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Single Building District Improvement Report - Priority
Nah Tah Wahsh Public School Academy

Introduction

Single building districts do not have the same central office structure as districts that support elementary and secondary
schools. Priority and Focus Schools that are single building districts are required to complete the ERS Strategic School
Diagnostic Tool as an alternative to the ERS ResourceCheck. This School Diagnostic School asks the school leadership to
self-assess against Resource Principles that characterize high performing schools. The results of this diagnostic gives

leadership focus areas for resource allocation.
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Introduction

Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by
which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful
to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and
challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis.
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Description of the School

Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include
demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves?

The Nah Tah Wahsh Public School Academy is on the Hannahville Potawatomi Indian Reservation with 174 students in kindergarten through
grade 12. ltis located in a rural area of the Upper Peninsula of Michigan in Menominee County and is chartered by Northern Michigan
University The community has about 700 residents.

Hannahville Indian School was established in 1976 to address the special academic needs of Potawatomi students while teaching them
about their history and culture. It began as a K-8 single classroom and moved into a double-wide trailer after several years.

Today, Nah Tah Wahsh (Soaring Eagle) PSA is a charter school that serves students in K-12. The school originally had a cafeteria, library,
and a gym, an elementary wing, a high school wing, and an industrial arts wing. Two additional wings were later added to enable the
community to house all educational programs in one building, including adult education, preschool and a child care facility.

The child care/ Early Head Start/ Head Start center and FACE (Family and Child Education) Program have been valuable assets to the
community, encouraging more participation in adult education and college programs by young parents. The child care center also provides
much needed child care for employees of the community.

Our youth center was opened in 2005. It is attached to our cafeteria and houses a classroom, a recreation room, and a dance studio.
Students also have access to the gymnasium and weight room. The youth center is open after school and summers and offers many different
types of supervised activities.

In addition to the children of community members, the State of Michigan Charter Public School Academy status, which began in 1995, is
drawing non-Native Americans who are dissatisfied with local public schools and/or have not had success in other settings.

Seventy-five percent of the students are American Indian, with most from the Hannahville community. Additional American Indian students
come from a tribal housing project in Escanaba and the surrounding area. Non-native students from the surrounding area served by other
public schools also attend, but there is high rate of mobility. Eighty three percent of the students qualify for free and reduced lunch.

There is a stable, supportive administration and instructional staff, although no instructional staff live in the community. The school also
supports other programs such as Title I, a Gifted and Talented Program, school library, and technology; and the tribe supports Potawatomi
language and culture classes for all students. Most staff have been employed at the school for over 15 years. Although there is generally
little staff turnover, we did lose three high-performing staff in the fall of 2010, due to early retirement options in the neighboring communities.
Our reading coach, guidance counselor, and third grade teacher, all who had been here for over 10 years, obtained positions in their home
communities. As a result, a new reading coach started mid-year in 2010, and the high school English teacher moved into the Guidance
Position. The resulting staff changes created a disruption of services and some challenges.

There is a public school two miles down the road that many Hannahville Community residents attend or have attended. It is not unusual for

students to transfer back and forth between the schools.
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School's Purpose

Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students.

Vision Statement

Through the promotion of lifelong learning, our community will be composed of individuals who are

respectful of themselves, their families and of others; are secure in their culture; have the ability to set life-long
goals and achieve personal satisfaction and productivity; and proudly fulfill their roles within their family,

community, state, nation, and world.

Mission Statement
The educational mission of Nah Tah Wahsh Public School Academy is to promote lifelong learning which
encourages the physical, mental, emotional, and spiritual development of each individual, family member, and

the community as a whole.

Beliefs Statement

The Board of Education believes that the purpose of education is to facilitate the development of the potential
of each student. In a free society, every individual has both the right and responsibility to make choices and
decisions for himself/herself and for society. A prerequisite for every member of such a society in meeting
those responsibilities is competence in the use of the rational thought processes needed to make intelligent,
ethical choices and decisions. If our society, as orginally conceived, is to survive and function effectively, its
young people need to be prepared to exercise their rights and their responsibilities in ways that benefit them
and the society. Likewise, if individuals are to be able to achieve their life goals in a free society, they need to
be competent to choose among the myriad alternatives that are and continue to be available to them. The
enculturation process in our society focuses on preparing the young to meet certain expectations and to avail
themselves of opportunities to attain personal goals within that society. The School's program should reflect
the formal aspect of the enculturation process, and therefore, needs to focus on both the areas of societal
expectations and personal opportunity available in our society.

Today there is ample evidence that many students are not learning how to make effective, rational, responsible,
or ethical choices or decisions in regard to how they treat their minds and bodies, how they plan their futures,
how they cope with frustrations, or how they solve personal, social, and economic problems. The Board and
staff believe that the thought and action process involved in taking intelligent, ethical action can be learned just
as any other set of procdeures can be learned, provided students are given consistent, appropriate opportunities
to see the procedures modeled, learn what the procedures are, practice using the procedures and correct
ineffective use of them, and apply the procedures to a variety of relevant situations. The School is committed
to ensuring adequate provision for such opportunities and to the applications of these processes to achieving

the other educational goals associated with the School's mission.
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Notable Achievements and Areas of Improvement

Describe the school's notable achievements and areas of improvement in the last three years. Additionally, describe areas for

improvement that the school is striving to achieve in the next three years.

Achievements
The Nah Tah Wahsh PSA made Adequate Yearly Progress for several years in a row, up until 2010. Other achievements at the school have
included the building of a house (provided to a community family) by the students of the building trades class; up-grade of technology,
including Smart Boards in K-8 classrooms; and a FOCUS grant from the Bureau of Indian Education, providing a reading coach and math
coach.
NTW students have participated in the National Native American Science Fair in the past, with NTW students taking first and second places.
This fall, (2012), 3 high school seniors and their Science Teacher attended the American Indian Science and Engineering Society (AISES)
Conference in Alaska, with one student attending on a full scholarship.
The FACE program was the first of 46 sites across the country to achieve NAEYC (National Association of the Education of Young Children)
accreditation in 2006, with a 5-year re-accreditation status achieved in 2011.
Students who have regularly attended FACE begin kindergarten at higher levels than those with no preschool experience. Parental
involvement is also higher in the K-12 system if the parents have been involved with FACE.
Over the last 4 years, the library has been major focus of improvement, with more services being offered to students and families. One of the
School Improvement goals in 2011-12 was to provide daily library time to preschool classes in an attempt to increase kindergarten readiness

as measured by the kindergarten screening. There was an increase in scores over the previous year, and this area remains a goal.

Areas of Improvement

Many of the students come to the school, whether starting kindergarten or as a transfer, performing at a low level in the core areas of
reading (readiness), mathematics (readiness), writing, science, and social studies. An area for improvement is to bring these students, and
all students, to a proficient level in each subject area.

Attendance, tardiness, and mobility are also concerns which are being addressed by the school.
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Additional Information

Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections.
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Single Building District Resource Allocation Self-
Assessment Diagnostic
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Introduction

This school assessment tool is based on resource strategies and principles from “The Strategic School: Making the Most of People, Time,
and Money” by Karen Hawley Miles and Stephen Frank (2008). The purpose of this tool is to help you do a healthy school check-up: thinking

about your current structure, where are and aren't you strategic? Are there any areas that are high priority for updating?
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Investing In Teaching Quality

Hiring and organizing staff to fit school needs in terms of expertise, philosophy, and schedule. Integrating significant resources for well-
designed teacher professional development that provides expert support to implement the school's core instructional design. Creating
systems that promote individual teacher growth through induction, leadership opportunities, professional development planning, evaluation,
and compensation.

Overall Rating: 2.08

Statement or Question Response Rating
Execute Hiring Before posting a position, school leaders Disagree N/A
Plan assess student need, staff capacity, and

scheduling priorities to determine long-term
staffing priorities and needs.

Statement or Question Response Rating
Create Job School leaders work ahead to define a clear set |Disagree N/A
Description of desired traits, skills, and work schedules,

keeping in minds of the teacher's collaborative
team, the school design, and the school's
student population.

Statement or Question Response Rating
Ensure Quality School actively encourages interns and finds Disagree N/A
Hiring Pool opportunities for teachers needing part-time

work.

Statement or Question Response Rating
Assess Fit and A well-designed protocol, combined with Agree N/A
Experience classroom lesson demonstrations, assesses

candidate expertise, philosophy, and

commitment.

Statement or Question Response Rating
Track New School leaders carefully track whether new Disagree N/A

Teacher Progress |teachers are placed in supportive teams and
make team changes as necessary to distribute
expertise across grades and subjects, with the
most expert teachers assigned to the highest
priority areas.

Statement or Question Response Rating

Analyze Student |Professional Development content is consistent | Disagree N/A
Performance and |with the language, instructional methods,
Teacher Needs priorities, and timing of the school's instructional
design; school leaders and teacher teams use
student performance data to determine areas of
focus, set school improvement goals, and
monitor progress.
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opportunities provided

Statement or Question Response Rating
Organize Teams of teachers in the same school whose |Disagree N/A
Collaborative members share subjects or students
Professional collaborate around assessment and instruction;
Development rigorous structures are in place to use

collaborative team planning effectively.

Statement or Question Response Rating
Provide Time is structured to allow sufficient, regular Disagree N/A
Structured time for right groups to collaborate, with the
Professional right support.
Development
Opportunities

Statement or Question Response Rating
Facilitate Follow- |Teachers practice new strategies and review Disagree N/A
up and Coaching |impact with expert support throughout their

careers.

Statement or Question Response Rating
Offer Induction Schools provide deep ongoing support; Disagree N/A
Support integrates the district-provided support with its

own school needs; Assigns new teachers

manageable challenges.

Statement or Question Response Rating
Specify Growth Schools provide systematic provision of growth Disagree N/A
Opportunities opportunities linked to school needs.

Statement or Question Response Rating
Schedule Schools perform regular reviews of professional | Disagree N/A
Personnel development plans that inform opportunities
Reviews

Statement or Question Response Rating
Evaluate Schools perform regular evaluations that link to |Disagree N/A
Performance professional development, support, and

SY 2012-2013
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Creating Individual Attention and Personal Learning Environments

Assessing student learning to adjust instruction and support. Creating smaller group sizes and reducing teacher loads in high-need areas;
foster personal relationships between students and teachers
Overall Rating: 2.86

Statement or Question Response Rating

Assess Students |Schools conduct formative assessments Agree N/A
throughout the year to ensure teachers know
whether students are learning what they should
be as the year progresses-not only after the
year or unit is over.

Statement or Question Response Rating
Use Assessment [Teachers examine results from ongoing Agree N/A
Results assessments and use these data to improve

lessons and tailor instruction to meet specific
student needs.

Statement or Question Response Rating
Practice Schools provide blocks of common planning Agree N/A
Collaborative time during which teachers may collaborate
Planning with their colleagues to interpret and then use

the data to improve schoolwide practice.

Statement or Question Response Rating
Align Student Teachers align their student evaluation Agree N/A
Evaluation strategies across the schools. For example, all
Strategies ES might perform reading assessments every

six weeks and compare progress. A SS might
use a schoolwide writing prompt to examine
writing skills. Teachers are then able to use this
common strategy to discuss findings and adjust
instruction accordingly.

Statement or Question Response Rating
Manage Class Class size in core subjects varies by grade and |Agree N/A
Sizes subject purposefully to address student needs;

reduced in high-priority areas such as early
grades, reading, and math. Class size in
electives is managed to maximize enrollment.

Statement or Question Response Rating
Consider Student |Small groups are created that are flexible and |Disagree N/A
Needs change based on subject and student progress.

Use other adults from the school building to
come into classrooms and provide support
during flexible-group time.
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Statement or Question

Response

Rating

Provide Tutoring

Tutoring is integrated into homeroom's regular
instruction and curriculum. Students may work
with a tutor regularly until they no longer need
the services. Tutoring is provided by regular
classroom teachers, or by staff who coordinate
closely with homeroom teachers.

Agree

N/A

SY 2012-2013
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Use Student Time Strategically

Maximizing time, including longer blocks of uninterrupted time, that students spend on academic subjects; Varying time and instructional

programs to ensure all students meet rigorous academic standards

Overall Rating: 2.57

Instruction

student learning (e.g., extended day, extended
year, Sat school, summer school).

Statement or Question Response Rating
Maintain School leadership team recrafts the schedule, |Agree N/A
Schedules sometimes annually, to match time allocation

with needs of students-subgroups and

individuals.

Statement or Question Response Rating
Exercise Schedule may differ from other schools to Agree N/A
Flexibility increase planning time or professional

development opportunities, or meet other

teacher priorities.

Statement or Question Response Rating
Balance Time Schedule is crafted to strategically balance time |Agree N/A

spent on core instruction, support, enrichment

activities, and non-instructional time.

Statement or Question Response Rating
Set Clear Teachers have clear expectations for how to Disagree N/A
Expectations use instruction time and are held accountable

for spending sufficient time in English and math

(at elementary level) and making good use of

time; administrators avoid interrupting

instruction.

Statement or Question Response Rating
Provide Learning [Students who struggle are given sufficient Disagree N/A
Opportunities opportunity to catch up with peers in core

academic subjects, focusing on key areas such

as ELA and Math.

Statement or Question Response Rating
Support Student |Students who need more time on a unit getit, |Disagree N/A
Learning while students who are ready to move on are

able to or receive enrichment.

Statement or Question Response Rating
Expand Hours of |Time is extended when deemed necessary for |Agree N/A

SY 2012-2013
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Report Summary

Scores By Section

Section Score
1 2 3

Investing In Teaching Quality -

Creating Individual Attention and Personal |
Learning Environments

Use Student Time Strategically 4

2.08

2.86

2.57

Sections
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Transformation Redesign Diagnostic
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Introduction

The Transformation Model addresses four specific areas: 1) developing teacher and school leader effectiveness, which includes replacing
the principal who led the school prior to commencement of the transformational model; 2) implementing comprehensive instructional reform
strategies; 3) extending learning and teacher planning time and creating community-oriented schools; and 4) providing operating flexibility

and sustained support.
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Please list the individuals involved in the development of this reform/redesign plan.

PART A: REFORM TEAM PERSONNEL

include name, title or role, and email contact information.

Carol Swingle Intervention Specialist cswingle@msu.edu

Tammy Hereau
Vic Bugni

William Pistulka
Sean O'Donnell
Betty LaPointe
Tom Miller
William Boda
Scott Brant
Brendan Williams
Rose Potvin
Adrienne Soucy
Rich Sgarlotti
Deb Fudala

Gina Zanon
Danica Pretto
Michelle Palmgren
Connee Sagataw

Jolene Shepard

Use a separate line to list each individual, and

School Improvement Facilitator thereau@dsisd.k12.mi.us
ISD Representative vbugni@dsisd.k12.mi.us
NMU Charter Authorizer wpistulk@nmu.edu
NMU Representative sodonnel@nmu.edu
NMU Representative blapointe@chartermi.net
Superintendent tom.miller@hannahvilleschool.net
Principal bill.boda@hannahvilleschool.net
Guidance Counselor scott.brant@hannahvilleschool.net
Special Ed/Discipline Coor brendan.williams@hannahvilleschool.net

State/Federal Programs Coor rose.potvin@hannahvilleschool.net

Reading Coach adrienne.soucy@hannahvilleschool.net
Math Coach rich.sgarlotti@hannahvilleschool.net

Title 1 Teacher dfudala@chartermi.net

Health/PE/GT Teacher gina.zanon@hannahvilleschool.net

Math Teacher danica.pretto@hannahvilleschool.net

Special Ed Teacher michelle.hall@hannahvilleschool.net

School Board Chair connees@hannahville.org

Youth Worker jolenes@hicservices.org
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PART B: TEACHING AND LEARNING PRIORITIES

State 2-3 big ideas for your reform/redesign plan that are intended to change teaching and learning in your school. At least one of

these should be instructional in nature. (These should come from the data dialogue that initiates your planning efforts.)

The student achievement goal at Nah Tah Wahsh Public School Academy (NTW) is for all students to show a minimum of one year's growth
annually. Students performing below grade level will have an expectation of at least 1.5 years accelerated growth. In order to increase
student achievement and accelerate student growth, NTW will focus on two Big Ideas: implementing a Multi-Tiered System of Support

(MTSS) and applying Differentiated Instruction for all learners.

In addition to MEAP testing, students at NTW are assessed three times annually using the NWEA Measure of Academic Progress (MAP).
MAP assesses grades K-2 in Reading and Math; grades 3-11 in Reading, Math, and Science. The analysis of this data revealed a
considerable range of student content knowledge and skill levels within each grade for reading, math, and science. According to fall 2012
MAP baseline testing kindergarten and first grade showed a minimal range of one grade level. In grade two, the range expanded to two
grade levels. In grade four, it expanded to four or more grade levels and by sixth grade had grown in some cases to a maximum of ten grade
levels within one instructional setting. This suggests a need for a systemic change from a focus on whole group instruction to one that

highlights differentiated instruction and multi-tiered interventions targeting identified students according to their individual needs.

Although it is the committee's consensus that the depth of the performance ranges is attributable in part to the high economically
disadvantaged population at NTW and the associated common risk factors of high absenteeism and high mobility, it is also their belief that
NTW needs to focus on factors that are directly in the schools' control. While efforts to reduce student absenteeism and high family mobility
will be undertaken through the hiring of a truancy liaison and through ongoing parent education, primary emphasis in this redesign plan will

focus on intervening with students within the school day and instructional setting.

Implementation of MTSS will initiate a full systemic change. In addition to using MTSS for behavior and other non-academic areas, NTW wiill
be focusing on the instructional learning cycle of gathering and studying data, planning and implementing strategies, and continued
monitoring of system effectiveness. As part of this format, NTW will be implementing a three-tiered system of instruction for each classroom,
grade level and content area. Our first tier will provide all students with Career and College Readiness Standards based instruction within the
specified core instructional times. Within Tier 1, teachers will utilize differentiated instructional strategies, varied assessments, and
interventions in order to promote student understanding, achievement, and success. Upon identification based on ongoing assessments,
students will receive Tier 2 interventions in addition to the core instructional time for Tier 1. Tier 2 interventions will take on the form of
smaller group instruction, re-teaching, or further differentiation based on individual student need. Students not showing adequate progress in
Tier 2 will also be engaged in Tier 3 interventions with additional time allotted. Tier 3 interventions will focus on individual students and

address intensive, specific needs for each learner.

In order to continually address student achievement, the second Big Idea on which NTW will concentrate is Differentiation of Instructional
Practices. This will permit all teachers to be able to meet the needs of all learners. The average number of students per grade at NTW is 12.
With these low class sizes, NTW staff has the advantage of being able to directly, and quickly, identify the learning styles of individual
students in their classroom. In alignment with the Professional Development Plan, teachers will receive training on how to identify student
learning styles and create differentiated lessons that will assist with building deeper understanding for all learners. Professional development

will focus on increasing student engagement through technology, relating to the world beyond the classroom, building substantive

conversation, and effective questioning. Teachers will work to make student thinking visible with each lesson, and then make adjustments in
SY 2012-2013 Page 19
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assignments that are appropriate to ensure student understanding.

State what data were used to identify these ideas.

NTW has consistently made adequate yearly progress over the past 5 years (2007-08 - 2011-12). However, grades 3-8 student proficiency
on the Fall 2011 MEAP was: an average of 35% of all students were proficient in reading; an average of 30% were proficient in writing; an
average of 12% were proficient in math; an average of 4% were proficient in science; and an average of 12% were proficient in social
studies. During the same time period grade 11 student proficiency on the MME has been: an average of 41% of all students were proficient in
reading; an average of 19% were proficient in writing; an average of 0% were proficient in math; an average of 6% were proficient in science;
and an average of 20% were proficient in social studies. The percentage of all students who took the MEAP and MME test that were

identified as economically disadvantaged through their qualification for free and reduced lunch was 84%.

A number of studies (Coleman 1996, Jeneks 1972, Hanushek, 1989, 1996, Okpala 2002) have concluded there is a direct correlation
between student achievement and Social Economic Status (economic disadvantage) with disadvantaged students performing lower.
Furthermore according to research by Susan Trimble students who are categorized as SES or ED tend to exhibit the risk factors of poor

attendance, high mobility, and show higher rates of altercations.

Data collected from NTW student information system (Power School), cross- referenced with teacher attendance books and student history
files (CA60) provided documentation that many of NTW's non-proficient students exhibit one or more of these risk factors. For example, for
the 2011-12 MEAP 67% of the tested Free and Reduced Lunch students were not proficient on any of the MEAP tests, 58% of the students
not proficient on the MEAP had been absent 10% or more of the previous school year and 100% of NTW students who transferred in prior to
fall testing were not proficient on the MEAP. Current discipline data reviewed through the SWIS information management system does not
suggest the same correlation between student discipline referrals and low student achievement as was found with student absenteeism and

mobility.

A review of MAP data from Fall 2012 shows the following ranges per grade level and content area. A copy of this data is included with the

Professional Development Calendar in the Assurances.
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PART C: DEVELOP/INCREASE SCHOOL LEADERSHIP AND TEACHER EFFECTIVENESS

Describe how the building principal was replaced or how the existing principal meets the 2 year rule. Please include the leader's

name and discuss how the leader meets the criteria for a turnaround principal.

Nah Tah Wahsh PSA is a Michigan Charter School, authorized under Northern Michigan University that operates in concert with the
Hannahville Indian School. The Hannahville Indian School is a Tribally Controlled School within the Bureau of Indian Education. Each entity
has different reporting requirements, applications, and annual evaluations. Prior to August 2012, the Nah Tah Wahsh PSA was under the
direction of two principals. Mrs. Rose Potvin served as the schools' elementary principal, overseeing grades K-5, while also responsible for
Title I and Title lla, coordinating school improvement activities, as well as serving as Birth to Five Early Intervention Coordinator, and the
Family and Child Education Coordinator (FACE). Mr. William Boda served as the 6-12 principal with primary oversight of the day-to-day
operations of the school. His responsibilities included all personnel aspects of K-12 faculty and staff in addition to the supervision of
operations for multiple departments (transportation, custodial, maintenance, support staff, food service). He also had responsibilities to tribal
and community agencies (drug and alcohol policies, daycare services, and facility activities).

During a recent survey, we identified 61 separate initiatives that are currently running in the school district under the supervision of both
principals. There are 17 initiatives that must be completed and submitted to the State of Michigan and 16 similar initiatives that are required
by the Bureau of Indian Education. Unfortunately, neither agency accepts the others reports, resulting in duplication of effort into 33 reports
being filed using different data systems. The remaining 28 initiatives may use multiple data collection systems (e.g. AOIS, Powerschool,
Native Star, pupil accounting, FMIS, MAXIMO etc.) and are locally driven.

With the recognition of the scope of these many requirements, it became apparent to us that the duties and responsibilities of the two
building administrators had become paperwork and report driven and did not allow for sufficient focus on instructional leadership. As a result,
the role of the two administrators has been reconfigured and we implemented a shift in purpose of the principal's position. Mrs. Potvin was
moved into a new position as the state and federal programs coordinator, which will allow her to concentrate more fully on district early
childhood preparatory programs and Michigan and federal reporting requirements for education.

Mr. Boda was hired as the new K-12 principal focusing exclusively on the improvement of classroom instruction. Day to day duties that were
formerly assigned to the principal have been assumed by other administrators, thus allowing him to more closely focus on instructional
improvement and ultimately student achievement. The responsibilities of transportation, facilities, and all personnel will now be assumed by
the superintendent. The discipline coordinator will directly handle student discipline and report to the superintendent.

The new K-12 principal position was created as a result of National Human Resources standards of 25% or more job position change. Mr.
Boda, is a former teacher with 17 years classroom experience, 2 years as assistant principal, and 16 years as the 6-12 principal of the
Hannahville Indian School. The criteria used to determine that Mr. Boda was the best fit for the position was as follows: 34 years of
experience through the ranks at all levels; a long list of professional trainings such as (NMU) the Principalship; Institute for Ed Management
workshops; Division of School Improvement Assessment and Accountability workshops; NMU Ed Leadership Institutes; LEA Administrators
workshops; Professional Development workshop including McKinney-Vento Determining Rights and Services, BIE Safe and Secure Schools
Training, and the Annual Homeless Ed Conference. In addition to the ongoing leadership seminars and academies, Mr. Boda has attended
Racial sensitivity and understanding poverty workshops, and NWEA MAP training. Mr. Boda is scheduled to attend more professional
trainings (i.e. BIE Principals Academy focusing on Rapid Turnaround, Power of Teaching, MTSS Leadership Team).

Another factor critical to Mr. Boda's selection to be the transformational principal is that he himself is Native American and he has a true
understanding of the benefits and challenges unique to operating a school within a reservation community. He has been a consultant for
Orbis Associates, a Washington DC based company with a mission of providing training and technical assistance in education, health, and

social services to American Indian tribes, organizations, and agencies. Mr. Boda has built extensive relations within the reservation and

surrounding communities. His educational familiarity with the students, families and community, team building skills, organizational skills, and
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communications skills were key in the selection process and will aid greatly in the Nah Tah Wahsh PSA's "rapid turnaround" outlined in the
redesign plan.

With the realignment of duties, Mr. Boda will concentrate more intently on instructional leadership in which he will spend more time in the
classrooms (at least 10 classrooms a week) where he will closely monitor, evaluate and guide teachers to make sure new practices, as
articulated in the redesign plan, are implemented properly. He will provide opportunities for teachers to receive professional development in
effective instructional practices that will be supported with peer observations and feedback as articulated in the Power of Teaching model. He
will make a point of being highly visible and accessible to all. The end result of this position change is to help shape the school staff into a

teaching team that will help students achieve at the highest level possible.

Detail the collaborative (teacher and principal) process used to create a teacher and leadership evaluation plan and explain how

the evaluation includes student growth as a significant factor.

Teacher Evaluation
Between 2007-2013, NTW teachers and administrators attended various training sessions regarding Danielson's Framework for Teacher
Evaluation and the local ISD collaborative pilot Teacher Evaluation Template and combined the two frameworks to fit the needs of the NTW

school.

Student growth for each teacher will be defined by 100% of all students showing growth, with a minimum of 75% of their students achieving
their revised projected goal on the individual RIT scores for Math, Reading, or Science from Fall, 2013, to Spring, 2014. Subject area will be
determined by teacher's goals set in the fall each year. MAP uses the RIT scale to measure student achievement and growth. The RIT score
relates directly to the curriculum scale in each subject area. It is an equal-interval score, like feet and inches, so scores can be added
together to calculate accurate class or school averages. RIT scores range from about 100 to 300. RIT scores make it possible to follow a
student's educational growth from fall to winter to spring, and from year to year. The NWEA provided Projected growth is based on the Fall
RIT score, for one school-year's growth. The NTW revised projected goal for students below grade level will be the growth needed to achieve

1.5 year's growth. Student's individual projected growth will be determined based on the Fall RIT score.

Using the state-mandated teacher effectiveness labels, the criteria for student growth will be as follows:
Highly Effective=95-100% of students meet the revised projected growth goal

Effective=75-94% of students meet the revised projected growth goal

Minimally Effective=61-74% of students meet the revised projected growth goal

Ineffective=0-61% of students meet the revised projected growth goal

Principal Evaluation

At the beginning of the 2012-13 school year the superintendent, district administrators, and the board of education sought to develop a
principal evaluation tool that would be more instructionally focused and fully aligned with the new K-12 principal's role and responsibilities as
outlined in our Redesign Plan. A tool and process was selected and modifications to make it more instructionally focused were made. This

new evaluation tool is being piloted during the 2012-13 school year in preparation for full implementation during 2013-14.

The new evaluation tool will assess principal performance in four major categories: Student Growth and Achievement, Management,
Instructional Leadership, and Personal Leadership. Each of the four categories will be equally weighted and count as 25% of the principal's
annual summative performance assessment. The principal and superintendent will establish school-wide goals in each category in the
beginning of each school year.

STUDENT GROWTH AND ACHIEVEMENT is being based on student achievement goals set for all students and underperforming
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subgroups, student achievement results and student attendance. Student achievement goals will be reviewed from both the perspective of
overall improvement in student performance and teacher attainment of the goals they set for student achievement.

MANAGEMENT is measured based on budgeting, problem solving, professional development and communication. Criteria within the tool
have been modified and will measure the principal's effectiveness relative to all areas as they relate to instructional leadership and
improvement.

INSTRUCTIONAL LEADERSHIP will be measured in the context of mission and vision, classroom observation, evaluation of teachers, staff
collaboration and maintaining high expectations.

PERSONAL LEADERSHIP will be based on ethics, organization, compliance, personality and attitude, soliciting feedback and persistence.
Once again all aspects of criteria listed in this category have been revised to directly address each in the context of instructional
improvement.

Principal performance in all four categories will be assessed primarily via observations by the superintendent and through the collection and
review of artifacts such as MEAP and MME results, NWEA MAP data, teacher evaluation student growth goals and results, andstudent
attendance data,leadership team meeting minutes, building instructional budgets, building schedules, professional development calendars

and evaluations principal teacher observation and evaluation write ups and staff surveys.

Using the state-mandated effectiveness labels, the criteria for student growth will be as follows:
Highly Effective=teachers have 95-100% of students meet the revised projected growth goal
Effective=teachers have 75-94% ofstudents meet the revised projected growth goal

Minimally Effective=teachers have 61-74% of students meet the revised projected growth goal

Ineffective=teachers have 0-61% of students meet the revised projected growth goal

The labels and percentages will be used to assess all four categories in the tool, student growth and achievement, management,

instructional leadership, and personal leadership, with the percentages reflecting the level to which each annual goal was realized.

Copies of the teacher evaluation and administrator evaluation are included in the assurances.

Specify how the school will identify and reward school leaders, teachers, and other staff members who have increased student
achievement. Additionally, describe how the school will remove leaders and staff members who have been given multiple

opportunities to improve professional practice and have not increased student achievement outcomes.

Beginning in the first month of the school year, the principal will closely monitor, evaluate, and guide teacher effectiveness through classroom

observations and teacher evaluations at a minimum schedule of 10 classrooms per week.

IDENTIFY AND REWARD/REMOVE SCHOOL STAFF

Assessing Support of Student Achievement

Nah Tah Wahsh has been working with several tools in order to measure and improve staff effectiveness. In addition to the teacher
evaluation process described previously, evaluations of other staff will include criteria that assess their support of a positive learning
environment for all students. Administration will be meeting with other staff groups (transportation, teaching, food service, maintenance, etc.)

in order to identify appropriate measures of assessing their support of the positive learning environment.

Rewards
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Rewards are being considered for all employee groups. The Redesign Plan has been shared with staff at various stages of development,
with input sought at each meeting. Surveys given to staff regarding reward/incentives and criteria for receiving those rewards indicated the
following: concert tickets at the local Casino, Gas certificates, gift certificates for local merchants and dinner certificates. Criteria for receiving
rewards was listed as student growth, teacher evaluation, participation in extra-curricular activities, student input, parent input, and taking on
extra duties. (This criteria will include the student growth measures of Highly Effective=95-100% of students meet the revised projected
growth goal, Effective=75-94% of students meet the revised projected growth goal, Minimally Effective=61-74% of students meet the revised

projected growth goal and Ineffective=0-61% of students meet the revised projected growth goal as described in the teacher evaluation plan

)

Removal Procedures

Staff who are found to be minimally effective and ineffective will be placed on an Individual Development Plan (IDP). Staff members with
these plans will meet monthly with the principal in order to monitor progress toward their co-determined goals. Their progress on these goals
will be formally evaluated mid-year and end-of-year. After documented monthly and mid-year attempts at fostering personal growth, staff
found to be ineffective, minimally effective, or showing no progress toward achieving their goals within the year will be dismissed through

application of Nah Tah Wahsh board policy and will not return the following year.

Since Nah Tah Wahsh School does not have a union and no collective bargaining unit, the reward/removal process was developed through
staff survey and collaboration via monthly staff meetings, group meetings, and the school reform team meetings. All personnel decisions are

controlled by the Nah Tah Wahsh Board of Education.

Describe plans and timelines for ongoing, high quality, job embedded professional learning (subject specific pedagogy,
differentiated instruction or a deeper understanding of the community served). Show how professional learning is aligned and
designed to ensure that staff can facilitate effective teaching and learning and have the capacity to successfully implement the

school reform strategies.

Nah Tah Wahsh's professional development plan for high quality, job embedded professional development is aligned with the big ideas of the
redesign plan: to differentiate and accelerate the academic achievement of all students especially those exhibiting the socioeconomic risk
factors of high mobility, high absenteeism, and higher student altercations. The data supporting our focus on these risk factors is found in the

big ideas section of this plan.

The majority of NTW teachers are long-term employees. Of 25 teachers, 4 teachers have been at NTW for 13-18 years and 11 have taught
here for 19-28 years. Although longevity of staff is a positive, instructional strategies, have not changed to meet updated, rigorous
expectations and the shifting needs of our student population. Current practices, such as whole group instruction, teaching only to the
expected average achievement level in a classroom, and using little or no flexible groupings, have not allowed teachers to identify student
needs to facilitate rapid growth of student achievement. In order for teachers to better meet the individual needs of students professional
development will focus on differentiation, a multi-tiered system of support, evidence-based assessment and practices and acceleration of

achievement.

Supporting the Joyce and Showers (2002) model for professional learning which describes the five components for staff professional
development in the classroom, including the description of the new skill, demonstration or modeling of the new skill, initial practice or
simulation, feedback, and coaching, NTW will focus on one of the reform plan's big ideas for an entire month-long in-depth study. Each
month's focus will give staff members multiple opportunities to utilize these five components in order to successfully implement strategies for

instructional differentiation and acceleration. These month-long focus topics for professional development will include multi-tiered systems of
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support (MTSS), differentiation, acceleration, and evidenced-based assessments and practices.

The evaluation and monitoring of the implementation progress of the professional development ideas and strategies will be accomplished by
looking at student achievement and growth data, teacher achievement data found through the teacher evaluation process, teacher lesson
plans, and daily classroom walk-throughs by the principal and academic coaches. To encourage follow through with professional
development concepts, NTW will also use the observation and feedback model Instructional Rounds to help promote the staff's use of peer-

to peer observations and discussion combined with self-reflection opportunities.

Multi-Tiered System of Support

To ensure the successful implementation of MTSS, NTW will create a leadership team consisting of academic and behavior coaches led by
the school's principal. The Delta-Schoolcraft ISD (DSISD) will provide guidance to the NTW leadership team and staff in developing MTSS
and sustaining the implementation of data-driven, problem solving models. Support will be provided through MTSS external coaches from
the DSISD, who will provide information, timelines, and technical support through ongoing professional development. MTSS will support
staff members as they learn the appropriate use of grade level and individual student academic and behavior data (including mobility and
attendance) to guide decisions for implementation of the multi-tiered system of student academic and behavioral supports to differentiate to

meet the needs of all students.

Evidence-Based Assessments and Practices

Instructional leaders and teachers will receive professional development on how to retrieve, interpret and utilize data from NWEA's Measures
of Academic Progress (MAP). MAP assessments have the ability to give staff members formative, interim and summative data and
information which can be used to inform instruction at the grade level, classroom level and at the student level. Each student score for MAP
can be connected to NWEA's DesCartes which is a dynamic tool that provides specific skill information educators can use to differentiate and
meet the academic needs of each students. Support will be provided by on-site consultation services by NWEA personnel and information
and technical support from NTW's chartering agent, NMU and the BIE.

Staff will also receive professional development on the creation and utilization of appropriate standards-based local assessments with the
ability to give these assessments in an online environment. Support will be provided through external coaches from the DSISD, who will

provide information, timelines, and technical support through ongoing professional development.

Differentiation

NTW will be working with DSISD and Northwoods Math, Science and Technology Center to provide grade level and content specific
professional learning opportunities for all staff. The opportunities will focus upon instructional differentiation and increasing the instructional
engagement of all learners. The opportunities will also speak to the various types of differentiation; whole group, small group, flexible group

and individualized differentiation.

Acceleration

To support teachers as they interpret data to set accelerated and challenging individual goals for each student, NTW will work in conjunction
with on-site NWEA consultation services and external coaches from DSISD. Professional learning opportunities for staff will focus on using
evidence-based practices and assessments to set classroom and individualized student goals along with purposeful interventions to increase

and accelerate student performance beyond a typical year's growth.

A copy of the professional development calendar is included in the Assurances.
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Detail how the school will implement strategies, such as increased opportunities for promotion and career growth, and/or flexible

working conditions, designed to recruit and retain staff to meet the needs of students in a transformational school.

At Nah Tah Wahsh, retaining and recruiting staff has not been an area of challenge . Currently, of 25 teachers, 10 teachers have been at

Nah Tah Wahsh for 1-7 years, 4 teachers have taught here for 13-18 years and 11 have taught here for 19-28 years.

STRATEGIES TO RECRUIT AND RETAIN STAFF

Staff retention is determined through quarterly meetings between administration, professional staff, and support staff. Results of these
meetings are provided to the NTW School Board at the end of the year. Topics discussed at these meetings include but are not limited to:
Monthly early release time for students to allow for staff professional development (4 hours monthly)

Two sessions weekly (45 minutes each) of Professional Development with targeted training provided as needed/identified

Tuition reimbursement for up to two credits per year

Opportunities to attend National Conferences at no personal expense

Stipends to attend professional development over the summer and other times that school is not in session

Teacher-mentor program

Formative feedback through the Power of Teaching to increase instructional effectiveness

Collaborative evaluation process to increase staff strengths and reduce weaknesses

Foster and mentor staff to become leaders in their areas of expertise

Foster and mentor teachers to become program coordinators

Keeping the teacher salaries and benefit packages competitive with similar size schools; in the past all staff were Hannahville Indian
Community employees and not part of the Michigan Public School Employees Retirement System. To retain teachers, they are considered
Charter School employees and receive MPSERS. (All other school staff continue to be Hannahville Indian Community employees.)
Keeping class size to a maximum of twenty students, especially in the primary grades, compared to 30 in surrounding schools.

All teachers having access to and are utilizing cutting edge technology in instruction such as SmartBoards and assessment clickers.

WE ARE RECRUITING TEACHERS BY:

Participating in job fairs, contacting local college placement offices, and posting positions nationally with the Bureau of Indian Education,
American Speech and Hearing Association (ASHA) and other similar organizations depending on need, to obtain the top 20% of college
graduates or existing teachers in their area of expertise

Working directly with Northern Michigan University education department which requires education students in ED 231, Teaching and

Learning in the Secondary Classroom, to observe and participate in NTW middle and/or high school classrooms.

We work with various area colleges in placing student teachers in our facility to complete their student teaching requirement. This has

provided opportunity to train and add proven highly qualified and effective teachers to our existing staff.

Due to the lack of a collective bargaining unit, all personnel decisions are under the authority of the Nah Tah Wahsh Board of Education.
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PART D: COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES

Specify how the school will use data to identify and implement an instructional program that is research-based and aligned from

one grade to the next, as well as with state standards.

Due to the fact that NTW has one teacher per grade level and one teacher per core academic subject area at the high school level, aligning
curriculum horizontally between grade-level classes is easily accomplished. In order to assure the instructional program remains aligned
vertically and horizontally with the Common Core State Standards (CCSS) and the Career and College Readiness Standards (CCRS), NTW
will use standards-based data to determine academic program quality, program fidelity, alignment with state standards, program strengths
and areas of need for each core academic content area. The curriculum review sessions will begin the summer of 2013 and continue
throughout each school year. Using data from MEAP, state, and local assessments including local online common assessments developed
and aligned with the Common Core Standards in DataDirector for grades 1 through 8 in Reading and Math, the curriculum review sessions
will work to identify areas of strength and need in the core instructional programs. Curriculum review sessions will analyze instructional
standards, current materials, and areas of need. Protocols will be developed to align the core instructional programs to CCRS to decide what
materials and expectations stay in practice, need to be replaced, or are still needed. Materials to supplement and/or replace the current core

instructional programs will be ordered and training support will be planned.

The curriculum review sessions will occur by the following dates:
Meeting #1 - August 31 / Meeting #2 - September 30 / Meeting #3 - November 30 / Meeting #4 - February - 28 / Meeting #5 - April 30 /
Meeting #6 - June 30

Formative and interim assessments will be used for monitoring and evaluating student growth and achievement to determine and identify
student needs for differentiation and/or intervention. Teachers will be trained in the creation and utilization of formative assessments by
quarter, semester, or unit. By analyzing these assessment results, teachers can adapt and adjust student learning to eliminate student

misconception, error in understanding, or instructional gaps.

Describe how the school promotes the continuous use of individual student data (such as formative, interim and summative) to

inform and differentiate instruction to meet individual student needs.

NTW will integrate a Multi-Tiered System of Support (MTSS) to promote the continuous use of individual student data. MTSS consists of an
ongoing instructional learning cycle of gathering, studying, planning, and doing and will be implemented at the grade-level (there is only one
classroom per grade level at NTW) and individual student level. NTW will create a MTSS Leadership Team consisting of academic and
behavior coaches led by the school's principal. The DSISD will provide guidance to NTW in developing MTSS and sustaining the

implementation of data-driven, problem solving models.

Grade-Level/Tier 1-Tier 2:

NTW will establish three benchmark data review sessions:
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1. Mid-September Benchmark Meeting: The MTSS Leadership Team along with general education teachers will gather and analyze grade
level data. Data that will be analyzed include: MAP, Dibels Next, classroom based assessments, behavior data (collected through School
Wide Information System (SWIS), Incident Reports, and teacher records), and attendance records. At the mid-September benchmark
meeting, an end of the year goal will be created for both reading and math. If 50% or more of the class is not at benchmark or the class
median is below the criterion, a tier 1 class-wide intervention is warranted. Tier 1 class-wide interventions include strategic supplements to
the core program/universal instruction and/or strategic use of the core curriculum. Students not performing at benchmark and are showing
limited growth to tier 1 supports will need strategic interventions to supplement the universal or core instruction that they receive. Tier 2,
strategic interventions consist of targeted, supplemental instruction, and specialized group systems for students with some risk. (Students
showing intensive need will be considered for tier 3 interventions described further in this reading.) Action plans will be created which will
consist of: explanation of the tier 1 and tier 2 interventions, materials needed, people responsible, and a progress monitoring plan and
schedule. Between the benchmark sessions, coaches will consult at least every 4-6 weeks with general education staff for progress
monitoring meetings. At progress monitoring meetings, coaches and general education staff will review action plans to monitor student

progress and action plan fidelity.

2. Mid-January Benchmark Meeting: At the second benchmark meeting, the MTSS Leadership Team along with general education teachers
will first decide if the class-wide interventions are being implemented as planned. The team will then review and analyze the data identified
as the progress monitoring tool in the action plan (including attendance records). The grade level teacher will clearly identify students who
are above, at and below goal rate necessary to achieve the grade-level goal. For each student whose progress is above the goal rate, the
team will decide if the class-wide intervention should be decreased or discontinued, the intervention should be modified (time, frequency, or
intensity), or the skill being targeted/monitored may need to be changed to a higher level skill. Considerations that should be made for each
student whose progress is below the goal rate include increasing the fidelity of the intervention, increasing the time of the intervention, and
reducing the size of the intervention group. The original action plan made at the first benchmark meeting may need to be revised and should

include action items necessary to address each identified need (training, monitoring, feedback, supplies).

3. Mid-May Benchmark Meeting: At the spring benchmark meeting, the coaches and grade level team will analyze the current progress
monitoring data and conclude if their grade level goal created in the fall was met. The grade level team in the mid-May benchmark meeting
will also consist of the class's upcoming teacher. Together the team will go over the current year's intervention plans and summarize class-
wide and individual student data. The upcoming grade level teacher will be more aware of the performance levels of their upcoming class,
which will assist in planning for the start of the next school year. Kindergarten teachers will also be analyzing the screening data of their

upcoming class and make plans accordingly for the fall.

Individual Student Level/Tier 3:

If at any time throughout the school year the MTSS Leadership Team or general education teachers have concerns with an individual
student's response to tier 1 and 2 interventions, or their baseline data shows the student is at very high risk, the student may be referred to
the Student Intervention Team (SIT). The SIT will include the student's current teachers and any support service personnel, including
academic and behavior coaches. The SIT will review/analyze the available formative, interim, and summative data for the student, including
intervention strategies already in place. Based on the data, the decision will be made if additional classroom intervention strategies, student
accommodations, modifications to the curriculum, or an intensive intervention plan are needed. Intensive, Tier 3 interventions are
individualized, highly specialized, and intense systems of instruction for students with high risk. Intensive interventions will supplement the
universal/core instruction and strategic interventions. An action plan will be created which will include the student's individualized goals,
evidence-based strategies needed to reach the goal, a progress monitoring plan, and any resources needed for implementation. Individuals
implementing the action plan, will keep instructional logs to document what interventions and/or accommodations are being used and how
often. Progress monitoring meetings will occur every four to six weeks to determine the student's response to the intervention, and

modifications will be made as needed.
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A copy of the assessment detall is included in the PD Calendar section of the Assurances.
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PART E: INCREASED LEARNING TIME AND COMMUNITY ENGAGEMENT

Explain how the school will establish schedules and strategies that provide for increased time for all students to learn core
academic content by expanding the school day, week or year (specify the amount of time added). Include enrichment activities for

students and increased collaboration time for teachers.

As Nah Tah Wahsh continues to review and analyze timely student assessment data, and use research based strategies for intervention, the
school is determined to increase learning time for all students and increase teacher collaboration time. The school currently has 45 minutes
three weeks per month, with an additional 3.5 hours per month (the second Tuesday of every month) dedicated to professional development.
Beginning the Fall of 2012, NTW will add one more 45-minute session every Thursday for teacher collaboration time, data review, and/or
follow-up discussions to previous professional development. Staff will work closely with outside consultants, instructional leaders and
coaches to improve content knowledge and the effectiveness of instruction.

It is the goal of Nah Tah Wahsh to offer innovative means of extending learning time for all students, while recognizing that adding minutes
will not generate positive results unless the practices within the programs change. Nah Tah Wahsh PSA must be more effective during
regular school hours and offer additional opportunities of benefit to the students. The following measures will be taken to increase learning

time with the purpose of increasing student achievement in all core areas.

INCREASED LEARNING TIME FOR ALL STUDENTS

The Redesign plan will include:

Increasing the number of student contact days by two days each year (12.84 hours), to a total of 6 days (38.52 hours) increased by year
three.

Extending the academic time per day in grades K-8 by 10 minutes (29.2 hours in the first year), and in the high school by 17 minutes (49.6
hours in the first year).

Class interruptions such as PA announcements will be eliminated whenever possible, and teachers will be required to provide instruction bell
to bell.

Additional extended learning time will be available after the regular school day for all students, from 3:20 to 5:00, Monday through Thursday,
and will follow the school calendar. KidZone will use MAP data to differentiate instruction and tutoring, focusing on the core areas while
including enrichment activities. Transportation will be provided at 5:00 for all students in extended learning. This will add 100 minutes per
day, four days per week (400 minutes per week, 240 hours per year), required for students not proficient on the MEAP, and open to all

students for enrichment.

An 8- week summer school session, Summer KidZone, will be provided for all K-6 students, under the same requirements and meeting 4
days per week, 9:45-4:00. Summer KidZone will also use MAP data to differentiate instruction and tutoring, focusing on the core areas while
including enrichment activities. Transportation and meals will be provided. Extended summer learning opportunities for K-6 is 187.5 hours,

equivalent to 29.2 school days.

Extended learning time for grades 7-12 is also provided all summer. The learning lab will be open 8:00 AM -10:00 PM with a focus on credit
recovery classes (high school) and remediation based on MAP data for Tier 2 and Tier 3 students. The Hannahville Indian Community tribal

council has agreed that summer youth employment opportunities will be tied to summer school attendance and work completion for those

students who have failed classes. The flexible hours in the learning lab are to accommodate student work schedules and better meet the
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needs of our students.

Each of these extended learning times will have student remediation or advanced work provided based on data analysis and intervention
plans as appropriate. As with the differentiated instruction and MTSS, every student will have goal sheets based on RIT scores from the
NWEA MAP (Measures of Academic Progress), with a specific emphasis on identified areas of concern. Individual plans will be developed
using NWEA DesCartes to focus on the areas of concern. DesCartes is a learning continuum resource aligned to common core standards. It

is designed to translate the raw data from students' assessments into actionable plans for instruction, grouping and more.

ENRICHMENT ACTIVITIES FOR STUDENTS

All students, K-8, have regularly scheduled daily enrichment activities in art, Potawatomi language and culture, health, physical education,
computers, and library. High school students also have language, culture, and health; and can select enrichment classes of art, physical
education, and shop. Through funding from the Bureau of Indian Education, Nah Tah Wahsh provides additional accelerated services for
identified Gifted/Talented Students.

Two required intervention classes will be added at the high school; one for students reading below grade level, and another for students with

math performance below grade level.

COLLABORATION TIME FOR TEACHERS

The school currently has professional learning opportunities Tuesdays and Thursdays from 3:15-4:00, (45 minutes, twice a week). The
second Tuesday of every month there is an early student release, with staff having 3.5 hours available for professional learning and
collaboration. Staff work closely with outside consultants, instructional leaders and coaches to improve content knowledge and the
effectiveness of instruction. Teachers also collaborate on a weekly basis with the reading coach and the mathematics coach. There are also
4 full days prior to the start of the school year. With the redesign plan, additional sessions will be held during the summer for specific topics,

such as horizontal and vertical curriculum alignment.

Describe strategies for continuous engagement of families and community. Detail how the school will provide for the ongoing

family and community engagement.

NTW PSA is located on the Hannahville Indian Reservation with enrollment open to anyone within a 25-mile radius. The "school community"
encompasses the reservation and the surrounding area, which includes several other school districts and another reservation area.

Invitations to school events are extended to all families and to School Board members and Tribal Council members.

FAMILY AND COMMUNITY ENGAGEMENT

August: An Open House will be held during the week before school starts for parents and children to meet staff and learn classroom
expectations. Information will be given on the SchoolWide Title 1 program, the Priority Schools status, and opportunities for parents to be
involved.

September: First day activities are held with all parents invited to attend the first day of school with their child(ren) for breakfast and an
opening ceremony. Guest speaker at the opening ceremony will be the Tribal Chairperson.

Annual Meeting/Open House held with explanation/discussion of Priority School status, SchoolWide Title 1 program, and opportunities for
parents to be involved.

Parent-Student-Teacher Compacts are reviewed and signed.

October: Parent training on NWEA MAP assessment; explanation of assessment and how results are used.
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November: Student led conferences are held 3 times a year to give parents the opportunity to hear first-hand from their child what grade has
been earned and to see samples of work in the student portfolio. During conferences, the teacher is present, giving the parent the opportunity
to discuss any concerns with both their child and the teacher, and to give time for the teacher to review the parent-student-teacher compact.
Enrichment activities are planned for students to allow time for these conferences to take place.

An annual Family Literacy night is held in November, with additional family literacy/ family math/family science activities also being planned.
December: Soup, Stories, and Santa (focus on family literacy activities); Christmas Program

January: Student-led Conferences; Parents' night at basketball game

March: Student-Led Conferences; Parent Appreciation Night

May: Muffins with Mom, Donuts with Dad; FACE, Kindergarten, and 12th grade graduations (each held separately); Community Play Day
Monthly: Parent-Teacher-Student Association (PTSA); Family Circle (monthly parent/family activities with a literacy focus, primarily designed

for Early Childhood parents);

A copy of the Nah Tah Wahsh Public School Academy Family and Community Events Calendar is included in the Increased Learning Time-

School Calendar section of the Assurances.

PARENT/COMMUNITY INVOLVEMENT IN PLANNING

Parents are invited to be part of the school improvement team and sent thank-you notes and gift cards when they attend. If they are unable to
attend meetings, minutes of the meeting are sent to them. When parents are in attendance, their attendance is recognized, verbally, and their
input is actively sought.

After reviewing the comprehensive needs assessment with the school board and the Tribal Chair, input was solicited from them regarding the
design of the program and/or areas of improvement they felt necessary. Updates on implementation of the plan and student progress will be

provided to the School Board and Tribal Council at their monthly meetings.

COMMUNICATIONS/INVITATIONS

Invitations to these events are delivered by a variety of means, including personal invites sent in the mail, community newsletters, flyers
posted around the community, flyers sent home with students, individual invitations made by students, and the school website. Whenever
possible, students are involved in an activity to increase the chances that parents will become involved also. Transportation, meals, and
childcare are offered whenever possible to increase the chances for parents to participate.

Student led conferences are held to involve the students with their parents in reviewing individual progress. Students make the invitations for

their parents to participate in student led conferences.

TRAININGS

Parent trainings and/or communication will be focused on the importance of consistent attendance. These trainings will include information
for the parents on the effects of attendance and mobility on student achievement. Following implementation of the Redesign Plan, data
conversations will include parents on the progress the school is making in meeting higher achievement goals and what parents can do to
assist in their student's success.

Staff trainings will be held on cultural competence and on ways to work more effectively with families with a different socio-economic
background.

In addition, trainings will be held for parents on the importance of their involvement and the different levels of involvement, utilizing Epstein's
research on the 6 types of Involvement, i.e., parenting, communicating, volunteering, learning at home, decision making, and collaborating

with the community.

MONITORING/EVALUATION

All activities will have sign-in sheets to determine parent involvement levels.
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FACE (Family and Child Education) Center Based parents, who are required to attend school daily with their preschoolers, are very involved

in the school, including holding offices in the PTSA. Their input is valuable in the evaluation of the programs because they have a different

perspective than parents who are not in the building regularly.
Evaluation of engagement activities will be based on the school climate surveys, feedback forms, and increasing numbers in attendance.

EXPECTED OUTCOMES
Expected outcomes of the continuous engagement of families and the community as described above is stronger communication with

parents leading to increased numbers of parents attending trainings and participating in school events, improved student attendance,

decreased student mobility, and increased student achievement.

A copy of the Family and Community Events Calendar is included in the School Calendar section of the Assurances.
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PART F: PROVIDING OPERATIONAL FLEXIBILITY AND SUSTAINED SUPPORT

Describe how the district will provide the school with operational flexibility (staffing, calendars, time, budgeting) to implement a

comprehensive approach to substantially increase student achievement and increase graduation rate.

The Nah Tah Wahsh PSA is housed in one building. The configuration aligns to K-5 elementary, 6-8 middle school, and 9-12 high school.
The building houses a 0-5 program which includes Early Headstart, Head Start, Childcare, and FACE (Family and Child Education). FACE is
a Bureau of Indian Education program focusing on fighting intergenerational illiteracy combining the Parents as Teachers home-based

program and the National Center for Family Literacy center-based program into one program for children prenatal to age 8 and their families.

The administrator in charge of the school is the superintendent with 32 years of experience. Other administrative staff include the K-12
principal with 34 years of experience, the special education/discipline coordinator, the Guidance Counselor, and the former elementary
principal, who, as of the 2012-13 school year, serves as the federal/state programs coordinator, including the Title programs, FACE, birth-to-

5 Early Intervention, FOCUS, NWEA, and school improvement coordinator.

The chartering agency, Northern Michigan University, school board, and Tribal Council are in support of the educational plan for redesign of
Nah Tah Wahsh PSA. In an effort to improve student learning, the school has provided the staff with training to improve effective instructional
practice and timely student assessment tools. Included in the discussion has been a review of professional and administrative
responsibilities,the decision to implement the Measures of Academic Progress/MAP, K-12 kickoff of Multi-Tiered Systems of Support

(MTSS), and adding additional time to the teacher's week dedicated to data review and interventions.

Differentiation/Acceleration
All strategies proposed in this section will address all students, however particular attention will be paid to those students with identified risk

factors of high absenteeism, high mobility, and high economic disadvantage; all risk factors of dropping out.

STAFFING

Beginning with the 2012-13 school year, and continuing as part of the Redesign Plan, school leadership has:
Reassigned one of its administrators and created a lone K-12 principal position

Renewed its support of two instructional coaching positions, one for reading and literacy, and one for mathematics
Reassigned Title support to include interventions in the middle school

Scheduled an academic intervention block in the middle school

Continued to support reading comprehension skills for incoming freshmen

Added additional academic interventions for gifted students

CALENDARS /TIME

Beginning with the 2012-13 school year, and continuing as part of the Redesign Plan, school leadership has:

Increased the number of student contact days by two days each year for the next three years for a total of 6 days increase for all students to
learn core academic content.

Added 45 minutes per week for the professional staff to review assessment data and progress monitor students.

Adopted a seven period day to facilitate more guided / intervention classes (i.e. Geometry, Academic college transition Prep, online credit

recovery) for identified students.
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BUDGETING

In preparation for the start of the 2013-14 school year, Nah Tah Wahsh PSA intends to make the following allocations:

The school will use Title 1 set-asides to fund additional positions including truancy prevention and tutoring, with emphasis on particular
students (of any age) whose truancy puts them at risk of not graduating.

NTW is investigating options to provide rewards/incentives to staff and students for increased achievement.

GENERAL

The Nah Tah Wahsh PSA in support of a redesigned student positive behavior plan is undergoing a thorough review of its current attendance
policy, as compared to neighboring districts and BIE schools in the Midwest Region. The attendance plan focuses attention on students that
regularly miss exposure to the curriculum. An attendance plan that features students making up lost instructional time is being drafted. A

review of the athletic policy is underway.

Describe how the district will ensure that the school receives ongoing, intensive Technical Assistance and related support from

the district ISD, Michigan Department of Education, or other designated external partners or organizations.

The Nah Tah Wahsh PSA School District has only one building which serves students in grades K-12. With only one school within the
school district, the superintendent is in a unique position to be fully involved within the reform plan process as the school staff and
administration put every effort into redesigning systems to support change needed to increase student achievement.

The superintendent, on the behalf of Nah Tah Wahsh PSA, will serve as the district representative for the school reform support team. He
will work closely with the school redesign team, the NTW PSA School Board, and the Hannahville Indian Community Tribal Council. The
superintendent will guarantee the complete cooperation of the NTW staff with the ongoing assistance efforts being provided by the Delta-
Schoolcraft ISD, Michigan Department of Education, and Northern Michigan University, NTW's chartering agent. The superintendent will also
ensure the collaboration between the school redesign team, the NTW staff and the appointed ISD school improvement facilitator, the
MDE/MSU intervention specialist, the school support team and any other individuals assigned to help with redesign plan support and
implementation. NTW will comply with all MDE Priority School mandates by attending all required meetings and webinars, submitting all
necessary documents, collaborating with appointed school improvement and intervention specialists, and providing financial funding, as
needed. NTW will involve NMU in the redesign plan process and will also guarantee to keep NMU informed of all redesign plan procedures

and communicate implementation status.
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Assurances Report
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Michigan Department of Education Assurances

Priority Assurances

Assurance Certified Comment/Attachment
Our school has implemented an evaluation process, which includes a Teacher Evaluation and
significant connection with student growth, to assess the effectiveness of Assessment Tool
teachers and leaders working in our school. (Attach a copy of the Ved Instructional Administrator
evaluation tool below.) Evaluation
Teacher and Leader Evaluation
Processes.pdf
Our school has a Professional Development calendar that supports the Professional Development
reform effort selected for our school. (Attach a copy of the professional Calendar
development calendar below.) Assessment Schedule
N 4 NWEA MAP score results by RIT
score and Grade level
equivalency
Professional Development
Calendar.pdf
Our school has implemented an extended learning time model to increase School calendar for 2012-2013
instructional time as evidenced by our daily school schedule, teacher and 2013-2014
collaboration schedule and student schedule. (Attach a copy of the School bell schedules for 2012-13
schedule(s) below.) and for 2013-14 (Showing
Yes extended day) are attached.
School, family, and community
events schedule
Increased Learning Time - School
Calendar.pdf
Our school provides additional time to improve student learning and K-3 and 4-8 Enrichment
engagement through enrichment activities for students. schedules are attached.
Master Bell Schedules for 2012-
Yes 2013 and 2013-2014 showing the

increased enrichment times.
Increased Enrichment

Opportunities.pdf
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Our school provides time for teachers to collaborate, plan and engage in
professional development within and across grades and subjects.

Yes

COLLABORATION TIME FOR
TEACHERS

Nah Tah Wahsh will provide
multiple opportunities for
collaboration to work on building
formative assessments, analyzing
data, professional development,
and curriculum alignment.
Professional staff will work closely
with outside consultants,
instructional leaders, and
coaches, to improve content
knowledge.

The School Reform Team list, PD
Calendar, and Assessment
schedule showing collaboration
time is attached.

Teacher Collaboration.pdf

Our school District has a Memorandum of Understanding or Collective
Bargaining Agreement with the Local Education Association regarding the
measures required to implement the reform/redesign plan. Alternately,
Public School Academies without a Local Education Association can
provide documentation of board approval of the submitted reform plan.

No

Nah Tah Wahsh does not have a
union and has no collective
bargaining unit. Due to the lack of
a collective bargaining unit, all
personnel decisions are under the
authority of the Nah Tah Wahsh
Board of Education.

Attached are the minutes from the
December School Board meeting
showing that Board members are
being kept up-to-date on the
School Reform Plan.

MOU or Collective Bargaining
Agreement.pdf
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Nah Tah Wahsh Public School Academy
Teacher Evaluation and Assessment Too]
2012-2013

‘Teacher

- Assignment

“Administrator

‘Date of Evaluation

Evaluation Tool / 1 0

-Signature of
Administrator

“Signature of
Teacher

‘Rating Scale
100-95 Highly Effective
94.75 Effective
7461 Minimally Effective
60-0: Ineffective
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“Nah Tah Wahsh Public'School Academy
Teacher Evaluation Process

Purpose

Teaching assumes a caring for the one taught, a respect for the integrity of what is being taught,
and its connection to the past, present; and future life.of the community. The process of the
teacher evaluation outlined in this document will be used.to reinforce that assumption. It will be
used forthe purpose of improving the.quality o instruction and maintaining high quality
professional practice. As a secoridary function it will be used as a fair means of determining
areas in-professional practices in-need of improvement.

Définitions

A New Teacher i3 defined as a person who is in:his or her first-one to three years of employment
at the Neh Tah Wahsh Public School Academy, regardless of prior experience:in another setting,

A Continuing Teacher is defined as a person who has been employed as a teacher at the Nah
Tak Wahsh Public School Academy for 3 or more years.

The Five Bomains of Professional Practice used inthis document for assessing teacher
performance are 1) planning and preparation, 2).classroom environment, 3) instruction, 4)
professional responsibilities; and 5) student growth, They were adapted by the'Nah Tah Wahsh
teachers from the research of Charlotte Danielson as outlined in her book-Enhancing
Professional Praciice:-4 Framework for Teaching, the 2011 edition-of the Framework for
Teaching and Evaluation Instrument, and the locally developed teacher evaluation process.

Formal Observation isa method of collecting evidence to:add to the evaluation of professional
practice.. It consists ofia pre-conference with the teacher prior to the observation, the classroom
observation, and a:post-conference with the teacher following the observation.

The Process

Every teacher will be evaluated every year using the Teacher Evaluation-Process,
A formal observation will be completed for each new teacher on an annual basis, Continuing
teachers-will be formally observed every third year on a rotating basis established by the Nah
Tah Wahsh PSA administration and added as evidence to the portfolio evidence,

‘The evaluation will consist of:
Clagsroomi Observations as outlined above (Appendix A}

A Teacher Portfolio (Appendix B)
A Summary Assessment and/or Effectiveness Rating (Appendix C)

T
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: Classroom Observations
The appropriate administrator will complete two classroom observations during the year
of asgessment,
1. The first observation will take place no later than December 1 or no later than 90:days
after the hire of 4 new teacher.
2. A second observation will take place. no later than May 1.

Teacher Portfolio
Eachteacher will develop a portfolio. The teacher is expected to maintain the portfolio on
an ongoing basis with currentmaterials, The portfolio will contain;

i Seff-Assessment
Once each year all teachers will complete:-and submit to administration a Seif-
Assessment Form with a narrative describing how they believe they meet the
competencies described in the Four Domains of Professional Practice. This will be
due bythe end of the first semester.

2. FPeer Observation Record
Each year, as a part of continuing professional:development, each teacher will be
asked to visit the classroom of two other teachers to-observe their teaching strategies.
This is:designed to be.an opportunity for teachers to.learn from one another.
Documentation of the classroom visits will be verified by submitting a completed
Peer Observation Form to administration:no. later than December 1-and-May. 1.

3. Evidence supporting competency in the Four Domains of Professional Practice
Providing evidence of or artifacts showing competency is an ongoing process.
Throughoutthe year, teachers are expected to review and add.items that best desciibe
their professional practice and delete items that-are not refevant.

4 Domain 5: Goal sheets and documentation

Summary Assessment and/or Effectiveness Rating

No later than June 30 of each year, the appropriate administrator will complete and submit u
Summary Assessment anidior Effectiveness Ratingto the Superintendent based upon the
‘observations and the teacher portfolio. Teachers may be recommended for continuing
- employment, probation for one-year with specific areas for-improvement identified, or not
‘recomniended for continuing employment,

TIMELINE

No fater than October 31
Teachers - Suhmit to Administrator
- Completed Goal sheets

Administrators " Submit to Teacher
- Completed First Classroom Observation Forms
- {Based on pre-conference, observation; post conference)
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No later.than May 1
Administrators Submit-to Teacher
Completed Second Classroom Qbservation Forms
(Based on pre~conference, observation, post-conference)

No later than May 15
AH Teachers Submit to Administration
Completed Portfolio

No later than June 15
Administrators Meet with zll feachers to review portfolio and complete
Summary Assessment and/or Effectiveness Rating

‘No later than June 30
Administrators Submit to Teacher and Superintendent
Summary Assessment and/or Effectiveness Rating
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classreom ohservation forms
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nah tah wahsh public school academy
pre-conference form

Teacher: Observer:

Date for Observation: Fime for Observation:

Background.information on.class:

Teaching strategies to be used:

Lesson plan information:
Objective:
Standard:

Focus of observation:

Pomain 2

Domain 3

Other

Date and time for post-conference:
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nah tah wahsh public school academy
- observation record form

Teacher: Observer:
Date for Observation: Time for Observation:
Notes:
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Nah Tah Wahsh public school academy
. post-conference
Classroom Observation Summary

Teacher: Observer:

Date for Observation: Tume for Observation:

Lesson Plan

Objective (Was the objective met? What evidence do you have?)

Other Components (Was the lesson plan followed? What evidence do you have?)

Critiqgue of Lesson

Strengths of the Lesson. Focus on what teaching strategies positively influenced student
learning,

1.

Refinement: Focus on one teaching strategy that, if changed, would make the greatest difference
to stadent learning.

1.
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nzah tah wahsh public school academy
-professional practice improvement plan

Teacher: Supervisor:

Teaching Assignment: Date;

Specifyithe area of deficiency (use one sheet for each deficiency). Identify the specific
deficiency using the Four Domains of Professional Practice.

Provide a description of the evidence for the deficiency.

Identify'the improvement objectives for the area.of déficiency.

Identify the criteria for:determining satisfactory performance.

Describe the method of overcoming the noted deficiency, models of developing needed skiils,
and assistance to be provided to the teacher-in overcoming the area of deficiency,

Provide-an overview of the intervention process {include date, event, and individual's expected

involvement).

Provide:a timeline to correct the area of deficiency.

Describe the.consequences of failure to correct the déficiency.

Teacher's signature: Date:

‘Supetvisor's signature: Date:
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nah tah wahsh public school academy
“Suggested Organization of the Portfolio with Sample Searces of Information

Section | Professional Growth and Self-Assessment
Sef-Assessment Workisheet and Narrative
Section 11 Domain 1: Planning and Preparation

Sample Lessorn Plans
Sample Unit-Plans
Teaching Artifacts or List of Artifacts*®

Section 11 Domain: 2: The Classroom Environment

Classroom Management Plan
Classroom Rules

Student Surveys

Record of Students Sent te Office
Bata from Classroom Observation

Sectioi IV Domain'3: Instroction
Teaching Artifacts or List of Artifacts*
Samples of Student Work
Data from Classroom Observation

Section V Domain 4: Professional Responsibilities
Peer Observation
Family Contact Logs/Records
School Contribution Log
Professional Conttibution Log
Professional Development Log/Records
Classroom and Field Trip Records

Section Y1 Domain' 5; Student Growth

Goals afdd outcomes
Teaching Artifacts and Scores™

*Teaching artifacts include instrictional materinds or direetions used by teachers to facilitate student learning, They vary
from commerciully prepared texthooks and learning nids, such as maps, softwene puckages, and science kits: to teacher-
~improvised demonstrations, tests, and worksheets; to the use of educational rechnology hardware and sofiware. In
- considering educationul quality, artifscts musthe learner otiented and designed 1o meet a speeific benchmark,

if you have a completed Classroam Observition Reeord and 3 Classroom Observation Summary, you may inclide them in
section I1 I, or IV, Place them where you think they best illustrate vour strengths.
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Nah"T'ah Wahsh Public School Academy
Self-Assessment Worksheet

Carefully reflect on your teaching performance in all four domains. Complete the self-assessment -
by using the tables showing levels of performance; Provide a narrative to describe how you
meet the domain competencies,

Koy, =Ineffective M= Minimally Effective  E=Effective = Highly Effective;

Domamn 1: Planning and Preparation

z

ia. Demenstrating Knowledge of Content and Pedagogy

th, Demonstrating Knowledge of Students

le. Selecting Instructional Goals

td. Demonstrating Knowledge of Resources

e, Designing Coherent Instruction

Domain 2: Classroom Environment

2a. Creating an Envirenment of Respeet and Rapport

2b. Establishing a Culture for Leaming

2¢. Managing Classroom Procedures

2d. Managing Student Behavior

2e. Organizing Physical Space

Domain 3: Instraction

3a. Communicating with Students

3b. Questioning and Discussion Techniques
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3c. Engaging Studentsiin Leaming

3d. Using Assessment in Instruction

3e. Demonstrating Flexibility and ‘Responsiveness

Domain 4: Professional Responsibilities

4a. Reflecting on Teaching

4b, Maintaining Accuraie Records

d¢, Communicating with Fariilics

4d. Participating in Professional Community

4e. Growing and Developing Professionally

4f. Showing Professionalism

Domain 3;: Student Growth

Sa: Grade tevel/discipline Appropriate Assessment

3b. School Improvement Goal Support Evidence

5¢: Positive. Behavior Support Evidence

Narrative:
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Narrative:
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Domain 1: PLANNING AND PREPARATION
Component la: Demonstrating Knowledge of Content and Pedagogy
Elements: Knowlddge of Content and Pedagogy
Knowiedge-of content and the Structure of the Discipline
Knowledge Prerequisité Relationships
Knowledge of Content-Related Pedagogy

LEVEL OF
ELEMENT "PERFORMANCE 5 :
INEFFECTIVE MINIMALLY ;| EFFECTIVE : HIGHLY
EFFECTIVE | EFFECTIVE
Knowledge of [Teacher makes content  {Teacheridisplays | ITeacher:displays :{Teacher displavs
-Content  [errors or does not correct jbasic content - solid content Jextensive content
content errors made but  knewledge but s fknowledge of the - [knowledge and the
stidents. cannot articulate - fimportant concepts, Jways they relate to
connections with | fand-the ways they :jother disciplines.
other parts ofithe . relate to-one '
discipline, : lanother, .
Knowledge of |Teacherdisplays little {eacherindicates | fTeacher’s plans and [Teacher actively
Reiationships [understanding of some awareness of - [practicesreflect  +builds on knowledge-
nrerequisite knowledge  prereguisite - [pnderstanding.of - fof prereguisite
important for-student tearning, although * prerequisite " rrelationships when
learning-of the content.  Juch knowledge - jrelationships among idesciibing instruction
may be incomplete: jtopics and concepts. lor seeking causes for
or:inaccurate, ' fstudent '
: -pnisunderstanding,
Knowledge of [Teacher:-displays litle Teacherdisplays = [Pedagogical “[Teacher displays
~Content-  junderstanding of pasic pedagogical - practicesreflect - fontinuing search for
“Related pedagegical issues jknowledge but does current research onibest practice and
Pedagogy  iinvolved in student not anticipate Ppest:pedagogical  fanticipates student
learning of the content,  student _jpractice within the fmisconceptions,
nsconceptions. - discipline but
" [without anticipating
: [student
- [misconceptions.
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Domain 1: PLANNING AND PREPARATION
Component 1b: Demonstrating Knowledge: of Students
Elements: Knowledge of Characteristics (intellectual, social; and emotional) of Age Group
‘Knowledge of Students’ Varied Approaches to Learning

Knowledge of Students’ SKills and Knowledge
“Knowledge of Students’ Interests and Cultural Heritage

background, cultres,
skills, interest, and special
needs. Teacher does not
differentiate lessons.,

how students’ learn,
background,
cultures, skills,
interest, and spegial
needs, Teacher
lesson has Hmited
(three tevels) of

i fferentiation,

several sources of
students’
backgrounds,
culture; interest, and
special needs and
applies 10 lessons.
'Feacher has multi
levels of
differentiation in
lessons,

- LEVEL OF
ELEMENT PERFORMANCE
INEFFECTIVE MINIMALLY EFFECTIVE HIGHLY
EFFECTIVE EFFECTIVE
Knowledgeof [Teacher displaysfittleor [Feacher displays  [Teacher [Teacher displays
Characteristics [no understanding of how  flimitéd purposefully seeks  [knowlédge of
of Age Growp fstudents’ learn, understanding of  knowledge from students’

background, culture,
interest, and special
needs and it s visiblé
Hii-lesson plans and
activities. Multi
levels of well-
planned
differentiation.

Knowledge-of

Teacher displavs no

IStudents’ Variedifamitiarity with the

Teacher displays
peneral

Teacher displays
solid understanding

Teacher uses; where
appropriate,

Approaches-to idifferent approaches to  junderstanding of  jofithe different tkrowledge of
- Learning  flearning that students the diffarent approaches to stiidents’ varied
exhibit, such as fearning  japproachesfo fearning that approaches to
stvles,.modalities, and learning that different students  [learning. in
different “intelligences.”  [students exhibit.  exhibit instructional
planning,

Knowledge of
- § Stodents® Skills
. { and Knowledge

Teacher displays little
knowledge-of students’
fskills, backgrounds,
ihterests, culture, and
special needs and does not
seck such understanding

[Teacher indicates
the value of
understanding
students’ skills,
backgrounds,
interest, culture, and
special needs,
Attempts toseek

T eacher
purposefully seeks
knowledge from
several sources of
students’
bdckground, culture,
interest; skills, and
special needs.

Teacher actively
seeks knowledge of
students’ levels of |
development,
backgrounds, _
cultures, and special
negds from several
different sources,

valuable,

but displays:this

knowledge for the
class oidy as a
whale.

recognizes the value
of this knowledge

understanding.
Knowledge of [Teacher displavs little T eacher recognizes iTeacher displays Teacher uses ;
“Stodents’  knowledge of students’  fthe value of knowledge of the  knowledge of the
Interests and  [interest or cultural heritagefunderstanding interests or cultiral finterests or cultural
: Cuitural and does not indicate that [students’ interests  [hetitage of groups-offperitage-of each
- Heritage sich knowledge is or cultural heritage |students and student.to enhance |

lesson, |
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Domain 1; PLANNING AND PREPARATION
Component 1c: Selecting Instructional Goals

- Elements:

Value, Sequence, and Alignment; Clarity;

Suitability for Diverse Student; Balance

: LEVEL OF
ELEMENT | PERFORMANCE :
JINEFFECTIVE MINIMALLY | "EFFECTIVE HIGHLY
: EFFECTIVE EFFECTIVE
“Value, - Outcomes representlow - [Outcomes represent’ [Most outcomes All outcomes

ot are stated as student
- factivities.

i [moderately clear or -
“include a _
: wombination of goals
land activities. :

- [a few activities.

clear but may include

Sequence, ' jexpectations and lack | jmoderately high  © frepresent rigorous represent rigorous
and - [rigor. -jexpectations and  »land important and important
Alignment :rigor. “Hearning in the learning in the
' : - iiscipline. discipline,
‘Clarity |Goals are either not clear : [Goals arc:only : [Mast of the goals are {All:the goals are

clear, written in the

- Horin of student
learning,

Suitability for{Outcomes reflect only one

Ontcomes reflect

- Outcomes reflect

 Kulcomes reflect

“Piverse ftypeof learning and only ~|several types of | [several different tvpesiseveral different
Students ~jonediscipline. * ffearning, - jof learning and - itypes of learning and
' ~ Jopportunities for | [where appropriate
sicoordination. . [represent :
: - lopportunities for
¢ thoth coordination
. . _jand integration.
Balance - Outcomes reflect only one [Cutcomes reflect < [Outcomes. reflect - {Outcomes are

- fype-of learning and one -
- {discipline or stand.
+{Suitable for only some
= [students

flearning but are
" suitable for most of -
+Jthe class, not all.

several types of

[several different tvpes
sjof learning and are

tudents in the class
sland are differeritiated

suitable to groups of:

. where necessary.

differentiated to

" lencourage individual

students fo take
education risk.
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Domain 1: PLANNING AND PREPARATION
Component 1d: Demonstrating Knowledge of Resources
“Elements: Resources-for Teaching

Resotrces for Students

_. LEVEL OF
ELEMENT | PERFORMANCE :
: " INEFEECTIVE MINIMALLY EFFECTIVE HIGHLY
EFFECTIVE  EFFECTIVE

Reseurces for{Teacher is unaware of

Teaching :iresources available through
 #he school, ISD; BIA, or
- [community.

Teacher displays
limited awareness

. iof resources
- javaitable through

the schoot, 1SD,

- BiA, or
- feommunity.

Al'eacher is fully-awares
-jof all resources '

avaiiable through the'

“lschool, 1SD, BIA, or |
- keommunity. :

T'cacher has

; extensive knowledge

f resources, not only
through the school,

s ESDy; BIA or

CCommunity but
> [through Universities,
¢ iinternet, and Teacher
- sharing. :

Resources foriTeacher is unaware of

Students -

i iTeacher displays
rosources available to assist
“students who need them.

fimited awareness

" Jof resources
- lavailable:through
© fhe school, 18D,

feacher isfully aware
Jof all resources '

Javailable through the.f.'
Jschool, ISD, BIA, or:
fcommunity and :

Teacher is aware of :

© resources available

through the school,
1SD, BlA or

= community and

CBIA, or “knows how to gain  : egularly utilizes
Clcommurnity, sdaccess for students,  them.
fah Tah Wahsh Public School-Academy Teacher Assessment Process _page 18




Domain 1: PLANNING AND PREPARATION
Component le: Designing Coherent Instruction
Elements: Learning Activities; Instructional Materials and Resources;
Tastructional Groups; Lesson and Unit Structure

Activities

~idoes not represent a

{learning experiences is
poorly aligned with'the
Enstruction outcomes and

coherent stracture

Jlearning activities
{are suitable to

instructional
“foutcomes.. No
ifferentiation for
Jdifferent students,

students or

knowledge-of content,

of students,. and of
resources, to design a
series of learning
experiences aligned
to instruclional
cutcomes and sultable)
to growups of students.

LEVEL OF :
ELFEMENT PERFORMANCE
“INEFFECTIVE MINIMALLY EFFECTIVE [HIGHLY EFFECTIVE
{ EFFECTIVE
Learning |Learning Theseries of *[Only some of the  [Feacher coordinates Plans represent the

coordination of in-depth

jcontent knowledge.

L nderstanding of

[different students’ needs,
land available resourees,
Jresulting in a series of

fcarning activities
designed Lo engage
students in-high-tevel
cognitive activity.

Instructionzl
' Materials and
Resources -

- lengage studerts in
! [meaningful learning.

Materials and resources
do notl support:the
learning outcomes or

fare suitable, but
there:ds limited
“variety.

f.carning resources

Teacher provides a
variety. of
appropriately
chalienging materials
and resources.

{Feacher provides a

variety of appropriately

fchatlenging resources-that

are differentiated for

wtudents inthe class.

Instructional
S Groups

" jnotsupport learning.

instructional groups-do

Hinstructional groups
-Jare random or ohly
“partially support
jobjectives.

instructional groups
are organized
thoughifully to
maximize lcarning
and build on student
strengths,

Hnstructional groups are
varied, as appropriate to
the different instructional
goals. There is evidence
of student choice in
selecting different

tpatterns of instructional
igroups.

;| Liessomand’
¢ {Unit Strueture

- jor sequence and are
s mrealistic in their
. expectations.

The lesson orunit has no
clearly défined structure,.

Aunrealistic’in terms

Fesson structure is
uneven or may be

of time
expectations.

The lesson or unit has

Iz clearty defined

structure that
activities are
organized around,
Time allocations are

The structure of'the
lesson or unit is elear and
aliows for differentiated
individual student needs.

reasonable.

- Naty Taly Wahsh Public School Academy Teacher Assessment Process
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Domain 1@ PEANNING AND PREPARATION
Component 1f; Designing Student Assessntents

Blements: Congruence with Instructional Goals; Criteria and Standards:
Use for Planning: Design.of Formative Assessments

“fout many are not.

suitabre 1o some goals
thart to others.

LEVEL OF

ELEMENT PERFORMANCE

INEFFECTEVE MINIMALLY EFFECTIVE |[HIGHLY EFFECTIVE

EFFECTIVE
Congruence [Content and methods of [Some of the All the instructional |The proposed approach to
with - pssessment lack sgnstructional goals ™ igoals are nominally jassessment is completely
Instructional fcongruence with are assessed assessed through-the congruent with the
- Goals instructional goals. through the propased plan, but thefinstructional goals, both
Jpropesed approach, [approach is more in content and process.

Assessments,

r unit por any plan-to

| ise assessment results in
- idesigning future
| Jinstruction

frudimentary,
Jsomeof the

Juaicomes.,

including only

nstractionsl

well-developed

istrategy forusing

formative assessment

and has designed
particidar approaches
to be used,

Criteria and. [The proposed approach - [Assessment criteria jAssessment criteria  |Assessment criteria and
Standards | contains non clear fand standards have jand standards are standards are clear and
_ feriteria or standards sbeenideveloped; buticlear and have been  have been clearly
fhey are either not  jclearly communicatedicommunicated to
qclearor have not o students. students. There is
been clearly fevidence that students
communicated to contributed-to the
-istudents. idevelopment of the
criteria and standards
“Usefor  {Theassessment results  [Teacher uses Teacher uses Students are aware of
Planning | jaffect planning for these jassessment results jassessment results to fhow they are meeting'the
: [students:only minimally, to plan forclass as fplan for individuals lestablished standards and
4 whole. and groups-of jparticipate:in planning’the
5 students, nexi steps.
Design of | Teacher has no plan to  [Approachto the use|Assessmentcriteria  {The approach to using
Formative jincorporate formative  |of formative and standards are formative assessment is
assessment inithe lessor [assessment is clear. "Teacher has a |well designed and

inciudes stadent as well
as teacher use of'the
assessment: information,
I'eacher intends to use
assessment resuls to plan
futtre instruction for
individual students.

NalTah Wahsh Public Schoof Academy Teacher Assessment Process
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Domair 2: CLASSROOM ENVIRONMENT
Component 2a: Creating an Environment-of Respect and Rapport

“Student Interaction with Other Students Ineluding Words/Actions

Elements: Teacher Interaction with Students including Words/Actions;

" LEVEL OF
ELEMENT PERFORMANCE
INEFFECTIVE MINIMALLY EFFECTIVE HIGHLY
EFFECTIVE SEFFECTIVE
‘1 Teacher Tcacher interaction with  [Teacher-student T'eacher-student Teacher :
- i Interaction with istudents is negative, interactions are interactions are demonstrates _
: - Students demeaning, sarcastic, or  |generally friendly and senuine caring and
including  nappropriate to the age or jappropriate but may demonstrate general respect for '
Words/Actions jcutture.of the students, reflect-occasional  [warmth, caring, and [individual students,
Students exhibit disrespectiinconsistencies, respect: Such Students exhibit
for the teacher. favoritism, or interactions are respect for teacher
disregard for appropriate to as an individual,
students’ cultures.  jdevelopmental and  heyond that for the
students exhibit cultural norms. role. 5
minimal respect for Students exhibit
teacher. respect-for teacher,
: - Student Student interactions are  [Student interactions {Student interactions [Students exhibit
' {1nteraction with characterized by conflict, haracterized by are generally-polite frespect for the
Other Students sarcasm, or put-downs andjnegative behavior  [and respectful, teacher and ;
Including  jteacher:doesnot deal with foward one another |Teacher responds  [contribute to high
Wordsi/Actions [the disrespectful behavior. fieacher attempts to  jsuccessfully to levels of civil ,
resporid to disrespectful interaction between
disrespectful behavior among all members of the
behiavior, with students. class. The net '
uneven results, result of
interactions is that,
of connections with
students. as '
individuals
- Nah Tah Wahsh Public Schoot Academy Teacher Assessment Process -page 21




Domain 2: CLASSROOM ENVIRONMENT
 Component 2h: Estublishing o Culture for Learning
Elements: Importance of the Content and of Learning
-Student Pride bt Work
- Expectations for Learning.and Achievement

LEVEL OF
ELEMENT "PERFORMANCE
INEFFECTIVE MINIMALLY "EFEFECTIVE HIGHLY
‘EFFECTIVE EFFECTIVE
Importance of [Classroom culture is Teacher feacher conveys Students :
the Content [characterized by a lack of jcommunicates oenuine enthusiasm  Jdemonstrate through

and of teacher or student importance of the  forthe subject, and  Rheir active
Learning  commitment to learning  [work but with fittle [students demonstrate fparticipation,
and/or no investment of  [conviction and only consistent curiosity, and
the student energy into the [minimal apparent  commitmenttoits  Bftention to detaif
task at hand. Hard work is fpuy-in by the valoe. that they value the :
not expected or valued.  students. content’s "
importance.
Student Pride (Students:demonstrate little {Students comply Students understand  [Students take
«in Work  jor no pride in theirwork,  |with theteacher’s  fheir role as learners [obvious pridein
Class time is devotéd more [expectations for and-consistently their work and
to socializing than to fearning, but they  fexpend effortto initiate .
- flearning, don’t indicate fearn. improvements in it,
commitment on their for example, by
own initiative for thej revising drafis on
Wik, their own initiative,
helping peers, and
ensuring that high-
guality work is :
displayed.
Expectations [Teacher conveys to.at least{Teacher conveys lInstructionaf goals  [Both students and
for Learning [pome students'that the that student success, fand activilies, teacher establish and
apd [work is too challenging forfis the result of - [interactions, and the [maintain through -
Achievement [them. Medium or low naturat abilily rather fclassroom planning of learning

- {espectations for student
- fachievement are the norm

expectations for

forithose students

thought to have
matural aptitade for:
subject,

thar hard work: high
| ihigh expectations for
learning are reserved

environment convey

student dchievement.

activities,
interactions, and the
classroom :
environment high
cxpectations for the
learning of ali :
students,
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Domain 2; CLASSROOM ENVIRONMENT
Component 2o Managing Classroom Procedures
Elements: Management-of Instructional Groups; Management of Transitions; Management of Matetials

and Supplies; Performance of Noninstructional Duties; Supervision of Volunteers and Paraprofessionals

LEVEL OF

ELEMENT PERFORMANCE |
\INEFFECTIVE | MINIMALLY | EFFECTIVE HIGHLY
EFFECTIVE EFFECTIVE

Management of .
L Instructional
- Gronps

Students not working

CiSmall groups are
. [with the teacher are not |
" fproductively engaged in'
- learning or are:disruptive;
 [to the class.

onity partially
engaged while not
working directly

-pwith'the teacher.

Tasks for group
bwork are organized,
and groups are
managed S0.most
students are

Groups-working
independently are
productively
engaged at all
times, with students

engaged at all assuming .
times. responsibility for
productivity, '

Management of -
" Transitions

{.ittle or.no evidence that

- theteacher 1s managing -
* [transitions

Transitions are
inconsistent, the

siresult being
“|disruption of
Jlearning,

Pransitions.occur
smoothly, with Hitle
loss or disruption of}
instru¢tional and
learning time.

Transitions are
seamless, with
stiudents assuming -
some responsibility
for efficient
operation.

Management of .
~Maaterials and
Supplics

[Littie or no evidence that|

: fheteacher is managing -
- fand/or handling of

s imaterials and supplies
. effectively

Management of
materials and

isupplies is
“inconsistent, the
-iresult being
sdisruption-of
flearning.

Routines for
handling materials
i supplies occur
smoothly, with liitle]
loss of learning and
instructional time,

Routines for

handling materials:
and suppliesare
seamless, with :
students assuming
some responsibility
for efficient _
operation, little or -
no-time loss fron

procedures. Liftle

» levidencethat students
i know or-follow
 lestablished routines.

iduties are fairly
Jefficient, resuliing
in Hittle loss of
“finstructional time,

duties are in place,
resudting in
rinimal 10ss of
instructional time.

. learning.
Performanee of | Much instraction time is. JSystems for lifficient systems  [Systems for
Noninstraetional Jostthrongh inefficient jperforming ifor performing performing
Duties | lclassroom routines and  inoninstructional  noninstructional  jnoninstructional

duties are well

established, with -
students assuming |
responsibility for
efficient operation,

Supervision of
Yolunteers. and :
Paraprofessionals

Volunteers and
naraprofessionals have
no clearly defined duties

- lor do nothing most of the:
Cime,

JVolunteers and
paraprofessionals

are productively
engaged during

Aportions of class
“itime but require
“ifrequent

Asupervisior.

Volunteers and
paraprofessionals
are productively
and independently
cngaged during the
entire class.

Voluntenrs and
paraprofessionals ¢
make substantive
contribution to the:
classroom :
environment,
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Domain 2: CLASSROOM ENVIRONMENT
Component 2d: Managing Studant Behavior

-Elements: Expectations

 Monitoring of Student Behavior
“Response.- 1o Student Misbehavior

LEVEL OF
ELEMENT | .PERFORMANCE g
-' INEFFECTIVE MINIMALLY . EFFECTIVE HIGHLY
. EFFECTIVE 1 EFFECTIVE
Expectations |No'standards of conduct  [Standards of L Standards of conduct: Standards of condnct

: lappear to have:been
- festablished,

conduct appear to
fiave been :
established for
most situations,
but their
implementation is
inconsistent,

sistudents.

are clear to ali

- fare clearto all :
. students and appear
¢ %0 have been

- ideveloped with
- student participation

Monitoring .
S Stadent
‘Behavior

Student behavior is not

- monitored, and teacher is
. [unaware of what students
- lare-doing,

Teachertries, with.
uneven resulis, to o
monitor student
hehavior and
respond to student
misbehavior,

“ibehavior against :
:lestablished standards.

Teacher frequerntly
morHtors student

of conduct.

Monitoring by .
' [feacher is subtle and-
| preventive. Studeats

rmonitor their own

- land-their peers’

. [oehavior; correcting.
© one another "
- respectfully,

Response to.
Student
Mighehavior

Teacher does not respond
* o mishehavior, or the
response s inconsistent,
- joverly repressive, or does
" ot respect the student’s

" idignity.

Teacher attempts
to respond 1o
stadent behavior
but with: Uneven
resuits, . or no
setrious distuptive

behavior occurs.

iFeacher response to ¢
Anishehavior is :

appropriate and

behavior is generally -

SJappropriate,

[eacher response to

- imisbehavior is-highly
effectiveand

‘respects the student’s
Wdignity, or student

sensifive o students’

- individual needs, or:

student behavior is

- lentirely appropriate..
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Domain 2: CLASSROOM ENVIRONMENT
- Component 2ed Organizing Physical Space
flements: Safety and Accessibility
Arrangement of Furniture and use of Physical Resources

LEVEL QF
ELEMENT : PERFORMANCE :
INEFFECTIVE MINIMALLY . EFFECTIVE BIGHLY
CEFFRECTIVE -EFFYECTIVE
Safety and  [I'he classroom is unsafe, orjThe classroom s {The classroom is The classroomt is
Accessibility [the firnitire mrangement  safe, and classroom kafe, andthe furniturelsafe, and sfudents -
is not suited to the: lesson  furniture is adjusted arrangement is a adjust the furniture
activities, ar both. for a lesson, orif  kesource for learning ftoadvance their owh
necessary, a lesson: factivities, purposes in learning.
is-adjusted to'the ':
furniture, butwith -
Himited '
effectiveness,
Arrangement {{'eacher uses physical T'eacher uses _{Teacher-uses phyvsicaliBoth teacher and
of Furniture [resources poorly, or physical resources | resources skillfully, [students use
and use of {leaming is not accessible jadequately, and at : jand all learning is  |physical resources
Physical o some students. least essential cqually accessible to [optimally, and :
Resources learning is . all students, students ensure that

accessible to all
students.

alt learing is :
equally accessible to
alistudents,

Mah Tah Wahsh Public School Academy Teacher Assessment Process
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Domain 3: INSTRUCTION
Companent 3a: Commnicating with Students
Elements: Directions and Procedures; Oral and Written Language;
Expectations for Learning; Explanations-6f Content

LEVEL OF
ELEMENT “-PERFORMANCE
INEFFECTIVE MINIMALLY EXFECTIVE FHUGHLY
EFFECTIVE EFFECTIVE

Procedures

" {Directions andiDirections and procedures
are confusing to students,

I nrections and
procedures need to

-Mirections and

Drocadures are

Directions and
procedures are clear

be clarified after  clearly and anticipate possible
initial stadent communicated. Htudent :
corifusion. mmisuriderstanding,

limited success.

“situated within

including where # is

hroader leaming,

Oratand . {Teacher's spoken Teacher's spoken [Teacher's spoken  {Teacher’s spoken and.
“Written  © [fanguage is inaudible, or  {language is and written languagejwritten language-is
ELanguage [written language is audible, and {is clear and correct. [eorrect and expressive,
" [fHegible. Spoken or written language is[Vocabulary is Pwith well-chosen
- written language may legible. Both are  [appropriate 1o vocabulary that
* [contain many grammar  lused correctly,  [students’ age and  fenriches the lesson.
. land syntax errors. Voeabulary is interest,
- [Vocabulary may be correct but limited
_ [inappropriate; vague, or  jor is not
- jused incorrectly, appropriate 1o
" students’ ages.or
_ backgrounds.
Expectations Instructional purpose of  [Attempt o explain {Instructional purposefleacher links :
for Learning ilesson isunclear. instructional is clearly {finstructional purpose
; purpose.has communicated {to student inerests and

students contribute to!
extend the content and
help explain to their
classmates,

: | Explanations
of Content

Explanation of content
contains major errors.

_ pportions are

Explanation
contains minor
errors. Some
portions arg ¢lear,
while other

- difficult 1o follow. .

|Explanation of
‘lcontent is weil
|scattolded.: it is

Jstudents” knowledge

clear, accurate and
connects with

Explanation of content
is thorougl and clear,,

|developing concepiual

understanding through

qartful scaffolding and |

connections to student

and experisnce.

interests.
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Bomain 3: INSTRUCTION
Component 3b. Questioning and Discussion Technigues
" Elements: Quality of Questions/ Prompts; Discussion Technigues, Student Participation

LEVEL OF
ELEMENT i PERFORMANCE ;
INEFFECTIVE MINIMALLY E¥FECTIVE HIGHLY
_EFFECTIVE _ | EFFECTIVE
lQuality:of Teacher’s questions are of [Teacher’s -{Although the teacher: {Teacher uses a :
Questions/  [low cognitivechallenge, |questionslead - fuses somelow-level | jvariety or series of
Prompts require single correct students. through a [questions;he or she | [questions or prompts
responses and.are asked in jsingle pathof . dasks.the students | io challenge students
rapid succession. inquiry o with *questions:designed o cognitively, advance
answers seemingly promote thinking and fhigh-level thinking ;
determined in - junderstanding, _landidiscourse; and
advance. : ~ipromote
; - imetacognition,
Discussion  [Interaction between teacher[Feacher attempts *IClassroom interaction Stadents assume
Techniques [and students is toframe some  ~frepresents true ~konsiderable _
predominalely recitation  |questions designedidiscussion with'the : responsibility for the
style, with teacher to-promote student feacher providing  * Buccess of the
mediating all questions and [thinking and ~ladequate time and | idiscussion, initiating
answers, understanding, but jstepping aside when . fopics and making
only a few st.udent_slappropriate. - tansolicited
. are invelved, : contributions.
*SBtudent  Only a few stadents Teacher attempts - [Teacher successfully [Students themsélves
Participation jparticipate in the roengage all iengages all students inlensure that all yoices
discussion. studentsinthe  jthe discussion, :_ [;rc.heard in the
discussion, but - - Wiscussion,
with only limited | :
SULCess, '
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Bomain 3; INSTRUCTION
Component 3c: Engaging Students in Leariing
tlements: Activities and Assignments; Grouping of:Stixdents;
Instructional Materials and Resources; Structure and Pacing

LEVEL OF
ELEMENT ["PERFORMANCE
INEFFECTIVE MINIMALLY EFFECTIVE UHIGHEY EFFECTIVE
-EFFECTIVE

Activities and

Activities and

ASome activitiesand

Activities and

Virtually: all students are

nstructional
oulcomes,

instructional goals, or
students’ level of
metital engagement is

Imoderate.

Assignments [assignments are Hassignmens are assignments are aligned  finféllectually engaged in
poothy aligned with  dpartially dligned to with thédnstructional chétienging content
instructional outcomesfinstructional outcomes, joutcomes and are throtigh well-designed
or require only rote  H{but require only designed to chailenge fearning tasks and
responses. Jminimal thinking by [student thinking. The suitable scaffolding by

-[ftudents, allowing mostjresuit being that most the teacher and fully
o be-passive or merely Istudents display active  jaligned with the
Jeompliant. intelleciual engagement  finstructional outcomes.
with teacher scaffolding,
when appropriate.
Grouping.of linstructional groups “ilnstructional groups arefinstructional groups are  |nstructional gronps. are
: Students are inapproprialefo  jonly appropriaté toa  productive and fully produciive and fully
the students-or to:the  portien of the studenis fppropriate to-the studentsfappropriate to'the
instructional land/or only moderately Jor to the instructional instructional goals of a
oulcomes. successful-in advancingjgoals of a lesson. tesson. Students take the
“fthe instructional goals initiative to influence
of 2 lesson. instructional groupsto
advance their
understanding,

Imstructional |Instructional materialsinstructions! materials fnstructional materials andlinstructional materials

Materialy agd jand resources are and resources are resources are suitable to fand resources are

‘Resources  Ipoorty-aligned to partially suitable to the [the:instructional goals andsuitable to the

engage students mentally,

- kengage students
_imentally. Students

- jinitiate the choice,

- jadaptation, or.creation of
- #materiais:io enhance
~itheir own purpose.

instructional goals and

Structure and
Pacing

The lesson has no
clearly defined
Btructure, or the
pacing of the lesson is
too slow or-rushed, or
bith.

{The lesson has a

recognizable structure,

“but itis not uniformily

maintained throughout
the lesson. Pacing may

jnot provide students the

time needed to be
intellectually engaged.

The lesson has a clearly
defined structure around .
which the activiticsare
nrganized, Pacing is

appropriate, providing
most students the time

engaged.

- lallowingfor reflection
" und.closure as

The lesson’s structure is
highly coherent,

¢ fppropriate, Pacing

- Iprovides students the
needed fo be intellectually time needed 1o

" lintellectually engage

" leonsolidate their
understanding,

vith and reflect upon
heir learning and to
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Domain-3: INSTRUCTION
Component 3d: Using Assessment in Instruction
- Elements: Assessment Criteria, Monitoring of Student Learning;
+ Feedback to Students; Student Self~Assessment and Monitoring of Progress

EEVEL OF
ELEMENT PERFORMANCE
INEFFLCTIVE MINIMAELLY ERFFECTIVE BIGHLY
E¥FECTIVE EFFECTIVE

Assessment - Studentaare uniaware of
{Criteria ' fcriteria,

Siudents are

partially aware ofjaware:of the

Students appearto be

Students appear to be

faware of, and there i3

criteria. assessment orideria. - [some evidence that

fthey-have contributed

to, the assessment

eritéria. _

Monitoring of [Teacher makes no effort-to Questions, Questions, prompts -+ {Questions, prompts,

~Student  : {determine whether students
Learning - junderstand thé lesson.

prompts, and
Assessments are
ravely used to

and assessmentsare
nsed to diagnose

‘jassessments are used.
~tregularly to diagnose

evidence of learning, jevidence of learning

diagnose oy individual
evidence of - [students,
: learning, :
Feedback to’ [Feedback s of poor quality Feedback is Feedback is specific A variety of :
‘Students weneral and lacks fand advances learning: ffecdback; from both .

© |or absent.

quality.

- #their teacher and their
peers is accurate,
Aspecific, and
“|advances fearning,

Student Self-
Assessment
apd

Little orno assessment of
learning by teacher and

- [ptidents do not engage

Monitoring of assessment,

‘Progress

Assessmient 1§
used sporadically
by.teacher and/or
students: and
teacher does
some monHoring
of progress in
fearning; few
stiidents assess
their own work.

Assessment is used
regularly by the :
teacher and/or studenisiinstruction through

. |Assessment is fully
integrated-into

learning progress.

in selfeassessment

during the lessorrand : fextensiveuse of
through monitering of formative assessment
- fand students sel-
Some students engage fassess and.monitor

- [their progress.
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Demain 3: INSTRUCTION
- Component 3e: Demonstrating Flexibility and Responsiveness
- Elementst Lesson Adjustment; Response to Students; Persistence

LEVEL OF
ELEMENT { PERFORMANCE
INEFFECTIVE MINIMALLY .| “EFFECTIVE HIGHLY
. -EFFECTIVE . EFFECTIVE
:Lesson . {Teacher-adheres rigidly to |Teacher attempts to [Teacher promotes  [T'eacher successtully

Adjustment

an-instructional plan in
- Epite of evidence of poor
- student understanding or
- finterest,

modify Tesson when
needed.

successful learning 6f)

: jall students, making
! {minor adjustments as
- fneeded to
 finstructional plans.

adjusts and
differentiates
instruction to :
address individual
stuident '
misunderstandings.

Response to:

Teacher ignores students'

Teacher attempts to

Teacher successfully

Teacher seizes an

-Students  jguestions or interests, accommodate - faccommuodates opportunity to
istudents’ questions” Jstudents’.questions, jenhance leaming,
and interests with . Ineeds and interests.  lspontancous event or
moderate suceess, - fstudent interests. |
Persistence | [When a student has Teacher accepts ¢ {Teacher persisisin © [Teacher persists in -

- difticulty learning, the
< lteacher either gives up or
+ blames the student or the
- fenvironment for the
" istudent’s. lack of success.

responsibitity.for the
success of all
students: but has
only a himited
repertoire of
instructional
strategies to use.

seeking approaches

: for students who have
- idifficulty-learning,
- lpossessing a

" Imoderate repertoire
= Jaf strategies.

secking effective
approaches for

- [students who need
- thelp, using an

ExXtensive repertoire,

Clof strategies and
 jsoliciting additional
. fresources from the -
~ischool, 5
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BOMAIN 4 PROFESSIONAL RESPONSIBILITIES
Component 4a: Reflecting onw Teaching
Elements: Accwracy
Use in Future Teaching

-LEVEL OF
ELEMENT PERFORMANCE
INEFFECTIVE - MINIMALLY TEFFECTIVE HIGHLY
LFTECTIVE ~EFFECTIVE
Agcuracy  [Teacher does not know if |Teacher has a Teacher makes an  [Veacher:makesa
{8 tesson was effectiveor  [generafly accurate faccurate assessment [thoughtful and

achiteved its goals, or
profoundly misiudgesithe
success of a fesson.

imprassion-of a
fesson’s
affectiveness and
the extent to which
instructiona) goals
were met,

of 4 lesson’s
effectiveness-and the
extent to which it
achieved its goals
and can cite general
references to support
the judgment.

accurate assessment
of a lesson’s '
effoctiveness and
the extent to which
it achieved its; goals,
citing many specific
examples from the
fesson and weighing]
the relative strength
of each.

Uise in Futore
Teaching

Teacher has no
suggestions for how a
lesson may-be improved
another time.

feacher makes
general
suggestions ahout
how a lesson may
be improved.

Teachermakes a few
specific suggestions

favhat s/he may try
another time,

Ernving on an
extensive repertoire
ofskills, the teacher
offers specific
alternative adtions,;
complete with :
probable suceesses:
of different

fapproaches.
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DOMAIN. 4: PROFESSIONAL RESPONSIBILITIES
Component-4bh: Mainfaining Aceurate Records
Elements: Student Completion of Assignments
Student Progress m Learning
Non-instructional Records

LEVEL OF
: ELEMENT PERFORMANCE
CINEFFECTIVE MINIMALLY EFFECTIVE HIGHLY
EFFECTIVE LEFFECTIVE

_ |Student Completion{T eacher’s system for

of Assignments

maintaining information

- jont student completion of
. [assignments is '
. [nonexistent or.in
. (disarray.

“UTeacher”ssysten

Hor maintaining
information of

wstadent completion
" jof assignments s
+rudimentary and
~jonly partially
effective.

Teacher's sysiem
for maintaining
information of
student completion
of assignments is
fully effective.

Teacher’s system
for maintaining
information of
student completion
of assignments is .
fully effective.
Students participate
in:the maintenance
of records. :

iStudent Progress in
: learning

- ffor maintaining

! iinformation on student
| progress-in Jearning; or -
| the system is in disarray.’)
: - rudimentary and
~{only. partially
effective.

I'eacher-has no sysfem

. {Teavher's system
= |for maintaining
~linformation on

student progress in
feariing is

Teacher’s system
for maintaining
information.of
student progress is
fully effective.

Teacher’s system
for maintaining
information of
student progress i
fully effective.
Students condribute
information and
interpretation of the
records. 5

Nomninstructional!
Records '

Teacher’s records for

CfTeacher's.records
- [oninstructional activities
. lprein disarray, resulting -
- Jin errorsand confusion. -
lrequire frequent
~Jmonitoring fo avoid]
~lerror,

for noninstructional
activities are
adequate, but they

Teacher’s system
for mamtdining
information-on
noninstructional
activities is:fully
cffective.

Teacher's system
for maintaining
information on
noninstructional
activities is fully
effective, and
students contribute

to its maintenance.
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
Component 4c: Communicating with Families
- Elements: Information about the nstructional Program
Information about: Individual Students
Engagement of Families in theé: Instructional Program

Students

is sporadic-or cutturally
inappropriate.

aboutindividual
students is sporadic
and one-way and
not abways
culturally
appropriate.

familtes frequently
and conveys
information.about
individual students.

LEVEL OF
: ELEMENT PERFORMANCE
INEFFECTIVE MINIMALLY EFFECTIVE HIGHLY
EFFECTIVE EFFECTIVE -
Information {Teacher communication [Teacher Teacher Teacher’s :
. about the with families is sporadic  fcommunication is  kcommunicates communication
Fostructional  Jor culturally sporadic with frequently with about the
Program inappropriate. farnilies and is one- [families about the  finstructional .
way and not always {instructional program is frequent
cultorally program and and successful, |
appropriate, information is
conveved ina
culturally
appropriate. manner. :
Information {Teacher communication {Teacher Teacher Teacher’s response
about Individual fabout individual students comnumication connmunicates with ito family concerns

is professional and
culturally sensitive.

Families in the
Anstractional
. Program

Engagement of {Teacher makes no attempt
fo engage families in:the
instructional program.

Teacher makes
sporadic attempts {0
engage families in
the instructional
mrogram.

'Feacher makes
some allempts to
engage families in
the instructional
progrant.

Teacher's efforis to
engage families in.
the instructional
nrogram are
freqguent and
successful. :
Students contribute
ideas for projects |
thiat will be
enhanced by family

articipation,
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POMAIN 4; PROFESSIONAL RESPONSIBILITIES
Component 4d: Participating in Professional Commuaity
- Elements: Service to the School: Participation in Schoo! Projects
Relationships with Colleagues; Involvement in a Culture of Professional Inguiry

TLEVELOF
"ELEMENT PERFORMANCE
INEFFECTIVE MINIMALLY §} :EFFLCTIVE HIGHLY
EFFECTIVE “EFFECTIVE
Service tothe {Teacher avelds becoming {Teacher Teacher volunteers  [Teacher volunieers

School

Jdinvelved in school eventds.

participates in
school events
when specifically

lasked.

to-participatein
school events
making a substantial
contribution.

to-participatein
school events,
makes a substantial
comtribution and
ASSUMES: 8 :
leadership role in at
least some aspect of
schoot life. ;

Participation in
Sehool Projects

involved it school
projects.

[T eacher aveids becoming

I'eacher
participates in
achool projects
when specilically
asked.

Teacher volunteers
to patticipate in
schoo] projects
making & substantial
contribugion.

Teacher vofunteersi
to participate in
school and district -
projects, makesa -
substantial
contribution and
ASSUmMeEs: 4 _
leadership role in a
major school or
distyict project.

Relationships
with Colleagues |

[Feacher's relationships

with colleagues. are

negative or-self-serving,

‘Teacher maintains
cordial
relationships with
colleaguesto
fulfill duties that
the school or
district requires,

Teacher’s
relationships-with
colleagues are
characterized by
mutual support and
cooperation.

Teacher’s :
relationships with
colieagues are '
characterized by
putual support and
cooperation, with
the: teacher taking
initiative in _'
assuring leadership
among faculty, ¢

Involvement.in a [Teacher avoids Teacher Teacher actively Teacher takes a
s Culture of  participation in a warticipatesina  participates ina leadership role in
Professional  lprofessional culture of  jprofessional professional culture Ppromoting a culture
Inquiry inquiry, resisting culture of inquiry jof inquiry, of professional
opportunities to-become  when asked.to do inquiry.
involved, 30.
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
Component-4e: Growing and Developing Professionally
Elements: Enhancement of Content Knowledge and Pedagogical Skills
Service o the Profession; Receptivity 1o Feedback from Colleagues

Contfent :
Knowledge and -
Pedagogical Slalls

“|professional development.

activities to enhance
knowledge or skill.

participates in

- professional
lactivitiesto a
~Himited extent
Swhen they are
“eonvenient,

opportunities for
professional
development to
enhance content
knowlédge and
pedagorical skill,

LEVEL OF
ELEMENT PERFORMANCE
INEFFECTIVE MINIMALLY EFFECTIVE HIGHLY
: EFFECTIVE -EFFECTIVE |
Enhancement of  [Teacher engages inno  {Teacher {Teacher seeks out  [Teacher.seeks out |

oppartunites for

nrofessional :
developmentand -
makes a systematic
attempt fo conduct
action research in ¢
histher classroom,

Service to the

[Teacher makes no effort

JTeacher finds

Teacher participaies

Teacher. initiates

~fcolleagues,

“eedback on
feaching
-jperformance from
“iboth supervisors

Jand colleagues.

when made by
Sepervisors of when
opportunities.arise
through professional
collaboration.

‘ Profession  ~[to share knowledge with - [imited ways to  jetively. in assisting {important activities
- |others or to assume Seontiibuteqto the  {other educators. tor contribute to the:
professional Sprofession. profession, such as
: responsibilities mertoring new '

teachers, writing
articles for
nublication, and
making
: resentations,
Receptivity to : {Teacher resists feedback {Teacher accepts, iTeacher welcomes [Teacher seeks out |
Feedback from ! jon teaching performance - jwith-some feedback from feedback on ;
- Colleagues lfrom either supervisors or freluctance, colleagues-wither  [teaching from bothy

supervisors and
coifeagues,
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DOMAIN 4: PROFESSIONAL RESPONSIBILITIES
. Compongnt 4f: Showing Professionalism

Elements: Integrity and Ethical Conduct; Service to Students; Advoeacy;

Decision Making; Compliance with School and District Regulations

LEVEL OF
.ELEMENT PERFORMANCE :
INEFFECTIVE SMINEVIALLY (EFFECTIVE HIGHLY
i EFFECTIVE SEFFECTEVE

ntegrity and
Ethical Conduct .

4Teacher displays

dishonesty in
interactions with

Jcolleagues, students and
jthe public.

Teacher is honest
in interactions
with colleagues, -
students, and the -
bublic.

Teacher displays high

: [standards of honesty,

integrity and
confidentiality.in

- linteractions with
-icolleagues, students
#fand the public.

Teacher takes :
eadership role with
cotleagues and can
be counted on:to
hold to the highest
statidards of honesty,

[ntegrity; and

confidentiality.

Service to Students

Teacher is.not afert to

Jstudents needs

Teacher attempts,
though '
inconsistently, to.
serve students,

© erving students,

T'eacher is active inn -

Teacher is highly

- ipreactive in serving
*istudents, seeking out
“lresources when
- eeded.

- Adwocacy

{Teacher’s contribution
ito school practices result

in some student’s being
ill-served-by the school,

Teacher does not”
knowingly '
contribute 1o comg
stadents’ being ik
served by the
school.

ensure that all

- isuceeed.

{Teacher worksto

students receive a fair
OppOortatty o

-{Teacher makes a :
- jconcerted effort to

challenge negative

 |attitudes or practices
- fro ensure that all
" istudents, particularly
- those traditionally .
. jnder-served, are

. thonored-in the

: sehool.

Decision Making

dTeacher makes: decisions
Aand recommendations
“ibased on self-serving
finterests.

Teacher’s
decisions and

are based on
Himited but

. [Teacher maintains an
“jopen ming in team of

recommendations.
' - idecision-making.

deparimental

Teacher takes a
teadership role'in

 {team or departmental
- idecision making and
. [helps ensure that

enuinely - [such decisions are
professional . [based onithe highest
considerations. . |professional '
: | standards.
Compliance with {Teacher does not Teacher complies [Teacher complies | {Teacher complies

School and District
| ~Regulations

comply with school and

Adistrict regulations,

minimally with
school and district
regulations, doing
fust enoughito get

by, :

+[fully with school and
: idistrict regulations,
© #aking a leadership
- role-with colleagues.

clistrict regulations.

fully with schoo! and
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CBOMAIN 8: Student Growth
Component 5a: Grade Level/Discipline Appropriate Assessment
Element: Grade Level/Discipline Growth

Annnal ObjectiverWhat Is the:teacher 's.bbjective as directly related to grade levelidiscipline?

Strategies/Activities: How will the teacher specificdlly ensure that students are successfid?

Measurement-tools/Evidence; How will the teacher:measure success? i.e. pre/postiest, grade level
commorn-assessment, Unit/Chapier {ests?

Administrator Assistance: How can the administrator assist the feacher in achieving these
objectives?

: LEVEL OF
(ELEMENT . PERFORMANCE
: Clneffective Minimally Effective Highly Effective
_ : ‘Effective
* | Student Growth at|The GL/D growth objective {The GL/D The GL/D The GL/D
| cgradelevelor :|wagnotmet, and some Jgrowth objective|growth growth
specific-discipling keoression is noted. was:partially  |objective was lobjective was
: et met. exceeded.
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DOMAIN %: Student Growth
Component 5b: School Improvement Geals Support Evidence
-Element: School Improvement Goals Growth

Annual Objective: What s the teacher s objective as directly related to & School Improvement Goal?

Strategies/Activities: How will the teacher specifically ensure that students are successful?

Measurement tools: How will the feacher measure success? i.e, prefpositest, grade level common
assessmertdt, Unit/Chapter tesis?

Administrator Assistance. How can the administrator assist the teacher:in achieving these
objectives?

: LEVEL QF
"ELEMENT PERFORMANCE .
Ineffective , Minimally :Effective | Highly Effective
" Effective
Student Growth in [The SIG growth objective  [The-SIG-growth {The SIG 'The SIG growth
School was notmel; and some “fobjective was  jgrowth objective was
Improvement Goal ke gression is-noted. partially met  jobjective was |exceeded.
met.
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DOMAIN 5: Student Growth
Component Scf Positive Behavior Suppert Evidence
-Element: Positive Behavior Support Growth

Annual ObjectiveWhat is the teacher s objective as directly related (o positive behavior support?

Strategies/Activities: How will the teacher specifically ensure’that students ave successful?

Measurement tools: How will the teacher measiure suceess?

Adniinistrator Assistance: How can the administrator assist the teacher in achieving these
objectives?

. 'LEVEL OF
:ELEMENT PERFORMANCE
: *Ineffective -Minimally Effective  [Highly Effective
: ' _Effective
Student Growth i [The PBS growth objective was [The PBS growth [The PBS ‘The PBS growth
Positive Behavior jnot met, and some regression isbbjective was zrowth objective was
Support | hoted. _partially met ohiective was  fexceeded.
met.
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"Nah Tah Wahsh public scbool academy
Peer Observation Summary Sheet

Nante: Teacher Gbserved:
Pate of Pre-conferenee: Pate of Observation:
Length:of Observation (Time): Date:.of Post-Conference;

Objectives of Observation (What was the purpose of the:observation? Whatidid you hope to
learn from the observation?)

Key Learning (What did you learn from the observation? What successful teaching strategics
did you-learnfrom the observation that you:might incorporate into your own teaching?)

Planned Actions{o Incorporate 1deas Learned from the Observation into:Your Own
Teaching.
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Appendix C
‘Nah Tah Wahsh Public School Academy

‘Summary Teacher:Assessment
-and Effectiveness Rating
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Nah Tah Wahsh Public-School Academy
Summary teacher Assessment

Teacher: Pate:

Evaluator Title;

Part
Assessment

Assessment of Teaching
Observation dates: 1) 2)
Summary of the two elassroom visits,

Strengths:

Area(s) for Refinement:

Additional Information:

Assessment of Portfolio

Professional Growth Plan:

Setf-Assessment:

Peer Observation:

Nab Tah Wahsh Public School Academy Teacher Assessment Process
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Domain i:Planning and Preparation

Domain 2; Classroom Fnvironment

Domain 3 Instraction

Porain 4+ Professional Responsibilities

Domain 3: Student Growth
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Effectiveness Rating

RUBRIC 1 WEIGHT SCORE
: From Individual Rubrics
Domain 1: 1 100 x. M=
: Planning and Preparation : ) ] 0 ' /0
Domain 2; _ RO x . I5=
Classroom Environment 15 /0
[Domain 3; ] osme x.28=
Instruction f 2 5 ' /0
Domain 4: : “1 (30 x.d6=
Professional Responsibilities Q' 10%
PDomain 5: | cAH0 x .40 =
Student Growth : 40 /0
Comments:
100%
Total: 188%

‘Rating Scale
100-95 Highly-Effective
94-75 Effective
74-61 Minimally Effective
60-0 Ineffective
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Part 11
Recommendation

The teacher meets or exceeds the standards of professional practice established by
the Nah:'Tah Wahsh Public School Academy.
Recommendation _ Secorid Year Employment
Continuing Employment

The teacher has fidiled to meet one or more of the standards of professional
practice:establishéd by the Nah Tah Wahsh Public School'Academy.

Recommendation _ _ One-Year Probation
The teacher has continually failed to meet the standards of professional practice
established by the"Nah Tah-Wahsh Public School Academy and hasfailed to

satisfactorily respond to suggestions for improvement.

Recommendation _ Not recommended for
Continuing Employment

Teacher’s signature: Bate:

Supervisor's signature: Date:

~Note to teachers: Yousssignature on this document simply-indicates that you have received a copy of the document
and that you have had the opportunity to discuss the-contents with your supervisor. If you care to
comment on any part of the evaluation, you may do so, in writing, within three working days of
- signing the evaluation.
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Appendix D
Nah Tah Wahsh Public School Academy

-Optional Forms
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Nah Tah Wahsh Public school Academy

Teacher:

Family Contact Log
~School Year:

Disite |

Person Contacted

Type of Contact(person, phone) | Purpose

‘Qutcome
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‘Nah Tah Wahsh Puhlic School Academy
“School Contribution Log
Teacher: ~School Year:

Date | Event Contribution
' (e.g. committee meeting, open house) ; '
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~Nah Tah Wahsh Public:School Academy
Professional Contribution Log

Teacher: “School Year:
Date Event Time Contribution |
{e.g. conference presentation, mentoring) Hours/Minutes
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“Nah Tah Wahsh Pnblic:School Academy
Professional Development Log

Teacher: :School Year:
' Date Event | ‘Time Benefits Derived |
{e.g. workshep, conference, course) - Hrs/Min o
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TIONAL ADMINISTRATOR EVALUATION

-Principals & State & Federaf Programs Coordinator

Student growth and assessment is a significant component of the overal rating,
Student growth is measured using ressarch-based measures.

Professional competence s determined through multiple direct observations.
Results are used to inform professional development forithe succeeding vear.

Ensures that administrators -are evaluated annually,
Additional items required to.be included are denoted with an *

SSE AR U,

Student Growth and Achievement 25%
‘Management 25%
Instructional Leadership - 25%
Parsonal Leadership C25%

The law requires that studpnt achievement &-growth represent 25% of the overall rating in 2013-34 and than
increase progressively to 40% in 201415, any 56% iry 2015-16, For 2011-13 atd 201.2-13, this componen:

and trafring needsy to im:‘f&asa schievementigrowth, In 2014 and.beyond, the we:‘éht for each section wilt be
adjusted in order to mest the: 49 and 50% requiremaent.

i. The Superintendent will meet with-each administrator in the fall. Administrators will review
and complete the “Preiimiﬁary_'.iieaa!~5'etting’.‘f..yaga prior to the conference, This page wili be a
point of discussion during the pre-conference.

2. The Superintendent will conduct series of informal visies throughout the vesr to assess sach of
the criterls on which the administrator will be evaluated.

3. The administrator wilf complate & self-assessment using the evaluation template. “The self-
assessrent-will include evidence that supports the administrator’s rating for each category.

4. The Superintendent will meet with the administrator during the month of-March to raview the
- seff-agsessment ang any data/evidence collected.

5. The Superintendent will complete the evaluation prior no later than March 15",

G," If/Whe_n:it is determined by the Board that salary increases sre possible for emiployees those



STUDENT ACHIEVEMENT GOALS

cEOALS & OBIECTIVE(Y)

Wit are the pringipal's
obiectives as related to the
schoo! iImprovement goals?

srmmmesj

Wit specific research-based
strategles will the principal use
0 achieve these objectives?

MEASUREMENT

How wiltthe principat measure
the successful sttainment of
thess gbiactives?

(FVIDENCE 8 TARGEY GOALS

What evidence wiil the
princigal.produce toillustrate
the extent to which thege
target goals were met?

SLUPPORYT

What support might:be needed ':
from the superintendent? '

DISCUSSION/ SUMMARY

To what extent were target

- goBls met in order to further
- student achisvement?

PROFESSIONAL
DEVELOPMENT

- What professional

development/training is .
reguired in order to maximize -

- suesess in the coming vear?
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Professional Development Calendar

2012-2013
August 27th 28th 25th 30th
Active Shooter Training MiBLSi
Bloodborne Pathogens Grab & Go Bags Teacher Evaluation
Hazardous Materials Etc. Power of Teaching School Improvement SmartBoard Training
Tuesday (.75 |Thursday (.75| Tuesday (3.5| Thursday |Tuesday (.75 '?hursday Tuesday (.75 Thursday
Month Hours) Hours) Hours) (.75 Hours) Hours) (.75 Hours) Hours) (.75 Hours)
K-5
Differentiati
Data on, b-12
Mandatory [Data Conversatio |Behavior Data Grade level
September |Reporting Conversation |? n Plan Conversation [meetings Dibels Net
Data Data
Data Data Cultural Conversatio |Data Data Conversatio [Health Fair
October Conversation |Conversation |Competence |n Conversation |Conversation |n Data
MTSS, MAP, Review
NO PD - Student-led |Teacher Eval Redesign Intervention
November |[Election day |conferences |Process No School No School No School Plan Groups
Gather/Distri
Grade level |bute MAP NWEA MAP |MAP Follow
December |datareview |Data Consultant |Up DesCartes |No School No School  |Neo School
Reform Plan |Grade level |Reportcard |Semester Student led |MAP
January No School  |Review data review [data data conferences |Reports MAP Reports
Building
MTSS and Data Building local local
School Data Building local [Conversatio |assessments {Data assessments |Data
February |Climate Conversation [assessments |n follow up Conversation |- follow up |Conversation
Differentiati Differentiati
Building local Differentiatio |Data on/Accelerat on/Accelerat
assessments {Data n/Acceleratio |Conversatio |ion - follow [Data ion - follow [Data
March follow up Conversation |n n up Conversation |up Conversation
Data
Conversatio |MTSS - Data MTSS - Data
April No School No School MTSS n follow up Conversation [follow up Conversation
Data
MTSS - Data Conversatio |MAP - follow |Data MARP - follow |Data
May follow up Conversation |MAP n up Conversation |up Conversation

October 19th DSISD PD
Day - Commaon Core

Feb. 19th DSISD PD Day -
Instructional Alignment
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Nah Tah Wahsh Assessment Schedule
September
Week One and Two: Testing window for MAPS and DIBELS
Week Three: Benchmark meeting; End of the year goals setting for reading and math,
Tier 1, 2, and 3 intervention groups will be determined based on MAPS/NWEA DesCartes,
supplemental instruction and strategic interventions will be determined. (DesCarte is a learning
continuum resource aligned to state standards. Tt is designed to help translate raw data from students’
assessments into actionable plans for instruction and grouping)
Ongoing: Progress monitoring meetings MTSS Team. Review of actions plans to monitor students’ progress
and action plan fidelity.
October
Week One and Two: State Testing (MEAP)
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress
Ongoing: Progress monitoring meeting MTSS Team
November
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meetings MTSS Team
December
Week One and Two: Dibels and next MOY
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meetings MTSS Team
January
Week Two and Three: Testing window for MAPS and DIBELS
Week Three: Benchmark Meeting; Revisit Tier 1, 2 and 3 intervention groups,
evaluate progress from September MAPS/NWEA DesCartes, reassign Tier groups,
evaluate success of instruction, and pre and post test.
Ongoing: Progress monitoring meetings MTSS Team
February
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meeting MTSS TEAM
March
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals. Assess
instruction and visit instructional materials needs.
Ongoing: Progress monitoring meetings MTSS Team
April
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
May
Week One and Two: Testing window for MAPS and DIBELS
Week Three: Benchmark Meeting; Review teacher pre and post test, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals. Set
goals for summer programs and determine student needs. Evaluate yearly progress by individual
students.
Ongoing: Progress monitoring meetings MTSS Team
June Weekly meeting will review individual student progress made in 2012/2013
July school year including: evaluate progress and instructional effectiveness, goal setting,
August  instructional needs, professional development needs, and plan for the 2013/2014 school year.



Nah Tah Wahsh Public School Academy

Hannahville Indian Schoel . AFO B/20/2012
20122012 School Calenday - Revised 920/2012 %
-Student Professional - Days OffHolidays/
‘Month Week Iastroction Development Professions] Development
CAng/Sept 27-30 -+ 4 C8/27.28,29 & 30 PD

- 8i312 Pre-Labot Day

- Sep 4-7 3

3 3 " %{3 LaborDay- No Scheol, 9/4 1% Day
Students released at Noon PD
10-14 5
17-21 )
24-28 k)
COct ' i3 B
2-12 4.5 5 10/2 Students released at Noon PD
15-19 4 1 LS Pictures 10/19 No School PD
) 22-26 5
“Nov 31-2 3 {43 days) (6 PN 11/2 Fnd 1* Quarter
' 5:9 5
12-16 L33 3 . 13/13 Noon Keicase 157 Deer bDay
19220 2 11721 - 2% Thanksgivmg Break
26430 5
"Dec 3.7 5
10414 4.5 5 12/11 Students released at Noon PD
17-21 5 .
2 Dec 24 .28 { 12/24-12/30 Chyistroas Break
Jan 31-4 3 12/31 and 1/1  Chrisimas Break
’ 711 4,5 ' 5 1/8-Students released 1t Noon PD
14.18 5 (44 days) (1.5 PD) 1718 End of 2" Quarter
TOTALS =87 Davs of Instruction 7.5 PD - total End-of 1™ Seynester
~Jan 2125 -3 1/21 1% Day 2nd Semester
2801 5
Jeh 04 - 08 3
11153 4.5 3 . 2112 Students release zt Noon PD
i8-22 23 I 2/18 Pres Day 2/22 No School PD
) 2501 5
" Mar 4 - 08 5
' 1115 4.5 5 3/12 Students released Noon BD
18 .22 5 (43 days) {2 PD} 3/22 End of 3™ Quarter
25 28 14 3/29 Good Friday Begin 4™ Ort
Apy 01 -05 - - 4/% - 5 Spring Break
08«12 4.5 ) 4/9 Students released Noon : PD
15 ~19 -5
2226 -5
29 .04 5
~May 06 -+ 14 w5
13-17 4.5 5 5014 Students rodeased at Noon PD
20024 -5 5/24. GRADUATION
27 -33 14 {42 days) {I PIN 5127 Memorial Day 5/31 Last Day
286 Davs of Instruction ‘Students &' Staff
“Fotaly 173 Davs of Instruction 10.5 PD Total

164 Full days Instruciion
9 Half days nsiruciion

Any chys last beyond those alivwed by the revised schoot code, due Lo inclement weather o any Aol of God,” will be addad 0n to the secomd serester,

* Changes from Revised date B/3020120 10718 Picturas, 10719 Pro Dev 2t 18D {lvom 10/5), alsa 2422 Pra Dev (Aom 3413



“Nali'Tah Wahsh Public School Academy
Hannahville Indian School
2013-2014 School Calendar

DRAFT

Student Professional "Days Off/Hblidavs/
Month ~Week Instruction Deyvelopment Professional Development
Aug/Sept 26-29 0 4 ! 8/26-29 PD); §/30~ Pre-Labor Day
Sept 3.6 3.5 5 942 Labor Day- No School, 9/3 1* Day
“Students released at Noon PR2
9-13 5
16-20 5
2327 5
et 230-Oct 4 4 i --10/4 No School-ISD PD day
C7-11 4.5 5 - 10/8-Siudents reteased at Noon PD
J4418 3
2125 5
Nov C DR 3 {43 days) {6 PIY “1H1T. End 1Y Quarter
4-8 5
11.35 3.5 3 D 11/12 Noon Release-PDy; 11715 Deer
“Day-no schoo]
“18-22 3
25-26 2 -11/27, 28, 20 Thanksgiving Break
Dec 2-6 3
9-13 4.3 3 - 12/10.Students released at Noon PD
-36-20 5
BPec (2327 0 Christmas Break -
Fan -30-3 G Christmas Break
610 5
“13-16 4.5 5 1714 Students released at Noon PD
fam 2024 2 - {46 davs) {15 PIN 1724 End of 1™ Semester
TQTALS 89 Days of Instruction (7.5 PD}
27-31 5 127 1% Day 2nd-Semester
Feb - 3.7 5
-10-14 35 13 2411 Students release at Noon PD;
2/14-No school-18D PD
1721 4 2T Pres Day-no school
2428 3
Mar 3-7 5
S10-14 4.5 5 3711 Btudents released Noon PB
T17-21 )
24.28 5 - (4% days) (2 FD) “3/28End of 3 Quarter
Apr 314 o . March 31-April 4~ Spring Break
7-11 4.5 5 ~Begin 4" Ort; 4/8 Neon relfease-PD
- 14-18 4 ~4/18-Ma school-Good Friday
2125 5
L2822 5
May 59 5
1 12-16 4.5 5 ~513 Students released at Noon PD
1623 3 - 5/23 GRADUATION
"26-30 4 I 3/26 Memorial Day
Hune 26 4.5 A _5/6 Last day, students released at noon
{43 days) {1.5PIn
TOTALS 86 Days of Instruction 3.5 PD

toa Full days Instruction
9 Half days Instraction

Totals

17% Days of Instruction 117D

Any days kot bevond those aflowed by the revised school code, due to inclement weather or any “Act of God,"! wilt be added on to-the second seméster.



MASTER BELL 2012-2013

{Changes in Yellow |

ELEMENTARY MIDDLE SECONBARY
TIME (K- Three TIME (Faur-Eive TIME  [Six-Seven-Eight (TIME {Nine-Tweive
B12iBreakiast Fnds . 1 812iBreakfast Ends §.12{Breakfast Ends 8.12Breakfast Ends

815 Classes Begin

10:00 Recess Begins

1315 Recess Ends

8:156 Classas Begin

&18 Classes Begin
PE 8

g:08 PE 8 Ends

815 FIRSTHR

49:06 FIRST HR END

920 P.E. 8 -7th
950 PE Ends

.55 RTI Block

910 SECOND HR

10:01 BECOND HREND

10:25

10:30 Pk 4 - Bth

11:00 P.E Ends

11:28 tunch Begins

1180 Lunch Ends

11:00 Lunch Begins

1125 Lunch Ends

10:28 Lang. 8 Begins

10:08 THIRD MR

1058 THIRD HR END

1110 Lang, 8 Ends

1:18 Enrichment :
2:00 Enrichment Ends

2:00 Recess Begins

215 Recess Ends

1110 Lang. 8:Begins

- 11:00 Lunch Beging

1125 Lunch Ends

11:40 Lang, 8:Ends

11:48 Lunch Begins

1128 FOBRTHHR

12:20 FOURTH HR END

12:90 Lunch Ends

12:15 Lang. 7 Begins
12:45 Lang. 7 Ends

12:24 FIFTH HR

1:15 FIFTH HR END

1:18 SiXTH HR

C 20 BIXTH HR ENDS

225 Enrichment

225 Enrichment

3:001Student Release

3:05 Enrchmnt Ends
Student Release

265 Enrchmnt Ends

- 2714 SEVENTH BGNS

Etudent Release

305 SEVENTH ENDS

“Early Release Lunch Schedule

HS  10:50- 1115
4-5th  10:50 - 11:15
K3 1110-11:35

6-8th 11:35-12:00



‘MASTER BELL -2013-2014

rvaed 1313
ELEMENTARY MIDDLE SECONDARY
TIME K-Three TIME {Four-Five ITIME 1Six-Seven-Ejght [TIME [Nine-Twelve
8.12|Breakfast Ends 8:121Breakfast Ends 812 Breakfast Erids 8:12 Breakfast Ends
815 Classes Begin 8:15 Classed Begin 815 Classes Begin .15 FIRST HR

10:00 RecessBegins

10:15 Recess Ends

PE 8

9:05 PE 8 Ends

9:07 FIRST HR END

9:11 SECOND HR

Q20 PE.B8-THh
9:80 PE. Ends

4:55 RTi Block

10:25

10:03 SECOND HR'END

- 10:07 THIRD HR

10:30 P.E 4 -5th

11:00 P.E Ends

11:25 Lunch Begins

11:50 Lunch Ends

11:00 Lunch Begins

1.11:25 tunch Ends

10:25 Lang. 8'Begins

11:10 Lang. 8 Ends

-11:00 THIRD HR END

-11:00 Lunch Begins

1:15 Enrichment
2:00 Enrichment Ends

2:00 Recess Begins

2:15 Recess'Ends

11:10 Lang. 5-Begins

11:40 Lang. 6 Ends

11:22 Lunch BEnds

1126 FOURTH HR

11:45 Lunch Begins

12:10 Lunch Ends

12:20 FOURTH HR.END

1224 FIFTH HR

1215 Lang. 7. Begins
12:45 Lang. 7 Ends

118 FIFTH HR END
1:22 SIXTHHR

2:16 SIXTH HR ENDS

2:20 SEVENTH BGNS

2:35 Ernrichment

2:36 Enrichment

3:10[Student Release

315 Enrchmnt Ends
StudentRelease

315 Enrchmnt Ends
Student Release

3:156 SEVENTH ENDS

3:15 Extended
5.00 Learning Time

3:20 Extended
5:00 Learning Time

3:20 Extended
500 Learning Time

3:20 Extendad

5:00 Learning Time

*Early Release Lunch Schedule

HS  10:50 - 11:15
4-5th  1G50 - 11:15
K3 4110- 11:35

.6-8th 11:35-12:00




: Nah Tah Wahsh Public School Academy Events Calendar

- August:
‘ Meet and Greet Dpen House
" Teacher Professional Development Week
: High School Class Schediiling
- Soccer Season Begins ‘
Tribat Council Meeting 1% Monday 6f every month
-SecondThursday NTW School Board Meeting

‘September:

- First Day of School Events

“Native American Day

- Constitution. Day

~Volieyball Season Begins

-Second Thursday NTW School Board Meeting
- Graduate Meeting (Senior Meeéting)

"NTW PTSA Meeting

- Octcber:

-Student Led Conferences

- NTW PTSA Meeting

-Homecoming Dance

- Soccer Banguet

- Becend: Thursday NTW Schoofl Board Mesting
~NTW Student Council-Elections

“November:

-Family Literacy Night

“Thanksgiving Feast Meal

- Basketball Season Begins

-Cheerleading SeasonBegins

- 8econd Thursday NTW School Board Meeting
"NTW PTSA Meeting

-NTW Student Council Meeting

_December;

-PTSA Secret-Holiday Workshop

“Soup and Stories with Santa

NTW PTSA Meeting

:Second Thursday NTW School Board Meeting
~Holiday Goncert

~January;
- Family Literacy Night
-Muffins with Mom



Parent Recognition Sports Night
NTW SeniorMeeting

“NTW Student Councit Meeting
NTW PTSA Meeting

February:
- Student Led Conferences
" Donuts with Dad
- Family Math-and:Science Night
- Homecoming Week and Dance
Second Thursday NTW School Board Meeting
- Student Council Mesting
- NTW PTSA Meeting

 March:

' NTW PTSA Meeting

- NTW Senior Meeting

“Second Thursday NTW Schoo! Board Meeting
- Student Council Meeting

CAprik

- Prom

: Student Led Conferences

- Student Council Meeting

“NTW Senior Mesting

- Second Thursday NTW School Board Meeting
NTW PTSA Meeting

‘May:

- Kindergarten Graduation

"NTW PTSA Meeting

: NTW Student Councit Mesting
‘Student/Parent/Staff Awards Night

. Elementary Student Awards Program

. High SchoolfCommunity Graduation

- Second Thursday NTW School Board Meeting

June:
- School/Community Play Day {School administration barbecues for.community)
“NTW P13A Meeting
: Second Thursday NTW School Board Meeting



2012413 K-3 Enrichment Schedule

~MON THE WED THU “FRI
K-Boda Gulture Heailth E5 Phys Ed . Computers ilibrary
K-Paraio Health Phys kd Compuiers : Library Culture
ist-Pare Litrary Culiuce j Health Phys Ed Computers
2nd-KliekampiPhys Ed 'Computers: Library | Culture Health
3rd-Albanez {Computers ]Library Cuiture Heaith |Phys Ed

The 6th enrichment class is Art. This rotation is one week long. The class that is assigned Art for the
week deternrines what prep day each of the other five enrichment teachers have. Below is the schedule

CilsersypotviniDeskiopiSchedulesiKa Ennchimeant Schedule

for Art Enrichment:
Enrichment 1 | Wesek of. [Class assigned to Art:  |Enrichment 3 Week of: { Ciags assigned to Art:
Week 1 09/04/12  i3rg-Albanez Wesk 10 . 01/21113  |K-Boda
Week 2 08410/12  j2nd-Kilekamp Waek 20 012813  iK-Parato
Week:3 Q91742 {ist-Pare Week 21 02/04113  13rd-Albanez
Week 4 0924712 iK-Boda Week 22 02/11113  12nd-Kliekamp
Waek: 5 10/0112  |K-Pariato Week 23 0211813 |ist-Pare
Week § 10/08/12  13rd-Albanez Week 24 02/25/13 K-Boda
Week 7 1015412  2nd-Kiiekamp Week 25 833/04/113 |K-Parlato
Week 8 10022112 [1st-Pare Week 26 03/11/13 3rd-Albanez
Week & 10/28/12  1K-Boda Week 27 03118713 iZnd-Kliekamp
Enrichment 2 | Week of: [Class assigned to At |[Enrichmentd | Week of: Class agsigned to Art:
Week 10 110512 K-Parlalo Week 28 . 0372513 |1st-Pare
T 1122012-
Week 11 1172082012 |3rd-Albanez Week 29 04108713 1K-Buda
Week 12 14#26/12  [2rid-Kiiekamp Week 30 04/15/13 (K-Parate
Weeak 13 1270312 |1st-Pare Week 31 B4/22/13 {3rd-Albanez
{Week 14 1211012  IKBods Weaek 32 84/29/13 12nd-Kiekamp
IWeek 15 1201712 [K-Pariate Week 33 0506/13 11st-Pare
Week 16 Q10213 13rd-Albanez Week 34 0511313 iK-Boda
Week 17 OHO7/M3  |2nd-Kligkamp Week 35 05/20M3 iK-Pariato
Week 18 {1114113  lsi-Pare Week 38 §5/28/13 (3rd-Albanez
BITI2032




201213
4th-8th Grade Enrichment Schedule

Quarter 1
Art Culture | Health PCs Shop -
- B1109/04 - 09/21 - 4th 8th Bth 7th 5th
tEZ2109/24 - 1012 Sth 4th 7th 8th &th
- E310M5 - 11/02 - Bth 6th 8th 4th 7th
Quarter 2 :
. Art Lulture | -Health PCs Shop
E4111/05 - 11/30 7th 8th 4th 5ih 8th
. EB[12/03 - 12/21 - 8th 7th 5th 6th 4th
L EG01/02 - 01718 - 4th 8th 6th 7th 5th
Quarter 3 _ _
Art Lulture | -Health PCs Shop
FEFION21 « 02/08 5th 4th 7th 8th Gth |
EBID2/11 - 03/01 - fith Sth 8th 4th 7th
CEQI103/04 - 03422 7th &th 4th 5th 8th
Quarter 4 -~
- Art Lulture | . Heglth PGs Shoep
E10{03/25 - 4410 - 8th 7th 5th &th 4th
E11{04/22 - {510 - 4ih Bth 8th 7th Sth
E42106/13 - 05/31 “5th 4th 7th &th &th

* Ath and Sth grade Computer Envichmentwill be in the Elementary Lab.

* 6th - 8th grade Computer Enrichment will be in the-High' School Lab.

Revised: 11/13/2012




MASTER:-BELL 2012-2013

IChanges in Yellow ]

TELEMENTARY MDDLE SECONDARY
THIVE K-Three TIME |Four-Five TIME | Six-Seven-Eight {TIME INine-Twsive
. 8:12{Breakfast Fnds §:121Breakfast Ends §:12 Breakfast Ends 812 Breaifast Ends
~&16. Classes Begn &15 Classes Begin 815 Clesses Begin 815 FIRSTHR
FPES
835 PE 8 Ends 9:4868 FIRST HR END
210 SECOND HR
920 PEE B - 7th
9580 PE Ends
955 BT Block 101 SECOND HR END
10.00' Recess Begins 105 THERD HR
1015 Recess Ends 1325

30 PE 4-5ih

1100 P.E Ends

11:25 Lunch Begins

11:50 Lunch Endg

11:00 Lunch Begins

11:25 Lunch Ends

1025 Lang. § Begins

11.10 Lang, § Ends

F10:596 THIRD HR END

-11:00 Lunch Begins

1:1% Enrichment
2:00 EnrichmentEnds

2:00 Recess Begins

2.15 Recess Ends

1110 Lang. 6 Begins

1125 Lunch Ends

11:40 Lang. 5°Ends

0 11:22 FOURTH MR

1148 Lunch Begins

12:10 Lunch Bnds

12:20 FOURTH HR END

- 12:24 FIFTHHR

12:15 Lang. 7 Beging
12:45 Lang. %.Ends

115 FIFTH HR END

118 SIXTHHR

_2:10 SIXTH HR ENDS

C2:14 SEVENTH BGNS

2:2%5 Enrichment

2:25 Enrichment

3:00|Student Release

2:05 Enrchmnt Ends
Student Release

3:08 Enrchmnt Ends
Student Release

305 SEVENTH ENDS

"Early Release Lunch Schedidle

HS  10:50-11:15
4-5th  10:50 - 1115
K<3 11:10-11:35

8-8th 11:35.12:00




-MASTER BELL .2013-2014

rvsd 1313
ELEMENTARY MIDDLE SECONDARY
TTME [K-Three TIME Four-Five TIME 1Six-Seven-Eight 1TIME {Nine-Twelve
8:12|Breakfast Ends 8121 Breakfast Ends 812 Breakfast Ends 8:12iBreakfast Ends
815 Classes Begin 815 Classes Begin 8:15 Classes Begin 8:15 FIRSTHR
PE 8
0:05 PE 8 Ends 9:07 FIRST HR END
9:11 SECOND HR
920 PIE 6 - Tih
$:50 PiE. Ends
_ 8:55 RTi Block 10:03 SECOND HR END
10:00 Recesg Begins 10:07 THIRD MR '
10:15 Regess Ends 10:25

10:30 PiE. 4 - 5ih

11:00 PE Ends

11:25 Lunch Begins

11:580 Lunch Ends

11:00 Lunch Begins

11:25 Lunch Ends

10:25 Lang. & Begins

- 11:00 THIRD HR END

11:10 Lang. 8 Ends

- 11:00 Lunch Begins

1:15 Enrichment
2:00 Enrichment Ends

2:00 Recess Begins

215 Recess Ends

11:40 Lang. 6 Begins

1122 Lunch Ends

11:40 Lang. 8 Ends

1145 Lunch Begins

£11:26 FOURTH HR

- 12:20 FOURTH HR'END

12:10 Lunch Ends

12:15 Lang. 7 Begins
12:45 Lang, 7 Ends

112:24 FIFTHHR

118 FIFTH MR END

1.22 SIXTH HR

2:18 SIXTH HR ENDS

2:35 Enrichment

2:35 tnrichment

3:10|Student Release

345 Enrchmnt Ends
Student Release

2318 Enrchmnt Ends
Student-Release

2:20 SEVENTH BGNS

315 SEVENTH ENDS

315 Extended
508 Learning Time

3:20 Extended
£:00 Learning Time

3:20 Extended
5:00 Learning Time

2:20 Extended

5:00 Learning Time

*Early Release Lunch Schedule

HS 1050 -11:15
4-6th  10:50 - 11:15
K3 1110 - 11035

B-8th 11:35-12:00




Carol Swingle
Tammy Hereau
Vic Bugni
William Pistulka
Sean O'Donnell
Betty LaPointe
Tom Miller
William Boda
Scott Brant
Brendan Williams
Rose Potvin
Adrienne Soucy
Rich Sgarlotti
Deb Fudala

Gina Zanon
Danica Pretto
Michelle Palmgren
Connee Sagataw

Jolene Shepard

NTW School Reform Team

Intervention Specialist
School Improvement Facilitator
ISD Representative
NMU Charter Authorizer
NMU Representative
NMU Representative
Superintendent
Principal
Guidance Counselor
Special Ed/Discipline Coor
State/Federal Programs Coor
Reading Coach
Math Coach
Title 1 Teacher
Health/PE/GT Teacher
Math Teacher
Special Ed Teacher
School Board Chair

Youth Worker

cswingle@msu.edu
thereau@dsisd.k12.mi.us
vbugni@dsisd.k12.mi.us
wpistulk@nmu.edu
sodonnel@nmu.edu
blapointe@chartermi.net
tom.miller@hannahvilleschool.net
bil.Lboda@hannahvilleschool.net
scott.brant@hannahvilleschool.net
brendan.williams@hannahvilleschool.net
rose.potvin@hannahvilleschool.net
adrienne.soucy@hannahvilleschool.net
rich.sgarlotti@hannahvilleschool.net
dfudala@chartermi.net
gina.zanon@hannahvilleschool.net
danica.pretto@hannahvilleschool.net
michelle.hall@hannahvilleschool.net
connees@hannahville.org

jolenes@hicservices.org



Professional Development Calendar

2012-2013
August 27th 28th 29th 30th
Active Shooter Training MiBLSi
Bloodborne Pathogens Grab & Go Bags Teacher Evaluation
Hazardous Materials Etc. Power of Teaching School Improvement SmartBoard Training
Tuesday (.75 |Thursday (.75]| Tuesday (3.5 | Thursday |Tuesday (.75| Thursday 'I-'uesday (.75] Thursday
Month Hours) Hours) Hours) (.75 Hours) Hours) (.75 Hours) Hours) (.75 Hours)
K-5
Differentiati
Data on, 6-12
Mandatory |Data Conversatio |Behavior Data Grade level
September |Reporting Conversation |? n Plan Conversation |[meetings Dibels Net
Data Data
Data Data Cultural Conversatio |Data Data Conversatio [Health Fair
October Conversation [Conversation |[Competence [n Conversation |[Conversation |n Data
MTSS, MAP, Review
NO PD - Student-led |Teacher Eval Redesign Intervention
November |Election day |conferences |Process No School |No School [No School Plan Groups
Gather/Distri
Grade level |bute MAP NWEA MAP [MAP Follow
December |datareview [Data Consultant |Up DesCartes  |No School No School |No School
Reform Plan |Grade level [Reportcard |[Semester Student led [MAP
January No School Review data review |data data conferences |Reports MAP Reports
Building
MTSS and Data Building local local
School Data Building local [Conversatio |assessments {Data assessments |Data
February [Climate Conversation |assessments |n follow up Conversation |- follow up |Conversation
Differentiati Differentiati
Building local Differentiatio |Data on/Accelerat on/Accelerat
assessments {Data n/Acceleratio|Conversatio |ion - follow |Data ion - follow [Data
March follow up Conversation |n n up Conversation |up Conversation
Data
Conversatio |MTSS - Data MTSS - Data
April No School No School MTSS n follow up Conversation |follow up Conversation
Data
MTSS - Data Conversatio |MAP - follow |Data MAP - follow|Data
May follow up Conversation |MAP n up Conversation |up Conversation

October 19th DSISD PD
Day - Common Core

Feb. 19th DSISD PD Day -
Instructional Alignment




Nah Tah Wahsh Assessment Schedule
September
Week One and Two: Testing window for MAPS and DIBELS
Week Three: Benchmark meeting; End of the year goals setting for reading and math,
Tier 1, 2, and 3 intervention groups will be determined based on MAPS/NWEA DesCartes,
supplemental instruction and strategic interventions will be determined. (DesCarte is a learning
continuum resource aligned to state standards. It is designed to help translate raw data from students’
assessments into actionable plans for instruction and grouping)
Ongoing: Progress monitoring meetings MTSS Team. Review of actions plans to monitor students” progress
and action plan fidelity.
October
Week One and Two: State Testing (MEAP)
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress
Ongoing: Progress monitoring meeting MTSS Team
November
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meetings MTSS Team
December
Week One and Two: Dibels and next MOY
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meetings MTSS Team
January
Week Two and Three: Testing window for MAPS and DIBELS
Week Three: Benchmark Meeting; Revisit Tier 1, 2 and 3 intervention groups,
evaluate progress from September MAPS/NWEA DesCartes, reassign Tier groups,
evaluate success of instruction, and pre and post test.
Ongoing: Progress monitoring meetings MTSS Team
February
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
Ongoing: Progress monitoring meeting MTSS TEAM
March
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals. Assess
instruction and visit instructional materials needs.
Ongoing: Progress monitoring meetings MTSS Team
April
Week Three: Data Retreat; Review locally created assessments, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals
May
Week One and Two: Testing window for MAPS and DIBELS
Week Three: Benchmark Meeting; Review teacher pre and post test, visit Tier
1, 2 and 3 intervention groups, and monitor individual student progress based on year end goals, Set
goals for summer programs and determine student needs. Evaluate yearly progress by individual
students.
Ongoing: Progress monitoring meetings MTSS Team
June Weekly meeting will review individual student progress made in 2012/2013
July school year including: evaluate progress and instructional effectiveness, goal setting,
August  instructional needs, professional development needs, and plan for the 2013/2014 school year.



NAH TAH WAHSH PSA
SCHOOL-BOARD-MEETING
:12/13/12

PRESENT: Connee Sagataw, Charles Wandahsega, Charlotte Harris, Jackie Kang,

ABSENT: -Marilyn Shawano, Geneﬁa Wandahsega, Crystal Lea — all excused medical

GUESTS: - Gloria Wandahsega, Stephanie Philemon, Sean O Donnell, Bill Boda, Mary
sSievert, Rose Potvin

Meeting called to orderat 3:45 PM

Agenda for the meeting presented.  Jackie Kang made a motion to approve the agenda. as written.
Seconded by Charles Wandahsega.

Ayes 4 Nays 0 Abstaining 0 Motion Carvied

Minutes from the 11/8/12 meeting were presented. Charles made a:motion to approve the
munutes. “Seconded by Jackie Kang.

Ayes 4 Nays 0 Abstaining 0 Motion Carried
'No public comments were made.

The Budget Audit was presented at a separate meeting. Jackie Kang made a:motion to approve
the audit as presented. Seconded:by Charles Wandahsega.

Ayes 4 Nays 0 Abstaining 0 Motion Carried

MAP update — The first series in September evaluates each studentas to where they are at that

time. Each test is compared with the previous one. A discussion was made to have students and
teachers mform the board onhow they are doing so the students have an investment in.their own
education.

v s e e st e e I

"The Re-design plan was presented and:discussed at length by Rose-Potvin. Jackic Kang made a
motion to approve the plan. Seconded by Charlotte Harris.

Ayes 4 Nays 0 Abstaining 0 Motion Carried o
M
Atteridance and Discipline reports were presentéd. The board was informed ithe the staff is
working on updating the Discipline Policy.

[P ———

Senior Updates were presented and discussed. Rose Potvin discussed how behavior affects other
students when there i1s disruption 1n the class room.



