MICHIGAN

=riEducation

Section 35m Early Literacy Intervention Materials and Series Vendor

Qualtrics Prompts

This document accompanies the Section 35m Early Literacy Intervention Request for Submission
and includes the prompts that can be found in the Qualtrics platform. Vendors are encouraged to
use this document to prepare responses in advance, and refer to the Request for Submission
document and 35m webpage for additional instructions and information.

Vendor and intervention information:
Name
Intervention Title and Edition
Publication Year
Vendor Website

If required, provide login information for reviewers to access to teacher and student materials:

Contact information for questions and notification of review decision:
Name

Email Address

Phone Number

Address

Has this intervention been reviewed by the NCII and included in the Academic Intervention Tools
Chart?

e Yes

e No

If Yes: Please provide the links for each study reviewed in support of the intervention:

Has this intervention been reviewed by CRRE for Evidence for ESSA?
e Yes
e No

If Yes: Please provide the link to the review of the intervention:
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Descriptive Information

Provide an overview or description of the intervention:

The intervention is intended for use with the following grades (select all that apply):
Pre-Kindergarten

Kindergarten

First grade

Second grade

Third grade

Fourth grade

Fifth grade

O O O O O O

The intervention is intended for use with the following student populations (select all that apply):
o Students with disabilities only

Students with learning disabilities

Students with intellectual disabilities

Students with emotional or behavioral disabilities

English language learners

Students at risk for academic failure

Students at risk for emotional and/or behavioral difficulties

Other (please specify below):

o O O O O O

Instructional Focus

For each grade level selected above, indicate the reading components the intervention addresses
(select all that apply):

Early Literacy
Print knowledge/awareness
Alphabet knowledge
Phonological awareness
Phonological awareness: Early writing
Early decoding abilities

o Other (describe below):
Language
Expressive and receptive vocabulary
Grammar
Syntax
Listening comprehension
Other (describe below):

Reading

O O O O

O O O O

o Phonological awareness
o Phonics/word study

o Comprehension

o Fluency

o Vocabulary

o Spelling

O

Other (describe below):
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Phase 1 Non-Negotiables

The CLA Initial Review analyzes vendor submissions to confirm alignment with the following non-
negotiables. Vendors must provide evidence of compliance with the vendor-submitted resources.
For more details, please refer to the 35M Per-Pupil Literacy Funding Request for Submissions:
Early Literacy Intervention Materials and Series document.

Please note: any intervention materials reviewed as not aligned with established criteria will not
move on to the rest of the review, and intervention materials will be ranked accordingly.

For each item underneath the four non-negotiables, provide the specific location(s) for the
relevant supporting evidence among the submitted materials.

NON-NEGOTIABLE 1: Evidence-Based Intervention Alignment

Evidence of alignment to scientifically-based reading and spelling instruction, as outlined in the
35M Per-Pupil Literacy Funding Request for Submissions: Early Literacy Intervention Materials
and Series document:

Location and examples demonstrating the intervention provides evidence of research and
theoretical models consistent with scientifically based reading and writing research:

Additional information that would support intervention alignment to Non-Negotiable 1:

NON-NEGOTIABLE 2: Maximizes Acceptable Practices and Does Not Include Unacceptable
Practices

Location and examples that demonstrate how the intervention maximizes the importance of
primarily using letter-sound information to decode or recognize unknown words:
If other instructional methods and resources are being used, provide locations and examples to
show that they are used only to confirm the meaning of unknown words after decoding has been
attempted, including but not limited to any of the following:
e Prompting pupils to guess unknown words using pictures and illustrations
e Skipping over an unknown word or words to use the meaning of the passage to recognize
the unknown word or words
e Identifying only the first sound of an unknown word and then being prompted to guess
the word using the word’s initial sound and the meaning of the text surrounding the word
e Memorizing a word in its written form by its shape
e Using predictable text and leveled text to provide initial word recognition instruction and
practice in reading newly learned letter-sound correspondences
Additional information that would support intervention alignment to Non-Negotiable 2:

NON-NEGOTIABLE 3: Code-Emphasis Phonics Instructional Approach

Location and examples that demonstrate how the intervention uses a “code-emphasis” phonics
instructional approach. A code-emphasis phonics approach includes the following instructional
elements:
e Use an explicit teaching routine encompassing teacher modeling, guided practice, and
independent practice
e Focus learners’ attention on perception (conscious understanding) of speech sounds
before focusing on letters (the next component within a phonics lesson described below)
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e Encourage "mouth awareness” (ask learners to determine whether their mouths are open
or closed and whether they are using their vocal cords, tongue, teeth, or lips when they
make the sound)

e Include instruction in all the English phonemes; however, align the phoneme instruction
with the graphemes that are the focus of the next part of the lesson. Although English
phoneme instruction is presented, responses allow for dialectical variations.

e Engage learners’ hands, eyes, and mouths when possible

e Provide immediate affirmative and corrective feedback

Additional information that would support intervention alignment to Non-Negotiable 3:

NON-NEGOTIABLE 4: Integrated Spelling Instruction
Location and examples that demonstrate how the intervention integrates spelling instruction,
including:
e The intervention recognizes that English orthography is morpho-phonemic, with the
consistent spelling of morphemes taking priority over the consistent spelling of phonemes.
e Instruction is presented in an interrelated manner where phoneme/grapheme
correspondences are determined by morphological boundaries.
e Instruction is explicit and systematic and incorporates synthetic and analytic approaches
to orthography.
e Engages students in the scientific learning of orthography and does not depend on
memorization as a strategy for spelling.
Additional information that would support intervention alignment to Non-Negotiable 4:

Phase 2:
Indicator 2: Student Outcomes
NCIlI Academic Rating Rubric

The questions in this section were adapted from the National Center on Intensive Intervention’s
Academic Intervention Tools Chart:

National Center on Intensive Intervention. (2021). Academic intervention tools chart.
Washington, DC: U.S. Department of Education, Office of Special Education Programs, National
Center on Intensive Intervention. https://charts.intensiveintervention.org/aintervention

Among the research studies supporting the efficacy of your program that were uploaded to
Google Drive, identify one below for which to provide detailed information. You will be asked to
provide details and corresponding page numbers concerning the Participants, Study Design,
Fidelity of Implementation, Measures, and Results.

Study Design
Note: For each item, include the page humbers where the relevant information can be found.

Describe the assignment method or the process for defining treatment/comparison groups.
What method was used to determine students' placement in treatment/control groups?

What was the unit of assignment?
o Schools
o Teachers
o Students
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o Classes
o Other (please specify below):

What unit(s) were used for primary data analysis? (select all that apply)
Schools

Teachers

Students

Classes

Other (please specify below):

o O O O O

Enter the numbers of treatment and control students who completed pre-testing and post-
testing:

Number of treatment students who were pre-tested:

Number of treatment students who were post-tested:

Number of control students who were pre-tested:

Number of control students who were post-tested:

Participants
Note: For each item, include the page humbers where the relevant information can be found.

Describe how students were selected to participate in the study.
Describe how students were identified as being at risk for academic failure.

What percentage of participants were at risk, as measured by one or more of the following
criteria: (1) below the 30th percentile on local or national norm, or (2) identified disability
related to the focus of the intervention?

Specify which study condition is the submitted intervention:
Specify which study condition is the control condition:

If there is a third competing condition, in addition to the control and intervention conditions,
identify what the competing condition is (data from this competing condition will not be used) if
there is no competing condition. leave blank:

Provide data demonstrating comparability of the intervention group and control group in terms
of the following demographics. If no data are available for a given demographic, leave blank.

Grade Level
Race-Ethnicity
Socioeconomic Status
Disability Status

ELL Status

Gender

For any substantively (e.g., effect size > 0.25 for pretest or demographic differences) or
statistically significant (e.g., p < 0.05) pretest differences between groups, please describe the
extent to which these differences are related to the impact of the treatment. For example, if
analyses were conducted to determine that outcomes from this study are due to the intervention
and not demographic characteristics, please describe the results of those analyses.
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Fidelity of Implementation
Note: For each item, include the page humbers where the relevant information can be found.

How was the program delivered?
o Individually
o Small Group
o Classroom

If Small Group selected: Specify the following for the small groups:
Average group size:
Minimum group size:
Maximum group size:

What was the duration of the intervention? Specify the number of weeks, sessions per week, and
duration of sessions in minutes. If duration differed across participants or settings, describe for
each.

What were the background, experience, training, and ongoing support of the instructors or
interventionists?

Describe when and how fidelity of treatment information was obtained.
What were the results on the fidelity-of-treatment implementation measure?

Was the fidelity measure also used in control classrooms?

Targeted and Broader Measures and Results
Note: For each item, include the page numbers where the relevant information can be found.

Indicate whether targeted and/or broad outcome measure(s) were used to determine
intervention efficacy, according to the following guidelines:

e Targeted measures assess aspects of competence the program was directly targeted to
improve. Typically, this does not mean the very items taught but rather novel items
structured similarly to the content addressed in the program.

e Broad measures assess aspects of competence that are related to the skills targeted by
the program but not directly taught in the program. For example, if a program taught
word-level reading skill, a broad measure would be answering questions about passages
the student reads.

o Targeted outcome measure(s)
o Broad outcome measure(s)

List the targeted outcome measure(s) used to determine intervention efficacy:
e Describe the justification for the use of the targeted measure(s).
¢ When did participants complete the targeted measure(s)?
e Describe the reliability of the targeted measure(s).
If Broad outcome measure(s) selected:
List the broad outcome measure(s) used to determine intervention efficacy:
e Describe the justification for the use of the broad measure(s).
e When did participants complete the broad measure(s)?
e Describe the reliability of the broad measure(s).
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If applicable, please explain any missing data or instances of measures with incomplete pre- or
post-test data.

If a variable or data that are reported in the study being submitted have been excluded, explain
the rationale for exclusion.

Describe the analyses used to determine whether the intervention produced changes in student
outcomes:

Phase 2
Indicator 2: Student Outcomes
Evidence for ESSA Level Worksheet

Using the Evidence for ESSA Level Worksheet, assign the intervention to the ESSA Level
commensurate with the supporting evidence provided. For each item, provide the specific
location(s) for the relevant evidence among the submitted materials. The CLA will review and
verify the level selection and the evidence submitted and determine the final ESSA Level.

o Tier1l

o Tier2

o Tier3

If Tier 1 selected: Evidence for ESSA Level: Tier 1

Provide specific location(s) of supporting evidence:
Study Design: At least one well-designed and well-implemented experimental study
(e.g., a randomized control trial, meets peer review requirements).

o Study or studies are provided. Links provided are not behind a firewall.

o The study was designed to support the program submitted by the vendor.

o The study used a randomized control trial and meets peer review requirements. The

vendor has identified where to find this in the study.

o Narrative provided on study design.

Results of the Study: Show a statistically significant and positive (i.e., favorable) effect
of the program on a student outcome or other relevant outcome.

o Vendor outlines the statistical significance of the study (identifying pages is

acceptable).
Findings from related studies: Not be overridden by statistically significant and
negative (i.e., unfavorable) evidence on the same program in other studies

o Vendor provides additional studies.

o The studies provided are directly related to the program submission.

o Studies share favorable results that indicate a compelling likelihood to increase

literacy outcomes.
Sample Size and Setting: Have a large sample (at least 350 participants) in more than
one district or school. Michigan schools are a preferred example.

o Vendor shows the sample size.

o Vendor shares sample sizes that include multiple districts/schools in Michigan.
Match: Have a sample that overlaps with the populations in Michigan (i.e., the types of
students served) AND settings (e.g., rural, urban) proposed to receive the program.

o Vendor establishes that the sample overlaps in Michigan.

o Vendor outlines the specific settings served in the study.
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If Tier 2 selected: Evidence for ESSA Level: Tier 2

Provide specific location(s) of supporting evidence:
Study Design: At least one well-designed and -implemented quasi-experimental study
(uses control or experimental groups, but the design may have a partial or total lack of
random assignment to groups (Creswell & Creswell, 2018)).

o Study or studies are provided. Links provided are not behind a firewall.

o The study was designed to support the program submitted by the vendor.

o The vendor has identified where to find this in the study.

o Narrative provided on study design.

Results of the Study: Show a statistically significant and positive (i.e., favorable) effect
of the program on a student outcome or other relevant outcome.

o Vendor outlines the statistical significance of the study (identifying pages is

acceptable).
Findings from related studies: Not be overridden by statistically significant and
negative (i.e., unfavorable) evidence on the same program in other studies

o Vendor provides additional studies.

o The studies provided are directly related to the program submission.

o Studies share favorable results that indicate a promising likelihood to increase

literacy outcomes.
Sample Size and Setting: Have a large sample (at least 350 participants) in more than
one district or school. Michigan schools are a preferred example.

o Vendor shows the sample size.

o Vendor shares sample sizes that include multiple districts/schools in Michigan.
Match: Have a sample that overlaps with the populations in Michigan (i.e., the types of
students served) AND settings (e.g., rural, urban) proposed to receive the program.

o Vendor establishes that the sample overlaps in Michigan.

o Vendor outlines the specific settings served in the study.

If Tier 3 selected: Evidence for ESSA Level: Tier 3

Provide specific location(s) of supporting evidence:

Study Design: Well-designed and implemented correlational study, statistically controls
for selection bias.

o Study or studies are provided. Links provided are not behind a firewall.

o The study was designhed to support the program submitted by the vendor.

o The vendor has identified where to find this in the study.

o Narrative provided on study design.
Results of the Study: Show a statistically significant and positive (i.e., favorable) effect
of the program on a student outcome or other relevant outcome.

o Vendor outlines the statistical significance of the study (identifying pages is

acceptable).

Findings from related studies: Not be overridden by statistically significant and
negative (i.e., unfavorable) evidence on the same program in other studies

o Vendor provides additional studies.

o The studies provided are directly related to the program submission.

o Studies share favorable results, but the likelihood to increase literacy outcomes is
unclear.
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Indicator 3: Program Components

Please provide evidence for the following criteria related to intervention program components.
For each criterion, indicate the relevant location(s) within the uploaded materials where
reviewers can assess its presence. Please be as clear and specific as possible for the reviewers'
benefit. Enter "N/A" for any criterion for which evidence cannot be provided.

The intervention supports systematic instruction in one or more of the following components:
phonological awareness, phonics and word study, fluency, vocabulary, and comprehension.
Location(s) for evidence:

The program provides a scope and sequence that shows the progression from simpler to more
complex concepts with standards correlation information. Location(s) for evidence:

The program includes instructional routines and/or scripts that note what the instructor should
say and do. Location(s) for evidence:

The same routines, terminology, and procedures are used across skill areas and lessons.
Location(s) for evidence:

The instructional routines and activities elicit high levels of student response. Location(s) for
evidence:

The program includes a placement test or guidance for placement decisions using external
measures to identify starting points for students in the intervention program. Location(s) for
evidence:

The program includes within-program assessments to assist in consistently determining student
progress and instructional next steps. Location(s) for evidence:

The program offers guidance on the ideal intervention group size and the time requirements for
effective implementation. Location(s) for evidence:

The program includes decodable text with skills aligned with the skills from the lesson.
Location(s) for evidence:

The program provides explicit support for diverse learners, including English Language Learners.
Location(s) for evidence:

The program provides multiple opportunities for deliberate, purposeful practice and retrieval
practice. Location(s) for evidence:

Materials provide strategies for informing all stakeholders, including students, parents, or
caregivers about the program and suggestions for how they can help support student progress
and achievement. Location(s) for evidence:

Materials include opportunities for teachers to effectively plan and utilize with integrity to further
develop their own understanding of the content, including but not limited to the following:

e Materials provide teacher guidance with useful annotations and suggestions for how to
enact the student materials and ancillary materials, with specific attention to engaging
students to guide their literacy development.

e Materials contain explanations and examples of grade-level/course-level concepts and/or
standards and how the concepts and/or standards align to other grade/course levels so
that teachers can improve their own knowledge of the subject.

Page 9 of 10



e Materials provide explanations of the instructional approaches of the program, identify the
research-based strategies, and explain the role of the standards.

e Materials provide a comprehensive list of supplies needed to support instructional
activities.

Location(s) for evidence:
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