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MCL 380.1280f of 2024 Request for Submission:
Tier 1 Class-Wide Elementary Reading Curricula and
Materials

Request for Submission

For Michigan Department of Education, Office of Curriculum and Instruction,
Literacy Unit

This Request for Submission (RFS) identifies the requirements necessary for the
submission of a proposal for the evaluation of Tier 1 Evidence-based, class-wide,
elementary reading curriculum and materials per MCL 380.1280f (5). Tier 1
evidence-based, class-wide, elementary reading curriculum and materials
submitted by interested parties that submit a proposal will be evaluated based on
criteria described within and publicly posted on a list for school districts to use.
Submission of a proposal is for this purpose only and does not guarantee a contract
or agreement between the submitter and the state, nor between a district and the
submitter.

The submitter must respond to each requirement or question using the provided
MDE Vendor Self-Evaluation and Evidence Rubric to explain how each requirement
will be met and submit via the Qualtrics platform. Vendors must also create a
shared Google folder that includes the required components. Please ensure the
application response explicitly references where the information can be found within
the shared Google folder and direct links are provided.

How to Complete the RFS

In March 2026, MDE will open an evidence-based Tier 1, class-wide elementary
reading curricula RFS that will remain open until September 30, 2026. MDE will
conduct reviews of submissions and update the lists using the following schedule:

RFS Submitted By Updated List
April 30, 2026, 11:59pm July 2026
September 30, 2026, 11:59pm December 2026

Submissions will be accepted until 11:59 p.m. EST on September 30, 2026.
Submissions received after this deadline will not be considered. If you have
questions about the RFS process, please complete the MCL 380.1280f (Michigan
Public Act 146 of 2024) Vendor Questions Form.

Page 4 of 70


https://mde.qualtrics.com/jfe/form/SV_3JK7DcQD2nKfoUe
https://docs.google.com/forms/d/e/1FAIpQLSefi9LBYOnl994G5Emn4arPtTO8rzwi6TdhdZJpLQWRXza9Mg/viewform

MICHIGAN

Department
¢

‘Education

Preparation

Prepare answers in advance. All questions are listed in the RFS document. It may
be helpful to type answers to open-ended questions in advance using Word or
similar software and then paste them as text into the survey. Keep in mind that the
survey system does not accept tables or other formatting (e.g., bold, underline,
italics, bulleted list).

Saving

When you click the “"Next” button at the bottom of a page, all responses on that
page will be saved. If you close the RFS midway and re-open it in the same
browser, the RFS starts from where you left off. However, applicants are
encouraged to complete their responses offline prior to filling out the online version
to ensure no information is lost.

MDE Vendor Self-Evaluation and Evidence Rubrics

All vendors are required to complete and submit one of the following MDE Vendor
Self-Evaluation and Evidence Rubrics. Only one rubric is necessary per submission,
and it must include evidence for all grade levels being reviewed:

e Comprehensive Curricula MDE Vendor Self-Evaluation and Evidence Rubric

e Foundational Skills/Word Recognition MDE Vendor Self-Evaluation and
Evidence Rubric

e Langquage Comprehension MDE Vendor Self-Evaluation and Evidence Rubric

The completed MDE Vendor Self-Evaluation and Evidence Rubric must be submitted
via the Qualtrics platform, with viewing access granted.

Submission

When you click the "Submit" button at the end, your responses will immediately be
sent to the review committee, and a confirmation email will be sent to you with a
copy of the completed RFS attached. Please retain your copy of the completed RFS
for future reference. If needed, a retake/edit link can be requested by emailing
MDE-Literacy-Dyslexia@michigan.gov. A retake/edit link will allow you to edit your
responses after submitting your response, but before the deadline. Allow 24
business hours for a retake/edit link to be provided.

Background

MCL 380.1280f (5) requires that by not later than January 1, 2026, the Department
shall publish a list of evidence-based Tier 1, class-wide elementary reading curricula
and materials that are aligned with science of reading (SOR) methods that research
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has shown to improve literacy outcomes and help pupils achieve reading
proficiency.

In addition, the Section 35m Per Pupil Literacy Grant requires the Michigan
Department of Education (MDE) to establish a Committee for Literacy Achievement
(CLA). This committee will critically evaluate early literacy (K-5) series and
materials, literacy professional development, and literacy tools or services. The
primary focus of the committee is to recommend tools and strategies with the goal
of increasing student academic outcomes in the area of literacy by creating and
maintaining a rankings list of all literacy items that the committee evaluates. As a
result of the evaluation process, the department shall use the rankings list as the
basis for how funding is allocated to districts and intermediate districts. Districts
and intermediate districts using higher-ranked literacy tools that are proven to
increase student outcomes shall receive more funding than districts and
intermediate districts utilizing lower-ranked literacy tools in both the base award
and the per-pupil awards described in this subsection.

Except as otherwise provided in this section, the instructional methods and
curriculum resources described in this subsection must not include instructional
methods or curriculum resources that minimize the importance of primarily using
letter-sound information to decode or recognize unknown words, including, but not
limited to, any of the uses of letter-sound information described in subsection
(23)(c)(iii)(A) to (E), unless such instructional methods and curriculum resources
are being used to confirm the meaning of unknown words after decoding has been
attempted.

Scope

MCL 380.1280f (5) directs the Michigan Department of Education (MDE) to publish
a list of evidence-based Tier 1, class-wide elementary reading curricula and
materials that are aligned with the SOR methods that research has shown to
improve literacy outcomes and help pupils achieve reading proficiency.

MCL 380.1280f (22) beginning with the 2027-2028 school year, school districts,
intermediate school districts, and public school academies shall ensure that reading
instruction and curriculum materials are evidence-based, with a focus on pupils’
mastery of the foundational reading skills of phonemic awareness, phonics, fluency,
and the development of other reading skills, including, but not limited to,
development of oral language, vocabulary, and reading comprehension. Pupils must
be provided with instruction aligned with the SOR methods that research shows
improve literacy outcomes and help pupils achieve reading proficiency.
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The scope of this RFS includes MCL 380.1280f (5) evidence-based Tier 1, class-wide
elementary reading curricula and materials that align with one of the following
categories:

e Comprehensive curriculum materials are evidence-based, with a focus on
pupils’ mastery of the foundational reading skills of phonemic awareness,
phonics, fluency, and the development of other reading skills, including, but
not limited to, the development of oral language, vocabulary, and reading
comprehension. Pupils must be provided with instruction aligned with the
SOR methods that research shows improve literacy outcomes and help pupils
achieve reading proficiency.

¢ Foundational Skills/Word Recognition curricula are a structured program
that uses a code-emphasis approach at the sound, syllable, and morpheme
level to teach word recognition so that students develop automaticity and
robust sight-word vocabulary.

¢ Language Comprehension curricula are a structured program that
integrates listening, speaking, reading, and writing, and emphasize the
structure of language and the process of oral and written discourse.

Tier 1 Evidence-Based, Class-Wide Elementary Reading
Curricula and Materials Review Components

Review Criteria

To be eligible for review, vendors must be able to answer the following:

As outlined by the Reading League Curriculum Evaluation Guidelines, 4th Edition
(2026), to what extent do the Tier 1, class-wide elementary reading curricula and
materials align with science of reading (SOR) methods, which research has shown
to improve literacy outcomes and help students achieve reading proficiency?

e Vendors must submit a curricular review previously published by The Reading
League, 4th Edition. If a vendor does not have a published review, they must
complete a self-evaluation using the MDE Vendor Self-Evaluation and
Evidence Rubric and directly link appropriate evidence (e.g., references to
specific lessons, alignment documents, scope and sequence, student
materials, etc.) for each rubric criterion in the “Evidence From Materials”
column of the rubric for review.

e Vendors who have a published The Reading League Curriculum Navigation
Report using a previous edition will utilize the addendum tab located within
the MDE Vendor Self-Evaluation and Evidence Rubric to provide a self-
evaluation and evidence only for those criteria that have been updated by
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The Reading League. Also, directly link appropriate evidence (e.g., references
to specific lessons, alignment documents, scope and sequence, student
materials, etc.) for each rubric criterion in the “Evidence From Materials”
column of the addendum tab within the rubric for review.

Strong submissions would include direct links to individual lessons (i.e., Unit
2, Lesson 4 from multiple grade levels across the year) to demonstrate
alignment with all portions of the rubric criteria statement.

A weak submission would include a summary statement only, minimal or no
direct links, or links to several pages (i.e., a link to the teacher's manual or
student workbook without specifying a lesson or page; the evidence included
is not directly connected to the rubric criteria or addresses only a portion of
the criteria statement).

As outlined by EdReports (2025), to what extent do the Tier 1 evidence-based
class-wide elementary reading curricula and materials align with research on high-
quality instructional materials? Are they designed to facilitate student learning and
enhance teachers’ ability to differentiate instruction and build knowledge in the
classroom?

Vendors must submit a curricular review previously published by EdReports
v2.1. If a vendor does not have an EdReports v2.1 published review, they
must complete the MDE Vendor Self-Evaluation and Evidence Rubric and
directly link all required evidence (e.g., references to specific lessons,
alignment documents, scope and sequence, student materials, etc.) for each
rubric criterion in the “Evidence From Materials” column of the MDE Vendor
Self-Evaluation and Evidence Rubric for review. Vendors must consult the
EdReports Evidence Guide v2.1 to ensure that submitted evidence aligns with
the corresponding review criteria and meets expectations across all scoring
categories.

Strong submissions would include direct links to individual lessons (i.e., Unit
2, Lesson 4) from multiple grade levels across the year to demonstrate
alignment with all components (including sub bullets) of each rubric criterion.

A weak submission would include a summary statement only, minimal or no
direct links, or links to several pages (i.e., A link to the teacher's manual or
student workbook without specifying a lesson or exact page numbers; the
evidence included is not directly connected to the rubric criteria or addresses
only a portion of the criteria statement).
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As outlined by The Every Student Succeeds Act (ESSA) Tiers of Evidence, to what
extent do the materials have a demonstrated history of improving student
outcomes?

e Using the Phase 3 portion of the MDE Vendor Self-Evaluation and Evidence
Rubric, vendors must select the appropriate ESSA tier and provide supporting
documentation, including access to the full research study and any additional
evidence related to the literacy series materials. Submitted studies must
show a positive result.

Please note the Tier 1 elementary curriculum resources previously
reviewed by the Committee for Literacy Achievement (CLA) and on the
ranked list on the MDE website are automatically on the MCL 380.1280f
(K-12 Literacy and Dyslexia Laws) Evidence-based Tier 1, Class-wide
Elementary Reading Curricula List.

Resource

Qualtrics platform

Selection Rubrics

Michigan’s review process critically evaluates Tier 1 evidence-based, class-wide,
reading curriculum and materials (K-5). The review will be conducted using a three-
phase rubric, with each phase divided into detailed sections to ensure a thorough
review. Priority must be given to series with a demonstrated history of increasing
student outcomes.

Vendors are required to complete the MDE Vendor Self-Evaluation and Evidence
Rubric that aligns with the design and focus of their curricular materials (e.g.,
Comprehensive, Foundational Skills/Word Recognition, or Language
Comprehension). The selected rubric will guide the self-evaluation, and vendors
must provide clear, specific evidence demonstrating alignment with the established
criteria. Evidence must be provided for all indicator criteria and all applicable grade
levels under review.

Vendors with a published The Reading League Curriculum Navigation report based
on a previous edition must use the Addendum tab within the MDE Vendor Self-
Evaluation and Evidence Rubric to provide a self-evaluation and supporting
evidence only for the criteria that have been updated by The Reading League
Curriculum Navigation Guidelines, 4th Edition. Vendors must also include a direct
link to the previously published review, along with a link to the vendor’s formal
response. The Addendum tab includes only the updated rubric criteria, allowing
vendors to clearly identify which criteria require self-scoring and supporting
evidence. This addendum tab applies exclusively to previously published The

Page 9 of 70


https://mde.qualtrics.com/jfe/form/SV_3JK7DcQD2nKfoUe

MICHIGAN

i Education

Reading League Curriculum Navigation Reports and does not apply to prior versions
of EdReports.

Due to the scope of updates in EdReports v2.1, as well as enhancements to
supporting resources such as the Evidence Guides v2.1, vendors are required to
self-score all required components of Phase 2 in accordance with the EdReports
v2.1 guidelines if a published report is not available.

Resources

Comprehensive Curricula: MDE Vendor Self-Evaluation and Evidence Rubric

e Comprehensive Curricula: EdReports ELA Core Content K-2 Evidence Guide
e Comprehensive Curricula: EdReports ELA Core Content 3-5 Evidence Guide

Foundational/Word Recognition Curricula: MDE Self-Evaluation and Evidence Rubric

e Foundational/Word Recognition Curricula: EdReports ELA Foundational Skills
Grades K-2 Only Evidence Guide

Language Comprehension Curricula: MDE Vendor Self-Evaluation and Evidence
Rubric

e Language Comprehension Curricula: EdReports ELA Core Content K-2
Evidence Guide (Gateways 2 & 3 only)

e Language Comprehension Curricula: EdReports ELA Core Content 3-5
Evidence Guide (Gateways 2 & 3 only)

Submission Procedures

Steps of the Tier 1 Evidence-Based, Class-Wide Elementary Reading
Curricula and Materials Review Process:

Step 1: Vendor Submissions

The vendor submits Tier 1 evidence-based class-wide elementary reading curricula
and materials, Qualtrics responses for the reading curricula and materials that
demonstrate alignment with the criteria outlined in the application. The vendor also
submits the following:
1. Vendor and Curriculum Information
a. Vendor name
b. Program title and edition

Publication year

a o

. Vendor website
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Curricula category (check one)
i. Comprehensive curricula
ii. Foundational skills/Word recognition curricula
iii. Language comprehension curricula

Grade levels for review (select all that apply)

i. K
i. 1
i, 2
iv. 3
v. 4
vi. 5

Login information to access teacher and student materials
Contact information for questions and notification of review decision
i. Name
ii. Email address
iiil. Phone number

iv. Address

2. Digital access to all the Kindergarten through 5th grade curriculum
series, materials, tools, and resources, including but not limited to:

a.
b.

C.

Teacher editions (whole group, small group, etc.)
Student practice materials

Student texts (e.g., decodable readers, trade books/textbooks,
student readers, etc.)

. Program assessments (summative and formative) and guidance

materials for next steps (if applicable)
Implementation guides
Scope and sequences

List of essential program materials and tools to implement evidence-
based literacy instruction aligned with scientifically based reading
research

. Any other materials and tools necessary for implementation, including

but not limited to:

i. Professional development offerings
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ii. Instructional aides (e.g., slide decks, letter cards, anchor charts,
etc.)

iii. Digital student login access

3. Vendors will create an accessible Google Folder containing the
information listed below. Vendors will organize information in
subfolders and reference where specific information can be located
within the folder.

a. A curricular review previously published by The Reading League and
the publisher’s response.

i. If a published review is unavailable, the vendor must submit a
completed MDE Vendor Self-Evaluation and Evidence Rubric with
electronic links to the curricular materials for each rubric
criterion in the “Evidence From Materials” column of the rubric.
Vendors who have a published The Reading League report using
a previous edition, must utilize the Addendum tab located within
the MDE Vendor Self-Evaluation and Evidence Rubric to provide
a self-evaluation and evidence only for those criteria that have
been updated by The Reading League Curriculum Evaluation
Guidelines, 4th Edition.

b. A curricular review previously published by EdReports v2.1 and the
publisher’s response.

i. If a published EdReports v2.1 review is unavailable, the vendor
must submit a completed MDE Vendor Self-Evaluation and
Evidence Rubric with evidence cited for each criterion and
electronic links to the curriculum materials for each item.

c. A summary of how the literacy series and materials being reviewed
support the three established criteria.

d. Access to the full research study and any additional evidence related to
the literacy series materials (i.e., a narrative on the study that
includes information about the study design, the statistical significance
of the study, how the results indicate a compelling likelihood to
increase literacy outcomes, and how this study overlaps with
MCL.380.1280f).

i. Utilizing the Phase 3 section of the MDE Vendor Self-Evaluation
and Evidence Rubric, select the appropriate ESSA tier of
evidence and provide links to the supporting documentation,
including the full research studies.

e. A summary of how the Tier 1 evidence-based, class-wide elementary
reading curricula and materials are aligned with the science of reading
methods that research has shown to improve literacy outcomes and
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help pupils achieve reading proficiency. Please address how the
curricula submitted does not include instructional methods or
curriculum resources that minimize the importance of primarily using
letter-sound information to decode or recognize unknown words,
including, but not limited to, any of the uses of letter-sound
information described in MCL 380.1280f (23)(c)(iii)(A) to (E).

MDE may request additional information for scoring. Failure to submit a complete
application may result in an inability to review the Tier 1 evidence-based, class-
wide elementary reading curricula and materials.

Step 2: Application Review

Each application will be reviewed by MDE utilizing a detailed three-phase rubric.
Each phase of the rubric is broken down into detailed sub-sections for a thorough
evaluation process. Vendors that meet the Phase 1 non-negotiable criteria will
move forward for a full review.

Phase 1 and Non-Negotiable Criteria - Research-Based Series and
Materials Alignment: This phase of the review process outlines the non-
negotiable criteria within the MDE Vendor Self Evaluation and Evidence
Rubric, adapted from The Reading League Curriculum Evaluation Guidelines,
4t Edition. To move forward for a full review, a program must receive a red
flag score of false or minimally true in the Non-Negotiables for Word
Recognition (1A: 1.1, 1.2, and 1.3) and Language Comprehension, Reading
Comprehension, and Writing (2-4.1, 4.2, 4.3, 4.4, 4.5), where applicable.

o If the Tier 1 literacy series and materials submitted for review are
found to have minimal to no evidence of the eight non-negotiable red-
flag criteria, then the submitted Tier 1 literacy series and materials will
continue with the remainder of the review process.

o If the Tier 1 literacy series and materials submitted for review are
found to be true or mostly true, then scoring will be discontinued and
the submitted Tier 1 literacy series and materials will not move on to
the remainder of the review process.

Phase 2—High-Quality Instructional Series and Materials Alignment:
MDE will review vendor applications, along with the Curriculum Evaluation
Report v2.1, or the MDE Vendor Self-Evaluation and Evidence Rubric, to
evaluate whether the Tier 1 evidence-based, class-wide curricula align with
high-quality curriculum.

Phase 3—Evidence of Student Outcomes: Leveraging the ESSA Tiers of
Evidence, MDE will review ESSA Level Evidence provided within the MDE
Vendor Self-Evaluation and Evidence Rubric to verify research quality and
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identify Tier 1 evidence-based, class-wide elementary curricula that have
been demonstrated to increase student outcomes.

Vendors without published reviews, utilizing the MDE Vendor Self-Evaluation and
Evidence Rubric, must provide clear and comprehensive evidence, direct links, or
well-documented resources to support MDE in validating the self-reported scores.

Step 3: Tier 1 Evidence-Based, Class-Wide Elementary Reading
Curricula and Materials List

Each submission will be thoroughly reviewed and evaluated by a minimum of three
reviewers. These evaluations will be used to create the Tier 1 evidence-based,
class-wide elementary reading curricula and materials list as defined in Section 5 of
MCL 380.1280f.

Questions

Any questions can be submitted via the Vendor Questions Google Form.

1. General Requirements

Kindergarten through 5th-grade curriculum materials eligible for review will require
an objective and in-depth analysis. Please see the glossary at the end of this
document for clarification on the terms included in the rubric criteria. For these
reasons, vendors are required to submit detailed evidence demonstrating program
alignment with the criteria listed below:

e This comprehensive review will critically evaluate Tier 1, class-wide
elementary reading curricula and materials that are aligned with science of
reading (SOR) methods that research has shown to improve literacy
outcomes and help students achieve reading proficiency. Vendors are invited
to apply and submit all materials as detailed in the Tier 1 Class-Wide
Elementary Reading Curricula and Materials Request for Submissions by
creating an accessible Google folder that includes direct links and resources
to support the review process and help substantiate the claimed score. MDE
will thoroughly review and evaluate each submission using a detailed rubric.
Curricula with a previously published The Reading League Curriculum
Navigation Report, or EdReports v2.1 review will be scored on the rubrics
provided. MDE will not adjust or rescore any portion of a published evaluation
except in the case of the rubric criteria included within the addendum tab of
the MDE Vendor Self-Evaluation and Evidence Rubric.

To ensure a consistent and equitable evaluation, all submissions received will
undergo the same review process against the same criteria. Each submission will be
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independently reviewed by three evaluators on the committee to ensure inter-rater
reliability and consensus across reviews. Additionally, reviewers are subject to
reasons for recusal: “An individual shall recuse themselves from evaluating any
application that the individual has helped create, that the individual would benefit
from financially, or for which the individual has any other conflict of interest.”

Failure to submit a complete application may result in an inability to review the Tier
1 class-wide, elementary reading curricula and materials.

Review Criteria

Kindergarten through 5th-grade reading curricula and materials eligible for review
will require an objective and in-depth analysis. For these reasons, vendors are
required to submit detailed evidence demonstrating program alignment with the
criteria listed below:

Phase 1 Criteria: Research-Based Curricula and Materials Alignment

This phase of the review follows a two-part process guided by the criteria set forth
in The Reading League Curriculum Evaluation Guidelines, 4th Edition. Each vendor
is asked to submit either a published Reading League Curriculum Navigation Report
and/or a complete MDE Vendor Self-Evaluation and Evidence Rubric. Curricula with
a previously published The Reading League review will be scored on the rubrics
provided. MDE will not adjust or rescore any portion of a previously published
evaluation except in the case of the rubric criteria included within the Addendum
tab of the MDE Vendor Self-Evaluation and Evidence Rubric. Vendors who have a
published The Reading League Curriculum Navigation Report, using a previous
edition, must utilize the Addendum tab located within the MDE Vendor Self-
Evaluation and Evidence Rubric to provide a self-evaluation and evidence only for
those criteria that have been updated by The Reading League. No other criteria will
be adjusted or rescored.

Non-Negotiable Red Flag Criteria

Each submission will be initially evaluated against MDE’s list of eight non-negotiable
red-flag criteria adapted from The Reading League Curriculum Evaluation
Guidelines. Non-negotiable Red-Flag criteria are elements that must not be present
for effective, research-based literacy instruction. These non-negotiable criteria
directly contradict the research base present in the Simple View of Reading and are
represented through the Reading Rope model (Scarborough, 2001). Tier 1
evidence-based, class-wide reading curricula and materials must receive a score of
false or minimally true in the Non-Negotiables for Word Recognition (1A: 1.1, 1.2,
and 1.3), as well as Language Comprehension, Reading Comprehension, and
Writing (2-4.1, 4.2, 4.3, 4.4, 4.5), where applicable.
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Only Tier 1 literacy curriculum and materials that are found to have minimal to no
evidence of the eight non-negotiable red-flag criteria will proceed with a deeper
Phase 1 evaluation. At that point, materials will be reviewed using the full set of
Curriculum Evaluation Guidelines to assess overall quality and alignment to
scientific research.

If a MDE Vendor Self-Evaluation and Evidence Rubric is submitted, detailed and
clear evidence must be provided to support the MDE in verifying the self-reported
score. Direct links that provide the most evidence supporting each rubric criterion
are required to help the MDE substantiate the claimed score. Please see each
indicator to notice which grade levels are applicable. General mentions of evidence
will be deemed insufficient and scored accordingly.

Phase 2 Criteria: High-Quality Instructional Materials Alighment

This phase of the review process will follow the criteria set by the EdReports Core
Content K-2 and 3-5 Review v2.1 (2025) or the EdReports K-2 Foundational Skills
Review v2.1 (2025). The EdReports review process aligns with structured literacy
and research-based practices, focusing on incorporating relevant standards.

In this phase of the review process, Tier 1 evidence-based, class-wide elementary
reading curricula and materials will be reviewed for alignment to set criteria within
the following Gateways, where applicable: Foundational Skills, Comprehension
through Texts, Questions, and Tasks, as well as Teacher and Student Supports:
Tools and Services. Gateways are the primary categories or stages in the evaluation
process for instructional materials.

Tier 1 evidence-based, class-wide elementary reading curricula and materials
submitted for review will be evaluated based on the points and scoring system
outlined by EdReports v2.1. Curricula with a previously published EdReports v2.1
review for either comprehensive, foundational skills/word recognition, or language
comprehension curricula will be scored on the appropriate rubrics provided. MDE
will not adjust or rescore any portion of a previously published review.

MDE will review vendor materials and the EdReports v2.1, or the MDE Vendor Self-
Evaluation and Evidence Rubric, to evaluate whether or not the Tier 1 evidence-
based, class-wide reading curricula and materials align with standards for high-
quality instructional materials, including those set by national guidelines and
research on effective teaching. Detailed and clear evidence must be provided to
support the MDE in verifying the self-reported score. Direct links that provide the
most evidence supporting the rubric criteria will support the review process and
help to substantiate the claimed score. Vendors must consult the EdReports
Evidence Guides v2.1 to ensure that submitted evidence aligns with the
corresponding review criteria and meets expectations across all scoring categories.
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Please see each indicator to verify which grade levels are reviewed. General
mentions of evidence will be deemed insufficient and scored accordingly.

Phase 3 Criteria: Evidence of Student Outcomes

This phase of the review process will leverage the ESSA Tiers of Evidence to verify
research quality and identify materials demonstrated to increase student outcomes.
ESSA establishes a framework for evaluating and supporting evidence-based
practices in education, focusing on improving student outcomes. Under ESSA,
evidence is categorized into four tiers ranging from Tier 1 (strong evidence) to Tier
4 (demonstrating a rationale). Tier 1 includes strategies and programs with high-
quality randomized control trials (RCTs) showing statistically significant positive
effects on student achievement. Tier 2 covers programs with well-designed and
well-implemented quasi-experimental studies or correlational studies showing a
positive effect with moderate evidence. Tier 3 encompasses practices based on
studies with smaller sample sizes or less rigorous methodologies, providing
evidence of effectiveness but with limitations. Tier 4 includes practices based on
logic models or theories of action, indicating that a program is grounded in research
but not yet rigorously tested. The ESSA scoring criteria will act as the final
evaluation, ensuring that the Tier 1 evidence-based, class-wide reading curricula
and materials reviewed are backed by empirical research. Submitted studies must
demonstrate a positive result.

High-Quality Submissions

Vendors without previously published reviews are required to self-assess their
materials utilizing the MDE Vendor Self-Evaluation and Evidence Rubric. Detailed
and clear evidence must be provided for each indicator in order to help substantiate
the claimed score.

Examples

A high-quality vendor submission clearly and concisely demonstrates alignment to
each rubric indicator (where applicable) through well-documented, explicit
evidence. This includes, but is not limited to:

e Direct links to lessons (i.e., Unit 4, Lesson 3, page 60)
e Evidence representing each grade level to be reviewed

e Links to the Teacher Edition with specific page numbers
e Links to the Student Edition with specific page numbers

e Explicit descriptions outlining alignment to the indicator with direct links to
resources

e Specific references (with links) for all indicator components
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Non-Examples

Failure to submit a complete application, with self-reported scores and directly
linked evidence, may result in an inability to review the Tier 1 evidence-based,
class-wide reading curricula and materials. In addition, materials may be awarded
partial or no points if reviewers determine that insufficient evidence was provided.
Insufficient evidence includes, but is not limited to:

e Evidence that is not directly connected to the rubric criteria language

e Evidence that addresses only a portion of the criteria statement

¢ A summary statement or narrative only

e Minimal or no direct links

e Links to several pages (i.e., a link to the entire teacher manual or student

workbook with no specific sections to be reviewed)

Additionally, materials may be awarded partial or no points for a variety of reasons.
This includes, but is not limited to:
¢ Inconsistent alignment across lessons, units, or components of the program
e Alignment to some, but not all, components of an indicator’s criteria
e Instructional guidance is vague, overly general, or not lesson-specific
¢ Insufficient opportunities for students to practice and apply learning

e Instructional components are present but optional or not embedded in core
instruction

e Materials rely heavily on teacher interpretation or supplementation to meet
the indicator

e Limited depth or rigor in addressing the intent of the indicator

e Support structures (e.g., scaffolds, differentiation, etc.) are underdeveloped
or incomplete

e Assessments or checks for understanding are not aligned with instruction

2. Scoring Process

Phase 1 and Non-Negotiable Criteria: Research-Based Series
Alignment Scoring Process

As each component is reviewed, it will be determined the extent to which the
corresponding red flag statement is true, and the appropriate rating for that

component will be assigned. Note that in this review phase, the Tier 1 evidence-
based, class-wide reading curricula and materials are being reviewed for criteria
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that are not aligned with the SOR. As such, priority will be given to Tier 1 evidence-
based, class-wide reading curricula and materials that can demonstrate that the red
flag statement is false or minimally true. See the scoring guide below for more
information regarding points assigned to each red flag statement:

e Red Flag statement is false (4 points)

e Red Flag statement is minimally true; evidence is minimal or briefly
mentioned (3 points)

e Red Flag statement is mostly true. If applicable, evidence is in multiple
places throughout the curriculum (2 points)

e Red Flag statement is always true, pervasive, and/or integral to the
curriculum (1 point)

Vendors who submit an MDE Vendor Self-Evaluation and Evidence Rubric must
provide detailed and clear evidence to support the MDE in verifying the self-
reported score. A Google folder must be created and will include resources
with direct links that provide the most evidence supporting the falsity of
each red-flag practice indicator. This will support the review process and
help substantiate the claimed score. The MDE may request additional
information for scoring. Failure to submit a complete application, with scores and
directly linked evidence, may result in an inability to review the Tier 1 evidence-
based, class-wide reading curricula and materials. In addition, a reduced score will
be given if the individuals scoring determine that insufficient evidence was provided
for any indicator. Examples of insufficient evidence include, but are not limited to, a
summary statement only, minimal or no direct links, or links to several pages (i.e.,
a link to the teacher’s manual or student workbook without specifying a lesson or
page; the evidence included is not directly connected to the criteria or addresses
only a portion of the red-flag practice indicator).
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Phase 1: Research-Based Curricula and Materials Alignment
Scoring Process

Phase 1 Scoring

O 1 - Red Flag statement is false (4 points)

O 2 - Red Flag statement is minimally true; evidence is minimal or briefly
mentioned (3 points)

O 3 - Red Flag statement is mostly true. If applicable, evidence is in multiple
places throughout the curriculum (2 points)

O 4 - Red Flag statement is always true, pervasive, and/or integral to the
curriculum (1 point)

0 NS - Insufficient evidence provided (0 points)

Phase 1 Criteria

Non-Negotiable Red-Flag Practice Indicators: Research-Based Series
Alignment

The following eight non-negotiable red-flag practice indicators are practices that
must not be evident for effective research-based literacy instruction. These criteria
are grounded in scientifically based reading research, ensuring the approach is
evidence-backed and aligned with best practices for teaching reading. These red-
flag non-negotiable criteria directly contradict the research base present in the
Simple View of Reading and represented through the Reading Rope model
(Scarborough, 2001).

o If the Tier 1 evidence-based, class-wide elementary reading curricula and
materials submitted for review are found to have minimal to no evidence of
the eight non-negotiable red-flag criteria, then the submitted Tier 1
evidence-based, class-wide elementary reading curricula and materials will
continue with the remainder of the review process.

e If the Tier 1 evidence-based, class-wide reading curricula and materials
submitted for review are found to be true or mostly true, then scoring will be
discontinued and the submitted Tier 1 evidence-based, class-wide reading
curricula and materials will not move on to the remainder of the review
process.
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Non-Negotiable Red-Flag Practice Indicators (adapted by Michigan
Department of Education)

Strategies for decoding that prompt students to guess unknown words, skip
over unknown words to use the meaning of the passage to recognize the
words taught, identify the first sound in a word and being prompted to guess,
memorize a word in its written form, and use predictable text or leveled text
to practice initial word recognition learning (MCL 380.1280f, Section 23c (iii),
2024).

Guidance to memorize any whole words, including high-frequency words, by
sight without attending to the sound/symbol correspondences.

Supporting materials do not provide a systematic scope and sequence nor
opportunities for practice and review of elements taught (e.g., phonics,
decoding, encoding).

In early grades, the instructional framework is primarily a workshop
approach, emphasizing student choice and implicit, incidental, or embedded
learning.

Students are not exposed to rich vocabulary and complex syntax in reading
and writing materials.

Comprehension instruction focuses mainly on reading a text and answering
comprehension questions instead of supporting the process of and providing
scaffolds for comprehending texts.

Writing is not taught or is taught separately from reading at all times.

Questioning during read-alouds focuses mainly on lower-level thinking skills.

Overall Designh and Delivery

No evidence of deliberate and purposeful practice
No evidence of retrieval practice

No evidence of spaced or distributed practice

No evidence of cumulative practice

No evidence of interleaving practice

Student Interest: The materials are generally not intrinsically interesting and
engaging for most students in that grade.

Cohesion: The program components are disjointed and not seamlessly
related to one another. Instruction based on the science of reading must be
integrated, acknowledging the impact of various component skills upon each
other.

Usability: The materials are confusing and/or difficult to manage and use in a
classroom setting.
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Red-Flag Practice Indicator 1. B: Phonological and Phoneme Awareness

Instruction only attends to larger units of phonological sensitivity (syllables,
rhyme, onset-rime) as a focus of instruction without moving to the phoneme
level.

Blends such as /b//l/ are kept intact rather than having students notice their
individual sounds.

Students do not practice the phonemes as soon as they learn the graphemes.

Instruction is focused on letters only, without explicit instruction and practice
with the phonemes that letters represent.

Phoneme awareness is not taught as a foundational reading skill.

Phoneme awareness is not assessed and monitored (e.g., a student’s ability
to identify the initial, final, and medial phonemes in a word).

Red-Flag Practice Indicator 1. C: Phonics and Phonic Decoding

Letter-sound correspondences are taught opportunistically or implicitly during
text reading.

Instruction is typically “one and done”; phonics skills are introduced, but with
very little or short-term review.

The first letters of key words for letter-sound correspondences are not
aligned with the pure phoneme being taught (e.g., earth for /&/, ant for /a/,
orange for /0/).

Phonics instruction takes place in short (or optional) “*mini lessons” or “word
work” sessions.

The initial instructional sequence introduces many (or all) consonants before
a vowel is introduced, short vowels are all taught in rapid succession, and/or
all sounds for one letter are taught all at once.

Blending is not explicitly taught nor practiced.

Instruction encourages students to memorize whole words, read using the
first letter only as a clue, guess at words in context using a *“What would
make sense?” strategy, or use picture clues rather than phonic decoding.

Words with known letter-sound correspondences, including high-frequency
words, are taught as whole-word units, often as stand-alone “sight words” to
be memorized.

There are few opportunities provided for word-level decoding practice of new
phonics patterns and interleaving practice for prior phonics patterns.

Early texts are predominantly predictable and/or leveled texts, which include
phonics elements that have not been taught; decodable texts are not used or
emphasized.
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Advanced word study (Grades 2-5): Instruction in phonics ends once single-
syllable phonics patterns (e.g., CVC, CVCe) are taught.

Advanced word study (Grades 2-5): There is no evident instruction in
multisyllabic word decoding strategies and/or using morphology to support
word recognition.

Red-Flag Practice Indicator 1.D: Fluency

Fluency instruction focuses primarily on student silent reading.

Rate is emphasized over accuracy; priority is given to the student's ability to
read words quickly.

Word-level fluency practice to automaticity is not provided, or fluency is
viewed only as text-reading fluency.

Fluency is practiced only in narrative text or with repeated readings of
patterned text.

Fluency assessment allows acceptance of incorrectly decoded words if they
are close in meaning to the target word (e.g., accepting the word “house”
instead of the printed word “home”).

Red-Flag Practice Indicator 2-4.6 Language Comprehension and Reading
Comprehension

Students have limited opportunities to produce language and engage in
complex discourse within meaningful contexts (e.g., discussing and debating
texts, rehearsing language prior to writing), neglecting to prepare them for
what they will encounter in written texts.

Red-Flag Practice Indicator 2. B: Background Knowledge

Read-aloud opportunities emphasize simple stories or narrative texts. Read-
aloud text is not sufficiently complex and/or does not include knowledge-
building expository texts (i.e., topics related to science, social studies, and
current events).

Opportunities to bridge existing knowledge to new knowledge are not
apparent in instruction.

Advanced (Grades 2-5): For students who are automatic with the code, texts
for reading are primarily leveled texts that do not feature a variety of
diverse, complex, knowledge-building text sets to develop background
knowledge in a variety of subject areas.

Red-Flag Practice Indicator 2. C: Vocabulary

Vocabulary worksheets and activities are used with little opportunity for deep
understanding of vocabulary words.
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e Instruction includes memorization of isolated words and definitions out of
context.

e Tier 2 words are not explicitly taught and practiced; students are not given
opportunities to use them in their speech, see them in print, and use them in
writing.

e Students are not exposed to and taught Tier 3 words.

e Explicit instruction in morphology is either absent or not consistently taught
according to a scope and sequence (i.e., simple to complex) throughout K-5
instruction.

Red-Flag Practice Indicator 2. D: Knowledge of Language Structures

e Conventions of print, grammar, and syntax are taught implicitly or
opportunistically with no evidence of consistent, explicit, simple to complex
instruction across all grade levels.

e Instruction does not include teacher modeling nor sufficient opportunities for
discussion.

e Students are asked to memorize parts of speech as a list without learning in
context and through application.

Red-Flag Practice Indicator 2. E: Verbal Reasoning

e Inferencing strategies are not taught explicitly and may be based only on
picture clues (i.e., picture walking), rather than connecting them to
background knowledge and instructional texts.

e Students do not practice inferencing as a discrete skill.

Red-Flag Practice Indicator 2. F: Literacy Knowledge
e Genre types and features are not explicitly taught.

e Genre types and text structures (e.g., cause and effect, problem and
solution, sequence, compare and contrast) are not used to understand the
purpose of what is being read.

e Specific higher-order text structures (i.e., cause and effect, problem and
solution, compare and contrast), their corresponding signal words, and their
use in generating main ideas and summaries are not explicitly taught and
practiced.

Red-Flag Practice Indicator 3: Reading Comprehension

e Comprehension strategies such as generating the main idea using text
structures, summarizing, inferencing, and applying fix-up strategies are not
taught and practiced throughout the year across all reading genres (e.g.,
expository, narrative, poetry). Instruction does not follow a gradual release
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of responsibility (i.e., I do, we do, you do) using appropriate instructional
text that students can accurately decode.

Students are taught skills in isolation through a spiral of state standards
without prioritizing important comprehension standards such as main ideas,
summaries, and inferences.

Students are asked to independently apply reading comprehension strategies
primarily in short, disconnected readings at the expense of engaging in
knowledge-building text sets.

Emphasis is on independent reading and book choice without engaging with
complex texts.

Materials for comprehension instruction are predominantly predictable and/or
leveled texts.

Students are not taught methods to monitor their comprehension while
reading.

Red-Flag Practice Indicator 4. A: Handwriting

There is no direct instruction in handwriting.

Handwriting instruction is an isolated add-on.

Red-Flag Practice Indicator 4. B: Spelling

There is no evidence of explicit spelling instruction; no spelling scope and
sequence, or the spelling scope and sequence is not aligned with the phonics
/ decoding scope and sequence.

There is no evidence of phoneme segmentation or phoneme-grapheme
mapping to support spelling instruction.

Patterns in decoding are not featured in encoding/spelling; spelling lists are
based on content or frequency of word use and not connected to
decoding/phonics lessons.

Students practice spelling by memorization only (e.g., rainbow writing,
repeated writing, pyramid writing).

Spelling patterns for each phoneme are taught all at once (e.g., all spellings
of long /a/) instead of a systematic progression to develop automaticity with
individual grapheme/phonemes.

There is no evidence of morphology instruction to support spelling instruction
(e.g., students are not taught to analyze words such as “does” as the base
“do” plus suffix “-es” or the word “action” as the base “act” plus suffix “-
ion”).
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Red-Flag Practice Indicator 4. C: Composition

Writing tasks and prompts are provided with minimal instruction for the skills
needed to complete them and little time for planning prior to writing.

Writing assignments are primarily unstructured, with few models or graphic
organizers.

Conventions, grammar, and sentence structure are not explicitly taught and
opportunities for practice to develop automaticity are not provided; instead,
they are addressed opportunistically.

Writing instruction and assignments are focused primarily on narrative
writing or unstructured student choice.

Students are not taught the writing process (i.e., planning, drafting, revising,
editing, and publishing).

Writing is taught as a standalone and is not used to further reading
comprehension.

Red-Flag Practice Indicator 5: Assessment

Assessments measure comprehension only without additional assessment
measures to determine what is leading to comprehension weaknesses (e.g.,
phonics, phoneme awareness, honsense word fluency, decoding, encoding,
fluency, vocabulary, listening comprehension).

Assessments include miscue analysis in which misread words are marked
correct if the mistake does not substantially alter the meaning of the text.

Assessments result in benchmarks according to a leveled text gradient.

Foundational skills assessments are primarily running records or similar
assessments that are based on whole language or include strategies that
prompt students to guess unknown words, skip over unknown words to use
the meaning of the passage to recognize the words taught, identify only the
first sound in a word and being prompted to guess, memorize a word in its
written form, and use predictable text or leveled text to practice initial word
recognition learning (MCL 380.1280f, Section 23c (iii), 2024).

Phonics skills are not assessed.

Phoneme awareness is not assessed.

Decoding skills are assessed using real words only.
Oral Reading Fluency (ORF) assessments are not used.

The suite of assessments does not address aspects of language
comprehension (e.g., vocabulary, syntax, listening comprehension).

Multilingual Learners are not assessed in their home language.
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Phase 2: High-Quality Instructional Materials Alignment
Scoring Process

As each component is reviewed, it will be determined the extent to which the
indicators are found within the Tier 1 evidence-based, class-wide reading curricula
and materials, and then the appropriate rating for that component will be assigned
as outlined below. The number of points assigned will reflect the recommended
point totals through EdReports ELA Core Content Review v2.1 or EdReports ELA
Foundational Skills Grades K-2 v2.1.

Vendors submitting a self-review must utilize the EdReports ELA Core Content
Review v2.1 Evidence Guide or the EdReports ELA Foundational Skills K-2 v2.1
Evidence Guide to ensure that submitted evidence aligns with the corresponding
review criteria and meets expectations across all scoring categories.

Different points are assigned to these indicators to reflect their relative importance
in determining whether the curriculum meets the standards and criteria set by
EdReports. Some indicators are considered more critical in ensuring quality and
alignment with standards, while others may address supporting features that are
still important but not as central to the core instructional goals. This differentiated
scoring is indicated as Phase 2 below. Evidence submitted must meet the
expectations of all scoring criteria in order to receive “Meets,” or full points, for the
indicator. This scoring process allows EdReports to capture the full picture of a
curriculum's strengths and weaknesses, helping educators make informed decisions
based on the most important features of the curriculum and ensuring that the final
evaluation reflects the relative impact of different aspects of instructional quality.

The scoring guide is listed below for more information regarding points assigned to
each indicator. The Michigan Department of Education has modified the EdReports
v2.1 rubric scoring by adding an additional zero-point scoring criterion to its Phase
2 scoring process. No points will be given for Phase 2 items if the individuals
scoring a submission determine that insufficient evidence was provided for specific
items. Vendors must consult the EdReports Evidence Guides v2.1 to ensure that
submitted evidence aligns with the corresponding review criteria and meets
expectations across all scoring categories. Examples of insufficient evidence
include, but are not limited to, a summary statement only, minimal or no direct
links, or links to several pages, (i.e., A link to the teacher’s manual or student
workbook without specifying a lesson or page; the evidence included is not directly
connected to the rubric criteria or addresses only a portion of the criteria
statement.)

e Meets (2 or 4 points)
e Partially Meets (1 or 2 points)

e Does Not Meet/Insufficient Evidence (0 points)
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Phase 2: High-Quality Instructional Materials Alignment:

Alignment to Research-Based Practices and Standards using EdReports Core
Content Review Criteria v2.1 ELA Grades K-2, Ed Reports Core Content Review
Criteria v2.1 ELA Grades 3-5, and EdReports Core Content Review Criteria v2.1 ELA
K-2 Foundational Skills. Only materials designed to address Foundational
Skills/Word Recognition are reviewed for Gateway 1. Materials not designed to
address Foundational Skills/Word Recognition will begin at Gateway 2.

Phase 2 Gateway 1 Criteria: Alignment to Research-Based Practices
and Standards for Foundational Skills Instruction

Do materials and instruction provide systematic and explicit instruction and
practice for letter recognition?

Do materials emphasize explicit, systematic instruction of research-based
and/or evidence-based phonemic awareness?

Do materials emphasize explicit, systematic instruction of research-based
and/or evidence-based phonics?

Do materials and instruction support students in learning and practicing
regularly and irregularly spelled words?

Do materials provide systematic and explicit instruction and practice in oral
reading fluency by mid-to-late 1st and 2nd grade?

Do materials for 2nd-grade oral reading fluency practice vary (decodable and
grade-level texts)?

Phase 2 Scoring:

O Meets (2 or 4 points)
O Partially Meets (1 or 2 points)

O Does Not Meet/Insufficient Evidence (0 points)
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Indicator 1.1: Alphabet Knowledge (K only, not scored
in grades 1-5)

Point Values

la.i. Materials provide systematic and explicit instruction in
letter names and their corresponding sounds.

e There is a defined sequence for letter recognition
instruction to be completed in a reasonable time frame
over the school year.

e Materials contain isolated, systematic, and explicit
instruction for students to recognize all 26 lowercase
and uppercase letters.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

la.ii. Materials provide opportunities for student to practice in
letter names and their corresponding sounds.

e Materials include sufficient practice opportunities for
students to recognize all 26 lowercase and uppercase
letters accurately and automatically.

e Materials incorporate a variety of activities and
resources for students to develop, practice, and
reinforce (through cumulative review) alphabet
knowledge.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

la.iii. Materials provide explicit instruction and teacher
modeling in printing and forming the 26 letters (uppercase and
lowercase).

e There is a defined sequence for letter formation, aligned
to the scope and sequence of letter recognition, to be
completed in a reasonable time frame over the school
year.

e Materials include clear directions for the teacher
concerning how to explain and model how to correctly
form each of the 26 letters (uppercase and lowercase).

e Materials include teacher guidance for corrective
feedback when needed for students.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Indicator 1.1: Alphabet Knowledge (K only, not scored
in grades 1-5)

Point Values

la.iv. Materials provide opportunities for student practice in
printing and forming the 26 letters (uppercase and lowercase).

e Materials include frequent opportunities for students to
practice forming all of the 26 uppercase and lowercase
letters.

e Materials include a cumulative review of previously
learned letter formation.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

1b. Materials regularly and systematically offer assessment
opportunities that measure student progress through mastery
of letter recognition and printing letters (as indicated by the
program scope and sequence).

e Materials regularly and systematically provide a variety
of assessment opportunities over the course of the year
to demonstrate students’ progress toward mastery and
independence of letter recognition and letter formation.

e Assessment materials provide teachers and students
with information concerning students’ current skills and
level of understanding of letter recognition and letter
formation.

e Materials support teachers with instructional suggestions
for assessment-based steps to help students progress
toward mastery in letter recognition and letter
formation.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

Indicator 1.2

Indicator 1.2 Phonemic Awareness (Grades K-1 only,
not scored in Grades 2-5)

Point Values

1c. Scope and sequence clearly delineate the sequence in
which phonemic awareness skills are to be taught, with a clear,
evidence-based explanation for the expected hierarchy of
phonemic awareness competence.

e Materials contain a clear, evidence-based explanation for
the expected sequence for teaching phonemic
awareness skills.

e Materials have a cohesive sequence of phonemic
awareness instruction based on the expected hierarchy

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.2 Phonemic Awareness (Grades K-1 only,
not scored in Grades 2-5)

Point Values

to build toward students’ immediate application of the
skills.

e Materials prioritize phonemic awareness instruction
(isolation, blending, segmenting, manipulation) and
introduce phonological sensitivity tasks (e.g., rhyming,
syllables, onset-rime) only briefly and early in
Kindergarten.

e Materials contain a phonemic awareness sequence of
instruction and practice aligned to the phonics scope and
sequence.

1d. Materials include systematic and explicit instruction in
phonemic awareness with repeated teacher modeling.

e Materials include systematic, explicit instruction in
sounds (phonemes).

e Materials provide the teacher with examples for
instruction in sounds (phonemes).

e Materials include teacher guidance for corrective
feedback when needed for students.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

le. Materials include daily brief lessons in phonemic
awareness.

e Daily phonemic awareness instruction aligns to the
scope and sequence, progressing from isolation,
blending, and segmenting to more advanced phoneme
manipulations, with phoneme-grapheme
correspondences introduced to connect sounds to
letters.

e Materials include opportunities for students to practice
connecting sounds to letters.

e Materials include directions to the teacher for
demonstrating how to pronounce each phoneme
(articulation/mouth formation).

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

1f. Materials regularly and systematically offer assessment
opportunities that measure student progress in phonemic
awareness (as indicated by the program scope and sequence).

e Materials provide a variety of assessment opportunities
throughout the year (e.g., at least three times per year

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
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Indicator 1.2 Phonemic Awareness (Grades K-1 only,
not scored in Grades 2-5)

Point Values

or aligned to key instructional benchmarks) to monitor
student progress in phonemic awareness. Assessment
types may include oral tasks, encoding assessments,
decoding activities requiring phoneme manipulation, and
teacher observations.

e Assessment materials provide teachers - and, when
appropriate, caregivers — with clear information about
students’ current skill levels in phonemic awareness.

e Materials support teachers with instructional suggestions
or next steps based on assessment results to support
student progress toward mastery.

4-Meets

Indicator 1.3

Indicator 1.3 Phonics: Decoding and Encoding (Grades
K-5) (adapted by Michigan Department of Education)

Point Values

Grades K-2 Only

1g. Scope and sequence clearly delineate an intentional
sequence in which phonics skills are to be taught, with a clear
evidence-based explanation for the order of the sequence.

e Materials contain a clear, evidence-based explanation for
the expected sequence for teaching phonics skills.

e Materials provide a cohesive, intentional phonics
sequence that progresses from simple to more complex
skills and includes ample opportunities to apply skills
through decoding in connected text.

e Phonics instruction is based on high utility patterns
and/or specific phonics generalizations.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades 3-5 Only

1g. Materials support students in applying a range of evidence-
based strategies to read and spell multisyllabic words in
connected text, including syllable division, syllable types, and
morpheme-based approaches.

e Materials emphasize flexible application over fixed
sequences, with supports for targeted review of
prerequisite skills as needed.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.3 Phonics: Decoding and Encoding (Grades

K-5) (adapted by Michigan Department of Education) AVl

e Materials include explicit, grade-appropriate instruction
for applying multisyllabic word reading strategies,
including syllable types, syllable division, and
morpheme-based approaches.

e Materials provide structured, embedded opportunities
for students to decode and encode multisyllabic words in
connected text, with instructional guidance aligned to
expectations for fluent word reading.

e Materials include guidance and supports for reviewing
prerequisite foundational skills or identifying students
who may require targeted intervention, and monitoring
progress toward accuracy and automaticity through
informal or embedded assessment opportunities.

1h. (adapted by MDE). Materials are absent of strategies for 0-Does Not
decoding that prompt students to guess unknown words, skip Meet/Insufficient
over unknown words to use the meaning of the passage to Evidence
recognize the words taught, identify the first sound in a word

. ) . . 4-Meets
and being prompted to guess, memorize a word in its written
form, and use predictable text or leveled text to practice initial
word recognition learning (MCL 380.1280f, Section 23c (iii),
2024).

Grades K-2 Only 0-Does Not
1li. Materials, questions, and tasks provide reasonable pacing Mget/Insufﬂuent
Evidence

where phonics (decoding and encoding) skills are taught one at
a time and allot time where phonics skills are practiced to 2-Partially Meets
automaticity, with cumulative review.

4-Meets
e Materials include reasonable pacing of newly taught
phonics skills.
e The lesson plan design allots time to include sufficient
student practice to work towards automaticity.
e Materials contain distributed, cumulative, and
interleaved opportunities for students to practice and
review all previously learned grade-level phonics.
Grades 3-5 Only 0-Does Not
1j. Materials include systematic and explicit modeling and II\E/I\f:i(eerI]rC\:ufﬂaent

guided practice in applying multisyllabic word reading
2-Partially Meets
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Indicator 1.3 Phonics: Decoding and Encoding (Grades
K-5) (adapted by Michigan Department of Education)

Point Values

strategies, including syllable types, syllable division, and
morpheme analysis.

Materials contain explicit guidance for systematic and
repeated teacher modeling of multisyllabic word reading
strategies.

Lessons include blending and segmenting practice using
structured routines that reflect syllable division and
morphological word parts.

Lessons include guided spelling or dictation practice
using grade-appropriate multisyllabic words with
embedded morphemes.

Materials include teacher guidance for providing
corrective feedback aligned to word-level reading and
spelling strategies.

4-Meets

Grades K-2 Only

1j. Materials include systematic and explicit phonics instruction
with repeated teacher modeling.

Materials contain explicit instructions for systematic and
repeated teacher modeling of newly taught phonics
patterns.

Lessons include blending and segmenting practice using
structured, consistent blending routines with teacher
modeling.

Lessons include dictation of words and sentences using
the newly taught phonics pattern(s).

Materials include teacher guidance for corrective
feedback when needed for students.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.3 Phonics: Decoding and Encoding (Grades
K-5) (adapted by Michigan Department of Education)

Point Values

Grades 3-5 Only

1k. Materials include frequent and varied opportunities for
students to decode and encode multisyllabic words that contain
advanced sound and spelling patterns, including affixes and
syllable types.

e Lessons provide frequent opportunities for students to
decode multisyllabic words containing grade-level sound
and spelling patterns.

e Lessons provide frequent opportunities for students to
encode multisyllabic words through dictation, word
building, or sentence-level tasks.

e Student-guided practice and independent practice
include varied activities focused on blending,
segmenting, and analyzing multisyllabic words.

e Materials include structured practice designed to build
accuracy and automaticity in word-level reading and
spelling, with embedded opportunities for teachers to
monitor progress and determine when students are
approaching mastery.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades K-2 Only

1k. Materials include frequent practice opportunities for
students to decode and encode words that consist of common
and newly taught sound and spelling patterns.

e Lessons provide students with regular opportunities to
decode words with taught phonics patterns.

e Lessons provide students with regular opportunities to
encode words with taught phonics patterns.

e Student-guided practice and independent practice of
blending sounds using the sound-spelling pattern(s) is
varied and frequent, supporting skill retention and
automaticity.

e Materials provide opportunities for students to engage in
word-level decoding practice focused on accuracy and
automaticity.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.3 Phonics: Decoding and Encoding (Grades
K-5) (adapted by Michigan Department of Education)

Point Values

Grades 3-5 only

1l. Spelling rules and generalizations are introduced in a logical
progression, embedded in grade-level content, and connected
to word structure. Students receive sufficient practice to
support accurate and automatic spelling.

e Spelling rules and generalizations are taught in a logical
order aligned to grade-level word reading and spelling
expectations, including morphological patterns.

e Materials include clear explanations for spelling of
specific words and word parts, including rules, patterns,
and meaningful units (e.g., roots, prefixes, suffixes).

e Students have frequent opportunities to practice spelling
rules and generalizations through connected texts that
promote accuracy and automaticity.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades K-2 only

11. Spelling rules and generalizations are taught one at a time
at a reasonable pace. Spelling words and generalizations are
practiced to automaticity.

e Spelling rules and generalizations are aligned to the
phonics scope and sequence.

e Materials include explanations for the spelling of specific
words or spelling rules.

e Students have sufficient opportunities to practice
spelling rules and generalizations.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades K-2 Only

1m. Materials include decodable texts with phonics aligned to
the program’s scope and sequence and opportunities for
students to use decodables for multiple readings.

e Decodable texts reflect grade-level phonics patterns
aligned to the program’s scope and sequence.

e Lessons include detailed plans for repeated readings of
decodable texts to reinforce accuracy, automaticity, and
confidence.

e Reading practice occurs in decodable texts aligned to the
taught phonics patterns and reflects an absence of
predictable texts. Use of decodable texts decreases over

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.3 Phonics: Decoding and Encoding (Grades
K-5) (adapted by Michigan Department of Education)

Point Values

time as students demonstrate decoding proficiency and
transition into increasingly complex texts.

Grades K-2

1n. Materials regularly and systematically offer assessment
opportunities that measure student progress of phonics in and
out-of-context (as indicated by the program scope and
sequence).

Materials regularly and systematically provide a variety
of assessment opportunities over the course of the year
to demonstrate students’ progress toward mastery and
independence in phonics.

Assessment materials provide teachers and students
with information concerning students’ current skills/level
of understanding of phonics.

Materials support teachers with instructional suggestions
for assessment-based steps to help students progress
toward mastery of phonics.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades 3-5

1n. Materials include targeted assessment opportunities that
identify students who require additional support with
foundational phonics skills and provide guidance for
appropriate instructional responses.

Materials include diagnostic and/or formative
assessments that may be administered at entry points
or as needed to identify students requiring additional
phonics support. These assessments are not expected to
be part of routine whole-class instruction.

Assessment materials provide teachers with clear
guidance on interpreting results to determine student
needs.

Materials support teachers with instructional
suggestions, scaffolds, reteaching routines, or
intervention pathways based on assessment results to
help students progress towards mastery.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets

4-Meets
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Indicator 1.4 Word Recognition and Word Analysis

Point Values

Grades K-2

1o. Materials include explicit instruction in identifying the
regularly spelled part and the temporarily irregularly spelled
part of words. High-frequency word instruction includes
spiraling review.

e Materials include systematic and explicit instruction of
high-frequency words with an explicit and consistent
instructional routine.

e Materials include teacher modeling of the spelling and
reading of high-frequency words that include connecting
the phonemes to the graphemes.

e Materials include a sufficient quantity of high-frequency
words for students to make reading progress.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

Grades 3-5

lo. Materials include instruction and practice in analyzing and
applying meaningful word parts (prefixes, suffixes, roots) to
support decoding, spelling, and vocabulary development.

e Materials include explicit instruction in common prefixes,
suffixes, and roots appropriate to grade-level texts.

e Materials provide opportunities for students to apply
morphological analysis to decode unfamiliar words and
determine word meaning.

e Instruction connects morphological patterns to spelling,
pronunciation, and meaning across content areas (e.g.,
science, social studies, or informational texts).

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Indicator 1.4 Word Recognition and Word Analysis

Point Values

Grades K-2

1p. Instructional opportunities are frequently built into the
materials for students to practice and gain decoding
automaticity of high-frequency words.

e Students practice decoding high-frequency words in

isolation.

Lessons provide students with frequent opportunities to
decode high-frequency words in context.

Lessons provide students with frequent opportunities to
encode high-frequency words in tasks, such as
sentences, in order to promote automaticity of high-
frequency words in tasks.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

Grades 3-5

1p. Materials support students in applying word reading
strategies to decode unfamiliar multisyllabic words
encountered in connected text, using knowledge of syllable
types, morphology, and spelling patterns.

e Materials provide instruction and modeling for how to
approach unfamiliar multisyllabic words in context using

syllabication and morphology.

Lessons include guided and independent practice
applying decoding strategies in grade-level reading
materials.

Instruction emphasizes strategic decision-making when
decoding new words, including rereading and self-
monitoring for meaning.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Indicator 1.4 Word Recognition and Word Analysis

Point Values

Grades K-5

1qg. Materials include explicit instruction in syllabication and
morpheme analysis and provide students with practice
opportunities to apply learning (embedded in grade-level
content for grades 3-5).

e Materials contain explicit instruction of syllable types
and syllable division that promote decoding and
encoding of words. (Grades K-2)

e Materials include explicit instruction of syllable types and
syllable division patterns that support decoding, spelling,
and pronunciation of multisyllabic words. (Grades 3-5)

e Materials contain explicit instruction in morpheme
analysis to decode unfamiliar words. (Grades K-2)

e Materials include explicit instruction in morpheme
analysis (e.g., prefixes, suffixes, roots) to support

decoding and determining word meaning. (Grades 3-5)

e Multiple and varied opportunities are provided over the
course of the year for students to learn, practice, and

apply word analysis strategies. (Grades K-2)

e Materials provide frequent and varied opportunities for
students to apply word analysis strategies in connected
texts across content areas (e.g., science, social studies).

(Grades 3-5)

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.4 Word Recognition and Word Analysis

Point Values

Grades K-5

1r. Materials regularly and systematically offer assessment
opportunities that measure student progress of word
recognition and analysis (as indicated by the program scope
and sequence).

e Materials regularly and systematically provide a variety
of assessment opportunities over the course of the year
to demonstrate students’ progress toward mastery and
independence of word recognition and analysis. (Grades
K-2)

e Assessment materials provide the teacher and students
with information concerning students’ current skills and
level of understanding of word recognition and word
analysis. (Grades K-2)

e Materials support the teacher with instructional
suggestions for assessment-based steps to help
students progress toward mastery in word recognition
and word analysis. (Grades K-2)

e Materials provide a variety of assessment opportunities
throughout the year to monitor student progress in word
recognition and word analysis. (Grades 3-5)

e Assessment materials provide information about the
students’ skills in decoding, spelling, and morphological
analysis, including their ability to apply these skills
across a range of text types. (Grades 3-5)

e Materials include guidance for using assessment results
to inform instructional next steps, including targeted
support or enrichment. (Grades 3-5)

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.5 Fluency

Point Values

Grades 1-2

1s. Instructional opportunities are built into the materials for
systematic, evidence-based, explicit instruction in oral reading
fluency.

e Materials include regular and varied opportunities for
explicit, systematic instruction in rate, accuracy, and
prosody using grade-level decodable connected text.

e Materials provide opportunities for students to hear
fluent reading of grade-level text by a model reader.

e Materials include a variety of resources for explicit
instruction in oral reading fluency.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Grades 1-2

1t. Varied and frequent opportunities are built into the
materials for students to engage in supported practice to gain
automaticity and prosody beginning in mid-grade 1 and
through Grade 2 (once accuracy is secure).

e Varied, frequent opportunities are provided over the
course of the year for students to gain automaticity and
prosody in connected text, aligned to program
expectations and developmental readiness.

e Materials provide practice opportunities for word reading
fluency in a variety of settings (e.g., repeated readings,
dyad or partner reading, continuous reading), with
sufficient frequency to support progress towards
mastery.

e Materials include teacher-facing guidance on modeling
fluent reading and delivering corrective feedback that
supports students’ growth in rate, expression, and
phrasing.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 1.5 Fluency

Point Values

Grades 3-5

1t. Materials include varied and frequent opportunities for
students to build fluency-accuracy, rate, and prosody-through
reading grade-level texts in order to support comprehension.

Materials provide frequent and varied opportunities for
students to practice oral reading fluency in connected
texts (e.g., repeated readings, partner reading, poetry,
reader’s theater) that develop accuracy, expression, and
rate.

Practice opportunities are embedded in regular reading
routines and are sufficiently frequent to support the
development of fluent, meaningful reading. Frequency
and structure may vary based on student needs and
program design.

Materials include teacher guidance for providing
feedback, modeling fluent reading, and using scaffolds
that support student growth in fluency and
comprehension.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Page 43 of 70




MICHIGEN

i Education

Indicator 1.5 Fluency

Point Values

Grades 1-5 Only

1u. Materials regularly and systematically offer assessment
opportunities that measure student progress in oral reading
fluency (as indicated by the program scope and sequence).

Multiple assessment opportunities are provided regularly
and systematically over the course of the year for
students to demonstrate progress toward mastery and
independence of oral reading fluency. (Grades 1-2)

Assessment materials provide the teacher-and, when
appropriate, caregivers—with information about
students' current skills/levels in rate, accuracy, and
prosody.(Grades 1-2)

Materials support the teacher with instructional
adjustments to help students make progress toward
mastery and include guidance aligned to
developmentally appropriate fluency benchmarks (e.g.,
WCPM, prosody rubrics, or progress-monitoring targets).
(Grades 1-2)

Assessment opportunities occur multiple times across
the year and are aligned to fluency instruction, allowing
students to demonstrate progress toward mastery of
rate, accuracy, and prosody. (Grades 3-5)

Materials include tools such as timed readings, WCPM
checks, or prosody rubrics to assess oral reading fluency
with consistency and instructional relevance. (Grades 3-
5)

Materials provide teachers with guidance for interpreting
assessment results and making instructional
adjustments to support fluency, growth, including
reteaching, scaffolding, or enrichment. (Grades 3-5)

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

Phase 2 Gateway 2 Criteria: Comprehension through texts,
questions, tasks (Grades K-5)

Do materials include content-rich, engaging texts that meet the text

complexity criteria for the grade level?

Do texts and text sets cohesively work together to build knowledge of

specific topics and/or content themes?
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e Do materials include questions, tasks, and assignments that are meaningful
and evidence-based and support students in making meaning and building
knowledge as they progress toward grade-level mastery of literacy skills?

e Do materials include clear, explicit instruction guidance for teachers across all

literacy skills?

Phase 2 Scoring:

O Meets (2 or 4 points)
O Partially Meets (1 or 2 points)
O Does Not Meet/Insufficient Evidence (0 points)

Indicator 2.1

Indicator 2.1 Text Quality and Complexity

Point Values

2a. Materials provide opportunities for students to engage in a
range and volume of reading through content-rich and
engaging texts.

e Materials include core/anchor texts that are well-crafted,
content-rich, and engaging for students at their grade

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets

4 -Meets
level.
2b. Core/Anchor texts have the appropriate level of complexity | 0-Does Not
for the grade according to documented quantitative analysis, Meet/Insufficient
qualitative analysis, and relationship to their associated Evidence

student task.

e Accurate text complexity analysis and a rationale for
educational purpose and placement in the grade level
accompany core/anchor texts.

e According to quantitative and qualitative analysis and
their relationship to the associated student task,
core/anchor texts have the appropriate level of
complexity for the grade.

e Materials provide opportunities for students to listen to
texts read aloud that are more complex than what they
can read independently. (Grades K-2)

2-Partially Meets
4-Meets

2c. Materials provide appropriate scaffolds for core/anchor
texts that ensure all students can access the text and make
meaning. Scaffolds align with the text’s qualitative analysis.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
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Indicator 2.1 Text Quality and Complexity Point Values
e Scaffolds align with the qualitative complexity of the 2-Meets
program’s texts to support students in making meaning
of each text.
e Materials include scaffolds for before, during, and after
engaging with a complex text.
e Materials include teacher guidance on how to enact each
scaffold based on student needs.
2d. Text sets (e.g., unit, module) are organized around 0-Does Not
topic(s) or theme(s) to cohesively build student knowledge. Meet/Insufficient
Evidence

e Text sets are organized around a grade-appropriate,
tightly connected topic or theme.

e Text set organization provides opportunities for students
to address facets of the same topic or theme over an
extended period (e.g., a unit, module), enabling the
development of deeper knowledge.

e Text sets cohesively build knowledge across a range of
topics in social studies (including history), science, the
arts, and literature, exposing students to academic
vocabulary, content knowledge, and complex syntax.

2-Partially Meets
4-Meets

Indicator 2.2

Indicator 2.2 Knowledge Building Through Reading,
Writing, and Language Comprehension

Point Values

2f. Materials include a clear, research-based core instructional
pathway with reasonable pacing throughout the year, which
allows students to work towards grade-level proficiency.

e Materials clearly outline the essential elements of the
core instructional pathway.

e Materials clearly explain how to use and implement the
core instructional pathway, which does not deviate from
currently accepted research.

e When present, supplemental materials are designed to
work coherently with the core instructional pathway.

e Materials provide detailed explanations of when and how
to use supplemental materials so all students can access
grade-level materials.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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Indicator 2.2 Knowledge Building Through Reading,
Writing, and Language Comprehension

Point Values

e Materials provide implementation schedules, including
lesson-specific guidance, that are well-paced and can
reasonably be completed in the school year, allowing
students to dive deeply into content.

2g. Most questions, tasks, and assignments are text-based,
allowing students to demonstrate their thinking in various
formats.

e Materials provide opportunities to support students in
making meaning of the texts being studied through text-
based questions and tasks in varying formats (i.e.,
speaking, drawing, writing).

e Materials include text-based questions and tasks that
require students to read, re-read, and/or listen to
complex parts of texts to deepen their analysis and
understanding.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

2h. Materials support students in developing their ability to
comprehend complex ideas within and across texts through
opportunities to analyze and evaluate texts.

e Materials provide opportunities to support students’
acquisition of print concepts, including directionality,
function (K-1), and structures and features of text (1-2).

e Materials provide opportunities for students to analyze
key ideas and details (according to grade-level
standards) within individual texts and across multiple
texts to support students in making meaning.

e Materials provide opportunities for students to analyze
craft and structure (according to grade-level standards)
within individual texts and across multiple texts to
support students in making meaning.

e Materials provide opportunities for students to analyze
the integration of knowledge and ideas (according to
grade-level standards) within individual texts and across
multiple texts to support students in deepening their
understanding of a topic.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2i. Materials provide clear protocols and teacher guidance that
frequently allow students to engage in listening and speaking
about texts they are reading (or read aloud).

0-Does Not
Meet/Insufficient
Evidence
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Indicator 2.2 Knowledge Building Through Reading,
Writing, and Language Comprehension

Point Values

Materials include structured protocols that support
students in participating in various types of discussions,
using both background knowledge and their
interpretation of the text to build upon each other’s
understanding.

Speaking and listening instruction includes facilitation,
monitoring, and feedback guidance for teachers.

1-Partially Meets
2-Meets

2j. Materials provide opportunities for students to engage in
listening and speaking about texts they are reading (or read
aloud).

Materials provide opportunities for students to engage in
collaborative conversations about the text being
read/read aloud, which require them to ask and answer
questions about the key details in texts, retell texts, and
provide details to clarify comprehension and knowledge.
(Grades K-2)

Materials provide opportunities for students to engage in
collaborative conversations about the text being
read/read aloud, which require them to utilize, apply,
and incorporate evidence from texts and/or sources.
(Grades 3-5)

Materials provide opportunities for students to consider
others’ perspectives and engage in intellectual discourse
about texts and topics they are reading (or read aloud).

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2k. Materials include explicit instruction on independent word-
learning strategies and key vocabulary words to build
knowledge within and across texts.

Materials include structured and explicit practices for
introducing key vocabulary words and independent
word-learning strategies within the context of the texts
{student-friendly definitions, analyzing morphemes,
etymology (grades 3-5) word maps, and discussion of
word relationships/shades of meaning, dictionary skills,
context clues}.

Attention is paid to vocabulary essential to
understanding the text and high-utility academic words.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Point Values

Materials provide multiple exposures to key vocabulary
within (i.e., before, during, after reading) and across
texts.

2l. Materials include opportunities for students to practice
independent word-learning strategies, as well as newly taught
vocabulary words.

Materials include opportunities for students to use
independent word-learning strategies to understand the
meaning of challenging words (inferring from context,
using morphological or etymological awareness).

Materials include opportunities for students to use
academic and content-specific vocabulary in various
contexts.

Practice opportunities incorporate the review of
previously learned words based on their connection to
the topic of study.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

2m. Materials include explicit instruction on sentence
composition appropriate to grade-level standards, embedded
in what students are studying throughout the unit.

Materials include explicit instruction and modeling
guidance in sentence-composition skills (use of
punctuation, sentence elaboration, sentence combining
using cohesive ties, sentence fluency) embedded in
what students are studying throughout the unit.

Materials utilize exemplar sentences from core and
mentor texts that contain clear, varied, and rich
examples of sentence structure.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2n. Materials include evidence-based opportunities for students
to practice sentence composition and editing of their own
writing, appropriate for their grade level.

Materials include opportunities for students to write
sentences about the texts under study while practicing
and applying sentence composition skills.

Materials include opportunities for students to practice
and apply sentence composition skills by examining their
own writing.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Point Values

e Materials include opportunities for students to adapt
their language based on the intended audience and
purpose.

20. Materials include a mix of both on-demand and process
writing opportunities that are appropriately aligned in purpose,
genre, and/or topic to the reading and listening of that unit.

e Materials include a mix of grade-appropriate on-demand
and process writing.

e Writing opportunities are appropriately aligned to the
purpose, genre, and/or topic of the unit’s reading.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2p. Materials include explicit instruction in varied writing
processes, embedded in what students are studying
throughout the unit.

e Materials include explicit instruction in writing processes
(paragraph and multi-paragraph construction for varying
purposes in grades 3-5), including teacher modeling of
writing strategies and processes, embedded in what
students are studying throughout the unit.

e Materials provide teachers with mentor texts and/or
student exemplars to support students in examining how
the genre works.

e Materials provide guidance and instruction to teachers
on how to provide timely and constructive feedback on
student writing.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2q. Materials include frequent opportunities for students to
practice the writing processes using evidence-based strategies,
embedded in what students are studying throughout the unit.

e Materials include multiple opportunities for students to
plan writing (e.g., with graphic organizers).

e Materials include multiple opportunities for students to
draft their writing.

e Materials include multiple opportunities for students to
revise and edit their writing with grade-appropriate
strategies and tools.

e Materials include multiple opportunities for students to
use technology to produce and publish writing.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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2r. Materials include frequent opportunities for students to
practice evidence-based writing (by drawing from the texts
and knowledge built throughout the unit) to ask and answer
questions about key details in a text.

e Materials provide frequent writing opportunities that
require students to ask and answer questions about key
details in a text by drawing from the texts and
knowledge built throughout the unit. (Grades K-2)

e Materials provide frequent writing opportunities focused
on students’ recall or analysis of information to develop
opinions based in part on textual evidence. (Grades K-2)

e Materials provide frequent writing opportunities that
require students to refer to details and examples in a
text when explaining what the text says explicitly and
when drawing inferences from the text. (Grades 3-5)

e Materials provide frequent writing opportunities focused
on students’ recall or analysis of information to develop
opinions from reading closely and working with evidence
from texts and sources. (Grades 3-5)

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

Grade K-2

2s. Materials include explicit instruction of research skills that
guide shared research to develop students’ knowledge using
multiple texts and source materials.

e Materials include research projects to build research
skills that lead to mastery of the grade-level standards.

e Materials include explicit instruction of research skills
that encourage students to develop knowledge of a topic
using multiple texts and source materials.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

Grade 3-5

2s. Materials include explicit instruction of research skills that
guide research and writing projects to develop students’
knowledge using multiple texts and source materials.

e Materials include research projects to build research
skills that lead to mastery of the grade-level standards.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets
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Materials include explicit instruction of research skills
that encourage students to develop knowledge of a
topic using multiple texts and source materials.

2t. Materials include multiple opportunities for students to
apply research skills to develop their knowledge of topics.

Materials include multiple opportunities for students to
apply research skills to shared research projects using
multiple texts and sources.

With guidance and support from adults, materials
provide opportunities for students to recall information
from experiences or gather information from provided
sources to answer a question (grades K-1).

Materials provide opportunities for students to recall
information from experiences or gather information from
provided sources to answer a question (grade 2).

Materials provide opportunities for students to recall
relevant information from experiences or gather relevant
information from print and digital sources, summarize or
paraphrase information in notes and finished work, and
(beginning in grade 4) provide a list of sources. (Grades
3-5)

Materials provide opportunities for students to draw
evidence from literary or informational texts to support
analysis, reflection, and research (beginning in grade 4).
(Grades 4-5).

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

2u. Materials include formative assessments and guidance that
provide the teacher with information for instructional next

steps.

Materials include formative assessments and support for
the teacher in determining students’ current skills/ level
of understanding.

Materials include guidance that supports the teacher in
making instructional adjustments to increase student
progress.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

2v. Materials include culminating tasks/summative
assessments that require students to demonstrate the
knowledge and skills acquired throughout the unit/module

0-Does Not
Meet/Insufficient
Evidence
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while integrating multiple literacy skills (e.g., a combination of
reading, writing, speaking, and listening).

Culminating tasks/summative assessments are evident
in each unit/module and align to the unit’s/module’s
topic or theme.

Culminating tasks/summative assessments provide
students with the opportunity to demonstrate the
knowledge and skills acquired throughout the
unit/module while integrating multiple literacy skills
(reading, writing, speaking, listening).

Materials provide opportunities to support students in
gaining the knowledge and skills needed to complete the
culminating tasks/summative assessments.

Materials include guidance that supports the teacher in
determining and evaluating student performance on the

2-Partially Meets
4-Meets

culminating tasks/summative assessments in the
program.

Phase 2 Gateway 3 Criteria: Teacher and Student Supports: Tools

and Services

Do materials include opportunities for teachers to effectively plan and utilize with
integrity to further develop their own understanding of the content?

Are materials designed for each child’s regular and active participation in grade-

level/grade-band/series content?

Do materials include a visual design that is engaging and references or integrates

digital technology, when applicable, with guidance for teachers?

Phase 2 Scoring:

O Meets (2 or 4 points)
O Partially Meets (1 or 2 points)
O Does Not Meet/Insufficient Evidence (0 points)
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3a. Materials provide teacher guidance with useful annotations
and suggestions for how to enact the student materials and
ancillary materials to support student’ literacy development.

e Materials provide comprehensive guidance that will
assist teachers in presenting the student and ancillary
materials.

e Materials include sufficient and useful annotations and
suggestions that are presented within the context of the
specific learning objectives.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

K-2 Foundational Skills Supplements Only

3a. Materials provide teacher guidance with useful annotations
and suggestions for how to enact the student materials and
ancillary materials, with specific attention to supporting
students’ foundational literacy development.

e Materials provide a well-defined, teacher resource for
presenting content and instructional routines.

e Materials include annotations and suggestions to
support implementation, presented in the context of
specific learning objectives.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

3b. Materials contain explanations and examples of grade-
level/course-level concepts and/or standards and how the
concepts and/or standards align to other grade/course levels
so that teachers can improve their own knowledge of the
subject.

e Materials contain explanations and examples of
grade/course-level concepts and/or standards so that
teachers can improve their own knowledge of the
subject.

e Materials contain explanations and examples of how the
concepts and/or standards align to other grade/course
levels so that teachers can improve their own
knowledge of the subject.

0-Does Not Meet
/Insufficient
Evidence

1-Partially Meets
2-Meets

Page 54 of 70



MICHIGAN

Department
¢

‘Education

Indicator 3.1 Teacher Supports

Point Values

K-2 Foundational Skills Supplements Only

3b. Materials contain full, adult-level explanations and
examples of the foundational skills concepts included in the
program so teachers can improve their own knowledge of the
subject, as necessary.

e Complete, detailed adult-level explanations are
provided for each foundational skill taught at the grade
level.

e Detailed examples of the grade-level foundational skills
concepts are provided for the teacher.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets

3c. Materials include a year-long scope and sequence with
standards correlation information.

0- Does Not Meet
/Insufficient

e Correlation information is present for the ELA standards Evidence
addressed throughout the grade level/series. 1-Meets

e Materials identify the standards assessed for formative
assessments.

e Materials identify the standards assessed for
culminating tasks/summative assessments.

K-2 Foundational Skills Supplements Only 0-Does Not
3c. Foundational skills lessons are well-designed and take into Mget/Insufﬂuent
Evidence

account effective lesson structure and pacing. Content can
reasonably be completed within a regular school year, and the
pacing allows for maximum student understanding.

e Lesson plans utilize effective, research-based lesson
plan design for early literacy instruction.

e The effective lesson design structure includes both
whole group and small group instruction.

e The pacing of each component of daily lesson plans is
clear and appropriate.

e The suggested amount of time and expectations for
maximum student understanding of all foundational
skills content can reasonably be completed in one
school year and should not require modifications.

2-Partially Meets
4-Meets
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e For those materials on the borderline (e.g.,
approximately 130 days on the low end or 200 days on
the high end), evidence clearly explains how students
would be able to master ALL the grade-level
foundational skills standards in one year.

3e. Materials explain the program'’s instructional approaches,
identify research-based strategies, and explain the role of the
standards.

e Materials explain the instructional approaches of the
program.

e Materials include and reference research-based
strategies.

e Materials include and reference the role of the
standards in the program.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

3f. Materials provide a comprehensive list of supplies needed 0-Does Not
to support instructional activities. Meet/Insufficient
e Materials include a comprehensive list of supplies Evidence
needed to support the instructional activities. 1-Meets
K-2 Foundational Skills Supplements Only 0-Does Not
3f. Materials embed consistent teacher guidance for the use of Edgzt/lnsufﬁuent
instructional tools and supports necessary for foundational vidence
skills instruction. 1-Meets
e Materials consistently identify tools (e.g., Elkonin boxes,
letter tiles, sound walls, mirrors) within lesson routines
and instructional steps.
e Materials provide teacher-facing guidance on how and
when to use these tools to support instruction in
phonological awareness, phonics, fluency, and
encoding.
3g. The assessment system provides consistent opportunities | 0-Does Not
to determine student learning throughout the school year. The | Meet/Insufficient
assessment system provides sufficient teacher guidance for Evidence

1-Partially Meets
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evaluating student performance and determining instructional
next steps.

e The assessment system provides opportunities to
determine student learning throughout the school year.

e The assessment system provides sufficient teacher
guidance for evaluating student performance.

e The assessment system provides sufficient teacher
guidance for interpreting student performance and
determining the next instructional steps.

2-Meets

Indicator 3.2

Indicator 3.2 Student Supports

Point Values

3j. Materials provide strategies and support for students in
special populations to work with grade-level content and meet
or exceed grade-level standards, which support their regular
and active participation in learning.

e Materials provide strategies, supports, and resources for
students in special populations to support their regular
and active participation in grade-level literacy work.

0-Does Not
Meet/Insufficient
Evidence

1-Partially Meets
2-Meets

K-2 Foundational Skills Supplements Only

3j. Materials provide strategies and support for students in
special populations to work with grade-level content and meet
or exceed grade-level standards, which support their regular
and active participation in learning.

e Materials provide opportunities for small group
reteaching.

e Materials provide guidance to the teacher for scaffolding
and adapting lessons and activities to support students
to read, write, speak or listen below grade level in
accessing grade-level foundational skills standards.

0-Does Not
Meet/Insufficient
Evidence

2-Partially Meets
4-Meets
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K-5 Core Comprehensive Only 0-Does Not
3k. Materials regularly provide extensions for students who Egzt/lnsufﬁaent
are above grade level to engage with literacy content and vidence
concepts in greater depth. 1-Partially Meets

e Materials regularly provide multiple extensions and/or 2-Meets
opportunities for advanced students to engage with
grade-level/course-level literary concepts at greater
depth.

e There are no instances of advanced students doing
more assignments than their classmates.

Phase 3: Evidence-Based Series Alignment

The ESSA Tiers of Evidence classify educational practices and programs as “tiers”
based on the strength and quality of evidence supporting their effectiveness. These
tiers guide educators in selecting evidence-based strategies for improving student
outcomes. Based on the validity statement and research study submitted by the
vendor, each program will be evaluated using the ESSA Framework and
demonstrated tiers of evidence per the bullet points below. Detailed and clear
evidence must be provided to support MDE in verifying the self-reported score. Tier
1 evidence-based, class-wide reading curricula will be given a score based on their
tier level in accordance with the submitted study. Direct links to resources that
provide the most evidence supporting the rubric criteria will support the review
process and help to substantiate the claimed score. Direct access to the full study is
required.

ESSA Tiers of Evidence:
e Tier 1: Strong Evidence (20 points)
e Tier 2: Moderate Evidence (15 points)
e Tier 3: Promising Evidence (10 points)

e Tier 4: Demonstrates a Rationale (5 points)
Narrative Questions:

1. What year was the study conducted? Studies conducted prior to 2006 are not
eligible for submission.

2. What is the version and publication date of the curricular materials used in
the study?
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3. What grade levels were included in the study?

4. If the current version/publication is not represented in the study, what has
changed in the curricular materials that are currently being reviewed?

5. How is this study aligned with the legislative goals in MCL 380.1280f?

6. What types of support were educators provided while the study was taking
place? For example, coaching, training, or providing supplemental materials.

7. What additional supports were provided to students beyond the Tier 1 core
curriculum materials? For example, tutoring and/or additional intervention
groups.

Tier 1

Tier 1 includes strategies and programs with high-quality RCTs showing statistically
significant positive effects on student achievement.

Factor

Vendor Check Box

Reviewer Notes

Study Design

At least one well-
designed and well-
implemented
experimental study (e.g.,
a RCT meets peer review
requirements).

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The study used a
randomized control
trial and meets peer
review requirements.
The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The study used a
randomized control
trial and meets peer
review requirements.
The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

Results of the Study

Show a statistically
significant and positive
(i.e., favorable) effect of
the program on a student
outcome or other
relevant outcome.

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).
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Factor

Vendor Check Box

Reviewer Notes

Findings from related
studies

Not be overridden by
statistically significant
and negative (i.e.,
unfavorable) evidence on
the same program in
other studies.

O Vendor provides
additional studies.

O The studies provided
are directly related to
the program
submission.

O Studies share favorable
results that indicate a
compelling likelihood to
increase literacy
outcomes.

O Vendor provides
additional studies.

O The studies provided
are directly related to
the program
submission.

0 Studies share
favorable results that
indicate a compelling
likelihood to increase
literacy outcomes.

Sample Size and
Setting

Have a large sample (at
least 350 participants) in
more than one district or
school. Michigan schools
are a preferred example.

O Vendor shows the
sample size.

O Vendor shares sample
sizes that include
multiple
districts/Schools in
Michigan.

O Vendor shows the
sample size.

O Vendor shares sample
sizes that include
multiple
districts/Schools in
Michigan.

Match

Have a sample that
overlaps with the
populations in Michigan
(i.e., the types of
students served) AND
settings (e.qg., rural,
urban) proposed to
receive the program.

O Vendor establishes that
the sample overlaps in
Michigan.

O Vendor outlines the
specific settings served
in the study

O Vendor establishes
that the sample
overlaps in Michigan.

O Vendor outlines the
specific settings served
in the study

Tier 2

Tier 2 covers programs with well-desighed and well-implemented quasi-
experimental studies or correlational studies showing a positive effect with

moderate evidence.
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Factor

Vendor Check Box

Reviewer Notes

Study Design

At least one well-
designed and
implemented quasi-
experimental study (uses
control or experimental
groups, but the design
may have a partial or
total lack of random
assighment to groups
(Creswell & Creswell,
2018).

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

Results of the Study

Show a statistically
significant and positive
(i.e., favorable) effect of
the program on a student
outcome or other
relevant outcome.

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).

Findings from related
studies

Not be overridden by
statistically significant
and negative (i.e.,
unfavorable) evidence on
the same program in
other studies.

O Vendor provides
additional studies.

O The studies provided
are directly related to
the program
submission.

O Studies share favorable
results that indicate a
promising likelihood to
increase literacy
outcomes.

O Vendor provides
additional studies.

O The studies provided
are directly related to
the program
submission.

O Studies share
favorable results that
indicate a promising
likelihood to increase
literacy outcomes.

Sample Size and
Setting

Have a large sample (at
least 350 participants) in
more than one district or
school. Michigan schools
are a preferred example.

O Vendor shows the
sample size.

O Vendor shares sample
sizes that include
multiple
districts/Schools in
Michigan.

O Vendor shows the
sample size.

O Vendor shares sample
sizes that include
multiple
districts/Schools in
Michigan.
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Have a sample that
overlaps with the
populations in Michigan
(i.e., the types of
students served) and
settings (e.g., rural,
urban) proposed to
receive the program.

the sample overlaps in
Michigan

O Vendor outlines the
specific settings served
in the study

i Education
Factor Vendor Check Box Reviewer Notes
Match O Vendor establishes that | O Vendor establishes

that the sample
overlaps in Michigan

O Vendor outlines the
specific settings served
in the study

Tier 3

Tier 3 evidence under ESSA indicates that an intervention shows promising
effectiveness based on at least one study, though the evidence may not be as
robust as Tier 1 or Tier 2. The studies are typically well-designed but may lack
larger sample sizes or broad replication. It suggests potential positive effects on
student outcomes, but the evidence is still developing.

Factor

Vendor Check Box

Reviewer Notes

Study Design

Well-designed and
implemented correlational
study, statistically
controls for selection

bias.

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

O Study or studies are
provided. Links
provided are not
behind a firewall.

O The study was
designed to support
the program submitted
by the vendor.

O The vendor has
identified where to find
this in the study.

O Narrative provided on
study design.

Results of the Study

Show a statistically
significant and positive
(i.e., favorable) effect of
the program on a student
outcome or other
relevant outcome.

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).

O Vendor outlines the
statistical significance
of the study
(identifying pages is
acceptable).
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Vendor Check Box

Reviewer Notes

Findings from related
studies

Not be overridden by
statistically significant
and negative (i.e.,
unfavorable) evidence on

O Vendor provides
additional studies.

0 The studies provided
are directly related to
the program
submission.

O Vendor provides
additional studies.

0 The studies provided
are directly related to
the program
submission.

‘Education

the same program in

- O Studies share
other studies.

favorable results, but
the likelihood of
increasing literacy

O Studies share favorable
results, but the
likelihood of increasing
literacy outcomes is

unclear. outcomes is unclear.
Sample Size and N/A. N/A
Setting
Match N/A. N/A

3. Ownership of Submitted Materials

The MDE is responsible for complying with Applicable Records Retention and
Disposal Schedules for all data that is created and maintained by the vendor for
submission.

4. Glossary

Alphabet Knowledge: The ability to recognize and name uppercase and lowercase
letters, recognize letter symbols in print, and know that there are sounds
associated with each letter.

Automaticity: Performing a reading task without conscious effort. For example,
reading words in connected text with automaticity means that there is no conscious
attention paid to decoding words.

Background Knowledge: A specific subset of knowledge needed to comprehend a
particular situation, lesson, or text.

Blending: Putting phonemes together to form words.

Book Knowledge: A reader’s accumulated understanding of how books work and
their role in reading and learning. Book knowledge includes concepts such as print
awareness (knowing that print carries meaning), book handling skills (holding a
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book correctly, turning pages), directionality (text moves left to right, top to
bottom), and an understanding of story structure (beginning, middle, end).

Cohesive Devices: Words used to connect ideas within a sentence or text (e.g.,
pronouns, synonyms, connectives including coordinate and subordinate
conjunctions).

Code Emphasis: Direct, explicit instruction on the code system of written English
at the sound, syllable, morpheme, and word level so pupils develop automaticity in
accurate sound-symbol associations used for word recognition and for developing a
robust sight-word vocabulary.

Comprehensive Curriculum: Materials that are evidence-based, with a focus on
pupils’ mastery of the foundational reading skills of phonemic awareness, phonics,
fluency, and the development of other reading skills, including, but not limited to,
the development of oral language, vocabulary, and reading comprehension. Pupils
must be provided with instruction aligned with the SOR methods that research
shows improve literacy outcomes and help pupils achieve reading proficiency.

Comprehension Strategy Instruction: Strategies that can be used for readers to
make sense of the text (e.g., answering and generating questions, recognizing
story structure, summarizing). Comprehensive curriculum materials are evidence-
based, with a focus on pupils’ mastery of the foundational reading skills of
phonemic awareness, phonics, fluency, and the development of other reading skills,
including, but not limited to, the development of oral language, vocabulary, and
reading comprehension. Pupils must be provided instruction aligned with the
science of reading methods that research shows improve literacy outcomes and
help pupils achieve reading proficiency. (22)

Connected Text: Text that includes multiple sentences that are related to one
another.

Contrastive Analysis: A systematic study of two languages (or language
variations) with the intent of identifying their structural similarities and differences.

Deliberate Practice: Practice that goes beyond rote repetition and involves
practicing for a purpose (e.g., accuracy, fluent retrieval, generalization) with the
deliberate goal of long-term improvement of skill performance (TRL, 2026; Hughes
& Riccomini, 2019, p. 406).

Diagnostic Assessments: Used to assess specific skills or components of reading
(such as phonics or fluency) to help educators plan targeted and individualized
instruction.

Elementary: as used in Public Act 146 (5) of 2024, includes Kindergarten through
Grade 5 (K-5).
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Encoding: Understanding the spelling of words, a skill that develops reciprocally to
decoding when explicitly taught.

English Language Development (ELD): Instruction that is specially designed for
multilingual learners to develop their listening, speaking, reading, and writing skills
in English.

Etymology: The history of a word or word part that includes its origin.

Evidence-based: An activity, program, process, service, strategy, or intervention
that demonstrates statistically significant effects on improving pupil outcomes or
other relevant outcomes.

Explicit: Direct and deliberate instruction through continuous pupil-teacher
interaction that includes explanation, teacher modeling or example, and multiple
opportunities to practice with feedback for students to develop mastery.

Expository Text: Text that provides factual information about a topic.

Foundational Skills/Word Recognition Curricula: A structured program that
uses a code-emphasis approach at the sound, syllable, and morpheme level to
teach word recognition so that students develop automaticity and robust sight-word
vocabulary

Genre: A type of text or literature that has a particular form and style (e.g.,
poetry, fiction, nonfiction).

Grapheme: A letter or letter combination that spells a phoneme; it can be one,
two, three, or four letters in English (e.g., i, ou, igh, ough).

High-Frequency Words: Words that appear most frequently in printed text.

Inference: Using what you know and parts of the text to comprehend what is not
directly said in a text.

Interleaving: Practice that is spaced out over time, consisting of two or more
subjects or skills related to an instructional target within the same practice task.

Language Comprehension Curricula: A structured program that integrates
listening, speaking, reading, and writing, and emphasize the structure of language
and the process of oral and written discourse.

Literacy Materials Definition: Resources, texts, and tools aligned with the
science of reading to support the development of reading, writing, speaking, and
listening.
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Literacy Series Definition: A collection of educational materials designed to
systematically teach and develop reading, writing, and other essential literacy skills.

Metacognition: Developing an interactive approach with text to recognize when a
text does not make sense and have options to know what to do about it.

Morpheme: The smallest unit of a word that carries meaning (e.g., prefix, suffix,
base element).

Morphology: The system of meaningful parts, or morphemes, that make up words.

Multi-Tiered System of Supports (MTSS): A comprehensive framework
composed of a collection of evidence-based strategies designed to meet the
individual needs and assets of the whole pupil at all achievement levels, and must
include 3 distinct tiers of instructional support.

Narrative Text: Text that relates to a series of events; this can include both fiction
and nonfiction.

Oral Language: The foundation of Early Literacy that encompasses both speaking
and listening. Oral language skills include learning how spoken words sound, what
words and sentences mean, and how to communicate ideas.

Phoneme: The smallest unit of sound in a spoken word; an individual speech
sound.

Phoneme Awareness: The conscious awareness of all of the following: individual
speech sounds, including, but not limited to, consonants and vowels, in spoken
syllables; the ability to consciously manipulate through, including, but not limited
to, matching, blending, segmenting, deleting, or substituting, individual speech
sounds; all levels of the speech sound system, including, but not limited to, word
boundaries, rhyme recognition, stress patterns, syllables, onset-rime units, and
phonemes.

Phonics: Instruction to teach how print/letters represent the sounds of spoken
language.

Phonic Decoding: The process of sounding out words using letter-sound
knowledge and blending those sounds together to pronounce the word. In the
research literature, this process is referred to as phonological recoding or simply
recoding.

Phonological Awareness: One’s sensitivity to, or explicit awareness of, the
phonological structure of words in one’s language. It is an "umbrella” term that
encompasses awareness of individual words in spoken sentences, syllables, onset-
rime segments, and individual phonemes.
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Print Awareness (Concepts of Print): The understanding that print carries
meaning and that books contain letters and words.

Progress Monitoring: An assessment used after a pupil is identified and matched
with intervention support to determine if the pupil continues to need intervention, if
supports need to be modified or changed, or if supports can be faded.

Purposeful Practice: Practice that goes beyond rote repetition and involves
practicing for a purpose (e.g., accuracy, fluent retrieval, generalization) with the
deliberate goal of long-term improvement of skill performance (TRL, 2026; Hughes
& Riccomini, 2019, p. 406).

Reliable: The extent to which assessments are consistent over time within the
same settings with the same type of subjects.

Retrieval practice: “Consists of tasks requiring retrieval of targeted skills and
knowledge from memory without prompts or cues" (Hughes & Riccomini, 2019, p.
407). "Retrieval practice is a strategy in which calling information to mind
subsequently enhances and boosts learning" (Agarwal, Roediger, McDaniel, &
McDermott, 2020, p. 2).

Science of Reading Definition: A cumulative and evolving body of evidence
whose research studies follow a scientific process of inquiry and utilize scientific
methods to help answer questions related to reading development and issues
related to reading and writing derived from research from multiple fields of
Cognitive Psychology, Communication Sciences, Developmental Psychology,
Education, Special Education, Implementation Science, Linguistics, and
Neuroscience.

Screening Assessment: An assessment designed to proactively identify pupils
who may be at risk of developing academic, social, emotional, or behavioral
challenges so that support can be provided and to provide data to inform systems-
level decisions.

Segmenting: Breaking a spoken word into its individual phonemes.

Signal Words: Words that signal readers as to the text type. For example, signal
words for cause-and-effect texts include for, because, and as a result, whereas
signal words for problem and solution texts include, however, in contrast, and on
the other hand.

Sound-Symbol Correspondences: The relationship between a grapheme, or
printed letter(s), and its corresponding phoneme, or individual speech sound (i.e.,
can correspond to the phoneme /k/ or /s/).
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Spaced Practice: Practice that occurs over time. Spaced or distributed practice
"involves taking a given amount of time devoted to learning and arranging that
time into multiple sessions that are spread over time" (Carpenter & Agarwal, 2019,
p. 3).

Standardized: Administered and scored in a consistent manner.

Structured Literacy: systematic, direct, explicit, cumulative, and diagnostic
instruction that integrates listening, speaking, reading, and writing and emphasizes
the structure of language across the speech sound system (phonology); the writing
system (orthography); the structure of sentences (syntax); the meaningful parts of
words (morphology); the meaning of words, phrases, sentences, and text
(semantics); and the processing of oral and written discourse.

Syllable Types: The six common syllable patterns in English are closed, open,
vowel-consonant-e, r-controlled, vowel team, and consonant-le.

Syntax: The arrangement of words to form sentences in a given language.

Systematic: Following the logical order of language and moving from the most
basic concepts to the more advanced.

Tiered Vocabulary Words: A means of classifying words due to their level of
difficulty and frequency of use. It is important to note that these tiers are not
related to tiers of instruction in an MTSS.

Tier 1 Definition: The foundational or universal level of academic support. All
students receive instruction through a high-quality curriculum and evidence-based
practices.

Tier 1 Vocabulary Words: Words students already know the meaning of (e.g.,
house, car, dog, school).

Tier 2 Vocabulary Words: Words that are not likely to be familiar to young
children but reflect a concept they can identify with and can use in conversation
(e.g., shiver, excitement, remarkable). Tier 2 words can appear in multiple domains
and content areas.

Tier 3 Vocabulary Words: Words that are low frequency and domain or content-
area-specific (e.g., words from math, science, history, music, art).

Types of Text:

e Decodable: Texts with a high proportion of phonetically regular words
matched to common letter-sound relationships previously taught in phonics
lessons within accompanying teacher guides.
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e Leveled: Texts leveled according to a gradient of difficulty based on multiple
supportive features of the whole text, which allow for an emphasis on
meaning, such as text structure, themes, and ideas, or language and literary
features.

¢ Predictable: Texts with predictable text structures, such as repetitive and
predictable sentences, words, and phrases.

Valid: The extent to which an assessment is accurate (i.e., whether or not it
measures what it is supposed to measure).

Variant Vowels: Groups of letters that produce the same vowel sound (e.g., ai,
ay, eigh).
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