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Strand I: Teaching for Learning

The School/District holds high expectations for all students, identifies essential curricular content, makes certain it is
sequenced appropriately and is taught effectively in the available instructional times. Assessments used are aligned to
curricular content and are used to guide instructional decisions and monitor student learning. This occurs in all schools.

1. Curriculum—Schools/Districts have a cohesive plan for instruction and learning that serves as the basis for teachers’
and students’ active involvement in the construction and application of knowledge.

A. Aligned, Reviewed, & Monitored—School/District curriculum is aligned with, and references, the appropriate
learning standards (Michigan Academic Standards/Career and College Ready Standards, Grade Level Content
Expectations, High School Content Expectations, Addressing Unique Educational Needs, International Society

for Technology in Education, etc.).

B. Communicated—School/District curriculum is provided to staff, students, and parents in a manner that they can

understand.

2. Instruction—Intentional processes and practices are used by schools and teachers to facilitate high levels of student

learning.

A. Planning—Processes used to plan, monitor, reflect, and refine instruction that supports high expectations for all

students.

B. Delivery—Instructional practices are used to facilitate student learning.
3. Assessment—Schools/Districts systematically gather and use multiple sources of evidence to monitor student

achievement.

A. Aligned to Curriculum and Instruction—Student assessments are aligned to the school’s curriculum and

instruction.

4. Data Reporting and Use—Student assessment results are communicated to and used by staff, students, and

parents to improve student achievement.

Indicators

Sample Evidence & Explanation

The school has a core academic curriculum system
that is aligned to State standards

There is evidence that the core academic curriculum system aligns
with State content standards for all grade levels for at least English
Language Arts, Mathematics, Science, and Social Studies (e.g.,
curriculum maps, year at a glance, pacing guides for each grade
level).

Core academic instruction provided to all students is
aligned with the core academic curriculum

There is evidence that the written curriculum system is being fully
implemented in all classrooms (e.g., samples of lesson plans cross-
referenced to standards and benchmarks, assessment documents, log
of team planning, walk throughs, PLC notes).
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Indicators

Sample Evidence & Explanation

Student assessment provided to all students is
aligned with the core academic curriculum and
instruction

All student assessment is specifically designed to measure instruction
of the core academic curriculum (e.g., grade level assessment
documents, assessments used to provide evidence of alignment to a
written curriculum, PLC notes, formative and summative).

Student performance data for all individual or groups
of students is analyzed continually to adjust
instruction

Individual student performance data is analyzed continuously to adjust
regular and supplemental instruction (e.g., formative and summative,
running records, pre- and post- tests, unit grades, teacher
observations, PLC notes, and checklists).

Supplementary instructional programs and services
are tightly aligned to the core academic curriculum
that is aligned to the State Standards

There is evidence that the supplementary instructional programs and
services are tightly aligned (e.g., samples of supplementary lesson
plans cross-referenced to standards and benchmarks, assessment
documents, log of Title team planning, and entrance/exit criteria).

Additional time or opportunities to learn are provided
for eligible students

Examples exist that primary consideration is given to providing
additional learning time, including extended time programs that are
provided to eligible students (e.g., schedule of programs during the
school day, before and after school, extended school year, or summer
school. Other possibilities may include activities for work at home,
take home computers, or materials for students with related support
for parents, entrance/exit criteria).
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Data and Information Management

Schools/Districts have a system for managing data and information in order to inform decisions to improve student

achievement and communicate results to stakeholders.

1. Data Management—School/District has policies, procedures, and systems for the generation, identification,

collection, storage, and retrieval of its data.

A. Data Generation, Identification, and Collection—Schools/Districts have a process for the generation,
identification, and collection of student and School/District information.

B. Data Accessibility—Appropriate information and data are readily accessible.
C. Data Support—System provides multiple types and sources of data.
2. Information Management—School/District staff collaborate to derive information from data and use it to support

decisions.

A. Analysis & Interpretation—Staff use appropriate methods to examine data and collaboratively determine its
possible meaning. This is not limited to the n-size <30 in a specific Federally defined student group from the
summative assessment results, or <10 students due to FERPA.

B. Applications—Data is used to inform school decisions, including monitoring and adjusting teaching for learning.

Indicators

Sample Evidence & Explanation

Program services are evaluated annually for
effectiveness and impact on student achievement

Program services reflect the student needs identified by the four types
of data. Annually evaluate the data to design the program for the
following school year. Program evaluations should occur every year at
a similar time. (e.g., CNA notes, PLC notes, evaluation tool, MICIP
notes)

. Annual review of disaggregated student achievement
data, collected from State and other assessments, is
used to monitor and adjust instructional programs:

a. Gender

b. Migrant status

c. Limited English proficient
d. Race/ethnicity

e. Students with disabilities
f. Socioeconomic status

Program services should include interventions and specific strategies
to address the needs of specific Federally defined student groups.
Needs must be identified through the disaggregation of student
achievement data. (e.g., CNA notes, PLC notes, MICIP notes)
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Strand II: Leadership for Learning

School/District leaders create a school environment where everyone contributes to a cumulative, purposeful, and positive
effect on student learning.

1. Instructional Leadership—School/District leaders create and sustain a context for learning that puts students’
learning first.

A. Educational Program—School/District leaders are knowledgeable about the school’s educational programs and
act on this knowledge.

B. Instructional Support—School/District leaders set high expectations, communicate, monitor, support, and
adjust to enhance instruction.

2. Shared Leadership—Structures and processes exist to support shared leadership in which all staff has collective
responsibility for student learning.

A. School Culture & Climate—Staff create an environment conducive to effective teaching for learning.

B. Continuous Improvement—Staff engages in collaborative inquiry focused on continuous improvement to
increase student achievement.

3. Operational Resource Management—School/District leaders organize and manage the School/District to support
teaching for learning.

A. Resource Allocation—School/District leaders allocate resources in alignment with the vision, mission, and
educational goals of the School/District.

B. Operational Management—School/District leaders develop, implement, and/or monitor policies and procedures
for the operation of the School/District.

Indicators Sample Evidence & Explanation

1.

Teachers, principals, other school staff, parents and other community
members, and students, where appropriate, are involved in the
evidence-based decision-making process of the school for the design,
School-level decision-making authority exists for implementation, and evaluation of these supplementary programs
program design, implementation, and evaluation (e.g., minutes of improvement team meetings showing participation of
all stakeholder groups, Title I parent input documentation, parent
advisory committee meeting minutes, grade level meeting minutes,
PLC notes, CNA notes).

2.

The Improvement Plan includes evidence-based program planning and
Design of services is evidence-based use of program funds. The evidence is documented within the
Improvement Plan. Evidence-based study is rigorous, systematic,
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Indicators

Sample Evidence & Explanation

objective, reliable, valid, and relevant. A yearly needs assessment is
conducted by each school. (e.g., MICIP notes and strategy bank)

Services are allowable in accordance with program
legislation

Documents and examples are provided demonstrating that State and
Federal program services are allowable under legislative guidelines
(e.g., Title I, Part A programs are providing identified students with
supplemental academic services), activity logs, Title I Template is
annually reviewed and updated by each Title school, job descriptions
align to allowable activities.

Written student selection criteria -both entrance and
exit- are used on an ongoing basis to prioritize
students to be served

Students eligible for supplementary program services are identified on
an ongoing basis (e.g., classroom assessments, running records,
revised service logs, or service plans, entrance and exit criteria, log of
Title team planning).
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Strand III: Professional Learning

The school has highly qualified and certified personnel who continually acquire and use skills, knowledge, attitudes, and
beliefs necessary to create a culture with high levels of learning for all.

1. Personnel Qualifications—School staff qualifications, knowledge, and skills support student learning.
A. Requirements—Staff meet requirements for the position held.
B. Skills, Knowledge, Dispositions—Staff have the professional skills to be effective in their positions.
2. Professional Learning—Staff in the School acquire or enhance the knowledge, skills, attitudes, and beliefs necessary
to create high levels of learning for all students.
A. Collaboration—Professional learning is conducted with colleagues across the School/District on improving staff
practices and student achievement.

B. Content & Pedagogy—Professional learning at the School/District emphasizes both content and pedagogy of
teaching for learning.

C. Alignment—School/District professional learning is needs-based, aligned to MICIP, job-embedded, sustainable,
and data-driven.

Indicators Sample Evidence & Explanation

The principals, teachers, parents, and other school staff are involved
collaboratively in the planning and implementation of evidence-based
staff learning using the needs assessment data. The professional
learning plan focuses on areas of need that support student
achievement. It addresses subject matter knowledge and teacher and
leader skills. (e.g., staff and parent surveys, minutes of collaboration
meetings, CNA notes, MICIP notes, PLC notes, PL calendar).

1. Professional Learning activities are based on needs
assessment data
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Indicators

Sample Evidence & Explanation

Professional development activities are designed
through a collaborative effort of all stakeholders

The principals, teachers, parents, and other school staff are involved
collaboratively in the planning and implementation of evidence-based
staff development using the needs assessment data. The professional
learning plan focuses on areas of need that support student
achievement. It addresses subject matter knowledge and teacher and
leader skills. (e.g., staff and parent surveys, minutes of collaboration
meetings, sign in sheets).

Principals, teachers, other school staff, and parents if
appropriate, participate in sustained, in-depth
professional learning

Principals, teachers, other school staff, and parents (as appropriate)
participate in professional learning activities resulting in an improved
program for meeting the needs of students. Professional learning
activities are sustained, in-depth, and ongoing, and align with the
MICIP goals and strategies (e.g., professional learning calendar,
agendas, minutes from meetings, and sign in sheets).
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Strand IV: School, Family, and Community Relations

The School/District staff maintains purposeful, active, positive relationships with the families of its students and with the
community in which it operates to support student learning.

1. Parent/Family Engagement—The School/District actively and continuously involves parents and families in student

learning and other School/District activities.

A. Communication—School/Parent/Family communications are two-way, ongoing, and meaningful.
B. Engagement—The School/District has a systematic approach that encompasses a variety of meaningful
activities/actions that engage parents/families as partners in helping students and the School/District succeed.
2. Community Involvement—the community-at-large is supportive of and involved in student learning and other

School/District activities.

A. Communication—Communications within the community are welcoming, visible, purposeful, and consider

diverse populations.

B. Engagement—The School/District and community work collaboratively and share resources in order to
strengthen student, family, and community learning.

Indicators

Sample Evidence & Explanation

The school reports individual student achievement to
parents/families

Evidence exists that individual student achievement is reported to

parents/families (e.g., report cards, individual student reports,

parent/family/teacher conference schedules, or progress reports).

a. Reports regarding their child’s progress are provided to
parents/families on a regular basis.

b. Multiple reporting methods are used between the teacher and
parents/families.

A school-parent compact, developed jointly with
parents/families, is reviewed and used at least
annually to facilitate an ongoing partnership between
home and school to increase student achievement

Parents have been involved in the development and annual review of a
school-parent/family compact for each Title school. The school-
parent/family compact includes ways to establish partnerships
between home and school. (e.g., meeting minutes with sign in sheets
and school- parent compact meeting all requirements)

The school has written and implemented a parent and
family engagement plan, developed and reviewed
jointly with parents/families, to establish meaningful
parent and family engagement in accordance with
Section 1116 of ESEA

(e.g., Board-approved and adopted Parent and Family Engagement
Policies; minutes, agendas and sign in sheets of policy development
meetings or workshops; parent and family surveys. Parent and Family
Engagement Plan meeting all requirements at the school level;
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Indicators

Sample Evidence & Explanation

documentation to show that each part of the plan has been
implemented at the school level.)

An annual parent/family meeting is held early in the
year to inform parents and families of requirements
and solicit participation

The annual Title I parent/family meeting is held early in the year, by
October 15th (e.g., agenda and or PowerPoint with all required topics
covered, includes program explanation and how parents/families can
become involved in the program planning and evaluation).

Parents/families are involved in the planning,
reviewing, and evaluating of Title programs

Evidence exists that parents and families are involved in an organized,
ongoing, and timely manner in the planning, reviewing, and evaluating
Title programs (e.g., an agenda, minutes, sign-in sheets from
meetings, and surveys).

Strategies are used to help parents/families support
their children’s education

Opportunities for parent and family in-service are provided (e.g.,
parent/family training; indicators of engagement such as sign-in
sheets, volunteer lists; evidence of parent/family night activities;
childcare or transportation; home school liaison, newsletters,
websites, workshop proposals/flyers, communications in home
language).

Support is provided to parents/families to build
capacity for effective parent/family engagement

Opportunities for parent and family in-service are provided (e.g.,
parent/family training; indicators of engagement such as sign-in
sheets, volunteer lists; evidence of parent/family night activities;
childcare or transportation; home school liaison, newsletters,
websites, workshop proposals/flyers, communications in home
language).

Parents/families are involved in the evaluation of
parent/family engagement activities

Parents and families evaluate the effectiveness of parent/family
engagement activities (e.g., surveys, agendas, minutes, sign-in sheets
of meetings, copies of evaluation forms, QR codes, questionnaires, or
discussions for evaluation purposes).

Support is provided to staff to build capacity for
effective parent/family engagement

Evidence exists that assistance such as professional learning is
provided to staff to improve parent/family engagement. As a result of
the professional learning, evidence exists that school staff is more
responsive and accessible to parents/families (e.g., in-service training,
action resulting from parent/family surveys, literature, and tips for
teachers).

Evidence exists of training and support materials for staff to help them
engage and communicate with parents/families in their own language
and according to their own cultural norms.
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Indicators

Sample Evidence & Explanation

10.

Staff coordinates instructional and school-based
support services to meet individual student needs

Evidence exists that coordinated support services are provided to
address at-risk issues that impact student learning (e.g., counseling,
student study teams, minutes from coordinated services meetings,
observation surveys, and individual student records/logs).

Evidence exists that staff coordinates instructional and internal
support services to meet individual students’ needs (e.g., minutes
from grade-level meetings, child study team meetings, and staff
meetings). If a Title I, Part A Schoolwide school has these programs,
English Learner (EL) students should receive supplementary
instruction using all the programs available (Title I, Part A; Title I, Part
C; Title II; Title III-EL and Immigrant students).

11.

Student services are coordinated with appropriate
community services to impact student learning

Evidence exists that District staff coordinates student services in
collaboration with appropriate community service providers (e.g.,
referrals, student anecdotal records to facilitate health, and social
services, etc.).
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