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Introduction
 

 
As a school identified by the Michigan Department of Education as a Priority school, you are required to select one of the four

federal models for your reform/redesign plan.  If your school is selecting the closure or restart models, you should contact the

School Reform Office to discuss the next steps for implementing and documenting this effort.  If selecting either the

Transformation or Turnaround model, you should review and respond to all individual requirements of the selected model.

These plans are reviewed and need to be approved by the School Reform Officer.
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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis. 
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Ten years ago, Pontiac School District served 12,243 students in 20 buildings; today approximately 5,471 students occupy 9 buildings in

Pontiac Michigan.  Whitmer Human Resource Center (WHRC) is one of the district's 6 elementary schools and for the 2012/13 school year

has an enrollment of 893 students.  Enrollment has doubled with the closing of Jefferson Whittier Elementary School in 2011/12 and the

merging of the school's students and staff with WHRC.  Enrollment for the 2010/11 school year was 430 students; and for the 2011/12 school

year, 439 students were enrolled. 

 

In 2009, the City of Pontiac was placed into receivership by the State of Michigan and an Emergency Financial Manager was appointed.

Subsequently, the City's police and fire departments were outsourced to surrounding communities. 

 

According to the 2010 United States Census report, the City of Pontiac has experienced a 10.3% negative change in population from 2000 to

2010 with its current level of 59, 515 residents.  The estimated median Pontiac income in 2009 was $30, 021 compared to the State's median

income of $45, 255.  Approximately 69% of Pontiac residents 25 years and older have a high school diploma or higher; 10.3% have a

bachelor's degree or higher; and 3.1% have a graduate degree.  The racial makeup of the city was 26.6% White, 52.1% African American,

16.5% Hispanic, 0.58% Native American, 2.3% Asian, 0.04% Pacific Islander, 6.47% from other races, and 3.50% from two or more races.

Approximately 32% of the population lives in poverty and the rate for children under 18 living in poverty is 43%.  There were 24, 234

households of which 33.9% had children under the age of 18 living with them and 31.5% were married couples living together.  According to

2012 employment data, 23.7% of Pontiac residents were unemployed compared to a 9.2% Michigan unemployment rate.  

 

Unfortunately, the school district also faced a $24 million dollar deficit and submitted a deficit elimination plan that was approved by MDE in

2012.  One elementary school was closed at the end of the 2011/12 school year and teachers were laid off and/or reassigned to other

buildings.  The district's only high school, Pontiac High School, is in its second year of implementation of its Transformation Plan and has

failed to make AYP for seven years.  During the 2010/11, the graduation rate was 68% and the graduation rate for the 2011/12 school year is

projected to be 87%. 

 

Whitmer Human Resource Center (WHRC) Elementary School is located on the Eastside of Pontiac, Michigan.  The architectural design of

the school was based on the Open Classroom Concept.  The focus of the open classroom concept was to support team-teaching, hands-on

and active learning experiences through developmentally appropriate instructional tasks.  The physical layout of WHRC includes North,

South and East wings.  The North and East wing houses grades 1st - 6th, which contain two classes per grade level.  It also houses a self-

contained Cognitive Impaired classroom.  The South wing houses one Pre-K, two self contained Autism Spectrum Disorder classes, five

Kindergarten classes, one Early On (Birth to 3 years old) class, three special education resource rooms, and two self-contained Autism

Spectrum Disorder classrooms.

 

WHRC administration is staffed with one Principal, and one Assistant Principal.  There are 29 general education teachers and 11 special

education teachers.  One hundred percent of all instructional staff are highly qualified.  There are four teachers per grade level with the

exception of kindergarten which has five teachers.  Due to a recent staff reduction, there are three teachers in grades four and six.   The

instructional support staff includes the following: 2 clinical psychologists, two counselors, one at-risk social worker, two special education
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social workers, one occupational therapist, one physical therapist, three speech therapists, one gym teacher and one health teacher. 

 

The racial makeup of the school during the 2012/13 school year comprised 66% African American students, 20% Hispanic students, 6%

White students and less than 5% of the remaining racial groups.  Currently, WHRC continues to be a Title I school with 75% of its students

receiving free or reduced price lunch.  Out of the total student population, 62 students receive English as a Second Language (ESL) services;

and 133 special education students are enrolled in K through 6th grades.  There are an additional 36 special education students enrolled in

the Early On  Program (birth to 3 years old).

 

WHRC has strong community involvement.  The community volunteers and tutors provide students with one-on-one and small group

instruction, give some material resources, and positively advocate for the school, staff, and students. Academic tutors and volunteers are

provided with training in reading and math strategies.  The staff provides appropriate instructional lessons to meet the needs of students.

Presently, WHRC is fortunate to have 13 partnerships, 57 tutors/volunteers, and 7 Title I tutors.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
Vision Statement

 

In partnership with students, parents and community; Whitmer Human Resource Center (WHRC) staff will provide a learning environment

that empowers students to achieve exceptional heights of academic and social development. We must ensure that students become

responsible productive members of a Global Society.

 

Mission Statement

The purpose of WHRC is to sustain an effective, safe, orderly and nurturing learning environment to ensure all students reach high levels of

academic achievement.

 

Belief Statement

We Believe:

 

Every student will learn when supported by relevant rigorous academic standards.

 

Every student will form significant learning relationships with adults.

 

That strong family school and community partnerships are essential to student achievement.

 

Students can learn and apply critical thinking and problem solving skills to real world applications.

 

Students must be assessed in a variety of ways to demonstrate their achievement.

 

Every student will be actively engaged in data-driven instruction of the Common Core Curriculum.

 

Students can develop character and the self discipline necessary to become life-long learners and productive members in a global society.
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
There are several strengths that make WHRC a unique school.  The staff is and has been self-directed and work collaboratively in spite of

the leadership challenges over the past three years, i.e three principals in three years.  The staff continues to be open and receptive to

District selected professional developments to improve instructional practices.   This is a strong indicator of the commitment that the staff has

to providing high-quality instruction.    Even though WHRC was a Phase I School in 2011-2012 and a Priority School in 2011/12, it can be

noted that they were able to make Adequate Yearly Progress last school year.

 

Our local community is actively engaged in supporting academic achievement.  The community volunteers and tutors continue to provide

students with one-on-one and small group instruction, donate materials and other resources, and positively advocate for the school, staff,

and students. Tutors are provided with training on  instructional strategies for reading and math to support classroom instruction.

 

Due to our low level of student achievement, in the next three years, we will develop instructional intervention plans that are intensive and

individualized to meet the needs of all students.  We will use a multi-tiered intervention approach to guide and inform our instructions. Data

will be collected from assessments based on the multi-tiered approach for planning.   In addition, we will utilize the Instructional Learning

Cycle to hone in on specific academic targets areas. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
The priority team has worked countless hours to ensure a quality Transformational Reform Plan.  They have engaged in current research,

best practices and analyzed assessment data in order to develop an appropriate plan focused on increasing student achievement.  All

stakeholders have collaborated in the process of creating this plan, their voices, concerns, and input was encouraged and valued.  We know

that with the continued support of the community, parents, staff and students we will become a high performing school of excellence
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Introduction
 
The Transformation Model addresses four specific areas: 1) developing teacher and school leader effectiveness, which includes replacing

the principal who led the school prior to commencement of the transformational model; 2) implementing comprehensive instructional reform

strategies; 3) extending learning and teacher planning time and creating community-oriented schools; and 4) providing operating flexibility

and sustained support.
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PART A: REFORM TEAM PERSONNEL

 

 

 
Please list the individuals involved in the development of this reform/redesign plan.  Use a separate line to list each individual, and

include name, title or role, and email contact information. 
 
Wendy Fitzpatrick, Principal,  wfitzpatrick@pontiac.k12.mi.us

 

Kelley Godfrey, Vice Principal, kgodfrey@pontiac.k12.mi.us

 

Tara Chaney, 1st Grade Teacher, tchaney@pontiac.k12.mi.us

 

Ellen Dunaj, 3rd Grade Teacher, edunaj@pontiac.k12.mi.us (Union Rep.)

 

Dr. Letha Powell (Alumni), 4th GradeTeacher, lhopkins@pontiac.k12.mi.us

 

Sylvia Sturgis (Alumni), 6th Grade Teacher, ssturgis@pontiac.k12.mi.us

 

Georgina Thompson, Autism Spectrum Disorder, gthompson@pontiac.k12.mi.us

 

Brooke Copland-Hurley, Autism Spectrum Disorder, bcopland@pontiac.k12.mi.us

 

Lynn Bradford, Parent, Lynnbrad07@yahoo.com

 

Gail Snoddy, School Improvement Facilitator, snoddymi@comcast.net

 

Kelley Williams, Assistant Superintendent of Curriculum & Instruction, kewilliams@pontiac.k12.mi.us

 

Amy McKeever, President of the Pontiac Education Association (Teacher's Union), amckeever@pontiac.k12.mi.us

 

Arvenda McDonald, Intervention Specialist, AMcDonald@msu.edu

 

Edna Scott, Assessment & Accountability Administrator, escott@pontiac.k12.mi.us
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PART B: TEACHING AND LEARNING PRIORITIES

 

 

 
State 2-3 big ideas for your reform/redesign plan that are intended to change teaching and learning in your school.  At least one of

these should be instructional in nature.  (These should come from the data dialogue that initiates your planning efforts.) 
 
The Instructional Learning Cycle (ILC) will provide a uniformed process, district-wide, that will inform instruction and provide teachers with

feedback on student learning.  Pontiac School District (PSD) will support WHRC in the development of Professional Learning Communities

(PLCs).  The PLCs will work collaboratively to clarify what is to be taught, how it will be assessed, look at the assessment data and determine

the next steps for students who have or have not learned what has been taught within the ILC. 

 

Literacy - A review of the 2011/12 MEAP Reading scores was conducted for the two schools; Jefferson Whittier School now closed and

WHRC (now incorporates Jefferson Whittier's former students).  According to the 2011-12 MEAP data, approximately 69% of Jefferson

Whittier's 3rd through 6th graders were not proficient; and 70% of WHRC's students were not proficient.  Also, according to the Fall 2012

DIBELS assessment, 51% of the students scored in the "Below Benchmarks" or "Well Below Benchmarks". (A review of 3 year trend data is

discussed in the following question).

 

"Walk to Read" was selected by the PSD.  It provides a tiered intervention instructional program with intervention materials to address the

literacy needs of students in grades K - 6.  The program also meets the criteria for using scientifically based reading instruction, providing

teacher editions that contain clear instructions for the teacher and explicit instructions for students; student materials with ample, explicit

practice; and it includes comprehensive assessments with placement screening, formative and summative assessments ("Publisher

Checklist Rubric" published by Joanne Allain in the "The Logistics of Literacy Intervention").  "Walk to Read" also contains the essential

components identified by The National Reading Panel (2000) which includes instruction in phonemic awareness, phonics, spelling, fluency,

vocabulary, comprehension and writing.    

 

Reading instruction will occur with students placed in homogenous groups according to DIBELS and "Walk to Read" placement scores.

Groupings can occur between and across grade levels.  Specific and direct instruction with interventions and/or enrichment activities will

occur during the school's daily reading schedule.  Progress monitoring tools are embedded in the "Walk to Read" program and we will

continue to use the DIBELS K-6 Progress Monitoring Tools.  Student group assignments will be adjusted as needed as an end product of

progress monitoring.  The "Walk to Read" program includes Reading Mastery (K - 2) and Corrective Reading (3 - 6).

 

WHRC's 4th Grade MEAP Writing results for 2012 showed that 89% of their students were not proficient.    Writing instruction is also a part of

the "Walk to Read" program and will address student composition skills, grammar and mechanics.

 

MEAP results for the 2011/12 in the areas of Science and Social Studies also revealed that 96% of our students were not proficient in

Science and 97% were not proficient in Social Studies.  For this reason, reading across the curriculum will be reinforced with a carryover of

reading skills and strategies learned in "Walk to Read."   

 

The "Walk to Read" program will be used with all subgroups, including students with disabilities and English Language Learners.  WHRC

implements an Inclusion model of instruction and seeks to engage all students as much as possible (as directed by IEPs and ELL Plans) with

the general education Common Core Curriculum.  

 

"Think Aloud"  introduces reading strategies to teach visible thinking and builds reading comprehension skills for all students. The Think
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Aloud strategy allows the teacher to model how a good reader thinks about the text while reading.  The teacher reads aloud from an

appropriate book, and stops periodically to make predictions, clarify meaning, decode words, make personal connections, question the

author, and summarize what has been read. This explicit modeling of the reading strategies will benefit all students as they strive for deeper

understanding of what they read.

 

Climate / Culture - The Pontiac School District's 2012 Deficit Elimination Plan required the closing of Jefferson Whittier and the incorporation

of its students and staff into WHRC.  As a result, the school environment has undergone several staffing and restructuring changes, i.e.

teacher transfers, new teaching assignments for some returning teachers, and a new principal.   Our focus is on creating and building a

collaborative culture for achievement. Our data teams will meet twice a month to discuss student achievement, attendance and discipline

data. We will continue our school wide Positive Behavior Support system through (MiBLSi) Michigan's Integrated Behavior and Learning

Support Initiative to establish behavioral expectations that are consistent among staff; teach and reinforce "expected student behaviors"

incorporating student rewards and recognition; and to teach alternative behaviors and problem solving skills to students displaying

inappropriate behavior.  We will work to strengthen staff camaraderie and teamwork beliefs through the use of the school-wide social

committee activities and team building initiatives during staff meetings and throughout the school year.

 

Math.  During 2011/12, 6.6% of Jefferson Whittier's students were proficient in Math and Reading grades 3 - 8; and 7.7% of WHRC's

students were proficient in Reading and Math.   

 

"Math Talk" assists students in developing mathematical language and communication skills to demonstrate understanding of concepts

rather than merely following a sequence of procedures. The staff will participate in a book study, "Classroom Discussions: Using Math Talk to

Help Students Learn" by Suzanne H. Chapin.  Teacher strategies from "Math Talk" will also allow students to demonstrate higher order

thinking skills through improved teacher questioning skills during instruction.   
 
 
State what data were used to identify these ideas. 
 
A review of the 2009 - 2012 MEAP Math trend data for Jefferson Whittier reveals 84% of the students were not proficient in 2009/10, 89% in

2010/11 and 93% in 2011/12.  MEAP Math scores for WHRC for 2009/10 showed 73% were not proficient, 87% in 2010/11, and 93% in

2011/12.  In 2011/12, 100% of the 3rd grade students were not proficient. 

 

The 2009 - 2012 MEAP Reading data for both schools also indicates significant numbers of students scoring in the Partially Proficient to Not

Proficient ranges.  In 2009/10, 60% of Jefferson Whittier's students were not proficient; 71% in 2010/11; and 69% in 2011/12.    In

comparison, 73% of WHRC students were not proficient in 2009/10; 87% in 2010/11; and 93% in 2011/12.  

 

During 2011/12, 6.6% of Jefferson Whittier's students were proficient in Math and Reading grades 3 - 8; and 7.7% of WHRC's students were

proficient in Reading and Math.   

 

2011/12 SWIS data reports that WHRC had 152 students that were suspended for 918 days.

 

Current interim assessment data (DIBELS, Fall 2012) was also used and revealed 51% of WHRC's students scored "Below Benchmarks" or

"Well Below Benchmarks" in grades K through 6.

 

The School Improvement Review (SIR) by MDE was also used, which gave input on math curriculum delivery and demonstration of higher

order thinking skills from Bloom's Taxonomy.
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MEAP Reading, Math, Science, Social Studies, and Writing along with DIBELS, common formative assessments, attendance and

suspension data will continue to be collected and analyzed to help guide our turnaround process.   This data will assist in our curriculum

alignment, instructional delivery and student progress monitoring efforts designed to increase student achievement.
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PART C: DEVELOP/INCREASE SCHOOL LEADERSHIP AND TEACHER EFFECTIVENESS

 

 

 
Describe how the building principal was replaced or how the existing principal meets the 2 year rule. Please include the leader's

name and discuss how the leader meets the criteria for a turnaround principal.  
 
The new transformation building principal was selected and board approved in August 2012.  The turnaround principal for WHRC is Wendy

Fitzpatrick. Principal Fitzpatrick has 12 years of administrative experience as a building principal.  She possesses the leadership qualities

desired in a turnaround leader, which includes communicating a compelling vision, organizational commitment, team leadership, conceptual

thinking and driving for results through the use of data.

 

The District went through a transformation/consolidation of elementary schools during the 2011/12 school year.  Jefferson Whittier

Elementary school was closed and the students and staff merged with WHRC.  The principal of WHRC during the 2011/12 school year

retired.  The Human Resource Department and the Curriculum and Instruction Department reviewed all district elementary school principals'

performance criteria based upon the principal's evaluation tool implemented over the last five years.  In addition, the Superintendent,

Assistant Superintendent, and Human Resource Director interviewed 2 of the current district principals that met the criteria of an Effective

Administrator. The following questions were posed to the 2 district administrators:

1.	What are some characteristics of an effective principal?

2.	What are some characteristics of a Change Leader?

3.	How will you monitor student growth as it relates to student performance?

4.	What qualities would you see an effective teacher display on a regular basis in his/her classroom?

5.	How does a principal help create a school environment/culture that promotes student achievement?

6.	Describe some practices that principals engage in that support parent involvement and why is parent involvement important?

7.	What modification would you recommend in the revision of WHRC School Improvement Plan based upon the current data?

8.	What is Progressive Discipline as it relates to staff and why is it important?

 

A rubric was developed to assess the quality of their responses.  The rubric included "Student Growth Data", "Culture Building", "Knowledge

of Best Practices in Curriculum & Instructional Delivery", "Ensuring Quality Teaching", and "Ability to Lead Teacher Learning and

Development". 

 

The District's next steps were to confer with WHRC school improvement team and discuss with the team the needs of the school with the 2

possible candidates.  In addition, the School Improvement Team made a recommendation of the candidate that they believed met the needs

of the school.  The following team consisted of the following individuals:

1.	Sylvia Sturgis, teacher

2.	Brooke Copland-Hurley, Special Ed. Teacher

3.	Dr. Letha Powell, teacher

4.	Tara Chaney, teacher

5.	Ellen Dunaj, teacher

6.	Lynn Bradford, Parent

 

In conclusion, the Superintendent made a recommendation to the Board of Education that Wendy Fitzpatrick be appointed to WHRC as the

building principal.
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Detail the collaborative (teacher and principal) process used to create a teacher and leadership evaluation plan and explain how

the evaluation includes student growth as a significant factor.  
 
The Charlotte Danielson Model was selected to provide the process to create a teacher evaluation plan and the "Interstate School Leaders

Licensure Consortium Standards (ISLLC) for the leadership evaluation plan.  The implementation of the Charlotte Danielson Model consisted

of the following steps:

¢	The collaborative team consisted of the Teacher Union President, three teachers (one from the  elementary, middle school, and high

school), the middle school and high school principals; and the Human Resource Director.

¢	Eight meetings were held during the 2011-12 school year and through October 2012.  On-going meetings are scheduled for the remainder

of the 2012/13 school year to clarify the purpose and objectives of the teacher evaluation system, engage stakeholders and obtain feedback

on the selection of the observation instruments, tools to assess student growth, and student growth objectives.  

¢	Professional Development was held in October 2011 with all teachers to explain MDE's Educator Evaluation process.   Additional

Professional Development was held with principals during the Principal's Academy in October 2011 to ensure that observation instruments

are implemented with fidelity.  Teachers met with building principals to review the observation instruments and the protocol to develop annual

goals in building level and individual meetings prior to the implementation of the evaluation process.

¢	Clear approaches were developed to measure student growth and provide teachers and school administrators with relevant data on student

growth.  Schools will use MDE's "Teacher-Student Data Link" weighted performance level change as a measure of student growth for

reading and math in grades 4 - 6.  Students that are in MEAP's non-tested grades and subjects, the District will use a variety of tools that

include "Student Learning Objectives" and New or Existing Measures of Student Growth.   Student learning objectives (SLOs) are a

participatory method of setting measurable goals, or objectives, based on the specific assignment or class, such as the students taught, the

subject matter taught, the baseline performance of the students, and the measurable gain in student performance during the course of

instruction. SLOs will be based on teacher-developed assessments or other classroom assessments if they are "rigorous and comparable

across classrooms." When using SLOs, teachers set measurable expectations for student learning, usually in collaboration with their principal

or other leader.  Existing measures of student growth include MLLP, DIBELS, and Reading Mastery assessments.  New measures of student

growth for the 2013/14 school year will include the Scantron Performance Series to assess growth in all core content subjects grades K - 6.

 

¢	Criteria in the Evaluation Tool include student growth as a factor in the overall performance measure.  Student growth is currently 20% of

the overall evaluation formula as measured by how students perform on MEAP, DIBELS, and MLLP.  For the annual year-end evaluation for

the 2013/14 school year, at least 25% of the annual year end evaluation shall be based on student growth and assessment data.  For the

annual year-end evaluation for the 2014-15 school year, at least 40% of the annual year end evaluation shall be based on student growth

and assessment data.   Beginning with the annual year end evaluation for the 2015-16 school year, at least 50% of the annual year-end

evaluation shall be based on student growth and assessment data.  In addition to the student growth and assessment tool, the recommended

state evaluation tool for teachers may include but is not limited to, instructional leadership abilities, teacher and pupil attendance,

professional contributions, training, progress report achievement, school improvement plan progress, peer input, and pupil and parent

feedback.     

 

 
 
 
Specify how the school will identify and reward school leaders, teachers, and other staff members who have increased student

achievement. Additionally, describe how the school will remove leaders and staff members who have been given multiple

opportunities to improve professional practice and have not increased student achievement outcomes.  
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Moving forward, the District will survey administrators to determine motivational incentives around student growth, teacher performance, and

increased parent involvement.  The District will also acknowledge teachers and staff who have increased student achievement by a special

presentation from the PSD school board; a certificate of achievement; and a District dinner honoring recipients. 

 

WHRC will acknowledge staff who have increased student achievement by the following: public recognition, school newsletters, bulletin

board displays, acknowlegement at parent-teacher meetings and a staff recognition luncheon in June.

 

The District will follow the State's Educator Performance System, 380.1249, to inform decision regarding the following:

 

*	The effectiveness of teachers and school administrators, ensuring that they are given ample opportunities for improvement which includes

embedded leadership and teacher coaching throughout the school year.

*	Promotion, retention and development of teachers and school administrators, including providing relevant coaching, instruction support, or

professional development designed to address teacher needs.

*	Whether to grant tenure, full certification or both, to teachers and school administrators using rigorous standards and streamlined,

transparent, and fair procedures based on Charlotte Danielson's Teacher Evaluation Tool for teachers and the "Interstate School Leaders

Licensure Consortium Standards (ISLLC)" for school administrators.

*	Removing ineffective tenured and untenured teachers and school administrators after they have had ample opportunities to improve, and

ensure that these decisions are made using rigorous standards and streamlined, transparent, and fair procedures.  The District has a team

that consists of the HR director, Assistant Superintendent, Teacher Union President that reviews the fidelity of the process.

*	For the annual year-end evaluation for the 2012-2014 school year, at least 25% of the annual year end evaluation shall be based on student

growth and assessment data. For the annual year-end evaluation for the 2014-2015 school year, at least 40% of the annual year-end

evaluation shall be based on student growth and assessment data.  Beginning with the annual year-end evaluation for the 2015-2016 school

year, at least 50% of the annual year-end evaluation shall be based on student growth and assessment data.

 

Administrator and Teacher participation in district and school initiatives, as well as goals and activities in the school improvement plan and

the Transformation Plan will be included as components of the Evaluation Plan.  Preparation and participation in the Instructional Learning

Cycle (common planning with peers, creating Common Formative Assessments, and modifying instructional practice through the use of

student data) will also be monitored.  Administrators and teachers experiencing difficulty implementing these initiatives and activities and

receiving ratings as Not Effective or Minimally Effective will develop Improvement Plans with the Principal or Assistant Superintendent.

Activities may include participation in PD designed to address their skill deficits, assignment of a mentor teacher or administrator, coaching

from the principal, and instructional support from Oakland ISD content coaches.  Plans will be reviewed monthly to determine progress

towards Improvement goals.

 

If the teacher or administrator receives a final evaluation of Not Effective or Minimally Effective for a period of 2 years, they will be referred to

a committee comprised of the principal, HR Director, Assistant Superintendent, and the Teacher's Union President.   A recommendation will

be made to the Pontiac School Board for the termination of employment.   

 

 
 
 
Describe plans and timelines for ongoing, high quality, job embedded professional learning (subject specific pedagogy,

differentiated instruction or a deeper understanding of the community served). Show how professional learning is aligned and

designed to ensure that staff can facilitate effective teaching and learning and have the capacity to successfully implement the
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school reform strategies.  
 
WHRC's Professional Development needs were identified through the Comprehensive Needs Assessment, review of data from both

Jefferson Whittier and WHRC Elementary Schools, and through student and teacher perception data.  We will continue to utilize our

partnerships with Oakland Schools and MEMSPA (Michigan Elementary and Middle School Principals Association) to provide job-embedded

PD in the areas of Differentiated Instruction, PLCs, Instructional Learning Cycle (ILC), Reading, Math, and PBIS. 

 

Differentiated Instruction; RTI (math & reading); Professional Learning Communities; May 1, 2013 (Job embedded coaching throughout the

year with MEMSPA) - Teaching staff and administrators will learn what to do when students need additional understanding with concepts

(RTI). Also, the importance of discussing student data using feedback with colleagues, students and parents. Throughout data analysis,

careful problem framing, and on-going monitoring of gaps between goal achievement and current conditions will be the focus of PLC data

dialogues. The implementation of this process provides increased understanding of student needs, timely information about individual and

collective student performances, and an understanding of the non-linear nature of learning and understanding.  Oakland Schools' coaches

will assist teams in facilitating PLC meetings and develop protocols to review student assessment data and student work.  Teachers will

share strategies that are working and receive input from peers, books, journals and other consultants when new strategies are needed.   

 

"Walk to Read", McGraw Hill Reading Mastery and Corrective Reading, October 2012- June 2014

McGraw Hill Consultants will provide professional development to all teachers and administrators in collaboration with Pontiac School

District, WHRC, and Oakland Schools. Implementation will include the following steps: 1) adjusting the master schedule to allow full

implementation of the program; 2) regrouping students according to their instructional ability levels; and 3) classroom consultations with

teachers and observations of classroom practices. Curriculum materials, tutors, and substitute teachers will be provided to teachers to

support implementation. Implementation will be monitored by student growth, classroom walk-through data, teacher self-reporting, as well as

student interim assessments.

.

Math Talk, November 2012 - 2016

Teachers will participate in a book study titled "Classroom Discussions: Using Math Talk to Help Students Learn" by Suzanne H. Chapin.

"Math Talk" assists students in developing mathematical language and communication skills to demonstrate understanding of concepts

rather than merely following a sequence of procedures.  Teacher strategies from the book and coaching from Oakland ISD will build teacher

capacity through improved teacher questioning skills during instruction which will lead to students demonstrating higher ordering thinking

skills in math.  Professional development will be provided by an Oakland Schools Math Coach during WHRC's professional development

days and through grade level PLC's.  Building administrators will monitor implementation through classroom walkthroughs and the teacher

evaluation process.  Data on student performance will be gathered and analyzed through the Instructional Learning Cycle. 

 

Math Common Core, Nov. 2012 - ongoing

Teachers will use the instructional learning cycle to create common formative assessments.  Teachers will implement higher order thinking

skills from Depth of Knowledge and KUD (Knowledge, Understanding and Doing). These components are incorporated into the revised

lesson plan template. Oakland Schools will provide professional development to build staff capacity in the following areas: understanding the

math common core standards, building a common language, developing a viable curriculum for identifying and implementing power

standards. Support will also be provided in developing common formative assessment, using student performance data to drive instruction

and implement a continuous learning cycle. OS will facilitate the professional development which will begin November 2012 and be on-going.

PLCs will include bi-monthly data team meetings with instructional coaches from OISD.

 

School Climate/Culture Fall 2013 -  June 2016

The social committee will support the school in building cohesive working relationships among staff, students, parents, and the community
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through implementation of the following strategies/programs:  Character Education, monthly staff ice breakers, Professional Learning

Communities, student incentives, staff/student of the month recognition, and Spirit Week.  WHRC's climate and culture will be assessed

using teacher, student, and parent perception surveys as well as visual evidence through observations.   

 

Instructional Learning Cycle (ILC)

PSD will coordinate PD on the Instructional Learning Cycle with its partners to continue the District's initiative.  The ILC will address the

following four questions.  What do I want my students to know? How will I know if they have learned the concept? What will I do if they don't

know it? What will I do to extend their learning? This process encompasses the development of Common Formative Assessments and the

implementation of grade level Data Teams to monitor student performance.  PD will begin in the Winter of 2012.

 

 
 
 
Detail how the school will implement strategies, such as increased opportunities for promotion and career growth, and/or flexible

working conditions, designed to recruit and retain staff to meet the needs of students in a transformational school.  
 
Teachers and staff have multiple opportunities for promotion and career growth through volunteering for the special assignments such as the

School Improvement Committee, the Instructional Leadership Team, building MEAP Coordinator, Building Data Specialist, and SWIS

facilitator.  Teachers and staff serving on these teams will have opportunities for extensive PD, become a resource to peers in the building,

model best practices, and assist in creating the infrastructure within the building to implement and monitor these practices.

 

To retain staff and provide supports to assist them in meeting the needs of students in a transformational school the Pontiac District will

participate in on-going job embedded professional development that enhance teacher knowledge around best practices and effective

instruction through the use of ISD Content Coaches and MEMPSA coaches.

 

The District will participate in activities such as job fairs locally, regionally, and nationally in order to recruit highly qualified staff.  Additionally,

the district, in collaboration with the local Colleges of Education, recruits and pays teacher education students to provide tutoring and

supplemental instructional services to students performing below expectations.

Currently teachers are meeting in their grade level Professional Learning Communities twice a month for 60 minutes during the school day.

Teachers are also allowed the flexibility of meeting with an additional 4 hours per month with a stipend provided for lesson plan collaboration

and PLC's that take place outside of the school day.

 

The District will partner with Oakland University to recruit teacher education candidates to provide tutoring and supplemental instructional

services to students performing below grade level standards.  First through third grade teachers have an opportunity to collaborate with the

University Of Michigan School Of Education in a study sponsored by the U.S. Institute of Educational Sciences looking at teacher and

student discourse in mathematics lessons. Wayne State University works in cooperation with the school social workers to provide 1st grade

students with character education lessons once a week for thirty minutes.   
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PART D: COMPREHENSIVE INSTRUCTIONAL REFORM STRATEGIES

 

 

 
Specify how the school will use data to identify and implement an instructional program that is research-based and aligned from

one grade to the next, as well as with state standards. 
 
The PSD will develop the infrastructure and train WHRC data team members to use data to systematically inquire into school and classroom

based practices, issues and concerns. 

 

WHRC will use data to systematically inquire into school and classroom based practices, issues and concerns.  We will collect and analyze

data from MEAP, CFA and interim assessments to establish and implement plans for change and monitor the progress of those plans.

Thoughtful data analysis, careful problem framing, and ongoing monitoring of gaps between goal achievement and current conditions will be

the focus of on-going data dialogues facilitated at the District and building levels.  High quality data derived from external and internal

sources will be used, i.e. MEAP , MEAP Access, and MI Assess assessment results, baseline data from SRA, DIBELS, CFA, SWIS Data,

attendance, and perception data. 

 

Data Team meets the first Tuesday of every month.  The team consists of one representative from each grade level, a total of 7 teachers.

The data team meets to collect and analyze several types of data: DIBELS (Progress Monitoring, every three weeks, and Summary

Assessment Data, three times per year); End-of-Unit EDM assessment data; Harcourt Basal Series, End-of-Selection assessment data; and

WHRC created common assessments for mathematics.

PLC's meet four times a month; one session for math; one session reading/ELA, one session for the Instructional Learning Cycle (ILC), and

one session for team grade level/lesson planning.

The MiBLSI Positive Behavior Intervention Support Team meets once a month to analyze the SWIS Data allowing the team track and

develop positive behavior interventions for specific identified problem behaviors.

WHRC Staff/ Data Teams are engaged in analyzing every aspect of the teaching and learning environment to provide optimal learning

opportunities for the students.

 

 

WHRC's Professional Learning Community's Data Team process is the research based instructional process (from DuFour's Leadership and

Learning Center) that will align curriculum from one grade to the next through the scaffolding of student skills required for mastery of the

"power standard" introduced.  It will also ensure consistency of instruction among grade level content teachers through their development of

common formative and summative assessments.   This process provides a learning focused model where the needs of learners (students

and teachers) and places an emphasis on learning processes that will drive instructional improvement efforts.  The Data Teams will monitor

individual student performance and develop interventions for students not meeting benchmarks and enrichment opportunities for students

performing above benchmarks.   This process provides increased understanding of student needs, timely information about individual and

collective student performances.  Atlas Rubicon is the tool used by PSD for instructional and curriculum alignment between grades and

includes the Common Core Curriculum, power standards, and Smarter Balanced Assessment items.   

 

 
 
 
Describe how the school promotes the continuous use of individual student data (such as formative, interim and summative) to

inform and differentiate instruction to meet individual student needs.  
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High quality data (formative, interim, and summative) derived from external and internal sources will be used.  Summative data assessments

produce valuable information that is used to make curriculum decisions, direct future instruction, and improve instructional practices.  This

data includes MEAP assessment results, unit tests, projects, and student portfolios.  Formative data assessments are collected through

CFA's created by grade level content teams and will be collected during an instructional time period during lesson delivery, through

homework, and other instructional activities.  Teachers will use various feedback strategies to report the results of the formative data

assessments to students. This data will be used by teachers and the PLC team to adjust instructional practices in an effort to address and

maximize individual students' learning, and to gauge students' progress.  Formative data assessments provide educators with timely, critical

evidence that indicate students' skill level, their concept mastery, and their progress toward curriculum goals.  Interim data assessments

(baseline data from SRA, DIBELS, CFA, monthly SWIS Data Reports, and monthly attendance reports) provide progress monitoring

documentaion to track student performance goals.

 

The Data Teams will monitor individual student performance and develop interventions for students not meeting benchmarks. Enrichment

opportunities will be provided for students who are performing above benchmark through the implementation of the ILC and classroom

embedded common assessments.  Data walls will be displayed throughout the school to view and track progress on class and school

performances in the areas of the core academic subjects, attendance and discipline.  Summative trend data will also be displayed that

illustrate a 3-year period.  So that students may take ownership in their own learning through increased awareness, classroom teachers will

develop and implement individual student progress monitoring tools to empower students to recording and monitoring their individual growth.

School data walls will also include student and staff attendance as well as school discipline (referrals and suspension) data.  School wide

analysis of DIBELS data will occur a minimum of three times a year.  Instructional Learning Cycles will be implemented every 6 to 8 weeks.

PLCs will be used to analyze and evaluate students work three times a month.  Data walls will be updated twice per semester minimally.

WHRC will also use Pearson Inform as its data collection system and progress monitoring tool.
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PART E: INCREASED LEARNING TIME AND COMMUNITY ENGAGEMENT

 

 

 
Explain how the school will establish schedules and strategies that provide for increased time for all students to learn core

academic content by expanding the school day, week or year (specify the amount of time added). Include enrichment activities for

students and increased collaboration time for teachers.  
 
The District will work with leadership / instructional teams at the building site to develop a structured daily schedule that will provide more

time-on-task and rigorous instructional time within the classroom and throughout the day.  The district will provide the resources, framework,

and polices necessary to shift to a schedule that supports student enrichment activities and increased collaboration for teaching teams to

assemble and dialogue in an effort to improve student learning. 

 

During the 2012/13 school year, direct instruction with the general education teacher in the elementary classroom has increased due to the

layoffs of the music and art teachers in the Spring of 2012.  This has created 90 minutes a week of additional direct instruction by the

teacher.  Additionally, an extra five minutes per day was added to the instructional day.  There is now a total of an additional 69 hours of

direct instruction.  Teachers have been directed to include this extra time with their math and language arts instruction.  The daily schedule

now includes 120 minutes for Reading and Writing, 90 minutes for Math,  45 minutes for Social Studies and 45 minutes for Science. 

 

Enrichment activities include use of the computer lab, book clubs, hands on science projects, and expressive language projects using art and

music media, and other school based projects.

 

Also, for the 2012-2013 school year, the district calendar includes 12 hours for students, to provide time for teachers to collaboratively

analyze assessment and behavior data to inform instructional planning and to participate in building PD's (6 late start dates with 2 hours each

day).  Additionally, teachers are provided 3 opportunities for collaboration and planning a month (2 meetings a month after school for 90

minutes and 1 meeting for 90 minutes during the school day).

 

This increased student learning and teacher collaboration time will continue through the 2013-14 school year.  Dialogue will continue and

other options will be explored as our students' responses to instructional delivery and interventions are monitored.  

 

 
 
 
Describe strategies for continuous engagement of families and community. Detail how the school will provide for the ongoing

family and community engagement.  
 
Strategies for continuous engagement of families and communities will include phone calls, text messaging, and monthly newsletters in the

parent's native language.  Community partnerships, Title One tutors, and ELL tutors also assist in communicating with parents.  The school

will provide on-going family engagement by using parent liaisons and/or community outreach coordinator, facilitating the following activities;

family fun nights, Parent University, tutoring programs and parent workshops that focus on understanding school data, locating resources to

support student learning, discipline strategies for parents, and integrated math and/or literacy skills.  School staff and Parent Liaisons will

also differentiate learning constructs to address and support parents of students with disabilities and English Language Learners.  Teachers

will provide on-line demonstrations and lessons in on-line supplemental learning systems.  These activities, to build instructional support for

home learning environments, will be provided to families monthly.  Furthermore, WHRC provides food, clothing, coats, and other resources to
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families in need through our community partnerships with MEEMIC Insurance Company, MGM, Sam's Club, and Community United for

Children.

 

Other resources to families are provided through partnerships with the Michigan Department of Human Services who assist WHRC in

monitoring student attendance in the "Pathway to Potential" program; Oakland ISD and its student wrap around services; and school support

teams consisting of a clinical psychologist, school psychologist, social workers, and counselors who also partner with community

organizations and local mental health providers.    
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PART F: PROVIDING OPERATIONAL FLEXIBILITY AND SUSTAINED SUPPORT

 

 

 
Describe how the district will provide the school with operational flexibility (staffing, calendars, time, budgeting) to implement a

comprehensive approach to substantially increase student achievement and increase graduation rate.  
 
The District will create policies and structures that empower the leadership at all Priority Schools with the operating flexibility necessary to

respond to student needs.  The District will develop a framework that will allow for school-based operational flexibility and relative autonomy

in such areas as supplemental curriculum resources, staffing, scheduling, professional development, and community partnership

development.

 

Pontiac  School District also has a 21st century program that provides tutoring and extension activities for students in WHRC. We have

created opportunities for Tutoring and Professional development to occur, before school, during school, after school and on Saturdays. As a

resource, WHRC has hired retired teachers to tutor during the day. This allows the flexibility of a push in, pull out method and assists those

students that are not able to stay after school.

 

Operational Flexibility

We have a number of non-traditional flexible working conditions in place and expect that as the district administers the ERS survey

(erstrategies.org) that more will follow in this year of planning.

Current Practices

We now use after-school tutoring, lesson plan collaboration, PLCs, and team-building, all of which are essentially job-embedded restructuring

(and many of which are supported by the use of substitute teachers).  We intend that our PLC and team-building work will result, in part, in

suggestions for a wide variety of other staffing and service-providing options to increase our responsiveness to student needs. One option

that's already surfaced from these processes  is the concept of "building subs", wherein the district and ISD would support assignment of the

same two (or more) substitutes to our building so as to build relationships and capacity.

ERS Survey Possibilities

The seven areas of the ERS survey (school funding, teaching, school design, instructional support, leadership, central services, and

partnerships) hold great promise for supporting increased flexibility at the building level.  For example, the district may decide to add flexibility

in funding, adjusting allocations based on student need.  Our school schedule could be adjusted (extended into the summer, for example) to

respond to student need. District spending on curriculum, instruction and assessment could be more targeted and aligned to our school's

needs. There could be an increased emphasis on supporting school leadership capacity (under Lambert's concept of shared leadership).

Once the district staff self- administers and discusses the survey, dialogue with central office and school level personnel can ensue. This is

appropriate as this current year is a planning year.

We could then consider such innovations as slightly overstaffing our building, perhaps sharing an FTE (non-sub) with one or two other

buildings (so we'd have a half or a third of an FTE teacher) to increase our ability to respond to student needs. We have already identified

literacy and numeracy as critical areas for us based on our data. We might investigate a regular series of family curriculum nights, wherein

students invite their parents to school for a tightly structured learning experience, delivered by our existing staff. There are many such

possibilities.
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Describe how the district will ensure that the school receives ongoing, intensive Technical Assistance and related support from

the district lSD, Michigan Department of Education, or other designated external partners or organizations.  
 
The District has secured agreements that all external partners including the ISD, Michigan Department of Education, community partnerships

and organizations provide technical assistance related to increasing student achievement and growth.

 

Through the MI-Excel Service Plan, Oakland Schools provides one School Improvement Facilitator to WHRC to provide support and

technical assistance in the following areas:  facilitate data dialogues, completion of the school process rubric, incorporating the

Transformation Plan goals and activities into the SIP; and provide technical and operational understanding of the Instructional Learning Cycle

and assist in creating the framework for implementation of the Transformation Plan.  These plans are updated and revised yearly based upon

school needs. 

 

Oakland Schools will also provide a Math Coach to facilitate "Classroom Discourse" or math talk PD and provide job-embedded coaching

through the creation of "best practices of math instruction lab classrooms".  Oakland Schools also provides WHRC with a literacy coach that

supports teachers' core instructional practices in the teaching of literacy and works closely with the Reading Consultants implementing "Walk

to Read". 

MDE and Oakland Schools also provides technical assistance to the District staff through guidance in the School Reform/Redesign process,

development and implementation of the Transformation Plan, and supporting the necessary turnaround activities required at the district and

school level.
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Michigan Department of Education Assurances
Priority Assurances

Assurance Certified Comment/Attachment

Our school has implemented an evaluation process, which includes a

significant connection with student growth, to assess the effectiveness of

teachers and leaders working in our school. (Attach a copy of the

evaluation tool below.)

Yes

Teacher and Administrator

Evaluation Tools are attached

Teachers Evaluation Manual[1] &

Principal Evaluation Tool.docx

Our school has a Professional Development calendar that supports the

reform effort selected for our school. (Attach a copy of the professional

development calendar below.) Yes

The PD calendar combines district

and school topics.  Future dates

TBD.

WHRC.District.pd.plan.12.13 to

15.16 (1) (1).docx

Our school has implemented an extended learning time model to increase

instructional time as evidenced by our daily school schedule, teacher

collaboration schedule and student schedule. (Attach a copy of the

schedule(s) below.)

Yes

Reading and math instructional

time for students was increased

by 69 hours for the 2012/13

school year with the elimination of

art and music.  These additional

hours will also be included in the

2013/14 calendar.

The 2012/13 PSD calendar

included 6 2-hour late start days.

This time will be used for WHRC's

teachers to review and analyze

assessment and behavior data to

inform instructional and

intervention planning.

WHRC.student.schd and

district.schd.PDF
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Our school provides additional time to improve student learning and

engagement through enrichment activities for students.

Yes

The 2012/13 schedule now

includes 90 minutes for Reading,

45 minutes for English Language

Arts, 45 minutes for Social

Studies, 45 minutes for Science,

45 minutes for  Math and 45

minutes a week for physical

education.  Enrichment activities

are incorporated in the extended

class periods for core subjects.

Enrichment activities include use

of the computer lab, book clubs,

hands on science projects,

expressive language projects

using art and music media, and

other school based projects.

These activities will continue in

the 2013/14 school year as a part

of the extended instructional time.

Our school provides time for teachers to collaborate, plan and engage in

professional development within and across grades and subjects.

Yes

In additon to the 6 2-hour student

late start days provided by the

District (see school calendar),

WHRC's staff meets three times a

month to collaborate on lesson

planning activities by grade and

subjects; across grades and

subjects as PLCs; and to

participate in building level

professional development

activities.   For the 2013/14 school

year, a minimum of 6 2-hour late

start days will also be included in

the District's calendar.

Our school District has a Memorandum of Understanding or Collective

Bargaining Agreement with the Local Education Association regarding the

measures required to implement the reform/redesign plan. Alternately,

Public School Academies without a Local Education Association can

provide documentation of board approval of the submitted reform plan.
Yes

PSD has entered into an

agreement with PEA to support

the implementation of Pontiac

High School's Reform Plan that

was effective August 2011.  The

District currently has a November

2012 Tentative Agreement

approved by the PEA Board of

Directors.

MOU.PSDand PEA.docx
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PSD District & WHRC Elementary School Professional Development Plan 
2012-13 thru 2015-16 

Date Topic Audience Outcome 
Nov. 6, 2012 Data Analysis, 

Differentiated 
Instruction, Smarter 
Balance Assessments 

Teaching staff, 
administrators 

Teaching staff and administrators will learn the 
concepts of the alignment between data, instruction 
and assessments  

 
Nov. 2012 

“Math Talk” Grade Level Teams 
K-6th 

Book Study: “Math Talk”, Chapter 1, Essential Skills; 
Teacher strategies to engage students in math problem 
solving skills. 

 
Dec. 2012 

“Math Talk” Grade Level Teams 
K-6th 

Book Study: “Math Talk”, Chapter 2, Essential Skills; 
Teacher strategies to engage students in math problem 
solving skills. 

 
Jan. 2013 

“Math Talk” 
Instructional Learning 

Cycle (ILC) 

Grade Level Teams 
K-6th 

Book Study: “Math Talk”, Chapter 3, Essential Skills; 
Teacher strategies to engage students in math problem 
solving skills. 
ILC will provide staff with a process to inform 
instruction and feedback on student learning. 

Jan. 30, 2013 Differentiated 
Instruction & Student 

Engagement 

Teaching staff, 
administrators, support 
staff, paraprofessionals 

Teaching staff will learn intervention strategies to use 
with students in Tier 1, 2, and 3.  Teachers will also 

learn strategies that will get students involved in the 
learning process through inquiry, questioning, and 

project based learning. 
Feb. 2013 “Math Talk” Grade Level Teams 

K-6th 
Book Study: “Math Talk”, Chapter 4, Essential Skills; 

Teacher strategies to engage students in math problem 
solving skills. 

Mar. 2013 “Math Talk” Grade Level Teams 
K-6th 

Book Study: “Math Talk”, Chapter 4, Essential Skills; 
Teacher strategies to engage students in math problem 

solving skills. 
May 1, 2013 Differentiated 

Instruction, Response 
to Intervention, 

Professional Learning 
Communities 

Teachers, Administrators, 
Support Staff, 

Paraprofessionals 

Staff will learn what to do when students need 
additional understanding with concepts (RtI).  Staff will 
understand the importance of discussing student data 

with colleagues, students and parents.   

    



 October 2012 SRA “Walk to Read” 
Reading Mastery 

Program 

K – 2nd grade teachers Introduction to program and materials 

Nov. 2012 SRA ”Walk to Read” 
Reading Recovery 

Program 

3 – 8 Reading Teachers Introduction to program and materials 

January, March 
and April 2013 

K-6 Common Core 
Math Unit Rollouts & 
Classroom Discourse 

K – 6 Math Teachers Review of Math Common Core Curriculum; Power 
Standards; Essential Skills; “Math Talk” teacher 
strategies to engage students in math problem solving 
skills 

May 2012 SRA “Walk to Read” K – 2 teachers  Direct Instruction strategies for teaching reading; 
effective use of progress monitoring tools 

TBD PLC (Common Core 
Curriculum, Power 

Standards, and CFAs) 

Instructional Staff Aligning instruction with rigorous assessments; 
assessing and understanding Smarter Balance 

Assessments (Science) 

TBD PLC Common Core 
Curriculum, Power 

Standards, and CFAs  

Instructional Staff Aligning instruction with rigorous assessments (Social 
Studies) 

TBD Designing Meaningful 
and Content related 
Enrichment Activities 

Instructional Staff, 
Community Partners, 

Parents 

Identifying and developing resources to enhance and 
extend the curriculum with enrichment activities in 

Science and Social Studies  

TBD Non-fiction Writing Instructional Staff Review of Smarter Balance Assessment and MDE 
Writing Rubrics; Analyzing student work samples using 

rubric 
TBD PLC Instructional Staff Writing rigorous common formative assessments 
TBD PLC (Reviewing 

Student Work) 
Instructional Staff Reviewing student work through grading rubrics; CFA’s 

and common scoring tools  
 
 
 

   



TBD PLC Instructional Staff  Developing interventions to support student mastery of 
essential skills in math  

TBD Instructional 
Strategies to 

Implement the 
Common Core 

Curriculum 

Elementary & Secondary 
Core Content Teachers 

Techniques to increase student engagement and higher 
order thinking skills in ready to use classroom activities 

 











WHRC 2011/2012 Schedule 

9:00 – 9:10 9:10 -11:35 11:35-12:05 12:05-12:35 12:35 – 1:10 1:15 – 2:00 2:05-2:50 2:55-3:40 3:40 – 3:47 
 
Bell Work 

 
Reading 

 
Lunch 

 
Intervention 

 
Writing 

ART, PE, or 
Music 

 
MATH 

  
Science/ 
SS 

 
WRAP 
UP/Bus 

 

WHRC 2012/2013 Schedule 

9:00 – 9:05 9:05 -11:00 11:00-11:30 11:35 – 12:05 12:10 – 12:40 12:45 -2:50 2:55-3:40 3:40 – 3:47 
 
Bell Work 

 
Reading 

 
Lunch 

 
Intervention 

 
Writing 

 
MATH 

  
Science/ 
SS 

 
WRAP UP/Bus 

 

 

The change in schedules added 55 minutes of instructional time. 

 



Tentative Agreement 

MEMORANDUM OF UNDERSTANDING BETWEEN 
PONTIAC EDUCATION ASSOCIATION AND 

CITY OF PONTIAC SCHOOL DISTRICT 
 

Joint Commitments to Address the Needs of Schools Designated by the State of Michigan 
Department of Education as “Priority Schools”.   The Pontiac City School District and the Pontiac 
Education Association share a common goal in strengthening academic performance at “Priority 
Schools” – Pontiac High School, Herrington Elementary, and Whitmer Human Resource School 
(WHRC).     

 
I.  Purpose and Intent 

A.  The purpose of this Memorandum of Understanding (“MOU”) between the 
Pontiac City School District (PSD) and the Pontiac Education Association (PEA), 
referred to collectively as “the parties”, is to set forth joint commitments 
regarding working conditions which will apply to all bargaining unit members 
who work at schools which have been designated by the State of Michigan as 
“Priority Schools”.   

B. The parties endorse the call for innovation contained in this MOU and 
acknowledge that such efforts will be enhanced and facilitated by providing a 
degree of flexibility regarding working conditions that may not already be 
contained in the negotiated Agreement between the parties.  As such, the 
provisions set forth in this MOU apply only to schools covered herein, and except 
as specifically set forth below, the provisions of the Agreement shall continue to 
apply in the same manner as existed prior to the execution of this MOU. 

C. Notwithstanding any provision of this MOU or the Agreement, the parties agree 
that the cost of implementing these joint commitments shall not cause or result 
in a “contribution” from the District’s unrestricted general fund; instead, these 
efforts shall be supported exclusively by funds received expressly for this 
purpose. 

 
II. Time   

A.  Teachers have repeatedly expressed the need for more time to collaborate.  
Best practices in high performing, urban schools also demonstrate the need for 
structured, dedicated time for planning, professional development and 
collaboration. 

B. For the 2013 - 14 school year teachers with any assignment at a “Priority School” 
will participate in 5 additional duty days of Professional 
Development/Collaboration prior to the start of the school year that is beyond 
what is agreed to in the master CBA between PSD and PEA. 

C. These additional days shall be utilized by unit members to engage in activities 
that address and seek solutions to instructional practices and student learning 
issues.   Such activities may include, but are not limited to professional learning, 
teacher planning, targeted student support/intervention/pre-assessment, and 
development of transition programs.  In no event, however, shall these 
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additional days be utilized for extended or additional direct classroom 
instruction of students.  

D. The specific schedule and topics to be addressed during the Professional 
Development/Collaboration days, will be determined by each school’s 
Instructional Leadership Team after seeking input from the teaching staff and 
approved by the district’s Associate Superintendent. 

E. Teachers will be compensated for the additional duty days at workshop pay rate 
which is $28.23 per hour. 

 
III. Extended Learning Opportunities 

A. The district will develop a plan for additional instructional time for students in 
Priority Schools.  The District will work collaboratively with PEA, teachers, 
parents, students and community partners to develop and review possible 
options that may include: 

1. A summer school option at Priority Schools for all students. 
2. Additional instructional days beyond the days in the District school 

calendar approved by the Board of Education.  Teachers will be 
compensated for this time at a rate of pay to be determined. 

3. An alternative option that meets the objective of providing additional 
instruction, increasing student achievement and closing the 
achievement gap. 

B.  By March 1, 2013, the PEA and District will meet and confer on the rollout for 
the upcoming 2013-14 school year for Priority Schools.  The options for 
additional instructional time will be submitted to the Superintendent for 
recommendation to the Board of Education.  

IV. Duty Year  
A. By the last day of the duty year, all affected bargaining unit members will be 

notified as to the length of their subsequent duty year.  The length of the 
subsequent year may be modified at a later date upon agreement of the site 
administration and site teacher leadership team, and with the approval by the 
PSD and PEA joint committee. 

V. Monitoring of Transformation Plans and Progress 
A. The parties agree to meet at least bimonthly to review the implementation of 

the MDE approved site Transformation Plan.  These meetings will address 
contractual, curricular, and other areas which may be impacting bargaining unit 
members at these sites. 

 
______________________________________________   _____________  
Amy McKeever, President/Pontiac Education Association       Date 
 
_____________________________________________   _____________ 
Kelley Williams, PSD Associate Superintendent    Date 
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