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MICIP Overview and
Mindset

Objectives – Participants will…
Understand

Understand the three components of MICIP.

Understand

Understand the three mindset shifts that MICIP should enable.

Understand

Understand how the mindset shifts can impact continuous
improvement.

A Child’s Perspective
As you view this next
videoclip, reflect on the
following:
1. What thoughts or
questions come to
mind?
2. If you were to
support this child,
what might you
need to consider?

https://bit.ly/2Tm48M3

MICIP Outcomes
Equitable opportunities, environments, and supports resulting in students that
are healthy, safe, engaged, challenged, and supported.
A continuous process of improvement that informs the way we work on a daily basis
rather than being an annual event and a way to meet compliance requirements.

Improvement processes that are integrated rather than isolated.

Continuous improvement targets that reflect areas that influence academic
achievement rather than just academics by themselves.
Improvement plans that consider systems to support high-quality
implementation of actions and high levels of student outcomes.
Understanding students through lenses that consider both assets and needs.

All districts in
Michigan are on a
continuous
improvement
pathway that
supports a district’s
needs with data,
funding, tools, and
differentiated
supports to
improve whole
child outcomes.

The MICIP Goal

The MICIP Vision

The MDE Vision

Every learner in
Michigan’s public
schools will have an
inspiring, engaging,
and caring learning
environment that
fosters creative and
critical thinkers
who believe in their
ability to positively
influence Michigan
and the world
beyond.

Michigan will
provide districts
with a streamlined,
integrated process
and system that
focuses on what is
best for all children
and their learning.

MICIP Objective
• To provide districts with a
streamlined, integrated
process and platform for:
• Diagnosing needs in support of educating
the whole child (Where are we now?
Where do we need to go?)
• Creating a high-quality plan that focuses
on systems and supports (How will we
get there?)
• Identifying how to use various funding
streams and grants (How will we get
there?)
• Monitoring and evaluating
implementation and impact of the plan
(How will we know?)

The Michigan Integrated
Continuous
Improvement Process
(MICIP) is a pathway
for districts to improve
student outcomes by
assessing whole child
needs to develop plans
and coordinate funding.

What is MICIP?

The MICIP Mindset

Continuous Improvement

Whole Child

Systems

MICIP Process – Needs, Plans, Funds

Needs
Plans

Source
1

Source
2

Source
3

Source
4

Source
5

Source
6

Benefits of this process
This process will
• Bring together pre-populated data in one location to facilitate
needs assessment process
• Provide a continuous improvement process focused on the
whole child
• Provide evidence-based practice guidance
• Provide alignment across compliance requirements resulting
in time savings – allowing greater focus on improved student
outcomes

The Process
includes the
Michigan
Continuous
Improvement
Cycle

The MICIP Platform

The MICIP Platform

Facilitate a conversation around the elements of
continuous improvement.

Provide a place for districts to record their thinking
around continuous improvement that will lead to a
continuous improvement plan and supporting plans.

Reflection

• If you were to describe the three
components of MICIP to someone
new to the work, how would you
describe them?
• With just this brief overview,
what about MICIP aligns to your
current work and the work
with/within the district(s)?
• What are you seeing that
supports your district processes?
What might be areas of
disconnect with district work?

The MICIP Mindset

Continuous Improvement

Whole Child

Systems

Systems
A series of
interdependent and
aligned processes and
people working
together toward a
common goal to bring
desired results.

Systems and Subsystems
A series of
interdependent
and aligned
processes and
people working
together toward
a common goal
to bring desired
results.

Communication
System

Professional
Learning System

Instructional
Systems

Assessment/Data
System

Talent
Management
System

Leadership
System

Student
Support
System

System of
Organizations
A series of
interdependent and
aligned processes
and people working
together toward a
common goal to
bring desired results.

Community

MDE
Intermediate/Regional Services
District
School
Grade/Department
Classroom

System of Stakeholders

A series of interdependent and aligned processes and people working
together toward a common goal to bring desired results.

Leadership

Educators

Food Service

Transportation

Human
Resources

Finance

Maintenance

Communitybased Support

District Improvement
Framework/System
A series of
interdependent and
aligned processes and
people working together
toward a common goal to
bring desired results.

• What might be the results of having the
various parts of the educational setting
aligned and working together toward a
common goal?
• What might be the results when the
various parts are not aligned and not
working toward a common goal?

Reflection

• Of what examples of either are you
aware?
• What might be the results of trying to
implement an action when the systems
to support it are in place?

• What might be the results of trying to
implement an action when the systems
are not in place?
• Of what examples of either are you
aware?

Characteristics of a System
Every system has a purpose (Mission, Vision)
All of a system’s parts must be present for the system
to carry out its purpose optimally (Fidelity of
Implementation)
These parts must be arranged in a specific way for
the system to carry out its purpose (Alignment of
Initiatives, Resources)
Systems change in response to feedback (Monitor,
Adjust, Evaluate)
Systems maintain their stability by making
adjustment based on feedback (Monitor, Adjust,
Evaluate)

Reflection

• As you reflect on your
organization, to what extent
are systems in place?
• To what extent do they
operate interdependently
and are they aligned?

What are the advantages of focusing on systems as
part of Continuous Improvement?

Supports the design of more
enduring solutions to
problems

Encourages the “long view”
toward problem-solving

Encourages alignment of
subsystems

Helps with the identification of
“unintended consequences” of
decisions.

Impact of Systems on the Continuous
Improvement Cycle/Process
Setting the Stage
• Broader range of stakeholders on the continuous improvement team
representing various systems.

Assess Needs
• Include data around the level of systems support/implementation.
Plan

• If systems to support actions are not in place, include building the system in
the action plan.
Implement, Monitor, Evaluate

• Monitor and evaluate system support while monitoring action.

Considerations for 2019-2020
Creating the Mindset around Systems
As you think about continuous
improvement in your setting,
who is involved? Do they
represent the various systems
needed to support continuous
improvement work?

What is your definition of
systems? What data do you
have around your systems?
What else might you want to
collect?

As you think about the amount
of continuous improvement you
have experienced in your setting
in the recent past, how might the
presence or lack of systems have
impacted those results?

What is your relationship with
other parts of the vertical
systems, i.e., Michigan
Department of Education,
ISD/RESA, schools, grade levels,
classrooms, the community?
What might be done to enhance
the relationship and address
gaps?

Reflection

• As you think about
continuous improvement,
what might be other
advantages of focusing on
systems?
• How else might considering
systems impact the
continuous improvement
process?

The MICIP Mindset

Continuous Improvement

Whole Child

Systems

The Whole Child
“The ‘whole child’ is a unique learner
comprised of interacting dimensions, such as
cognitive, physical, behavioral, social, and
emotional. The whole child lives within multiple
and interconnected environments including
home, school, and community.”
For more information on the WSCC model, visit:
http://www.ascd.org/programs/learning-andhealth/wscc-model.aspx

WSCC Model
MDE supports the Whole
School, Whole Community,
Whole Child Model or WSCC,
a national leading model. The
WSCC Model was developed in
collaboration by education and
public health practitioners
(ASCD and CDC). The WSCC
model provides a broad
framework for addressing
both academic and nonacademic needs of students in
an integrated approach.

Tenets
Systems to
Support and
Coordinate
Policy,
Process and
Practice
Health
Components &
Supports

Student Outcomes

Systems
A series of
interdependent and
aligned processes and
people working together
toward a common goal to
bring desired results.
WSCC to
CIP

White inner
circle

“Only a whole child approach aligned across curriculum and instruction,
school climate and structures, professional development and student
learning, can truly ensure that each child, in each school, in each
community, will be healthy, safe, engaged, supported, and challenged for
long-term success in college, career, and civic life.”
• ASCD: “A Whole Child Approach to Education and the Common Core State Standards
Initiative”

Reflection

As you think about the
definition and characteristics
of systems in the earlier
section, how does the Whole
Child approach model a
systems approach?

What does research say?
• When students’ basic nutritional needs are met, they are able to attain
higher achievement levels.

• Students who get regular physical activity through recess and regular
physical education show improved behavior, improved mood, better focus
and reduced stress.
• Providing students access to physical, mental, and oral health care
improves attendance, behavior, and achievement
• The development of connected and supportive school environments
benefits teaching and learning, helps to engage students, and enhances
positive learning outcomes.
• A positive social and emotional climate increases academic achievement,
reduces stress, and improves positive attitudes towards self and others.

What are the advantages of building the
foundation of continuous improvement on the
Whole Child?
It widens the view of
student success beyond
solely academic factors.

Components and tenets
promote long-term
development and
success of all children.

Brain science indicates
that the more parts of a
child’s brain we can
engage, the more likely
material will be retained
and truly internalized.

It recognizes other
factors that are areas for
support or improvement
that may otherwise
impede academic
success.

It requires community
support that creates a
common vision and
efforts in supporting all
Michigan children.

It supports leveraging
assets in some areas to
address challenges in
others.

Impact of the Whole Child on the
Continuous Improvement Process
Setting the Stage
• Broader range of stakeholders on the continuous improvement team representing
whole child factors
Assess Needs

• Consideration of a broader range of data
• Consideration of whole child factors in identifying the root cause of academic
challenges
Plan
• Plans that use whole child factors to leverage assets
• Tier one instruction that includes addressing whole child factors
• Greater engagement by families and community in supporting plan
implementation
Implement, Monitor, Evaluate
• More rigorous communication plans since a broader range of stakeholders is
involved
• Wider range of data monitoring processes around both non-academic and
academic data

Considerations for 2019-2020

Creating the Mindset around Whole Child
• To what extent does your vision and the vision of your organization reflect and
embrace the Whole Child? What kind of conversations might you want/need
to have?
• What understanding and support is there at the leadership level for addressing
the Whole Child? What kind of professional learning might need to take place?
• Who is on your continuous improvement team? Do they represent nonacademic components? What level of understanding is there regarding the
Whole Child? What kind of professional learning might need to take place?
• What non-academic data do you already have? What non-academic data
might you need to consider collecting?
• What is your relationship with the community? As you consider these
additional factors, how might you be able to leverage more
community engagement and support?

Reflection

As you think about continuous
improvement, what might be
other advantages of focusing
on the Whole Child? How else
might it impact the continuous
improvement process?

What is our rollout plan?
• Mindset and practice shifts; statewide
training - Internal and external

Begin the official shift to
using a new Mindset, Process
and Platform

2019–2020

October 2020

School Year

June 2020
Districts may submit 2020-21
plans using ASSIST or their
current process

Spring 2021
New MICIP Platform is
available for
Districts to submit 2021-22
plans

MICIP Professional Learning
• MICIP Mindset/Overview (Continuous
Improvement, Systems, Whole Child) –
What it means for 2019-2020
• MDE – Summer 2019
• ISDs/ESAs/Districts/Schools Webinars –
September,. 2019
• MICIP 101 – MICIP Process Overview –
What it means for 2019-2020
• MDE/OES – September 2019
• ISDs/ESAs – October 2019
• Districts and Schools – Fall, 2019,
beginning with the Continuous
Improvement Conference in November
• MICIP 101 – Whole Child Overview – Fall
2019
• MDE
• ISDs/ESAs
• Districts and Schools

• MICIP 201 – Digging Deeper into MICIP
Processes
• MDE/OES, ISDs/ESAs, Districts, Schools
- Spring/Summer, 2020
• MICIP 201 – Digging Deeper into Whole
Child
• MDE/OES, ISDs/ESAs, Districts, Schools
- Spring/Summer, 2020
• MICIP 201 – Other Focus Topics –
Spring/Summer, 2020
• MICIP Platform
• MDE/OES and ISDs/RESAs –
August/September 2020
• Districts and Schools – October 2020

Changes in roles and behaviors

MDE
ISDs/ESAs
Districts

How has MDE changed
to do this work?

MDE
ISDs/ESAs
Districts

• Changing our processes to match our whole child promise
• Not allowing every program and office to “do their own thing” according to their
various grant streams or plans
• Creation of Office of Educational Supports→ less siloed and duplicative plans combining Field Services and School Improvement; no more stand-alone “school
improvement” supports
• Investing in “whole child” resources—agency-wide area of focus
• MICIP not “owned” by one program office
• Assessment/accountability outcomes as one part of identifying needs, but not the
whole story
• Partnership District Model - Cross office, collaborative work with districts and
communities

Questions for discussion
• As a result of MICIP, how might the ISD/ESA work
differently?
• As a result of MICIP, how might the district work
differently?

• As a result of MICIP, how might the ISD/ESA and
district consider the shifts in mindset over the next
year even prior to the platform being in place?
• What professional learning might be necessary for
the shifts in mindset?

MICIP Website
• www.Michigan.gov/mde-micip

A Child’s Perspective
How might what
you learned today
inform the way
you could support
the child you saw
in the video or
support those
supporting such a
child?

Objectives – How well do you…
Understand

Understand the three components of MICIP.

Understand

Understand the three mindset shifts that MICIP should enable.

Understand

Understand how the mindset shifts can impact continuous
improvement.

Contact Us
Ben Boerkoel

Theresa A. Nugent, Ph.D

Manager of the MI-Excel
Statewide System of Support &
MICIP Professional Learning
Lead
Michigan Department of
Education
Desk 517-241-9386
Cell 517-388-4401
boerkoelb@michigan.gov

MICIP Lead
Michigan Department of
Education
517-335-0774
nugentt@Michigan.gov

MICIP Overview and
Mindset
The goal of this presentation is to give you a high‐level overview of the Michigan Integrated Continuous
Improvement Process and the shifts in mindset that we hope MICIP will enable. This is the first in a series
of professional learning opportunities that will also address an overview of the MICIP Process, dig deeper
into the individual MICIP Processes and the Whole Child, and then address the MICIP Platform.
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Objectives – Participants will…
Understand

Understand the three components of MICIP.

Understand

Understand the three mindset shifts that MICIP should enable.

Understand

Understand how the mindset shifts can impact continuous
improvement.

By the time you are finished we hope you will understand these
three ideas.
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A Child’s Perspective
As you view this next
videoclip, reflect on the
following:
1. What thoughts or
questions come to
mind?
2. If you were to
support this child,
what might you
need to consider?

As you view this next videoclip, we invite you to reflect on the following:
1.
What thoughts or questions come to mind?
2.
If you were to support this child, what might you need to consider?
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https://bit.ly/2Tm48M3

https://bit.ly/2Tm48M3
Play only the first 39 seconds of this video, until the words appear on the screen.

One thought you might have is that there are so many possible
factors impacting this child that if we only look through an
academic lens, we are doing this child a disservice. Another
response might be that if we are only looking at these factors as
things that the child can control and not at those things that
adults control, we are also doing the child a disservice.
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MICIP Outcomes
Equitable opportunities, environments, and supports resulting in students that
are healthy, safe, engaged, challenged, and supported.
A continuous process of improvement that informs the way we work on a daily basis
rather than being an annual event and a way to meet compliance requirements.

Improvement processes that are integrated rather than isolated.
Continuous improvement targets that reflect areas that influence academic
achievement rather than just academics by themselves.
Improvement plans that consider systems to support high-quality
implementation of actions and high levels of student outcomes.
Understanding students through lenses that consider both assets and needs.

Why are we undertaking the MICIP journey? Let’s look at the reasons on this slide. Each line has a key
word or phrase that highlights that outcome.
•
Equitable opportunities, environments and supports
•
Continuous process of improvement
•
Integrated
•
Areas the influence academic achievement
•
Systems
•
Both Assets and Needs
Discussion: As you think about our current district or school improvement process, what differences do you
see with MICIP?
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As previously mentioned, MICIP stands for Michigan’s
Integrated Continuous Improvement Process. First, you will
notice that we no longer talk about district or school
improvement; we are now talking about the same continuous
improvement process for all. Rather than it being an “annual
event”, continuous improvement is characterized by the
ongoing adjusting of plans as a result of monitoring and
evaluation to bring about maximum levels of fidelity of
implementation by adults as well as maximum student impact.
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Secondly, while a number of things about the process are consistent with past practice, there are some
new features that can be highlighted by the word “Integrated.” A number of them will be addressed more
fully in the overview of the MICIP process in the next level of professional learning.
•
Districts will now only be required to complete one comprehensive needs assessment that can be
used for multiple purposes whereas in the past they may have been required to complete multiple
comprehensive needs assessment documents.
•

Districts will only need to report information once so it can be used multiple times rather than
having to report it in multiple places. In addition, data that is already available to the state will
prepopulate the platform.

•

Certain documents are now integrated into the process that were once submitted as isolated
reports.

•

The Michigan Department of Education is intent on collaborating to support a district’s continuous
improvement efforts whereas in the past they may have had to deal with multiple isolated offices.
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All districts in
Michigan are on a
continuous
improvement
pathway that
supports a district’s
needs with data,
funding, tools, and
differentiated
supports to
improve whole
child outcomes.

The MICIP Goal

The MICIP Vision

The MDE Vision

Every learner in
Michigan’s public
schools will have an
inspiring, engaging,
and caring learning
environment that
fosters creative and
critical thinkers
who believe in their
ability to positively
influence Michigan
and the world
beyond.

Michigan will
provide districts
with a streamlined,
integrated process
and system that
focuses on what is
best for all children
and their learning.

Review these statements. You see we have the MDE Vision, the MICIP Vision, and the MICIP Goal. You see
the arrows going in both directions. What relationships do you think are indicated by the arrows?
On one hand the MDE Vision drives both the MICIP Vision which drives the MICIP Goal while on the other
the MICIP Goal supports the MICIP Vision which supports the MDE Vision.
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MICIP Objective
• To provide districts with a
streamlined, integrated
process and platform for:
• Diagnosing needs in support of educating
the whole child (Where are we now?
Where do we need to go?)
• Creating a high-quality plan that focuses
on systems and supports (How will we
get there?)
• Identifying how to use various funding
streams and grants (How will we get
there?)
• Monitoring and evaluating
implementation and impact of the plan
(How will we know?)

The Michigan Integrated
Continuous
Improvement Process
(MICIP) is a pathway
for districts to improve
student outcomes by
assessing whole child
needs to develop plans
and coordinate funding.

The MICIP Objective allows us to accomplish the MICIP Goal and realize the MICIP Vision. You will see and
hear the bolded words frequently as you learn about MICIP. Also note the questions that these objective
statements are intended to answer. If you have previously been engaged in learning communities, it’s likely
that you recognize the questions. In a sense, one purpose of MICIP is to see the entire state as a learning
community where districts will be able to help and learn from each other. The statement on the right
side of the slide reflects these same ideas and is sometimes referred to as the MICIP “elevator speech.”
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What is MICIP?

When we talk about MICIP, we are referring to three things: a mindset, a process, and a platform.
We will briefly talk about each of these.
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The MICIP Mindset

Continuous Improvement

Whole Child

Systems

The MICIP Mindset consists of three things:
•
moving from annual to continuous improvement, including smaller cycles of continuous improvement
within the larger cycle;
•
ensuring that systems are in place to support actions;
•
and addressing and leveraging the characteristics of the Whole Child.
We have already briefly addressed the first part of the mindset, that of continuous improvement. We will
return to the other two after we finish the MICIP overview.
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MICIP Process – Needs, Plans, Funds

Needs
Plans

Source
1

Source
2

Source
3

Source
4

Source
5

Source
6

The second MICIP component is the process – needs, plans, funds. Presently districts often begin with
their funding sources and work to build a plan that allows them to use those funds. In MICIP, the district
would assess the district’s whole child needs and develop an integrated continuous improvement plan to
address those identified needs, braiding or blending multiple funding sources such as:
•
Local and Regional funds
•
State Aid
•
USDA School Nutrition funds
•
Other state categorical funds
•
IDEA funds
•
Perkins funds
•
Federal title funds
•
31A
•
And more
This slide also points out the need to have finance people as on‐going members of the continuous
improvement team.
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Benefits of this process
This process will
• Bring together pre-populated data in one location to facilitate
needs assessment process
• Provide a continuous improvement process focused on the
whole child
• Provide evidence-based practice guidance
• Provide alignment across compliance requirements resulting
in time savings – allowing greater focus on improved student
outcomes

What are the benefits of approaching the work through the lens of needs‐plans‐funds? While there may
be others, this slide identifies at least four.
Going back to bullet 4, we know that compliance will always be part of the process; it’s the price we pay for
the funding that we receive. However, it’s also important to note that compliance becomes an outcome of
MICIP rather than being a driver.
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The Process
includes the
Michigan
Continuous
Improvement
Cycle

The Michigan Integrated Continuous Improvement Process includes the Continuous Improvement
Cycle. You might be familiar with the former model – Gather, Study, Plan, Do. Prior to beginning building
MICIP, we did research around what worked and did not work in our former model. Our research found
that under this model districts were spending a lot of time gathering, some time studying, a bit of time
planning, and much less time doing, at least doing what was in their plan. More often than not, districts
created a plan and went about doing what they always did, possibly but not necessarily connected to the
plan. We took what we learned and used it to improve the cycle.
In the new cycle, districts participate in:
•
Analyzing whole child data – cognitive, physical, behavioral, social, emotional
•
Engaging in root cause analysis to identify reasons for gaps
•
Designing an action plan that addresses prioritized needs and includes system supports
•
Creating a rigorous monitoring and evaluation process for implementation fidelity and student impact
•
Implementing and adjusting the plan based on data, with a goal of continuous improvement
It’s also important to note that the entire cycle is contextualized in the district vision, mission and beliefs.
While in the graphic the process may appear to be linear, it is, in fact, very iterative, moving back and forth
between components and engaging in multiple smaller cycles in the context of the larger cycle. The next
levels of professional learning will get into each of these processes that are part of the whole cycle.
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The MICIP Platform

Finally, MICIP includes the platform. MICIP is meant to be a vehicle for continuous improvement, a vehicle
to help us look at our assets and needs, write a plan, and identify the resources to support that plan.
Prior to the invention of the car, those who were looking to improve transportation were looking for better
breeds of horses. However, when people like Henry Ford and others thought about continuous
improvement, they didn’t just want a better horse but a whole new means of transportation or vehicle. In
the same way, our own continuous improvement process has led us to understand that the old bronco will
no longer do; we need a whole new version.
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The MICIP Platform

Facilitate a conversation around the elements of
continuous improvement.

Provide a place for districts to record their thinking
around continuous improvement that will lead to a
continuous improvement plan and supporting plans.

Simply put, the MICIP Platform is intended to do two things:
1.
Facilitate a conversation around the elements of continuous improvement.
2.
Provide a place for districts to record their thinking around continuous improvement that will lead to
a continuous improvement plan and produce any other reports that are needed.
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Reflection

• If you were to describe the three
components of MICIP to someone
new to the work, how would you
describe them?
• With just this brief overview,
what about MICIP aligns to your
current work and the work
with/within the district(s)?
• What are you seeing that
supports your district processes?
What might be areas of
disconnect with district work?

We have reviewed the three components of MICIP. How would you describe them to someone who was
new to the work? Then reflect on your current work and how it aligns to MICIP using the questions on the
slide.
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The MICIP Mindset

Continuous Improvement

Whole Child

Systems

As previously mentioned, the MICIP Mindset consists of three things: moving from annual to continuous
improvement including smaller cycles of continuous improvement within the larger cycle; ensuring having
systems in place to support actions; and addressing and leveraging the characteristics of the Whole Child.
Next we’d like to consider the mindset of systems.
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Systems
A series of
interdependent and
aligned processes and
people working
together toward a
common goal to bring
desired results.

On this slide you see a definition of systems: A system is a series of interdependent and aligned processes
and people working together toward a common goal to bring desired results. You’ll notice that we have
underlined a couple of key descriptors:
•
interdependent – processes and people cannot function at their highest levels without each other
•
aligned to a common goal – processes and people must all be focused on the same thing, and
everyone must clearly understand what the goal is and have a common understanding of what it
means.
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Systems and Subsystems
A series of
interdependent
and aligned
processes and
people working
together toward
a common goal
to bring desired
results.

Communication
System

Professional
Learning System

Instructional
Systems

Assessment/Data
System

Talent
Management
System

Leadership
System

Student
Support
System

In the world of education, systems can refer to several things. This slide shows examples of systems and
subsystems – each of which people and have processes ‐ that support the strategies and activities
described in the continuous improvement action plan. Each of these pieces could be considered systems in
themselves, but they are also subsystems of the larger district system. One of the theories of action driving
MICIP is the belief that, one reason we have not realized the results we had hoped for from the continuous
improvement process, is that while districts have implemented many actions, the systems necessary to
support them haven’t been in place at all, haven’t been consistently implemented or are not aligned.
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System of
Organizations
A series of
interdependent and
aligned processes
and people working
together toward a
common goal to
bring desired results.

Community
MDE
Intermediate/Regional Services
District
School
Grade/Department
Classroom

We can have a system of organizations; in the educational setting it can refer to the various levels of the
educational cascade, including the classroom, grade level/department, school, the district, the
intermediate school district/ regional service agency, the Michigan Department of Education and the
community, a kind of a vertical alignment.
Based on this definition, we ask ourselves is to what extent all these levels interact with each other and are
aligned to each other in working toward a common goal. Being able to do this begs the question of
whether there even is a common goal and/or a common understanding of that goal. This goal can be
identified in something as broad as a state department or district vision statement or in something as fine‐
grained as learning outcomes across grade spans or within classes of the same grade. It can also be
defined in terms of how supports are offered between various levels as well as how effectively the various
levels communicate with each other.
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System of Stakeholders

A series of interdependent and aligned processes and people working
together toward a common goal to bring desired results.

Leadership

Educators

Food Service

Transportation

Human
Resources

Finance

Maintenance

Communitybased Support

Finally, we can have a system of stakeholders within an educational setting – more of a horizontal
alignment – such as the leadership, educators, bus drivers, finance office, food service, etc. at a district
level or early childhood, career and technical education, health services, nutrition services, social and
emotional health services at an MDE or service agency level. Each of these stakeholders has a role in
supporting the systems and subsystems identified two slides ago. As before, we ask ourselves is to what
extent all stakeholders interact with each other and are aligned to each other in working toward a common
goal.
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District Improvement
Framework/System
A series of
interdependent and
aligned processes and
people working together
toward a common goal to
bring desired results.

MDE has been working to create a more systems approach to continuous improvement for the past
number of years, including when it developed the District and School Improvement Frameworks 2.0. A key
consideration in their development was taking this “systems approach” based on the concept of “systems
thinking.” The framework addresses four strands, or systems ‐ Teaching for Learning, Leadership for
Learning, Professional Learning, and School, Family and Community Relations – with each strand being
broken down into two or three standards that could represent subsystems. Districts that are
AdvancED/Cognia accredited use another but similar set of standards. The Multi‐tiered Systems of
Supports is still another example of a systems approach.
If systems such as these are not in place, it is likely that a district will not be able to achieve its academic
targets. MICIP suggests that, if a district chooses to implement a strategy for where there is no system
support, the district needs to build that system before or at least at the same time as it is implementing the
action or, if that cannot be done, consider choosing another strategy.
Michigan has developed tools to help in the identification of data around the extent to which systems such
as these are implemented, including the District Systems Review for this Framework, the MTSS Practice
Profile, and the Blueprint for Systemic Reconfiguration, and the Evidence of Practice. Districts that are
AdvancED/Cognia accredited use the AdvancED/Cognia diagnostics.
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• What might be the results of having the
various parts of the educational setting
aligned and working together toward a
common goal?
• What might be the results when the
various parts are not aligned and not
working toward a common goal?

Reflection

• Of what examples of either are you
aware?
• What might be the results of trying to
implement an action when the systems
to support it are in place?
• What might be the results of trying to
implement an action when the systems
are not in place?
• Of what examples of either are you
aware?

As you think about the various definitions of systems, consider the questions on this slide.
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Characteristics of a System
Every system has a purpose (Mission, Vision)
All of a system’s parts must be present for the system
to carry out its purpose optimally (Fidelity of
Implementation)
These parts must be arranged in a specific way for
the system to carry out its purpose (Alignment of
Initiatives, Resources)
Systems change in response to feedback (Monitor,
Adjust, Evaluate)
Systems maintain their stability by making
adjustment based on feedback (Monitor, Adjust,
Evaluate)

Systems also have certain characteristics. This slide shows how those characteristics align with the
continuous improvement components and cycle.
Purpose: As mentioned earlier, it is critical that the system not only has a purpose but that it is also a
shared purpose and that everyone who is part of the system has the same understanding of that purpose.
Parts: It is critical for all parts of a system to be present and functioning in order for the system/subsystem
to be supported. Think back to the examples of an instructional system, curriculum system, assessment
system, student support system, etc. A gap in any of these will weaken the entire system.
Arrangement: As is also mentioned in the definition of systems, it is critical that the system is functioning
in a coherent, aligned manner. One of the key questions embedded in the MICIP planning process is the
extent to which a proposed new strategy aligns with the rest of what is already being done in a
district. Another key part of MICIP addresses how districts are using their resources, including whether
they are using those that are most restricted first before using those that are less restrictive.
Feedback: A system that is responsive to its stakeholders is much more likely to be able to sustain
itself. One of the “mantras” of MICIP is that the day implementation begins, monitoring also begins. As
mentioned earlier, MICIP is not only one process or cycle, it is a series of repeated cycles. And one of the
theories of action behind MICIP is that, if we embed more regular and rigorous monitoring and adjusting
into the continuous improvement process, the chances that we will achieve the results that we hoped for
will be greatly increased.
Adjustment: If one component of a system is “out of whack,” the system is able to respond and adjust in
order to come back into balance through communication and feedback. Therefore, in the continuous
improvement cycle connected to the process of monitor you will also find the process of adjust. The intent
is that the entire continuous improvement plan is a series of cycles of implementing, monitoring, and
adjusting based on data and, eventually, evaluating.
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Reflection

• As you reflect on your
organization, to what extent
are systems in place?
• To what extent do they
operate interdependently
and are they aligned?

Think about your own setting and reflect on these questions related to systems.
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What are the advantages of focusing on systems as
part of Continuous Improvement?

Supports the design of more
enduring solutions to
problems

Encourages the “long view”
toward problem-solving

Encourages alignment of
subsystems

Helps with the identification of
“unintended consequences” of
decisions.

Focusing on systems does at least four things:
•It supports the design of more enduring solutions to problems, solutions that may be more complex to
implement but that will bring greater results over time. It also encourages the involvement of more
stakeholders both in identifying as well as owning and implementing solutions.
•It encourages the “long view” toward problem solving. It encourages us to address root causes rather that
just causal theories, best guesses, or the first things that come to mind.
•It encourages the alignment of subsystems. It requires all parts of the system at both the macro and the
micro levels to work together to implement solutions.
•It helps with the identification of unintended consequences of decisions. There may be times when
ramifications on the system may not be clear until a plan is implemented. Using systems thinking will allow
those to surface and be addressed before they become barriers.
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Impact of Systems on the Continuous
Improvement Cycle/Process
Setting the Stage
• Broader range of stakeholders on the continuous improvement team
representing various systems.
Assess Needs
• Include data around the level of systems support/implementation.
Plan
• If systems to support actions are not in place, include building the system in
the action plan.
Implement, Monitor, Evaluate
• Monitor and evaluate system support while monitoring action.

So what is the impact of using a systems approach on the Continuous Improvement Cycle and Process? In
addition to those mentioned earlier, here are a few more.
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Considerations for 2019-2020
Creating the Mindset around Systems
As you think about continuous
improvement in your setting,
who is involved? Do they
represent the various systems
needed to support continuous
improvement work?

What is your definition of
systems? What data do you
have around your systems?
What else might you want to
collect?

As you think about the amount
of continuous improvement you
have experienced in your setting
in the recent past, how might the
presence or lack of systems have
impacted those results?

What is your relationship with
other parts of the vertical
systems, i.e., Michigan
Department of Education,
ISD/RESA, schools, grade levels,
classrooms, the community?
What might be done to enhance
the relationship and address
gaps?

As we think about continuous improvement work over this next year, how might embracing the mindset of
systems impact the way we think about continuous improvement even before we roll out the new
platform? Here are some questions for consideration.
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Reflection

• As you think about
continuous improvement,
what might be other
advantages of focusing on
systems?
• How else might considering
systems impact the
continuous improvement
process?

As we conclude this segment on systems, reflect on these questions.
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The MICIP Mindset

Continuous Improvement

Whole Child

Systems

The final mindset component on which we want to focus is that of the Whole Child.
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ASCD, formerly the Association of Supervision and Curriculum Development and an MDE partner in this
work, asked educators across the country and world this question: Imagine a child at age 25. Describe that
child. What characteristics, skills, attributes and attitudes would you want them to possess?
These wordles show just a few of the results. In a wordle the size of the word is related to the number of
times that response was given. What do you notice about the results? One of the things you might have
noticed is that many of the words are related to what we would call non‐academic factors. Research
continues to show that these factors contribute to and provide a solid foundation for academic success.
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The Whole Child
“The ‘whole child’ is a unique learner
comprised of interacting dimensions, such as
cognitive, physical, behavioral, social, and
emotional. The whole child lives within multiple
and interconnected environments including
home, school, and community.”
For more information on the WSCC model, visit:
http://www.ascd.org/programs/learning-andhealth/wscc-model.aspx

Michigan has adopted this definition of The Whole Child. While in the past we have focused primarily on
the academic, or cognitive, aspect of the child, we now realize the importance of also addressing the
behavioral, social, physical, and emotional aspects since they impact the cognitive aspect. We also realize
the importance of involving all stakeholders, including the home, school and community. By addressing all
of these we come closer to the goal of having children who are healthy, safe, engaged, supported and
challenged.
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This model is often referred to as the WSCC model: Whole School, Whole Community,
Whole Child. The WSCC model was collaboratively developed by education and public
health practitioners. It is a broad ‘Framework’ for addressing both academic and non‐
academic areas and calls for a collaborative approach to learning and health, across the
community, across the school and across sectors to meet the needs and reach the potential
of each child. It places responsibility on all who are part of the school to see themselves as
responsible for both learning and health and visually highlights the relationship between
the component parts.

Let’s briefly take a look at the individual components.
•
Notice, the child is in the center and the focal point of this model. We want each child to perform at
the highest levels on all measures of student outcomes. As an education‐focused institution, we
consider both the academic and non‐academic factors that impact student achievement, with the
intent of leveraging assets to address challenges that will result in high levels of performance on all
indicators of student success.
•

The five tenets surrounding the child are the ultimate goal, the what we want for all children that are
necessary to maximize positive student outcomes. For each of these tenets there is a set of indicators
– or classroom practices ‐ that helps a district understand to what extent it is supporting efforts to
address that tenet and where the gaps might be.

•

Before those tenets can be achieved, we need to address the how. To support and achieve those
outcomes we need to have high‐quality systems in place that address policies, processes and practices
in both learning and health. From an educational perspective this includes systems such as those
previously identified in the district systems framework, including teaching for learning, leadership for
learning, professional learning, and school, family and community relations.

•

This support also includes critical physical and emotional health components and supports
represented by the blue circle. They can serve as some of the root cause factors negatively impacting
student success. By addressing these factors we can frequently positively impact other areas of
student success.

•

But the school district cannot and should not address these by itself; rather it needs the support of the
entire community by bringing strategic community members and parents to the table in the entire
framework and process. From a practical sense, for this to be true, we need to broaden the scope of
who we traditionally have on our district improvement teams.
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Tenets
Systems to
Support and
Coordinate
Policy,
Process and
Practice
Health
Components &
Supports

(Notes for this slide come from the previous slide and are part of the animation.)
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Student Outcomes

If we flip the WSCC model on its side and view it from the “outside in,” it might look like this. This view
shows the individual components of the model as well as their interactive roles.
All this work begins with and is the responsibility of the entire community. As previously mentioned, one of
the benefits of using the Whole Child approach is that educators no longer need to feel that addressing
gaps is solely their responsibility.
Ensuring maximum student outcomes – including educational outcomes ‐ requires systems and supports to
address all dimensions of health and safety. A student who is not healthy and safe will not do well
academically.
Learning and health systems with their policies, processes and practices need to be in place to support
students and staff.
Having all these pieces in place will increase the chances that the student is healthy, safe, engaged,
supported and challenged and assist that student in realizing the highest level of outcomes, including
educational outcomes.
Similarly, you may be familiar with Maslow’s Hierarchy in the upper right‐hand corner of the slide.
Maslow’s research tells us that, unless the needs at the bottom of the pyramid are addressed, a human
being cannot function at the highest level. Again, in the educational setting, this means that unless these
needs are met, students will not be able to achieve at the highest level of capacity.
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In an earlier slide we talked about the white circle as being systems to support and
coordinate policy, process and practice. The WSCC model refers to these as School
Improvement Components. As previously mentioned, in Michigan we use the District
Improvement Framework as one of our primary definitions of systems. You’ll notice the
close alignment between the components in the WSCC model and the strands of the
Framework. Moving forward it is our intent to use the Framework rather than the
components from the WSCC as our definition of systems when speaking about the whole
child and the continuous improvement process.

This belief statement from ASCD summarizes the intersection of the Whole Child and
education. Take a minute to reflect on it.

Reflection

As you think about the
definition and characteristics
of systems in the earlier
section, how does the Whole
Child approach model a
systems approach?

As you reflect on the previous few slides about the definition and characteristics of systems in the earlier
section, how does the Whole Child approach also model a systems approach?
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What does research say?
• When students’ basic nutritional needs are met, they are able to attain
higher achievement levels.
• Students who get regular physical activity through recess and regular
physical education show improved behavior, improved mood, better focus
and reduced stress.
• Providing students access to physical, mental, and oral health care
improves attendance, behavior, and achievement
• The development of connected and supportive school environments
benefits teaching and learning, helps to engage students, and enhances
positive learning outcomes.
• A positive social and emotional climate increases academic achievement,
reduces stress, and improves positive attitudes towards self and others.

Let’s take another look specifically at what research says about the impact of non‐academic factors on
student achievement.
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What are the advantages of building the
foundation of continuous improvement on the
Whole Child?
It widens the view of
student success beyond
solely academic factors.

Components and tenets
promote long-term
development and
success of all children.

Brain science indicates
that the more parts of a
child’s brain we can
engage, the more likely
material will be retained
and truly internalized.

It recognizes other
factors that are areas for
support or improvement
that may otherwise
impede academic
success.

It requires community
support that creates a
common vision and
efforts in supporting all
Michigan children.

It supports leveraging
assets in some areas to
address challenges in
others.

What are the advantages of building the foundation of continuous improvement on the Whole Child?
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Impact of the Whole Child on the
Continuous Improvement Process
Setting the Stage
• Broader range of stakeholders on the continuous improvement team representing
whole child factors
Assess Needs
• Consideration of a broader range of data
• Consideration of whole child factors in identifying the root cause of academic
challenges
Plan
• Plans that use whole child factors to leverage assets
• Tier one instruction that includes addressing whole child factors
• Greater engagement by families and community in supporting plan
implementation
Implement, Monitor, Evaluate
• More rigorous communication plans since a broader range of stakeholders is
involved
• Wider range of data monitoring processes around both non-academic and
academic data

What is the impact of using a Whole Child mindset on the Continuous Improvement Process?
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Considerations for 2019-2020

Creating the Mindset around Whole Child
• To what extent does your vision and the vision of your organization reflect and
embrace the Whole Child? What kind of conversations might you want/need
to have?
• What understanding and support is there at the leadership level for addressing
the Whole Child? What kind of professional learning might need to take place?
• Who is on your continuous improvement team? Do they represent nonacademic components? What level of understanding is there regarding the
Whole Child? What kind of professional learning might need to take place?
• What non-academic data do you already have? What non-academic data
might you need to consider collecting?
• What is your relationship with the community? As you consider these
additional factors, how might you be able to leverage more
community engagement and support?

As we think about continuous improvement work over this next year, how might embracing the mindset of
the Whole Child impact the way we think about continuous improvement even before we roll out the new
platform? Consider the answers to these questions.
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Reflection

As you think about continuous
improvement, what might be
other advantages of focusing
on the Whole Child? How else
might it impact the continuous
improvement process?

Thinking about the ideas suggested on the last few slides, what other ideas do you have related to these
two questions?
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What is our rollout plan?
School Year
• Mindset and practice shifts; statewide
training - Internal and external

Begin the official shift to
using a new Mindset, Process
and Platform

2019–2020

October 2020

June 2020
Districts may submit 2020-21
plans using ASSIST or their
current process

Spring 2021
New MICIP Platform is
available for
Districts to submit 2021-22
plans

The Department’s goal is to have the MICIP Platform functional by Spring of 2021, with a limited
rollout in the new system starting in Fall 2020 when we will be asking every ISD/ESA to participate
and to select representative districts to participate with them. In the meantime, all entities using or
supporting this process – schools, districts, ISDs/ESAs and the Department of Education - will be
engaged in professional learning regarding the mindset shifts and the processes. Eventually they
will also learn about the technical requirements of the platform. In the current year, districts and
schools will again submit their plans using the ASSIST platform or their current process.
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Over the next year eighteen months, MDE will be supporting MICIP with multiple
professional learning opportunities beginning with Overview and Mindset, an overview of
the Process, digging deeper into individual Processes and the Whole Child as well as into
other focus topics, and finally moving on to the platform. We are also being very
intentional about the sequence of the learning, beginning first with the Department,
moving next to ISDs/ESAs, and then training districts and schools. Watch for the details of
these trainings, including through the Thursday MDE communications and through the
MICIP web site.

Changes in roles and behaviors

MDE
ISDs/ESAs
Districts

Shifting to a new way of thinking regarding continuous improvement will also likely result in changes in
roles and behaviors for all those engaged in the process, including the Michigan Department of Education,
ISDs/ESAs, and districts.
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How has MDE changed
to do this work?

MDE
ISDs/ESAs
Districts

• Changing our processes to match our whole child promise
• Not allowing every program and office to “do their own thing” according to their
various grant streams or plans
• Creation of Office of Educational Supports less siloed and duplicative plans combining Field Services and School Improvement; no more stand-alone “school
improvement” supports
• Investing in “whole child” resources—agency-wide area of focus
• MICIP not “owned” by one program office
• Assessment/accountability outcomes as one part of identifying needs, but not the
whole story
• Partnership District Model - Cross office, collaborative work with districts and
communities

In the light of this shift, the Department has already begin making changes. Here are just a few ways that is
happening.
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Questions for discussion
• As a result of MICIP, how might the ISD/ESA work
differently?
• As a result of MICIP, how might the district work
differently?
• As a result of MICIP, how might the ISD/ESA and
district consider the shifts in mindset over the next
year even prior to the platform being in place?
• What professional learning might be necessary for
the shifts in mindset?

Thinking about this shift, how might the ISDs/ESAs and districts work differently, independently and with
each other?
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MICIP Website
• www.Michigan.gov/mde-micip

The MICIP web site will be the “go‐to” place for all questions related to MICIP. You see the address on this
slide.
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A Child’s Perspective
How might what
you learned today
inform the way
you could support
the child you saw
in the video or
support those
supporting such a
child?

So returning to where we started, think about the child you saw in the video and reflect on these
questions.
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Objectives – How well do you…
Understand

Understand the three components of MICIP.

Understand

Understand the three mindset shifts that MICIP should enable.

Understand

Understand how the mindset shifts can impact continuous
improvement.

Having experienced this training, to what extent do you understand these?
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Contact Us
Ben Boerkoel

Theresa A. Nugent, Ph.D

Manager of the MI-Excel
Statewide System of Support &
MICIP Professional Learning
Lead
Michigan Department of
Education
Desk 517-241-9386
Cell 517-388-4401
boerkoelb@michigan.gov

MICIP Lead
Michigan Department of
Education
517-335-0774
nugentt@Michigan.gov

For more information, feel free to contact either Ben Boerkoel or Terry Nugent.
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