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Introduction

When families and schools partner to support children’s literacy
achievement, children have more opportunities to learn and practice
essential literacy skills and grow as readers and writers. A dedicated
school leader can initiate the collaboration needed to establish and
maintain an effective literacy partnership between families and schools
(or family-school literacy partnership).! Recognizing the importance
of family-school partnerships, many state and federal educational
initiatives require schools to include family engagement as part of
school improvement plans. In Michigan, family engagement is a priority
component for Every Student Succeeds Act (ESSA) school improvement
plans, as well as a Multi-Tiered System of Supports (MTSS). 2 This priority,
as well as guidance from MiFamily: Michigan’s Family Engagement
Framework ? and the Michigan Department of Education’s endorsement
of Literacy Leadership: Essential School-Wide and Center-Wide Practices in
Literacy,* demonstrate the state’s commitment to family-school literacy
partnerships. Leaders should allocate resources appropriately—including
human, fiscal, time, technology, and material resources—to support
family-school literacy partnerships. The fourth principle of Michigan’s
Family Engagement Framework states that “Family engagement efforts
are tailored to address all families so all learners are successful, including
seeking barriers and removing them.” Therefore, this third leadership
strategy brief focuses on how school leaders can allocate resources for
school staff and families in ways that address barriers to increasing
children’s literacy achievement. The evidence supporting these practices
is informed by rigorous research conducted in schools.
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Resource Allocation

How can school leaders allocate resources for school staff and families
to increase children’s literacy achievement?

School leaders who foster a culture of family-school partnership—and
support a team of leaders in sharing this responsibility—are successful at
getting more school staff to actively engage with families.®> School leaders
can help school staff strengthen family-school literacy partnerships by
providing opportunities for staff members to refine their partnering
skills with families. When school leaders allocate human, fiscal, time,
technology, and material resources appropriately to school staff and
families for this purpose, they will be more likely to actualize family-
school literacy partnerships. To allocate these resources, consider the
following strategies.

Use Multiple Sources of Data To Make Decisions: Knowledge is
power; therefore, it is essential that families have information and data
about their children’s literacy instruction, expectations, and progress.
The type and amount of data that schools share, and the manner in
which they share it, determine whether families have the information
they need to be effective literacy partners. Information and data should
be clear, accurate, and timely. When families understand this information
and have opportunities to ask questions and provide feedback, they can
encourage and reinforce their children’s school literacy learning at home.
To support the use of multiple data sources to make decisions between
school staff and families:

o Critically review how the school collectively works with families and
develops goals for family-school literacy partnerships.

¢ Directly align family-school literacy partnership activities with children’s
literacy achievement goals.

» Use multiple sources of data, such as demographic data, student
achievement data, and implementation data on schoolwide and
classroom-level family-school literacy partnership efforts, to make
resource allocation decisions and plan and monitor your progress
toward defined goals.® For example, data may reveal a human
resource need for a community liaison, a fiscal resource need for
staff professional development on communicating well with families,
or a material resource need for a lending library for families.
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¢ Provide families with the data and other information they need
to be productive partners for children’s literacy learning. Survey
families, host family focus groups, or talk to individual families
to learn what information they need. Ask, “What data are most
meaningful to families and most important for helping them
support children’s literacy learning?”’

Target Areas That Intensify Inequities: Once the initial needs are
identified, school leaders and staff should have ongoing conversations
with families about what would help them support their children’s
literacy learning. School leaders will likely need to target issues to use
resources effectively and avoid widening gaps.® To target areas that
intensify inequities in literacy learning:

» Identify and reach out to families and the community to share the
school’s literacy vision, mission, and goals and seek their input and
support. To ensure that all families are being reached, school leaders
can ask themselves, “Who lives in this neighborhood?”; “What stake
do they have in the literacy success of our students?”; and “How can
we engage them in supporting our literacy efforts and help students
achieve positive literacy outcomes”?

¢ Provide time and resources for school staff to differentiate strategies
and materials for families to support literacy learning at home.
For example, determine which families need practical tips and
activities for supporting their children’s oral language, vocabulary,
writing, phonological awareness, or understanding of letter-sound
relationships. Or, determine who might need tips, support, and
resources to make home literacy activities with their child more
effective, like creating regular routines and habits, helping with
self-regulation, or learning how to have more frequent interactions
during literacy learning.’
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The following resources offer additional information and guidance to
help principals provide effective literacy leadership in their schools,
including allocating resources for school staff and families to support
family-school literacy partnerships:

e The Michigan Association of Intermediate School Administrators,
General Education Leadership Network, Michigan Early Literacy
Task Force developed Literacy Leadership: Essential School-Wide
and Center-Wide Practices in Literacy. It is an excellent resource for
school leaders as they develop effective organizational practices in
literacy leadership.

e REL-Pacific’s Toolkit of Resources for Engaging Families and the
Community as Partners in Education Part 4: Engaging All in Data
Conversations helps educators determine which student data are
important to share with families and community members and how
to share such data in a meaningful way:.

e This family engagement information brief from The Ohio State
University provides pre-K through grade 3 teachers with information
to improve their strategies for partnering with families for children’s
language and literacy development.

e From the Handbook on Family and Community Engagement, read
about “Making Data Matter in Family Engagement.”

¢ From the Global Family Research Project, read about Professional
Development in Family Engagement: A Few Often-Overlooked
Strategies for Success.



https://literacyessentials.org/downloads/gelndocs/schoolandcenterlevelessentials.pdf
https://literacyessentials.org/downloads/gelndocs/schoolandcenterlevelessentials.pdf
https://ies.ed.gov/ncee/edlabs/regions/pacific/pdf/REL_2016153.pdf
https://ies.ed.gov/ncee/edlabs/regions/pacific/pdf/REL_2016153.pdf
https://ies.ed.gov/ncee/edlabs/regions/pacific/pdf/REL_2016153.pdf
https://cpb-us-w2.wpmucdn.com/u.osu.edu/dist/8/41057/files/2016/12/LanguageLiteracy-Strategies-for-Teachers-12.12.17-2j291t8.pdf
https://www.cde.state.co.us/cdesped/makingdatamatter_familyengagement
https://archive.globalfrp.org/family-involvement/publications-resources/professional-development-in-family-engagement-a-few-often-overlooked-strategies-for-success
https://archive.globalfrp.org/family-involvement/publications-resources/professional-development-in-family-engagement-a-few-often-overlooked-strategies-for-success
https://archive.globalfrp.org/family-involvement/publications-resources/professional-development-in-family-engagement-a-few-often-overlooked-strategies-for-success
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