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REQUEST FOR SUBMISSIONS:
PROFESSIONAL DEVELOPMENT

Request For Submission for:
Michigan Department of Education -
Office of Educational Supports
Literacy Unit

35m Per-Pupil Literacy Funding:
Professional Development

This Request for Submission identifies the requirements necessary for the
submission of a proposal for the evaluation of literacy professional development per
section 35m of the State School Aid Act (MCL 388.1635m.) Literacy professional
development submitted by interested parties will be evaluated and ranked based on
described within and publicly posted on a list for school districts to use when
applying for section 35m grant funding. Submission of a proposal is for this purpose
only and does not guarantee a contract or agreement between the submitter and
the state nor between a district and the submitter.

The Submitter must respond to each requirement or question and, explain how it
will fulfill each requirement via the Qualtrics platform and create a shared Google
folder that includes the supplemental information. Please ensure the application
response appropriately references where the information can be found within the
shared Google folder.

BACKGROUND

The Section 35m Per Pupil Literacy Grant is an $87 million formula grant that
requires the Michigan Department of Education (MDE) to establish a Committee for
Literacy Achievement (CLA). This committee will critically evaluate literacy series
and materials, literacy professional development, and literacy tools or services. The
primary focus of the committee is to recommend tools and strategies with the goal
of increasing student academic outcomes in the area of literacy by creating and
maintaining a rankings list of all literacy items that the committee evaluates.

As a result of the evaluation process, the department shall use the rankings list as
the basis for how funding is allocated to districts and intermediate districts. Districts
and intermediate districts using higher-ranked literacy tools that are proven to
increase student outcomes shall receive more funding than districts and
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intermediate districts utilizing lower-ranked literacy tools in both the base award
and the per-pupil awards described in this subsection.

SCOPE

Section 35m(2) directs the CLA to recommend tools and strategies with the goal of
increasing student academic outcomes in the area of literacy.

Per 35m(2)(b), the CLA will critically evaluate literacy professional development.
The committee shall evaluate with research-based outcomes, using the committee's
expertise in the field of literacy. The committee shall assign grade tiers to the
professional development based on the professional development's likelihood to
increase student literacy outcomes. Priority must be given to professional
development that already has a demonstrated history of increasing student
outcomes.

The scope of this Request for Submissions includes 35m(2)(b) literacy professional
development.

Professional Development Definition: Effective professional development is
“structured professional learning that results in changes in teacher practices and
improvements in student learning outcomes” (Darling-Hammond, Hyler, and
Gardner, 2017).

PROFESSIONAL DEVELOPMENT REVIEW COMPONENTS:

REQUIREMENT | DESCRIPTION RESOURCES

Review To be eligible for review, professional Qualtrics
development providers must be able to Vendor
answer the following: Application

The extent to which the professional
development is grounded in scientifically-
based reading and/or writing research.

The extent to which the professional
development aligns with high-quality
professional development design principles.

Selection Michigan’s review process will be conducted
Rubrics using a two-phase rubric. The rubric was
adapted from the Colorado Department of
Education (2023). Each phase is further
divided into detailed elements and non-
negotiables for a thorough review. Providers
must complete the review. Priority must be
given to professional development with a
demonstrated history of increasing student
outcomes.
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REQUIREMENT | DESCRIPTION RESOURCES

Provider 1- Access the Provider Application and
Submission Determine Eligibility
Steps 2- Complete the Provider Application

3- Submit the Provider Application

Professional Development Series/Session Information:

The following questions will be completed for each professional development multi-
part series or stand-alone session. A professional development multi-part series
includes multiple sessions of professional development designed to be completed in
a specific sequence, start to finish, by all participants. A professional development
stand-alone session is a single event/course that participants can complete as
stand-alone learning.

A.

B.

moo

Name/title of the professional development multi-part series or stand-
alone session:

Identify if this is a stand-alone session or a multi-session series.

e Stand-alone session

e Multi-part series

Provide the number of sessions in the series.

. Identify the duration of the series (e.g., one month, one year, etc.).

List the number of contact hours needed to complete the professional
development.

. Identify the audience for the professional development (check all that

apply):

e PreK Teachers

¢ Kindergarten Teachers

e First Grade Teachers

e Second Grade Teacher

e Third Grade Teachers

e Fourth Grade Teachers

e Fifth Grade Teachers

e Sixth Grade Teachers

e Seventh Grade Teachers
e Eighth Grade Teachers

e Ninth Grade Teachers

e Tenth Grade Teachers

e Eleventh Grade Teachers
e Twelfth Grade Teachers
e Special Education Teachers
e Paraprofessionals/Teaching Assistants
e Families

e Principals

e Literacy Coaches

e District Leaders
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e Regional Leaders
e Additional/Other (describe):

G. Practices covered in the professional development are intended to support
instruction at these grade levels:
e PreK
e Kindergarten
e First Grade
e Second Grade
e Third Grade
e Fourth Grade
e Fifth Grade
e Sixth Grade
e Seventh Grade
e Eighth Grade
e Ninth Grade
e Tenth Grade
e Eleventh Grade
e Twelfth Grade
e Special Education

H. Additional/Other (describe): Describe the purpose of the professional
development.

I. Provide digital access to the professional development materials in an
accessible Google Drive for Committee for Literacy Achievement
members. Include the following:

Implementation or pacing guides

Scope and sequence(s)

Session outline(s)

PowerPoint slides

Example instructional routines (if applicable)

e List of the essential program materials and/or any other materials
necessary for implementation

e URL for materials (including login directions if needed)

General Requirements

This comprehensive review will examine the alignment of professional
development programs to identified established, emphasizing evidence-based
practices grounded in the science of reading and professional development
strategies shown to enhance teaching practices and improve student outcomes
effectively. Providers are invited to apply and submit all materials as detailed in
the Qualtrics platform. The CLA will thoroughly evaluate the submissions using a
rubric and rating system. The committee will reach a consensus on alignment,
and the recommended rankings list will be provided to the MDE.

To ensure a consistent and equitable evaluation, all submissions received will
undergo the same review process against the same rubric. Each submission will
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be reviewed by three evaluators on the committee to ensure inter-rater
reliability and consensus across reviews.

Additionally, CLA members are subject to reasons for recusal per subsection 3 of
35m, which states: An individual on the committee shall recuse themselves from
evaluating early literacy series and other items that the individual has helped
create, that the individual would benefit from financially, or for which the
individual has any other conflict of interest.”

Failure to submit a complete application may result in an inability to review
professional development materials.

Rankings List Requirements

Each application will be reviewed utilizing a rubric designed in two phases.
Phase 1 and Phase 2 of the rubric are broken down into specific sections:

PHASE 1: Research-Based Training in Teaching Reading and Writing:
evaluates provider applications to verify that instructional content aligns with
scientifically-based reading and/or writing research. NOTE: Professional
development will only be reviewed and scored based on the
components that the professional development experience
addresses. Submissions that meet in Phase 1 of the rubric will move on to
Phase 2. Any professional development material that is reviewed and is not
aligned with the established rubric will not move on to Phase 2, and the
professional development will be ranked accordingly.

PHASE 2 High-Quality Professional Development Design Principles:
evaluates content alignment with high-quality professional development
design principles, emphasizing structures and strategies that promote high-
quality and impactful educator development and student outcomes.

Individual rubric criteria are scored using the following rating scale:

Meets Expectations (2 points): Indicates the professional development
meets the standards for the indicator based on materials and other evidence
submitted by the provider.

Partially Meets Expectations (1 point): This indicates that professional
development meets expectations for some aspect of the indicator but not
consistently, and/or parts of the indicator are missing. Additional evidence is
needed to meet expectations.

Does Not Meet Expectations (0 points): Indicates the professional
development does not meet the standard for the indicator (limited or no
evidence) based on the materials and other evidence submitted by the
provider.

Please note: Each phase has a set of elements. Within each element is a
set of non-negotiables that are shaded grey; the non-negotiables must
receive a score of "Meets Expectations.” Submissions that do not meet
any of the grey-shaded will not be scored for that element and will
automatically move on to the next element within that phase.
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Phase 1: Research-Based Training in Teaching Reading and

Writing
Phase 1 ONLY: Rubric scores only need to be completed for the elements that
the professional development addresses. Providers will select elements to be
scored in the Qualtrics. For each criterion, a rating of Meets Expectations (score
of 2), Partially Meets Expectations (score of 1), or Does Not Meet Expectations
(score of 0) will be assigned. If the professional development is rated as "does
not meet" for any of the grey non-negotiables (required to meet), the provider
should automatically receive an overall rating of "does not meet" for that section
only. Evaluators may skip ahead to the next section and begin again. Providers
that meet the in Phase 1 will move forward to Phase 2.

Phase 1/Element 1: Reading Development Theory

Provide evidence that demonstrates content alignment to the critical components
of reading development theory for each of the below.

Non-negotiables must be met to receive credit for this element.
Non-negotiable 1a: The professional development theoretical model is
grounded in the science of teaching reading, as articulated in The Reading League
Science of Reading Defining Guide and supported by up-to-date, peer-reviewed,
evidence-based research in reading instruction, including teaching in the areas of
phonemic awareness, phonics, vocabulary development, reading fluency,
including oral skills, and reading comprehension. Includes authors of the
model(s) and citations for the model(s).

Non-negotiable 1b: The professional development provides an explanation of
neurobiological reading development (reading development in the left hemisphere
of the brain) and the nature of reading difficulties (i.e., dyslexia, generalized
language disorders, etc.) that is aligned to scientifically-based reading research.
Non-negotiable 1c: The professional development directly impacts and supports
understanding of the scientifically-based reading research and evidence-based
practices. Includes instructional strategies that are evidence-based and grounded
in solid research of proven effectiveness.

The professional development provides information on scientifically and evidence-
based practices for teaching reading to English Learners, with an explanation of
the similarities and differences in literacy development between English Learners
and native speakers. It also highlights evidence-based strategies to effectively
address the specific needs of English Learners.

Phase 1/Element 2: Evidence of Alignment to Scientifically-Based
Reading Research and Instructional Methods: WORD RECOGNITION

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based reading research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.
Non-negotiable 2a: The professional development emphasizes the importance
of students attending to the sound/symbol correspondence when decoding
words; no evidence of guiding teachers to direct students to use picture cues,
context clues, or attend to the first letter of a word as a cue.
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Phase 1/Element 2: Evidence of Alignment to Scientifically-Based
Reading Research and Instructional Methods: WORD RECOGNITION

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based reading research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.

Non-negotiable 2b: The professional development emphasizes the importance
of students decoding words; no evidence of guiding teachers to ask students to
memorize whole words, including high-frequency words, by sight without
attending to the sound/symbol correspondence.

Non-negotiable 2c: The professional development includes opportunities for
teacher knowledge building around keywords and principles (e.g., grapheme,
phoneme, phonological awareness, systematic instruction, morpheme, syllable

types).

The professional development demonstrates how phonemic awareness, phonics,
and spelling should be taught directly, explicitly, and systematically with
students' skills building over time.

The professional development encourages opportunities for practice and
interleaving of elements taught (e.g., phonics, decoding, encoding).

The professional development includes the reciprocal relationship among
phonological processing, reading, spelling, and vocabulary.

The professional development encourages segmenting and blending to be taught
explicitly and practiced regularly, in both decoding and encoding. Encourages
opportunities for decoding skills to be practiced by applying letter-sound
knowledge in decodable texts that match the phonics elements taught.

The professional development includes knowledge building around advanced word
study (grades 2 and up) and advanced phonics skills (e.g., second sounds of ¢/g,
digraphs, variant vowels).

The professional development provides information about English learners, native
English speakers, and individuals with dialectal differences, including the use of
supports (e.g., descriptions, pictures, or gestures) when decoding to teach or
confirm the meaning of the decoded word(s).

The professional development provides information about supporting students
with severe and persistent learning needs.

Phase 1/Element 3: Evidence of Alignment with Scientifically-Based
Reading Research and Instructional Methods: LANGUAGE
COMPREHENSION

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based reading research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.

Non-negotiable 3a: The professional development supports a clear and
consistent instructional framework emphasizing the importance of explicit,
systematic instruction; no evidence of encouraging teachers to use an
instructional framework that is primarily a workshop approach, emphasizing
student choice and implicit, incidental, or embedded learning.
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Phase 1/Element 3: Evidence of Alignment with Scientifically-Based
Reading Research and Instructional Methods: LANGUAGE
COMPREHENSION

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based reading research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.

Non-negotiable 3b: The professional development supports features a
comprehensive scope and sequence of elements of language comprehension,
reading comprehension, and writing taught in an explicit system.

Non-negotiable 3c: The professional development encourages exposing
students to rich vocabulary and complex syntax in reading and writing materials
and orally, including but not limited to read alouds, at language levels beyond
students’ reading levels.

The professional development encourages robust teacher-student and student-
student conversations during vocabulary instruction in order to support a clear
understanding of word meanings.

The professional development encourages explicit instruction in morphology with
numerous opportunities for students to read and write words with these
morphemes.

The professional development details the importance and relevance of read-aloud
opportunities (for students who are still learning the code) and independent text
reading opportunities (for students who are automatic with the code). The
opportunities feature a variety of diverse, complex, and engaging texts, including
narrative and expository texts above grade-level to develop background
knowledge and vocabulary in a variety of subject areas.

The professional development alighs comprehension activities to support the
process of comprehending texts.

The professional development highlights the importance of writing instructional
opportunities provided in conjunction with reading tasks to foster writing fluency
and comprehension of text.

The professional development emphasizes the importance of using a variety of
question levels during read alouds.

The professional development encourages explicit instruction of genre types and
features demonstrating how it supports comprehension and/or builds students'
content knowledge.

The professional development includes content on English language development
(ELD) and acquisition to support the reading comprehension and continued
reading and writing development for English learners, native English speakers,
and individuals with dialectal differences.

The professional development provides information about supporting students
with severe and persistent learning needs.
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Phase 1/Element 4: Evidence of Alignment with Scientifically-Based
Reading Research and Instructional Methods: FLUENCY &
COMPREHENSION

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based reading research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.

Non-negotiable 4a: The professional development supports addresses and
reinforces the theoretical framework of reading fluency throughout the training
(prosody, automaticity, accuracy).

Non-negotiable 4b: The professional development supports emphasizes that
the outcome of reading comprehension is based on the relationship between word
recognition, language comprehension, and fluency.

The professional development emphasizes the importance of word-level fluency
by demonstrating the benefits of providing students sufficient opportunities for
practice with feedback to ensure accuracy and automaticity in letter names and
associated sounds.

The professional development encourages instruction that includes teacher-led
modeling, oral reading by students, and immediate feedback.

The professional development emphasizes reading accuracy and automaticity;
Does not suggest teachers encourage students to independently read texts they
are unable to decode with accuracy in order to practice reading comprehension
strategies (e.g., making inferences, predicting, summarizing, visualizing).

The professional development emphasizes the importance of connected text
fluency by demonstrating the benefits of providing students sufficient
opportunities for practice reading with prosody (e.g., decodable texts, poetry,
readers’ theater, paired reading).

The professional development emphasizes instructional activities and approaches
that are most likely to improve fluency outcomes.

The professional development encourages a gradual release of responsibility
model (i.e., I do, we do, you do) to teach comprehension strategies (e.g., making
inferences, summarizing) using appropriate instructional text that students can
accurately decode.

The professional development emphasizes the factors that contribute to deep
comprehension, including background knowledge, vocabulary, verbal reasoning
ability, knowledge of literary structures and conventions, and use of skills and
strategies for close reading of text.

The professional development includes content on the importance of including
additional support for English learners, native English speakers, and individuals
with dialectal or cultural differences whenever possible to ensure students
understand the meaning of words being read (i.e., students from a rural
community being unfamiliar with urban vocabulary).

The professional development provides information about supporting students
with severe and persistent learning needs.

Page 9 of 14



Phase 1/Element 5: Evidence of Alignment with Scientifically-Based
Writing Research and Instructional Methods: WRITING

Provide evidence that demonstrates content alignment to the critical components
of scientifically-based writing research and instructional methods for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.

Non-negotiable 5a: The professional development uses research to emphasize
the importance of teaching foundational writing and composition skills.

Non-negotiable 5b: The professional development uses research to emphasize
the importance of giving students consistent opportunities to practice
foundational writing and composition skills.

Non-negotiable 5c: The professional development uses evidence-based
research to deepen participant knowledge of the writing process (appropriate to
the grade-level) and the developmental stages of writing.

The professional development emphasizes the importance of writing instruction
that is purposefully planned, taught explicitly, and intentionally incorporates a
variety of text types (e.g., narrative, informational, persuasive).

The professional development includes research-based principles for teaching
letter naming and letter formation.

The professional development includes techniques for teaching and practicing
handwriting fluency.

The professional development emphasizes the relationship between transcription
skills and written expression.

The professional development includes content on ways to identify students’ level
of spelling development and orthographic knowledge, as well as next steps for
instruction.

The professional development emphasizes the influences of phonological,
orthographic, and morphemic knowledge on spelling.

The professional development emphasizes the need for approaching spelling
instruction with a focus on word structure. Instruction aligns with the sequence of
the word recognition topics as introduced to students.

The professional development emphasizes the major components and processes
of written expression and how they interact (e.g., basic writing/transcription skills
versus text generation).

The professional development emphasizes the similarities and differences
between written composition and text comprehension, and the usefulness of
writing in building comprehension.

The professional development emphasizes that writing is used to further reading
comprehension and not solely taught as a standalone.

The professional development includes content on grade and developmental
expectations for students’ writing in the following areas: mechanics and
conventions of writing, composition, revision, and editing processes.

The professional development emphasizes that, as a part of the writing process,
writing is structured, and that models and graphic organizers can be provided to
support students' composition and promote executive functioning.

The professional development provides information about supporting students
with severe and persistent learning needs.
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Phase 2: High-Quality Professional Development Design

Principles

For each criterion, a rating of Meets Expectations (score of 2), Partially Meets
Expectations (score of 1), or Does Not Meet Expectations (score of 0) will be
assigned. If the professional learning is rated as "does not meet" for any of the
grey sections (required to meet), the provider should automatically receive an
overall rating of "does not meet" for that section only. The evaluator will skip
ahead to the next section and begin again.

Phase 2/Element 1: Professional Development Model & Instructional
Components

Provide evidence that demonstrates content alignment to the critical components
of professional development models and instructional components for each of the
criteria below.

Non-negotiable criteria must be met to receive credit for this element.
Non-negotiable 1a: The professional development includes a clear purpose with
objectives for learning to explain the content of the professional development.
Non-negotiable 1b: The professional development encompasses evidence-
based standards to develop the training scope and sequence.

Non-negotiable 1c: The professional development includes the four key
elements of effective professional development (presentation, demonstration,
practice with feedback, and ongoing support) in the professional learning design.
Non-negotiable 1d: I The professional development incorporates adult learning
principles throughout the content delivery.

The professional development includes built-in interactive learning opportunities
that align with the content, including examples such as videos, application of the
content, required discussions, reflection, etc.

The professional development includes multiple exposures of content and/or
sustained duration of professional learning.

The professional development includes rigorous evaluations of learning
throughout the course as a way to measure participant skill and proficiency (e.g.,
true/false, multiple choice, short answer, essay).

The professional development includes an end-of-course assessment for
participants to provide feedback on the professional development and/or
demonstrate mastery of the content learned. The professional development
includes documentation of successful completion of the course and end-of-course
assessment (e.qg., certificate, data pull).

Phase 2/Element 2: Documentation of Effectiveness

Provide evidence that demonstrates the professional development effectiveness
for each of the criterion below.

Non-negotiable must be met to receive credit for this element.
Non-negotiable 2a: Provides evidence that demonstrates effectiveness on
teacher-based outcomes (e.g., knowledge growth, changes to classroom practice,
implementation fidelity data, etc.).

Non-negotiable 2b: Provides evidence that the professional development has a
demonstrated history of increasing student outcomes.
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Phase 2/Element 3: Tools, Services, and Trainer Qualifications

Provide evidence that demonstrates the professional development tools, services
and trainer qualifications meet each of the criterion below.

Non-negotiable must be met to receive credit for this element.
Non-negotiable 3a: Requires minimum staff qualifications and documentation
of staff knowledge for the following: The scientifically-based reading and writing
research and evidence-based practices; Adult learning theory; Effective delivery
of content.

The professional development identifies a clear selection process for identifying
trainers to facilitate professional development (e.g., Depth of knowledge of
content, completion of facilitator training session.

The professional development trains and supports trainees/presenters effectively
to deliver the professional learning with fidelity (e.g., gradual release,
observation/feedback, technical support, reflection, participant feedback).

The professional development uses data sources to ensure trainer proficiency and
to identify skills in need of improvement.

Ownership of submitted materials

The MDE is responsible for complying with applicable records Retention and
Disposal Schedules for all data that is created and maintained by the vendor for
submission.

Timeframe

All Requests for Submission must be received between 5:00 PM EST on February
28, 2025, and 11:59 pm EST on March 14, 2025.
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Steps of the Professional Development Review Process:
STEP 1: PROVIDER SUBMISSIONS

Provider submits a Professional Development Provider Application for the
professional development that demonstrates alignment with the outlined in the
application.

The provider also submits the following:

o Digital access to the electronic materials providing evidence for the Phase 1
and 2 elements. Providers will create a shareable Google Folder link that will
be submitted with the provider application. Providers are encouraged to
organize information in subfolders and reference where specific information
can be located within the folder.

e The committee may request additional information for scoring.
Failure to submit a complete application may result in an inability to
review the professional development materials.

STEP 2: CLA APPLICATION REVIEW

e Each application will be reviewed by the CLA utilizing a detailed rubric
consisting of two phases. Each phase of the rubric is broken down into
specific. In Phase 1, the CLA will evaluate provider submissions to verify that
professional development content aligns with scientifically-based reading
and/or writing research. NOTE: Programs will only be reviewed and
scored based on the components that the professional development
addresses. Submissions that meet the in Phase 1 will move forward to
Phase 2.

STEP 3 - DEVELOPING THE PROFESSIONAL DEVELOPMENT RANKINGS LIST

Each professional development submission will be thoroughly reviewed and
evaluated by a minimum of three members from the CLA. These evaluations will be
used to provide recommendations to MDE based on the professional developments
likelihood of increasing student literacy outcomes.

Questions

Any questions can be directed to MDE-EarlyLiteracy@michigan.gov or submitted via
the Vendor Webinar Google Form.
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