to implement the school's core instructional design.  Creating

systems that promote individual teacher growth through induction, leadership opportunities, professional development planning, evaluation,

and compensation. 

Overall Rating:  2.08 

 

 

 

 

 

Statement or Question Response Rating
Execute Hiring
Plan

Before posting a position, school leaders
assess student need, staff capacity, and
scheduling priorities to determine long-term
staffing priorities and needs.

Disagree N/A

Statement or Question Response Rating
Create Job
Description

School leaders work ahead to define a clear set
of desired traits, skills, and work schedules,
keeping in minds of the teacher's collaborative
team, the school design, and the school's
student population.

Disagree N/A

Statement or Question Response Rating
Ensure Quality
Hiring Pool

School actively encourages interns and finds
opportunities for teachers needing part-time
work.

Disagree N/A

Statement or Question Response Rating
Assess Fit and
Experience

A well-designed protocol, combined with
classroom lesson demonstrations, assesses
candidate expertise, philosophy, and
commitment.

Agree N/A

Statement or Question Response Rating
Track New
Teacher Progress

School leaders carefully track whether new
teachers are placed in supportive teams and
make team changes as necessary to distribute
expertise across grades and subjects, with the
most expert teachers assigned to the highest
priority areas.

Disagree N/A

Statement or Question Response Rating
Analyze Student
Performance and
Teacher Needs

Professional Development content is consistent
with the language, instructional methods,
priorities, and timing of the school's instructional
design; school leaders and teacher teams use
student performance data to determine areas of
focus, set school improvement goals, and
monitor progress.

Disagree N/A
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Statement or Question Response Rating
Organize
Collaborative
Professional
Development

Teams of teachers in the same school whose
members share subjects or students
collaborate around assessment and instruction;
rigorous structures are in place to use
collaborative team planning effectively.

Disagree N/A

Statement or Question Response Rating
Provide
Structured
Professional
Development
Opportunities

Time is structured to allow sufficient, regular
time for right groups to collaborate, with the
right support.

Disagree N/A

Statement or Question Response Rating
Facilitate Follow-
up and Coaching

Teachers practice new strategies and review
impact with expert support throughout their
careers.

Disagree N/A

Statement or Question Response Rating
Offer Induction
Support

Schools provide deep ongoing support;
integrates the district-provided support with its
own school needs; Assigns new teachers
manageable challenges.

Disagree N/A

Statement or Question Response Rating
Specify Growth
Opportunities

Schools  provide systematic provision of growth
opportunities linked to school needs.

Disagree N/A

Statement or Question Response Rating
Schedule
Personnel
Reviews

Schools perform regular reviews of professional
development plans that inform opportunities

Disagree N/A

Statement or Question Response Rating
Evaluate
Performance

Schools perform regular evaluations that link to
professional development, support, and
opportunities provided

Disagree N/A
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Creating Individual Attention and Personal Learning Environments 

 

Assessing student learning to adjust instruction and support.  Creating smaller group sizes and reducing teacher loads in high-need areas;

foster personal relationships between students and teachers 

Overall Rating:  2.86 

 

 

 

 

 

 

Statement or Question Response Rating
Assess Students Schools conduct formative assessments

throughout the year to ensure teachers know
whether students are learning what they should
be as the year progresses-not only after the
year or unit is over.

Agree N/A

Statement or Question Response Rating
Use Assessment
Results

Teachers examine results from ongoing
assessments and use these data to improve
lessons and tailor instruction to meet specific
student needs.

Agree N/A

Statement or Question Response Rating
Practice
Collaborative
Planning

Schools provide blocks of common planning
time during which teachers may collaborate
with their colleagues to interpret and then use
the data to improve schoolwide practice.

Agree N/A

Statement or Question Response Rating
Align Student
Evaluation
Strategies

Teachers align their student evaluation
strategies across the schools. For example, all
ES might perform reading assessments every
six weeks and compare progress.  A SS might
use a schoolwide writing prompt to examine
writing skills. Teachers are then able to use this
common strategy to discuss findings and adjust
instruction accordingly.

Agree N/A

Statement or Question Response Rating
Manage Class
Sizes

Class size in core subjects varies by grade and
subject purposefully to address student needs;
reduced in high-priority areas such as early
grades, reading, and math.  Class size in
electives is managed to maximize enrollment.

Agree N/A

Statement or Question Response Rating
Consider Student
Needs

Small groups are created that are flexible and
change based on subject and student progress.
Use other adults from the school building to
come into classrooms and provide support
during flexible-group time.

Disagree N/A
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Statement or Question Response Rating
Provide Tutoring Tutoring is integrated into homeroom's regular

instruction and curriculum.  Students may work
with a tutor regularly until they no longer need
the services.  Tutoring is provided by regular
classroom teachers, or by staff who coordinate
closely with homeroom teachers.

Agree N/A
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Use Student Time Strategically

 

Maximizing time, including longer blocks of uninterrupted time, that students spend on academic subjects; Varying time and instructional

programs to ensure all students meet rigorous academic standards 

Overall Rating:  2.57 

 

 

 

 

 

 

Statement or Question Response Rating
Maintain
Schedules

School leadership team recrafts the schedule,
sometimes annually, to match time allocation
with needs of students-subgroups and
individuals.

Agree N/A

Statement or Question Response Rating
Exercise
Flexibility

Schedule may differ from other schools to
increase planning time or professional
development opportunities, or meet other
teacher priorities.

Agree N/A

Statement or Question Response Rating
Balance Time Schedule is crafted to strategically balance time

spent on core instruction, support, enrichment
activities, and non-instructional time.

Agree N/A

Statement or Question Response Rating
Set Clear
Expectations

Teachers have clear expectations for how to
use instruction time and are held accountable
for spending sufficient time in English and math
(at elementary level) and making good use of
time; administrators avoid interrupting
instruction.

Disagree N/A

Statement or Question Response Rating
Provide Learning
Opportunities

Students who struggle are given sufficient
opportunity to catch up with peers in core
academic subjects, focusing on key areas such
as ELA and Math.

Disagree N/A

Statement or Question Response Rating
Support Student
Learning

Students who need more time on a unit get it,
while students who are ready to move on are
able to or receive enrichment.

Disagree N/A

Statement or Question Response Rating
Expand Hours of
Instruction

Time is extended when deemed necessary for
student learning (e.g., extended day, extended
year, Sat school, summer school).

Agree N/A
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Investing In Teaching Quality

Creating Individual Attention and Personal 
Learning Environments 

Use Student Time Strategically

2.08

2.86

2.57
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Transformation Redesign Diagnostic 
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Introduction
 
The Transformation Model addresses four specific areas: 1) developing teacher and school leader effectiveness, which includes replacing

the principal who led the school prior to commencement of the transformational model; 2) implementing comprehensive instructional reform

strategies; 3) extending learning and teacher planning time and creating community-oriented schools; and 4) providing operating flexibility

and sustained support.
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PART A: REFORM TEAM PERSONNEL

 

 

 
Please list the individuals involved in the development of this reform/redesign plan.  Use a separate line to list each individual, and

include name, title or role, and email contact information. 
 
Carol Swingle		 Intervention Specialist 			cswingle@msu.edu

Tammy Hereau      	School Improvement Facilitator  	                thereau@dsisd.k12.mi.us

Vic Bugni               	              ISD Representative                     		vbugni@dsisd.k12.mi.us

William Pistulka     	             NMU Charter Authorizer            	 	wpistulk@nmu.edu

Sean O'Donnell      	NMU Representative                   		sodonnel@nmu.edu

Betty LaPointe        	NMU Representative                  		 blapointe@chartermi.net

Tom Miller              	Superintendent                           		 tom.miller@hannahvilleschool.net

William Boda          	Principal                                      		bill.boda@hannahvilleschool.net

Scott Brant             	Guidance Counselor                   		scott.brant@hannahvilleschool.net

Brendan Williams                Special Ed/Discipline Coor                          brendan.williams@hannahvilleschool.net

Rose Potvin           	             State/Federal Programs Coor   	rose.potvin@hannahvilleschool.net

Adrienne Soucy       	Reading Coach                         	          adrienne.soucy@hannahvilleschool.net

Rich Sgarlotti           	Math Coach                              		rich.sgarlotti@hannahvilleschool.net

Deb Fudala             	Title 1 Teacher                         		 dfudala@chartermi.net

Gina Zanon             	 Health/PE/GT Teacher            		gina.zanon@hannahvilleschool.net

Danica Pretto          	Math Teacher                          		 danica.pretto@hannahvilleschool.net

Michelle Palmgren   	Special Ed Teacher                 		michelle.hall@hannahvilleschool.net

Connee Sagataw     	School Board Chair                 		connees@hannahville.org

Jolene Shepard       	Youth Worker                           		 jolenes@hicservices.org
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PART B: TEACHING AND LEARNING PRIORITIES

 

 

 
State 2-3 big ideas for your reform/redesign plan that are intended to change teaching and learning in your school.  At least one of

these should be instructional in nature.  (These should come from the data dialogue that initiates your planning efforts.) 
 
The student achievement goal at Nah Tah Wahsh Public School Academy (NTW) is for all students to show a minimum of one year's growth

annually. Students performing below grade level will have an expectation of at least 1.5 years accelerated growth. In order to increase

student achievement and accelerate student growth, NTW will focus on two Big Ideas: implementing a Multi-Tiered System of Support

(MTSS) and applying Differentiated Instruction for all learners.

 

In addition to MEAP testing, students at NTW are assessed three times annually using the NWEA Measure of Academic Progress (MAP).

MAP assesses grades K-2 in Reading and Math; grades 3-11 in Reading, Math, and Science. The analysis of this data revealed a

considerable range of student content knowledge and skill levels within each grade for reading, math, and science. According to fall 2012

MAP baseline testing kindergarten and first grade showed a minimal range of one grade level. In grade two, the range expanded to two

grade levels. In grade four, it expanded to four or more grade levels and by sixth grade had grown in some cases to a maximum of ten grade

levels within one instructional setting. This suggests a need for a systemic change from a focus on whole group instruction to one that

highlights differentiated instruction and multi-tiered interventions targeting identified students according to their individual needs.

 

Although it is the committee's consensus that the depth of the performance ranges is attributable in part to the high economically

disadvantaged population at NTW and the associated common risk factors of high absenteeism and high mobility, it is also their belief that

NTW needs to focus on factors that are directly in the schools' control. While efforts to reduce student absenteeism and high family mobility

will be undertaken through the hiring of a truancy liaison and through ongoing parent education, primary emphasis in this redesign plan will

focus on intervening with students within the school day and instructional setting.

 

Implementation of MTSS will initiate a full systemic change. In addition to using MTSS for behavior and other non-academic areas, NTW will

be focusing on the instructional learning cycle of gathering and studying data, planning and implementing strategies, and continued

monitoring of system effectiveness. As part of this format, NTW will be implementing a three-tiered system of instruction for each classroom,

grade level and content area. Our first tier will provide all students with Career and College Readiness Standards based instruction within the

specified core instructional times. Within Tier 1, teachers will utilize differentiated instructional strategies, varied assessments, and

interventions in order to promote student understanding, achievement, and success. Upon identification based on ongoing assessments,

students will receive Tier 2 interventions in addition to the core instructional time for Tier 1.  Tier 2 interventions will take on the form of

smaller group instruction, re-teaching, or further differentiation based on individual student need. Students not showing adequate progress in

Tier 2 will also be engaged in Tier 3 interventions with additional time allotted.   Tier 3 interventions will focus on individual students and

address intensive, specific needs for each learner. 

 

In order to continually address student achievement, the second Big Idea on which NTW will concentrate is Differentiation of Instructional

Practices.  This will permit all teachers to be able to meet the needs of all learners.  The average number of students per grade at NTW is 12.

With these low class sizes, NTW staff has the advantage of being able to directly, and quickly, identify the learning styles of individual

students in their classroom.  In alignment with the Professional Development Plan, teachers will receive training on how to identify student

learning styles and create differentiated lessons that will assist with building deeper understanding for all learners.  Professional development

will focus on increasing student engagement through technology, relating to the world beyond the classroom, building substantive

conversation, and effective questioning.  Teachers will work to make student thinking visible with each lesson, and then make adjustments in
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assignments that are appropriate to ensure student understanding. 

 
 
 
State what data were used to identify these ideas. 
 
NTW has consistently made adequate yearly progress over the past 5 years (2007-08 - 2011-12). However, grades 3-8 student proficiency

on the Fall 2011 MEAP was: an average of 35% of all students were proficient in reading; an average of 30% were proficient in writing; an

average of 12% were proficient in math; an average of 4% were proficient in science; and an average of 12% were proficient in social

studies. During the same time period grade 11 student proficiency on the MME has been: an average of 41% of all students were proficient in

reading; an average of 19% were proficient in writing; an average of 0% were proficient in math; an average of 6% were proficient in science;

and an average of 20% were proficient in social studies. The percentage of all students who took the MEAP and MME test that were

identified as economically disadvantaged through their qualification for free and reduced lunch was 84%. 

 

A number of studies (Coleman 1996, Jeneks 1972, Hanushek, 1989, 1996, Okpala 2002) have concluded there is a direct correlation

between student achievement and Social Economic Status (economic disadvantage) with disadvantaged students performing lower.

Furthermore according to research by Susan Trimble students who are categorized as SES or ED tend to exhibit the risk factors of poor

attendance, high mobility, and show higher rates of altercations. 

 

Data collected from NTW student information system (Power School), cross- referenced with teacher attendance books and student history

files (CA60) provided documentation that many of NTW's non-proficient  students exhibit one or more of these risk factors. For example, for

the 2011-12 MEAP 67% of the tested Free and Reduced Lunch students were not proficient on any of the MEAP tests, 58% of the students

not proficient on the MEAP had been absent 10% or more of the previous school year and 100% of NTW students who transferred in prior to

fall testing were not proficient on the MEAP.  Current discipline data reviewed through the SWIS information management system does not

suggest the same correlation between student discipline referrals and low student achievement as was found with student absenteeism and

mobility. 

 

A review of MAP data from Fall 2012 shows the following ranges per grade level and content area.  A copy of this data is included with the

Professional Development Calendar in the Assurances.
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PART C: DEVELOP/INCREASE SCHOOL LEADERSHIP AND TEACHER EFFECTIVENESS

 

 

 
Describe how the building principal was replaced or how the existing principal meets the 2 year rule. Please include the leader's

name and discuss how the leader meets the criteria for a turnaround principal.  
 
Nah Tah Wahsh PSA is a Michigan Charter School, authorized under Northern Michigan University that operates in concert with the

Hannahville Indian School. The Hannahville Indian School is a Tribally Controlled School within the Bureau of Indian Education. Each entity

has different reporting requirements, applications, and annual evaluations. Prior to August 2012, the Nah Tah Wahsh PSA was under the

direction of two principals. Mrs. Rose Potvin served as the schools' elementary principal, overseeing grades K-5, while also responsible for

Title I and Title IIa, coordinating school improvement activities, as well as serving as Birth to Five Early Intervention Coordinator, and the

Family and Child Education Coordinator (FACE). Mr. William Boda served as the 6-12 principal with primary oversight of the day-to-day

operations of the school. His responsibilities included all personnel aspects of K-12 faculty and staff in addition to the supervision of

operations for multiple departments (transportation, custodial, maintenance, support staff, food service).  He also had responsibilities to tribal

and community agencies (drug and alcohol policies, daycare services, and facility activities).

During a recent survey, we identified 61 separate initiatives that  are currently running in the school district under the supervision of both

principals. There are 17 initiatives that must be completed and submitted to the State of Michigan and 16 similar initiatives that are required

by the Bureau of Indian Education.  Unfortunately, neither agency accepts the others reports, resulting in duplication of effort into 33 reports

being filed using different data systems.  The remaining 28 initiatives may use multiple data collection systems (e.g. AOIS, Powerschool,

Native Star, pupil accounting, FMIS, MAXIMO etc.) and are locally driven.

With the recognition of the scope of these many requirements, it became apparent to us that the duties and responsibilities of the two

building administrators had become paperwork and report driven and did not allow for sufficient focus on instructional leadership.  As a result,

the role of the two administrators has been reconfigured and we implemented a shift in purpose of the principal's position. Mrs. Potvin was

moved into a new position as the state and federal programs coordinator, which will allow her to concentrate more fully on district early

childhood preparatory programs and Michigan and federal reporting requirements for education.

Mr. Boda was hired as the new K-12 principal focusing exclusively on the improvement of classroom instruction.  Day to day duties that were

formerly assigned to the principal have been assumed by other administrators, thus allowing him to more closely focus on instructional

improvement and ultimately student achievement. The responsibilities of transportation, facilities, and all personnel will now be assumed by

the superintendent. The discipline coordinator will directly handle student discipline and report to the superintendent.

The new K-12 principal position was created as a result of National Human Resources standards of 25% or more job position change.  Mr.

Boda, is a former teacher with 17 years classroom experience, 2 years as assistant principal, and 16 years as the 6-12 principal of the

Hannahville Indian School. The criteria used to determine that Mr. Boda was the best fit for the position was as follows: 34 years of

experience through the ranks at all levels; a long list of professional trainings such as (NMU) the Principalship; Institute for Ed Management

workshops; Division of School Improvement Assessment and Accountability workshops; NMU Ed Leadership Institutes; LEA Administrators

workshops; Professional Development workshop including McKinney-Vento Determining Rights and Services, BIE Safe and Secure Schools

Training, and the Annual Homeless Ed Conference.  In addition to the ongoing leadership seminars and academies, Mr. Boda has attended

Racial sensitivity and understanding poverty workshops, and NWEA MAP training. Mr. Boda is scheduled to attend more professional

trainings (i.e. BIE Principals Academy focusing on Rapid Turnaround, Power of Teaching, MTSS Leadership Team).

Another factor critical to Mr. Boda's selection to be the transformational principal is that he himself is Native American and he has a true

understanding of the benefits and challenges unique to operating a school within a reservation community. He has been a consultant for

Orbis Associates, a Washington DC based company with a mission of providing training and technical assistance in education, health, and

social services to American Indian tribes, organizations, and agencies. Mr. Boda has built extensive relations within the reservation and

surrounding communities. His educational familiarity with the students, families and community, team building skills, organizational skills, and
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communications skills were key in the selection process and will aid greatly in the Nah Tah Wahsh PSA's  "rapid turnaround" outlined in the

redesign plan.

With the realignment of duties, Mr. Boda will concentrate more intently on instructional leadership in which he will spend more time in the

classrooms (at least 10 classrooms a week) where he will closely monitor, evaluate and guide teachers to make sure new practices, as

articulated in the redesign plan, are implemented properly. He will provide opportunities for teachers to receive professional development in

effective instructional practices that will be supported with peer observations and feedback as articulated in the Power of Teaching model. He

will make a point of being highly visible and accessible to all. The end result of this position change is to help shape the school staff into a

teaching team that will help students achieve at the highest level possible. 
 
 
Detail the collaborative (teacher and principal) process used to create a teacher and leadership evaluation plan and explain how

the evaluation includes student growth as a significant factor.  
 
Teacher Evaluation

Between 2007-2013, NTW teachers and administrators attended various training sessions regarding Danielson's Framework for Teacher

Evaluation and the local ISD collaborative pilot Teacher Evaluation Template and combined the two frameworks to fit the needs of the NTW

school.

 

Student growth for each teacher will be defined by 100% of all students showing growth, with a minimum of 75% of their students achieving

their revised projected goal on the individual RIT scores for Math, Reading, or Science from Fall, 2013, to Spring, 2014. Subject area will be

determined by teacher's goals set in the fall each year. MAP uses the RIT scale to measure student achievement and growth. The RIT score

relates directly to the curriculum scale in each subject area. It is an equal-interval score, like feet and inches, so scores can be added

together to calculate accurate class or school averages. RIT scores range from about 100 to 300. RIT scores make it possible to follow a

student's educational growth from fall to winter to spring, and from year to year. The NWEA provided Projected growth is based on the Fall

RIT score, for one school-year's growth. The NTW revised projected goal for students below grade level will be the growth needed to achieve

1.5 year's growth. Student's individual projected growth will be determined based on the Fall RIT score.

 

Using the state-mandated teacher effectiveness labels, the criteria for student growth will be as follows:

Highly Effective=95-100% of students meet the revised projected growth goal

Effective=75-94% of students meet the revised projected growth goal

Minimally Effective=61-74% of students meet the revised projected growth goal

Ineffective=0-61% of students meet the revised projected growth goal

 

Principal Evaluation

At the beginning of the 2012-13 school year the superintendent, district administrators, and the board of education sought to develop a

principal evaluation tool that would be more instructionally focused and fully aligned with the new K-12 principal's role and responsibilities as

outlined in our Redesign Plan.  A tool and process was selected and modifications to make it more instructionally focused were made. This

new evaluation tool is being piloted during the 2012-13 school year in preparation for full implementation during 2013-14. 

 

The new evaluation tool will assess principal performance in four major categories: Student Growth and Achievement, Management,

Instructional Leadership, and Personal Leadership. Each of the four categories will be equally weighted and count as 25% of the principal's

annual summative performance assessment. The principal and superintendent will establish school-wide goals in each category in the

beginning of each school year.

STUDENT GROWTH AND ACHIEVEMENT is being based on student achievement goals set for all students and underperforming
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subgroups, student achievement results and student attendance.  Student achievement goals will be reviewed from both the perspective of

overall improvement in student performance and teacher attainment of the goals they set for student achievement.

MANAGEMENT is measured based on budgeting, problem solving, professional development and communication.  Criteria within the tool

have been modified and will measure the principal's effectiveness relative to all areas as they relate to instructional leadership and

improvement.

INSTRUCTIONAL LEADERSHIP will be measured in the context of  mission and vision, classroom observation, evaluation of teachers, staff

collaboration and maintaining high expectations. 

PERSONAL LEADERSHIP will be based on ethics, organization, compliance, personality and attitude, soliciting feedback and persistence.

Once again all aspects of criteria listed in this category have been revised to directly address each in the context of  instructional

improvement.

Principal performance in all four categories will be assessed primarily via observations by the superintendent and through the collection and

review of artifacts such as MEAP and MME results, NWEA MAP data, teacher evaluation student growth goals and results, andstudent

attendance data,leadership team meeting minutes, building instructional budgets, building schedules, professional development calendars

and evaluations principal teacher observation and evaluation write ups and staff surveys.

 

Using the state-mandated effectiveness labels, the criteria for student growth will be as follows:

Highly Effective=teachers have 95-100% of students meet the revised projected growth goal

Effective=teachers have 75-94% ofstudents meet the revised projected growth goal

Minimally Effective=teachers have 61-74% of students meet the revised projected growth goal

Ineffective=teachers have 0-61% of students meet the revised projected growth goal

 

The labels and percentages will be used to assess all four categories  in the  tool, student growth and achievement, management,

instructional leadership, and personal leadership, with the percentages reflecting the level to which each annual goal was realized.

 

Copies of the teacher evaluation and administrator evaluation are included in the assurances.

 

 
 
 
Specify how the school will identify and reward school leaders, teachers, and other staff members who have increased student

achievement. Additionally, describe how the school will remove leaders and staff members who have been given multiple

opportunities to improve professional practice and have not increased student achievement outcomes.  
 
Beginning in the first month of the school year, the principal will closely monitor, evaluate, and guide teacher effectiveness through classroom

observations and teacher evaluations at a minimum schedule of 10 classrooms per week.

 

IDENTIFY AND REWARD/REMOVE SCHOOL STAFF

Assessing Support of Student Achievement

Nah Tah Wahsh has been working with several tools in order to measure and improve staff effectiveness. In addition to the teacher

evaluation process described previously, evaluations of other staff will include criteria that assess their support of a positive learning

environment for all students. Administration will be meeting with other staff groups (transportation, teaching, food service, maintenance, etc.)

in order to identify appropriate measures of assessing their support of the positive learning environment.

 

Rewards
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Rewards are being considered for all employee groups.   The Redesign Plan has been shared with staff at various stages of development,

with input sought at each meeting. Surveys given to staff regarding reward/incentives and criteria for receiving those rewards indicated the

following: concert tickets at the local Casino, Gas certificates, gift certificates for local merchants and dinner certificates. Criteria for receiving

rewards was listed as student growth, teacher evaluation, participation in extra-curricular activities, student input, parent input, and taking on

extra duties. (This criteria will include the student growth measures of Highly Effective=95-100% of students meet the revised projected

growth goal, Effective=75-94% of students meet the revised projected growth goal, Minimally Effective=61-74% of students meet the revised

projected growth goal and Ineffective=0-61% of students meet the revised projected growth goal as described in the teacher evaluation plan

.)

 

Removal Procedures

Staff who are found to be minimally effective and ineffective will be placed on an Individual Development Plan (IDP). Staff members with

these plans will meet monthly with the principal in order to monitor progress toward their co-determined goals. Their progress on these goals

will be formally evaluated mid-year and end-of-year. After documented monthly and mid-year attempts at fostering personal growth, staff

found to be ineffective, minimally effective, or showing no progress toward achieving their goals within the year will be dismissed through

application of Nah Tah Wahsh board policy and will not return the following year.

 

Since Nah Tah Wahsh School does not have a union and no collective bargaining unit, the reward/removal process was developed through

staff survey and collaboration via monthly staff meetings, group meetings, and the school reform team meetings.  All personnel decisions are

controlled by the Nah Tah Wahsh Board of Education. 
 
 
Describe plans and timelines for ongoing, high quality, job embedded professional learning (subject specific pedagogy,

differentiated instruction or a deeper understanding of the community served). Show how professional learning is aligned and

designed to ensure that staff can facilitate effective teaching and learning and have the capacity to successfully implement the

school reform strategies.  
 
Nah Tah Wahsh's professional development plan for high quality, job embedded professional development is aligned with the big ideas of the

redesign plan:  to differentiate and accelerate the academic achievement of all students especially those exhibiting the socioeconomic risk

factors of high mobility, high absenteeism, and higher student altercations.  The data supporting our focus on these risk factors is found in the

big ideas section of this plan.

 

The majority of NTW teachers are long-term employees.  Of 25 teachers, 4 teachers have been at NTW for 13-18 years and 11 have taught

here for 19-28 years.  Although longevity of staff is a positive, instructional strategies, have not changed to meet updated, rigorous

expectations and the shifting needs of our student population.  Current practices, such as whole group instruction, teaching only to the

expected average achievement level in a classroom, and using little or no flexible groupings, have not allowed teachers to identify student

needs to facilitate rapid growth of student achievement.  In order for teachers to better meet the individual needs of students professional

development will focus on differentiation, a multi-tiered system of support, evidence-based assessment and practices and acceleration of

achievement.

 

Supporting the Joyce and Showers (2002) model for professional learning which describes the five components for staff professional

development in the classroom, including the description of the new skill, demonstration or modeling of the new skill, initial practice or

simulation, feedback, and coaching, NTW will focus on one of the reform plan's big ideas for an entire month-long in-depth study.  Each

month's focus will give staff members multiple opportunities to utilize these five components in order to successfully implement strategies for

instructional differentiation and acceleration.  These month-long focus topics for professional development will include multi-tiered systems of
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support (MTSS), differentiation, acceleration, and evidenced-based assessments and practices.

 

The evaluation and monitoring of the implementation progress of the professional development ideas and strategies will be accomplished by

looking at student achievement and growth data, teacher achievement data found through the teacher evaluation process, teacher lesson

plans, and daily classroom walk-throughs by the principal and academic coaches.  To encourage follow through with  professional

development concepts, NTW will also use the observation and feedback model Instructional Rounds to help promote the staff's use of peer-

to peer observations and discussion combined with self-reflection opportunities.

 

Multi-Tiered System of Support

To ensure the successful implementation of MTSS, NTW will create a leadership team consisting of academic and behavior coaches led by

the school's principal.  The Delta-Schoolcraft ISD (DSISD) will provide guidance to the NTW leadership team and staff in developing MTSS

and sustaining the implementation of data-driven, problem solving models.  Support will be provided through MTSS external coaches from

the DSISD, who will provide information, timelines, and technical support through ongoing professional development.   MTSS will support

staff members as they learn the appropriate use of grade level and individual student academic and behavior data (including mobility and

attendance) to guide decisions for implementation of the multi-tiered system of student academic and behavioral supports to differentiate to

meet the needs of all students.

 

Evidence-Based Assessments and Practices

Instructional leaders and teachers will receive professional development on how to retrieve, interpret and utilize data from NWEA's Measures

of Academic Progress (MAP).  MAP assessments have the ability to give staff members formative, interim and summative data and

information which can be used to inform instruction at the grade level, classroom level and at the student level.  Each student score for MAP

can be connected to NWEA's DesCartes which is a dynamic tool that provides specific skill information educators can use to differentiate and

meet the academic needs of each students.  Support will be provided by on-site consultation services by NWEA personnel and information

and technical support from NTW's chartering agent, NMU and the BIE.

Staff will also receive professional development on the creation and utilization of appropriate standards-based local assessments with the

ability to give these assessments in an online environment.  Support will be provided through external coaches from the DSISD, who will

provide information, timelines, and technical support through ongoing professional development.  

 

Differentiation

NTW will be working with DSISD and Northwoods Math, Science and Technology Center to provide grade level and content specific

professional learning opportunities for all staff.  The opportunities will focus upon instructional differentiation and increasing the instructional

engagement of all learners.  The opportunities will also speak to the various types of differentiation; whole group, small group, flexible group

and individualized differentiation.

 

Acceleration

To support teachers as they interpret data to set accelerated and challenging individual goals for each student, NTW will work in conjunction

with on-site NWEA consultation services and external coaches from DSISD.  Professional learning opportunities for staff will focus on using

evidence-based practices and assessments to set classroom and individualized student goals along with purposeful interventions to increase

and accelerate student performance beyond a typical year's growth.

 

A copy of the professional development calendar is included in the Assurances. 
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Detail how the school will implement strategies, such as increased opportunities for promotion and career growth, and/or flexible

working conditions, designed to recruit and retain staff to meet the needs of students in a transformational school.  
 
At Nah Tah Wahsh, retaining and recruiting staff has not been an area of challenge . Currently, of 25 teachers, 10 teachers have been at

Nah Tah Wahsh for 1-7 years, 4 teachers have taught here for 13-18 years and 11 have taught here for 19-28 years.

 

STRATEGIES TO RECRUIT AND RETAIN STAFF

 

Staff retention is determined through quarterly meetings between administration, professional staff, and support staff. Results of these

meetings are provided to the NTW School Board at the end of the year.  Topics discussed at these meetings include but are not limited to:

Monthly early release time for students to allow for staff professional development (4 hours monthly)

Two sessions weekly (45 minutes each) of Professional Development with targeted training provided as needed/identified

Tuition reimbursement for up to two credits per year

Opportunities to attend National Conferences at no personal expense

Stipends to attend professional development over the summer and other times that school is not in session

Teacher-mentor program

Formative feedback through the Power of Teaching to increase instructional effectiveness

Collaborative evaluation process to increase staff strengths and reduce weaknesses

Foster and mentor staff to become leaders in their areas of expertise

Foster and mentor teachers to become program coordinators

Keeping the teacher salaries and benefit packages competitive with similar size schools; in the past all staff were Hannahville Indian

Community employees and not part of the Michigan Public School Employees Retirement System. To retain teachers, they are considered

Charter School employees and receive MPSERS. (All other school staff continue to be Hannahville Indian Community employees.)

Keeping class size to a maximum of twenty students, especially in the primary grades, compared to 30 in surrounding schools.

All teachers having access to and are utilizing cutting edge technology in instruction such as SmartBoards and assessment clickers.

 

WE ARE RECRUITING TEACHERS BY:

Participating in job fairs, contacting local college placement offices, and posting positions nationally with the Bureau of Indian Education,

American Speech and Hearing Association (ASHA) and other similar organizations depending on need, to obtain the top 20% of college

graduates or existing teachers in their area of expertise

Working directly with Northern Michigan University education department which requires education students in ED 231, Teaching and

Learning in the Secondary Classroom, to observe and participate in NTW middle and/or high school classrooms.

 

We work with various area colleges in placing student teachers in our facility to complete their student teaching requirement. This has

provided opportunity to train and add proven highly qualified and effective teachers to our existing staff.

 

Due to the lack of a collective bargaining unit, all personnel decisions are under the authority of the Nah Tah Wahsh Board of Education. 
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PART D: COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES

 

 

 
Specify how the school will use data to identify and implement an instructional program that is research-based and aligned from

one grade to the next, as well as with state standards. 
 
Due to the fact that NTW has one teacher per grade level and one teacher per core academic subject area at the high school level, aligning

curriculum horizontally between grade-level classes is easily accomplished.  In order to assure the instructional program remains aligned

vertically and horizontally with the Common Core State Standards (CCSS) and the Career and College Readiness Standards (CCRS), NTW

will use standards-based data to determine academic program quality, program fidelity, alignment with state standards, program strengths

and areas of need for each core academic content area. The curriculum review sessions will begin the summer of 2013 and continue

throughout each school year.  Using data from MEAP, state, and local assessments including local online common assessments developed

and aligned with the Common Core Standards in DataDirector for grades 1 through 8 in Reading and Math, the curriculum review sessions

will work to identify areas of strength and need in the core instructional programs. Curriculum review sessions will analyze instructional

standards, current materials, and areas of need. Protocols will be developed to align the core instructional programs to CCRS to decide what

materials and expectations stay in practice, need to be replaced, or are still needed.  Materials to supplement and/or replace the current core

instructional programs will be ordered and training support will be planned. 

 

The curriculum review sessions will occur by the following dates:

Meeting #1 - August 31 / Meeting #2 - September 30 / Meeting #3 - November 30 / Meeting #4 - February - 28 / Meeting #5 - April 30 /

Meeting #6 - June 30

 

Formative and interim assessments will be used for monitoring and evaluating student growth and achievement to determine and identify

student needs for differentiation and/or intervention. Teachers will be trained in the creation and utilization of formative assessments by

quarter, semester, or unit. By analyzing these assessment results, teachers can adapt and adjust student learning to eliminate student

misconception, error in understanding, or instructional gaps.

 

	 
 
 
Describe how the school promotes the continuous use of individual student data (such as formative, interim and summative) to

inform and differentiate instruction to meet individual student needs.  
 
NTW will integrate a Multi-Tiered System of Support (MTSS) to promote the continuous use of individual student data. MTSS consists of an

ongoing instructional learning cycle of gathering, studying, planning, and doing and will be implemented at the grade-level (there is only one

classroom per grade level at NTW) and individual student level. NTW will create a MTSS Leadership Team consisting of academic and

behavior coaches led by the school's principal. The DSISD will provide guidance to NTW in developing MTSS and sustaining the

implementation of data-driven, problem solving models.

 

Grade-Level/Tier 1-Tier 2:

 

NTW will establish three benchmark data review sessions:
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1.	Mid-September Benchmark Meeting: The MTSS Leadership Team along with general education teachers will gather and analyze grade

level data. Data that will be analyzed include: MAP, Dibels Next, classroom based assessments, behavior data (collected through School

Wide Information System (SWIS), Incident Reports, and teacher records), and attendance records. At the mid-September benchmark

meeting, an end of the year goal will be created for both reading and math. If 50% or more of the class is not at benchmark or the class

median is below the criterion, a tier 1 class-wide intervention is warranted. Tier 1 class-wide interventions include strategic supplements to

the core program/universal instruction and/or strategic use of the core curriculum. Students not performing at benchmark and are showing

limited growth to tier 1 supports will need strategic interventions to supplement the universal or core instruction that they receive. Tier 2,

strategic interventions consist of targeted, supplemental instruction, and specialized group systems for students with some risk. (Students

showing intensive need will be considered for tier 3 interventions described further in this reading.) Action plans will be created which will

consist of: explanation of the tier 1 and tier 2 interventions, materials needed, people responsible, and a progress monitoring plan and

schedule. Between the benchmark sessions, coaches will consult at least every 4-6 weeks with general education staff for progress

monitoring meetings. At progress monitoring meetings, coaches and general education staff will review action plans to monitor student

progress and action plan fidelity.

 

2.	Mid-January Benchmark Meeting: At the second benchmark meeting, the MTSS Leadership Team along with general education teachers

will first decide if the class-wide interventions are being implemented as planned. The team will then review and analyze the data identified

as the progress monitoring tool in the action plan (including attendance records). The grade level teacher will clearly identify students who

are above, at and below goal rate necessary to achieve the grade-level goal. For each student whose progress is above the goal rate, the

team will decide if the class-wide intervention should be decreased or discontinued, the intervention should be modified (time, frequency, or

intensity), or the skill being targeted/monitored may need to be changed to a higher level skill. Considerations that should be made for each

student whose progress is below the goal rate include increasing the fidelity of the intervention, increasing the time of the intervention, and

reducing the size of the intervention group. The original action plan made at the first benchmark meeting may need to be revised and should

include action items necessary to address each identified need (training, monitoring, feedback, supplies).

 

3.	Mid-May Benchmark Meeting: At the spring benchmark meeting, the coaches and grade level team will analyze the current progress

monitoring data and conclude if their grade level goal created in the fall was met. The grade level team in the mid-May benchmark meeting

will also consist of the class's upcoming teacher. Together the team will go over the current year's intervention plans and summarize class-

wide and individual student data. The upcoming grade level teacher will be more aware of the performance levels of their upcoming class,

which will assist in planning for the start of the next school year. Kindergarten teachers will also be analyzing the screening data of their

upcoming class and make plans accordingly for the fall.

 

Individual Student Level/Tier 3:

If at any time throughout the school year the MTSS Leadership Team or general education teachers have concerns with an individual

student's response to tier 1 and 2 interventions, or their baseline data shows the student is at very high risk, the student may be referred to

the Student Intervention Team (SIT). The SIT will include the student's current teachers and any support service personnel, including

academic and behavior coaches. The SIT will review/analyze the available formative, interim, and summative data for the student, including

intervention strategies already in place. Based on the data, the decision will be made if additional classroom intervention strategies, student

accommodations, modifications to the curriculum, or an intensive intervention plan are needed. Intensive, Tier 3 interventions are

individualized, highly specialized, and intense systems of instruction for students with high risk. Intensive interventions will supplement the

universal/core instruction and strategic interventions. An action plan will be created which will include the student's individualized goals,

evidence-based strategies needed to reach the goal, a progress monitoring plan, and any resources needed for implementation. Individuals

implementing the action plan, will keep instructional logs to document what interventions and/or accommodations are being used and how

often. Progress monitoring meetings will occur every four to six weeks to determine the student's response to the intervention, and

modifications will be made as needed.
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A copy of the assessment detail is included in the PD Calendar section of the Assurances. 
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PART E: INCREASED LEARNING TIME AND COMMUNITY ENGAGEMENT

 

 

 
Explain how the school will establish schedules and strategies that provide for increased time for all students to learn core

academic content by expanding the school day, week or year (specify the amount of time added). Include enrichment activities for

students and increased collaboration time for teachers.  
 
As Nah Tah Wahsh continues to review and analyze timely student assessment data, and use research based strategies for intervention, the

school is determined to increase learning time for all students and increase teacher collaboration time.  The school currently has 45 minutes

three weeks per month, with an additional 3.5 hours per month (the second Tuesday of every month) dedicated to professional development.

Beginning the Fall of 2012, NTW will add one more 45-minute session every Thursday for teacher collaboration time, data review, and/or

follow-up discussions to previous professional development. Staff will work closely with outside consultants, instructional leaders and

coaches to improve content knowledge and the effectiveness of instruction.

It is the goal of Nah Tah Wahsh to offer innovative means of extending learning time for all students, while recognizing that adding minutes

will not generate positive results unless the practices within the programs change.  Nah Tah Wahsh PSA must be more effective during

regular school hours and offer additional opportunities of benefit to the students. The following measures will be taken to increase learning

time with the purpose of increasing student achievement in all core areas.

 

INCREASED LEARNING TIME FOR ALL STUDENTS

 

The Redesign plan will include:

Increasing the number of student contact days by two days each year (12.84 hours), to a total of 6 days (38.52 hours) increased by year

three.

Extending the academic time per day in grades K-8 by 10 minutes (29.2 hours in the first year), and in the high school by 17 minutes (49.6

hours in the first year).

Class interruptions such as PA announcements will be eliminated whenever possible, and teachers will be required to provide instruction bell

to bell.

 

Additional extended learning time will be available after the regular school day for all students, from 3:20 to 5:00, Monday through Thursday,

and will follow the school calendar. KidZone will use MAP data to differentiate instruction and tutoring, focusing on the core areas while

including enrichment activities. Transportation will be provided at 5:00 for all students in extended learning. This will add 100 minutes per

day, four days per week (400 minutes per week, 240 hours per year), required  for students not proficient on the MEAP, and open to all

students for enrichment.

 

An 8- week summer school session, Summer KidZone, will be provided for all K-6 students, under the same requirements and meeting 4

days per week, 9:45-4:00. Summer KidZone will also use MAP data to differentiate instruction and tutoring, focusing on the core areas while

including enrichment activities. Transportation and meals will be provided. Extended summer learning opportunities for K-6 is 187.5 hours,

equivalent to 29.2 school days.

 

Extended learning time for grades 7-12 is also provided all summer. The learning lab will be open 8:00 AM -10:00 PM with a focus on credit

recovery classes (high school) and remediation based on MAP data for Tier 2 and Tier 3 students. The Hannahville Indian Community tribal

council has agreed that summer youth employment opportunities will be tied to summer school attendance and work completion for those

students who have failed classes. The flexible hours in the learning lab are to accommodate student work schedules and better meet the
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needs of our students.

 

Each of these extended learning times will have student remediation or advanced work provided based on data analysis and intervention

plans as appropriate. As with the differentiated instruction and MTSS, every student will have goal sheets based on RIT scores from the

NWEA MAP (Measures of Academic Progress), with a specific emphasis on identified areas of concern. Individual plans will be developed

using NWEA DesCartes to focus on the areas of concern. DesCartes is a learning continuum resource aligned to common core standards. It

is designed to translate the raw data from students' assessments into actionable plans for instruction, grouping and more.

 

ENRICHMENT ACTIVITIES FOR STUDENTS

All students, K-8, have regularly scheduled daily enrichment activities in art, Potawatomi language and culture, health, physical education,

computers, and library. High school students also have language, culture, and health; and can select enrichment classes of art, physical

education, and shop. Through funding from the Bureau of Indian Education, Nah Tah Wahsh provides additional accelerated services for

identified Gifted/Talented Students.

Two required intervention classes will be added at the high school; one for students reading below grade level, and another for students with

math performance below grade level.

 

COLLABORATION TIME FOR TEACHERS

 

The school currently has professional learning opportunities Tuesdays and Thursdays from 3:15-4:00, (45 minutes, twice a week). The

second Tuesday of every month there is an early student release, with staff having 3.5 hours available for professional learning and

collaboration. Staff work closely with outside consultants, instructional leaders and coaches to improve content knowledge and the

effectiveness of instruction. Teachers also collaborate on a weekly basis with the reading coach and the mathematics coach. There are also

4 full days prior to the start of the school year.  With the redesign plan, additional sessions will be held during the summer for specific topics,

such as horizontal and vertical curriculum alignment.

 
 
 
Describe strategies for continuous engagement of families and community. Detail how the school will provide for the ongoing

family and community engagement.  
 
NTW PSA is located on the Hannahville Indian Reservation with enrollment open to anyone within a 25-mile radius. The "school community"

encompasses the reservation and the surrounding area, which includes several other school districts and another reservation area.

Invitations to school events are extended to all families and to School Board members and Tribal Council members.

 

FAMILY AND COMMUNITY ENGAGEMENT

August: An Open House will be held during the week before school starts for parents and children to meet staff and learn classroom

expectations. Information will be given on the SchoolWide Title 1 program, the Priority Schools status, and opportunities for parents to be

involved.

September: First day activities are held with all parents invited to attend the first day of school with their child(ren) for breakfast and an

opening ceremony. Guest speaker at the opening ceremony will be the Tribal Chairperson.

Annual Meeting/Open House held with explanation/discussion of Priority School status, SchoolWide Title 1 program, and opportunities for

parents to be involved.

Parent-Student-Teacher Compacts are reviewed and signed.

October: Parent training on NWEA MAP assessment; explanation of assessment and how results are used.
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November: Student led conferences are held 3 times a year to give parents the opportunity to hear first-hand from their child what grade has

been earned and to see samples of work in the student portfolio. During conferences, the teacher is present, giving the parent the opportunity

to discuss any concerns with both their child and the teacher, and to give time for the teacher to review the parent-student-teacher compact.

Enrichment activities are planned for students to allow time for these conferences to take place.

An annual Family Literacy night is held in November, with additional family literacy/ family math/family science activities also being planned.

December: Soup, Stories, and Santa (focus on family literacy activities); Christmas Program

January: Student-led Conferences; Parents' night at basketball game

March: Student-Led Conferences; Parent Appreciation Night

May: Muffins with Mom, Donuts with Dad; FACE, Kindergarten, and 12th grade graduations (each held separately); Community Play Day

Monthly: Parent-Teacher-Student Association (PTSA); Family Circle (monthly parent/family activities with a literacy focus, primarily designed

for Early Childhood parents);

 

A copy of the Nah Tah Wahsh Public School Academy Family and Community Events Calendar is included in the Increased Learning Time-

School Calendar section of the Assurances.

 

PARENT/COMMUNITY INVOLVEMENT IN PLANNING

Parents are invited to be part of the school improvement team and sent thank-you notes and gift cards when they attend. If they are unable to

attend meetings, minutes of the meeting are sent to them. When parents are in attendance, their attendance is recognized, verbally, and their

input is actively sought.

After reviewing the comprehensive needs assessment with the school board and the Tribal Chair, input was solicited from them regarding the

design of the program and/or areas of improvement they felt necessary. Updates on implementation of the plan and student progress will be

provided to the School Board and Tribal Council at their monthly meetings.

 

COMMUNICATIONS/INVITATIONS

Invitations to these events are delivered by a variety of means, including personal invites sent in the mail, community newsletters, flyers

posted around the community, flyers sent home with students, individual invitations made by students, and the school website. Whenever

possible, students are involved in an activity to increase the chances that parents will become involved also. Transportation, meals, and

childcare are offered whenever possible to increase the chances for parents to participate.

Student led conferences are held to involve the students with their parents in reviewing individual progress. Students make the invitations for

their parents to participate in student led conferences.

 

TRAININGS

Parent trainings and/or communication will be focused on the importance of consistent attendance. These trainings will include information

for the parents on the effects of attendance and mobility on student achievement. Following implementation of the Redesign Plan, data

conversations will include parents on the progress the school is making in meeting higher achievement goals and what parents can do to

assist in their student's success.

Staff trainings will be held on cultural competence and on ways to work more effectively with families with a different socio-economic

background.

In addition, trainings will be held for parents on the importance of their involvement and the different levels of involvement, utilizing Epstein's

research on the 6 types of Involvement, i.e., parenting, communicating, volunteering, learning at home, decision making, and collaborating

with the community.

 

MONITORING/EVALUATION

All activities will have sign-in sheets to determine parent involvement levels.
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FACE (Family and Child Education) Center Based parents, who are required to attend school daily with their preschoolers, are very involved

in the school, including holding offices in the PTSA. Their input is valuable in the evaluation of the programs because they have a different

perspective than parents who are not in the building regularly.

Evaluation of engagement activities will be based on the school climate surveys, feedback forms, and increasing numbers in attendance.

 

EXPECTED OUTCOMES

Expected outcomes of the continuous engagement of families and the community as described above is stronger communication with

parents leading to increased numbers of parents attending trainings and participating in school events, improved student attendance,

decreased student mobility, and increased student achievement.

 

A copy of the Family and Community Events Calendar is included in the School Calendar section of the Assurances. 
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PART F: PROVIDING OPERATIONAL FLEXIBILITY AND SUSTAINED SUPPORT

 

 

 
Describe how the district will provide the school with operational flexibility (staffing, calendars, time, budgeting) to implement a

comprehensive approach to substantially increase student achievement and increase graduation rate.  
 
The Nah Tah Wahsh PSA is housed in one building.  The configuration aligns to K-5 elementary, 6-8 middle school, and 9-12 high school.

The building houses a 0-5 program which includes Early Headstart, Head Start, Childcare, and FACE (Family and Child Education). FACE is

a Bureau of Indian Education program focusing on fighting intergenerational illiteracy combining the Parents as Teachers home-based

program and the National Center for Family Literacy center-based program into one program for children prenatal to age 8 and their families.

 

The administrator in charge of the school is the superintendent with 32 years of experience. Other administrative staff include the K-12

principal with 34 years of experience, the special education/discipline coordinator, the Guidance Counselor, and the former elementary

principal, who, as of the 2012-13 school year, serves as the federal/state programs coordinator, including the Title programs, FACE, birth-to-

5 Early Intervention, FOCUS, NWEA, and school improvement coordinator. 

 

The chartering agency, Northern Michigan University, school board, and Tribal Council are in support of the educational plan for redesign of

Nah Tah Wahsh PSA. In an effort to improve student learning, the school has provided the staff with training to improve effective instructional

practice and timely student assessment tools.  Included in the discussion has been a review of professional and administrative

responsibilities,the decision to implement the Measures of Academic Progress/MAP, K-12 kickoff of Multi-Tiered Systems of Support

(MTSS), and adding additional time to the teacher's week dedicated to data review and interventions.

 

Differentiation/Acceleration

All strategies proposed in this section will address all students, however particular attention will be paid to those students with identified risk

factors of high absenteeism, high mobility, and high economic disadvantage; all risk factors of dropping out.

 

STAFFING

Beginning with the 2012-13 school year, and continuing as part of the Redesign Plan, school leadership has:

Reassigned one of its administrators and created a lone K-12 principal position

Renewed its support of two instructional coaching positions, one for reading and literacy, and one for mathematics

Reassigned Title support to include interventions in the middle school

Scheduled an academic intervention block in the middle school

Continued to support reading comprehension skills for incoming freshmen

Added additional academic interventions for gifted students

 

CALENDARS /TIME

Beginning with the 2012-13 school year, and continuing as part of the Redesign Plan, school leadership has:

Increased the number of student contact days by two days each year for the next three years for a total of 6 days increase for all students to

learn core academic content. 

Added 45 minutes per week for the professional staff to review assessment data and progress monitor students.

Adopted a seven period day to facilitate more guided / intervention classes (i.e. Geometry, Academic college transition Prep, online credit

recovery) for identified students.
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BUDGETING

In preparation for the start of the 2013-14 school year, Nah Tah Wahsh PSA intends to make the following allocations:

The school will use Title 1 set-asides to fund additional positions including truancy prevention and tutoring, with emphasis on particular

students (of any age) whose truancy puts them at risk of not graduating.

NTW is investigating options to provide rewards/incentives to staff and students for increased achievement.

 

GENERAL

The Nah Tah Wahsh PSA in support of a redesigned student positive behavior plan is undergoing a thorough review of its current attendance

policy, as compared to neighboring districts and BIE schools in the Midwest Region. The attendance plan focuses attention on students that

regularly miss exposure to the curriculum. An attendance plan that features students making up lost instructional time is being drafted. A

review of the athletic policy is underway.

 
 
 
Describe how the district will ensure that the school receives ongoing, intensive Technical Assistance and related support from

the district lSD, Michigan Department of Education, or other designated external partners or organizations.  
 
The Nah Tah Wahsh PSA School District has only one building which serves students in grades K-12.  With only one school within the

school district, the superintendent is in a unique position to be fully involved within the reform plan process as the school staff and

administration put every effort into redesigning systems to support change needed to increase student achievement. 

The superintendent, on the behalf of Nah Tah Wahsh PSA, will serve as the district representative for the school reform support team.  He

will work closely with the school redesign team, the NTW PSA School Board, and the Hannahville Indian Community Tribal Council.  The

superintendent will guarantee the complete cooperation of the NTW staff with the ongoing assistance efforts being provided by the Delta-

Schoolcraft ISD, Michigan Department of Education, and Northern Michigan University, NTW's chartering agent.  The superintendent will also

ensure the collaboration between the school redesign team, the NTW staff and the appointed ISD school improvement facilitator, the

MDE/MSU intervention specialist, the school support team and any other individuals assigned to help with redesign plan support and

implementation.  NTW will comply with all MDE Priority School mandates by attending all required meetings and webinars, submitting all

necessary documents, collaborating with appointed school improvement and intervention specialists, and providing financial funding, as

needed.  NTW will involve NMU in the redesign plan process and will also guarantee to keep NMU informed of all redesign plan procedures

and communicate implementation status. 
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Assurances Report 
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Michigan Department of Education Assurances
Priority Assurances

Assurance Certified Comment/Attachment

Our school has implemented an evaluation process, which includes a

significant connection with student growth, to assess the effectiveness of

teachers and leaders working in our school. (Attach a copy of the

evaluation tool below.)
Yes

Teacher Evaluation and

Assessment Tool

Instructional Administrator

Evaluation

Teacher and Leader Evaluation

Processes.pdf

Our school has a Professional Development calendar that supports the

reform effort selected for our school. (Attach a copy of the professional

development calendar below.)

Yes

Professional Development

Calendar

Assessment Schedule

NWEA MAP score results by RIT

score and Grade level

equivalency

Professional Development

Calendar.pdf

Our school has implemented an extended learning time model to increase

instructional time as evidenced by our daily school schedule, teacher

collaboration schedule and student schedule. (Attach a copy of the

schedule(s) below.)

Yes

School calendar for 2012-2013

and 2013-2014

School bell schedules for 2012-13

and for 2013-14 (Showing

extended day) are attached.

School, family, and community

events schedule

Increased Learning Time - School

Calendar.pdf

Our school provides additional time to improve student learning and

engagement through enrichment activities for students.

Yes

K-3 and 4-8 Enrichment

schedules are attached.

Master Bell Schedules for 2012-

2013 and 2013-2014 showing the

increased enrichment times.

Increased Enrichment

Opportunities.pdf
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Our school provides time for teachers to collaborate, plan and engage in

professional development within and across grades and subjects.

Yes

COLLABORATION TIME FOR

TEACHERS

Nah Tah Wahsh will provide

multiple opportunities for

collaboration to work on building

formative assessments, analyzing

data, professional development,

and curriculum alignment.

Professional staff will work closely

with outside consultants,

instructional leaders, and

coaches,  to improve content

knowledge.

The School Reform Team list, PD

Calendar, and Assessment

schedule showing collaboration

time is attached.

Teacher Collaboration.pdf

Our school District has a Memorandum of Understanding or Collective

Bargaining Agreement with the Local Education Association regarding the

measures required to implement the reform/redesign plan. Alternately,

Public School Academies without a Local Education Association can

provide documentation of board approval of the submitted reform plan.

No

Nah Tah Wahsh does not have a

union and has no collective

bargaining unit.  Due to the lack of

a collective bargaining unit, all

personnel decisions are under the

authority of the Nah Tah Wahsh

Board of Education.

Attached are the minutes from the

December School Board meeting

showing that Board members are

being kept up-to-date on the

School Reform Plan.

MOU or Collective Bargaining

Agreement.pdf
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