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1. Which performance indicators is the institution struggling with the most? What strategies can help 
the institution address those needs? 
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Section 1: Student Performance 

Law: Perkins V Section 134(c)(2)(A)  

(A) An evaluation of the performance of the students served by the eligible recipient with respect to 
State determined and local levels of performance established pursuant to section 113, including an 
evaluation of performance for special populations and each subgroup described in section 
1111(h)(1)(C)(ii) of the Elementary and Secondary Education Act of 1965. 

Guidance: The law requires the institution to consider students’ performance on federal 
accountability measures in the aggregate and disaggregated for the subpopulations defined in 
Perkins V. Data must be disaggregated by gender, race and ethnicity, and migrant status (per ESEA) 
and each of the special populations categories, which include individuals with disabilities; individuals 
from economically disadvantaged families, including low-income youth and adults; individuals 
preparing for nontraditional fields; single parents, including single pregnant women; out-of-work 
individuals; English learners; homeless individuals; youth who are in or who have aged out of the 
foster care system; and youth with a parent who is on active duty in the military. 

Based upon the Perkins V Core Performance Indicators (CPI), over the last three years, answer the 
following questions: 

2. Which State-approved CTE programs overall have the highest outcomes, and which have the 
lowest outcomes in the CPIs?  
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3. Where do the biggest gaps in performance exist between students in State-approved CTE 
programs in each of the following categories: Gender, Race, Ethnicity, Special Populations? 

4. Are there certain State-approved CTE programs where special populations are outperforming the 
institution’s performance targets? Are there certain CTE programs where special populations are 
under performing? 

5. What is the institution’s assessment of the contributing factors of performance inequities in State-
approved CTE programs? 

Section 2: Labor Market Alignment 

Law: Perkins V Section 134(c)(2)(B)(ii)  

(ii) (I) aligned to State, regional, Tribal, or local in-demand industry sectors or occupations identified 
by the State workforce development board described in section 101 of the Workforce Innovation and 
Opportunity Act (29 U.S.C. 3111) (referred to in this section as the ‘State board’) or local workforce 
development board, including career pathways, where appropriate; or (II) designed to meet local 
education or economic needs not identified by State boards or local workforce development boards. 

Guidance: The law requires the institution to consider the alignment between programs offered and 
the labor market needs of the local area, state and/or region. 

Based on available labor market data, answer the following questions: 
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1. What industries and occupations are projected to grow the most in the institution’s local area? 

2. To what extent are the institution’s State-approved CTE program offerings aligned with the highest 
demand industry sectors or occupations in the institution’s region? 

3. Assess how well the institution’s State-approved CTE program enrollments match projected job 
openings. Where are the biggest gaps? 

4. What new and emerging occupation(s) is the institution preparing to expose students to, based on 
local projections? 

5. How does the institution prioritize and ensure program offerings align with labor market needs? 
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Section 3: Program Implementation 

Law: Perkins V Section 134(c)(2)(B)(i)  

(B) A description of how career and technical education programs offered by the eligible recipient 
are— (i) sufficient in size, scope and quality to meet the needs of all students served by the eligible 
recipient; and  

Guidance: The law requires the institution to assess whether it is offering a sufficient number of 
courses and programs to meet the needs of its student population; whether those programs are 
sufficiently broad as well as vertically aligned and linked to the next level of education; and how the 
quality of program delivery serves to develop student knowledge and skills and prepare them for 
success. 

Using the available data sources, answer the following questions: 

1. Identify programs with consistently lower enrollments and discuss how the institution is working to 
ensure program capacity and workforce needs are met. 

2. How does the institution ensure that each program offers a sufficient number of courses, and 
course sections to enable on time program completion (150%)?  

3. What are the barriers (course availability, selective admits, limited lab space, limited work-based 
learning opportunities, etc.), which may prevent students from enrolling in State-approved CTE 
programs?  
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4. To what extent are work-based learning opportunities available for State-approved CTE programs 
offered by the institution? 

5. What are potential contributing factors to the lack of work-based learning opportunities? Provide 
examples of specific initiatives and strategies designed to overcome identified barriers.  

6. How does the institution ensure that programs meet or exceed the quality standards developed by 
industry, the state, or by a relevant third party?  

Section 4: Progress Toward Implementing Programs of Study 

Law: Perkins V Section 134(c)(2)(C)  

(C) An evaluation of progress toward the implementation of career and technical education programs 
and programs of study.  

Guidance: The law requires the institution to consider how well it is implementing the full scope of 
programs of study, defined in Perkins V as “a coordinated, nonduplicative sequence of academic and 
technical content at the secondary and postsecondary level that--  

• incorporates challenging State academic standards, including those adopted by a State under 
section 1111(b)(1) of the Elementary and Secondary Education Act of 1965;  

• addresses both academic and technical knowledge and skills, including employability skills;  
• is aligned with the needs of industries in the economy of the State, region, Tribal community, 

or local area;  
• progresses in specificity (beginning with all aspects of an industry or career cluster and leading 
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to more occupation-specific instruction);  
• has multiple entry and exit points that incorporate credentialing; and  
• culminates in the attainment of a recognized postsecondary credentials.” 

Using the available data sources, answer the following questions: 

1. Describe how the institution ensures programs are aligned between secondary and 
postsecondary.   

2. Discuss the institution’s dual enrollment, early middle college, credit transfer agreements, and 
credit for prior learning policies in place to help students earn and articulate credit? 

3. Explain how the institution incorporates relevant academic, technical and employability skills into 
State-approved CTE programs?  

4. Are students being retained in the same program of study (all six digits of CIP code) within the 
postsecondary institution? Explain why or why not. 
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5. Discuss how the institution ensures students have multiple entry and exit points, such as on-
ramps and off-ramps for post program success in their career (stackable credentials). 

6. How does the institution identify industry recognized credentials of value to incorporate into State-
approved CTE programs? 

Section 5: Recruitment, Retention and Training of CTE Educators 

Law: Perkins V Section 134(c)(2)(D)  

(D) A description of how the eligible recipient will improve recruitment, retention, and training of 
career and technical education teachers, faculty, specialized instructional support personnel, 
paraprofessionals, and career guidance and academic counselors, including individuals in groups 
underrepresented in such professions. 

Guidance: The law requires the institution to assess and develop plans to improve the quality of 
faculty and staff through recruitment, retention, and professional development, with particular 
attention paid to diversity in the profession. 

Using the available data sources, answer the following questions: 

1. How well does the institution’s demographic makeup of State-approved CTE program faculty and 
staff align with the demographic makeup of the student body?   
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2. What processes are in place to recruit and onboard new qualified State-approved CTE program 
faculty and staff? Are these processes efficient and effective, especially for faculty coming from 
industry?  

3. Which professional development needs are most pressing? What strategies will the institution use 
to support educators over the next four years to ensure programmatic and performance goals can 
be met?  

4. How does the institution offer regular, substantive professional development opportunities for 
State-approved CTE program faculty and staff?  

5. Beyond professional development, what other strategies does the institution employ to retain 
qualified faculty in State-approved CTE programs?  
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Section 6: Progress Towards Improving Equity and Access 

Law: Perkins Section 134(c)(2)(E)  

 (E) A description of progress toward implementation of equal access to high-quality career and 
technical education courses and programs of study for all students, including— (i) strategies to 
overcome barriers that result in lower rates of access to, or performance gaps in, the courses and 
programs for special populations; (ii) providing programs that are designed to enable special 
populations to meet the local levels of performance; and (iii) providing activities to prepare special 
populations for high-skill, high-wage, or in-demand industry sectors or occupations in competitive, 
integrated settings that will lead to self-sufficiency. 

Guidance: The law requires the institution to evaluate its progress in providing equal access to CTE 
programs, particularly CTE programs that lead to strong positive outcomes for students, and in 
providing CTE in a way that maximizes success for all CTE program students, including but not 
limited to special populations. This component can be broken down into three subsections: access, 
performance, and program delivery. 

Using the available data sources, answer the following questions: 

1. Which population groups (special populations, gender, race, and ethnicities) are underrepresented 
in the institution’s CTE programs overall, and in particular program areas? Which population 
groups (special populations, gender, race, and ethnicities) are overrepresented? Explain the 
methodology used to identify under and/or over representation.  
Underrepresented and Overrepresented may be determined by comparing the percentages of 
CTE Special Populations enrollment of the total CTE enrollment to the percentage of all SPOPS 
enrollment to the total enrollment. Refer to the Help Workbook for ALL and Over-Under 
Represented document. 

2. Are there additional enrollment discrepancies related to high-wage, high-skill occupations?   
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3. Where special population students are shown to be struggling most (reference Section 1), are 
there root causes that can be addressed immediately? Which ones need a more comprehensive 
long-term plan?  

4. Assess the retention rate of special population students compared to all CTE students.  

5. Discuss student support services that may benefit from additional resources or innovative 
strategies that would allow services to be utilized most effectively and include an explanation of 
how the institution might address any gaps.  

6. What accommodations, modifications and supportive services does the institution currently 
provide to ensure the success of special population groups? Does the institution consider these 
services to have a measurable positive impact? Please explain.  
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7. What additional accommodations, modifications and supportive services would help ensure 
access and equity for all students within the institution’s programs? 

8. Does your institution plan to provide Cost of Attendance (CoA) support with Perkins funds? If yes, 
please provide specific examples. If not, discuss existing institutional support and resources that 
are not funded by Perkins. Please include concrete examples of the types of support planned 
(e.g., tuition and fees; allowance for books, supplies, or transportation, etc.).  

Section 7: Using Findings to Drive Local Applications 

Law: Perkins V Section 134(b)(1) and (2)  

(b) Contents.—The eligible agency shall determine the requirements for local applications, except 
that each local application shall contain— (1) a description of the results of the comprehensive needs 
assessment conducted under subsection (c); (2) information on the career and technical education 
course offerings and activities that the eligible recipient will provide with funds under this part, which 
shall include not less than 1 program of study approved by a State under section 124(b)(2), 
including— (A) how the results of the comprehensive needs assessment described in subsection (c) 
informed the selection of the specific career and technical education programs and activities selected 
to be funded; 

Guidance: To conclude the needs assessment process, the institution will have to merge these 
separate analyses into one set of findings and engage stakeholders in setting a future vision for 
addressing these needs, including deciding which programs and activities to prioritize for funding in 
the four-year Perkins V local application. This prioritization should take into account the six required 
uses of funds for local recipients in Perkins V, and the nine elements of the local application also 
required in law. In addition, the state agency has the latitude to determine other requirements for local 
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applications, and the state may have additional directions or templates for presenting needs 
assessment findings as part of the local application process. 

The CLNA findings must inform and guide the Local Application. For each of the following 
sections, identify at least one specific priority that the institution intends to address through 
future activities and expenditures. 

Section 1: Student Performance. 

Section 2: Labor Market Alignment 

Section 3: Program Implementation  

Section 4: Progress Toward Implementing Programs of Study   

Section 5: Recruitment, Retention, and Training of CTE Educators 

Section 6: Progress Towards Improving Equity and Access 



14 

APPENDIX A: Data Sources and Stakeholders 

Please identify the data sources utilized in completion of the CLNA, indicate the particular source 
(e.g., student level data at the institution, Labor Market Information, etc.) and which section of the 
CLNA the source was applied (e.g., Section 2 and 3): 

 Institution level data:             

 Employer advisory committee:            

 Labor market Information:             

 Other:                

Consultation with “a diverse body of stakeholders” is at the heart of ensuring a rigorous and 
meaningful needs assessment process. The law names, at a minimum, the following participants who 
should engage in the initial needs assessment, Local Application development, and ongoing 
consultation. Please select the applicable categories from below, and include the name, title/role, 
email, and phone number of individuals. 

 CTE program representatives at the secondary levels, including teachers, faculty, administrators, 
career guidance and advisement professionals, and other staff 

 CTE program representatives at the postsecondary levels, including teachers, faculty, 
administrators, career guidance and advisement professionals, and other staff 

 Representatives of the State board or local workforce development boards 

 Representatives from businesses and community partners  
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 Parents and students 

 Representatives of special populations 

 Representatives from agencies serving at-risk, homeless, and out-of-school youth 

 Representatives from Indian Tribes or Tribal organizations, where applicable 

 Data staff 

 Other:  
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