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Learning Target 
Understand the CSI, ATS, and TSI plan 
requirements according to ESSA and 
how they will be addressed in MICIP 

Michigan Integrated Continuous Improvement Process (MICIP) 
MICIP Resources (michigan.gov) 
• MICIP Process Guide 
• MICIP Platform Guide 
Professional Learning (michigan.gov) 

https://www.michigan.gov/mde/services/school-performance-supports/micip
https://www.michigan.gov/mde/services/school-performance-supports/micip/micip-resources
https://www.michigan.gov/mde/-/media/Project/Websites/mde/Year/2021/02/12/MICIP_Process_Guide.pdf?rev=4068189685244881bdfb47143c3c0b81&hash=37F59C40DB0CD65E28FCDB09FFAE83F5
https://www.michigan.gov/mde/-/media/Project/Websites/mde/MICIP/Resources/MICIP_Platform_Guide_20221004.pdf?rev=95a6cc708ad042848e1fde260c4bc9a1&hash=D59841E78A71EAD4227CF20196CD44DF
https://www.michigan.gov/mde/services/school-performance-supports/micip/professional-learning


The MICIP Process 



 
 

  
 

 
 

   
 

Comparison of Support Category
Attributes & Required Actions 

Support 
Category 

Breadth 
of Issue 

How often 
is the designation 

given? 

Responsibility 
Who plans and 

implements support? 

District 

School 

School 

Oversight 
Who approves 
support plan? 

State 

District 

District 

Exits 
Who sets criteria 

& timelines? 

State 

State 

District 

CSI School Every 3 Years 

ATS Subgroup Every 6 Years 

TSI Subgroup Yearly 
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Meeting Plan Requirements in MICIP 
Assess Needs Process 
(i) informed by the School Index growth and proficiency reports in ELA
and math 
(iii) is based on a school-level needs assessment 
(iv) identifies resource inequities, which may include a review of local 
educational agency and school level budgeting, to be addressed
through implementation of such comprehensive support and
improvement plan (also part of monitoring) 
Planning Process 
(ii) includes evidence-based interventions/strategies 
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Continuous Improvement Requirements for 
Districts/Schools Identified for Additional Supports 

1. Partnership Districts with Schools identified for CSI in Partnership Status
• Must explore 5 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) 
o Related to 3 state areas 

o MTSS 
o District/building leadership and educator capacity 
o District’s classroom, instructional, operational practices and curriculum aligned to research-based instructional practices and 

state curriculum standards 
• Must have three goals that address the data 

o Goals may be systems goals, academic goals, or non-academic goals 
o Must have 18-month interim and 36-month end targets (benchmarks) related to math and reading 

o Must address Whole Child factors in strategies and/or activities 

2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in Partnership Status
• Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only CSI or ATS 

• May have any number of goals – may be systems goals, academic goals, or non-academic goals – that address the data 

3. Districts with Schools identified for CSI, ATS, or TSI but not identified for Partnership Status
• Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only CSI or ATS 

• May have any number of goals – may be systems goals, academic goals, or non-academic goals – that address the data 



 

 

  

 

  

 

    

  

   

     

    

 

The Assess Needs Process 
Identify Area(s) of 

Inquiry 

Data Discovery 

Initial Initiative 
Inventory 

Gap Analysis 

Data Story
Summary 

Conduct Root Cause 
Analysis 

Identify Challenge 

What are you looking at?  What will you explore?  How will you explore it?  

What do you see?  What does the data say? 

What are you currently doing to address your data? 

How well is that working?  How far are you from where you need to be? 

What do you know? 

Why are things the way they are? 

Where is there an opportunity to grow? 



Data to Data Set 

Where would you like to add data from? 

[ __ ~_. _5~_. _J G-,~~;::~oat, [ eidex- J[ __ ~_~T_sr.~J 
[ Munetrvc· J 

X  
     

    
  

 
 

 
  

 

 
 

  
 

 
 

 
 

 
 

  
 

 
 

 

 

Identify Area(s) of Inquiry
(i) informed by the School Index growth and proficiency reports
(iii) is based on a school-level needs assessment
(iv) identifies resource inequities 

Non-
Academic Academic Systems 

What data 
might be 
available other 
than State 
Assessment 
Data? 
What real-time 
data do you 
have? Think 
short-cycle
data... 

Especially
considering the
Whole Child, 
what data do 
you have
available that 
tells the story 
of your
students? 

What data do 
you have
available that 
informs you
about 
processes or 
systems you
have in place 
that might 
affect your area 
of inquiry? 

? 



ACADEMIC ACHIEVEMENT DATA and Potential Triangulated Data Examples 
Academic Data 

Qualltatlve 

• Student Interview 
• ObservaUon 
• Survey 
• lnvenlory 
• Focus Groups 
• Formative (Student Work 

Product) 

Academic Data 
Quantitative 

• local Screener 
• local Diag nosUc 
• local Interim/Benchmark 
• local Summative 
• District Common 

Assessments 
• State Assessments 
• National Assessment 
• Graduation Rate 
• Dropout Rate 
• Stale Subgroup 
• GraduaUon Rate by 

Subgroup 
• Dropout Rate by 

Subgroup 
• College Enrollment 
• College Acceptance 
• College Completion 
• Failure Rate by Subgroup 
• AP/ IB Rates by Subgroup 
• Grades Broken by 

Subgroup 

Non-Academic Data Non-Academic Data 
Qualltatlve Quantitative 

• Focus Groups 
• Community Partner 

Programs 
• Dis trict/ Building Survey 

Data from Families 
• Wlndsh leld Tour 
• Survey of Health 

Professionals 
• Paren t Engagement 

Survey 
• Staff Exit Sun,eys 
• Employee Wellness 

Sun,eys 

• Behavior/Suspensio n 
(SWIS) - also by 
Subgroup 

• Attendance Rate 
• District/ Build Ing Survey 

Data from Families 
• Michigan Profi le fo r 

Healthy Youth (MIPHY) 
• SAEBRS/ MySAEBRS or 

SRSS 
• Youth Risk Behavior 

Survey 
• Healthy School Action 

Tool (HSAT) 
• Health Education Course 

CompleUon 
• GVSU Climate Survey 
• School Climate Survey 

(PBIS) 
• PBIS TFI 
• PBIS Inventory 
• Reading TF I 
• Social Work/ Counseling 

Data 
• HearingMsion Screening 

Data 
• BreakfasVlunch/Snack 

Service Counts 
• Nurse Data (# students & 

Reason) 
• 504 Data 
• Inventory of Student 

Aocess/ Demographics lo 
Courses and Extra 
Curriculars 

• ASCD WSCC Survey 
Tool 

• Whole Child Network 
Rubrics for Safe, Healthy , 
Supported, Engaged, 
Challenged 

Systems Data 
Qualltatlve 

• District Sys terns 
Review 

• School Sys tern 
Review 

• Sys tern Quality 
Factors 

• School Quality 
Factors 

• Blueprint Protoool 
• MTSS Interviews with 

Related Service Staff 
• Financial Informa tion 

- Percent of Gen Ed 
Funds used by SPED 
Department 

• Funding Inventory of 
State & Federal 
Funds 

• Cognia Assess men ts 
• Altemative Education 

Offerings and 
Comparison to 
Traditional Offerings 

Systems Data 
Quantitative 

• District Capacity 
Assessment (DCA) 

• Regional Capacity 
Assessment (RCA) 

• Self-Assessment of 
MTSS (SAM) 

• Early Warning Systems 
Data 

• Special Educa tion 
Referra ls vs 
Qualifications Broken by 
Subgroup and Referral 
Source 

• l eadersh ip Retention 
Data 

• Staff Retention Data 
Broken by Fie Id & 
Demographics 

• Staffing Trends -
Posi tions NOT Filled by 
Qualified/ Certified Staff 

• Equity Audit 
• School Index/ 

Accountability 
Identi fications 

• Student Mobility 
Patterns/Trends 

• Program lmplementaUon 
Fidelity Data (I.e ., math 
or literacy program 
Implementation) 

 

       

Triangulating Data 

Triangulated Data Sources for Academic, Non-Academic, and Systems Data (michigan.gov) 

https://drive.google.com/file/d/10SxZuwVPpjhpw9anv345ofntOxWxGCYq/view?usp=sharing
https://www.michigan.gov/documents/mde/MICIP_Achievement_Data_Tool_742516_7.pdf
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NEXT- GENERAT ION MODEL FOR 
Equity, Pedagogy, and School Transformation 
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Levels of Data 



Standard 8 : 
Professiona l 
Leam ing 
System 
Standard 9: 
Communication 

Establi sh and 
Ensure Support for 
Curriculum 
Establi sh a nd 
Ensure Supp o ,t fo r 
Instruction 

Establi sh and 
Ensure Support for 
Assessment 

Establi sh and 
Ensure Suppo1t 
for Instructiona l 
Leadership 
Establi sh a nd 
Ensure Suppo,t 
for a Cult ure for 
Lea rning 
Establi sh and 
Ensure Suppo,t 
for Oroani zat iona I 
Ma nagement 

Establi sh and 
Ensure Suppo,t 
for a Professional 
Lea rning Culture 

Establi sh a nd 
Ensure Supp o ,t 
for a Professional 
Lea rning System 

Establi sh and 
Ensure Suppo1t 
for Communication 

Establi sh a nd 
Ensure Suppo,t 
for Engageme nt 

How does the district leadetship support the 
development and implementation of an 
aligned curriculum? 

How d0'1s the district leadership support 
high qua/;ty instruction for all students? 

How does distrid: leadership ensure and 
sUDDOrt a balanced assessment svstsm? 

How does d;strid Jeade<ship ensure that all 
leadership has the knowledge and skills to 
attain the sha,-ed vision? 

How does d;strict leadership model and 
support high expectations of learning for all? 

How does d;strict leadership ensure that 
district systtNns and resources are a/iqned to 
support the vision? 

How does distrid: leadership model and 
support a collaborative learning culture? 

How does the d istrid1s system For 
professional learning support educator 
effectiveness that results in increased 
student achievement? 

How does district JeadershiJJ ensure that 
communications are onQOinQ meaninaful and 
responsive to then~ and diversity of its 
stakeholders? 
Haw does d ;strid leadership establ;sh and 
suppott Family ;nvolvement and community 
partnerships to suppc,t the /e·aminq af all 
stakeholders? 

 

  
    

   
  

    
 

Process/Systems Data 

Systems/Process 
● ASCD Whole Child 
● Michigan District and School Improvement Frameworks 
● Cognia Framework 
● MTSS Framework, District Capacity Assessment 
● Whole Child Framework 

● HIL Project Framework 
● Blueprint 
● Data System Integrity Tool for Equity-Focused Decisions 
● Resource Equity Diagnostic 

http://www.ascd.org/whole-child.aspx
https://www.michigan.gov/mde/services/school-performance-supports/micip/michigan-school-improvement-framework
https://www.cognia.org/services/accreditation-certification/
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://www.michigan.gov/documents/mde/MDE_MTSS_Practice_Profile_5.0July2020_ADA_700696_7.pdf
https://hilwmu.org/wp-content/uploads/2018/07/HIL-Conceptual-Framework-Final.4_7.16.18.pdf
https://www.misystemsupport.com/
https://greatlakesequity.org/resource/data-system-integrity-tool-equity-focused-decisions
https://www.educationresourceequity.org/documents/diagnostic.pdf


 
            

     
 

      

       

            
       

        
       

      

            
 

         

          
  

           
   

             
 

Equity and Data 
How might re-framing continuous improvement inquiry from a focus on perceiving students as the “problem” to a focus on locating system
barriers at the classroom, school, district, and state levels? Through this lens, what type of data might educators collect and what changes
might be necessary to collect it? 

Who is choosing the data we collect/explore? Are all represented in the process of choosing the data? 

To what extent are we measuring the opportunity gap (inputs) in addition to achievement gap (outputs) as well as the relationship between
them? 

Do we collect and analyze data regarding both students’ needs and students’ assets? Do we know enough about students who may be
different from us to be able to recognize their assets? To what extent do we know how to leverage assets to address challenges/growth
edges? 

To what extent are we willing to reflect on our way of knowing for root causes? How do we assure our assumptions are not limiting what we 
choose as causes? Do we look at root causes with team members who experienced barriers in schooling? 

To what extent does our data process allow us to know our individual students deeply and authentically, in addition to looking at 
groups/averages? 

What data will help measure access/lack of access in systems, outcomes, and resources, both human and financial? Do we have the right tools
to access/collect such data? 

To what extent does our data dialogue process encourage us to analyze and interpret data with fairness? 

How will we assess how students, parents and the community perceive their own needs and assets? How will we gather perception data from
those impacted by our educational practices? 

When making decisions using data, do we ask who will benefit from the decisions and who will not, and plan supports to mitigate the gap? Do
we include those most likely to face barriers in the decision process? 

What data will we use to monitor and evaluate strategies to ensure equity in systems and in outcomes and to prevent unintended negative 
consequences from disproportionately affecting certain student groups? 



         
          

         
       

        
        

         
         

        

        

       

            
        

          
  

                 
 

        

Building the Data Story 
Initial Initiative Inventory and Analysis: Initiative Inventories help teams get a clear picture of existing initiatives, mandates and resource 
commitments to help with exploring the fit of the additional initiatives with current work. It also guides decision making to make room for new 
work or to discontinue existing work; it also assists with alignment of initiatives to each other and to the district mission. In the area you are 
exploring, list systems/initiatives that are currently in place and summarize your findings.

• What need is being addressed and for whom? What does the evidence indicate so far? 
• What personnel are involved in the implementation? What professional development exists, including coaches and performance 

feedback? 
• What is the financial commitment for the entire life of the goal?  What is the evidence regarding equitable allocation of resources? 
• What implementation and impact measures exist? How have you addressed challenges to equitable implementation and impact? 
• What student supports are in place to help achieve equitable outcomes? 

Gap Analysis: In the area you are exploring, identify gaps between your current reality and desired state for all students, including student 
groups. 

District Data Story Summary: Based on the data and the inputs above, briefly describe the story. 

• What strengths or opportunity for growth have been identified? Are the diverse needs of all students, including those at greatest risk, 
being addressed through identified strategies? If not, why not? 

• Are there duplicative services, programs, and supports attempting to address the same problem? If so, which are more effective, which 
are less so, and which are best aligned to other district initiatives? 

• Is there a braiding or blending of funding across the various programs and efforts? Is the greatest amount of funding being applied to 
those with the greatest need? 

• How is the district collecting data from those who are impacted by its strategies/initiatives? What does that data say? 



underperfonnlng di 

Exploring Causal Theories 
CJUSiJ/ Theory Categories Defined 

Infrastructure 

G, ICIP 

o Schedules, programming, and resources 

Leaders 

o Systemic planning and Implementation, 
knowledge, skills, and disposition 

Curriculum 

o 0eslgnandlmp1ementatlon 

Instruction 

o Methods,materials,andresource 

Teachers 

o Knowledge, skills, and disposition 

Students 

o Knowledge, skills, and disposition 

Analyze the Root Ca use 1aci1 s.i..am The 5 Wh~ Ct1.1 M c Tool 

Rdcrono::: tbc Otw)ct D.71.l Storv to ,lil'l:;w,c: r the fc,1,J.c....,,· ng quc:.bon:.. The ~ -wl-ft'" w.tl be the: Root 
C;,J :.c af the Di:;tnct ~t.:i Star-;. 

------------

Review the D>.b 

\Vhy 10tb.J.t7 

Whyistb.J.17 

\Vhy,. tb.J.t7 
----

-- --

'\lihy lS tlm? 

~Npi..lin why t b,c iJhOVC' O..it:i 'Stary i:. in the- sb.tc it. cu rra,tly i:. . 

B / 

No-1 ;di st.,ff ll i'I~ beer'! fuly m1 in.!:!d on ctifferent iiJted lrt!:ti'!C)' FW..X.1ices. nDT pml'ided ess,crtti.11 
resources.. 

Lookin g ilt y.aur rc:spc,M<! to t b,c p n?Yious quc:s-tian , cxpUin why tl,;it is. 

B / 

initi;-:i l tr31iM Yi.15 pravice::l, but~~ h.z brNI :1 brg~ turn:w'5 of R:1ffwha h:w~ ru1 ~NI tr31ed. 
T~ 1-DS net br~ Oil gaing r::o.xhing few can1inuing mff 

Looking ;:it. your rl::SIJO~ tot~ pr~vi::u~ qu~ n . c:Jqllbin whv th.it is.. 

B / 

Pr.ctfMSiom1I ~ ing i'.!nd rn~ rrsowc!!S m'«! been rmi~rd by 1:7Jdget cuts :ind t.exhrr ~o ages.. 

L..ookin9 ;:it. your rl::SIJO~ tot~ prNiaus: qu~ n . ~ whv th.it is.. 

(I 

ellldgr,, cws tu~ not pciclltizrd te:icfirr proirssiooal lrill11ing ;md resources. in literacy. 

C + Add "WIiy" ) ( Fini:;~ An.rtvsi:o ) 

  Root Cause Analysis
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The Planning Process 
Write Measurable 

Goal(s) 

Set Interim and 
End Targets 

Select Strategies from 
the Strategy Bank 

Identify readiness 
using the hexagon tool 

Choose activities 

Braid and blend funding 

Identify communication 
plan 

What will you achieve? 

How will you know? 

How will you get there? What is the right thing to do? 

Can you implement the strategy in the right way? Where do you start? 

How will you implement, monitor and evaluate the strategy? 

How will you pay for the strategy/activities? 

How will you communicate the plan to stakeholders? 
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Continuous Improvement Requirements for 
Districts/Schools Identified for Additional Supports 
Continued 

1. Partnership Districts with Schools identified for CSI in Partnership Status
• Must explore 5 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) 
o Related to 3 state areas 

o MTSS 
o District/building leadership and educator capacity 
o District’s classroom, instructional, operational practices and curriculum aligned to research-based instructional practices and 

state curriculum standards 
• Must have three goals that address the data 

o Goals may be systems goals, academic goals, or non-academic goals 
o Must have 18-month interim and 36-month end targets (benchmarks) related to math and reading 

o Must address Whole Child factors in strategies and/or activities 

2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in Partnership Status
• Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only CSI or ATS 

• May have any number of goals – may be systems goals, academic goals, or non-academic goals – that address the data 

3. Districts with Schools identified for CSI, ATS, or TSI but not identified for Partnership Status
• Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only CSI or ATS 

• May have any number of goals – may be systems goals, academic goals, or non-academic goals – that address the data 
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Building a System As A Goal 
Building a system as a goal addresses a specific challenge or opportunity 
for growth at the system level. 

• The district will install/implement an assessment system to include 
diagnostic, formative, interim, and summative assessments… 

• The district will implement a curriculum/instruction/assessment 
system in (content area) to include target outcomes, models of tiered 
instruction, and aligned assessments… 

• The district will implement a student support system to include 
educational, social/emotional, and behavioral and mental health 
supports… 

• The district will implement an integrated MTSS framework with 
fidelity across all schools with the district infrastructure necessary to 
support that framework, resulting in increased reading achievement 
and decreased behavioral referrals. 

• The district will implement a facilities management plan to include… 
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Building a System As A Goal 
• ELA Goal + Math Goal + Social Studies Goal + Science 
Goal = Curriculum and Instruction Goal or MTSS Goal 

• PBIS Goal + School Climate and Culture Goal + Mental 
and Behavioral Goal + Social and Emotional Goal = 
Student Support Goal 



 

 
 

 
  

 
  
  

     
   
  

  
 

Challenge Statement 

If.... 
Then... 
So that... 

If the district installs a 
curriculum/instruction/ 
assessment system to include 
target outcomes, models of tiered 
instruction, and aligned 
assessments in literacy/math, then 
students, staff, and parents will 
be able to identify what will be 
learned, how it will be learned and 
how learning will be measured so 
that student achievement will 
reach identified targets. 
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Goal: The district will install/implement a curriculum/instruction/assessment system to include 
target outcomes, models of tiered instruction, and aligned assessments in literacy/math, then 
students, staff, and parents will be able to identify what will be learned, how it will be learned and 
how learning will be measured so that student achievement will reach identified targets. 

Interim Targets 
• Learning targets for each grade level/content area are identified. (If…) 
• An instructional model for literacy instruction with supporting professional learning is identified. (If…) 
• Assessments aligned to learning targets are drafted. (If…) 
• Students/staff/parents are surveyed to determine assessment system effectiveness. (Then…) 

End Targets 

• Learning targets in each grade level are implemented. (If…) 
• The identified instructional model is implemented, supported, and monitored. (If…) 
• Diagnostic, formative, and summative assessments for each content area are implemented to gather 

data. (If…) 
• Students, staff and parents are actively involved in the learning process. (Then…) 
• Student achievement increases by the desired effect in literacy/math (So that…) 

Strategies/Activities/Monitoring – aligned to interim and end targets 
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Building Systems to Support a Goal 
Goal: The district will implement a high-quality literacy program… 

What systems must be in place to implement this goal? 
• effective literacy instructional and curriculum systems, to 

include target outcomes, models of tiered literacy instruction, 
and initial professional learning and ongoing coaching 

• effective assessment and data systems to include diagnostic, 
formative, interim and summative assessments and a system to 
capture, organize and report the data 

• an effective student support system to include additional 
instruction for tiers 2 and 3 
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Define Interim Target Measure 

Goal: The Initiat ive Inventory can be used to guide your team's review of past and current programs 

to get a clear picture of successful strategics, and challenges, along with existing mandates and 

QUA TITATIVE QUALITATIVE TASK 

W hat is the task? 

Add Measure 

Task Due Date 

1V21/2026 

Owner 

i:;;;i 
1:..:..:.:1 

TesLLEA_O User v 

X 
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Building Systems to Support a Goal Continued 
Goal: The district will implement a high-quality literacy program… 

What systems must be in place to 
implement this goal? 
• effective assessment and data 

systems to include diagnostic,
formative, interim and summative 
assessments and a system to capture, 
organize and report the data 

• What does the data say? 
• No assessment/data system in any area -

add a goal of building an 
assessment/data system 

• No assessment/data system in literacy -
add a task of building the system to the 
literacy goal. 



ICIP Eastem Upper Peninsula 

Independent School District _...,"""'"""" --
Name Goal 

Create a short title for 

Example: Improve ELA M-S 

3rd Grade ELAM-STEP 

Define Evaluatio 

End Targets 

'-----------

Interim Targets 

DISCOVER 

Goa l: Increase the 3rd 

Q UANTITATIVE QUA 

Select which data 

0 3rd Grade Readin 

Trend Data 

3rd Grade Readin 

Trend Data 

3rd Grade Readin 

Trend Data 

How will the data change'? 

Increase in Value I 
Measure Explanation !option 

Explanation 

'-----------------

PLAN IMPLEMENT REPORT 

Define End Target Measure X orward. 

Define Interim Target Measure 

Goal: Increase the 3rd grade proficiency rate by 12% on ELAM-STEP. 

QUANTITAT IVE QUALITATIVE TASK 

Select which data from your story you would like to track. 

0 3rd Grade Reading M-STEP District 

Trend Data 

3rd Grade Reading M-STEP School A 

Trend Data 

3rd Grade Reading M-STEP School B 

Trend Data 

How will the data change? 

4i:HilbAE Decrease in Value) 

Measure Explanation (optional) 

Explanation. 

Attendance Rates District Entity 

Breakdown 

NWEA Reading School A Student 

Growth Summary Report 

% Change Measure Due Date 

12% 03/01/2022 

EMHi\11:9 

X 

Hi, Nancy 

---------------, 

---------------, 
I 
I 
I 
I 

 SMART Goal to Target Measures 



Dashboard Master List By Location Users 2019-2020 • Tom Johnson • 

El Master List of Strategies Fiii@li+i Filter Results v 

FILTERS APPLIED: None 182 Results 

VIEW BY: Published Ready to Publish Drafts Low Use Potential Duplicates 

Name• 

Progress in Mathematics © 2006 

Great Explorations in Math and Science® (GEMS®) Space Science 

Sequence 

Head Start 

~ Fast Track Elementary School 

Reading Recovery® 

Area. 

N/A 

Science 

Achievement 

Genera l 

Academic 

Ach ievement 

m 
External 

behavior RJ 

Alphabetics aJ 

Students ESSA 

: 

0 N/A II 
0 Ll II 
0 Ll II 

0 Ll II 
0 Ll II 

       
 

   

 

Strategies - What is the Right Thing to do?
MiStrategyBank

(ii) includes evidence-based interventions/strategies 

What are the elements of 
a quality strategy? 
Based on ESSA Levels 
Should have resources 
Based on research or evidence 
Has a curator 



Build Teacher Capa · 

Description 

Lorem ipsum dolor sit amet, 
eleifend mi in nulla. 

Learn More 

Selection Considerations - Capacity X 

Reflect on the following questions to assist in rating the capacity of the strategy. Rate each 

category based on the current state of the district Rating is based on a five point scale, with 5 
being great and 1 poor. Learn Mor 

l. What are the staffing requirem 

e.g ., education, credentials, con 
employ or have access to staff 

2. What administrative policies or 
practitioners and others to impl 

3. Is leadership knowledgeable a 

have the diverse skills and pers 

4. Do staff have the capacity to c 
improvement of the program o 

Capac 

u 

Selection Considerati 

Reflect on the following questions to assist in rating 

category based on the current state of the district. R 
being great and 1 poor. Learn More 

1. Is the program or practice clearly defined (e.g. 
2. Is each core feature well operationalized (e.g., s 

prepare, how to assess progress)? 
3. Is there a fidelity assessment that measures pra 

whether staff use the practice as intended)? If y 
fidelity assessment information. 

Usability: (D @ 

Supports: (D 0 ® 0 

Include in Strategy lmplementatio 

the Essentials 

~ - Build Teacher Capacity through Instructional Coaching Aligned to the Essentials ~ In Implementation Plan 

Description 

Lorem ipsum dolor sit amet, consectetur adipiscing elit, sed do eiusmod temper incididunt ut la bore et dolore magna aliqua. Aliquam 

eleifend mi in nulla. 

Learn More 

( + Add Strategy ) 

Selection Considerations 

Rate each category based on the current state of the district. Rating is based on a five point scale, 
with 5 being great and 1 poor. Click the wedges in the hexegon to learn more about each segment. 

Evidence: G) G) G) 0 G) Need: G) G) G) @ G 

Usability: G) G) • @ G) Fit: G)00©G 

Supports: G) G G) @ G) Capacity: G) G) 0 @ G) 

Remove from Strategy Implementation Plan 

~ 1 Strategy added to Implementation Plan. ~ ~ Define Strategy Implementation > 

  
  

Strategies – Can we do it the Right Way? 
What must we do to get ready? 



Implementation Stages 
Planning Tool 

© NI n NI •mo• .. •••"•••••••o• 
" RESEARC H N ETW'Oll!I; 

r1tt.NM p,oi;,1£11 (j~l,lfl,W C~llO 0£VHOPM{NJ INS.l lTIJTE 

e 2020NlRN 

INSTALLATION STAGE OUTCOMES 

II 11 lmplementation team i functioning well 

11 11 ilaj ori ty of practitioners are trained j n the rogram/ practice 

□ lnfr tructure is in place to support co,aching to effectively develop competencies required to use 
the rog am/ practice 

II 11 idelity me sure and criteria a.re established for the program/practice 

□ lnfrastructure is in place to collect, analyze, and used ta (i.e., fidelity, program/process, 
outcome) to continuousl}' improve use o the program or practice 

II 11 raff have access to data in rastructure and a.re equipped to use it 

□ Policies and procedures to support use of the program/practice are in place and understood by 
practitioners leaders, community partners, and stakeholders 

ri===i'1 Bi-directional communication is taking place among stakeholders including community 
lU partners, individual nd amilies, practitioners, supervisors and leaders 

Planning for Implementation 

NIRN Implementation Stages Planning Tool 

https://nirn.fpg.unc.edu/sites/nirn.fpg.unc.edu/files/resources/Implementation%20Stages%20Planning%20Tool%20v8%20NIRN%20only%20Fillable.pdf


Create Strategy Implementat ion Plan: Mid dle School Mathematics V 

Cha llenge Statement 

The d istrict needs to improve student ach1evemenl in frad.J 

and decimals for Middle School stu<lenls and ra1s1ng the u 

View District Data Sto ry 

Select Strat eg ies 

W hat strategies can be utilized t o achieve this g oa l? 

Edit Strat egy Implement ation Activity 

Strategy: Connected MathemaUcs Proiect (CM P) 

Hire co.ad, 

Test...LEA_ 0 User 

A.cti'l'ity SbrtD.nc Actwity Due 0 ;Jtt, 

X 

02/21/2023 El 1 0313112023 !ill 
+ Connected Mathematics Project 

Save Activity 
+- Imagine Learn ing Mat h 

I- Project Lead the Way (PLTW) Gat eway ✓ In lmp.cmcnbtcir. =-1.:in 

+ Fl RST Robotics 
✓ In lmp.cmcnbtcir. =-1.:in 

+ Invest igations in Number, Data , and Space® 
✓ In lmP,.cmcnbt,cm =-1.:in 

+ The Expert Mathematicia n X 

+ Imagine Math (PreK-2nd Grade) X 

+ Code.org Comput er Science Discoveries (6th -10th) ✓ In lmp.cmcnbtcir. =-1.:in 

( t Add St rategy ) 

Connected Mathematics Project (CMP) 

Strat egy Details 

Strategy Description 

W ho owM this. stratrgv irnplcn,C11trtioo'? 

T est_LEA_0 User V 

Whcn willit!rt..Tt] Wticn wt1l it be cmnpt~tc? 

10/10/2022 

0 Dell.a Center Elementary School 

0 Eal.on Counly Youth Fac1l1ly 

0 Grand Ledge High Sdiaal 

0 Kenneth T. Beagle Middle School 

!I Leon W. Hayes lnlermed1ale School 

□ Neff Early Childhood Center ,..., __ 

~ w 

Strat egy Implement ation Activities 

I 04/0612025 

De.,..~ Stnit~y impl~mentatiun .!lttivitie., E cluding m cnit.oring Par Pidetity. 

Htrecoach 

Monthly staff meetings focused on math -par!Jwlarly focus on percents, 

fractions and decimals 

Professional learning for st.aft 

purchase program 

send cut survey 

( 1- Add Activity ) 

F3 
lil::J 

□ Select All ActJve 

I 

Own~r e 

Test...LEA_0 User 0212 1/2023 

Test...LEA_0 User 02/21/2023 

Tesl_LEA_0 User 02/2 1/2023 

Tesl_LEA_0 User 02/2 1/2023 

Tesl_LEA_0 User 02/2 1/2023 

✓ Rr.x!y! 

D11e: Dork: ;: 

01/01/2025 i?X 

0l/Oi/2025 if X 

01/0112025 if X 

01/0112025 if X 

01/0112025 if X 

Activities 



Activity Planning Tool to Support Strategy Implementation 
stt-.r ______________________________________________________________________ _ 

llns.tallatio111 

,.., [...,limi ~ am] 

..!min tan ..,.I 

l 
ll1 p{•uilu •1.11p!Kf h -

., lrd · .,• 
•'ft I bilnn 

AaMIT! 

AaMIT! 

AaMIT! 

~: 

AaMIT! 

AaMn• 

AaMn• 

rmplementation, 

1"1'1111, .. -. 
d. 

. IU' ~.A£:1.fllillili 
f IJN l8Tt 

6o d imi_,hlu 

- ahltild nltw· m,mt,td,i 

hiUelli~ - desii!)it~d lo tup,porl di ~ · ~ridl sdtool oull~blll'trlwe 1,111Sftn:in1, f,u,m

emherld~d . the MlCIP p · u>J\m.. 

Monitor a:nd A.dju!,t the fiidelity ofi 

Ad'ult lmpl!ementa11ion and Student 
Impact 

AaMIT! 

AaMIT! 

AaMIT! 

lltil d t,i l!.oin --• C-au, lmp-•nl C-Ull<lnl l WOE,.- U a do> ...... ..., Can J!Unl Imp,...,._ Costul•II •l M.<amlo 1511-1ll..22.H 

Evallllate 'llhe Fidelity of Adult 
lmplement.nion and S.tud'en.t Impact 

POSSIBLE ACIMTES 
-.Rn.llyji'11 - d ,..,,_.,,.,Ill.,. oaui.,,_ 1"1'1inw.rUtlcn 
-A.n.l"tii.'11 .nd u m:1.rn.eint11 d L,u lif • 

AaMIT! 

AaMIT! 

AaMIT! 

 Activity Planning Tool 

https://www.michigan.gov/mde/-/media/Project/Websites/mde/Year/2021/01/19/Activity_Planning_Tool.docx?rev=905e3a7b4eca4ef98f3e2a8eb457f248&hash=EFEB96B5236CE2EAA7596F5C014E9C9B
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Do we know what is 
working? 

Do we know what may not be 
getting the intended impact? 

Do we know why we are 
getting the results we are 
getting? 

How do we know? 



 

 
 

 

  

   

 

 

 

 

The Implementation/Monitoring and
Adjust/Evaluate Processes 

Implement strategies and 
activities according to plan 

Monitor Fidelity 

Monitor Scale and 
Reach 

Monitor Impact 

Evidence Support 

Adjust 

Monitor Capacity 

Are all stakeholders aware of their roles when implementing the plan? 

What progress are you making on supporting those who are implementing 
the plan with sufficient resources? 

What progress are you making on implementing the selected 
strategy/activities as intended? 

What progress are you making on reaching the intended 
populations and on stages of implementation? 

What progress are you making on the interim and end targets? 

What evidence are you collecting to support progress on strategies and 
activities? 

What adjustments do you need to make based on your 
evidence? 



Monitor and Evaluate 
Capacity 
To what extent are we  supporting the implementation  of  the goal with  
sufficient human, financial, technology, material, and time  resources? 

Fidelity 
To what extent are we  implementing  the strategies as intended? To  
what extent are we implementing  the  entire plan  as written?  What 
does  the implementation data  say? 

Scale/Reach 
To what extent are we reaching the target  population,  e.g.,  the number  
of  schools, teachers, grade levels, students, etc.? 
To what extent are we implementing the intended stage  of  
implementation (exploration, installation, initial implementation, full 
implementation)? 

Impact 
To what extent are we reaching our  interim targets?  What does the  
interim target data  say? 
What  adjustments  might  need to be made? 
What  will you communicate regarding the results  of the monitoring 
process? To whom? 
What  will you communicate regarding adjustments  to  the plan?  To  whom? 

Capacity 
To what  extent did we  support the  implementation  of the  
goal with sufficient human, financial, technology, material, 
and time resources? 

Fidelity 
To what extent did we  implement  the strategies as 
intended?  To what  extent  did we  implement  the entire  
plan as  written?  What does  the  implementation data say? 

Scale/Reach 
To what extent did we reach the target population, e.g., 
the number of  schools, teachers, grade levels,  students,  
etc.? 
To what extent did we implement the intended stage of  
implementation (exploration, installation, initial 
implementation, full implementation)? 

Impact 
To what extent did we reach our  end targets? What  does  
the end target data  say? 
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Monitor 
Evidence is critical. 

The responsibility of both the district and school 

Central 
Office 

Central 
Office 

• Schools/Programs 
➢ Goals and strategies/activities assigned to the school – reporting to the 

district continuous improvement team 
• District 

➢ Collecting data about goals/strategies/activities assigned to 
schools/programs across the district 

➢ Goals/strategies/activities assigned only to the district 
• Both 

➢ Analysis of the data regarding goals/strategies/activities assigned 
to them. 

How will you ensure that the monitoring process is consistent across entities 
monitoring the same thing? 



ampkmcn1ation 

. r 

,, 
........... ...,..,. ......... ....._. 

: I 

Create Note 

lmplamcntation with Fidelity - What progress arc we making on implementing the selected strategy as intended? What is the 

evidence? 

Date ~ Dat.:1 Name ~ 

No Data to Display 

Page 1 of 1 

Where would you like to add data from? 

~ Upload 

L f .J District Data [ eTdex- J 
~ 

MiMTSS6 [ Munetri · J 

( Ca ncel ) Create Nate 

X 

 Adding Evidence when Monitoring 



Add ote 

Ad"us.t 

F • =I ■ 

( 
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Adding Evidence When Adjusting 

•Adjust in four areas – Data Story, Goal, Strategy, 
Activity 
•Should be based on data/evidence 
•Not necessary to adjust every time you monitor 
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10 Questions to Consider about a Continuous Improvement Plan 
1. Does the data story consider sufficient, multi-faceted data, including the data required by ESSA and the state? 

• academic, non-academic, systems; 
• achievement, demographic, process, perception; 
• satellite, map, street data? 

2. Did the process include consideration of what has been done to address the challenges, how well that is working,
and whether adjustment/deselection needs to be made? 

3. Did the team complete a root cause analysis to address the “why” of the data story? Is it within the control of the 
school/district? 

4. Do the challenge statement and the goal address the root cause? 
5. Did the team have a deep and honest discussion when determining ratings for the hexagon tool?  Did it put 

activities in place to address any gaps indicated by the tool? 
6. Do the evidence or research-based strategies/activities include implementation and supports for students and 

adults at the Tier 1, 2, and 3 levels? 
7. Does the plan include consideration of district support through systems? 
8. Does the plan include blending, braiding, and expending of funds in an equitable manner? 
9. Does the plan include a calendar for monitoring implementation and impact? If already being monitored, do the 

monitoring notes include evidence? 
10. Did the MICIP process include a consideration of equity related to the various components? 

10 Questions to Consider about a Continuous Improvement Plan 

https://www.michigan.gov/mde/-/media/Project/Websites/mde/MICIP/Resources/10_Questions_Consider_CI_Plan.pdf?rev=4b8f018e2a2a41c7a7da2616b48284c0&hash=69D9BF310E0C434E988E5E407D233C0C


Portfolio Report 

Manual Selections 

Fi t e rs 

V CJ Select A a 

CJ Go;:i ls 

CJ Active 

l est Goal 2 with 4 

0 Strat egies. 1:.0 activ it ies 
e;:ich 

l est Goal 3 with 4 
0 Str;:it egies. 1:.0 activ it ies 

e;:ich 

S;:imple lr;:i ining Pl;:i n: 

0 Improving student 
achievemen ... 

Improving M.:ith 

II Achievement or K-12 
stcudent s 

0 Improving Literacy in l<-2 
students 

O rAN rest R2.:i.1 

O rAN TE:S R2.:. .l v.2 

I he Michigan Integrated 

0 Cont inuous Improvement 

Pro ... 

0 M.:iinten;:ince 

0 A rchived 

CJ Buildings 

CJ Open-Active 

II Delta Cente r elementary 
School 

0 l::aton County Youth f;:icility 

V 0 here are more o 

Report Selection 

v CJ Select All 

LI Dat:J 

LI A n;:ilysis 

LI Strateg ies 

LI Summary 

LI Implement ation Plan 

LI Buildings 

LI runding 

LI Communication 

LI Activities & Build ings 

LI Activities 

LI Activity Build ings 

CJ Monitor ing & Adjusti ng 

LI Activity St:Jtu s 

0 Monitoring Not es by Strategy 

0 lmp;:ictNot es 

LI Interim I .:irget Measures 

0 Adjustment Notes 

CJ l::val u;:i t ion St at us 

LI l::nd rarget Me;:isures 

0 lmp;:ict Questions & Responses 

DISCOVER PLAN 

MICIP Portfolio Report 

Grand Ledge Public Schools 

Goals Included 

Active 
• Improving, Math Achievement for K-12 students 

Buildings Included 

Open-Active 
• Della Center Elementary School 

Plan Compon.ents Included 

Goal Summary 
Data 

Data Set 
Data Story 

Ana lysis 
Root Cause 
Cha llenge Statement 

Strategy 
Summary 
lmplementatlon PIM 

Bulldlng,s 
Funding 
Commun lcatlon 
Activities 

Activity Text 
Activity Buildings 

Monitoring & Adjusting 
Activity Status 
Interim Target Measures 

Evaluation Status 
End Target Measures 

IM PlEMIE T REPORT 

IMICIP 

     Generating Plans for Schools Identified for Additional Supports 
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Personal Support 

Terry Nugent, PhD – 
MICIP Lead 
Nugentt@michigan.gov 

Renie Araoz – MICIP 
Administrator for 
User Management 
Accounts 
araozr@michigan.gov 

Steven Curry – OES Ben Boerkoel – MICIP 
Financial Professional Learning 
Independent Team Lead 
CurryS1@Michigan.gov Boerkoelb@michigan.gov 

mailto:Boerkoelb@michigan.gov
mailto:Nugentt@michigan.gov
mailto:araozr@michigan.gov
mailto:CurryS1@Michigan.gov


 

       

  
  

        
     

      
   

        
         

        

      
      
         

       
   

         
    

Meeting Plan Requirements in MICIP 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

(i) Informed by all indicators 
in the School Index 

In MICIP, “Engaging in an assess needs process helps a district gain a picture of its 
achievements and challenges and identify the factors that are critical to its success. This 
includes looking at data from a number of sources – including academic, non-academic, 
and systems – as well as a variety of types of data - achievement, demographic, 
perception, and process – to identify the “what,” or the gap between the current state 
and the desired future state. It involves looking first at district-wide data in the area of 
inquiry and then looking at what that same data looks like at the school level.” 

Within this process, districts with schools identified for support will review their 
School Index data as an “area of inquiry” within MICIP. Coordinated Supports has 
been working with MICIP staff to integrate School Index data sets from MI School 
Data for this purpose. As the district writes their “data story”, they will inventory and 
analyze current initiatives being implemented to improve School Index indicators. The 
district’s data analysis, initiative inventory, and gap statement will come together in a 
“data story summary” as a rationale for the district’s improvement plan. 



IMt'l,(UVtMtl\11 t'l,(ULt~~ 

 

       

 

       
      

         
       

    
       
         

     
      

      
      

Meeting Plan Requirements in MICIP, 2 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

(iii) is based on a school-
level needs assessment; 

In MICIP, “Engaging in root cause analysis asks participants to look at a variety of 
possible causes to get to the primary contributing factor(s); it helps determine “why” 
the district is where it is. Putting the assess needs and root cause analysis together 
allows the district to identify challenges or opportunities for growth as well as assets 
that can be leveraged to address those opportunities. Understanding what is working 
well and what needs to be changed is crucial to effectively identify goals and strategies 
that, if implemented with fidelity, can help the district reach its goals and achieve 
success.” 

Within this process, districts with schools identified for support will analyze the 
district “data story summary” to identify a root cause contributing to the school’s 
identification and “define a challenge statement” that describes the need, challenge, 
or opportunity for growth that the continuous improvement plan will address. 



 

       

 
 

  

 

 

        
      

      
       

       
       
     

     
       

        
      

        
      

Meeting Plan Requirements in MICIP, 3 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

(iv) identifies resource 
inequities, which may 
include a review of local 
educational agency and 
school level budgeting, to 
be addressed through 
implementation of such 
comprehensive support 
and improvement plan; 

Within MICIP, when the district “identifies strategy details”, strategies can be assigned 
district-wide, to individual schools, or programs within schools by clicking the 
appropriate box(es). A strategy assigned district-wide will be assigned to all schools in 
that district. The assignment of a strategy to a building will become part of that 
school’s continuous improvement plan and will also be assigned to the district. The 
district then identifies “strategy implementation activities” that need to occur based 
on the stage of implementation and how the district will “fund the strategy”. 

Within the “assess needs process” and/or “fund the strategy” process, districts can 
conduct a Resource Allocation Review (RAR). Districts with schools identified for CSI 
and/or ATS will receive guidance and technical assistance on how to complete a RAR. 
The district can add activities related to the RAR within the “strategy 
implementation activities” portion of MICIP and complete them to identify resource 
inequities that need to be addressed to support the implementation of the school 
level plan. 



 

       

      
     

     
        

     
        

     
 

      
     

    
         

       
          

         
 

Meeting Plan Requirements in MICIP, 4 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

(ii) includes evidence-
based interventions 

Within the MICIP plan process, districts “define a measurable goal” to address the need 
or opportunity defined in the challenge statement. The measurement component of a 
SMART goal should align with the data considered as part of the assess needs process. 
From there the district defines interim and end target measures that align with the 
target in the SMART goal. Next the district creates a “strategy implementation plan” 
adding strategies to achieve the measurable goals. The same goal may apply to the 
entire district, but different strategies may be selected for different schools, grade 
levels, or departments. 

Within this process, districts with schools identified for support can use the Hexagon 
Tool to guide the selection of strategies, including evidence-based interventions, based 
on program indicators (evidence, usability, and supports) and implementing site 
indicators (need, fit, capacity). The evidence indicator guides the district to consider 
whether there is research or evaluation data available to demonstrate the 
effectiveness of the strategy, the strength of the evidence [ESSA Tiers of Evidence], 
and for whom and in what conditions there is evidence of achieving intended 
outcomes when implemented as intended. 



                   This is not a platform training, this is a process training. 



   

   

Learning Target 
Understand the CSI, ATS, and TSI plan 
requirements according to ESSA and
how they will be addressed in MICIP 

Michigan Integrated Continuous Improvement Process (MICIP) 
MICIP Resources (michigan.gov) 
• MICIP Process Guide 

• MICIP Platform Guide 

Professional Learning (michigan.gov) 

2 

https://michigan.gov
https://michigan.gov




Comparison of Support Category
Attributes & Required Actions 

 

 

   
     

 
     

 

 
    

 

     

 

     

   

Support Breadth How often Responsibility Oversight Exits 
Category 

of Issue is the designation Who plans and Who approves Who sets criteria 
given? implements support? support plan? & timelines? 

CSI School Every 3 Years District State State 

ATS Subgroup Every 6 Years School District State 

TSI Subgroup Yearly School District District 

4 



   

                       
 

             

                     
                 

             
         

 

     

Meeting Plan Requirements in MICIP 
Assess Needs Process 
(i) informed by the School Index growth and proficiency reports in ELA
and math 
(iii) is based on a school‐level needs assessment 
(iv) identifies resource inequities, which may include a review of local
educational agency and school level budgeting, to be addressed
through implementation of such comprehensive support and
improvement plan (also part of monitoring) 
Planning Process 
(ii) includes evidence‐based interventions/strategies 

5 



                   
         

     

         

       

 

       

                         

     

             

                 

                             

               

                           
         

     

                 

                                   

                             
         

     

                 

                                   

                           
                            

            

                     
                 

                         
                        

                          
                     

                           
                       

   

                       
       

Continuous Improvement Requirements for 
Districts/Schools Identified for Additional Supports 
1. Partnership Districts with Schools identified for CSI in Partnership Status

 Must explore 5 areas of inquiry 
o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) 
o Related to 3 state areas 

o MTSS 
o District/building leadership and educator capacity 
o District’s classroom, instructional, operational practices and curriculum aligned to research‐based instructional practices and 

state curriculum standards 
 Must have three goals that address the data 

o Goals may be systems goals, academic goals, or non‐academic goals 
o Must have 18‐month interim and 36‐month end targets (benchmarks) related to math and reading 

o Must address Whole Child factors in strategies and/or activities 

2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in Partnership Status
 Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only  CSI or ATS 

 May have any number of goals – may  be systems goals, academic goals, or non‐academic goals – that  address the data 

3. Districts with Schools identified for CSI, ATS, or TSI but not identified for Partnership Status
 Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only  CSI or ATS 

 May have any number of goals – may  be systems goals, academic goals, or non‐academic goals – that  address the data 

Some of you might be part of or supporting districts with schools identified for 
additional supports. This slide is intended to clarify how systems goals can be addressed 
in the various categories of districts/schools. 

1. Partnership Districts with Schools identified for CSI in Partnership Status ‐must 
explore the 5 areas of inquiry indicated on the slide. 
2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in 
Partnership Status. These are districts that have schools not in partnership status 
as well as those in partnership status. Those schools not in partnership status 
must explore the 2 areas of inquiry indicated on the slide. 
3. Districts with Schools identified for CSI, ATS, or TSI but not identified for 
Partnership Status. Those schools must explore the 2 areas of inquiry indicated 
on the slide. 

If you have questions, please contact your PAL, your Coordinated Supports Point 
of Contact, or your ISD. 
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Can be used to start from scratch 

Can be used to re‐evaluate current plans 



                         
                                  

            

                                 
                                  

                               
                                

                           
              

 

Once an area of inquiry has been identified, a continuous improvement team will 
identify data objects to build a data story to help address that area. What data will help 
the team answer its driving question? 

One way to drive inquiry and organize data might be to use the categories on this slide. 
Organizing data in this way might cause you to ask questions such as those on the slide. 
Although an area of inquiry may be initially driven by one area of data, districts are 
encouraged to consider all areas in building their story. If a plan is simply adjusted to 
include the reasons for identification of a particular school or schools, the data story 
must include data objects from that school. 

Data Inventory information can be found in the Continuous Communication 
eNewsletter (June 18, 2020) using this link: 
https://www.michigan.gov/documents/mde/MICIP_CC_20200618_695776_7.pdf 
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This chart shows examples of various kinds of data that might be used to 

build a data story and then used for monitoring. While it is not required for 

a data story to include data from all categories, it is recommended that the 

district at least consider data in all three areas. 
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This slide shows how a data story – and  consequently, monitoring – 

might consider data from the four types ‐ outcome, demographic, 

process, and perception. 



                       

Levels of Data 

Collecting this data is important for assessing needs, for planning, and for monitoring. 
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Does a district have a framework(s) that help answer these questions? 
• Do we have systems?
• What is effective? What is not effective?
• How do we know?

Michigan has developed tools to help in the identification of data around the extent to which 
systems such as these are implemented, including the District Systems Review, the MTSS 
Practice Profile, and the Blueprint and the Evidence of Practice. Districts that are 
AdvancED/Cognia Accredited use the AdvancED/Cognia Diagnostics. 

As you think about your district, what framework(s), if any, do you use? 



                                         
                                           

           

                               

                                           

                                           
                                             

                                                     
                               

                                         
 

                                             
     

                               

                                           
         

                                                   
                     

                                             
           

                             
                            

                                
                         
   

Equity and Data 
How might re‐framing continuous improvement inquiry from a focus on perceiving students as the “problem” to a focus on locating system
barriers at the classroom, school, district, and state levels? Through this lens, what type of data might educators collect and what changes
might be necessary to collect it? 

Who is choosing the data we collect/explore? Are all represented in the process of choosing the data? 

To what extent are we measuring the opportunity gap (inputs) in addition to achievement gap (outputs) as well as the relationship between
them? 

Do we collect and analyze data regarding both students’ needs and students’ assets? Do we know enough about students who may be
different from us to be able to recognize their assets? To what extent do we know how to leverage assets to address challenges/growth
edges? 

To what extent are we willing to reflect on our way of knowing for root causes? How do we assure our assumptions are not limiting what we 
choose as causes? Do we look at root causes with team members who experienced barriers in schooling? 

To what extent does our data process allow us to know our individual students deeply and authentically, in addition to looking at
groups/averages? 

What data will help measure access/lack of access in systems, outcomes, and resources, both human and financial? Do we have the right tools
to access/collect such data? 

To what extent does our data dialogue process encourage us to analyze and interpret data with fairness? 

How will we assess how students, parents and the community perceive their own needs and assets? How will we gather perception data from
those impacted by our educational practices? 

When making decisions using data, do we ask who will benefit from the decisions and who will not, and plan supports to mitigate the gap? Do
we include those most likely to face barriers in the decision process? 

What data will we use to monitor and evaluate strategies to ensure equity in systems and in outcomes and to prevent unintended negative
consequences from disproportionately affecting certain student groups? 

Equity is a critical piece of the MICIP mindset and is foundational to the other 
components. On this slide we consider some of the questions from the Equity Toolkit 
relating to equity especially as they relate to data. Take a few moments to read through 
them. How might considering these questions impact how we approach the assess 
needs process? 
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Building the Data Story 
Initial Initiative Inventory and Analysis: Initiative Inventories help teams get a clear picture of existing initiatives, mandates and resource
commitments to help with exploring the fit of the additional initiatives with current work. It also guides decision making to make room for new
work or to discontinue existing work; it also assists with alignment of initiatives to each other and to the district mission. In the area you are
exploring, list systems/initiatives that are currently in place and summarize your findings. 

• What need is being addressed and for whom? What does the evidence indicate so far? 

• What personnel are involved in the implementation? What professional development exists, including coaches and performance 
feedback?

• What is the financial commitment for the entire life of the goal? What is the evidence regarding equitable allocation of resources? 

• What implementation and impact measures exist? How have you addressed challenges to equitable implementation and impact? 

• What student supports are in place to help achieve equitable outcomes? 

Gap Analysis: In the area you are exploring, identify gaps between your current reality and desired state for all students, including student 
groups. 

District Data Story Summary: Based on the data and the inputs above, briefly describe the story. 

• What strengths or opportunity for growth have been identified? Are the diverse needs of all students, including those at greatest risk, 
being addressed through identified strategies? If not, why not? 

• Are there duplicative services, programs, and supports attempting to address the same problem? If so, which are more effective, which
are less so, and which are best aligned to other district initiatives? 

• Is there a braiding or blending of funding across the various programs and efforts? Is the greatest amount of funding being applied to 
those with the greatest need? 

• How is the district collecting data from those who are impacted by its strategies/initiatives? What does that data say? 

Built with partnership districts in mind but being used by everyone 
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Root Cause Analysis
Fishbone/5 Whys 

MICIP contains two root cause tools. We suggest beginning with the fishbone to 
brainstorm possible causes, then using the five whys to dig more deeply. A school can 
also use tools of its own choosing. 
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Continuous Improvement Requirements for 
Districts/Schools Identified for Additional Supports 
Continued 
1. Partnership Districts with Schools identified for CSI in Partnership Status

 Must explore 5 areas of inquiry 
o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) 
o Related to 3 state areas 

o MTSS 
o District/building leadership and educator capacity 
o District’s classroom, instructional, operational practices and curriculum aligned to research‐based instructional practices and 

state curriculum standards 
 Must have three goals that address the data 

o Goals may be systems goals, academic goals, or non‐academic goals 
o Must have 18‐month interim and 36‐month end targets (benchmarks) related to math and reading 

o Must address Whole Child factors in strategies and/or activities 

2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in Partnership Status
 Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only  CSI or ATS 

 May have any number of goals – may  be systems goals, academic goals, or non‐academic goals – that  address the data 

3. Districts with Schools identified for CSI, ATS, or TSI but not identified for Partnership Status
 Must explore 2 areas of inquiry 

o Related to index (ESSA) 
o Related to Resource Allocation Review (ESSA) – only  CSI or ATS 

 May have any number of goals – may  be systems goals, academic goals, or non‐academic goals – that  address the data 

Some of you might be part of or supporting districts with schools identified for 
additional supports. This slide is intended to clarify how systems goals can be addressed 
in the various categories of districts/schools. 

1.. Partnership Districts with Schools identified for CSI in Partnership Status ‐
Must have three goals that address the data – the  goals may be systems goals, 
academic goals, or non‐academic goals ‐must have interim and end targets 
(benchmarks) related to math and reading 
2. Partnership Districts with Schools identified CSI, ATS, or TSI but not in 
Partnership Status. These are districts that have schools not in partnership status 
as well as those in partnership status. Those schools not in partnership status 
may have any number of goals – systems,  academic, or non‐academic – that  
address their data. 
3. Districts with Schools identified for CSI, ATS, or TSI but not identified for 
Partnership Status. Those schools may have any number of goals – systems,  
academic, or non‐academic – that  address their data. 

If you have questions, please contact your PAL, your Coordinated Supports Point 
of Contact, or your ISD. 
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When we talk about building systems in MICIP, we refer to two ideas: building a system as 
a goal and building systems to support another goal. We will spend a few minutes looking 
at each. 

On this slide you see several examples of building a system as the goal. If you do not 
Notice in the first couple of examples that we include ideas about what such a system 
might include. Including such ideas may help with developing the rest of the plan. Our 
examples include building an assessment system, curriculum/instruction/assessment 
system, student support system, MTSS framework or system, an a facilities management 
plan, or system. 
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This slide gives some examples of combining individual goals into systems goals. For 
example, if a district currently has multiple goals each around individual content areas, 
might they be combined into a curriculum and instruction goal or an MTSS goal? If a 
district currently has goals in several areas regarding supporting students, might they be 
combined into a student support goal? 
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Challenge Statement 

If.... 
Then... 
So that... 

If the district installs a 
curriculum/instruction/ 
assessment system to include 
target outcomes, models of tiered 
instruction, and aligned 
assessments in literacy/math, then 
students, staff, and parents will 
be able to identify what will be 
learned, how it will be learned and 
how learning will be measured so 
that student achievement will 
reach identified targets. 

Let’s look at a specific example of building a system as a goal, that of installing an 
assessment system. The last step before identifying a goal is to identify a challenge 
statement. In MICIP, we recommend using a three‐part If…, then…, so that…logic model 
to identify the challenge. You see an example of such a statement on this slide. The data 
story has identified that student achievement is lagging compared to where it needs to 
be, and a root cause is that the district does not have a good assessment system that 
helps students, staff, and parents be able to identify current learning as well as future 
learning. 
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In this case, the district has decided to install or implement an assessment system as a 
goal. Once a goal is established, it also needs interim and end targets. Note how the 
interim and end targets are designed to address the various components of the challenge 
statement. Note also that the So that… is almost always related to an impact on students. 
Following the identification of targets, strategies and activities ‐ including monitoring ‐
need to be identified that will allow the district to achieve its targets. 
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The second way to address systems is to build a system to support a goal. Suppose the 
district goal primarily addresses an academic or non‐academic area like the example on 
this slide. In this case we need to ask the question regarding which systems need to be in 
place to support a high‐quality literacy program. For example, we need effective 
curriculum and instruction systems, assessment and data systems, and student support 
systems. 
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For the purpose of illustration, let’s again focus on the need for an assessment and data 
system. If we haven’t already gathered data about the effectiveness of our assessment 
and data system using one of the systems frameworks, we need to do that since that data 
will help determine next steps. Suppose the data shows that we don’t have an effective 
assessment/data system in any area. That might call for addressing such a system 
through a separate goal as illustrated by the previous example. However, if we find that 
the lack of a quality assessment/data system is particular to literacy, we may be able to 
simply address that as a task. The graphic on the slide shows us what that looks like in 
MICIP. For practical purposes, a task is treated just like an interim target, with a 
descriptor, a due date, an owner, and a measure. 
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                           If in a partnership district, must have 18‐month and 36‐month benchmarks that cannot be 
changed. 



                           
 

 
     

         

Examples of various strategies a school might wish to use depending on their root cause. 
• Literacy Essentials 
• Math Essentials 
• Alt Ed/Grad Rate – EWIMS  

Strategy Bank is independent of MICIP 



                   
       

       

The hexagon tool is the primary tool of the exploration stage 
Green – Characteristics of the initiative 
Blue – Characteristics of the organization 



                          
                          

Planning for Implementation 

NIRN Implementation Stages Planning Tool 

The hexagon tool is the primary tool for the exploration stage. The implementation 
stages planning tool is the primary tool of the installation and implementation stages. 
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Activity Planning Tool 

Helps identify details of installation and implementation. Can also be used to analyze 
current strategy. 
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The Implementation/Monitoring and
Adjust/Evaluate Processes 

Implement strategies and 
activities according to plan 

Monitor Fidelity 

Monitor Scale and 
Reach 

Monitor Impact 

Evidence Support 

Adjust 

Monitor Capacity 

Are all stakeholders aware of their roles when implementing the plan? 

What progress are you making on supporting those who are implementing 
the plan with sufficient resources? 

What progress are you making on implementing the selected 
strategy/activities as intended? 

What progress are you making on reaching the intended 
populations and on stages of implementation? 

What progress are you making on the interim and end targets? 

What evidence are you collecting to support progress on strategies and 
activities? 

What adjustments do you need to make based on your 
evidence? 
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As reminded in the previous slide, monitoring and evaluation in MICIP are focused 
on the same things, with implementation being focused on capacity, fidelity, and 
scale/reach and impact being focused on results. Again, monitoring must be 
considered in every part of the continuous improvement process. Note that the 
questions that are part of each component are identical except for the tenses of the 
verbs. 



                               
 

                    
               

                       
                     

                        
                        
   

Monitoring is the responsibility of both the district and the school, but each has a little 
different role. 

Evidence is critical ‐ this later impacts conversations about adjusting. You want 
decisions based on data rather than on personal hunches. 

Key question ‐ how will you ensure that the monitoring process is consistent across 
entities monitoring the same thing, e.g. across different buildings, grade levels, 
classrooms? Requires having the same tool(s) and understanding about what it looks 
and sounds like in practice. Also requires having ongoing conversations between those 
who are monitoring. 



 

 

 
 

 

 

Adding Evidence when Monitoring 

o For each strategy, you are asked to reflect on the following: 
 Implementation with Fidelity – What progress are we making 

on implementing the selected strategy as intended? What is 
the evidence as suggested by the strategy implementation 
guide? 

 Scale/Reach – What progress are we making on reaching the 
intended populations, e.g., the number of schools, teachers, 
grade levels, students, etc.?  To what extent are we 
implementing the intended stage of implementation 
(exploration, installation, initial implementation, full 
implementation)? Are we clear on what success should look 
like for that stage? What is the evidence? 

 Capacity – What progress are we making on supporting 
completion of the strategies and activities by the due date(s) 
with sufficient human, financial, technology, material, and 
time resources?  What is the evidence? 

Note that evidence comes in many forms, including both 
anecdotal as well as numerical. Also, note that you do not need 
to reflect on every question each time you monitor. 

o By clicking on the Create Note button, you will have an 
opportunity to create a note with any information. Each time you 
record a note, it will be stamped with the name of the author and 
date when the note was entered. It is critical that you not only 
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summarize your thinking but also cite the evidence. Any type of 
evidence can be added to the Create Note box. Notes can be 
edited by clicking on the pencil. To streamline the monitoring 
process, both district and school teams can add notes to the 
platform, with school teams identifying their notes with the name 
of their school. E.g., Star Elementary Progress Notes… 
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Adding Evidence When Adjusting 

•Adjust in four areas – Data Story, Goal, Strategy, 
Activity 
•Should be based on data/evidence 
•Not necessary to adjust every time you monitor 

1. Once you have reflected on implementation and impact, you will 
consider any adjustments you might need to make based on the 
evidence. To make adjustments you will return to the Monitor page with 
the Goal name and go to the Adjustment section. Write your reflection 
in the box by clicking on “Create Note;” include the rationale and 
evidence for the adjustment. Each time you record a note, it will be 
stamped with the name of the author and date when the note was 
entered. Your plan can be adjusted in the areas of the data story, the 
goal, or the strategy and activities. Before you adjust, consider the 
questions below. The questions will also show when you click on “Create 
Note.” It is important you not only make the adjustment but that you 
provide the rationale as well. 

 Adjust Data Story – What data might you add to the data 
story to show progress on your strategies? Is there data 
that indicates a need to adjust the root cause/challenge 
statement? If so, what data and what is the targeted root 
cause? 

 Adjust Goal – Do the timelines for your interim and/or end 
targets need to be adjusted either forward or backward? 
How do these adjustments affect individual schools or 
individual target populations?  Have you allowed sufficient 
time for implementation of the strategy?  Have you allowed 
time for an implementation dip when implementing a new 
strategy?  Have you provided the supports needed to 
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implement the strategy? 
 Adjust Strategy/Activity – Before choosing a new strategy, 

have you allowed time for an implementation dip that 
frequently happens when implementing a new strategy? 
Have you provided the necessary supports and resources 
needed to implement the strategy? Have you completed the 
activities according to the timelines? Are there barriers to 
implementation of the strategy and, if so, have they been 
addressed? 

1. To make the adjustment, click on the button for the area you wish to 
adjust, and you will be taken to the appropriate place in the platform. 
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10 Questions to Consider about a Continuous Improvement Plan 
1. Does the data story consider sufficient, multi‐faceted data, including the data required by ESSA and the state? 

• academic, non‐academic, systems; 
• achievement, demographic, process, perception; 
• satellite, map, street data? 

2. Did the process include consideration of what has been done to address the challenges, how well that is working,
and whether adjustment/deselection needs to be made? 

3. Did the team complete a root cause analysis to address the “why” of the data story? Is it within the control of the 
school/district? 

4. Do the challenge statement and the goal address the root cause? 

5. Did the team have a deep and honest discussion when determining ratings for the hexagon tool? Did it put 
activities in place to address any gaps indicated by the tool? 

6. Do the evidence or research‐based strategies/activities include implementation and supports for students and
adults at the Tier 1, 2, and 3 levels? 

7. Does the plan include consideration of district support through systems? 

8. Does the plan include blending, braiding, and expending of funds in an equitable manner? 

9. Does the plan include a calendar for monitoring implementation and impact? If already being monitored, do the 
monitoring notes include evidence? 

10. Did the MICIP process include a consideration of equity related to the various components? 

10 Questions to Consider about a Continuous Improvement Plan 
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Generating Plans for Schools Identified for Additional Supports 

Cover page 
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Personal Support 

Terry Nugent, PhD – 
MICIP Lead 
Nugentt@michigan.gov 

Renie Araoz – MICIP 
Administrator for 
User Management 
Accounts 
araozr@michigan.gov 

Steven Curry – OES Ben Boerkoel – MICIP 
Financial Professional Learning 
Independent Team Lead 
CurryS1@Michigan.gov Boerkoelb@michigan.gov 
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Meeting Plan Requirements in MICIP 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

In MICIP, “Engaging in an assess needs process helps a district gain a picture of its 
achievements and challenges and identify the factors that are critical to its success. This 
includes looking at data from a number of sources – including academic, non‐academic, 
and systems – as  well as a variety of types of data ‐ achievement, demographic, 
perception, and process – to  identify the “what,” or the gap between the current state 
and the desired future state. It involves looking first at district‐wide data in the area of 
inquiry and then looking at what that same data looks like at the school level.” (i) Informed by all indicators 

in the School Index Within this process, districts with schools identified for support will review their 
School Index data as an “area of inquiry” within MICIP. Coordinated Supports has 
been working with MICIP staff to integrate School Index data sets from MI School 
Data for this purpose. As the district writes their “data story”, they will inventory and 
analyze current initiatives being implemented to improve School Index indicators. The 
district’s data analysis, initiative inventory, and gap statement will come together in a 
“data story summary” as a rationale for the district’s improvement plan. 
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Meeting Plan Requirements in MICIP, 2 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

In MICIP, “Engaging in root cause analysis asks participants to look at a variety of 
possible causes to get to the primary contributing factor(s); it helps determine “why” 
the district is where it is. Putting the assess needs and root cause analysis together 
allows the district to identify challenges or opportunities for growth as well as assets 
that can be leveraged to address those opportunities. Understanding what is working 

(iii) is based on a school‐ well and what needs to be changed is crucial to effectively identify goals and strategies 
that, if implemented with fidelity, can help the district reach its goals and achieve 
success.” 

level needs assessment; 

Within this process, districts with schools identified for support will analyze the 
district “data story summary” to identify a root cause contributing to the school’s 
identification and “define a challenge statement” that describes the need, challenge, 
or opportunity for growth that the continuous improvement plan will address. 
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Meeting Plan Requirements in MICIP, 3 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

(iv) identifies resource 
inequities, which may 
include a review of local 
educational agency and 
school level budgeting, to 
be addressed through 
implementation of such 
comprehensive support 
and improvement plan; 

Within MICIP, when the district “identifies strategy details”, strategies can be assigned 
district‐wide, to individual schools, or programs within schools by clicking the 
appropriate box(es). A strategy assigned district‐wide will be assigned to all schools in 
that district. The assignment of a strategy to a building will become part of that 
school’s continuous improvement plan and will also be assigned to the district. The 
district then identifies “strategy implementation activities” that need to occur based 
on the stage of implementation and how the district will “fund the strategy”. 

Within the “assess needs process” and/or “fund the strategy” process, districts can 
conduct a Resource Allocation Review (RAR). Districts with schools identified for CSI 
and/or ATS will receive guidance and technical assistance on how to complete a RAR. 
The district can add activities related to the RAR within the “strategy 
implementation activities” portion of MICIP and complete them to identify resource 
inequities that need to be addressed to support the implementation of the school 
level plan. 
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Meeting Plan Requirements in MICIP, 4 

ESSA Plan Requirement How this will be addressed using the MICIP Process and Platform 

Within the MICIP plan process, districts “define a measurable goal” to address the need 
or opportunity defined in the challenge statement. The measurement component of a 
SMART goal should align with the data considered as part of the assess needs process. 
From there the district defines interim and end target measures that align with the 
target in the SMART goal. Next the district creates a “strategy implementation plan” 
adding strategies to achieve the measurable goals. The same goal may apply to the 
entire district, but different strategies may be selected for different schools, grade 
levels, or departments. (ii) includes evidence‐

based interventions Within this process, districts with schools identified for support can use the Hexagon 
Tool to guide the selection of strategies, including evidence‐based interventions, based 
on program indicators (evidence, usability, and supports) and implementing site 
indicators (need, fit, capacity). The evidence indicator guides the district to consider 
whether there is research or evaluation data available to demonstrate the 
effectiveness of the strategy, the strength of the evidence [ESSA Tiers of Evidence], 
and for whom and in what conditions there is evidence of achieving intended 
outcomes when implemented as intended. 
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